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TA’LIM TIZIMIDA MUSTAQIL TA’LIMNING AHAMIYATI

Bakiyeva Zuhra Alimovna
Yangibozor tumanidagi
33-son maktabning

ingliz tili fani o‘qituvchisi
Telefon: 94 1185586
zuhrabakiyeva@gmail.com

Annotatsiya: Ushbu maqolada ta’lim tizimida mustaqil ta’limning ahamiyati va roli xususida
fikr yuritilgan bo‘lib, unda o‘qituvchining vazifalari ishlab chiqilgan.

Kalit so‘zlar: ta’lim tizimi, mustaqil ta’lim, mustaqil ish, o‘qituvchi mahorati, o‘quvchi
izlanuvchanligi.

Ta’lim sohasida bo‘layotgan har bir o°zgarish jamiyatimiz ravnaqiga ijobiy ta’sir qilishiga
shubha yo‘q. Mamlakatning intellektual salohiyatini oshirish, davlat ta’lim standarti talablariga
javob bera oladigan, yetuk, raqobatbardosh kadrlar tayyorlashda muhim omil hisoblanadi.
Davlat ta’lim standarti talabiga binoan bilimlarni mustaqil ravishda izlanib o‘rganish vazifasi
hozirgi kunda eng dolzarb muommolardan biridir. Shu sababli fanlarning nazariy asoslarini
amaliy ko‘nikma darajasida o‘zlashtirib olishda mustaqil ta’limning roli beqiyosdir. Qaysi
sohada bo‘lmasin bilimlarni mustaqil ravishda egallashga intilish — o‘quvchi faoliyatining
ta’lim muassasasidagi eng ajralib turadigan xususiyati, mustaqil o‘qib, bilim orttirish asosi
hisoblanadi. Ta’limning barcha bosqichlarida mustaqil bilim olish, nazorat qilish mustagqil ta’lim
olishning asosiy omillaridan biri hisoblanadi. Mustaqil bilim olishda avvalo, o‘quvchilarda
mustaqil ishlashga, erkin, ijodiy faoliyat yuritishga va eng asosiysi mustaqil fikrlashga ehtiyojni
shakllantirish lozim.

Barchamizga ma’lumki, mustaqil ishlarni tashkil qilish jarayoni o‘quvchilarning mustaqil
bilim olish ko‘nikma va malakalarini egallash, ularning ilmiy dunyoqgarashi, ma’naviy-axloqiy
fazilatlarni, ijjodiy izlanishlarini rivojlantirish maqgsadiga yo‘g‘rilgan o‘qituvchi va o‘quvchilarning
o‘zaro hamkorlik birligi sanaladi.

Mustagqil ishlarni tashkil qilish jarayoni ustoz va bilim oluvchi o‘rtasida o°zaro tarkib toptirish
uchun, avvalo o‘sha jarayonni insonparvarlashtirish, do‘stona muhitni yaratishni tagazo etadi.
Mustagqil ishlarni tashkil qilish jarayonida o‘qituvchi va o‘quvchilar o‘rtasida hamkorlikni vujudga
keltirish, do‘stona muhitni yaratish muammosini muvaffaqiyatli hal etish fan o‘qituvchilarining
egallagan bilim, ko‘nikma, malaka va shaxsiy fazilatlarini egallaganlik darajasiga bog‘liq bo‘ladi.

Har ganday fan sohasida o‘quvchilar mustagqil ishning ikki turini bajaradilar:

- sinf xonasi;

- sinfdan tashqari.

Sinfdan mustaqil dars mashg‘ulotlarda o‘qituvchining bevosita rahbarligi ostida va
uning topshirig‘iga binoan olib boriladi. Bunday holda o‘quvchilar o‘qituvchiga zarur o‘quv
adabiyotlari, didaktik materiallar, shu jumladan o‘quv qo‘llanmalari va uslubiy ishlanmalar bilan
ta’minlanadilar.

Sinfdan tashqari mustaqil ish o‘quvchi tomonidan o‘qituvchining ko‘rsatmasi bilan, lekin
uning bevosita ishtirokisiz amalga oshiriladi.

Sinfdan tashqari mustaqil ish uchun vazifalar turlari quyidagicha bo‘lishi mumkin.

- bilimlarni o°zlashtirish uchun: matnni o‘qish (darslik, uslubiy adabiyotlar); matnnirejalashtirish;
matn tuzilishini grafik tasvirlash, grafik ishlarni bajarish, grafik ishlarni bajarish ketma-ketligini
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grafik tasvirlash; matnni yozib olish; matndan parchalar; lug‘atlar va ma’lumotnomalar bilan
ishlash; normativ hujjatlar bilan tanishish; kompyuter texnikasidan, Internetdan foydalanish.

- bilimlarni tizimlashtirish: matnlari bilan ishlash (matnni qayta ishlash); o‘quv materiallari
bo‘yicha takroran ishlash (darslik, boshlang‘ich manba, qo‘shimcha adabiyotlar); o‘qituvchi
tomonidan taklif gilingan rejaga muvofiq ishlarni bajarish rejasini tuzish; xavfsizlik savollariga
javoblar; sinov, mashgqlar va grafik ishlarni bajarish.

- ko‘nikmalarni shakllantirish uchun: muammolar va mashqlarni namunaga muvofiq hal
qilish; turli xil vazifalar va mashqlarni hal qilish; chizmalar, diagrammalarni bajarish; hisob-
kitob va grafik ishlari; situatsion ishlab chiqarish (professional) muammolarini hal qilish; biznes
o‘yinlariga tayyorgarlik.

Sinfdan tashqari mustaqil ish uchun vazifalar turlarini taqdim etishda talabalarga
differentsiatsiyalangan yondashuv qo‘llaniladi. O’quvchilar darsdan tashqari mustaqil ishlarni
bajarishdan oldin, o‘qituvchi topshirigning magsadi, uning mazmuni, muddati, ishning taxminiy
hajmi, ish natijalariga qo‘yiladigan asosiy talablar, baholash mezonlarini o‘z ichiga olgan
topshiriq bo‘yicha ko‘rsatma beradi.

Mustaqil ta’lim jarayonida o‘qituvchi qaysi fan vakili bo‘lishidan gat’iy nazar, o‘qitish
jarayoni negizi quyidagilarni tashkil giladi:

- xalq faravonligi, komil insonni tarbiyalash;

- 0o‘quvchini mustaqil ijodiy fikrlay olishi;

- o‘quvchi izlanish, tahlil va xulosa qila olishi;

Xulosa qilib aytganda o‘qituvchining funksiyasi o‘zgaradi. Ya’ni:

- shaxsni shakllantirish va rivojlantirish;

- bilim olish va tarbiyalashga sharoit yaratish;

- boshqaruvchilik;

- yo‘naltiruvchilik;

Shu bois o‘qituvchining faolligini belgilovchi mezonlar ham o‘zgaradi. Hozir zamon
o‘qituvchisining halol inson, bilimdon va ijodkor, tadbirkor va shirinso‘z, mehribon va talabchan,
fidoyi va kitobxon bo‘lishi davr talabidir.

Foydalanilgan adabiyotlar ro‘yxati

1. Mustafoqulov A.A., Jo‘rayeva N.M. Mustaqil ta’lim darslarini o‘tish uchun. Uslubiy
ko‘rsatma. Jizzah, 2005.

2. Xudoynazarov X.X., Buranov X.M. Talabalar mustaqil ishlarini tashkil etish, ularni bajarish
va nazorat qilish. SamDU., 2012
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INNOVATIVE EDUCATION IN FOREIGN LANGUAGE TEACHING USE OF
TECHNOLOGIES

Buzrukova Shohida Murod qizi
Jizzakh, an English teacher at school No:14
shohidabuzrukova@gmail.com

Annotation: This article discusses effective ways to use innovative educational technologies
in foreign language teaching. The competencies of language teaching in foreign languages, that is,
the division into reading, writing, listening comprehension and speaking, are discussed separately.

Keywords: innovative pedagogical technologies, competencies, reading, writing, listening,
speaking, multimedia.

In today’s developing world, science and technology are also developing rapidly. Every field
is being renewed. In particular, the education system is undergoing significant changes and
significant achievements. Delivering each subject to students using new innovative pedagogical
technologies is one of the main requirements of today’s education.

The use of advanced pedagogical technologies, interactive, innovative methods and information
technologies in the teaching of foreign languages is a modern requirement. In particular, there
are several advantages to using such information and communication technologies in learning a
foreign language. The role of modern technology in language learning and teaching is invaluable.
The use of technology in every concept of foreign language learning includes reading, writing,
listening comprehension and can help. For example, to listen and understand, of course, the
computer, it is impossible to carry out this process without multimedia. Listening is one of
the most important parts of language learning. This requires the student to pay attention to the
speaker’s pronunciation, grammar, vocabulary, and meanings at the same time.

An important factor in the use of modern technologies in education is the ability of students
to know and use information and communication technologies. It’s hard to imagine our lives
today without the internet.

One of the most effective ways to learn and teach a foreign language is to use it effectively.
You will be able to communicate with foreign speakers via the Internet. Writing exercises can be
improved by writing a letter via e-mail. The most important issue is the introduction of modern
communication technologies in the educational process, their targeted and correct, effective
use, through which the student’s interest in a foreign language, to increase the effectiveness of
teaching. This will enable the use of innovative educational technologies and increase demand.
There are several different methods of innovative educational technologies available today.
If they are used extensively and in a variety of ways to cover a topic in the classroom, the
effectiveness of the lesson will be high and the students will be able to interest in the lesson will
also increase. It is intended to increase the effectiveness of education through the introduction
and implementation of innovations in the educational process. The use of a variety of role-
playing, action-packed games in foreign language teaching can also increase interest in language
learning in the classroom. From graphic organizers in the learning process use is one of the
most important tools in covering a topic and delivering it to students. It is also possible to use
several different graphic organizers to illuminate a theme. When teaching a foreign language, it
is useful to use graphic organizers to explain new words and grammar rules. Given these through
graphic organizers, it will also be easier to remember. The use of different tables in the process of
teaching a foreign language is also very effective. Using tables in the learning process, students
can follow a specific grammatical rule, such as composing sentences using tenses and placing
new words. Education at a time when there is a great need to learn a foreign language.

The effective use of modern information technologies, innovative educational technologies in
the process leads to the effectiveness of this process. The effectiveness of innovative educational
technologies lies in their correct and effective use in the educational process.

References:
1. Common FEuropean Framework of Reference for Languages: Learning, Teaching,
Assessment (CEFR). 2018-yil
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FONETIKA BO‘LIMINING MAQSADI, FONETIK BIRLIKLARNING AKUSTIK,
ANATOMIK FIZIOLOGIK VA FUNKSIONAL ASOSLARINI O‘RGANISH VA
ULARNING TIL MEHANIZMIDAGI O‘RNI

Farg‘ona viloyati, Bag‘dod tumani 23 - maktab ona tili va
adabiyoti fani o ‘qituvchisi Xamdamova Tojibasar Rahmonaliyevna va
45- maktab o‘qituvchisi Mamajonova Farizodaxon Shavkatjonovna

Annotatsiya: Ushbu maqolada fonetika bo‘limining maqgsadi, nutq xususiyatlari, nutq
tovushlarining akustik va artikulyatsion xususiyatlari haqida ma’lumot berildi.

Kalit so‘zlar: fonetika, tovushlar, nutq apparati, fonetik birliklar, qiyosiy fonetika,
eksperimental fonetika, fizik, akustik artikulyatsion.

Fonetika bo‘limida tildagi tovushlar, ularning paydo bo‘lishi, turlari, nutq organlari,
ularning tovush hosil qilishdagi harakat holati, nutq apparati, nutq tovushlarining akustik va
artikulyatsion xususiyatlari, nutq jarayonida sodir bo‘ladigan turli xodisalar, nutqning fonetik
bo‘linishi, tovushlarning kommunikativ roli ham prosodika kabi xodisalar o‘rganiladi. Demak,
fonetika — grekcha Phone tovush  tilning keng ma’noda tovush tuzilishini o‘rganuvchi
tilshunoslikning bo‘limidir. Fonetik birliklarga nutq tovushlari, bo‘g‘in, fonetik so‘z, takt, fraza,
urg‘u, ohang kabilar kiradi. Shuni ta’kidlash kerakki, fonetika bo‘limida tabiatdagi har qanday
tovushlarni emas, balki inson nutq apparatida hosil bo‘luvchi, ijtimoiy qiymatga ega bo‘lgan
nutq tovushlarini o‘rganadi.Tabiatdagi boshga tovushlarni esa fizika fanining akustika bo‘limi
tekshiradi. Fonetikaning maqsadi, fonetik birliklarning akustik, anatomik-fiziologik va funksional
asoslarini o‘rganish va ularning til mehanizmidagi rolini aniqlashdan iborat. Hozirgi vaqtga kelib
fonetika tilshunoslikning eng rivojlangan sohalaridan biri bo‘lib, ikki mustaqil qism fonetika
va fonologiyadan tarkib topgandir. Fonetikada nutq tovushlari turli jihatdan o‘rganiladi. Shunga
asosan, uning quyidagi bo‘limlari mavjud;

1. Umumiy fonetika - fonetikaning barcha tillariga xos umumnazariy masalalari haqida
ma’lumot beruvchi turi.

2. Xususiy fonetika - fonetikaning muayyan bir xil tovushlarini , ularning turlari fizik-akustik
va artikulyatsion xususiyatlari xususida bahs yurituvchi turi. U quyidagi ikki gqismdan tashkil
topgan.

A) Tavsifiy fonetika - muayyan tilning fonetik tizimini statik ( o‘zgarmas) holatda (til
taraqqiyotining oldingi bosqichida yuz bergan hodisalar bilan bog‘lamay) o‘rganadi.

B) Tarixiy fonetika — biror tilning tovush tizimini diaxron planda va dinamik holatda (tilning
tarixiy taraqqiyoti bilan bog‘lab) o‘rganadi va shu asosida tilning fonetik va fonologik tizimida
yuz bergan tarixiy o‘zgarishlar aniqlanadi.

3. Qiyosiy fonetika - qardosh yoki noqardosh tillarning tovush tizimlarini qiyoslab o‘rganadi.

4. Eksperimental fonetika - nutq tovushlari, urg‘u kabi birliklarning fizik- akustik va
artikulyatsion xususiyatlarini maxsus asboblar vositasida o‘rganadigan fonetikadir.

Tilning tovush tomoni murakkab hodisa bo‘lib, uni fonetika va fonologik jihatdan quyidagi
4 ta aspektda o‘rganiladi.

1. Fizik - akustik aspekt

2. Anatomik - fiziologik aspekt.

3. Perseptiv (eshitib his etish) aspekt.

4. Lingvistik - funksional aspekt.

Fizik hodisa sifatida tovushning qanday akustik belgilari mavjud bo‘lsa, nutq tovushlarining
fizik akustik xususiyatlari ham ana shulardan iborat. Ya’ni nutq tovushlarining akustik xususiyatlari
tovushning kuchi, balandligi, tembri, cho‘ziq — qisqaligi bilan izohlanadi.

Foydalanilgan adabiyotlar;
1. Jamolxonov Hozirgi o‘zbek adabiy tili Tashkent 2005.
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USE OF MODERN TECHNOLOGIES IN FOREIGN LANGUAGE TEACHING

Guddiyeva Muazzam Xoliknazarovna
An English teacher at school No: 14, Jizzakh
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Annotation: This article discusses the methodological recommendations and interactive
methods in educating the younger generation in a mature and harmonious way, teaching foreign
languages.

Keywords: methodology, interactive methods, emotional, creative, social, cognitive, linguistic,
innovative methods, technologies, techniques, information and communication tools.

It is known that the study and teaching of foreign languages has become a modern requirement
in our country, Uzbekistan, as well as in all developed and developing countries. It is no
exaggeration to say that the conditions created for young people to learn foreign languages, as
well as for all our compatriots, are proving their positive results.

It is serious not only in the example of foreign languages, but in all aspects of the world of
science changes are being made.

Many parents today see learning a foreign language as an opportunity for their children.
Learning foreign languages at an early age is carried out in kindergartens, schools and other
educational institutions. In the process of teaching foreign languages at an early age, all resources
are fully used to create the best opportunities for children to develop, including the emotional,
creative, social, cognitive and linguistic units of measurement of a child’s overall development.

In today’s fast-paced world, science and technology are growing rapidly. Development in every
field is moving forward. In particular, great changes are taking place in science. Delivering each
subject to students using innovative pedagogical technologies is one of the main requirements of
today’s education. In particular, the attention to the teaching and learning of foreign languages in
our country has increased. A new stage, a new era in the teaching of foreign languages has begun
in our country. The teaching of foreign languages requires the use of advanced pedagogical
technologies, interactive, innovative methods, communication and media. In our country, new
methods and requirements have been developed in accordance with the recommendations of the
Pan-European Framework for Assessment of Foreign Language Teaching and Assessment of
Knowledge and Skills of Foreign Language Teachers (CEFR or IELTS). According to textbooks
have been created for students of secondary schools and vocational colleges.

The use of modern technologies in education is also an important factor for students to be
familiar with and use information and communication technologies. Teaching and learning a
foreign language using modern technology is one of the most effective ways. In this process,
including: when using computers, the student can also watch and listen to videos, demonstrations,
dialogues, movies or cartoons in a foreign language;

- It is possible to listen to and watch radio and television programs in foreign languages;

- use of tape recorders and cassettes, which are more traditional methods;

- CD players can be used. This is the use of technical means making the process of learning
a foreign language more interesting and effective ensures that

In short, learning a foreign language is very important. Because a foreign language plays an
important role in the comprehensive development of students.

There is a saying among our people: “who knows more language, they know more countries”.
Indeed, who knows a foreign language will have many opportunities and advantages.

List of used literature:
1. M. R Otaboyev “The use of modern innovative technologies in foreign language teaching
and its effectiveness.”
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Annotation: The article discusses the problems associated with listening comprehension in
English lessons in school education and ways to overcome them.
Key words: listening comprehension, text, speaking skills, communicative approach.

Younger students who start learning a foreign language will develop the ability to communicate
in their mother tongue and will be able to express themselves in their mother tongue without
difficulty. That is why school mother tongue education focuses on expanding and developing
speaking skills. In foreign language teaching, the first step is to develop speaking skills here
we are talking about the formation of the mechanism of speech in a foreign language and
the development of speaking skills, that is, work aimed at this. But what is unique to both
languages is the need for communication. It is well-known that speech is based on certain
characters, words, phrases and speech constructions, which are different in different languages.
In teaching English in the primary grades, the first speaking skills are formed mainly through
a communicative approach, in which children’s songs, poems, and rhymes play an important
role. The role of active play in the lesson should also be emphasized, not to mention the active
participation of students.

According to the principle of oral promotion of foreign language teaching, in the study of
language material, speaking and reading are not carried out simultaneously. At this stage, the
study of language material is carried out according to the following scheme: listening - speaking
- reading - writing.

The methodological literature shows that foreign language teaching in secondary school is
divided into three stages.

It consists of three stages, grades 5-10. But in recent years the teaching in the school
education system has been converted to eleven years, and the study of foreign languages begins
in the second and third grades, and even in the pre-school educational institution. Shows the
need to include, because there is a significant difference between the worldview, physiological
characteristics of students in grades 2-3-4 and students in grades 5-6. Which means that the
lesson should be organized with this in mind. In general, the specifics of each stage and their
differences from other stages should be taken into account in the selection of teaching materials
and the organization of the lesson.

Listening comprehension is one of the most important criteria for learning English effectively.
For those who are learning English as a second language, it takes a lot of effort and independent
practice to master a foreign language. Below are some of the problems students have with
listening comprehension in independent study

We will talk about the causes of their occurrence and measures to eliminate them.

Experts point out that the speed of pronunciation, the lack of vocabulary in the listener, and
unfamiliar pronunciation are the main barriers to listening comprehension in the process of learning
English.

Improve English Speaking Skill

"The first rule of speaking English is
to learn to speak clearly and concisely.”

“Be confident and patient with yourself"
"Start a conversation with strangers in English"
"Find English speaking friends and talk with them"

"Record your own voice and ask close Friends and People for Advice"
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Students were asked what problems they encountered while working on material that should be
listened to and understood independently, and several alternative answer options were provided.
About 40% of students said they had difficulty listening to material on unfamiliar topics and with
different accents, and the remaining two-thirds had difficulty listening to material at high speed.

Reported that they had arrived. Listening comprehension of an English speaker - attention to
accent and pronunciation, grammatical literacy and vocabulary

Requires. It is no secret that the speed of a speaker’s speech is a problem for many students,
and when the key information is heard, the speaker should emphasize the necessary information.
It helps the English learner to gain a deeper understanding of the content of the text.

It was noted above that the unfamiliarity of the topic poses a number of challenges for learners,
in particular, the material being listened to may consist of socio-political topics, business and
entrepreneurship dialogues.

Therefore, a language learner is required to have a rich worldview on a variety of topics,
the solution is to read, listen to, and increase the vocabulary of resources on a variety of topics
as much as possible. In lower grades, it is recommended to use as many multimedia tools as
possible, and to work more on students’ speaking skills.

In short, listening comprehension is an important part of learning English. Using the above-
mentioned methods to overcome several factors that hinder the comprehension of the material
being listened to, the student will be required to be resourceful, attentive, hardworking, and
experienced during the lesson.

References
1. almanza, d., Singleton, k. (1995/96). learning disabilities in adult esl.
2. www.english.uz
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METHODS OF TEACHING READING
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Annotation: In this article, I share my experience of teaching pupils to reading English
effectively. Reading plays one of the most important roles in the process of learning a foreign
language. To be able to read means, first of all, to be able to guess by letters the words that are
indicated by them.

Key words: reading, spelling, mechanism of composing words, whole-language approach

Methods of whole words, phrases, sentences are echoes of the direct method that existed back
in the 19th century. Pupils learn words without “boring spelling”, they immediately understand
the meaning of the word and have the opportunity to analyze various texts from the first classes.
However, reading aloud in this case turns into guessing the correct reading of the word. Pupils
do not understand the mechanism of composing words, make a lot of mistakes when reading, and
can only read familiar words. In England, there was a period of passion for learning the “whole-
language approach”. This extended to learning to read whole words and even phrases: listened-
remembered and learned/read. This long-term experiment has led to a decline in the literacy
rate of pupils and school leavers. The decision of the British government ten years ago decided
to teach schoolchildren sound-letter correspondences or the so-called “phonics™ (“phonics”). Of
course, the English language has a lot of words that need to be remembered, but even such cases
are systematized and remembered as groups of special cases. The sound analytical-synthetic
method is the most attractive against the background of all of the above. In this case, the teacher
not only teaches children to pronounce sounds correctly, shows articulation, but also teaches
them to analyze these words, supporting this process with the most common reading rules so
that the pupil, when faced with an unfamiliar word, can guess for himself on the basis of his
knowledge how it is read. It is advisable to focus on the most used methods of teaching reading
techniques. In modern methods, the method of oral advance is also distinguished in parallel,
when pupils first learn the main spoken phrases of a foreign language and only then proceed
to the study of the rules for reading and writing letters and letter combinations. This does not
prevent the use of all the methods listed above, since it is carried out before studying letters
and sounds. This method eliminates two of the three difficulties: the assimilation of the sound
image of the word and its meaning; the pupil can only link a graphic image with a sound image,
but not everyone can do this, and it is especially difficult to switch to reading after a long oral
introductory course. Approximately an oral introductory course should take no more than 2-3
months. In accordance with the proposed method, learning to read aloud is performed orally and
is carried out using the following exercises:

- familiarity with the letters of the alphabet and their vocalization;

- reading the individual words of the keyword;

- reading grammatical structures with different lexical design;

- reading various structures organized in a logical sequence, etc.

This technique provides several more points of exercises, but we are interested in the very
first ones. During the first quarter, only learning the rules of pronunciation of sounds is provided
after the teacher, or after the speaker. Pupils learn the correct articulation of a particular sound,
perform exercises for the tongue and lips, which later helps them cope with the pronunciation
of difficult sounds of the English language. The study takes place in several stages: first, pupils
listen to sounds, then repeat them after the teacher, then repeat after the teacher words whose
meanings are not translated by the teacher. Whenever possible, the lessons use expressions
that allow you to fix the sounds you have passed — these are commands, teacher requests,
appropriate vocabulary and grammar. Learning the letters of the English alphabet and the rules
for reading and writing them begins only at the end of the first quarter and goes through the
second and third quarters. Pupils begin to get acquainted with vowels and the rules for reading
them in open and closed syllables, learning is conducted using keywords. A card with a keyword
is placed on the Board, where the letter that is being studied is highlighted in red, and the
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unpronounceable e, if there is one, is highlighted in blue. The teacher explains the reading of the
word, reads it, pupils read after him, and then by analogy to read words that are read the same
way (e.g., plate, name, table, place, etc.). The words should be chosen so that they were known
by this time to all pupils. Then pupils read special exercises from the textbook. Learning to read
vowels is based on four different types of syllables. Each generation develops its own methods
of teaching reading. In order to read fluently, you need to learn how to quickly recognize letters
and relate them to certain sounds. So we can say that there is a general approach to learning to
read in any language: you should start learning by understanding letters and sounds.

In the methodology of teaching a foreign language, they talk about the formation of language
skills and speech skills. When teaching speech activity, the teacher develops not only skills, but
also skills that were selected by a specific curriculum and meet the needs of education and the
development of a modern personality. At the heart of any speech skill are skills (actions that are
performed automatically, without thinking).

Used literature:
1. Jill and Charles Hadfield. Simple Speaking Activities. Oxford. 1999
2. Cheryl Pertelet. Speaking. London. Collins. 2012
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Annotation: This article discusses the role of the English language and the American and
British versions.
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English is a Germanic language of the Indo - European family. It is the third most widely
used language. The main language of the European Union is English. Interestingly , English
is spoken by more than 400 million people around the world. It is used as an official
language in the United Kingdom, Northern Ireland the United States, Canada, Australia,
New Zealand, India, Africa, Nigeria, Ghana, Uganda and Kenya. English originated in the 5 -
6 centuries BC from the languages of the ancient Germanic tribes ( English, Saxon and Yut ).
According to historical sources, Old English contains a large number of dialects. Ancient English
(7%- 11™) centuries was called the Anglo-Saxon language and had four dialects; literary English
was formed on the basis of Northumbrian, Mercy, Ustek Kent dialects. This series of dialects
brought to the east coast of Great Britain by the Anglo - Saxons, a Germanic tribe , the strong
development of Great Britain between the 17" and 20™ centuries and the secular influence of
the United States in the 20" century increased the prestige of the international English language.
English now has its own regional dialects. The difference between the American and British
variants of English is reflected in the lexicon and to a certain extent, in the phonetics. The
difference in grammar is insignificant . The United Kingdom and the United States were once
described by author George Bernard Shaw as ” two countries divided by a common language ™ is
the horse. An interesting experiment was conducted at one of the Polish universities. One group
of students are Americans, the other group is British . Tests at the end of the course revealed
small differences in grammar and vocabulary, no change was felt . The conclusion is simple, it
is necessary to learn the English language perfectly , not the English or American version, by
adapting some elements of the components according to the learning objectives. Because in our
advanced day , English a modern requirement .

Used literature;
1.Cameron,l(2001) Teaching languages to young learners. Cambridge .
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LISTENING TEACHING TECHNIQUES IN ENGLISH LESSONS

Nazarova Shaxnoza Murtazo qizi
Navoi, Kyzyltepa district, an English teacher at school No:13

Annotation: This article provides information on listening skills and teaching techniques to
increase the effectiveness of English lessons.
Keywords: school, foreign language, listening, ability, lesson effectiveness.

One of the most important factors today is the methodology of teaching foreign languages
as the main task of secondary schools. There are all conditions for the education of secondary
school students and their perfect knowledge of foreign languages. Specialists are doing a great
job in teaching foreign languages. Knowledge, pedagogical technologies are being developed to
demonstrate skills to students.

The process of teaching foreign languages requires specific specifications. Language learning
material is a process that reflects a specific process. It requires students to develop the ability to
apply knowledge and skills in independent practice.

Language is the most important means of communication, without which the development
and progress of human society is impossible. The expansion and measurement of the nature of
international relations of our state, the internationalization of all spheres of public life make
foreign languages, especially English, very important for practical and intellectual human activity.

It is known that the method of teaching listening in school English classes is poorly developed.
One of the main reasons teachers don’t pay attention to listening is that until recently, listening
was an easy skill. It was thought that if the teacher focused all his efforts on speaking in oral
speech and ensured the thorough mastery of this ability, students would learn to understand
speech on their own without special purpose training. Speaking and even if the ability to listen is
in a certain relationship, their unique development can be achieved by using a system of exercises
specifically designed to develop oral comprehension in a natural communication environment.
Even people who are fluent in a foreign language find it difficult to listen to the natural speech
of native speakers. Psychological data also show that the perception and comprehension of vocal
speech is a very complex mental activity.

Thus, listening is one of the most difficult types of speech activity. The underdevelopment
of this topic demonstrates the urgency of our learning process, as the use of video materials has
been shown to bring the learning process closer to listening to real communication conditions
in terms of information reception.

In order to use video effectively in teaching foreign languages, it is necessary to emphasize
the advantages of this educational tool.

To learn to listen effectively in class, you must first use real material. Attention should be paid
to the age-appropriate correspondence of students, their intellectual and physical development. In
addition to texts and dialogues, poems, songs, and humorous stories can also be used to engage
and engage students.

Listening in the middle of a lesson can serve as a transition from one type of activity to another,
allowing students to put their grammatical and lexical skills into practice while also having an
information load. And listening at the end of a lesson is, in my opinion, the most effective,
because at the end of the lesson students are fully immersed in the work, many elements learned
in the lesson are developed and repeated, and listening can become a form of understanding and
mastering material completion and satisfaction .

Listening is closely related to other types of speaking activities and plays an important role
in learning English, especially in the communicative field.

We need English teachers to focus on learning a foreign language through the ability to listen
to texts, songs, or dialogues on topics that are more relevant to students during our lessons. High
efficiency can also be achieved by using not only audio but also video. Conducting English
lessons on the basis of such advanced technologies increases the interest of students in science
and achieves high efficiency in the classroom.

References:
1. Sattorov T.Q. Technology of formation of methodical competence of the future foreign
language teacher (in English material). —T, 2003.
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THE ROLE OF PLOT TEXTS IN TEACHING READING

Nurhodjaeva Shahnoza Ganisherovna
Tashkent. Yashnabad district school Ne 204
Phone:+998- 93-511-03-88

Annotation: As you know, the activity in the assimilation of information in children is based
on their own views and interests, which is the main means of motivating educational activities.
At the same time, it is necessary to take into account the personal individualization of students,
to correlate speech actions with their real feelings, thoughts and interests.

Key words: plot reading, discontinuous-plot, continuous-plot, author’s assessments,
synonymous words

According to the methods of orientation to the communicant, texts are divided into
discontinuous-plot and continuous-plot. A plot is the material underlying the text, and a plot
is what is made of this material and how it is reflected in the text. In continuous-plot texts,
the development of the theme is not interrupted by author’s digressions and is minimally
provided with background information. In discontinuous plot texts, the development of the plot
is interspersed with background information and author’s digressions. Researchers distinguish
three plans of discontinuous-plot text:

- background - turns the background of the event, different information and reference material,
clarification;

- story-conveys the development of events,

- author-offers author’s assessments, associations, and digressions.

When creating a translation text, the translator has to make a decision about choosing the
functional and semantic type of text: description, narration, reasoning. Description answers the
question: what?, narration — the question: what did you do?, reasoning-the question: why? The
plot text allows you to apply the following control technique: describe the appearance of a
particular character, the place where the action takes place, say a few phrases about the people
who appear in the story, and so on. This technique is intended to clarify the extent to which
students understand the facts stated in the text. If the text is fabled and not very long (20-25
lines), then students can convey its main content in a foreign language. In this case, however,
there is a danger that the weaker students will not be able to retell the text, not because they
did not understand it well, but because they do not have enough skills in expressive oral speech.
Therefore, this technique should be used carefully. The main requirement for texts is that texts
should be informative, entertaining, accessible, and reflect an adequate picture of the world.
They must correspond to age characteristics; they must set a meaningful speech plan and ensure
the implementation of practical, educational and developmental learning goals. On their basis,
the analytical and synthetic phase of reading activity is carried out.

Exercises in working with the title of the text.

1. Read the title and tell us what (who) you think will be discussed in the text.

2. Read the title and tell us what you think is the main content of the text.

3. Translate the title and answer the following questions:

A) In what way the title can be established that we are talking about ...?

B) Which phrase suggests that ...?

C) In what way do you determine that this is information about ...?

4. Put the title with the dictionary and tell me which console gives it a negative value.

5. Read the titles of the texts. Imagine what specific facts can be discussed in the texts. View
them.

6. tell us what, in your opinion, the goal was set by the author, including in the title words
that are not repeated in the text.

7. Come up with a title that can combine the three named facts.

8. Read the title of the following text and think about what it is associated with in your view.
If you are interested in the title, read on.

An approximate algorithm for students to work with the title before reading any text.

1. read the title carefully and select the keyword in it (most often it is expressed as a noun).
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2. Review the text and note how often the dominant title word you selected appears in the
text.

3. Find substitute words for the dominant word and the entire title in the text.

4. Rephrase the title using synonymous words from the text.

5. Find in the text of the sentence with varying repetition of the dominant word in the title.

6. Tell us whether the keywords you selected and their substitutes are the most informative
elements in the text.

7. Re-read the title and tell us what will be discussed in this text.

Exercises for mastering the structural and compositional features of texts of various functional
styles

Mastering the structure of newspapers and recognizing the genres of newspaper materials.

1. Find the main information message in this issue of the newspaper. Tell us what event it
describes. Find other materials on this issue in the newspaper.

2. Find the second most important news item in the issue; tell us what event is covered in it
and what other materials of the newspaper are dedicated to this event

3.find non-commented news articles in the newspaper (news articles with comment elements,
commented news articles); tell us what issues they are dedicated to.

4. Find editorials in the newspaper (articles by specialists, regular columnists of the newspaper);
tell us what issues they are devoted to.

Used literature:
1. Jill and Charles Hadfield. Simple Speaking Activities. Oxford. 1999
2. Cheryl Pertelet. Speaking. London. Collins. 2012
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BRITANIYA VA AMERIKA INGLIZ TILISI O'RTASIDA BIR QATOR LEKSIK VA
GRAMATIK FARQLAR

Onarboyeva Muslima Abdug ‘aniyevna
Andijon viloyati Marhamat tumani
36-maktab ingliz tili fani oqitivchisi

Tel: +998-90-626-68-98

Annotatsiya: Chet tili hisoblangan ingliz tilini o'rganish hozirda ilm oluvchilarining asosiy
ozugqalari sirasiga kirib bo'lganini hech inkor etib bo'lmaydi. Biz o'rganayotgan har qanady tilni
o'rganishning qoidalari ummon qadar cheksiz. Britiya va Amerika ingliz tili o'rtasidagi leksik
va gramatik farqlar mavjudligini bizga ayon etadi.

Kalit so‘zlar: Britiya ingliz tili, Amerika ingliz tili, so'zlashuv tili, guruhni bildiruvchi otlar

Britaniya va Amerika hududlarida ingliz tili asosiy so'zlashuv tili hisoblanib, ushbu ikki til
markazining o°ziga xos farqli xususiyatlari borki, bu farq leksik jihatdan ancha gina bo'y cho’zib
go'ygan. Quyida ayni shunday leksik, gramatik va talaffuzga oid farqlarga misollar keltirib,
zabonimiz ila aytilayotgan gaplarga isbot keltiraman:

Will you play football at the weekend? (Britaniya ingliz tilisi)

Will you play soccer on the weekend? (Amerika ingliz tilisi)

Yuqoridagi ‘Dam olish kunlari futbol o'ynaysizmi’ deya tarjima qilinadigan ikki gapning
birinchisi Britaniya ingliz tilisiga oid, chunki ularda futbal o’ ynamoqni ‘Play football’ brikmasi
bilan ifodalasa, Amerika ingliz tilisida esa ‘Play soccer’ deb atashadi. Endi ‘Weekend’ yani
shanba va yakshanba kunlarini o'z ichiga olib, dam olish kunlari deya o'zbek tiliga tarjima
qilingan ushbu so'z Amerika ingliz tilisida ‘On’ predlogi bilan Britaniya ingliz tilisida esa ‘At’
predlogi bilan ishlatilayotganiga e'tibor bering. Quyidagi misolga ham nazaramizni tashlab
o taylik.

Let's sit at the front of the cinema.(Britaniya)

Let's sit in the front of the movie theatre. (Amerika)

Quyida yana bir misolni tahlil gilamiz va e tiborimizni imlo qoidalariga oid farqlarga qaratamiz:

I have a grey pencil. (or I have got in BritainEnglish)

I have got a gray pencil. (in American English)

Bizni e’tiborimizni tortgan gramatik har xillik bu ‘Have va have got’ ning ishlatilishidir.
Demak Britaniya ingliz tilisida ‘have’ yoki ‘have got’ ishlatilishi mumkin. Ammo Amerikan ingliz
tilisida ‘Have got’ ishlatilishi kerek. ‘Grey’ kulrang hisoblanib, bu inglizcha so'z hududlarda
imlosiga qarab farq qilarkan. Yani Britaniyaliklar bu rangni ‘Grey’ deb yozsalar, Amerikaliklar
esa ‘Gray’ deb. Demak quyida mana shunday misollardan lavhalar keltirib o tamiz.

Inglizcha so’zlarning hududlarare imloviy yozilishi
Britaniya Amerika
Pyjamas Pajamas
Yoghurt Yogurt
Taravel - Travelling - travelled Travel — traveling — traveled
Cancel — cancelling - cancelled Cancel — canceling - canceled
“-ise” brikmasi bilan tugaydigan fe'llar
Apologise
Organise
Specialise
“- ize” brikmasi bilan tugaydigan fe'llar
Apologize
Organize
Specialize
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Inglizcha so zlarning hududlararo Ieksik farqlari

Block of flats
Jobs — kasblar

Britaniva Amerika

In the town — shahar ichida In the town — shahar ichida
Cinema Movie theatre

Zebra crossing Crosswalk

Pavement Sidewalk

Chemist Drugstore

Toyshop Toy store

Petrol station Gas station

Garden Yard

Car park Parking lot

Postman Mail carrier
Vet Veterinarian
Dustman Garbage collector

Apartment building
Jobs — kasblar

Bunday so'zlarni ko plab topish mumkin. Navbat gramatik mutanosiblik haqida gap ketarkan,
eng soddan murakkabga qarab yo'l olamiz. Yanikim hududlar aro leksik va garmatik farqlarni
aniqlash va ularni tilda to"g'ri qo'llay olishlik bizni magsaddir. Oddiygina xat yozish tartibidan

misol keltirishdan boshlaymiz:

1. Predloglarni ishlatishdagi har xillik.

- Please write to me soon. (Britaniya ingiz tilisi)
- Please write (to) me soon (Amerika ingliz tilisi) — Iltimos tez orada yozgin.

2. Frazalarni qo’llashda:
Get on (progress)

- How are you getting on in your new job? (yangi kasbingdagi ishalaring galay ketyapti)
- ? ( Amerika ingliz tilisida bu fraza bunday manoda ishlatilmaydi.

Get on (with somebody) = Get along (with somebody)- kimdir bilan do stona aloga o rnatib

yvaxshi chiqishib ketmoq.

- Richard gets on well with his new neighbours. (Britaniya ingliz tilisi)
- Richard gets along well with his new neighbours. (Amerika ingliz tilisi)

3. Britaniya varianti:
have a bath

have break

have a shower

have a holiday

have breakfast

have lunch

4. The artiklining ishlatilishiga oid:
To/in hospital (the ishlatilmaydi)

- Three people were injured and taken to hospital.

5. Otlar va fe'llarning moslashuvi.
- The team is/are playing well.
- The team is playing well.

Amerika varianti:
take a bath

take a break

take a shower
take a holiday

eat breakfast

eat lunch

to/in the hospital (the ishlatiladi)
- three people were injured and taken
to the hospital.

Bunday holatdagi gaplarda guruhni bildiruvchi otlar: Government (hukumat), team (komanda),
family (oila) kabilar Britaniya ingliz tilisida ham is ham are to be fe'li bilan ishlatilishi mumkin,
lekin bunday gaplarni farqlash usuli mavjud albatta. Agar bunday ot butun to'dani umumiy
ifodalayotgan bo'lsa, bu ot birlik fe'l bilan ishlatiladi, yoki bu ot shu to*da ichiga kiruvchi azolarini
nazarda tutayotgan bo'lsa, ko plik fe'li bilan ishlatiladi.

Hosops [ 2020 7-Kucem

TomkeHnT



% V3BEKHMCTOHJIA WJIMHH-AMAIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBJIIMKA
@ 22-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH

Bunday so'z va gramatik farqlarni ingliz tilini o'rganish jarayonida o’qib o'rganib ketish
mumkin, shuningdek har qanday qoidani qayerda va qanday vaziyatda ishlatishni bilish - bu
til o'rganishdagi asosiy qoida, qoidalarga amal qilmoqlik esa, intilgan manzil va izlangan bilim
tomon to'gri odim va to'g'ri yo'L

Foydalanilgan adabiyotlar:
1. Barbara Duch. Problems: A Key Factor in PBL, Univ. of Delaware, 1999.
2. Juan Shi. Communication in a Problem Based Learning Environment. Victoria University,

Melbourne, Australia. 2006.
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MUMTOZ MATN VA LUG ATLAR BILAN ISHLASH

Qurolova Inobat Juraboyevna
Namangan viloyati Pop tumani

23 — sonli umumta’lim maktabi

ona tili va adabiyot fani o qituvchisi
Tel: + 99 894 150 47 48

Annotatsiya: Magolada mumtoz matnlar bilan ishlashda innovatsion g oyalardan foydalanish,
o quvchilarning qiziqishlarini oshirish va dars jarayonlarida ularning faolligini kuchaytirish
yuzasidan fikrlar bildirilgan.

Kalit sozlar: ,Lison ut-tayr’” asari, mumtoz matn, lug'at so'zlar.

Umumiy o'rta ta'lim muassasalarida ona tili mashg ulotlarining muayyan qismini badiiy
asarlar,asosan, mumtoz matnlarni o'qib-o rganish, lug'at so'zlar bilan ishlash masalalari tashkil
etadi. 8-sinf ona tili darsligida buyuk shoir , olim, she'riyat mulkining sultoni Alisher Navoiyning
,,Lison ut-tayr’’ asaridan berilgan qismlarni o'rganish uchun mashg ulotlar ajratilgan.

Darslikdagi 29- dars ,,Mumtoz matn va lug atlar bilan ishlash”mavzusi bo'yicha mulohazalar
va tavsiyalarni o'rganib chigamiz. Ushbu mashg'ulotda dastlab o'quvchilar matn bilan tanishib
chigadilar.26-darsda o'quvchilarga

,Lison ut-tayr” dostoni hagida ma'lumotlar berilgan edi. Shu sababli o'quvchilar she'riy
parchani ifodali o’qib, lug'at so’zlar bilan ishlashlari mumkin.

Darslikda ,,Lison ut-tayr’asaridan ,,Talab vodiysi’’ bobi berilgan. 36- topshiriqda matnni aruz
vazni qoidalariga mos holda ifodali o'qiladi. 75-mashq topshirig'iga asosan matndagi ajratilgan
so'zlarning ma'nolari aniqlanadi. Bunda ,,Kim tez aniqlaydi?” ta’limiy o'yinidan foydalanamiz.

Lug’at so’'zlar

Pili damon — mast, quturgan fil

palang — yo'lbars

mo ri lang — choloq chumoli

mash’uf — shod, xursand

kufr — kofirlik, dindan qaytganlik

tama’ — istak, xohish

rohravg'a — yo'lovchi, maqgsadga intilgan kishi

bandi rohe — yo'ldagi band, to'siq, monelik

76-mashq shartiga binoan she'riy parchaning har bir bandi mazmunini nasriy bayon qilishga
harakat gilamiz.

Ollingga kelsa agar pili damon

Ko'rgosen pashsha hamon-u pil hamon.

(oldingi darsdagi band mazmunidan kelib chiqib, davom ettiramiz... ,,Visol

Quyoshi jamolini ko rsatgach, shoming tongga ulanib ketadi...””)

Agar bu payt oldingga mast fil kelsa ham sen uni pashsha kabi pisand

Gar yo'lingni tutsa yuz sher-u palang,

Bo'lg ay ollingda nechukkim mo'ri lang.

Agar yo’'lingni yuz sher yoki arslon to'ssa, ularni sen cho'loq chumolidek ko rasan.

Ajdahodin yetmagay ko'ngulda ranj,

O'yla bo'lmish bo’lg’ay ul mash uf ganj.

U xazinaga erishib, shod, xursand bo'lsang, ko'nglingga ajdahodan xavf yetmaydi.

Kufr ila iymong a urgaysen ilik,

Bu tama'din kim ochilg ay bir eshik.

Kufr va imondan qo'l yuvasan, sening xohishing ila shundan so'ng oldingda bir eshik ochiladi.

Chun eshik ochildi ne kufr-u ne din,

Ichkari kirgach qutulding barchadin.

Eshik ochilib ichkari kirganingda, unda na kufr, na din qoladi, ularning barchasidan qutulasan.

Kufr-u iymon rohravg'a kesh emas,

Asl yo'lda bandi rohe, besh emas.

Chunki kufr yoki imon bu yo'lga kirgan kishi uchun maslak emas. Bular asl yo'ldagi to'sigdan
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boshga narsa emasdir.

37-topshirigda matnni oldingi qismlari bilan tagqoslab, talab vodiysi haqida fikrlar o'rganiladi
hamda xulosa chiqaramiz.

77-mashq shartiga asosan sinf o'quvchilari guruhlarga bo'linadi. Ularga topshiriq beriladi.
,,1alab vodiysi” parchasidan o'rganilgan yangi so'zlarni eslab, daftarga yoziladi. Bunda ,,Kim
epchil-u, kim chaqqon™ ta'limiy o'yinidan foydalanish maqsadga muvofiq bo'ladi. Mumtoz
matndan eng ko'p so'zni eslagan o'quvchi va guruh aniqlanadi. G’ oliblar rag batlantiriladi.

Dars jarayonida ta'limiy o"yinlar va innovatsion metodlardan foydalanish o quvchilar faolligini
oshiradi. Mashg'ulot so'ngida ,,Aqliy hujum” metodidan foydalangan holda ,,Lison ut-tayr”
dostoni bo'yicha o'quvchilar bilimi mustahkamlanishi ham mumkin.

Foydalanilgan adabiyotlar:

1. Alisher Navoiy . ,Lison ut-tayr” asari. Toshkent. 1991-yil. G afur G'ulom nomidagi
Nashriyot — matbaa birlashmasi.

2. J. Lapasov. ,,Mumtoz adabiy asarlar o’quv lug'ati”’. Toshkent. ,,0 qituvchi’’1994-yil.

3. Ona tili darsligi. 8-sinf . Cho'lpon nomidagi nashriyot — matbaa ijodiy uyi. Toshkent —
2019-yil.
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TEACHING TO READ IN AN ENGLISH LESSON

Sharipova Nigora Samandarovna
Tashkent. Yashnabad district school Ne 204
Phone:+998- 93-511-03-88

Annotation: The formation of reading skills is one of the most important components of
the process of learning a foreign language at all its stages. Reading refers to receptive types of
speech activity, is included in the sphere of communicative and social activities of people and
provides a written form of communication in it.

Key words: receptive type, sound-letter, semantic groups, correct accent, intonation,
psychological features

The initial stage of learning to read is aimed at developing students ‘ reading techniques in
a foreign language and, in particular, such abilities as:

quick to establish sound-letter correspondences;

correct voicing of the graphic image of the word and its correlation with the meaning, i.e.
understanding / comprehension of what is being read,

reading by syntagmas, combining words into certain semantic groups;

reading texts based on familiar language material at a natural pace;

expressive reading of texts by ear, with correct accent and intonation.

quick to establish sound-letter correspondences;

correct voicing of the graphic image of the word and its correlation with the meaning, i.e.
understanding / comprehension of what is being read;

reading by syntagmas, combining words into certain semantic groups;

reading texts based on familiar language material at a natural pace;

expressive reading of texts by ear, with correct accent and intonation.

You can effectively solve these tasks using modern educational technologies that take into
account the needs of younger students, their psychological age capabilities in the organization
of the learning process.

Let’s look at some psychological features of primary school children.

Primary school age covers the period from 6 to 10 years. In psychological studies, it is
noted that at this time the flow of mental processes of students changes dramatically. There is
a change in the leading type of activity: the game is replaced by the educational one, although
the game activity still continues to play an important role. A positive attitude to the teaching
is formed, and the cognitive motives of the teaching are strengthened. Cognitive processes
are developing. Perception becomes controlled, becomes more precise, dissected, deliberate,
and the relationship between analysis and synthesis is clearly distributed. The proportion of
voluntary attention increases, and it becomes more stable. There is a development of intellectual
operations: comparison, generalization of orientation, classification, coding, the transition from
visual-figurative to verbal, critical thinking. The share of productive thinking actions increases.
MNEMIC activity becomes more perfect. Increases the amount of memory. Logical memory
and productive ways of remembering are formed. Based on the above-mentioned features of the
mental processes of primary school students, it is possible to formulate pedagogical requirements
for the organization of the process of teaching reading in a foreign language in primary school.

1. Practical orientation of the learning process:

- the formulation of specific communicative-motivated tasks and questions aimed at solving
practical problems and problems that allow not only to master new knowledge and skills, but
also to understand the content and meaning of the read;

- mandatory allocation of the loud-speech stage of reading in the system of teaching reading
techniques in a foreign language, contributing to the consolidation of skills of articulation and
intonation, phonetically correct speech and “internal hearing”.

2. Differentiated approach in teaching: taking into account the age-related psychological
characteristics of students, individual styles of their cognitive activity when communicating
new knowledge and forming skills and abilities;

the use of analytical and synthetic exercises, tasks differentiated by the degree of complexity,
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depending on the individual abilities of students; the choice of adequate methods of teaching
reading aloud and to oneself.

3. Integrated and functional approach to training:

construction of reading training based on oral anticipation, i.e. children read texts containing
language material that they have already learned in oral speech; at the alphabetical stage,
mastering new letters, letter combinations, and reading rules is carried out in accordance with
the sequence of introducing new lexical units and speech patterns in oral speech.

4. Taking into account the peculiarities of the native language:

using a positive transfer of reading skills formed or already formed in the native language
of students;

maximum reduction of the interfering influence of native language reading skills associated
with the peculiarities of the Russian language (phonemic writing and syllabic reading), by
explaining, comparing, demonstrating methods of action and extensive training in reading.
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REQUIREMENTS FOR ENGLISH LESSONS

Sharipova laziza latifovna
teacher of English language, school No: 13,
Kyzyltepa district, Navoi

Annotation: Lessons and types, stages, lesson organization, selection of lexical material for
the lesson and the development of easy and effective ways to master it allows you to choose
material for the organization of English lessons in schools.

Keywords: English, teacher, student, school, exercise, teaching, lesson, practice, speech.

The concept of the teaching process includes the activities of teachers and students, as well
as, the organizational forms of this process. In education, this process is called an academic year,
a term, or a course. A lesson is a part of a learning activity. The term exercise is synonymous
with the word exercise. A foreign language lesson consists of a set of exercises.

Numerous books and articles have been written on the subject of general education and
the methodology of teaching a foreign language, which is a private education, has contained
chapters and articles in many scientific works, and large pamphlets have been published. A
foreign language subject is taught in class and in extracurricular activities.

The purpose of the lesson. A foreign language course differs from other subjects by two
definitions, namely the purpose and content of the course. Speech is taught in these subject
classes. The student is engaged in preparation and speaking exercises in a foreign language.
The main feature of a foreign language course is that it is practical, ie speech-oriented. The
organization of the educational process is directly related to the purpose of the lesson depends
the goal is the beacon of the performer. The ultimate practical goal is the factor that determines
the goals and objectives of a foreign language course. Specific tasks are solved in the lesson
based on the practical goal, the goal (tasks) can be from one to three in one lesson.

The goal is related to the outcome, the task is related to the operating environment. there may
be different tasks for the same purpose. There may be different tasks for the same purpose. The
difficulty / ease of the learning material, the ways in which the difficulties are overcome, the
interaction between the student and the teacher, and the student’s internal motivation to learn are
some of the conditions for defining a lesson task. Difficult material is studied specifically, that
is, exercises that are directly related to it are performed. It is understandable that the student and
the teacher work together. Internal motivation is an issue that requires analysis.

Motivation is also important in completing course assignments.

each lesson can have a speaking skill (language material) or a speaking skill from a teaching
/ methodological event in the form of a task / goal, the skill and ability are the factors that
determine the lesson / goal. For example, teaching a certain interrogative sentence in speech,
teaching the use of a certain word (s), teaching understanding a certain grammatical event in a
text, and so on.

From what has been said, it is clear that the purpose of the lesson is skill or focuses on
shaping skills. There are several types of study courses available.

In determining the goal, the following should be taken into account: 1) the main part of
the lesson (especially in the elementary and middle stages) is devoted to oral speech, practice
speaking more;

2) Reading aloud to improve reading techniques, reading aloud in the upper grades is practiced
from time to time; 3) learn to get information from a book / text while reading inside. The goal
is to improve reading skills in addition to reading;

4) Writing exercises take relatively little time, except for written checking with writing
techniques.

In order to achieve certain goals in a lesson, first of all, what the goal should be (this goal
is defined in words) and its amount are determined. The goal is set taking into account the fact
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that a foreign language has educational, pedagogical and developmental aspects, as well as other

aspects.
Let’s look at the educational aspect of the lesson. We develop students’ communication

skills. We teach speaking, reading, listening comprehension and writing skills as a means of
communication.
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THE ROLE AND IMPORTANCE OF ENGLISH IN OUR COUNTRY AND THE
WORLD COMMUNITY TODAY

Nasibahon Siddikova
English teacher, secondary school No:13
Altiarik district, Fergana region

He who does not know foreign languages does not know his own language.
Y.V.Fon Gyote.

Annotation: This article provides information about the importance of the English language
in our country and the world community , the stages of development of the English language.

Key words: United Nations, World Community, International Conferences, World Experience,
Foreign Languages, Education System.

None of the languages invented by man has become a universal world language. Based on
the actual distribution of languages in the world community, the United Nations has chosen the
following six languages as official or working languages; English, French, Spanish, Russian,
Arabic and Chinese. Today, English has a special place among them. English is the mother
tongue of more than forty million people living in twelve countries, including the United States ,
Great Britain , Canada , Australia and New Zealand. Ranks first among foreign languages taught
in universities , adult education clubs and courses. Attention to English varies from country . In
particular the Chinese, who have a population of 300 million , more than the entire population
of the United States, are learning English. Rt requires learning English of German for a year,
with 85% of students choosing English. In Japan students are required to study English for six
years before graduating from high school. In school 70% students with secondary and higher
education study English.According to a survey conducted in Germany , 45% of respondents
speak English. Special attention was paid to the teaching of foreign languages in Uzbekistan ,
multimedia textbooks on German languages, the organization of modern language classrooms
in educational institutions is a clear proof of this. Today, about one billion people , one- fifth
of the world’s population, speak English fluently. In general , the political economic, scientific
and sports life of the world is conducted in English. The United Nations has chosen English as
its official and working language. All kinds of meetings of heads of state , signing of laws and
decrees, negotiations and debates are all conducted in English. International conferences ,study
of world experience and exchange of scientific views are held only in English. Even the Olympic
Games and all competitions between countries are conducted in English.In the modern world,
the importance of the English language is so great that it has become the key to our present and
future future.

Because in this age of digital technology, every person with higher education should be able
to speak English,because a person who knows the language knows the people.
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O'ZBEK TILINING RIVOJLANISH BOSQICHLARI

Zikiryoyeva Go ‘zal To‘raqulovna
Samarqand viloyati, Narpay tumani
64-maktabda ona tili va adabiyot fani o‘qituvchisi

Annotatsiya: Ushbu maqola orqali o‘zbek tilining, avvalo, milliy til ekanligini, bu tilning
ko‘pgina buyuk daholar tomonidan fonetik, morfologik, sintaktik va boshqa qoidalar orqali
mukammal darajada o‘rganilib, tasnif etilganini ko‘rish mumkin. Shuningdek, o‘zbek tilining
rivojlanish bosqichlari hagida ma’lumot beriladi.

Kalit so‘z: o‘zbek tili tarixi, maqola, adabiy manba, telegram, instagram, facebook, snapchat,
allomalar fikri.

Ma’lumki, hozirgi o‘zbek adabiy tili ko‘p asrlik tarixga ega. Shunga ko‘ra, bu til qadimiy
til deyiladi. O’zbek, ya’ni turkiy tilga oid dastlabki qo‘lyozma manba O’rxun-Enasoy yozuvlari
VI - VII asrlarga oid bo‘lsa, VIII asrda tilimizga arab tilining ta’siri istilo sabab kuchli bo‘ldi.
Ana shunday murakkab vaziyatda ham o‘zbek tili o‘z ichki imkoniyatlarini boyitsa-boyitdiki,
yo‘q bo‘lib ketmadi. Aksincha, ijodkorlar tomonidan so‘z boyligi o‘rganilib, leksik, fonetik,
grammatik qurilishi jihatidan tasnif etib, asoslab berildi.

X-XI asrlarda M.Koshg‘ariy (,,Devonu lug‘at at- turk”), Yusuf Xos Hojib (,,Qutadg‘u bilig”),
A.Yugnakiy (,,Hibat ul- haqoyiq”) kabi buyuk allomalar til nazariyasi sohasida o‘zlarining
nechog‘lik ,,bunyodkor” ekanliklarini namoyon etishdi. O’zbek (turkiy) tilining birliklari, qadr-
gimmati XI-XV asrlarda yanada yuksaldi desak mubolag‘a bo‘lmaydi. O’zbek mumtoz adabiyot
vakillari sanalmish Lutfiy, Atoiy, Sakkokiy, Xorazmiy kabi shoirlar tomonidan yaratilgan go‘zal
asarlar buning yorqin namunasidir. Chunki bu ijodkorlar o‘zbek (turkiy)tilida ijod qilib,uni
yanada boyitdilar.

O’zbek tili haqida gap ketar ekan, bu tilning ,,me’mori” bo‘lmish A.Navoiy ijodiga
to‘xtalmaslikning iloji yo‘q, albatta. A.Navoiyning ,,Xamsa”, ,,Xazoyin ul- maoniy” asarlari
bilan XV asrda ona tilimizning gullab-yashnashiga ulkan hissa qo‘shgan bo‘lsa, ,,Muhokamat
ul-lug‘atayn”, ,,Majolis un-nafois” kabi asarlari bilan milliy tilning adabiy-badiiy jihatdan
nozik-nafisligini ko‘rsatib bergan bo‘lsa, ilmiy-tanqidiy jihatdan yorqin asoslab bergan. O’zbek
(turkiy) tilini fors-tojik tili bilan solishtirib, uning nihoyatda boyligini mazmun tahlillari va
yasovchilarning ma’no bo‘yoqdorligi orqali tahlil qilib bergan. Hatto bu til bilan faxrlanishini
quyidagi satrlarda bayon etgan:

Chun topdim ul kalom ichra kamol,
Turk alfozi bila surdim magqol,

Turk nazmida chu men tortib alam,
Ayladim ul mamlakatni yakgalam .

XX asrlarga kelib esa o‘zbek tili muayyan me’yorga, qolipga solinib, o‘zbek xalqining barcha
madaniy ehtiyoji va talablariga xizmat qiladigan til shakliga keldi. Darsliklar, qo‘llanmalar yaratila
boshlandi. Hamza ,,Qiroat kitobi”, ,,Yengil adabiyot”, kabi darslik, majmualar yaratdi. Fitrat
,Etimologiya”, ,,Nahv:O’zbek tili qoidalari to‘g risida tajriba” kabi kitoblari bilan tilshunosligimiz
merosini boyitdi. ,,Tilimiz” maqolasida esa o‘zbek tilining ijtimoiy-siyosiy mavqeini ko‘tarish,
soflashtirish, shuningdek, uni tashqi ta’sirdan muhofaza etish joizligi ta’kidlanadi.

Muxtasar qilib aytadigan bo‘lsak,0‘zbek tili Navoiy-yu Boburlar, Qodiriy-yu Cho‘lponlar,
Oybek-u Qahhorlar, Erkin-u Abdullolar tilidir. Buyuk mutafakkir bobomiz A.Avloniy yozganidek:
,,Har bir millatning dunyoda borlig‘ini ko‘rsatadurgan oyinai hayoti til va adabiyotidur. Milliy
tilni yo‘qotmak millatning ruhini yo‘qotmakdur”.

Bugun dunyoda yetti mingga yaqin til bo‘lsa, ulardan atigi ikki yuzga yaqini davlat tili
maqomiga ega. Davlat maqomiga ega shu ikki yuzta tilning ichida o‘zbek tilining borligi
millatning faxri, g‘ururidir. Dunyoda mavjud yetti mingga yaqin tildan bir ming to‘rt yuztasining
yo‘qolib ketish xavfi borligini e’tiborga oladigan bo‘lsak, Prezidentimiz Sh.Mirziyoyevning
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nufuzli tashkilot BMTda sof o‘zbek tilida so‘zlagan nutqi milliy tilni dunyo tillari safidan joy
olganligini ko‘ramiz:
Onajon tilim bu-osmon tilim-bu,
Har so‘zi surati Rahmon tilim-bu.
Navoiy she’r ichra sulton tilim-bu,
BMTda yangrar Navoiy tilim.
(Zulfiya Mo‘minova ,,BMTda yangrar Navoiy tili”she’ridan.)

Foydalanilgan adabiyotlar:

1. ,,Hozirgi o‘zbek adabiy tili ” Toshkent 1975.

2. ,,Til va adabiyot ta’limi” jurnali.Toshkent 2006.
3. ziyonet.uz sayti

4. ishonch.uz
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TEACHING ENGLISH TO YOUNG LEARNS

Ahmedova Muattarxon Muhammadjonovna
an English language teacher at school Ne
33 in Andijan district, Andijan region

Annotation: To explain effective ways of Teaching English to Young Learners.
Key words: realia, flexibility of young minds, gestures, follow-up activities.

It is the fact that Teaching English to Young Learners plays very significant role in our
life. Teaching English to Young learners requires special attention to the study. Critical period
12 or 13 years old will build more proficient speakers of English. It is widely believed that
proficiency does not seem only to be dependent on learning English but also it is more
dependent on types of program, teaching techniques, curriculum, number of hours spent in
English class. It is a fact that early start is not the real solution, teachers of young learners
should take advantage of the flexibility of young minds and seeking effective ways of teaching.
I would like to share with you some helpful ideas and ways of teaching which can make a
great contribution to the learners development ranging from approximately 5 to 12 years old.

1. Supplement activities with visuals, realia, and movement. Young learners tend to have
short attention spans and a lot of physical energy. As Scott and Ytreberg (1990, 2) describe,
“Their own understanding comes through hands and eyes and ears. The physical world is
dominant at all times. ”One way to capture their attention and keep them engaged in activities
is to supplement the activities with lots of brightly colored visuals, toys, puppets, or objects to
match the ones used in the stories that you tell or songs that you sing. These can also help make
the language input comprehensible and can be used for follow-up activities, such as re-telling
stories or guessing games. Included with the concept of visuals are gestures, which are effective
for pupils to gain understanding of language. In addition, tapping into children’s physical energy
is always recommendable, so any time movement around the classroom or even outside can be
used with a song, story, game, or activity, do it!

2. Move from activity to activity. As stated before, young learners have short attention spans.
For young pupils, from ages 5 to10 especially, it is a good idea to move quickly from activity to
activity. Do not spend more than 10 or 15 minutes on any one activity because children tend to
become bored easily. As children get older, their ability to concentrate for longer periods of time
increases. So for pupils ages 57, you should try to keep activities between 5 and 10 minutes
long. It is always possible to revisit an activity later in class or in the next class.

3. Teach in themes. When you plan a variety of activities, it is important to have them
connect to each other in order to support the language learning process. Moving from one
activity to others that are related in content and language helps to recycle the language and
reinforce students’ understanding and use of it. However, moving from activity to activity when
the activities are not related to each other can make it easy to lose the focus of the class. If
students are presented with a larger context in which to use English to learn and communicate,
then attainment of language objectives should come more naturally. Thematic units, which are
a series of lessons revolving around the same topic or subject, can create a broader context
and allow students to focus more on content and communication than on language structure.
Itis a good idea to use thematic unit planning because it builds a larger context within which students
can learn language. When teaching English to young learners this way you can incorporate many
activities, songs, and stories that build on students’ knowledge and recycle language throughout the
unit. This gives students plenty of practice using the language learned and helps them scaffold their
learning of new language.

4. Use stories and contexts familiar to students. When choosing materials or themes to
use,it is important that you find ones that are appropriate for your students based on their
language proficiency and what is of interest to them. Because young learners, especially VYLs,
are just beginning to learn content and stories in their native language in school and are still
developing cognitively, they may have limited knowledge and experience in the world. This
means that the contexts that you use when teaching English, which may be a completely new
and foreign language, should be contexts that are familiar to them. Use of stories and contexts
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that they have experience with in their L1 could help these young learners connect a completely
new language with the background knowledge they already have. Teachers could take a favorite
story in the L1 and translate it into English for students or even teach the language based on
situations that are found in the native country, especially if the materials the teachers have depict
English-speaking environments that are unfamiliar to students. This is not to suggest that stories
and contexts from the target culture should not be used. Certainly one goal of foreign language
instruction is to expose students to new languages and new cultures in order to prepare them to
become global citizens in the future..

5. Establish classroom routines in English. Young learners function well within a structured
environment and enjoy repetition of certain routines and activities. Having basic routines in the
classroom can help to manage young learners. For example, to get students’ attention before
reading a story or to get them to quiet down before an activity, the teacher can clap short rhythms
for students to repeat. Once the students are settled down, the teacher can start the lesson by
singing a short song that students are familiar with, such as the alphabet song or a chant they
particularly enjoy. As Cameron(2001, 10) points out, “...we can see how classroom routines,
which happen every day may provide opportunities for language development.”

Finally, one of the most important ideas to take from this article is the importance of community
for learning. Learning a language is never an individual endeavor, and neither is teaching.
Although teachers can feel quite isolated in their classrooms, it is important to remember that
openness, collaboration, and sharing are the keys to enrich your teaching and your students’
learning.
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THE STUDY OF THE ERRORS IN ACQUISITION OF CHINESE PREPOSITION
“GEN (#R) ” BY UZBEK NATIVE SPEAKERS

Chi Daojia
Chinese Department, Tashkent State University of
Oriental Studies, Tashkent,Uzbekistan

Abstract: At present, there is no analysis of the errors in the acquisition of Chinese preposi-
tions by Uzbek speakers in China. The research in this paper is still the first. Chinese is an iso-
lated language,prepositions are used to express grammatical meanings. Generally, prepositional
phrases are composed of nouns. The whole prepositional phrases are mostly used as adverbials in
front of sentence predicates. Uzbek is a cohesive language,affixes and auxiliaries are abundant.
Affixes are placed after body parts of speech to express grammatical meanings, such as location,
time and object. There is no “preposition” classification in Uzbek, and most of them correspond
to Chinese prepositions as “affixes or auxiliaries”.Based on the theory of “error analysis”, this
paper selects the Chinese preposition “Gén(and/with)” to investigate and test the Uzbek students,
analyze the causes of their errors, and put forward relevant teaching strategies.

Key words: Chinese, Uzbek, prepositions, error analysis, teaching strategies

1. Introduction

The so-called “errors analysis” is to systematically analyze the students’ errors in the process
of second language acquisition, study its source, reveal the students’ interlanguage system, and
understand the process and law of second language acquisition. (Liu Xun 2000). Coder divided
the mistakes of second language learners into two types: mistakes and errors. The mistakes of
the students discussed in this paper are errors, which is, a regular error caused by the poor grasp
of the student’s target language.

Chinese and Uzbek belong to two completely different grammatical systems. Chinese belongs
to the Sino-Tibetan language family and is an isolated language. Uzbek belongs to the Altai
language family and is an adhesive language. The grammatical structure of the two languages
is quite different. There is no “preposition” in Uzbek, only some “affixes” or “auxiliaries”
corresponding to Chinese prepositions. Therefore, many Uzbek students find it difficult to learn
Chinese prepositions. In addition, Chinese prepositions themselves are rich and diverse, and
their usage is changeable. In addition, if the teaching methods used by teachers are not scientific
enough, it will inevitably lead to a large number of errors in the use of Chinese prepositions by
beginners.

At present, there is no analysis of the errors in the acquisition of Chinese prepositions by
Uzbek speakers in China. The research in this paper is still the first.Due to the rich number
of Chinese prepositions and the flexible usage, this article only selects Chinese prepositions
Geén(and/with) to constract and investigate the Uzbek students, analyze the causes of their errors,
and put forward relevant teaching strategies.

2. Investigation and analysis

2.1 Investigation object, content and relevant description

The object of this study is the students of the second and third grades of the Tashkent State
Institute of Oriental Studies whose Chinese level is elementary or intermediate. In order to study
the acquisition of Chinese prepositions by Uzbek students, the author specially designed a ques-
tionnaire, which contains six prepositions commonly used in Chinese-"Zai(at). Gén/Hé (and/
with) . Dui (to) . Coéng (from) . Gé&i (give) ”. This paper only analyzes the errors of
Preposition “Geén”. The specific analysis is as follows:
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2.2 Statistics and analysis of the errors of Preposition “Gén”
Table 1: Statistics of the errors of Preposition “Gén”

Investigation points of . .
No. _ Corresponding test questions | Error rate
Preposition “Gén»
Questionl1 7.14%
1 Indicates synergy Question37 14.29%
Question59 3.57%
Question12 0.00%
2 Indicates comparison Question38 10.71%
Question60 3.57%
Question13 46.43%
3 Indicates the relationship Question39 21.43%
Question61 3.57%
Question14 32.14%
4 Indicates «to sb.» Question40 60.71%
Question62 32.14%

From the above table, students have a good command of the usage of “synergy and compar-
ison”of Preposition “Geén” . The error rate of question12 is 0%, which shows that students have
a good command usage of “gén...yiyang(the same as)”. Both Uzbek and Chinese have compar-
ative sentences for comparing things, traits, and degrees, but the structural characteristics of the
two are different. The two comparison objects in the Chinese comparative sentence should be
placed before and after the preposition “Gén”,and the object guided by “Geén” should be used as
the adverbial of “yiyang”. The word order of comparative sentences in Uzbek is different, and
the two comparative objects should be placed in front of “Gén”. However, from the test results,
students are less affected by their mother tongue, and fewer students produce such errors.

The student’s highest error of preposition “Geén” is the usage of indicates “to sb.”. For exam-
ple, Question 40 “Ta génwod shud , ta déle diyiming (He told me that he got the first place)”,
the error rate is 60.71%. There is no such usage in Uzbek,students are unfamiliar with this usage,
and therefore prone to errors. Most students missed the “Gén”, for example “* Ta wo shudle, ta
jintian bunéng lai le” , the correct expression is: “Ta gén wo shudle, ta jintian bunéng lai le(He
told me that he can’t come today)”.Secondly, there are some students who tend to confuse “Gén”
with “Céng”, resulting in missubstitution, such as “ * Ta cong wo shudle , ta jintian bunéng
lai le”.

What’s more, the question 13 “Ta gén zhe jianshi méiguanxi(He has nothing to do with it)”, the
error rate is 46.43%. According to the test results, some students are not familiar with the usage
of “Indicates the relationship”, and often omit “Gén”, for example “* Ta zh¢ jianshi méiguanxi”.

2.3 The Causes of Errors

1) Negative transfer of mother tongue

Negative transfer of mother tongue refers to the influence of the difference between the target
language and the mother tongue acquired by the second language learners, which is an interlingual
negative transfer. Where the rules of mother tongue and target language are the same, there will
be positive transfer, whereas negative transfer will occur in different places (LiuXun2000). For
example, “Ta génw0 shud, ta déle diyiming (He told me that he got the first place)”. there is no
such usage in Uzbek, students are unfamiliar with this usage, and therefore prone to errors.

2) Target language knowledge negative transfer

The so-called “negative transfer of target language knowledge” refers to the errors caused by
second language learners when they acquire a second language due to they do not fully grasp
the rules of the target language system (Liu Xun 2000).For example,” * Ta cong wo shudle, ta
jintian bunéng lai le”, there are some students who tend to confuse “Gén” with “Cong”, resulting
in missubstitution.

3) The influence of language environment

Language environment also plays an important role in the process of second language learners’
acquisition. The subjects of the questionnaire are all students from Uzbekistan, who have never
been to China to study. Most of the Chinese teachers in schools and universities are native Chinese
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teachers. They usually use their mother tongue to communicate with students. Therefore, the
frequency of Chinese adverbs used in daily communication is low, and the actual usage of adverbs
is not enough.

3. Cconclusion

Based on the above error analysis, the author puts forward the following teaching strategies for
teachers to teach the Chinese Preposition “Gén” to Uzbek speakers:

1) Emphasizing the structural characteristics of Chinese prepositions

We should emphasize the structural features of Chinese prepositions, and strengthen the
understanding of the different structural ways of Chinese Prepositions “Gén” and Uzbek auxiliariy
“Billan” by Uzbek students. so that they can have a correct understanding from the beginning of
learning Chinese preposition.

2) Comparative analysis, and make prediction of errors

It is better for teachers to understand Uzbek in the teaching of Chinese to Uzbek students.But
even if we don’t know Uzbek, we can also foresee the possible errors when Uzbek students learn
Chinese prepositions through comparative analysis, so that students can understand the differences
between Chinese Preposition “Gén” and corresponding auxiliariy “Billan”in Uzbek. In this way,
it is possible for students to avoid the occurrence of similar errors as much as possible, and also
to make the students aware of their mistakes after making mistakes, so that they can correct
themselves.

3) Uzbek and Chinese translation, focusing on practical application

Teachers can design some Chinese sentences with preposition “Gén” which commonly used in
life, and then find the Uzbek students with high Chinese proficiency to translate these sentences into
Uzbek. When teachers teach preposition “Gen” to students with elementary or intermediate level
of Chinese, they can let them do Uzbek and Chinese translation exercises. In this way, students can
further understand about the similarities and differences between Chinese preposition “Gén” and
Uzbek auxiliariy “Billan”. On the other hand, students can know which errors they will produce,
so as to avoid similar errors in practical applications.
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Stories are Useful

Fairy Tales for sure motivate our imagination, but can sometimes give us a false sense of
reality while incorporating realistic scenarios. This is the main reason why some parents choose
not to read them to their children. As an adult, I wanted to go beyond the surface of fairy tales
and find out what their role may be in our children’s education and social development. All fairy
tales talk about relationships and people, and the negative and positive interactions between
them. I decided to do my research on this theme because I think even the worst stories can
be used as tools for teaching.Many believe fairy tales were told by word of mouth from one
generation to the next. The main purpose of the stories was to teach a moral, which is kind of
the focus they should still have today. Fairy tales originally were created for various readers of
all ages. In 2014, fairy tales are mainly famous thanks to Disney’s astonishing movie business.
The movies we have watched in recent years are mainly adaptations from their original versions.
Some stories in their original form may have had a dark side to them which to parents many
may be disturbing. Whether you agree or not, fairy tales can motivate a child’s curiosity and
imagination

How can fairy tales help parents and children?

Parents are skeptical about fairy tales because the content in many of them is contradicting or
confusing. In recent years we have also seen a shift in the way fairy tales are written; some seem
to have more sad and depressive endings. The message of the authors is probably aimed towards
“reality”. Is “reality” always the best way? Our perception of fairy tales can change as we look
beyond assumptions. We must remember that our interpretation of fairy tales, as adults, is very
different from children. Child Psychologist Bruno Bettelheim suggests: “Adult interpretations,
as correct as they may be, rob the child of the opportunity to feel that he, on his own, through
repeated hearing and ruminating about the story, has coped successfully with a difficult situation.
The parents have the role of using these stories to make their children aware of those things they
may not understand and help them cope with their inner troubles.

How can fairy tales help parents and children? It is important for our children to have a good
foundation early on. Reading to them as early as possible can increase their interests in reading
and other subjects as well. “If you want your children to be intelligent, read them fairy tales.
If you want them to be more intelligent, read them more fairy tales” Albert Einstein once said.
Though today many parents are aware of the importance of reading. But not only can fairy tales
open up a desire for reading, but they can also be a tool to help children cope with emotional and
social issues. In her article 5 Reasons Why Fairy Tales are good for Children, Saoirse Docherty
says: “Whether it’s for indirect moral lessons, improving their imaginations or because your
child can’t put that book down reading fairy tales should be encouraged.” Making sure you read
the stories with your child will help deepen their connection with you.

Psychological benefits of Fairy Tales

The psychological benefits of fairy tales for children may be many. These benefits vary from
child to child, and we must not only depend on fairy tales as the only tool. To quote Bettelheim
once more, he believes that: “While it entertains the child, the fairy tale enlightens him about
himself, and fosters personality development”. A child may have many feelings repressed that he
may not understand and that is where the fairy tales come in to help. The stories have conflicts
the child can identify himself with it, and the solution is also within the story. Also, he believed
fairy tales can help a child cope with those emotions and fears in a healthy way for the time

Hosops [ 2020 7-Kucem TourkeHT
39



% V3BEKHMCTOHJIA WJIMHH-AMAIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBJIIMKA
@ 22-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH

being, as fairy tales often offer hope for a better future.

Fairy tales can help us with teaching children cultural differences. Among the most difficult
topics, parents and educators have to deal with, is physical beauty. With the issues society faces
today, we need to use fairy tales to make it clear that beauty is not what we see in magazines.
The need for “real” beauty is becoming more and more popular:

The role of relationships in Fairy Tales

For years society taught us how to dress, behave, and influenced our overall look. Addressing
these issues can be hard for children to understand. However, parents need to use the resources
available to help them cope. Fairy tales address these issues as well, and the message of accepting
someone regardless of their physical appearance is also found in the stories. We can definitely
teach children that no one is so “perfect”, that we all have flaws and that love is not only physical
attraction, that there is a deeper meaning to it.

The first social interaction a child has is with his parents. The role of relationships in fairy
tales is very important for children and their social development. They offer children examples
of relationships and how to cope when differences arise. The work cannot be accomplished only
by reading fairy tales, but also with help from parents and educators. The relationship the child
builds with parents early on helps him in approaching others as they get older. He also believed
that the child’s experiences with the outside world would help him. Children would prefer to
depend on parents forever but they must have their own experiences. Fairy tales offer examples
of social interactions in a way children can understand.There is a reason why fairy tales are so
popular and have remained interesting for ages, it is because we all love to imagine. As adults,
there are still things in our unconsciousness that get a certain satisfaction from fairy tales. We
must keep in mind that children do not have the levels of awareness that we have. Reading is
a fun way to learn and children should not be deprived of such experiences. They, in fact, need
those experiences to make sense of the world. It is why parents need to have a close relationship
with their children and be ready and able to answer any questions as they may arise. I was a
skeptic parent myself, but I have realized that fairy tales can do my children more good than
harm.

References

1. R.J. Kipling “The Jungle Book” - M.: Progress Publisher, 1985.

2. A. Arne and S. Thompson “The Types of the Folktale” - H.: Higher school, 1961.

3. C. Vito “The Irish Fairy Tale: A Narrative Tradition from the Middle Ages to Yeats and
Stephens” - Roma-Lanham.: John Cabot University Press/University of Delaware Press, 2011.

4. V. Propp “Morphology of the Folk Tale” - M.: Progress Publisher, 1994.

Hosops | 2020 7-kuem TomkenT
40



V3BEKMCTOHIA WIMHAMU-AMAJIUI TAJIKMKOTJIAP" MAB3YCH/IATH PECIIYBJIMKA %@
22-KVII TAPMOKJIA WIMH MACO®ABUM OHJIAH KOH®EPEHIIUS MATEPHAJLIAPH C]

LINGUISTIC MANIPULATION AND ITS TYPES

Yakubova Zarnigor
Second year of Master’s Degree course, NUUZ
Supervisor: PhD, as.prof. Arustamyan Ya.Yu.

Annotation: During the process of writing this article it is embraced to study linguistic
manipulation and its types. What a linguistic manipulation is, it’s aim, functions and methods
of linguistic manipulation are conveyed in the article.

Key words: linguistic manipulation, intentional, non-intentional, person-oriented, society-
oriented, productive / non-productive manipulation.

According to the linguistic fact, manipulation is a linguistic term that has a great creative potential
that is first and foremost topical in the framework of the theory of linguistic manipulation. The term
“manipulation” is rich of wide semantic meanings, including such key elements “negative” intention
of the speaker and covert character of influence. Manipulation composed of several manipulative
functions such as: discourse-conditioned covert, hidden layer of linguistic data that is not easily
separated from purely informational content. The great importance is attached to either confirmation
with objective reality or to the pragmatic factor regarding to the character of utterance.

Language mechanisms operating the processes of speech manipulation have appeared
spontaneously, as the language itself to a certain degree facilitates distortion of objective reality
offering not only specific designations, but also imprecise, blurred, ambiguous denominations.
Manipulative discourse takes position between two extreme points — the legitimate (true, full)
information and a lie. A lie and manipulation are opposed to different types of truth: a lie stands
up against “semantic truth”; while manipulation opposes “pragmatic truth”'.

Manipulation is realized when the listener cannot see the speaker’s implicit intentions behind
what is actually being said. Manipulation is a pragmatic aspect that achieves its goals without
evident detection of communicative intention: the speaker wittingly chooses such form of
utterance that lacks direct signals of his intention.

Manipulation of consciousness and behavior presupposes existence of a subject and an object
of manipulation, influence upon the listener’s motivation sphere. These and other factors create
foundation for basic classification of the types of linguistic manipulation highlighted in linguistic
literature and works in the field of psychology.

Depending on the sphere of mental activity, participating and dominating in the process of
communication, linguistic manipulation is divided into rational and emotional. In attempts to
influence interlocutor’s behavior: the speakers can affect their rational sphere. To do this they
use convincing facts and arguments impacting people’s consciousness. The aim of emotional
manipulation is expression of the speaker’s emotions and acquisition of responsive emotional
reaction from a listener that would lead to changes in his behavior.

According to the character of subject-object interaction, manipulation can be direct and
indirect. Direct method of linguistic manipulation includes such forms of the language system
that are associated with certain meaning directly expressing corresponding illocution, i.e.
communicative aim of the speaker. Thus, for example, declarative and interrogative utterances
are conditionally connected with illocutionary forces of a message. Indirect method of expression
of communicative intention presupposes usage of language forms to express illocution force
not connected with their direct linguistic meaning. Indirect forms do not openly express the
speaker’s intentions.

According to awareness of linguistic actions, manipulation can be intentional and non-
intentional. In case of intentional linguistic manipulation, the subject aims at a definite result
on the part of the object of manipulation. Non-intentional linguistic manipulation is exercised
involuntary, as the subject does not aim at achieving results from the recipient. 2

According to the type of linguistic action, manipulation can be:

- social;

' Akopova A. Linguistic Manipulation: Definition and Types. // International Journal of Cognitive Research in
Science, Engineering and Education Vol. 1, No.2, 2013. —p. 200.

2 Ermolaev, B.A. Goal Formation in Communication // Optimization of Linguistic Manipulation. Moscow: Nauka,
2007 p 24
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- volitional,

- informational and

- estimative.

Perlocutionary criterion presents basis for discrimination of the following types of linguistic
manipulation:

- evaluative;

- emotional,;

- rational;

According to orientation towards the interlocutor, manipulation can be person-oriented and
society-oriented. Person-oriented linguistic manipulation is directed towards the listener by the
speaker who constructs the image of his interlocutor in order to achieve the desired effect. In
case of society-oriented manipulation, the speaker does not construct the image of a separate
listener, but creates generalized image of a group as a whole.

Every type of linguistic manipulation can facilitate regulation of interlocutor’s activity
and change his behavior. The process of construction of the theory of linguistic manipulation
presupposes differentiation of manipulative and actualizing manipulation, on the one hand,
and productive and non-productive manipulation, on the other hand. Such differentiation of
manipulation means in the framework of communication takes the form of hierarchy reflecting
various levels of communicative skill in language usage. Non-productive manipulation is
presented as the bottom of hierarchy, while speech actualization is situated at the top.

In psychology the term “manipulation” is defined as a type of psychological affection, which
in case of skillful realization leads to implicit provocation of another person’s intentions that do
not correspond to his actual wishes and his stimulation towards commitment of actions required
by the manipulator.

Linguistic manipulation is based upon the mechanisms that compel the listener to perceive
verbal messages uncritically and facilitate creation of illusions and misperceptions impacting
addressee’s emotions and making him accomplish actions advantageous for the speaker.

Non-productive form of manipulative affection is associated with the desire to covertly
influence the interlocutor’s consciousness in order to frustrate him, i.e. impart psychological
discomfort. In other words, non-productive manipulation is linguistic action aimed at manifestation
of supremacy over the interlocutor through demonstration of his imperfection, inferiority, which
leads to submission to the speaker’s demands. !

The aim of productive manipulation is to persuade communicative partner and manipulate
his behavior through exploitation of his weaknesses. In this case, the initiator of communication
becomes a voluntary donor who places his interlocutor in the situation of social welfare, status
superiority. The easiest means of manipulation are compliment and flattery.

Both productive and non-productive manipulation of addressee’s behavior presupposes
influence upon his emotional sphere as opposed to other forms of reinforcement of volition
appealing to the rational sphere.

The highest form of linguistic interaction and manipulation is communication on cooperative
actualizing level that is the optimal alternative of effective communication. The basic behavioral
parameter of the agent of actualization is respect of interlocutor’s individuality, principal equality
and openness of manipulation techniques. Actualizing communication is based upon desire to
arise the listener’s sympathy. It should be noted that mastering of actualizing communication is
not an easy task. Thus, in everyday life manipulative forms are predominant.
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The relevance of this topic is due to the fact that today more and more teachers note certain
problems in learning English and mastering the material. Students often cite language inability in
such situations. But there are times when a person knows one or even two languages, however,
is not able to master the third. In this case, the cause may be the teaching methodology or the
incompatibility of the student and teacher at the psychological level. This situation can be a
serious obstacle to learning a language. English, although it is a simple language for learning,
is actually not always easy to learn. Difficulties in each case can be caused by different reasons,
but in this article I would like to list the most common

First mistake.Thinking in the native language. It is found in almost everyone who begins to
learn a language, and even those who have been teaching it for a long time. The bottom line is
that a person thinks in his native language, translating it into a foreign language.

The second mistake.Teacher incompetence. This may include inefficient presentation of the
material, incorrect pronunciation and accent. Often, English teachers at schools and universities
know the language at the level of a linguist-scientist, but speak with an emphasis that students
adopt from the very first lessons. Learning / talking with native speakers will help to avoid this
error.

The third mistake.Criticism towards oneself. Setting the bar high and striving to achieve
results as soon as possible is the right way to failure. Subsequently, the student’s desire to learn
a language disappears, and he considers himself one of those to whom languages are not given.
Setting the goal of learning to speak fluently and competently is the right goal, but you need to
understand that the results will not be instant.

The fourth mistake.Extreme emphasis on grammar. Such an approach can be either a teacher’s
mistake or a student’s mistake, who decided that language learning is based on grammar. In fact,
memorizing the rules will do little if a person is not able to perceive speech by ear, does not
know how to speak a foreign language at all. The process of learning grammar should not be
isolated from other processes of learning a language, since exclusively “technical” knowledge
of a subject does not contribute to speaking in a foreign language, overcoming the barrier.

The fifth mistake. Weak motivation. If a person undertakes to learn a language under the threat
of dismissal or in connection with possible job privileges, this is not the strongest motivation,
since certain circumstances prompt him to study, and not his own desire. In this case, there is
no involvement in the learning process, it is uninteresting and the brain subconsciously resists
receiving new information.

Sixth mistake. Neglect of self-study. Many people are sure that it is enough to turn to a good
professional, and he will teach them how to speak. For their part, they consider it quite sufficient
to attend classes and be diligent students. But in practice this is not enough. Without constant
self-education (and this includes watching films in English, reading literature, and studying
various features of the language, slang, etc.), knowledge of English does not rise to the proper
level. Again — without interest and full devotion to the subject, the result will be minimal. In
conclusion — popular methods of teaching English:

1. Standard. Most common in schools and universities, despite the fact that it shows low
efficiency in comparison with other teaching methods. This technique is a program that is
crammed with mostly grammar work. The basis of training is the implementation of exercises
based on learned rules. As a rule, it is not easy for students to speak and understand by ear.

2. The methodology of studying with native speakers. As noted above, this technique helps
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students avoid typical pronunciation errors and not adopt the accent of a non-native language
teacher. But when communicating with a person of a different language environment, attention is
concentrated on establishing contact with him, mental activity is aimed at listening to the words
of the teacher, trying to understand him (which at first can be very difficult).

3. Matrix method. To date, the most effective teaching methodology. The essence of this
approach is that, first of all, a person must learn to perceive a foreign language by ear (just
like children learn a language without knowing the rules of grammar). To this end, the program
includes listening to dialogues and texts in English, which the creator called the matrix.

Experts call the matrix teaching method revolutionary in learning English, as it is based on
the subconscious abilities of a person and the learning process is easy and interesting.

Based on the foregoing, we can conclude that very many people face difficulties in learning
English, the main thing is to continue training, not to throw halfway and the result will not be
long in coming.
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AnHoOTanus. B crarbe mpencTaBiieHbl pe3yJbTaThl aHAIN3a MEPEBOAOB MEAUITUHCKUX TEPMU-
HOB MHCTPYKIUN 11O TPUMEHEHUIO JICKAPCTBEHHBIX CPEACTB. AHAIU3 IMMO3BOJIMI BBIIBUTh YaCTOT-
HOCTb HCIIOJI30BAHUS PA3IUYHBIX MEPEBOTYSCKUX MPUEMOB, MPEICTABISIONINX COO0W 00IIMe
JIEKCMYECKHe U IpaMMaTHYeCKue TpaHchopMaIiy, UCIONb3YIOIINEcs B TEKCTax J00ro KaHpa.

KuroueBblie cJjioBa: nepeBoj, MPUEMbl MEPEBOAA, MEIULUMHCKUN TEPMHH, MUHCTPYKLHUS I10
MIPUMEHEHHUIO.

DopMupyss MEIUIIMHCKYIO0 TEPMUHOJIOTHIO, JIATUHCKUE U JTATUHU3UPOBAHHBIE IPEUECKHUE DIIe-
MEHTBI B3aUMOJICHCTBYIOT APYT C IPYroM, MPUOOPETAIOT HOBBIC 3HAYEHHs, BCTYIMAIOT B HOBBIC
COUYETaHHUs, OPTAaHU3YIOT HOBBIE MOJIEIU W, HaKOHEIl, 00pa3yloT HOBBIC PSJbI, THE3A U JIPYTHe
KOMIUJIEKCHBIE OOBEMHEHUS — BCE TO, U3 YEro CKIIAbIBAETCS, COOCTBEHHO, TEPMUHOIOTUYECKAs
cuctrema. Ho, XOTs poJib 3TOTO B3aMMOACUCTBUS ISl (POPMUPOBAHUS U JANBHEHIIIETO Pa3BUTHUS
MEIUIIMHCKON TEPMUHOJIOTUHN ObllIa SICHA CTICIIMAITUCTaM, IPEIMETOM CIICIIUATBHOTO UCCIIEeI0BA-
HHS JTaHHAsg TEPMHUHOJOTHS JO HACTOAIIETO BPEMEHH HE SIBIISJIACH.

Pacmmpenne BHEITHUX CBSI3€H HaIEH CTpaHbl B 00JIACTH MEAUIIMHBI, MTHTEHCUBHOE Pa3BUTHE
po¢eCCUOHATFHON KOMMYHUKAIIMA MEIUIIMHCKUX PAOOTHHUKOB Ha HEMEIIKOM SI3BIKE, a TaKXKe
yBEJIMYEHHUE YHCIIa CIICIUATNCTOB, BOBICYCHHBIX B MEKIYHApOAHOE OOIIEHKE, BIEKYT 3a cOO0M
MOBBIIICHHBIA UHTEPEC K M3YYCHHIO MEIUIIMHCKONW TEPMUHOIOTUHU U mpobieme ee nepeBonaa. B
MpoLecce BOCIPUATHSA, TOHUMAHUS, HHTEPIIPETALIMU U IIEPEBOJIa MEIAULIMHCKUX TEKCTOB OCHOB-
Has 3ajja4a COCTOHWT B TOM, YTOOBI JOHECTH JO PELHUIUEHTA TIIYOMHHOE KOTHHUTHBHOE COJEp-
YKaHWE TEPMHUHOJOTUYECKUX €IMHUIl B HaHOOJIee YeTKOM, SICHOM, TAKOHMYHOMN, IPUBBIYHOMN JJIs
MpeACTaBUTENCH MPUHUMAIOIICH JTMHTBOKYJIBTYPHI (hopme.

MenuuuHCKEe TEPMUHBI — COBOKYMHOCTD CIEIMAIbHbIX HAUMEHOBAHUW, KOTOpPbhIE MOHHUMA-
I0TCA KaK CTaHJAPTHBIC €IUHUIBI CIEIUATBHOIO HAMMEHOBAHUS, OOCITYKHBAIOIIETO HAYYHYIO
Wi npodeccuoHalbHyI0 cdepy coBpeMeHHOW odummansHOW MenuuuHbl. Hacrosiee wuccie-
JIOBaHHE PACCMATPUBAET TEPMUH C JIMHTBUCTHYECKOW TO3MIIMH, TNI€ TEPMHH SBISICTCS (YHK-
LIMOHAJILHOW JIEKCUYECKON €AMHMIIEH, IPUHUMAIOIEel Ha cedsl mpu3Haku TepmuHa. K tepmuny
MIPEABSBISIIOTCS TPU TPYMIBI TpeOOBaHUMN: TpeOOBaHUS K COECPKAHUIO, K opMe U TIparMaThuye-
CKHM cBoricTBaM. CrieflyeT OTMETUTD, UTO TpeOOBaHUS, B JAHHOM Cliydae, MPECTaBIISIOT OO0
COBOKYMHOCTh XapaKTEPUCTHK, KOTOPBIMHU JOHKEH 00J1aaTh TEPMUH.

Bonb110ii mpoiieHT TepMUHOB, TIEPEBEIEHHBIX C MTOMOIIBIO TOAO0Pa yCTONUNBOM IEeKCHYECKON
€MHULIBI, a TAKXE SKCIUIMKALMM, YKa3bIBA€T HA TO, YTO MEAMUMHCKAss TEPMUHOJIOTUSI HA UHO-
CTPAHHOM SI3bIKE MMEET CBOKO CIIOKHMBIIYIOCS SI3BIKOBYIO TPAJIMIIMIO, TOTAA KaK MPUEMBbI Kalb-
KHPOBAHWSI, TPAHCIIUTEPAIMA W TPAHCKPHUIIMNKA O0pamiaroT BHUMaHUE HA TO, YTO MEIUIIMHCKAs
TEPMUHOJIOTHSI B OOIIEM MMEET MHTEPHAIMOHAJIBHBIN XapakTep, 0OHApYKUBAeT TCHACHIIHIO K
MOACP/KAHUIO JIEKCHUYECKOTO €IMHCTBA M3-3a CTPEMJIEHHUSI K KONHMPOBAHUIO CIIEIHMATIBHOM JICK-
CHKHU U3 OJHOTO Si3bIKa B JPYTOM.

JIuteparypa

1. Hypxanosa 3.M. IIpoGnembl iepeBoia METUITUHCKUX TepMUHOB // COBPEMEHHBIC TEH/ICH-
LMY PAa3BUTHUS MEIarorMyeckKuX TEXHOJOTUN B MEAMIIMHCKOM 0Opa3oBaHuu. By3oBckas menaro-
ruka. 2015. C. 575-578.

2. Ps6osa E.A. Teopernueckue acreKkTsl H3ydyeHus TepMUHOB // BecTHuk MOCKOBCKOTO TOCY-
JapcTBeHHOro obnactHoro yHusepcureta. Cepust: Jlunrsuctuka. 2009. Ne 2. C. 86-91.
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ABAYJIJIA OPUIIOB HIEBPUATHUIA IQ}U’JI.JIAHFAH JIEKCUK BUPJIMKJIAPHUHT
MAB3YBHUU I'YPYXJIAPU

Typaesa Y.3.
Kapwu/lY spkun maokukomuucu
+998919464697

AnHoramusi: Ymoly maxonaga AOmymna OpuIloB MEbpUSITHAA KYJUITAaHTaH JIEKCUK OWpIv-
KJIApHUHT MaB3yBUU TypyxJjapra OViaubd TacHU(] STHUIUIIKM KEATUPWITaH. YHIA Ma3Kyp JIMCOHUMA
KYJUITaHMaJIApHUHT LIOUP WKOAUAATH SMOLIMOHAII-IKCITPECCUBIMK MOXUATUHU BOKEIAHTUPHUILIATH
axamuaTu 6a€H HTHITAH.

Kaamnt cy3nap: okkazuoHa, y3yas, MaB3yBHU I'ypyX, SMOLIMOHAI-IKCIIPECCUB, IMCOHUMN Tac-
Hud, TyO cy3map, sicama cy3nap.

Abmymta OpuUIioB MIEHPUITH JIGKCUKACUHU Ky3aTHII YHJIAa TEMaTHK XUXATJAaH paHr-OapaHr
CY3 KYJUIAaHTaHWHU KypcaTaau. YMyMJamTHpuO oiraHaa, YHIAArw xap OUp MaB3yBHM rypyxra
KUPYBYH Cy3map Oab3aH Ba3H Ba Kodwus, O6ab3aH Oomka Oup Oamuuii Tamad Tako30CH OWIIaH
unuatunrad. lyaunrnek, Oy Tanad cy3mapHUHT Typid KaTiamiapra MaHCyOIWUTHHH, TyO €ku
sicCaMaJIMTUHU, sCaMalWIMK Ba KYJUIAHUIIHUHI OKKAa3WOHaJ €KUM Y3yaJUIMTMHU TabMUHJIAraH.
HlebpusT Tunmaa KyUlaHTaH CY3JapHUHT paHT-OapaHIIUTUHU KYpCAaTUII MaKCaauaa yJapHUHT
MaB3yBUH TypyxJap Oyiinuya OYJIMHUIINHA OepaMus.

1.ATOKJIM oTJIAp.

1.1.Kuwiu ucmnapu: Anumep, HaBouii, Mampa6, Kogupuii, Muptemup, bexzon, benun, Oii-
ryn, Ucpodun, Yunruz Axmap, Jlepmontos, byoiima, Huzomuii, Hacumuii, Annomui, [lopo,
Muponmox, Mapusi, Pobepruno, Oremnio

1.2.I'eocpagux sncoi amamanapu: baxpu Myxur, Caxpoiiu Kabup, Kapum, Apmanuctow,
XascroH, Pum, Y36ekucton, boboror, Tpuropckoe, Makka, Poccus, Byxopo, Mypyuros, ETum-
ToB, O3apbaitkon, TyBa

1.3.T'uoponumnap: Amynapé, Cupnapé, 3apadmon, Yupuuk, boiicyn, bo6otor, [lapbann,
Kaiixyn, Kopacys, Dnacoii, bommmanOynok, Opost KUpFOK, ACHTU3, 1ape, CYKMOK

1.4. MackaH oTJIapu: KyMJIOK, KYpPUKXOHA, JAIlIT, aplI-abio, KyTyOXOHa, KeHIIIUK, pacaaxo-
Ha, YTOB, KacaJxoHa, YTIOK, MakTad, TYFpyKXOHa, JapCXOHa, XOBIH, T'y3ap, OBYJ, CTaJUOH, 4y,
YaHraja3op, yJka

2.9THUK HOMUIAP.

2.1. Munnam nomnapu: y30ek, K0O30K, KUPFU3, apMaH, 03ap, TypKMaH, pyc, KOPaKaJIIoK, TO-
KUK, XUTOU, YUFyp, OomKkupa, dhapanr, Tatap, xadami, €kyt, ¢huH, apad, sAMOH, XUHIN

2.2.¥Ypyz2 nomnapu: Manrut, 6apioc

3.KaBM-KapMHIOLUINK HOMJIAPH.

3.1.Kon-kapunoownuk amamanapu: ota, naga, 6060, momo, OyBH, OliH, aMaKH, KUSH, TOFa,
OHa, CUHTWJI, aMMa, Xoja, Ha0upa

3.2.Hukox, Kapunoownueu amamanapu: KaMnup, Ku3, yka, 0ona, YpTOK, OFa, OFailHH, 3D,
KeJIMH, KalfHOTa, XOTHH, paduka, Ky€B, 3aBKa, KaitHOHa, (hap3aH]l, YaKaJIOK, KaJUTHK, Oujla, sSTHTa.

4. Kumuiapapo MyHocadaT atamaJjiapu: oFaiiHM, TYCT, IyrOHa, OITHA, Kypa, Oupomap, yi-
¢dat, AymmMan, enKaolll, XacpaTIoll, FaMAOLI, 3aMOHAOINI, cadap/oll, HIOTHPI, MEXMOH, &B,
CUPJIOII.

S5.KummmnapHuHr ém XycycusiTUHM UgoaaJI0BYU aTamMaiap: ryJIaK, HUHHYU, YaKaJloK, 0oa,
40JI, MIUTUT, KEKCa, YCIIUPUH, KAMIIUP, YCMUP, HYPOHUH, Kapus, KapH, KyKyK.

6. KNIMJIApHUHT MKTUMOMI KUXATIAH KeJIN0 YMKHIIMHYA TaBCU(IOBYM OTJIAP: JEXKOH,
VKyBUH, KamOaxam, YFpH, XOKUM, KaIlloK, Ky, dainacyd, omuMm, max3ona, dappoil, Mypad-
Ouii, Ba3up, ycro3, Mmyxoup, dyKapo, CTyICHT, Tajaba.

7.AHcoH ab30jiapu HOMJAapu: Ooll, KY3, IOpak, KyJOK, J1a0d, KOKWUJ, KOIl, OEK, Ky, cod,
TUPHOK, €J1Ka, KUMPUK, MaHIJIai, nenoxa, OVitnH, cuiiHa, kamia, 6apMoK, maHxa, 0ein, Oyiipak,
WUJTUK

8.Kuiinm-keuak aramajapu: IyOmnu, TYH, cajUla, Kam3yJ, YOIOH, UM, PYMOJ, KYHIIak,
MajbTo, KY30MHAK, YUMMAT, acTop, KadaH, 3upak, OyHuHOOF, OOIIMOK, KaJIoK, monad3an, uii-
TOH, yCT-O0III.
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9.Taom HOMJIapH: acal, Ka0o0, TyXyM, Kyida, OII, XYpO3KaHJ, HOBBOT, HOPHUH, CyMalak,
XaJauM, Ka3u, €BFOH, TYIIT, yyuBapa, OAJIUK, ry>a, HOHYIITA.

10.MeBa HOMJIApU: 3ap/0dy, aHOP, YPUK, HOK, OJIMa, O€XH, €p EHFOK.

11.ITosM3 Maxcya0TJIapu HOMJIApH: O0M HOBBOT, KYK4a, KOBYH, Kapam.

12.Kym HomJiapu: OOWKYyI, KaJAWPFO4Y, YyMUyK, KamTap, COp, JOYWH, IOJIANOH, Oynly,
Kapra, cabBa, MaiiHa, KaKJIMK, Kapuurai, OypryT, Mycuda

13.KacO-xynapra oua aramajnap: KEeTMOHYM, paccoM, OacTakop, JAOKTOp, MyxOup, aauo,
00rOOH, KOpOBYJ, OM3HECMEH, OBYM, MAXTAKOP, FOMYIIIYH, OIIIA3, XalKaITapoIll, Kappox, 10p-
003, TYKYBYH, PaKKOCa, JOMJIa, MyaJlIiM.

14.Viiun HOMIApH: KYTKapH, MOira, IMaTPaHK, TXMaJaK.

15.'ya HomJapm: Jjioja, paixoH, OumHadIa, KU3FAII0K, FyHYa, HOMO3IIOMTYI, Ooifdeyax,
CyHOyJ, yyuMOMa, apFyBOH, T'yJ4eyaK.

16.Vii-py3rop GyioMmiiapu HOMJIApH: TEIEBU30p, ECTUK, Ja3Mol, Oylpa, TapoK, KO30H, XyM-
JIOH, apaBa, Cymypru, 0oira, TenedoH, qapBo3a, muéna.

17.Hapca-0yioM HoOMJapu: KaJeHIap, TOX, OApOK, KajxaMm, KOF03, KYHFUPOK, KeMa, 3rOB,
Manrpaja, Xxaikani, mam, cem, Tyrma, ruiam, GoHyc, rodyc, Bappak, MHYOK, YapXIajiak, TypBa,
MallnHa, Xacca.

17.1. Ycumiauk HOMJIApHM: Taxta, OOIIOK, CaKCOBYJ, MCMAJIOK, Tys TOBOH, OYyFIOH, apra,
ruéx, yT, Maiica, HabMaraK

18.Maro, raznama Homuiapu: 6axmai, atiac, 4ys.

19.XaiBoH HOMJIApH.

19.1.Yu xaunieonnapu: xy3uyox, myinop, Suiax, mot, Myuyk, um, om, CU4YKOH, cueup, o0yKa,
cepka, HOp, KYEH, mys, XymuK, Kyl

19.2.Egeoitu xaiieonnap nomnapu: MaiiMys, oxy, MaAMOHM, aPCIOH, MYIKU, KAUWKUD, HCATIPOH,
auuk, WioH, Oypu, Haxaue, wep, axcoaxo, CULOBCUH, (hul, MOBYWKOH, MOUbaKa

20.Xuco0 cy3aapu: dapcax, Maol, OHINK, TOHOpAp, MEHCHS, KajlaM XaKH.

21.CaB1o-cOTHKKA O/ aTaMaJIap: KapBOH, aK4a, Fa3Ha, Xa3uHa, IyJl, CaB/i0, MOJI-IyHE, MYJIK,
0030p, Xapuaop

22.JlapaxT HOMJIApM: Kaiiparoy, YMHOp, apya, EHFOK, T€pakK, SMaH, MaXXHYHTOJ, TOJd, TYT,
HHUXO0J, Ky4ar

23. Tabuar xoaucajgapu HOMJIAPH: IIIAMOJI, CapaToH, Mmadb0ona, yhK, U3FUpHUH, Mybaa, oPToo,
cos, XaBO, TOHT, HYp, Tabuat, MaH3apa

23.1. En-ézun omnapu: wiabnam, Kop, EmMaup, momuu, WyopuHe, #caid, cabo, ei, mymaH, my30H

23.2.@acn, oii, xagpma, KyH, 6aKm omaapu: &3, Kuui, Ky3, 6axop, KVH, 3AMOH, KYHOY3, MO3ull,
Kenas’cax, ymmuul, 0aKuka, acp, cyoxuoam, anpeib, Me30H, Mau, IH8apb

23.3. Tabuuit ogpam omnapu: 3un3una, Ky4aku, EHFUH, TYQOH, BYJIKOH, JIaBa, 0YpOH, KyIOH, CEI,
MOMAaKaJITUPOK, SIIIUH, KaXpaToH

24.Xap0uii TepMHHJIap, KYPOJ-IpPOK aTraMajapu: 300UT, XaHT, VK, IIaMIIUp, JIalkap,
KaMOH, COJIIaT, MUITHK, KWWY, €U, TYIIIIOHYA, KAJIKOH, POTa, €B, COBYT

25.be3ak opoiiumra qoup aramaJjap: 0e3ak, xaiiam, 3ap, 3e0-3uitHar, cuitmM-3ap, 3epy 3abap,
AYp

26.Kaca/uimk Ba JI0pU-I1apMOH aTaMaJjiapu: TyMoB, Tabo0Oar, Babo, majara, mMaimxam, sipa,
YaHJ/IUK, YUKYCHU3JIHK, paK, TPHUIII, MaXPYyX, HHPAPKT, 3aXM, JIaHT, OemMop, mudo, MaIop, JapMOH,
CIIn/g
27.W:xonra ouja atramaJiap:
27.1. Kumoo, acapnap: “Illoxnoma”, “Ocop yn-6oxusa”, “Xunoucmon”, “Xamca”, “Catioana”,
une bup xeua” acap, 0e80oH, KUmMoO, KHcypHau, caxuga, massy, gaw, cagoo
27.2. baguuii xaHp Ba Oaquuii caHbaTIaAP: wevp, 6aém, macai, 2a3ai, Kyuuk, 00CHOH,
HaKJ1, 9pmax, agpcoua, XUKos, YUCMOH, XaHeOMa, MyXammac, mauwibex, oatim, Xukmam, mMapcus

27.3. lloupnap maxannycu: Myxumuti, Hasouui, Komuii, booyp, @ypxam

27.4. Mycukuit amamanap: mycuka, Kyuug, co3, KapHail, Hoeopd, Haeo, namegoHn, mop, aiia,
mapoua, bacmaxop, YuLouUpma

28. CamoBuii xkucmJjap: Kyé€mi, 1011y3, OCMOH, OynyT, oif, Xujoi, caiépa, Mox, (a3o, camo,
KaMasak

29. Xapakrep, pyxuii X0JIaT Ba XyCyCHSAT OT/IapH

29. 1. Pyxuii xonam omaapu: baxm, wiooniux, Hagpam, 2apram, KUHoOK, hapéo, Ky8HOK, ViluaH,

6
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2aMeUH, Maweuwl, Ky8oHY, YMUO, ce82U, UUOHY, OP3Y, CORUNY, (UPOK, MeXp

30.3. Xycycusam omaapu: xcunea, Hyp, WyXauK, naxiagoH, ounoap, wyx, napu-pyxcop

31. Maxkama, YHBOH, 1apaka Ba XyKYKKa OUJl aTamMaJjap

31.1. Maxkama amamanapu: xyKm, udxcpo, apmow, kapop, maooup, mawkKuiom, HU30M,
xatighcan, keHeaut, KAcamHoMa

31.2. Yueon, oaparxca amamanapu:

31.3. XyKyKKa ouo amamanap: ap3, WUuxkosm, nopa, icazo, Kouod, NPONUCKA, XYHCHCam,
cuécam, apusa, caiios, XyKyK, MUHOap

32. Jluauii TymyH4YaJapHu H@OIAJOBUM aTaMajap: 1yo, Oumbar, KUEMAT, Ca)XJarox,
*KaHo3a, KaOp, oxupar, napeapaurop, Kypbon, Amiox, pacyin, apodar, Xya1o, kaauma

33. Moaaa — MmabaH OTJapu: KyMUp, 3aXap, 4yF, Map>KOH, )KaBxap, raBxap, yJar, Ty3, 0JIMOC,
WHXY, KyMYIII, OJITUH, OWJLTyp, MapMap, ra3

34 PaHr HOMJIapH: OK, KYJIpAHT, MOBUIA, aJIBOH, KOpa, KU3WJI, OJI, SIIIWJI, 3aHTOPU, HOBBOTPAHT,
KUPMHU3H, KYK, JIOJaPaHI, MaJlIa.

35. Baiipam oTsiapu: sSHTY Hwi, HaBpY3, XaluT, 6a3M, MapocuM, aiiém

36. Ilappanaa HoMJIapuU: TOBYK, XYXa, YpIak, 03, TypHa

37. XamapoT HOMJIApPU: YyMOJIH, OOJIapH, TaIIIIa, YUBUH, YPruMyYaK, mapiiapak, YnpuiiokK.

Abaynna OpuroB MIEbPUATH JEKCUKACHHU Ky3aTHII YHJIa MaB3yBUH KHXaTIaH paHr-OapaHr
Cy3nmap KYyJIJIaHTaHJIUTUHU Kypcaraaud. YMyMaH oirasia, Oy Typyxra KUpyB4YH cysnap Oab3aH
Ba3H Ba Kodus, Oab3aH Oomrka Oup Oaammii Tamad Tako3ocHu OWIaH Xamza MIOUPHUHT Oaauuii-
ACTETHK MaKCaJura MyBO(HK, CY3IapHUHT IMOIMOHAI-OKCTIPECCUB MOXHSITH, ITYHUHTCK, IIIOUD
WIMOJICKTHHY HAMOEH KWIHII Y9yH acoc OYIu0 Xu3mar KUiau.

doiinananunarad agaduéniap

1. OpunoB A. Tannanran tyna acapnap tymiaamu. [-III tommnap. — Tomkent, 2000-2003.

2. Manapaxumos M. CY3HHUHT cepKUppaIUTH Ba YHU TacHU(]aI acocnapu: ¢puionorus (an-
Japu HOM30/U auccepranusicu aBropedeparu. — Tomkent, 1994. — 132 c.
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K BOITPOCY POJIM PEKJIAMBI B CETU UHTEPHET
(Ha MaTepHaJjie KOPEMCKOM peKJiaMbl)

Ipzawesa /[ypoona Az3umoriconosna
Tawikenmckuii 20cyoapcmeeHHblil
YHUgepcumem 60CHOK08e0eHUs

2 Kypc, mazucmpamypa

Teneghon: +998977199300

E-mail: d.ergasheva@jytit.uz,
changmi_son@mail.ru

AHHoOTalus. B HacTodIiel craThe paccMaTpUBAIOTCS HEKOTOPhIE 0COOEHHOCTH PEKIIaMbl KO-
pelicKuX TOBapoOB MUTaHUs U KynmuHapuu. OTMeYaeTcs, YTo peKiaMa Kak sBICHUE OOIIECCTBEH-
HOM *ku3HU, TpeOyeT m3ydeHus. [lorpedburenn oOpaimaroT BHUIMaHHE Ha KPACOYHOCTb, MPOCTOTY
U JIOCTYIMHOCTh PEKJIAMHOTO TEKCTa, CrOCOOCTBYIOMUN 3(PPEeKTUBHOMY COBITY TOBAapOB, YCIYT,
B3aUMOIIOHUMAHUIO.

KiroueBble ciioBa: pexiama, 1enb, nHboOpMaIus, ToBap, yciayra, BO3eiiCTBHeE.

Kak u3BecTHO, pekiiama — 3T0 apryMeHTHpPOBaH-
Hasi B TOJB3Y NPUHATHA DPEUIeHUs HH(pOpMAIus,
OpPUECHTHPOBAHHAS Ha TMOTCHIUAIBHOTO MOKYIaTes
U pacrpocTpaHseTcss Mo WH()OpMAIMOHHBIM KaHa-
naM 1 ucrounnkam. OcobeHHO oOparaeT BHUMaHHE
pekiama ToBapoB uepe3 ceTb HTepHera. Cunraer-
Pucynox 1. Pamén - umma 6pictporo 1, 410 B OTIMYUE OT YUCTON MH(POPMALIMU peKIama
WCTIONB3YeT CPEACTBa YOeXkKAeHus, Lielb ee — obecrie-
YEeHUE TPENNOYTEHUS B yCIOBHAX KOHKypeHIuu. OT
00BIYHOTO HH()OPMAIIMOHHOTO COOOIIEHHSI PeKJIaMa OTIMYAETCS 3aMHTEPECOBAHHOCTHIO B KOHEY-
HOM pe3yJibTare. ITO HE MPOCTO U3ydeHHe NH(POPMAIINH, a €€ U3yUCHUE C ONPEIeIIEHHOM!, BITOJI-
HE KOHKPETHOW IENbI0 YCWIINTh UHTEPEC U BHUMAHHE K IMpeajaraeéMbIM TOBapaM U YCIyram.

Kopeiickas pexnama, kak u no0as pekiaMa, (GakTHYeCKHd UMEET OJJHO HAlpaBlEeHHUE - OT pe-
KJ1amozaTenss K 00beKkTy Bo3zaeicTBHs. OOpaTHas CBA3b CYIIECTBYET TOJIBKO B BH/IE€ KOHEUHOTO
MOBEJICHNUS MOTEHIMAJIBHOTO IMOKymaress.PaccMoTpuM pexiiamy TOBapOB HMPOIYKTOB IMHUTAHUSL.
[Ipumepom BbiOpana pekinama snanmu «Pamén» (Puc.l). Jlamma Beimyckaercs B KpacHOH ymna-
KOBKe, Opocarouieil B ma3a. B pekiame B MHTepHET-pecypcax 00 3TOM ToBape cOOOIIaeTcs, YTo
atoT ToBap «IIxéHaHomHBIH MaT» - «Bkyc 0e3 u3meHeHui». Mcmnonp3oBaHne CIOBOCOYCTAHUS U
OTpHUIaTeIbHON (HOPMBI TOBOPUT O BO3ZMOXKHOCTH 3aHMHTEPECOBATh MOKyMaTens U 0e3 o0o3Haue-
HUS JieficTBUA (T.€. MCIIOIb30BAHUE IJIAroja).

g ol

IIpUTOTOB/IEHNAL.

Pexnama o4eHb HM3MEHYMBA, MOATOMY B pe-
KJIaM€ HEeT MOCTOSHHBIX (POPM MM KaKUX-JINOO
YCTOMYUBBIX KIUIIE: TO, YTO pPaHEe HCIONb-
30BaJIOCh, MOJKET HE TOBJIMATH HAa HOBBIX IO-
Tpeburesneil, To, YTO MPUBIEKAIO BHHMaHHE
MOTEHIUATBHBIX MOTPEOUTENEH MOXET CTaTh
MAacCOBBIM U TPUBBIYHBIM M HE BBHI3bIBATH WH-
tepec. CyIIHOCTh PEKJIaMbl 3aKJIIOYAETCS B €€
AKTYaJIbHOCTH W Ba)XHBIM JUIS PEKJIAMBI yCIIO-
BUE — BHEJIPEHUE TE€X WJIM HWHBIX CIOCOOOB U
NPUEMOB JUISI TPOJIBMIKCHHUS CBOUX «IIPOU3-
BOJIUTENIbCKUX» IU1aHOB. KoHeuHo, pekiama
JOJKHA MPUBJIEKATh BHUMAaHUE, B 9TOM €€ CYTb.
Benp nenp pekiiaMHOT0 0ObSBICHHS HE MPOCTO
B TOM, YTOOBI €ro yBHJIENH, U HE B TOM, YTO-
Obl ero ycnplmanu u npowid. Llens pexiiamHoro
OObsIBIIEHUS — JIOHECTH MH(pOpMaLUIo 0 ToBape (yciyre, pupMme, Uaee) U OTHOLICHUU K HEMY
TakuM 00pa3oM, 4TOOBI TOTPEOUTENh MPOHUKCS OOJBIICH MPEAPaACIIONIOKEHHOCTRIO K €ro Io-

e P =
Pucynok 2. Pexirama HallMOHa/IbBHOTO OTI071a.
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Kynke. BakHelnIyl0 poib WIpaeT 31€Ch NCUXOJOTUs KaK HayKa O MOBEIEHYECKMX MOTHUBAX U
OCHOBAX JKEJIaHUN U YCTPEMIICHUHN YEJIOBEKA.

Pexnama, oueBuHO, OKa3biBaeTcsi Oosee A(h(PEKTUBHOM, KOTIa0Ha MEPEBOIUT CBOU TEMbI Ha
SI3bIK, TIOJHBIA CMBICHIA JUUISl T€X, Ha KOI0 OHAa CTPEMHUTCS Bo3JedcTBOBaTh. i 3pPpeKTUBHOrO
BO3/ICHCTBHS Ha IMOKyNaTes pekjama JO/DKHA HCIONb30BaTh ONBIT M APYIMX OTpacieil 3Ha-
Husg. OOpariM BHHMaHHE Ha pPEKJIaMy TOBapOB — MPOAYKIIMU Kopekckoi kymuHapuu(Puc.2).
K kaxxnomy ToBapy JOrOTHI NPOU3BOAAIIEH KOMIIAHWHM, MHCTPYKLHS IO HCIOJb30BAaHUIOU
KpacO4YHbl€ PHUCYHKH, 110 KOTOPBIM IOKYIATENIM JIETKO U JOCTYNHOIOHATH IpeIHAa3HAuYECHUE
TOBapa.

CaMblil 37€MEHTapHBIN JIO3YHI, CaMblil MPOCTOW PUCYHOK BOCHPHUHUMAIOTCS, 3allOMMHAIOT-
Csl JIIOABMU O BHYTPEHHUM IICHXOJOTHYECKUM 3akoHaM. Kak W3BECTHO, NMCUXOJOTHUSl PEKIaMbl
U3y4yaeT MEXaHHU3M €€ BO3JEHCTBMSA Ha MO3I YelIOBEKa, a TakKe Ha 0COOCHHOCTH BOCIPUATHS
JIIOJIbMHU OT/IEJIbHBIX BBIPA3UTENIBHBIX CPEACTB — TEKCTa, M300pa’keHMs, LBeTa, rpaduueckoro
oopmienus u T. A.Bonpoc 3pPeKTUBHOCTH peKIaMHBIX COOOLICHHI, BO3AEUCTBHUS MX Ha IO-
TpeOuTenel He ABIsIeTCs MPOCThIM. B crily Toro uto pexiiama B OTJIMYME OT JPYTUX UCTOYHUKOB
nHPOPMALIUHU JOCTYITHA MTPAKTUYECKH BCeM, TipolieMa ee 3(pPEKTUBHOCTH 3aBUCUT OT PEIICHHS
Hay4YHOH MpOoOJieMbl MHIMBUIYaJbHBIX MCUXOJOTUYECKUX pa3Induil mpu oOuieil yHHuBepcaib-
HOCTH TICHXOJIOTUYECKOTO apXeTHIIa.

B 3akiroueHuu cienyer OTMETHTh, YTO pekiiama, Kak sBJIeHHE OOLIEeCTBEHHOW KU3HU, TpeOy-
€T TILATEJIBHOIO MCUXO0JIOTNYEeCKOro u3ydyeHus. [IpuMenene ncuxonoru4eckoi Hayku mo3BOJIs-
€T CO3JaTh YCJIOBUS, IPU KOTOPBIX MEXy NOTpPeOUTEIeM TOBapa M pPeKIaMoaTeNIeM BO3HUKAET
«IUAJIOT, CTIOCOOCTBYIOMNN 3((EKTUBHOMY COBITY TOBAapOB, YCIYT, B3aUMOIOHUMAaHHIO. DTO
MOXET TTOMOYb aBTOpaM PEKJIAMHBIX WIeH M30€XaTh MPUITMCHIBAHHS COOCTBEHHBIX MPECTABIIC-
HUM O KayecTBe TOBapa NOTEHUHUAJIbHOMY HoTpedutento. Takas MpoeKiusl yaile BCEro HUYeM
HE OIIpaBJaHa, TaK KakK MPOLECC BOCHPUATHUS peKIaMbl MOTPEOUTEISIMUA ONpENeNsIeTcss uX IMCH-
XOJIOTUYE€CKUMHU CBOMCTBAaMH, a CBOMCTBA 9TH HE BCErJa OUEBHUHBI U KpaiiHe pa3HOOOpa3HBbI.

Crucok MCTONb30BaHHOMN JIUTEpaTyphl:

1. 3apenkas E.H. https://psyfactor.org/lib/psyrecl.htm

2. Hazaitkun A.H. DddextuBnbiii Tekct pexinambl B CMU.https://litvek.com/books/220824-
kniga-aleksandr-nikolaevich-nazaykin-effektivnyiy-reklamnyiy-tekst-v-smi

3. Hazaiikua A. H.https://readli.net/chitat-online/?b=1025882&pg=9
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JUZBASQANOV SHIGARMALARINA LINGVOPOETIKALIQ QASIYETLERI.
«MUXABBAT LIRIKASID» QOSIQLAR TOPLAMI MISALINDA

Berdimuratova Gulnur Amudillayevna

Berdaq atindag: qaraqalpaq mamleketlik universiteti,
magistratura bolimi magistranti
berdimuratova.g@mail.ru +99897 220-36-22

Annataciya: Lingvopoetik izertlewler zamanagdy analiz metodlarina tayanilgan halda
alip barilmaqgta. Onmin stilistika ham adebiyattaniw ilimi tarawlar1 menen ortaq tarepleri teren
tyrenilip atir. Ozbekstan xaliq shayir1 Jiyenbay Izbasqanov déretiwshiligi usi waqitqa shekem
tiykarinan, adebiyattanmiw ilimi bagdarinda tyrenip kelinligi, biraq qaraqalpaq tilinde putin
halda lingvostilistik hdm lingvopoetika tarepten analiz etilmegenligi maqalamizdin aktualligin
belgileydi.

Tayanish sézler: lingvopoetika, antonimiya, sinonimiya, stilistika, poeziya.

Jahan til bilimde XX asir baslarinan baslap lingvopoetikaliq ma’selelerin u’yreniwge itibar
arta basladi. Maqalalardi izertlew procesinde lingvopoetika, tekst lingvistikasi, pragmalingvistika,
kognotiv fililogiya siyaqli tarawlar menen birge rawajlanip atir. Amelge asirilip atirgan izertlewler
tilde lingvokulturalogiyanin rawajlaniwina tiykar boladi. Sol sebepli, til birliklerinin tu’rli sdéylew
korinisleri ha’m u’stindegi funktsional-stilistik, lingvopoetika qa’siyetlerin izertlew za’ru’rli
a’hmiyetke iye. XX 30-j1llarinda ataqli rus filologi L.V.Sherba «tekst lingvistik talqininin tiykargi
waziypasi korkem adebiyatqa baylanisli miynettin ideyasi ham ol menen baylanisli emotsional
mazmunin anlatatugin til qurallarin koérsetiw ekenligin aytip 6tken» [1]. Korkem a’debiyatqa
baylanisli tildin korkem jetiskenlikke, milliy xarakter jaratiwdag‘i ayriqshaliq s6z sheberinin
mashaqatli xizmetlerin bélek atap otiw kerek.

Al, V. Zadornovanin pikirinshe «Teksttin lingvopoetika analizi ol yamasa bul stilistik usillard:
aniqlaw emes, balki korkem doretpe doretiwshilik tlgisi bolgan estetik tasirin aniqlama beriwge
bag‘darlang‘an» [2].

Lingvopoetik izertlewler zamanagoy analiz metodlarina tayanilgan halda alip barilmagqta.
Onin stilistika ham adebiyattaniw ilimi tarawlart menen ortaq tarepleri teren uyrenilip atir.

Ozbekstan xaliq shayir1 Jiyenbay Izbasqanov doretiwshiligi usi wagitqa shekem tiykarmnan,
adebiyattaniw ilimi bagdarinda tyrenip kelinligi, biraq qaraqalpaq tilinde patin halda lingvostilistik
ham lingvopoetik tarepten analiz etilmegenligi maqalamizdin aktualligin belgileydi.

Shayir J.Izbasqanov poeziyamizda 6z doéretiwshiligin XX 4sirdin songi shereginde 6zinin
lirikaliq shigarmalar1 menen tanila basladi. Onin ga’lemine tiyisli «Tulpar hagqinda balladay
(Nokis, 1975), «Jaz otkende» (Nokis, 1979), «Lirika dapterinen» (1982), «Omirge qushtarligy»
(1987), «Muhabbattin almaz qirlary (1990), «Muhabbat lirasi» (1992), «Men kuatken kan»
(1993), Jollarim uzaq (1995), «Ayyemgi aniz» (1997), Sayland1 shigarmalar toplam1 (1999), «Aq
quslar» (2014) h.basqa toplamlar1 bar. J.Izbasqanov — bir gansha poemalardin da avtori. Shayir
qosiglar1 teren lirizmge, sigasqan oy tolganislarina, obrazli suwretlewlerge qurilgan. Shayir
qaragalpaq poeziyasin 6zinin ideyalig-tematikaliq, janrliq ham formaliq izlenisleri menen ele
de bayitti. Qaraqalpaq lirikasinda erkin qosiqtin lirikaliq forma sipatinda ornigiwina ules qosti.

Shayirdin doretiwshiligin lingvopoetik k6z qarastan analiz etiw misalinda poetik individualligtin
korkem baqlaw procesine korsetetugin tasiri ham ana tilimizdi bayitiw jollarin izertlew etiw ham
de bul ayrigsha shayirdin xalqumiz kérkem-estetik oylaw1 rawajlaniwina qosqan mundsip ulesin
aniqlaw imkaniyatin beredi.

Korkem teksttin qaliplesiwinde tiykargi faktor-jaziwshi faktor1 bolip tabiladi. Onin doretiwshilik
joli ham usil1 bolsa uliwma individual bolip tabiladi. Onin uqip1 sebep, tekstte qollanilgan har
bir til materiali poetik birlikke ham tek sol doretiwshi usilina tan bolgan individual quralga
aylaniwi mamkin.

Korkem s6z sheberinin tilin izertlew bolsa shayirdin til ilimine qay da’reje tles qosqanin
belgileydi.

J.Izbasqanov qosiqlarinda tiykarinan antitezadan, sinonimiyaliq imkanyatlardan, naqil ha’m
takrarlardan paydalanilganligi kézge tu’sedi. Sonih menen birge individual okkazionalizmlerde
ushirasadi. Shayir déretpelerinin tilin tek g‘ana bul su’wretlew qurallari belgilemeydi, Bunnan
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tisqari kop ma’nili sozlerden paydalaniw, dialect ha’m o6zlestirme s6zler qollaniw sheberligi
ta’repten elede izertlew tiyis.

Ob’ektiv shinliqti, dinyani kontrast tirde sawlelendirip suwretlep beriwdin en negizgi ham
ken targalgan tari — antonimiya qubilisi, antonim soézler onin materiali esaplanadi. Poetikaliq
tildegi barliq birlikler siyaqli antonimlerde tuwra manileri menen birge onin semantikaliq
jaqtan qgabatlanip, polisemiyaga ushirap, sonin natiyjesinde polifunkcionalliqga, yagniy kop
funkcionalliqqa iye boladu.

Misali:

Omirim ba 'lent-pa sinde,

Xizmetimde shapqir at.

Shapqir attin da’stinde,

Menin 6zim shaq, biraq.

J.Izbasqanovtin antitezadan paydalaniw bir neshe tiykarg‘i ha’m kontekstual antonim jupli-
qlardan paydalang‘anlig‘in tomendegi misallar arqali da koriwge boladi.

Qosiqti siyrek jazaman.

Jang‘a sag‘inish xazari batqan.

Ashiqglarg‘a malham bolsin dep.

Qista tonip,

Saratanda ku’yer jazaman.

Shayir bul qosiq qatarlarinda jagsi-jaman, qis-saratan, toniw-ku’yiw leksikaliq hdm semanti-
kaliq antonimlerdi antiteza xizmetinde qollamiw arqali qosiqtin tasirliligin kisheytken, emocio-
nal-ekspressivlik jaqtan bayitqan. Shayir har bir s6zdin 6z orninda az s6z benen ken mazmundi
sawlelendirgeni korinedi.

J.Izbasqanov shigarmalar tilinin leksika-semantikaliq bayligi s6zdin kop méaniligi menen
birge sinonimlik ken mumkinshiliginde korinedi. Shayirdin doretpelerinde qollanilgan sinonim-
ler pikirdi bir s6z benen qaytalay bermey onin sinonimlik sinarlarin orinli paydalaniw arqgali har
bir s6zdi korkemlep, obrazl etip bayanlaw ushin jumsalgan.

Misali: Ayip emes,suyiw, kuy, “Orten”.

Ba’ha’r ma’ngi kelmeydi erten.

Omir g‘oy bul.Arziwli erkem.

Bu’gin barmiz.Bilmedim erten.

Sezim misli tah nuri

Miyras birge erteden.

Qiz qiyalin yandirip,

Ishqi da’rtin ortegen.

Shayir bul misallardagi kuy, “orten”| yandirip, ortegen sézlerin, yagniy kontekstlik sinonim-
lerdi sheberlik penen paydalaniw arqali zat, qubilis hdm hadiyseni kem-kem kusheytip gradaciya
qubilisin payda etedi, emocional-ekspres-sivlik tasirdi kusheytip beredi. Shayir kerekli sozlerdi
6z orninda qollang‘an.

Seslik qurilis1 jagman birdey, al anlatatugin manileri jaginan har qiyl tGsinikti bildiretugin
omonim sézler de shayirdin doretpelerinde korkemlew qurallar: sipatinda aytilajaq pikirdi uyqa-
siqli, aniq ham tasirli jetkeriwde ollangan.

Shayirdin qosiq hdm poemalar: tilinde omonimlerden sheber paydalana alg‘an. Qosiqtin
korkemliligin, nazikliligin, tasirliligin tAmiyinlewshi leksika-semantikaliq dereklerdin biri bolip,
onin tilinin bayligi, ken mamkinshiliklerin korsetedi.

Misali:

Ayyemgi ayyemgi zamanda,

Olimp tawi tamanda,

Jer ju’zinde shamasi,

Jogta adam balasi.

Bul keltirilgen qosiq qatarlarinda ju’z s6zi jer betin u’sti ma’nisinde qollansa , al tbmendegi
qatarlarda adamnin kelbeti ma’nide qollang‘an.

Magluqatlar bir benen

Ugsas turqi, ju 'z degen.

Al, u’shinshi misalda ju’z bol jerde sanliq ma’nisin bildiriwshi s6z orninda qollang‘an.

Siz boldiniz bugin s6z basinda.
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Bul s6ézimde mifret ju’z ma’ni

Shayir doretpeleri tilindegi omonim sézler de kérkem suwretlew qurali retinde shigarmanin
obrazliligin, tasirin kasheytip tur.

Juwmagqlap aytganda, qaraqalpaq til biliminde lingvopoetikaliq izertlewler ju’da az, sir
emes, korkem tekst korkem estetik putkillik retinde pu’tkilley quramali hadiyse. Korkem tek-
stte korsetilgen tiykargi ideya - pikir mazmun tusiniw, angariw azli kem mashaqtli quyin ham
quramali doretiwshilik process bolip tabiladi. Har qanday tekstin mazmunin tisiniw ushin til
leksikasida grammatikasin biliw zarar ham jetkilikli bosa, korkem teksttin mazmunin aqil etiw
ushin bunnan tisqar1 us1 wagqtta korkem teksttin 6ziga tan tilge tiyisli-poetik nizamliglarin da bi-
liw kerek boladi. Studentlerde korkem teksttin ane sonday tilge tiyisli poetik nizamliglarin biliw
arqali maksimal estetik zawiq ham informaciya aliw ilmiy t4jriybesine erisiwde lingvopoetika
tiykarg1 derek bolip tabiladi.

Biz J.Izbasqanov doretiwshiligin u’yrener ekenbiz onin doretpeleri kérkem tarepleri menen
adebiyatimizda belgil 6z ornina iye degen juwmagq kelip shigadu.

Adebiyatlar:

1. Abdinazimov Sh. Lingvopoetika. —Toshkent, 2020.

2. 3apopHoBa B.S. CnoBeCcHO —Xy0’)K€CTBEHHOE MTPOU3BEACHUE HA PA3HBIX S3bIKaX KaK Mpe.-
MET JIMHTBOIIOATUYECKOr0 UcciaeqoBanue. M.1992.

3. llep6a JI.B.SI3bIkaBas cuctema u peueBas JeTeaHOCTh. Jlenunrpan 1974.

4. X.M36ackanoB Myxa60ar nupukacsl. Hokuc 1992.
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DOSTONLAR TILIDAGI LEKSIK ARXAIZMLARNING QO‘LLANISHI

Dildora Xudayberganova
Urganch davlat universiteti O‘zbek
tilshunosligi kafedrasi o‘qituvchisi

Rezume: Mazkur maqolada Xorazm dostonlari leksikasidan o‘rin olgan arxaiklashgan
leksik birliklarning qo‘llanishi va etimologiyasiga doir mulohazalar yuritladi. Maqolada leksik
arxaizmlarning qo‘llanishi bo‘yicha qo‘lyozma va toshbosma dostonlar matni materiallari asos
qilib olingan.

Kalit so‘zlar: Xorazm, doston, leksik arxaizmlar, etomologiya, qiyosiy tahlil, dialektizm,
etnografizm, lingvokulturoligiya.

Arxaizm yunon tilidagi “archaios — qadimgi” so‘zidan olingan bo‘lib, ma’lum davr uchun
eskirgan, iste’moldan chiga boshlagan til birliklari (so‘z, ibora va boshqalar)tushuniladi'.
Arxaizmlar hozirgi umumsxalq tilida ishlatilmaydigan va eskirib qolgan so‘z hamda iboralardir®.
“Go‘ro‘g‘li” dostonlari og‘zaki tarzda ijro qilinganligi uchun, ular matnida ham eskirgan
so‘zlar ancha miqdorni tashkil etadi. Chunki yozma holda mavjud dostonlar tiliga qaraganda
og‘zaki shakldagi dostonlar tilida zamonasiga nisbatan eskirgan birliklar ko‘proq uchrashi asosli
holatdir. Buning bir nechta sabablari bor: birinchidan, og‘zaki dostonlarni, ko‘pincha, tajribali,
nutq mahoratini egallagan va yosh jihatdan katta bo‘lgan kishilar ijro etadi. Ular esa muayyan
davrga nisbatan ancha oldingi so‘z va iboralar, nutqiy qoliplardan foydalanish ko‘niukmalariga
ega shaxslar bo‘ladi. Ikkinchidan, agar dostonlar kuylanayotganda ularda zamonaviy unsurlar
yetakchi bo‘lsa, dostonning ta’sirchanlik jihati va ishonarliligi ancha pasayib ketadi.

Eskirgan so‘zlarning aksariyati maishiy turmush bilan aloqadordir. Doston vogealari ijtimoiy-
iqtisodiy voqelikni tasvirlaganligi sababli ular tarkibida muayyan davrda yashagan kishilarning
turmush tarzi, urf-odatlari-yu, davlat tizimlari bilan alogador anchagina so‘zlar saqlanib qolgan.
Ularni har xil toifalarga ajratish mumkin.

Xo‘jalik anjomlariga alogador leksik arxaizmlar:

xurjun— mazkur eskirgan so‘z o‘zbek tilining izohli lug‘atida “qo‘shaloq bo‘lmali xalta, egar
ustiga yoki yelkaga oshirib tashlanadigan, yuk solinadigan ikki ko‘zli qop, qo‘sh xalta™, deya
izohlanadi. Xurjun ot yoki eshak ustiga yuki bilan ortiladigan, jundan ishlangan anjom bo‘lib,
ularning oddiy ipdan to‘qilgan turlari ham mavjud. Izohli lug‘atda forsiy yoki arabiy tillarga
alogador deya mavhum fikrlar keltirilgan. Bizningcha, arabiy tillarga mansub xarj, xarajat
so‘zlari bilan bog‘liq. Xorazm shevalarida mazkur arxaizmning xorjin, xorjun variantlari ham
mavjud bo‘lib, mazkur variantlarning paydo bo‘lishi arab yozuvidagi shakllarning o‘qilishi bilan
bog‘liq.

Ravshanbek yangasi bilan buvasini otga mingashtirib xurjunini yelkasiga tashlab, qal’adan
chigdi. (G. 27-bet.)

kdjivi— arava ustiga o‘rnatiladigan yuk anjomi. Mazkur nofaol qtlamga xos birlik, o‘zbek
tilining izohli lug‘atida forsiy tilga alogador “ish hayvonlari ortib, yuk tashish uchun daraxt
novdalari yoki qobig‘idan, shuningdek, maxsus yasalgan katta, keng chorqirra idish™, deb
izohlangan. Go‘ro‘g‘li turkumidagi dostonlarda uchraydi: Gulamdonni darrov tuyaga yuklangan
kajavadan tushirdilar, to‘y ustiga to‘y boshlanib ketdi. (G. 97-bet.)

Qurol-yaroqlar bilan bog‘liq leksik arxaizmlar
O’q-yoy — mazkur juftlashgan birlikning birinchi qismi o‘g bugungi kunda ham faol
qo‘llanuvchi qurol-aslahalarga alogador leksema bo‘lib, ining semantikasida ma’no siljishi ro‘y
bergan. Ushbu leksemaning denotativ ma’nosida bir necha marta siljishlar ro‘y berganligini

[3 € .99 Ge

kuzatishimiz mumkin. Dastlab, mazkur leksemaning asl lug‘aviysi “to‘g‘ri”, “to‘g‘ri yo‘naluvchi”

' [Hojiyev A. Tilshunoslik terminlarining izohli lug‘ati. —Toshkent: O’zME nashriyoti, 2002. -B.18.]

2 [Jamacos XK. Baauuit Mat Ba muconnit Taxamn. —T.: “Yiurysun”, 1995. —B. 15. (86)]

3 [www.ziyouz.com kutubxonasi. O’zbek tilining izohli lug‘ati. X harfi. —Toshkent: OzME nashri. —B.436.]
* [www.ziyouz.com kutubxonasi. O’zbek tilining izohli lug‘ati. K harfi. —Toshkent: OzME nashri. —-B.292.]
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ma’nolarini ifodalagan. Qadimgi bitiklarimizda ham mazkur birlik aynan shu fonetik tarkibdan
iborat shaklda ishlatilganligini kuzatamiz. Masalan, “Qutag‘u bilig”da “Bodum drdi oqtdg, dgildi
bodum” (tanam o‘qday edi, egildi tanam) ishlatilgan'.

Keyinchalik, xuddi shu shakl va vazifalar asosida yog‘och yoki metall bo‘lmagan boshqa
materialdan yasalgan aslaha anjomi ma’nosini ifodalay boshlagan. Dostonlar tili va eski tilimizga
oid manbalar tilida mazkur leksemaning aynan shu ma’nosi yetakchi hisoblanadi.

Hozirgi adabiy tilimizda ikki uchiga qilgirak o‘rnatilgan yog‘och yoki metalladan yasalgan
g‘o‘la ham o ‘q deyiladi. Masalan, avtomobil oldingi g ‘ildiraklarining o ‘qi va boshqalar?.

U bilan bog‘liq holda qo‘llaniladigan yoy leksemasi ham bir necha ma’no qirralarini o‘zida
jam etgan polisemantik so‘z hisoblanadi. Dostonlar tilida yoy so‘zi ancha faol qo‘llaniladigan
qurol yarog‘larga alogador birliklardan hisoblanadi. Deyarli har bir gqahramonning quroli
sifatida yoydan foydalanishi odatdagi tasvir uslubida keng qo‘llaniladi. Dunyodagi ko‘plagan
xalq eposlarida yoy timsolida qahramonlarning turli xil jasoratlari, mardliklari ochib beriladi.
Masalan, hind, ingliz, koreys va boshqa xalglarning afsonaviy qahramonlari qo‘lida albatta
afsonaviy yoylar tasvirlanadi.

O’zbek xalq dostonlarining deyarli barchasida mazkur lisoniy birlikning muayyan uslubiy
vazifani bajarishi (Alpomishning “o‘n to‘rt botmonlik yoyi) hech kimga sir emas. Mazkur lisoniy
birliklarning har qaysisi alohida qo‘llanilgani bilan birga, juftlashgan holda ham ishlatilishini
folklor asarlarining deyarli barcha turlarida uchratish mumkin.

Xorazm dostonlarida ana shu shaklda qo‘llanilganligini quyidagi misollarda kuzatamiz:
Jig‘olibek Ravshanbekka bir o‘q-yoy yasab berib aytdiki, endi umidimiz sendan, ovchilik qilib
bir narsa topib bizlarni bogarsan, dedi. (G. 29-bet)

Yoy leksemasi ham ko‘p ma’noli bo‘lib, yomg‘irdan keyin quyosh nurlari ta’sirida osmonda
paydo bo‘ladigan kamalak, yarim oy shaklini ifodalaydigan gavs, geometrik atama sifatida
aylananing istalgan ikki nugqtasini tutashtiruvchi bo‘lagi kabilar ham yoy leksemasi orqali
ifodalanadi. Lisoniy birlikning semalarini tutashtiruvchi belgi ularning shakliy uyg‘unlashuvi
asosiga quriladi.

Yoy so‘zi qadimgi bitiklarimiz tilida ya shaklida ishlatilgan. Jumladan Mahmud Koshg‘ariy
asarida: Bu ya quréu ogur ermds (bu yoy quradigan vaqt emas) tarzida qo‘llaniladi®. Keyinchalik
muayyan ijtimoiy-iqtisodiy munosabatlar, shuningdek, til taraqqiyoti natijasida leksema tarkibida
yana bitta y fonemasi paydo bo‘lgan va hozirgi shaklga kelib qolgan.

Sadog— o‘qdon. Dostonlarimiz tilida uchraydigan nofaol qatlamga oid arxaik elementlardan
yana biri qurol yaroglar bilan bog‘liq sadog so‘zihisoblanadi. Qadimgi manbalarda jasig (N.R.
94-bet) shakliga ega bo‘lgan so‘z. 1zohli lug‘atda qaysi tilga alogador ekanligi hg%"dj ma’lumot
keltirilmagan. Tojik tilining izohli lug‘atida mazkur so‘zning omonim varianti © keltirlgan
bo‘lib, “kobin, mahri zan” (xotin uchun beriladigan galin puli) deya izohlanadi*. Alisher Navoiy
asarlari uchun tuzilgan qisqacha lug‘atda mazkur so‘z 32 shaklida izohlangan va u yerda “o‘q-
yoy xaltasi” deb sharhlangan®. Ammo har ikki lug‘atda mazkur leksemaning arab yozuvidagi
shakli har xil harflar bilan berilishiga qarab, bu so‘zlar faqat shaklan bir xil ko‘rinish olgan
shakldosh so‘zlar deb hisoblashimiz uchun asos bo‘ladi.

“Oshignoma” turkumiga kiruvchi “Yusuf va Ahmad” dostonidan olingan quyidagi parchda
uchraydi: Oltin sadoq birlan otin shaylagan, Chorvadori Asqar tog ‘da aylangan... (170-bet.) yoki:

Beklarim olinglar nayza-yu qalqon, Sadoq o ‘qlar birlan shamshiri tezdon...(“Oshiqgnoma”
turkumi, 1-kitob, “Malikai Zavriyo” dostoni, 291-bet.)

Shashpar — (shamshir, qilichning bir turi). Xorazm dostonlari matnida qo‘llanush bu nofaol-
birlik, turli manbalarda turlicha sharhlanadi. Jumladan, “Navoiy asarlari uchun qisqa chalug‘at’-
da “olti qgirrali gurzi”®, shuningdek, tojik tilining izohli lug‘atida “gurze, kishash parushash

' [Rahmonov N. Sodiqov Q. O‘zbek tili tarixi. -Toshkent. O’zb. faylasuflari milliy jamiyati nashriyoti, 2009. —B.

82.]

2 [V36eK THITMHUHT 30X/ TyFaTi. 2-ToM. —~MockBa: Pyc Timn nampuétu, 1981. —5.526]

* [Rahmonov N. Sodigov Q. Ko‘rsatilgan asar, 133-bet.]

* [CrnoBaps TauKuKCKOTO st3bIKa. [lox penakmueii: MLILIIykyposa u mp. —M.: CoB.3unnK, 1969. —C.175.]

> [HaBowii acapiapu y4ayH Kuckaua styrar. Ty3ysun b.Xacanos. —Tomkent: ®an, 1993. —5.240.]

¢ [TomKoBBIiA CITOBaph TAKUKCKOTO si3bika (2-Tomax). [lox penaknueii: C.Hazap3zona. —/lymante: HUW Pynaku,
2008.]
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pahl-u dorad” deya izohlanadi. Ammo yevropa tillariga oid manbalarda davlat ramzi bo‘lgan
hukmdorlar tasarrufida bo‘ladigan simvolik qurolni anglatadi. Mazkur qurol yarog‘larga aloqa-
dor birlik Go‘ro‘gli turkumiga kiruvchi “Qirq minglar” dostonida uchraydi:

Shashpar aytar mening ishim, O’n ikki bo ‘lakdir boshim. (G. 173-bet.)

Shashpar (shash+par) leksemasining gadimgi hind va eroniy tillarga aloqador ekanligi uning
tarkibiy gismlaridan ham anglashilib turibdi. Ushbu so‘zni hatto qadimgi hind eposlari tilida
ham uchratish mumkin. Birinchi gism “shash” olti sanoq sonini ifodalovchi forsiy tillaradgi
mustaqil leksema bo‘lib, uning ma’nolari izohidagi “olti qirrali”, “olti uchli” semalarining yuzaga
chiqishiga xizmat qilmoqda. So‘zning ikkinchi qismi “par” uning aylana shakliga ishoradir.

Afg‘onistonning Uruzg‘on viloyatida Shashpar nomi bilan yuritiluvchi geografik hudud ham
mavjud. Mazkur nofa olbirlikning Xorazm dostonlari tilida uchrashining o‘zi ham hind-yevropa
tillari bilan qadimiy alogalarning izlari sifatida baholani shimumkin.

Xulosa qilib aytganda, dostonlar tilida uchraydigan leksik arxaizmlarni to‘plab tahlil qilish
tilshunosligimiz uchun qimmatli ma’lumotlarni taqdim etadi.
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ONA TILI MAZMUNINI YANGILASHNING ZARURIYATI

Ravshanova Xolida Abdurashidovna

Navoiy viliyati Qiziltepa tumani

5-maktab ona tli va alabiyot fani o ‘qituvchisi

telefon: +998913350708.1985.xolida.ravshanova@.mailru.

Annotatsiya: Ushbu maqolada ona tili fanining umumiy o‘rta ta’limda o‘qitilishi va
muammolari boyicha fikr-mulohazalar keltirilgan.

Kalit so‘zlar: ona tili, o‘qitish mazmuni, imlo, tahlil, o‘quvchi, moslik darajasi,
moddiy manfat, davr talabi.

Ona tili ta’limi moddiy manfat keltirmaydi degan xulosaga kelish notog‘ri chunki ta’lim,
jumladan, ona tili ta’limi natijasida uni egallovchi o‘quvchi ma’lum darajada ko‘nikmalar ho-
sil giladi va bu ko‘nikmalarning davr talablariga mosligi darajasi bevosita iqtisodiy ko‘rsat-
kichlar - moddiy manfat ko‘rsatkichlari bilan o‘Ichanadi. Ona tili ta’limining moddiy ko‘rsat-
kichlari bolalarning imlo savodxonligi, so‘z boyligi va undan foydalanish maxorati, mustagqil
jjodiy fikrlay olishi, fikr mahsulining magsadga muvofiq ravishda og‘zaki va yozma shakllarda
bayon qila olishi kabi niyatlaridan nutqda foydalanish shubhasiz, moddiy ko‘rsatkichlardir.Imlo
savodxonligi yuqorida tilga olingan ko‘rsatkichlardan biridir. Respublika Xalq ta’limi vazirli-
gi, viloyat xalq ta’lim boshqarmasi, tuman xalq ta’lim bo‘limlari maktablarning ma’muriyatlari
o‘tkazgan yozma ishlar, chorak va yillik o‘zgartirish natijalari, shuningdek, mualliflar tomonidan
o‘tkazlgan kuzatishlar bu ko‘rsatkichlarning hali juda past darajada ekanligini ko‘rsatib turibdi.
Ona tilini o‘qitish samaradorligining yana bir muhim ko‘rsatkichi - o‘quvchilarning so‘z boyligi
ham talabga javob bermaydi. Kuzatishlar, o‘quvchilar o‘quvchilar bilan o‘tkazilgan suhbatlar,
ularning og‘zaki va yozma javoblari, tuzgan matnlarini tahlil qilishi shu narsani ko‘rsatdiki, bo-
lalar so‘z va uning ma’nodoshlarini, uyadoshlari, garama-qarshi ma’nolarni farqlashda katta qiy-
inchiliklarga duch kelyaptilar. Aksariyat hollarda, o‘quvchilar matn tuza olishga sahna asarlariga
taqriz yozish, matnni qgisqartirish yoki kengaytirish kabi ijodiy ishlarni bajarishga qiynaladilar. Bu
kabi nugsonlar ta’lm mazmunini yangilashi talabga ko‘proq hayotiy zaruriyat qilib qo‘yilmoqda.
Ona tilidan o‘quvchilarning bilim saviyasi ta’lim mazmunidan mavjud bo‘lgan nugsonlar bilan ham
bog‘lig. Ana shu nugsonlardan bin mazmunning o‘ta ilmiyligi va unchalik tushunarli emasligidir.

Ta’limning ilmiyligi va bolalar uchun tushunarli bo‘lishi prinsiplari o‘zaro bog‘langan, bir -
birini to‘ldiradigan didaktik kategoriyalardir. [lmiylik til materiallarini tilshunoslik fani yutuqlari
asosida bayon qilishni talab etsa, tushunarlilik uni boalarning yosh va ruhiy xususiyatlariga,
ularning umumiy taraqqiyoti bilim imkoniyatlariga moslab bayon qilishni taqazo etadi. Ona tili
dasturlari, darsliklar va o‘quv qo‘llanmalarni tuzishda, til materiallarini tanlash vaundan foydala-
nishda bu ham ikkalaikkalaprinsipni bir prinsip sifatida qarab ularning bir yo‘la amalga oshishini
ta’minlash ta’lim samaradorligini oshirishning asosiy omillaridan biridir.

Kuzatishlar shu narsani ko‘rsatib turibdiki, hatto maktabda beriladigan filologik ma’lumot
bilan oliy o‘quv yurtida beriladigan filologik ma’lumot o‘rtasida, ayrim tushuncha va talqginlarni
hisobga olmaganda, deyarli farq qolmadi.

Ona tili ta’limidagi yana bir murakkablik til hodisalarin sun’iy ravishda o‘ta maydalashtirib
o‘qitishdir. Buning asosiy sababi dastur va darslikda bir paradigmani tashkil etgan til hodisal-
arining alohida-alohida berilganligi bo‘lib, o‘quvchi uni qabul qilishda jiddiy qiyinchiliklarga
duch keladi. Shubhasiz bir-biridan ajralgan, alohida - alohida o‘rgatilgan til hodisalarini xotirada
saqlab qolish ham uni amaliy faoliyatda qo‘llash ham qiyin demak, til materiallarini yiriklasht-
irish masalasini uzil kesil hal qilmay turib ta’lim mazmuning samaradorligiga erishib bo‘lmayd

Ona tili ta’limi samaradorligini oshirishda darslik va dasturlarning mukammal bo‘li-
shi ham mumkin ahamiyat kasb etadi. Ko‘pchilik o‘gituvchilarning ona tili mashg‘ulot-
larini asosan, dastur va darslik materiallari asosida ko‘rishlari va darsda ko‘proq ish ma-
teriallaridan foydalanishlarini nazarda tutadigan bo‘lsak, bu masala yanada muhimroqdir.
Ma’lum bir bilimlarni egallash usuli ona tili mashg‘ulotlarida hal qiluvchi ahamiyat omildir.
Tajriba shuni ko‘rsatadiki, ona tili mashg‘ulotlaridan asosiy maqsad ma’lum bir ko‘nik-
malarni shakllantirish va rivojlantirish bo‘lsa, bunda eng smarali usul tahlil usulidir..

Ona tili o‘qitish metodikasida bu tushuncha o‘uvchiga noma’lum bo‘lgan til hodisalarini bilib
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olishda oldingi bilimlarga tayangan holda kuzatish, taqqoslash guruhlarga ajratish, umumlar-
tirish kabi usullardan foydalanib, qoida, ta’rif, xulosalar chiqarish yo‘lidir. Umuman olgan-
da ta’lim jarayonida ona tili fanini samarali o‘qitish va natija ko‘rsatish bizning burchimiz
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PEDAGOGICAL ACTIVITY AND ITS TYPES

Mamadjonova Dildora Rashidovna
Toshkent shahar 291- maktabning ingliz tili fani o ‘qituvchisi
Telefon raqami: 916506912

Annotation. The adult generation of citizens always strives to pass on to the younger generation
the accumulated spiritual and practical experience of mankind - culture, so that society can
survive and develop. Therefore, a person who owns culture is one of the main goals of society.
To achieve this goal, a special activity is organized in society - pedagogical.

Key words: Educational activity, Pedagogical activity, Scientific pedagogical activity, Practical
pedagogical activity.

Educational activity is an activity that ensures relationships between people in the transfer
of spiritual and practical experience. Pedagogical activity consists of two types: scientific and
practical.

It is impossible to convey the whole culture through pedagogical activity. For this activity,
a part of culture, which is necessary and obligatory for mastering, is selected, representing a
certain set of spiritual and practical experience in the form of knowledge and the ability to use
them, in the form of the highest moral qualities. The person who owns this part of culture is the
goal of pedagogical activity. The result of the completed pedagogical activity should be a person
who has mastered this part of culture.

A socially educated person with a pedagogical (professional) education can carry out teaching
activities. The subject of pedagogical activity is the entire part of the culture selected and intended
for transmission to the younger generation, the special processing of which makes it possible to
achieve the set goal.

The means by which pedagogical activity is carried out are, first of all, natural properties and
qualities that belong to man: sense organs and the musculoskeletal system; social qualities (the
ability to understand, understand, use knowledge and skills); as well as aids: various kinds of
tools, including books, writing utensils, etc.

Pedagogical activity is carried out by a set of actions leading to a result corresponding to the
goal. This set represents two types of pedagogical activity: scientific and practical.

Scientific pedagogical activity is a type of pedagogical activity, the purpose of which is to obtain
new knowledge about the pedagogical relations between adults and children and the forms of their
development. Scientific pedagogical activity consists of two types: theoretical and experimental.

Scientific activity studies the whole set of relations arising in the pedagogical sphere, and
develops recommendations, norms and forms of scientific organization of practical activity.

Practical pedagogical activity is a type of pedagogical activity, the purpose of which is to
transfer the necessary part of the culture and experience of the older generation to the younger.
In practical pedagogical activity, culture (experience) is transferred to the younger generation.

Practical pedagogical activity consists of two types: educational and bringing up.

Educational activity is a type of practical pedagogical activity, the purpose of which is a
person who owns the necessary part of the culture and experience of the older generation, rep-
resented by curricula in the form of a set of knowledge and skills to use them. Learning activity
can be carried out only through the appropriate performance of the teacher’s activity and the
student’s activity.

According to the level of goal achievement, educational activity is divided into two links:
teaching and learning.The completeness of educational activity is determined by the data of di-
dactic diagnostic activity. In psychology, learning activity is not equated with learning. Children
can learn in the most types of activities - play, work, social, etc.
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USING GRAMMAR GAMES IN TEACHING ENGLISH

Ahmedova Gulbahor Olimjanovna,

an English teacher of Namangan region,

Yangikurgan district, school # 22.

Tel : +998 94 150 01 83; email: gullarahmedova40@gmail.com

Annotation: This article discusses the use of grammar games in English lessons. Examples of
games to use in grammar lessons are also provided. The author’s personal experience is described
and conclusions are drawn about the influence of games on motivation and improvement of
grammatical skills.

Keywords: grammar games, teach, interesting, communication, children

Grammar as one of the aspects of teaching a foreign language is inseparable from teaching
speech activity in General and is an integral part of foreign language communicative competence.
Currently, the use of games in foreign language lessons for the development of grammar skills
of schoolchildren is of great interest. Research shows that the game element makes language
learning much more effective. School teachers are increasingly trying to include games in their
lessons, because children learn better when they have fun. It is interesting to play, but it is very
pleasant to win, it is a great motivation. Games are best used to consolidate the studied topic,
so that the development of new grammatical structures is easy and relaxed in a playful and
friendly atmosphere. Therefore, it is most appropriate to use games in intermediate lessons in the
cycle of discussion of a certain grammatical topic. The main goals of grammar games: to teach
children the use of speech patterns containing certain grammatical difficulties; to practically apply
knowledge of grammar, to create a natural situation for the use of grammatical constructions
in natural communication situations. Working on the problem of developing grammar skills
of schoolchildren and based on my own observations, I came to the conclusion that grammar
skills of schoolchildren are developed in different ways. There is a need to assess the level of
development of children’s grammatical skills. Depending on the goals and objectives of the
lesson, different games can be used, but since I chose the use of grammar games as the topic
of my methodological work, I will give you some examples of similar games that I use in my
practice.

Activity 1. “Modal verbs”. Goal: automation of the use of modal verbs in oral speech. Game
progress: two teams are formed. One team comes up with a sentence with a given modal verb.
The other team must guess this sentence. To do this, ask questions like: Can you...? Should
you...? Then the second team performs the same task, and the game continues.

Activity 2. “Ball Game”. Goal: automating the use of verb forms in oral speech. Game
progress: two teams are formed. The representative of the first team comes up with a sentence
with the studied verb. He throws the ball to the partner from the second team and calls the
sentence, omitting the verb. The catcher repeats the sentence by inserting the correct verb form,
throws the ball to the first-team partner, and names his sentence by omitting the verb, etc.

Activity 3. “What Do I Do? “.Some students ‘ favorite subject is history, while others are
interested in mathematics. “I like” is the familiar beginning of many judgments in class. What
if you try to use it for a game? The teacher puts up a poster on the blackboard.

1. I like History best of all. 4. I like Mathematics best of all.
2. I like Geography best of all. 5. I like singing best of all.
3. I like Literature best of all. 6. I like sport best of all.

The teacher turns to Lola, for example, and asks her to choose one of the suggestions. The
class wants to guess what she chose and asks questions:
Adham: Do you like History best of all? Lobar: Do you like Maths best of all?
Lola: No, I don’t.
Lola: No, I don’t.
Faruh: Do you like Literature best of all?
Lola: Yes, I do.
The guesser gets one point. Then the next student chooses their own sentence, and so on.
Activity 4. “Who speaks better English? “. A picture is posted. The class describes it. The
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student at the blackboard marks the correct sentences. The student with the most points (correct
sentences) wins. The game contributes to the development of oral speech skills, the development
of thinking and attention.

Thus, the use of games in a foreign language lesson encourages students to learn a foreign
language, gives students the opportunity to express themselves and develop their creative abili-
ties. I found that students work more actively in these classes. I am especially happy that those
students, who are reluctant to learn, work with great passion in such lessons. Bright materials,
interesting and diverse, will help to bring a zest to the lesson, make it bright and memorable,
and present the topic of the lesson in an unusual form. Grammar games are designed to provide
students with the ability to practically apply their knowledge of English grammar, to activate
their mental activity aimed at using grammatical models in a natural communication situation.
As the practice of using this type of games shows, these games are most effective if the activity
around a grammatical phenomenon is associated with another, for example, speech or commu-
nication activities.
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DIFFERENTIATED READING ASSIGNMENTS IN ENGLISH LESSONS

Kochkorbaeva Khilola Umarjonovna

English language teacher, specialized state
secondary school #58, Namangan, Uzbekistan
e-mail: article.20@mail.ru

Annotation. Modern society lives in an era of constant increase in the volume of information,
renewal of knowledge. There are many ways of assimilating information.

Among the various areas of new pedagogical technologies, the most adequate and versatile
goals are learning in collaboration, the method of projects, game technologies and a differenti-
ated approach to learning.

Keywords: reading, differentiated, skills, comprehension, game, attention.

Reading is an independent type of speech activity associated with the perception and
understanding of information encoded by graphic characters. In the elementary grades, the
foundations of this important type of speech activity are laid.

Confident reading skills are one of the main conditions for children’s success in learning.
Reading is a complex act that involves technical skill and the process of making sense of what
is being read. Perfect technique leads to a quick and accurate understanding of the meaning, and
a text that is lighter in terms of meaning is read faster and without errors.

Each teacher, in the course of his pedagogical activity, meets many students who experience
difficulties in teaching to read. Effective help for students can be provided on the path of a
psychological approach to the analysis and elimination of the difficulties they have encountered
in the learning process.

I will dwell on the features of the initial stage of teaching reading, namely, reading words.
Mastering reading in English presents great difficulties for younger students, caused by the graphic
and spelling features of the English language. Especially the reading of vowels, combinations
of vowels and some consonants, which are read differently depending on the position in the
word. Some students do not remember well the rules for reading letters and letter combinations,
read words incorrectly, replacing them with another reading rule. Often there are difficulties
associated with the psychological characteristics of children of this age, the development of
memory, attention, thinking.

As my work concerns differentiation in teaching to read, it should be noted that differentiated
teaching provides for such organizational forms in which each student works at the level of
his abilities, overcoming a feasible, but quite tangible difficulty for him. In my work, I rely on
the principle of a differentiated approach, which involves the use of tasks of a differentiated
degree of complexity. You can use such tasks at different stages of the lesson, as well as when
teaching any type of speech activity (reading, speaking, listening, writing) or when teaching the
grammatical and lexical aspect of speech. In the conditions of student-centered learning, the
teacher takes on a different role. If under the traditional education system the teacher together
with the textbook were the main and most competent sources of knowledge, and the teacher
was also a controlling subject of cognition, then under the new education system the teacher
acts more as an organizer of independent active, cognitive activities of students, a competent
consultant and assistant.

So how to teach children studying in the same team, with different level of training? After all,
everyone wants to be successful! Many teachers in foreign language lessons use the technology
of a differentiated approach in order to increase the efficiency of the educational process and
overcome academic failure. Consider an example of differentiated learning in grade 4.

Reading. Work with text.

So, working with the text in the lesson, you can offer students the following different-level
tasks (5 points for each task):

1. strong - read, come up with questions (according to a ready-made template) and answer
them.

Question template: Does Jill have got a room of her own? What is there on Jim’s desk?

2. medium - read and answer questions about the text. 1. What is Jill’s and Jim’s room? 2.
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What is there between the desks? 3. How many beds are there in the room? 4. Where can you
see many posters? 5. Who likes teddy bears?

3. weak - read and select answers to questions in the text.

1. What is Jill’s and Jim’s room? a. small b. dark c. large

2. What is there on Jim’s desk? a. a ball b. a computer c. a bear

3. When do children go to bed? a. at 8 o‘clock b. at 11 o‘clock c. at 10 o‘clock

4. How many books are there on the shelf? a. ten books b. many books
c. no books

5. Who likes to live in this room? a. Jill b. their mum c. both chidren

Exercises. During English lessons, you can also use cards with transcription signs and cards
of vowel and consonant letter combinations. And in the fourth grade, memo plates for reading
rules: types of vowel syllables and letter combinations made by students can be used in English
lessons when repeating the learned rules. They also help younger students when they read texts
containing words that are unfamiliar to them.

In the lessons, the teacher can use additional exercises that will help younger students not
only repeat the learned reading rules, but will also contribute to the development of thinking
(analyze, compare, generalize).

It is useful and effective to teach reading whole words using the “Look and say” technique.
Automation of recognition of new words and their writing occurs in various game tasks that can
be used in frontal, group and pair work. Let’s consider some of them.

A flashing card. (A flashed card). In order to develop the speed of reading, the speed of
reaction of students to the printed word, the teacher uses cards with words written on them. The
teacher holds the card with the word picture towards him, then quickly shows it to the students
and turns to him again. Children guess and name the word. With a differentiated approach,
students can also be offered a competition on the speed and correct reading of words. And also
let the student replace the teacher.

You can use outdoor games that also develop reading techniques.

Whispers. (= “Broken phone”). Students are divided into two teams. The teacher lays out
pictures in piles on the table for each team, cards with words on the other table. Students line
up. A student standing in front, takes the top picture, whispers the name of the picture to the
next, etc. to the last student. The last student chooses a word for the picture and places it on the
board. Then, he chooses the next picture, whispers the word to the student in front of his team
and stands in front, etc. The team that matches the pairs correctly: picture - word wins. You
can use pictures and cards from different sections. The leaders in these teams can be chosen the
students who are best oriented in words on the topic.

Active Bingo. (Bingo game with movements). Children line up. The teacher divides the group
into teams. Students choose a card with a word, perhaps on a specific topic, for example, “Your
house”. Leaders can be offered the most powerful student. He names words from a prepared
list. Children, if they hear their word, sit down in their place. The team, all members of which
sit down, shout: “Bingo”.

Thus, the above exercises and games help students to quickly memorize and consolidate the
learned reading rules, read unfamiliar words. Games allow the teacher to use various forms of
work (frontal, group, pair), provide a quick change of activity, which is very important in the
lessons in elementary school. Outdoor games help relieve students’ tiredness and fatigue in
the classroom. Thanks to these techniques, English lessons in elementary school become more
varied and interesting.
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Annotation. Currently, the problem of teaching a foreign language at school is urgent.
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Knowledge of the socio-cultural background is very significant, since without it is impossible
to form communicative competence, even within limited limits. Therefore, it is necessary to have
an idea of the socio-cultural characteristics of the country of the target language. The study of
culture and language carries not only general educational ideas, but at the same time ensures the
development of personality, supports the motivation of students. Teachers are faced with the task
of forming positive motivation, it is necessary to link it with the cognitive interests of students,
the need to master new knowledge, skills, and abilities.

Those who are studying a foreign language must have good communication skills. In order
to stimulate the development of these skills, it is necessary to choose the forms of the lesson
that will most contribute to this.

Research and experience of educators-innovators have shown that in order to maintain
the fruitful and effective activity of students, it is successful to use non-traditional forms of
conducting classes, for example, such as a video lesson, a lesson-discussion, a lesson-play,
a lesson-excursion, etc. that such forms of study support students’ interest in the subject and
increase motivation for learning. During such lessons, the horizons of students expand, plus with
the increase in information about the culture of the country, the studied language, the socio-
cultural competence of students is improved.

Why do we say that it is necessary to apply these teaching methods? The fact is that during,
for example, a video lesson, students are introduced to the culture of the countries of the target
language by immersing them in the atmosphere of the relationship of native speakers with a
demonstration of the features of their facial expressions and gestures.

A foreign language lesson has its own specifics, which a foreign language teacher cannot but
take into account. At present, the global goal of mastering a foreign language is considered to
be familiarizing with another culture and participating in the dialogue of cultures. This goal is
achieved by developing the ability for intercultural communication. It is teaching organized on
the basis of communicative tasks, teaching foreign language communication, using all the tasks
and techniques necessary for this, that is a distinctive feature of a foreign language lesson.

Foreign language communication is based on the theory of speech activity. Communicative
teaching of a foreign language is of an activity nature, since verbal communication is carried
out through “speech activity”, which, in turn, serves to solve the problems of productive
human activity in conditions of “social interaction” of communicating people. Participants
in communication try to solve real and imagined problems of joint activities using a foreign
language.

The active essence of communicative-oriented teaching of a foreign language is realized in
the context of a humanistic approach to teaching. With this approach, positive conditions are
created for the active and free development of the personality in activity. In general terms, these
conditions are reduced to the following: - students get the opportunity to freely express their
thoughts and feelings in the process of communication; - Each participant in the communication
remains the focus of the others; - Participants in communication feel safe from criticism,
prosecution for mistakes and punishment.

With a humanistic approach to teaching, the cognitive barriers characteristic of the educational
process disappear, which reduce the motivation of students and induce them to be irritable.

The humanistic approach assumes student-centered learning. This means that learning, or
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rather, students interacting with each other, are the center of cognitive activity in the lesson.
Summing up the above, it is necessary to emphasize the importance of interaction and cooperation
of students, as well as speech assignments for the organization of communicative language
acquisition. Communicative learning includes the formation of a communicative concept, that is,
internal readiness and ability for verbal communication, orienting students to “enter” a different
cultural space. Such training is characterized, first of all, by non-traditional forms of conducting
classes.

Based on the data of pragmalinguistics and taking into account the changed status of a foreign
language as a means of communication and mutual understanding in the world community,
all the psychological characteristics of teaching a foreign language to high school students are
grouped around the need to strengthen the pragmatic aspects of language learning. This means
that during training, it will be important not only to achieve high-quality results in mastering
foreign language communication, but also to search for a real exit to another culture and its
carriers.

It is not just about knowing the language, but about the ability to use it in real communication,
that is, about practical language skills and, therefore, about the development of “pragmatic
intercultural competence”.

The state standard of the level of training in foreign languages notes that the formation of
communicative competence is inextricably linked with sociocultural and regional knowledge, in
other words, with “secondary socialization”. Without knowledge of the socio-cultural background,
it is impossible to form communicative competence, even within limited limits.
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English language is a global language. Learning English improves the individual’s status and
opportunities in education, technology, global trades, and business. Moreover, English plays an
important role like a channel of communication. Teaching English has been an important
issue in countries where English is not their first language, so learning second language is
difficult for L2 learners because they cannot use English in real life

situations, because they should learn sentences in textbooks not in a real environment.
Therefore, teachers should always look for useful strategies to reduce the difficulties
of teaching English language, and they have to deal with many challenges and often have
questions about the best ways to teach. Some of these common questions are as follows:

How can teachers teach English as a foreign or second language in different situations?

What do teachers know about second language learners with different abilities?

What are the benefits of learning English language?

What can teachers perform in the classroom to facilitate the procedure of second
language acquisition?

What should teachers expect the second language learners in the classroom to be able to do?

Teaching is a multidimensional process, and teachers should pay enough attention to all
skills of students such as: reading, writing, listening, and speaking. These skills are educated
by teachers and learnt by students. There are various strategies that researchers have introduced
based on their studies These strategies may involve all skills. Researchers have different
opinions about various strategies in teaching. For example, Nassaji believes that there is
a relationship between teaching and research, so teachers and researchers learn from one
another. Researchers have conducted several studies to prove the interplay between research
study and teaching, and they have suggested helpful

strategies to facilitate teaching and learning process. Teaching English as a foreign language
is a general issue and researchers have investigated problems in all aspects of teaching process.
Some researchers have disputed that one of the vital reasons to do SLA research is to facilitate
second language teaching Learning strategies is generally defined as “the special thoughts or
behaviors that individuals use to help learners comprehend, learn, or retain new information.
Light bown stated although researchers assume that many studies in second language acquisition
are fruitful for language teaching, but the implications of such strategies should be done
judiciously.  She argued that “second language research does not tell teachers what to do
teach, and what it says about how to teach they had already figured out” . Wardhaugh pointed
out that there are some theoretical problems when teaching English to other students from
other languages. He attempted to gap the bridge between the practical orientation of teachers
and the theoretical concerns that should be the basis of practice. He believed every good
classroom practice is based on a well-informed theory. According to Wardhaugh, most classes
are teacher-dominated, the teachers are sage on stage and everything flows from the teacher.
In other words, he stated that this direction should be changed because students should learn
their tasks and teachers can help them. Klein stated that “During the last 25 years, second
language acquisition research has made considerable progress, but it is still far from proving a
solid basis for foreign language teaching, or from a general theory of SLA”. Ellis argued
that there is progress in SLA, but the results of many studies are not directly related to
teaching process. For example, the results of studies about Universal Grammar are not
relevant to everyday teaching. There are problems in the relationship between SLA research
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and language teaching. One problem lies in the difference between the teachers’ and
researchers’ perceptions and objectives.  Ellis makes a demarcation between two kinds of
knowledge, practical knowledge and technical knowledge. While teachers’ are concerned
with improving practical knowledge, researchers deal with developing technical knowledge.
Technical research is explicit and researchers can find a good method by experiment, but
practical knowledge is implicit, and it is not based on the experiment, and teachers can find a
useful way to teach by experience.
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TIBBIY REKLAMALARDA EKZERSITIV NUTQIY AKT
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Annotatsiya. Ushbu maqolada ijtimoiy reklamalar, ularning vazifalari xususida so‘z yuritiladi.
Tibbiyotga oid ijtimoiy reklamalar kuzatish obyekti sifatida tanlanib, ularda ekzersitiv nutqiy akt
ko‘rinishi faol ekanligi borasidagi fikrlar asoslanadi.

Kalit so‘zlar: ijtimoiy reklama, tibbiy reklama, ekzersitiv nutqiy akt.

Ko‘pchilik reklama deganda biror bir xizmat yoki mahsulotni targ‘ib qilish orqali xari-
dor(iste’molchi)larni jamlashga yo‘naltirilgan vositani tushunadi. Aslida yana bir rekla-
ma turi borki, ularda biror mahsulot, xizmat turlari yoki bo‘lmasam, ma’lum bir tashki-
lot targ‘ib qilinmaydi. Balki, ular jamiyat a’zolarini ma’lum bir harakatga undaydi. Bunday
reklama ko‘rinishi ijtimoiy reklama deb yuritiladi. Ijtimoiy reklamaning asosiy vazifasi har
ganday muammoga jamoatchilikning munosabatini o‘zgartirish va kelajakda o‘z auditoriyasida
yangi ijtimoily qadriyatlarni shakllantirishdan iboratdir. Biz ijtimoiy reklamalarga misol
tariqasida tabiatni muhofaza qilish, bolalar salomatligi, OITSga, odam savdosiga, shuningdek,
korrupsiyaga qarshi kurashga da’vat etuvchi yuzlab reklamalarni keltirishimiz mumkin.
Ijtimoiy reklamalarning: a) ijtimoiy xizmatlar haqida ma’lumot berish; b) ijobiy xulg-atvorni
shakllantirish (chekishni tashlash, spirtli ichimliklarga garshi tashviqot va sog‘lom turmush
tarzining boshqa elementlari); d) davlat ijtimoiy xizmatlari va nodavlat notijorat tashkilotlarining
jjobiy imidjini yaratish, tashkilotlarning jamoatchilik oldida salbiy obro‘sini engib o‘tish;
e) ijtimoly muammolarni hal qilishda ijtimoiy institutlar va homiylarning sa’y-harakatlarini
birlashtirish; f) davlat ijtimoiy tashkilotlari va ularning mijozlari o‘rtasida «qayta aloga»
kanallarini shakllantirish kabi bir qator vazifalari mavjud.

Mana bugun butun dunyo og‘ir sinovlarni boshdan kechiryapti. Ming afsuski, tojli virus
yurtimizni ham chetlab o‘tgani yo‘q. Shunday sharoitda bu jarayon tibbiyotga oid ijtimoiy
reklamalarda aks etishi tabiiy. Biz uchun muhim jihati bunday ijtimoiy reklamalardagi jumlalar
asosan maslahat mazmunida bo‘lishidir. Bunday mazmun pragmalingvistikada ekzersitiv nutqiy
akt ko‘rinishlaridan biri sifatida baholanadi. “Ekzersitivlar — lotincha “ijro etmoq”, “bajarmoq”
ma’nolarini anglatib, nutqiy harakat mazmunida o‘z huquqidan, hukmronligidan foydalanib
buyruq berish, maslahat berish, ogohlantirish ma’nolari ifoda topadi[2]”. Kuzatamiz:

“Koronavirus (Covid-19)ni yugqtirishdan o‘zingiz va boshqgalarni asrang! Sog‘ligingizga
e’tiborli bo‘ling!”

“Qo‘llaringizni yaxshilab sovun bilan suvda yuving.

Spirtli dezinfeksiyalovchi vositalardan foydalaning.

Yuzni qo‘l bilan ushlamang”.

“Imkon qadar bozor, vokzal, katta do‘konlar kabi ko‘p odam yig‘iladigan joylarga borishni
kamaytiring. Bozorga borganda hayvonlarga qo‘l tekkizishdan saqlaning”.

“Yo‘talganda, burun qogqganda va aksirganda og‘iz bilan burunni bukilgan tirsak, yeng yoki
salfetka bilan yoping. So‘ngra foydalanilgan salfetkani axlat qutisiga tashlang va qo‘lingizni
yuving”.

“Kasallik ilk alomatlari kuzatilganda uyda qoling va darhol shifokorga murojaat qiling”.

Guvohi bo‘lganimizdek, tibbiyotga oid ijtimoiy reklamalarda asosan maslahat mazmunli
jumlalar(ekzersitiv nutqiy akt)dan foydalaniladi. Tibbiy ijtimoiy reklamalarning asosiy maqsadi
ham aholi salomatligini saqlash, sog‘lom turmush tarziga rioya etishga undashdan iboratdir.

Foydalanilgan adabiyotlar:
1. Safarov Sh. Pragmalingvistika. Toshkent, 2018. — 236 b.
2. PycaxoB A. PomMaHTH3M M IparMatu3M COLMAIbHOM pekiaMbl. www.docsity.com
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Annotation:The ideas and teaching methods from the classes of general English can be
transferred to the classes of English for Specific Purposes.
Key words: English for Specific Purposes, Business English, geodesy.

English for specific purposes (ESP) is a subset of English as a second or foreign language.
It usually refers to teaching the English language to university students or people already
in employment, with reference to the particular vocabulary and skills they need. As with
any language taught for specific purposes, a given course of ESP will focus on one occupation
or profession, such as Technical English, Scientific English, English for medical professionals,
English for waiters, English for tourism, etc. Despite the seemingly limited focus, a course of
ESP can have a wide-ranging impact, as is the case with Environmental English.

English for academic purposes, taught to students before or during their degrees, is one sort of
ESP, as is Business English. Aviation English is taught to pilots, air traffic controllers and civil
aviation cadets to enable clear radio communications.

ESP is taught in many universities of the world. Many professional associations of teachers of
English (TESOL, IATEFL) have ESP sections. Much attention is devoted to ESP course design. ESP
teaching has much in common with English as a Foreign or Second Language and English for
Academic Purposes (EAP). Quickly developing Business English can be considered as part of
a larger concept of English for Specific Purposes.

ESP is different from standard English teaching in the fact that the one doing the teaching
not only has to be proficient in standard English, but they also must be knowledgeable in a
technical field. When doctors of foreign countries learn English, they need to learn the names of
their tools, naming conventions, and methodologies of their profession before one can ethically
perform surgery. ESP courses for medicine would be relevant for any medical profession, just as
how learning electrical engineering would be beneficial to a foreign engineer. Some ESP scholars
recommend a “two layer” ESP course: the first covering all generic knowledge in the specific
field of study, and then a second layer that would focus on the specifics of the specialization of
the individual.

Foreign Language Teachers for Specific Purposes have a lot in common with teachers
of general foreign language. For both it is necessary to consider linguistic development and
teaching theories, to have insights in contemporary ideas regarding their own position and role
as well as the position and role of foreign language learners in education and to face new
technologies offered as an aid to improve their methodology. The most important difference
lies in the learners and their purposes for learning English. ESP students are usually adults
who already have some acquaintance with English and are learning the language in order to
communicate a set of professional skills and to perform particular job-related functions. An ESP
program is therefore built on an assessment of purposes and needs and the functions for which
English is required. ESP concentrates more on language in context than on teaching grammar
and language structures. It covers subjects varying from accounting or computer science to
tourism and business management. The ESP focal point is that English is not taught as a subject
separated from the students’ real world (or wishes); instead, it is integrated into a subject matter
area important to the learners. As a matter of fact, ESP combines subject matter and English
language teaching. Such a combination is highly motivating because students are able to apply
what they learn in their English classes to their main field of study, whether it be accounting,
business management, economics, medicine, computer science or tourism.

The overall aim of the project is to develop a holistic approach to English for specific purposes
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(ESP) reform at a national level and to map the key processes for the reform to succeed. The
EnSPIRe-U project is planned to introduce a holistic approach in developing and implementing
the new curriculum, syllabi, teaching materials, assessment criteria and training events in the
ESP area.
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MPUHIATILI YIIPABJIEHWS JEHEKHBIMA MOTOKAMHU AKIIMOHEPHBIX
OBIIECTB

bexoaesa ®epy3a baxmueposna
cmapuwiuii npenooasamens, Tauwikenmckuii
Tocyoapcmeennwtit Ixonomuyeckuit Yuusepcumem

AHHOTAaIUs1. B TaHHOH cTaThe pacCCMOTPEHBI Pa3IMUHbIC KIacCH(DUKAINH JCHSKHBIX CPEIICTB,
a Takke CHOPMHPOBAHBI OCHOBHBIC MPHUHIUIEI 10 3(P(HEKTHBHOMY YIIPABICHHUIO JICHEKHBIMU
MMOTOKaMH aKIIMOHEPHBIX OOIIECTB. AKTYaJbHOCTh MPOBEIACHHOTO MCCIICOBAHUS OMPENEIIAeTCS
TeM ¢akToM, 4To As 1enel 3¢G(GeKTUBHOTO (PYHKIMOHUPOBAHUS aKIMOHEPHBIX OOIIECTB He-
00XOJIMMO TPOBEIEHUE aHaIKM3a CTPYKTYphl Hanboliee TUKBUIHOW COCTaBIsIONIEH 000pPOTHOTO
KanuTalla — JEHEKHBIX CPEICTB U UX SKBUBAJIEHTOB. [10J0KUTENBHBIE PE3YIIBTATHI XO35HCTBEH-
HOM JICITETFHOCTH M yCTOHYMBOE (PMHAHCOBOE IMOJIOKEHUE aKIIMOHEPHBIX OOIMIECTB MOTYT OBITh
JOCTUTHYTHI JIMIITb TIPU JIOCTaTOYHOM U COTJIACOBAHHOM KOHTPOJIE HAJ JABUKCHHEM MPUOBLIH,
000pPOTHOTO KamuTaja M JICHSKHBIX CPEACTB M MX DKBUBAJICHTOB.

KiioueBble ciioBa: (pUHAHCOBBIM MEHEIKMEHT, JICHE)KHBIE CPEICTBA, KJIacCH(pUKALUS Je-
HEXHBIX CPENICTB, JEHEKHBIC MOTOKH, OOOPOTHBIM KaITUTAJL.

JleHe)KHBIE CpecTBa M MX SKBUBAJICHTHI MOXKHO OXapaKTepU30BaTh Kak HamOoliee JIMKBHI-
HYI0 YacTh aKTHBOB OPTaHH3AINH, MPEICTABISIONIYI0 COOOW HAJIWYHBbIC, M OC3HATUYHBIC IIIa-
TEXHBIC BAIIOTE, JIETKO peajnu3yeMble IIEHHbIC OyMard, a TakKe IUIATe)KHBIC U JICHEKHBIC JIOKY-
MEHTHI. YIIPaBJICHHE JICHS)KHBIMU CPEJICTBAMU U WX DKBUBAJICHTAMH, HAXOIAIMMHUCS Ha OaaHce
MPEANPUATHS, SBISCTCS OJHON M3 IVIaBHBIX (DYHKIIMH IO YNPABICHUIO OOOPOTHBIMH aKTUBAMH.
CrnenyeTr OTMETHTH, UTO pa3Mep OCTaTKa JEHEXKHBIX CPEACTB — Hauboliee JTUKBUIHOW COCTaB-
JSIONICH aKTUBOB JIIOOOW OpraHHU3aIiy, IPSMBIM 00pa3oM OMpPEeNsieT YPOBEHb €ro IlaTexe-
CIIOCOOHOCTH, BJIHSIET HA MPOJOKUTEIHHOCTh OTIEPAIMOHHOTO IUKJIA, a TaKKe 3HAYUTEITHHBIM
00pa3oM XapakTepHu3yeT ero WHBECTUIIMOHHBIN ITOTCHIIHAI.

B ycnoBusx muQpoBU3alMKA 3KOHOMHUKH, YIIPABICHUE JCHEKHBIMH IMOTOKAMHU AKIIMOHEP-
HBIX OOIIECTB MPEJCTABISAETCS OJHUM M3 HanbOoyee 3HAYMMBIX (DYHKIIMOHAJIBHBIX HAIpaBICHUN
cuUcTeMbl (PMHAHCOBOTO MEHEIKMEHTA, TECHO CBA3aHHOE C JIPYTMMH CHUCTEMaMU YIpaBIICHUS
MPEeNNpUsITHsI. YIPaBICHUE IEHEKHBIMU MOTOKAMH OPTaHMYECKH BXOIUT B CHUCTEMY yTpaBJe-
HUS JOXOJaMH U 3aTpaTaMu, YIIPaBIICHHUS JBMKEHHEM aKTHBOB U KalUTala, YIPaBJICHUS BCEMU
ACTIEKTaMU OIEPAIIMOHHOM, NHBECTUIIMOHHON U (DMHAHCOBOW JCSITEITLHOCTH MPEIITPHUSITHSL.

Ha manr B3nisiz, B Y30€KUCTaHE MHOTHE aCIEKThI YIIPABICHUS JICHEKHBIMU TIOTOKAMHY IIPEJI-
MIPUSTHSA, COCTABIISAIONINE OCHOBHOE 3BEHO (DMHAHCOBOTO MEHEKMEHTA, HAXOAATCS TOKa JIMIIb
Ha CTaJUW CTAHOBJICHUS, CTAJKHBASCh C OObEKTUBHBIMU SKOHOMUYECKUMHU TPYAHOCTIMH TIepe-
XOJIHOTO TMEPHO/a, HETOCTATOUHO PA3BUTHIM (PMHAHCOBBIM PHIHKOM B IIE€JIOM M OTJEIbHBIMU €70
CEerMeHTaMH, He Pa3paOO0TaHHOCTHIO MHOTUX METOAMYECKHX BOMPOCOB, MOATOTOBKU CIEIUAIIH-
CTOB B JTOH 00JIacCTH.

VYrpaBiieHue JCHESKHBIMUA MTOTOKAMU TPEATPUSATHS SBISICTCSI BAXKHOM COCTAaBHOM YacThIO 00-
e CHCTEMBI yIPaBICHHs ero (PMHAHCOBOM JIeATeIbHOCTH. [103TOMY yIIpaBlieHHE JTeHEKHBIMU
MMOTOKaMH UMEET MECTO B CTPYKTYpE 3a7a4 TAKTUYECKOTO XapaKTepa HalpaBJIEHHOE Ha OCYIIECT-
BJICHUE CTpATeTMUYECKOH 11 (PMHAHCOBOTO MEHEPKMEHTA. YIIPABJICHHUE JICHS)KHBIMUA MTOTOKAMHU
BXOJUT B OOIIYIO cucTeMy (DMHAHCOBOTO YIIPABJICHUS U JCHEKHBIE CPEJICTBA B Kacce, B pacyeT-
HOM U BQJIOTHOM CYETE SBISIOTCS OOBEKTOM YIpaBiieHUs. 1O €CTh, yIpaBlieHHE ICHEKHBIMU
MIOTOKaMHU UMEET BO3MOXKHOCTh PEIIaTh Pa3HOOOpa3Hble 3a1adu (DMHAHCOBOTO MEHEIKMEHTa U
MOTYNHEHO €T0 TJIaBHOM IENH.

Kak ObuTO OTMEYEHO, IeJb YIPABICHHS JICHESKHBIMU MTOTOKAMH JIOJDKHA COCPEIOTOUHBATHCS
¢ o0mmMMu cTparerusiMu (PMHAHCOBOTO YIIPABICHUS aKIIMOHEPHBIX 00IIecTB. To €CTh, TOCTHXKE-
HUE MOCTABJICHHON IeNn 1Mo 001eMy (UHAHCOBOMY YIPaBICHUIO TpeOyeT YeTKoW pa3paboTKu
MIOJIUTUKHU YIIPABIICHUS IEHEKHBIMU MOTOKAMHU CIIOCOOCTBYIOIIMX Pa3BUBATh CTPATETHIO (PUHAH-
COBOTO YIIPaBJICHUS.

Crparerudeckuii U TaKTHYECKHA aCTEKThl (PMHAHCOBOH IMOJUTUKUA TECHO B3aWMOCBSI3aHBI:
MIPABWJIBHBIN BBIOOP CTpATETHH CO3/1aeT OJIATONPHUSITHBIC BO3MOXXHOCTH ISl PEIICHUSI TaKTHYe-
ckux 3anad. Jleno B Tom, 4yTO (PMHAHCOBASI TAKTUKA:
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1) oxBaTbIBaeT psiJi KOHKPETHBIX MPAKTHYECKUX MEp, CIOCOOOB U MPUEMOB PEaTU3aliy BbI-
OpaHHOW (PMHAHCOBOI CTpaTErvy;

2) NOAYMHEHA CTPATEeruy, U B TO )K€ BPEMsl, KOPPEKTUPYET OT/JEJIbHbIE HAIIPABIECHUS UCIIOJIb-
30BaHUsl U HAKOIUIEHUS! (PMHAHCOBBIX PECYPCOB B paMKaxX KOPOTKUX OTPE3KOB BPEMEHH;

3) obecreunBaeT peayn3aluio CTpaTernyecKux Lesed NpenpusTis ¢ HaMMEHBIINMU 3aTpa-
TaMU BPEMEHH U PECYpCOB B TEKYLIEM IEPHOE.

Otcrona BUIHO, YTO YIpaBJICHUE ACHEKHBIMHU ITOTOKAMU MOXHO OTHECTH K TaKTHYECKOMY
HarpaBJIeHUIO0 (MHAHCOBOM MOJUTHKH MPEIIPUATHS.

@uHAHCOBBIE PECYPCHI, OTHOCAIIMECS K cepe pacrpeneneHus, sIBISIOTCS BaKHBIM 3JIEMEH-
TOM BOCIIPOM3BOZCTBA U COCTABIISIIOT OCHOBY CHUCTEMbI YIPABICHUS MaT€pHabHBIMU U JIEHEXK-
HBIMH TOTOKaMU Npeanpusitus. OUHAHCOBBIE pecypchl NPEANPUATUS HAXOIATCS B MOCTOSSHHOM
JIBYDKEHHUM, YIIPABICHUE KOTOPHIM U OCYLIECTBIISETCS B paMKax (pMHAHCOBOro MeHeKMeHTa. B
CBOIO OYepellb, JCHEXKHbIE MOTOKH MPEANPHUATHS MPEACTABIAIOT CO00I JBMKEHHE (MPUTOKU U
OTTOKH) JIEHEKHBIX CPEJICTB HAa PACUETHOM, BAJIOTHOM M MHBIX CUETaX U B Kacce MPEeANpHsTUs
B MIPOLIECCE €r0 XO35ICTBEHHON AESTEIbHOCTH, B COBOKYITHOCTH COCTABIISAA €T0 JEHEKHBINH 000-
pOT. BOT mouemy TeMIbl CTpaTerHueckoro pa3BUTHA U (PUHAHCOBASI YCTOMYMBOCTD MPEIPUATHS
B 3HAYUTEILHOW MEpe OMPEIENAIOTCS TEM, HACKOJIBKO NMPUTOKH U OTTOKHU JIEHEKHBIX CPE/ICTB
CUHXPOHU3UPOBAHbI MEXJy COOOH BO BpeMEHM U MO 00beMaMm, MOCKOJIbKY BBICOKHI YpOBEHBb
TAKOM CHUHXPOHHU3ALUMU U 00ECIeYNBaET YCKOPEHHYIO PEAU3alli0 BHIOPAHHBIX LIEJeH.

O0600111as1 BBIIEN3I0KEHHBIE MHEHHS C YYETOM OpraHM3alliy YIPaBICHHUs IEHEKHBIX MOTO-
KOB MBI IIpeJjiaraM CTpyKTYpUPOBaTh MPUHIUIIBI YIIPABIEHUS JIEHEXKHBIX IIOTOKOB aKLIHOHEPHBIX
OOIIECTB CIEAYIONIUM 00Pa30M.

a - a

[Tpunumnel ynpasaeHus
JleHe)XHbIMHU IOTOKaMH

AO
ITpusIun
[Tpunnun PHHIL
I/IHCl)OpMaL[I/IOHHoﬁ PIHTerpHpOBaHOCTI/I
IOCTOBEPHOCTH
[puripan oGecreders [MpuHLMI 06ecreYeH s [MpuHMn o6ecrnedyeHs
c6a/IaHCUPOBAH-HOCTH U PHHIL PHHIL
JIMKBUHOCTH 3¢ PexTUBHOCTH
CHHXPOHHOCTH

Pucynox 1. OcHOBHbIe NPUHIMUIBI YIIPABJIEHUS J€HEKHBIMHU MOTOKAMU
AKIMOHEPHBIX 001IeCTB

Ecnu o0bekToM yrpaBieHus B JaHHOW CUCTEME BBICTYMAET ACHEKHBIC TTOTOKH TPEIIPUSITHUS,
CBSI3aHHBIE C OCYIIECTBICHUEM Pa3IMYHBIX XO3SIMCTBEHHBIX M (PMHAHCOBBIX ONEpaluii, TO cyOb-
€KTOM YIIPaBIICHUS SIBIIICTCS (PUHAHCOBAas CIy)k0a, COCTaB M YHCICHHOCTh KOTOPOW 3aBUCHUT
OT pa3Mepa, CTPYKTYpbI HNPEANPUATHS, KOJIMYECTBA OINEpPALMi, HANPABICHUN NEATEIBHOCTH U
apyrux (GaxkropoB. M3-3a CIIOKHOCTH W KPYITHOMACIITAOHBIX JICHE)KHBIX MOTOKOB B aKIIMOHEP-
HBIX O0IECTBaX CTPYKTypa (PMHAHCOBOW CIYXOBI CYIIECTBEHHO PACIIUPSETCS W TOA OOLIHM
PYKOBOACTBOM (PMHAHCOBOTO AMPEKTOpa HAXOAATCS OyXraiaTepus, OTAesbl (MHAHCOBOTO IJIaHH-
poOBaHUA U OIICPATUBHOI'O YIPABJICHUS, aHAJIMTUYECCKUU OTACII, a TaKXKE OTACI LHECHHBIX 6yMar )41
Ka3Hauelckas ciryxoa.

Yr0 ke KacaeTcs 3IIEMEHTOB CUCTEMEI yHpaBJCHUA NCHCKHBIMHA IIOTOKAMHU, TO K HUM CJIICAYCT
OTHECTU ()MHAHCOBBIE METOABl U MHCTPYMEHTbI, HOPMAaTHUBHO-IIPaBOBbIE, HHPOPMALIMOHHBIE U
MpOrpaMMHBIE 00ECTICUCHUS:

- cpenu (PMHAHCOBBIX METOMIOB, OKa3bIBAIOIINE HEIMOCPEICTBEHHOE BO3JICHCTBUE HA OpPraHU-
3alMI0, TUHAMUKY U CTPYKTYpPY ACHEKHBIX MOTOKOB MPEANPUATHS, MOKHO BBIICTUTH CUCTEMY
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pacyeToB c 1eOUTOpaMM U KPeIUTOPAMHU; B3aUMOOTHOIIEHUS C YUpeIuTeIsIMU (aKLIMOHEPaMH),
KOHTpareHTaMu, roCyAapCTBEHHBIMU OpTraHaMH; KpeAUTOBaHUE; (PUHAHCUpOBaHUE; (HOHI000pa-
30BaHUE; UHBECTUPOBAHHUE; CTPAXOBAHME; HAJIOr000N0KeHNe; (PaKTOPUHT U Jp.;

- (puHAHCOBBIE HHCTPYMEHTBI OOBEIUHSIOT JIEHbI'H, KPEAUTHI, HAJIOTH, (POPMBI pacueToB, UH-
BECTHUIIMH, LICHbI, BEKCEIs M Ipyrue MHCTPYMEHTHI (DOHIOBOIO pPHIHKA, HOPMBI aMOPTU3ALUH,
TMBHJIEH/IbI, IETIO3UTHI U MPOYHE HHCTPYMEHTHI, COCTaB KOTOPBIX OIPEesieTcs] 0COOCHHOCTIMU
opraHu3any (UHAHCOB HA MPEANPHUITUH;

- HOpPMaTUBHO-IIPABOBOE O0ECIIEUEHUE MPEINPUATHS COCTOUT U3 CUCTEMbl TOCYIapCTBEHHBIX
3aKOHOJATEIbHO-HOPMATUBHBIX aKTOB, YCTAHOBJIEHHBIX HOPM M HOPMAaTUBOB, YCTaBa X03MCTBY-
IOIIEeTO CyOBhEeKTa, BHYTPEHHUX MPUKA30B M PACIIOPSKEHUH, JOTOBOPHOM 0a3bl.

B coBpeMeHHBIX YCIOBHSIX HEOOXOIMMBIM YCJIOBHEM YCIEXOB B OU3HECE SIBIISIETCS CBOEB-
pEMEHHOe MoJay4YeHHe MH(OpMaIMM U ONEepaTHUBHOE pearupoBaHHME Ha Hee, MO3TOMY Ba)KHBIM
3JIEMEHTOM YMPABJICHUS JE€HEKHBIMH ITOTOKAMM aKIIMOHEPHBIX OOILIECTB SIBISETCS BHYTpUDUP-
MeHHas UHpOpMaLus.

Hcnonb30BaHue MPUKIATHBIX OyXTradTepcKuX Mporpamm odecrneunBaeT (GUHAHCOBOTO MEHE-
Kepa YYeTHOW M YacTO aHAINTHYECKOW MH(pOpPMAILMEH, M03TOMY K BBIOOPY TakUX MpPOTrpamMm
HY’KHO MOAXOAUTH OCTOPOXKHO, BBIOMpAsi TAKOW MPOTrpaMMHBIN IPOTYKT, KOTOPBIA Haubosee Bce-
rO YZIOBJIETBOPsUI Obl TpeOOBaHUS HAJIEKHOCTH, JOCTOBEPHOCTH UM MPO3PAYHOCTH MHPOpMAIIHH,
rMOKOCTH B HACTPOMKAX 10J 0COOEHHOCTH OM3HEca MPEeaIpUsATHs, a TAKKEe COOTBETCTBOBAJ Obl
JEHCTBYIOLIEMY 3aKOHOAATENbCTBY.

Takum 00pa3zoM, cuCTeMa yHpaBJiICHUs JEHEKHBIMU MMOTOKAMU Ha MPENNPUATHU — ITO CO-
BOKYITHOCTb METOJIOB, HHCTPYMEHTOB U CIIEIU(PHUECKUX MIPHUEMOB IIeJICHANIPABICHHOTO, HeTpe-
PBIBHOTO BO3/ICHCTBHSI CO CTOPOHBI (PMHAHCOBOM CITYKOBI MPEAPUATHS HA IBIKEHHE CHEKHBIX
CPEICTB JJIsl IOCTH)KEHUSI TTOCTABIIEHHOM LIENH.

VYrpaBieHue AeHEKHBIMH TTOTOKAMHA — BaKHEHIITUH AJIEMEHT (PMHAHCOBOM TOJUTHUKH TIPEII-
IPUATHS, OHO NPOHU3BIBAET BCIO CHUCTEMY YIIPABIICHUS MPENNpUsATHs. BakHOCTH M 3HaueHHe
YIPaBIEHUS ACHEKHBIMHM MOTOKAMM HA NPEANPUATUN TPYIHO NEPEOLEHUTH, MOCKOJIBKY OT €ro
KauecTBa U 3((HEKTUBHOCTH 3aBHCUT HE TOJBKO YCTOMUMBOCTH MPEANPHUATHS B KOHKPETHBIH
NEpUOJ] BPEMEHH, HO U CIOCOOHOCTh K JaJbHEUIIEeMY Pa3BUTHIO, JOCTH)KEHUIO (PMHAHCOBOTO
ycrexa Ha JOJTYI0 IEepPCIEKTUBY.
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AKTYAJIBHBIE ITPOBJIEMbBI OBYYEHUA NTHOCTPAHHOMY SA3bIKY

Huobuesa A.U.

yuumenv aHZIUICKO20 A3bIKA
crour e 19 2. Byxaput
a_lex_a87@mail.ru (90) 514-90-85

AnHoTanus. J[aHHas CTaThsl OTPa)KaeT AKTyaJIbHBIC MPOOIEMBI OOYYCHHS WHOCTPAHHOMY
S3BIKY B 00I1€00pa30BaTeIbHBIX IIKOJIAX. ABTOpP MBITAETCS BBIICIUTH KIFOUEBBHIE MOMEHTHI,
KJ1acCU(UIUPOBAB TPYIHOCTU B 00YyUEHUH, U TPEIaraeT HECKOJIbKO MyTe pelieHusl.

KutoueBble cji0Ba: MHOCTpaHHBIN S3bIK; 0OOy4YeHHE; 3HAHMUS; MpEnoJaBaHue, MpooIeMbl; Me-
TOJIMKA.

CeroaHst pojib MHOCTPAHHOTO $3bIKA B JKM3HU Ka)KJIOTO YEJIOBEKAa CWJIbHO M3MeHwiach. He
CTOUT BOCIIPUHUMATh MHOCTPAHHBIE S3bIKM KaK MUCKIIOUUTENIBHO y4eOHbIe MpeaMeTsl. JlelcTBu-
TEJIbHO, 3HAHUSMHU SI3bIKOB, IOMMMO POJHOIO, YK€ HHUKOIO HE YAMBHIIb, TaK KAK 3TO CTaJO
HEOTHEMIIEMON YacCThIO KU3HU COBPEMEHHOI0O 4enoBeKka. FIMEHHO N03TOMY MHOCTPAHHBIN SI3bIK
JOJDKEH CTOSITh HapsiAy ¢ APYTMMH BEAYUIUMHU AUCIUIUIMHAMMU.

Crnenyer OTMETUTb, UTO O0yYEHHE MHOCTPAHHOMY SI3bIKY HauMHAETCs €Ille B MJIAJIIUX KJac-
COB, OJTHAKO JAJIEKO HE KaKIBIH HIKOJILHUK CIIOCOOEH CBOOOIHO TOBOPUTH HA HEM, €CJIM, KOHEU-
HO K€, HE 3aHMMAETCs JONOJHUTEIBHO C PENETUTOPOM WM HE XOAMT HA KYPChl, YTO JIUILIHUN
pa3 aoka3biBaeT HE3(PPEKTUBHOCTH COBPEMEHHOM IIKOJIBLHOW METOAMKH NPENofaBaHMsL.

[Ikompl MOKa HE MOTYT B MOJTHOW Mepe YIOBIETBOPATH aKTyallbHble TOTPEOHOCTH yUalTUXCS.
B cBs3u ¢ 3TUM BO3HHKAET psif npoOieM, NPEensITCTBYIONINX YCIEUTHOMY U3YYeHHIO HHOCTpaH-
HBIX SI3BIKOB, C KOTOPBIMH CTaJKMBAIOTCA MpernonaBatend U ydamuecs. CTOUT oOpaTUTh HA HHUX
BHUMAaHUE Y HAUTH BO3MOXHBIEC IyTH PEILICHUS.

. I3 MHOXecCTBa mpobieM B 00y4YeHUH MHOCTPAHHOMY SI3BIKY B IIIKOJIE XOUETCS BBIICITUTH TPH
OCHOBHBIX: [ICUXOJIOTHYECKNE, TEXHUUECKUE U METOANYECKHE.

IIcuxonornyeckune mpodaeMsl - 3TO MPOOIEMbI ICUXOJIOTMYECKOM HEMOATOTOBIEHHOCTH yue-
HUKAa K U3YYEHHUIO MHOCTPAHHBIX S3bIKOB. PaccMoTpuM Heckoibko npumepoB. He yBepeHHOCTH
B COOCTBEHHBIX CHJIaX. BO3MOXHO, MCHUXOIOTHUYECKHUE MPOOIEMbl CBA3AHBI U C 3aBBIIICHHBIMH,
KECTKUMHU TPeOOBaHUSIMU TpEnoaaBarels B U3y4eHun sizbika. Takum oOpa3oM, y YYEHUKOB CHH-
KaeTcs 10 MUHUMYyMa 3aMHTEPECOBAHHOCTD K A3BIKY, THS HUX OOydeHHE CTAHOBUTCS B TATOCTb,
OHHU YyBCTBYIOT CBOIO HEYBEPEHHOCTh M HECIIOCOOHOCTh K M3YyUEHHIO SI3BIKOB.

S3p1koBOM Oaprep. MHorue yvamuecss 00ATCs CKa3aTh 4TO-JIMO0 HEMPaBWIHHO, JOIMYCTUTH
omuOKy, OMacarTcs, YTO UX HE TaK MOMMYT WM HE MOWMYT BoBce. [TmaBHOE — 3TO TOOOPOTH
CBOIO HEYBEPEHHOCTbh, ISl 3TOT0 HEoOXoAMMO Oouibliie MpakTUKU. HeT HUYero mocThIAHOTO B
TOM, YTO YEJIOBEK JOIMyCKAeT OMMOKU B SI3bIKE, KOTOPHIN HE SBISETCS €My POIHBIM.

OTtcyTcTBHE NOAAECPAKKU IO CTOPOHBI poAUTEIeH. MHOTHME POAUTENN HE TIOHUMAIOT Ba)KHOCTH
M3yUYCHHSI THOCTPAHHBIX S3BIKOB I COBPEMEHHBIX JETEeH, TaK KaK caMy OOJIBIIYIO YacTh KU3HH
oOxoaunuck 6e3 3TuX 3HaHuM. [103TOMy 3aKphIBaIOT IV1a3a Ha IaHHBIN NPEAMET B LIKOJIE, TaK KaK
HE CUUTAIOT €ro 3a OCHOBHOW. PomuTensM CTOUT OOBSICHUTH JETSIM POJIb MHOCTPAHHBIX SI3bIKOB
B COBPEMEHHOM O0O0II[eCTBE, paccKa3aTh O TOM, KaKue MEepCIEeKTUBLI OH JaeT B OyayIIeM.

Crnenyromias rpynmna mnpo6ieM - TexHudeckue. K HUM MOXHO OTHECTH HEJOCTATOYHOE KO-
JIMYECTBO OTBEJIEHHBIX 4YacOB Ha M3ydeHHMs s3blka. [Ipm 2-3 yacax B Henen0 HEBO3MOXKHO B
IIOJIHOM MepE YCBOUTH HOBBI MHOCTPAHHBIN SA3BIK, HE TOBOPS YK€ O KOMMYHUKAaTUBHON 4acTH,
KOTOpasi HeBO3MOKHA 0e3 Xopolieil 0a3pl ¢ yBEepEeHHBIMH 3HAHHUSMHU T'PAaMMAaTHKH M 0Oraroro
JIEKCUYECKOT0 3araca. YUUTeIsIM He JOCTaTOYHO BpEMEHH Ha Oosiee J1eTaau3upOBaHHbIN MOAX0/
K MaTepuaiy, UHIMBUIYaJbHYI0 paboOTy C YUYCHUKaMH.

COou B pacnucaHMM TaKXKe SIBISIETCS TEXHUYECKOH mpobiemoil B 00yuyeHUH MHOCTPAHHOMY
sa3bIKy. [lopsimok mpoBeneHusi 3aHATUNH YacTO M3MEHSETCS B CHIIY Pa3lIUYHBIX OOCTOSITENBCTB:
Mpa3HUKH, KAPAaHTUH U 1p. M B Takue BPEeMEHHBIMU MPOMEKYTKH MEXKIY 3aHATHUSIMU YUUTEIIO
OBbIBaeT JIOBOJBHO CIOKHO BHEIPSTH (POPMBI aKTUBHOTO OOYUYEHHSI M Pean30BaTh MPOrpamMmy
KOMMYHHUKaTHBHOTO OOydeHus. BcrencTBue yero yueHWKH 3a0bIBatoT marepuan, a dpQGeKTHB-
HOCTb U PE3YyJIbTaTUBHOCTh PabOThl CHUKAETCS.

He cnemyer 3a0biBaTh U 0 HEIOCTATOYHOM TEXHUYECKOW OCHamEHHOCTH. He Bce mKombl U
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JIAJIeKO HE KaX/Iblii KaOMHET MHOCTPAHHOIO s3bIKa B MOJHOW Mepe OCHallleH TexHuuecku. OT-
CYTCTBHE KOMITBIOTEpA, KOJOHOK, MHTEPAKTUBHON JOCKM M T.I. CHUXKAIOT 3(PPEKTUBHOCTH 3a-
HATUI. TexHuKa momMoraeT B HaIVISIHOCTU M peaslbHbIX npumepax. Hanpumep, ucnonb3oBanue
BUJIeOMaTepurasa norpykaeT yueHUKa B Cpely HOCUTENEH A3bIKa, MO3BOJISIET YCIBIIATh PeUb HE
TOJIBKO YUHUTENS WIH COCEa IO IMapTe.

MeTonn4yeckue npoodjeMbl — 3TO pa3HbI YPOBEHb SI3bIKOBOW MOJATOTOBKH YYEHUKOB. B 11KO-
JIbI IPUXOAAT YYEHUKH C Pa3HBIM YPOBHEM 3HAHUS MHOCTPAHHOTIO S3bIKA. Y MpEenojaBareis eCcTh
IporpamMma, o KOTopoil eMy HeoOXOJMMO CIIeZ0BaTh, OJHAKO, 3TO CTAHOBUTCS 3aTPYAHUTEIBHO,
KOTJIa y yJaluxcsi HeT 0a30BbIX 3HAHUH, M MX MPUXOIUTCS «HATACKUBATBY, YACISS 3TOMY OO0JIb-
1IIe BpPEMEHU Ha ypOKax, CJIE€J0BATENIbHO, MPOLECC 00yUYEeHUsI TOPMO3ZHUTCS.

KoneuHo, moMrMo yka3aHHBIX MpOOJIEM, CYIIECTBYET HeMaslo ApYrux. Jlyis pelieHus 3Thx
MpoOJieM HY>KHBI CXEMBbI, 3aCTaBIISIIOIINE YUYEHHUKOB MBICIUTh, UCKaTh COBMECTHO C YUYHUTEIIEM
OTBETHI Ha CJIIOKHBIE KU3HEHHBIE BOIIPOCHI.

B 3TOM G0MBIIIYIO POJIB UTPAET, TOMUMO MOTHBALIMU OOYYaIOLIUXCS, aKTYaIbHOCTH U ITPUBJIE-
KaTeJIbHOCTHU IpeUlaraéMbIX Y4eOHBIX MarepuasoB, MpodeccuoHanabHas M JeNoBas KOMIIETEH-
sl YIUTeNst. 3aMHTEPECOBAHHOCTh O0YUaIOIIMXCS Ha HAYaJIbHOM dTare, Kak MpaBuiIo, SBISIETCS
OYEHb BBICOKOM, M Mepes] IMpernoaaBare]eM CTOUT 3ajadya €€ MOAJIEp/KaHusl IyTeM HIMPOKOro
MIPUBJICUCHUS HOBEHIIMX Y4eOHBIX MOCOOMH, HMHTEPAKTUBHBIX 3a/laHUH.
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CTPATEI'MHA JJIsA HOBBILWEHUA MHTEPECA K YTEHUIO ¥V YUAIIIUXCHL.
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AHHoTanus. PerynspHoe uTeHUE )KM3HEHHO BaXKHO JUISl YJIyUILIEHUS HAaBBIKOB IPAMOTHOCTHU
ydaumxcsi 1 ux o0uieit ycnesaemoctu. Mtak, 4To MOTYT c/iesiaTh LIKOJbI, YTOOBI y4yaliuecs mo-
Jy4dajau TaKyr NMpakTUKy? B JaHHON cTaThe ONMUCHIBAIOTCS CTPATETHU IO CO3JAHUIO KYJIBTYPBI
YTEHUs B KJlaccax

KuroueBble ciioBa: uTeHHE, KOMIIETEHLIUY, TPAMOTHOCTb, 3HAHUE, UHTEPEC.

Knuza — smo meuma, komopyio 6vl 0epicume @ pyKax.
— Hun I'etiman;

Henb3st urHopupoBarh NMOHMMaHHE AOCONIOTHOM BAa)KHOCTH IMPUBBIYKM UYUTAaTh U IMHUCATh C
HayaJIbHOTO cocTosiHus. Korjma moapocTKH ydaTcsl B IIKOJIE, 4acTO ObIBAET OYEHB CIIOKHO 3a-
CTaBUTh UX YUTATh KHUTU M poMaHbl. /lake Korja et HaYMHAIOT XOAWUTH B IIKOJY, 3aCTaBHUTh
UX YUTaThb KHUTU CaMOCTOSITEJIBHO JOBOJIBHO CJIOKHO. OCHOBHAsi IPUYMHA 3TOTO, B OCHOBHOM,
KpOeTcsl B BBIOpaHHOW HamMu y4ueOHOM mporpaMMe. Bo-BTOphIX, B paHHEM JETCTBE POAUTEIHN HE
npuyvanu aereid Kk ureHuto. VMccnenoBanus nokaseiBaiot, uto u3 100 yyeHukoB 87 He mr00AT
YUTaTh, a 3TO OosbLIOE Yncio. Huke npuBeseHbl HEKOTOPbIE TPUEMBI, KOTOPbIE MOTYT IIOMOYb
JIeTSM Pa3BUTh MHTEPEC K YTEHUIO KHMT.

UroObl €TH MPUBBIKIM K YTEHHIO, TIEPBBIM JIEJIOM HYXHO paccka3aTb UM O €r0 BaXXHOCTH
Y 3HaYeHUH. 3HAHUE 3HAYUMOCTH U (PAKTOB MHOTJA MOXKET IMOJIOKHUTEIBHO BIHMATH HA TO, YTO
MOJIOJIO€ MTOKOJIEHHE IPUOOPETAET ONPEACIICHHbIE IPUBBIYKM; ITO TaK K€ MOJXOJUT U JJIs uTe-
Hus. M3noxxeHue npeuMyliecTB YTEHUSI MOXKET OBITh JIyYLIUM CIIOCOOOM MOOYIUTh ydalUuXcs
00paTUTbCSA K 3TOMY MHTEpECY U JaTh UM BO3MOXKHOCTb CaMOCTOSTENIBHO BbIOpaTh KHUTY. MH-
(opMHpOBaHUE UX O BAXKHOCTH 0OpPa30BaHUS U €r0 CBSI3U C MHTEJJIEKTOM JIIOAEH MOXKET IOMOYb
UM TOJyYUTh YETKOE MPEACTABICHUE O €ro MPEeuMyIIeCTBaX.

VYb6enurech, YTO KiIacCHble OMOIMOTEKM MHTEPECHBI: OKPY)KUTE yUallUXCs Pa3sHOOOPa3HBIMH
U UHTEPECHBIMU MaTepuagaMH U J100aBbTE€ HOBBIEC 3arOJIOBKU B CBOIO KJIACCHYIO KOJUIEKLIHIO C
Y4€TOM ILHPOKOT0 Kpyra MHTEpecoB. Sl HE MOTy MPOCTO MOKYNaTh TO, YTO MHE HPAaBUTCS YH-
TaTh, 1 JOJDKHA MOKYMAaTh TO, YTO, KaK sl 3HAaIO, BHI30BET Y MOMX YUYEHHKOB MHTEPEC K UTEHUIO.
VnensiiTe npucTagbHOE BHUMAHNUE MHTEpPECAM ydalluxcs, 4YTOObl BApUAHTHI YTEHUS JIydlle CO-
OTBETCTBOBAJIM TEMaM, KOTOPbIE UM HPaBATCS.

[TomMumo HabmoneHMs, s Mpelararo IpenoaaBaTessiM pacCMOTPETh BO3MOKHOCTh IPOBE/Ie-
HUSl «ITUCHMEHHBIX WJIM OHJIAWH-OMPOCOB, MOMPOCUTH YYaIIUXCsl MPOWTH OBICTPBIA OMPOC MO
YKaHpaM WJIM B35Th JIaHHBIE U3 TAKOM JEATENbHOCTH, KaK CKOPOCTHBIE 3HAKOMCTBA C KHUTAMU»,
YTOOBI ONPENENINTh, KAKHE KHUTH JIydllle BCETO MOAXOAAT JUIsl HuX. [[nst ObIcTporo mpocMoTpa
yCTaHOBUTE TaliMep U JaiiTe y4eHHKaM BO3MOXHOCTb POCMOTPETh CTONKY KHHUT - TIO3BOJISIS UM
IPOYYBCTBOBATh KHUTH IIEPEJ TEM, KaK YTO-TO JeJlaTh, 3TO CHU3MUT JABJICHUE U C/IEIAET YTCHHUE
OoJiee yBIIEKaTEIbHBIM.

Hcnonp3yiiTe BU3yanabHble JUCILIEN: CO3/1aBaliTe AUCIIIEN U1l CTEH UM KOPUIOPOB KIACCHON
KOMHATbI, 4YTOOBI MMOKa3aTh Ba)KHOCTh YTEHHUS M YAOBOJIBCTBHE OT ureHus. [lognep:kanue BUIH-
MOCTH YTEHHS NOCHUIAET HEBBICKA3aHHOE COOOIEHUE O TOM, YTO YTEHUE BAXKHO W LIEHUTCS B
uikose. KpynHbie Xy/105keCTBEHHbIE H300pakeHUsI KHUT MJTU UX COJEPKUMOTO MOTYT CTaTh MpH-
MaHKOH Il yYEHUKOB. YUUTENs B LIKOJIE B COTPYAHUUYECTBE C (POTOCTyAUENH MOTYT IPEBPATUTH
3aJIbl B «TMFAHTCKYH0 MOTHBALMOHHYIO IUIOMIAJKY JJIsl TIOOLIPEHUS YTCHUS».

CMmopnenupyiite m000Bb K YTEHMIO: S BCErJa HOLIY € COOOM HECKOJIBKO KHUI, YTOOBI IpO-
JIEMOHCTPUPOBATH CBOIO JIFOOOBbH K UTECHHIO. MHE HPaBUTCS HOCUTH C COOOM KHUTY, KOTOPYIO S
TOJIBKO YTO 3aKOHYMJIA, OJHY, KOTOPYIO 5 celYac 4MTaro, U CICAYIOLyI0 B MOeH ouepenu. byner
MOJIE3HO, €CJIN YYAILUECs YBUISAT, UTO UX YUUTENIb HE TOJIbKO YATAET, HO U MHTEPECYETCS LIETbIM
PAIOM TEM WIIU JKaHPOB.

[1o3BOsBTE YUEHHKAM MPOBECTH MPE3EHTALMIO: TOBEPHUTE CTOJIBI U MONPOCUTE YUEHUKOB I10-
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PEKOMEHI0BaTh OTIIMYHBIE KHUTY KaK JUISl YUYUTENEH, TaK U U1 UX CBEPCTHUKOB. OHM MOTYT BbI-
CKa3aTh CBO€ MHEHHE B Oecefax 0 KHUrax - KpaTKUX MPe3eHTALHUAX, KOTOPBIE CIyKaT peKiaMon
KOHKPETHOM KHUTU. B oTiinuMe OT KHMKHOTO OTueTa, 3TH KpaTkue Oeceibl MPHU3BaHbl BbI3BATH
UHTEpEC, a He 0000IIUTh CIOKET. YUalluecs, yuuTels U APyrue COTPYAHUKN MOTYT HOJENINTHCS
CBOMMHU MBICIISIMU O NIPOYUTAHHON KHHUIE€ U O TOM, I0YEMY OHU PEKOMEHJIOBAIU Obl €€ APYTHM.
bonee MHTpOBEPTHI MOTYT MONPOOOBaTh «HANMMCATh PELIEH3MI0 HA CTHKEPE U OCTaBUThb €ro 3a
JM1IEBOM OOJIOKKON MITU MOJIOKHUTh KHUTY C PEKOMEH/JalMel Ha ClIeUalbHYIO MOJIKY.

Briiennure OTaENbHBIX aBTOPOB: MCIMOJIB3YHTE pacckaszbl U OMorpaduu OTAEIbHBIX aBTOPOB,
94TOOBI MMOBBICUTH MHTEPEC K MX padore. S mpeanaraio JenuThest calTaMi aBTOPOB ¢ YUEHUKAMH.

Crenaiite yTeHHE CBOUM NPUOPUTETOM: BpPEMs, OTBEACHHOE Ha YTEHME, HE JOJKHO 00CYX-
JaThCS B LIKOJIAaX. Y4YalMMCs Ha4yaJbHOM, CPEIHEN U CTAapIIei NIKOJIBI 1 PEKOMEH/IYIO BBIIEIATH
qac B HEJENI0 Ul CaMOCTOATENBHOIO YTeHus. Ecinu Mbl 3a00TUMCSI O UTEHMH U XOTHM, 4TOOBI
HalllM YYEHUKU YUTaId OOJIbIIe, MbI JIOJDKHBI BBIIEIUTH JUIsl 3TOrO BpeMmsl.
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USING PHONETIC GAMES IN TEACHING ENGLISH
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Annotation: This article is devoted to phonetic games and their place in the modern
educational process. Most of the article contains examples of the use of games in teaching the
phonetic aspect of the English language.

Keywords: phonetic games, activities, pronunciation, develop, competence

Today, the purpose of training is to form all the components of communicative competence,
in the development of which language skills that contribute to speech activity play an important
role. One of the most difficult and important tasks for teachers is the formation of correct
English pronunciation, so learning a foreign language should start with learning the phonetic
system of the language. Correct pronunciation is a basis for efficient communication in English.
Phonetic games play an important role in the process of learning English. These games are used
to develop children’s auditory attention and memory, the ability to hear and differentiate sounds
by longitude and brevity, to hear interdental sounds, to train students in pronouncing foreign-
language sounds, to learn poems in order to play them in roles. Students practice and develop
pronunciation skills: intonation of sentences, phonemes. After all, the correct pronunciation of
sounds contributes to both the correct transmission of thoughts and the correct understanding of
speech. Speech activity, communication in a foreign language is one of the main difficulties of
students and teachers in the school learning process. You can teach phonetics, overcome some
specific difficulties in sound pronunciation in schoolchildren, you can activate the dictionary,
memorize grammar, but just like that, it’s quite difficult to teach students from 7(8) to 16(17)
years old to speak. Psychologists say that one of the most important factors in learning a foreign
language is positive motivation. A. S. Makarenko wrote that the efforts that the student makes
in the game are fruitful, that in the game, students develop the skills and abilities necessary
for this subject without being noticed. The purpose of phonetic games: - train students in the
pronunciation of English sounds; - teach students to read poems loudly and clearly; -to develop
the skills of phonetic hearing.

Activity 1. “Connect pictures with a line that start with the same sound.” The teacher
gives the children cards with pictures (the pictures may be different for everyone). One task will
be given for everyone: “Connect pictures with a line that start with the same sound.” (Game
option. Paint the same color pictures, the subject on which begins with this sound).

Activity 2. “Find out what words hide the sounds that I will utter.” The teacher shows the
children pictures and clearly pronounces the names of the objects depicted on them. The guys
have to show the picture in which the specified sound is hidden. (Or clap your hands. Sounds
are worked out with children before the game starts).

Activity 3. “Guess what”. The teacher names a string of words that have similar pronunciation.
The task of students is to guess what sound these words have in common. For example: nice,
island, write. Students should guess that this is the sound [a1].

Activity 4. “What sound do I have in mind?”. The teacher names a string of words that
contain the same sound, and the other participants in the game guess this sound. This game helps
to form listening skills from the first lessons. Activity 5. “Teacher-student”. Students work
in pairs. One of them is “teacher”, the other is “student”. The “teacher” names the sound, and
the “student” finds its designation (a letter or letter combination) and names several words with
this sound. For example: [z] - S s-reads, bags, bees, is, has.
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1 and 2, and 3, and 4,
We are sitting on the floor;
We are playing with the ball
And a pretty little doll.

Activity 6. “Find a rhyme for words”. The teacher pronounces the word, and the children
must find a rhyme to it. You must have a set of images with objects that could rhyme:

doll-ball dog-frog
snake-cake clock-cock
bee-tree see-we
mouse- house toy-boy
Activity 7. “Who is faster?”. Students are given cards with words in English in the first

column, their transcription in the second, and their translation in the third. The teacher pronounces
the words in random order. Students must connect the word, its transcription and translation with
a continuous line. The winner is the one who sets all the matches faster and better.

Thus, thanks to games, teachers have a chance to make the educational process more interesting
and exciting. When using the game, the teacher pursues not only educational goals, but also
developmental and educational ones and allows students to learn by playing.
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The European CLIL Compendium has presented the various reasons for implementing CLIL
under five key dimensions involving culture, environment, language, content and learning. The
schools can decide freely which dimensions will be given more emphasis than others and which
learning and development outcomes their CLIL programmes focus on. The dimensions of CLIL
are:

The Culture Dimension: building intercultural knowledge and undestanding, developing
intercultural communication skills, learning about specific countries, regions and/or minority
groups, introducing the wider cultural context.

The Environment Dimension: prepare for internationalization, access international certification,
enhance school profile.

The Language Dimension: improve overall target language competence, develop oral
communication skills, deepen awareness of both mother tongue and the target language, develop
plurilingual interests and attitudes, introduce a target language, allow learners more contact with
the target language. The Content Dimension: provide opportunities to study content through
different perspectives, access subject-specific target language terminology, prepare for future
studies or working life.

The Learning Dimension: complement individual learning strategies, diversify methods and
forms of classroom practice, increase learner motivation and confidence in both the language
and the subject being taught.

Immersion and CLIL: The Main Differences. Immersion education and CLIL have similar
goals and methods, but they differ in three main respects. First, a pre - requisite for successful
immersion is a society that enables the learners to become functional bilinguals and in which the
first language of the learners has a strong position. Basically, this applies to societies with two
official or main languages. This is not a pre-requisite for CLIL. Second, in immersion education
the learners learn to read and write in the immersion language, whereas in CLIL they learn to
read and write in their first language. Third, in immersion classes approximately 50% of the
teaching and learning discourse should take place in the immersion language while in CLIL
the minimum requisite is only 25%. Moreover, immersion has well established methodological
principles and goals whereas CLIL is an umbrella term for various educational models and goals,
including immersion itself.

These differences considered, the term that best describes the educational model followed by
the informants of this study is CLIL: the foreign language content varies between 30—50% per
day and the pupils learn basic literacy skills in Uzbek.

The pupils do not need to speak or write English before commencing the programme, but
their language aptitude is tested before they are admitted to the programme to ensure that they
are able to undertake the programme. Pupils are, thus, selected on the basis of their score in the
language aptitude test. Involving both an underlying language learning capacity and the capacity
to handle decontextualized language, language aptitude has been found to be one of the best
predictors of L2 learning. Studying in both Finnish and English typically means much extra
work and challenges for the pupil as well as requires ample support from parents. Practically, all
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CLIL pupils speak or at least understand Finnish at the start of the programme even if their first
language is something different. They also learn to read and write in Finnish on the first grade.
The first-graders also practice reading, writing and spelling in English, but on a very basic level
suitable for second - language learners. Many pupils continue in English - speaking or CLIL
classes in the secondary level.

The bilingual classes follow the school’s general curriculum and the general learning goals
and principles are the same as for the mainstream Finnish - speaking classes. Pupil evaluation
also follows the same general principles. It is stated in the school curriculum that the language
of instruction should not affect the learning outcomes or evaluation.

The CLIL teachers in Uzbekistan are native speakers of Uzbek and have a native-like
proficiency in English. The teachers have much freedom in deciding which content to teach
in Finnish, in English, or in both languages, as long as approximately half of the instruction
is carried out in English. Generally, some contents are more suitable to learn in Finnish, such
as Finnish history and the geography of Finland and the Nordic Countries. Mathematics is
taught mainly in English, and only the most essential mathematical concepts are learned in both
languages. All CLIL pupils attend Finnish as a mother tongue lessons and L2 speakers of Finnish
take Finnish as a Second Language lessons once or twice a week.

English has an A1 language status in bilingual classes, meaning that besides content instruction
in English, the pupils attend formal EFL lessons taught solely in the target language by a native
speaker. At the time of the data collection, there was one native English-speaking teacher for the
bilingual classes. The general linguistic goal of the CLIL programme is to provide the pupil with
a functional command of the English language and the ability to use it properly and concisely
to convey meaning. This includes having knowledge about the language, listening attentively,
talking to the point, reading with understanding, and writing fluently with accurate spelling and
punctuation. The content of language learning is closely connected to the language skills needed
in other academic subjects (e.g. mathematics, history and science). The pupils should learn the
most essential concepts and contents in different academic subjects in both English and Finnish,
so that they may continue their studies in either language.

The acquisition of L2 Grammar in CLIL. Foreign language education has adopted an
increasingly communicative and intercultural emphasis during the past decades. Modern
foreign language instruction draws primarily on the principles of communicative language
teaching (CLT). The goal is to develop the pupils’ communicative competence, which has four
components: grammatical, discourse, sociolinguistic and strategic competence. Grammatical
competence includes the knowledge of e.g. vocabulary, word formation, syntax, spelling, and
pronunciation. Discourse competence involves knowledge of the conventions, coherence and
cohesion of the language. Sociolinguistic competence refers to the knowledge required to use
the language appropriately in different social contexts, such as form and function, registers and
roles, while strategic competence is the skill to use efficient communication strategies.

Communicative language teaching is based on the view that language is learned primarily by
taking part in meaningful interaction and carrying out authentic communicative tasks, defined by
Nunan as a “piece of classroom work which involves learners in comprehending, manipulating,
producing or interacting in the target language while their attention is principally focused on
meaning rather than the form”. Communicative tasks involve, for example, problem solving,
group work and collaborative learning.
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24:323-335. (2003)
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TIL BILGAN-EL BILADI (JUFT SO ZLAR,ULARNING YASALISHI VA IMLOSI)

Normurodova Dilnoza Zokirjonovna
Toshkent viloyati,Angren shahri 17-umumiy
o'rta ta'lim maktabi o zbek tili fani o qituvchisi

Annotatsiya: Ushbu dars ishlanmasida rus va gardosh tillarda ta'lim beruvchi maktablarning
7-sinf 0" quvchilari uchun o’zbek tili fanidan bir soatlik dars ko rsatib berilgan.Darsda zamonaviy
metodlar,axborot texnologiyalaridan unumli foydalanilgan

Kalit so’zlar: davlat tili, 21-oktabr, badiiy asar, juft so'zlar, imlosi, rangli test, chiziqcha,
til bilmogq.

Darsning magqsadi:

1) o‘quvchilarga juft va so'zlar, ularning yasalishi va imlosi haqida ma’lumot berish. Kundalik
turmushda bu qoidalarga rioya qilishni shakllantirish. Nutqiy va lingvistik (tinglab tushunish,
gapirish, o‘qish, yozish) kompetensiyalarni o‘stirish. badiiy va san’at asarlarini tushunish;

2) ko‘p tillarni bilishning foydasi haqgida ma’lumot berish.O’zbek tilining go‘zal, jozibador
til ekanligini tushuntirish. “Til — dil kaliti” shiori ostida tarbiyalash farzandlik va o‘quvchilik,
fuqarolik burch va huquqlarini bilish, unga rioya qilish; xalqgining tarixiy, ma’naviy va
madaniy merosini avaylab asrashga chagqirish. bilimini mustaqil ravishda oshirib borish, o‘qib
o‘rganganlarini o‘rtoqlari bilan muhokama qilish;

3) O’quvchilarning lug‘at boyligini oshirish. Mustaqil ishlash ko‘nikmasini o‘stirish. Mavjud
axborot manbalaridan foydalanib (internet, telefon, kompyuter, elektron pochta) ma’lumot
almashish; odob-axloq qoidalariga rioya qilish;

Darsning turi:yangi bilim beruvchi

Darsning metodlari:FSMU, ”T”, Bliss so'rov ,rangli test,baliq skeleti

Darsning jihozi: darslik,tarqatmalar, rasmlar,noutbuk,televizor...

Darsning borishi:

1. Tashkiliy qism.

Salomlashish,davomatni aniqlash,o‘quvchilarni darsga tayyorlash.

Kun yangiligi” rukni asosida suhbat

2. O’tilganlarni mustahkamlash.

Uy vazifasi :Hafta ichida o'qigan kitobingiz haqida so'zlab bering.O qituvchi tomonidan
Xudoyberdi To xtaboyevning “Sehrli qalpoqcha” asari o'qishga tavsiya qilingan edi. Asarning
bosh gqahramoni Hoshimjonning ijobiy va salbiy xususiyatlari “T” chizmasi asosida tahlil qilinadi.

Ijobiy Salbiy

Ochigko'ngil Dangasa

Mehribon Erinchoq
Yolg onchi

So'ngra asarni FSMU metodi asosida tahlil qilib chigamiz.

3 a
" “Sehrli qalpogcha” asariga fikringizni
bildiring

| S Fikringiz sababini izohlang ' Kitob o'gimay, bilim olmay turib inson kamolotga

U [
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O'tilgan mavzular bo'yicha har bir o’quvchiga rangli testlar tarqatiladi.O"quvchilar testlarni
yechib bo'lgach,tekshirib olinadi.

O’qituvchi savolni o'qiydi,o'quvchilar esa to'g'ri javob joylashgan gator rangiga mos
stikerni ko'tarishadi.Ya'ni ,to'g'ri javob qizil rangli gatorda joylashgan bo'lsa,qizil stikerni
baland ko tarishadi.Shu tariqa to’g'ri va noto’g'ri berilgan javoblar aniqlab olinadi,o quvchilar
baholanadi.

B tilgan mavzuni takrorlash

Rangli test
hi gismi atoqli otdan iborat go'shma
lar ganday yoziladi?

) tilzan mavzuni takrorlash
Rangli test

shma so'z berilgan gatorni belgilang .
A) Opa —singil
B) Makkajo xori

W © ' tilgan mavzuni takrorlash 50"z yasovchi go’ shimchalar

: Rangli test p erilgan qatorni aniqlang
S0 zining ma'nosi nima? e : Do
= - a - A)—Chi, - 50z, - bon, - dosh, - paz, - kor
A) Bilimlarning onasi 1

B) — ning, - ni, - ga, - da, - dan

| B) Ustozlarning ustozi

C) Bilimlarning onasi
L ee—
m D) — im, - ing,- I (si), - imiz, - ingiz, - lari

3. Yangi mavzu bayoni

Yuqorida biz Hoshimjon misolida kitob o’ qimay,ilm egallamay turib inson hayotda o'z o'rnini
topa olmasligi,yaxshi kasb egasi bo'la olmasligi haqida suhbatlashdik.Men ana shu fikrlarimizni
ozgina to'ldirmoqchiman.O ylaymanki, sizlar ham mening fikrimga qo'shilasizlar.Bizlar
maktabda fanlarni chuqur o'zlashtirish bilan birgalikda,turli chet va qardosh tillarni ham izchil
o'rganib borishimiz kerak.Har bir xalqning urf-odati,madaniyati,0’ziga xos jihatlarini ularning
tilini o'rganish jarayonida o'rganib boramiz.

Til bilgan kishi dunyoni kezadi,do'stlar orttiradi,hamkorlar topadi.Dunyo xalqglarining
madaniyatidan,tarixidan xabardor bo'ladi.Xalqimizda “Til bilganga ming tanga”,”Til bilgan
yo'lda qolmas”degan hikmatli so’zlar bejiz aytilmagan.

Til-bu insonlar o'rtasidagi muomala vositasi,millatning ma'naviy boyligi hisoblanadi.Til
nafagat muomala vositasi,balki xalgning madaniyati,urf-odati,uning turmush tarzi,tarixidir. Til bu
inson tafakkurining moddiy timsolidir,ya'ni biz ongimizdagi fikrlarni tilimiz orqali ifoda etamiz.

Grammatik mavzu;Juft so'zlar va ularning imlosi.Mavzu slayd orqali tushuntiriladi.

Bilib oling!

Ular quyidagicha tuziladi
i . . Bir yoki ikkala gismi mustaqil
Juft so’zlar ikki so’zning g ";l:,ﬂ::::j?umq" qo llana olmaydi.
qo’shilishidan tashkil topib, bo'sh ~bayov
chizigcha bilan yoziladi. alg’ov-dalg’ov J
' apil-tapil 5
ota-ona
Juft so’zlar ko pincha yangi ma'noga ega bo'ladi.Masalan:
qishin-yozin -doimo
bugun-erta -yaqinda
erta-kech -hamisha
Yoki umumlashtirish ma'nosini ifodalaydi:
Idish-tovoq -ro’zg or buyumlari
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Qalam-daftar -o’quv qurollari

Juft so’zlar doimo ikki qismdan iborat bo'ladi va bu qismlar o'zaro zid ma'noli so'zlardan;

Erta-kech

Oldin-ketin va yaqin ma'noli so'zlardan tashkil topadi:

Idish-tovoq

Taxta-o"qlov

4.Mustahkamlash.

1- topshiriq. Rasmni kuzating. Berilgan tayanch so‘zlar ishtirokida gaplar tuzing va til
bayrami taassurotlari haqida o‘zaro suhbatlashing.

Tayanch so‘z va birikmalar: katta zal, bezatilgan sahna, bayramona kiyingan o‘quvchilar,
Navoiy portreti, til bayrami.

Topshiriq og'zaki bajariladi.

1- mashgq.

O‘zbekiston Respublikasining davlat tili o‘zbek tilidir. 1989-yil 21- oktabrda ,,Davlat tili
to‘g risida“gi Qonun gabul qilindi. Ushbu qonun milliy qadriyatlarimizni tiklash va rivojlantirish
uchun juda katta imkoniyatlar berdi. O‘zbek tili mustaqil dav-latimizning bayrog‘i, gerbi,
madhiyasi qatorida turadigan, qonun yo‘li bilan himoya qilinadigan muqaddas timsollaridan
biriga aylandi. O‘tgan davr mobaynida davlat tilining hayotimizdagi o‘rni va ta’sirini kuchaytirish
yo‘lida g‘oyat ulkan ishlar amalga oshirildi. Istiglol yillarida o‘zbek tilining qo‘llanish doirasi
ni-hoyatda kengaygani, uning xalqaro miqyosda ham muloqot vositasiga aylanib borayotgani
juda quvonarlidir. Tilga e’tibor — elga e’tibor, deydilar.

LUG’AT ISHI

- qadriyat — kaapnst

mobaynida — jap-1asomun

dayr — jasp

doira — naepa

himoya gilinmog — xumon kapiau
mugqgaddas — mykaiac

Berilgan matn asosida video namoyish etiladi.Videoni tomosha qilib bo'lgandan so’ng,berilgan
ma’lumotlar “Blits so'rov” metodi asosida tekshirib olinadi.O"quvchilar tarqatilgan varaqlardagi
savollarga qisga “ha” va “yo’q” javobini belgilab chigishadi.Javoblarni barcha belgilab bo Igandan
so'ng o'quvchi o'z sherigi bilan varaqlarini almashib olishadi.Monitorda ko'rsatilgan javoblar
bilan solishtirib tekshiradilar.To'g'ri va noto'g'ri javob bergan o'quvchilar aniqlab olinadi va
baholanadi.

BLISS-SO'ROY
ha | yo'q | To'g'ri javeb |
E‘Davllt tili to'g 'risida™gi “Daviat til

| Qanun [ 9§9-yil 25- to'g risida”gi Qonun “Dravlat il 0'g risida”gi
| aktabrda qabul gilindi + | 1989yt 21- oktabrda | Qonun 1989-yi 25
quabieed qifind ‘oktabrda gabul gilindi

1 O'zbekiston Respublikasi
Konstitutsiyasining
‘d=moddasida “0"zhekiston

+ Respublikasining davlat tili

‘0"zhek tilidir™ deb youilgan

1 | O'¢hekiston Respublikasi
| Konstitutsiyasining 4-
| moddasida “0 ‘thekiston
| Respublikasining davlar

| tili @ "zbek tilidir " deb
| yozilgan 1 ; |
3 | Gafur G ulom o'zbck Alisher Navoiy A
| tilining asoschisi o'zhek tilining 3 Gafur Glulom o'zhek
| + | msoschisi tilining asoschisi
L | | ———

2- mashq. Berilgan so‘zlarni qismlari mustaqil qo‘llanadigan va mustaqil qo‘llanmaydigan
juft so‘zlarga ajratib yozing.
Mashq “Baliq skeleti” metodi asosida bajariladi.
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Katta-kichik, aytdi-qo‘ydi, baland-past, uy-joy, g‘a-dir-budur, bordi-keldi, kalta-kulta, qand-
qurs, o‘tdi-ketdi, to‘s-to‘polon, hol-ahvol, opa-singil, garindosh-urug‘, sog‘-salomat, baxt-saodat,
keldi-ketdi, erta-kech, shart-shurt, non-pon, choy-poy.

3- mashq. Berilgan gaplardan juft so‘zlarni toping. Ularning tuzilishi va yozilishini tushuntiring.
Doskada bajariladi.

1. Mahalladagi tadbirda qo‘ni-qo‘shni, katta-kichik hammasi qatnashdi. 2. Issiq kunlar
tugab, kuzgi-qishki ishlar boshlandi.

Eson-omon yuribsanmi, bolam? 4. Bahrom qo‘rqa-pisa eshikni ochib kirib keldi. 5. Ular
yuzma-yuz hamma gapni gapirib olishdi. 6. Gulnora idish-tovoqlarni yig‘ishtirib qo‘ydi. 7.
Opa-singil hamma ishlarni birpasda bajarib qo‘yishdi. 8. Hammayoq jimyjit.

Tevarak-atrofda hech kim ko‘rinmasdi.

4-mashq. Darslikda shoir Mannop Tojining “Til-millatning borlig'1” she'ri berilgan.She'rni
ifodali 0'qib,mazmunini so'zlab bering.

3 ¥ ' e 4 4-topshiriy. She’rni ifodali
1 _ kaid o A 3 o ging.mazmuning o zlab bering
~ Tilga gilsung e*tibor - Al G .‘\'m:.:-'-'.‘ i TIL-MILLATNING BORLIG |
J El tilida noming bor. § == % ) { il Jtuing borlig's
0% tilingnl yo' gotsang, A . A i millatning
1

Senga yo' qdir iftixor, ’ Tarixiga yorlig'i.
a Ko'zning mehr nurlari, Kim gadriga yetmasa,
Tilirnizai nsruylik, So'zning sehr durlari Budir uning vorlig,
g;':‘:.hn;;l::l’;:‘?:‘m Sochilib tursin mudom, ﬁ
Biyron b’ Tib so dAaylik. Balgsin hayot gullari! P
(Mannop Taji) -

5.Baholash.Darsda faol gatnashgan o’quvchilar baholab,rag batlantiriladi.
Uyga vazifa:She'rni yod olish.

Foydalanilgan adabiyotlar;
1. 7-sinfo’zbek tili darsligi X.S.Muxitdinova,Ya.l.Aylakulov,D.A.Nuriddinova.
2. Hozirgi o'zbek adabiy tili.Ziyodulla Toshpo'latov.
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BOSHLANG’ICH SINF ONA TILI DARSLARIDA XATBOSHI

Nosirova Zaynabxon Abdurasulova
Andijon viloyati bulogboshi tumani
Xalq talimaga qarashlik 18-maktab

boshlangich sinif oqituvchisi

Ona tili darslarida oquvchilar turli mavzulardagi matnlarni yozganda xatboshidan yozish ke-
rakligini anglaydilar va bunga tez fursatda konikadilar.Buni oquvchilarimiz yetarlicha ozlashti-
rishlari va xatboshilarning birdan ikkinchisini ajratishlari uchun biz boshlangich sinf oqituvchi-
lari ularda konikma va malakalarni shakillantirishimiz kerak.Togri matndagi xatboshi oquvchi
tez fursatda ozlashtiradi.Ammo oquvchilar diktant matnlarida uchraydigan ikkinchi , uchinchi
xatboshilarni 0zlari mustaqil topishga giynaladilar.

Xatboshi mavzusida egallagan bilimlarini boyitishda yoki diktant matnlarida uchraydigan ik-
kinchi, uchinchi xatboshilarni qiynalmasdan topa olishga yordam berishimiz lozim.Bunda koproq
“Savol javob”’Tushintirish “ , “Korgazmalilik, kabi metodlardan foydalanamiz.Xo‘sh bu usul-
ni qachon go'llash mumking® Bu usullar o’quvchilarning yangi tushuncha, hodisa va qonunlarni
bilishdagi ijodiy faolliklari darajasini baholash asosida qismlarga ajratiladi. Reproduktiv usullar
o'quvchilarning o’quv materiallarini mustahkamroq eslab qolishlarini ta’minlash, bilishga doir
faoliyatni bevosita 6oshqarish, kamchiliklarni tez aniglash uchun amaliy ko 'nikma va malakalarni
tarkib toptirish magsadida qo'llaniladi. Reproduktiv usullar - 0’ quv materialining mazmuni, asosan,
ahborot harakterida bo'lsa, amaliy harakatlarning usullarini ta’riflasa, o'quvchilarning bilimlarini
mustaqil qidirib ola bilishlari uchun juda yangi hisoblansa, vaziyatlarni hal qilish uchun tayyor Qa-
nday holda induktiv va deduktiv usullar qo'llaniladig® Aynigsa, deduktiv o"qitishga talab va e’tibor
kuchaydi. Bu usulda tafakkur qilish katta samara beradi. Induktiv yoki deduktiv usullarni qo'llash
o'rganilayotgan mavzu mazmunini ochishning ma’lum mantig'ini - xususiydan umumiyga yoki
umumiydan xususiyga o'tishni tanlashni anglatadi. Bu usulda tafakkur qilish katta samara bera-
di. Reproduktiv usulda o'quvchilar ilgari yoki yaqinda egallagan bilimlarini qo'llaydi. Masalan,
o‘qituvchi dastlabki darslarda o°zi asar matnini qismlarga bo‘ladi, yozuvchi yoki shoirning aytmo-
gchi bo‘lgan muhim fikriga o‘quvchilar digqatini jalb qgiladi, uni aniglab ko‘rsatadi, o‘quvchilar
bilan birga tasvir vositalariga yuklatilgan ma‘noni ochib,o‘quvchilarga ko‘maklashadi. Bularning
bari o‘quvchilar uchun bir ko‘rsatma vazifasini o‘taydi. Shundan so‘ng o‘quvchilar o‘qituvchining
ko‘rsatmalari yordamida yuqorida ko‘rsatib o‘tilgan vazifalarni o‘zlari mustaqil ravishda bajaradi-
lar. Yuqorida ta‘kidlangan metodlardan tashqari, boshlang‘ich sinf o‘qish darslarida zamonaviy
pedagogik texnologiya usullaridan ham foydalanish yaxshi samara beradi. Shuni ta‘kidlab o‘tish
kerakki, har bir darsda gqanday metoddan foydalanish, darsda qanday usullarni qo‘llash o‘qituvchi
o‘qituvchi tomonidan oldindan belgilab olinishi va puxta ishlab chiqilishi lozim.

Ta’limda faqat qiziqishga tayanib qolish ham motivatsiyaning asosli samarali bo‘la olishini
ta’minlamaydi. Bunda eng muhim samarali usul motivatsion-muammoli vaziyatlarni qo‘yish yoki
o‘rganilayotgan predmetning ijtimoiy mohiyatini aks ettiradigan maxsus bilishga oid vazifalarn-
ing qo‘yilishidir. Masalan, yangi dars boshlanishida yoki o‘tgan darsni so‘rash va mustahkamlash
paytida didaktik o‘yinlardan foydalanib, o‘quvchilarning darsga qiziqishlari oshiriladi. Motiv ho-
sil bo‘lgach, dars davomida o‘quvchilarning qiziqishlari saqlanib turgan holda o‘rganilayotgan
mavzuning ijtimoiy ahamiyatiga e’tibor qaratiladi. Boshlang‘ich sinfda dars jarayonida motivlar-
ni rivojlantirish muhim ahamiyatga ega. O‘qituvchi o‘quvchilarning o‘quv-bilish faoliyatlarini
tashkil etishda motivlarga ko‘proq e’tibor berishi o‘quvchilarning bilim egallash jarayonining
samaradorligini ta’minlaydi. O‘qituvchi dars loyihasini tayyorlar ekan, maqsadni oydinlashtirishi
va shu magsad asosida o‘quvchilarning o‘quv-bilish faoliyatlarini shunday tashkil etishi lozimki,
belgilangan maqgsad to‘liq amalga oshsin.

-oquvchilarning ogzaki va yozma nutqi boyib boradi. -mazmunli va tartibli matn tuzishga
odatlanadi. -matnga reja tuza oladi -matnni qismlarga ajrata oladi -matn qgismlarini xatboshidan
yozishga organadi -matnga sarlavxa qoyish malakasi shakillanadi.

Foydalanilgan adabiyotlar.
1. Roziboyeva O Kichik yoshdagi bolalar nutqini ostirish
2. Boshlang‘ich ta’lim jurnali. 2018yil.
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O’ZBEK TILI DARSLARINI INNOVATSION TEXNOLOGIYALAR ASOSIDA
TASHKIL ETISH.

Raximova Shahnoza Ravshanovna
Toshkent shahar Mirobod tuman 175-maktab
O’zbek tili fani o‘qituvchisi. Tel:+998903711875

Annotatsiya: ushbu maqolada rus sinflarida o‘zbek tilini o‘qitishda interfaol ta’lim
metodlaridan foydalanish usullari bayon etilgan.
Kalit so‘zlar: o‘zbek tili, muammoli vaziyat, kelajak avlod, interfaol metod.

“Til kishilarning eng muhum aloga vositasi” jumlasida tilning ijtimoiy mohiyati, uning
vazifasi to‘la o‘z ifodasini topganligi barchaga ayondir. Til oddiy aloga vositasi bo‘lmasdan,
balki kishilarning eng muhum aloqa vositasi hamdir. Darhaqiqat, kishilar o‘zaro aloqada turli
vositalardan foydalanadilar. Ammo bular ichida til eng muhum vositadir. Til faqat kishilargagina
x0s, u faqat kishilar aloqasi uchun xizmat qiladi.

O’z navbatida til fagat ayrim shaxslarning aloga vositasi bo‘lmay, millatlararo aloga quroli,
to‘plangan tajriba va bilimlarni kelajak avlodga yetkazish vositasi hamdir. Tilning bu vositasi
uning akkumulyativ (lotincha accumulare-to‘plash) funktsiyasi hisoblanadi. Bu gnesologik
(bilish jarayoni) vazifasidir!

Shu zamon donishmandlarining biridan xalgning ma’naviy-ma’rifiy, madaniy va ilmiy
jihatdan yuksalayotganini qanday bilish mumkinligi to‘g‘risida so‘ralganda, donishmand uch
narsani sanagan ekan. Birinchisi, o‘sha xalqning qahramonlik eposi jonli ijroda yozib olingan
bo‘lishi, ikkinchisi, o‘sha xalq tiliga oid izohli lug‘at tuzilgan bo‘lishi, va nihoyat, shu xalgning
Milliy ensiklopediyasi mavjud bo‘lishi lozim ekan. Shukrki, bizda har uchalasi bor. E’tibor
bersak, bularning asosida til turibdi. O‘tgan davr mobaynida biz ona tilimizning fonetikasini,
sintaksisini, morfologiyasini, dialektologiyasini, etimologiyasini va boshqa bo‘limlarini muayyan
darajada o‘rgandik, o‘rganyapmiz. Endi tilni shunchaki aloqa vositasi sifatida emas, uni millat
nufuzi sifatida ko‘tarishimiz kerak.

Bugungi ta’lim jarayonini interfaol usullarsiz tasavvur etish qiyin. Ta’lim jarayonida
qo‘llaniladigan interfaol usullar muayyan guruhlarda o‘qitiladigan o‘quv fanining bosh
magsadiga yo‘naltirilgan bo‘lishi kerak. Aks holda, qo‘llanilgan interfaol usul hech qanday
ahamiyatga ega bo‘lmay qoladi. O‘qituvchi tanlagan usul dars davomida bolaning faolligini,
kattalar va tengdoshlari bilan to‘g‘ri muloqot qila olishini ta’minlashi, tilda mavjud, biroq
o‘quvchi uchun notanish bo‘lgan yangi so‘z va iboralarning mazmunini anglash, eslab qolishga,
muloqot jarayonida qo‘llashga harakat qilish ko‘nikmalarini shakllantirishi zarur. O’zbek tili
darslari oldiga qo‘yiladigan vazifalar va ularni amalga oshirish yo‘llari samarador usullar bilan
o‘quvchilar ongiga singdirilgandagina kutilgan natija berishi mumkin.

Bugungi kunda zamon talabi darajasida dars o‘tish uchun barcha o‘qituvchilarga quyidagi
omillarga rioya qilish tavsiya etiladi.:

- Didaktika va tarbiya nazariyasi bilan puxta qurollanish;

- Innovatsion texnologiyalardan foydalanish;

- O’z fani bo‘yicha yangiliklardan boxabar bo‘lish;

- Dars o‘tishning noan’anaviy usullarini amaliyotda qo‘llash;

- O’quvchilarning bilimi, malakasi va ko‘nikmalariga mos tarzda ta’lim mazmunini
yangilash;

- O’qitishda kompyuterlarni joriy etish;

- Nutqiy jihatdan barkamol bo‘lish, ishontirish, isbotlash, malakalarini egallash.

Noan’naviy dars tashkil etishda muammoli vaziyat yaratilsa, aniqlansa va bartaraf etish
choralari ko‘rilsa o‘quvchilar mavzuni puxta o‘zlashtiradilar. O’zbek tili darslarida muammoli
vaziyat yaratishning usullari xi;lma-xildir. O’zbek tili darslarida muammoli vaziyat yaratishda
quyidagi usullardan foydalanish mumkin:

- Tilga oid dalillarni tahlil qilish asosida muammoli vaziyat yaratish;

- Til materiallarini sintez qilish asosida muammoli vaziyat yaratish;

- Til faktlarini qarama-qarshi qo‘yish va taqqoslash orqali muammoli vaziyat yaratish;

- Innovatsion texnologiyalardan foydalanib, muammoli vaziyat yaratish;
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- Tillarni taqqoslash yo‘li bilan muammoli vaziyat yaratsa bo‘ladi.

Muammoli vaziyat yaratishda til materialining murakkablik darajasini hisobga olish nihoyatda
zarur. Chunki o‘qituvchi til materialining murakkablik darajasidan kelib chiqib, muammoli
vaziyat yaratishning usulini tanlaydi.

Innovatsion texnologiyalardan foydalanish dars samaradorligini oshiruvchi vositadir. Bu ta’lim
o‘quvchilarning bilimlarini mustaqil egallashga undovchi o‘qitishning muammoli uslubidir.
Ta’limning ushbu turiga muvofiq o‘quvchilar bilan munozarala, didaktik o‘yinlar maxsus
jjodiy topshiriglar o‘tkaziladi. Yangi pedagogik texnologiyalarga muvofiq o‘quvchi o‘zbek tili
materiallarini tayyor holda o‘zlashtirmay, uni izlashi, ijjodiy faoliyat ko‘rsatishi zarur.

Foydalanilgan adabiyotlar ro‘yxati:
1. O’zbek tili o‘qitish metodikasi. Toshkent 2014
2. wWww ziyonet.uz
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O'QUVCHILAR NUTQINI RIVOJLANTIRISHDA ONA TILI VA ADABIYOT FANI
O QITUVCHILARINING ROLI

Ackaposa I'ynxymop Kananoena

Hamanzan eunoamu Yiouu mymanuoazu
7-COHIIU YMYMUIL ypma mavaium MaKmaoOuHuH2
OHA Muau 6a adaduemu hpanu yKumyeuucu

Anotatsiya Ushbu ,,0 quvchilar nutqini rivojlantirishda Ona tili va adabiyot fani o"qituvchi-
larining roli”’mavzusidagi maqolada ijtimoiy fanlar,jumladan,Ona tili va adabiyot fani o'qitu-
vchilarining ta’lim jarayonida ayrim muammo va kamchiliklarini bartaraf etish bilan birga uning
yechimi haqida fikrlar bayon etilgan. Bugungi kunda Ona tili va adabiyot fani o'qituvchisining
jamiyat taraqqiyoti rivojidagi o'rni va ta’siri haqida ham fikrlar mujassamdir.

Kalit so'zlar: Nutq,nutq sharoiti,mazmundorlik,mantiqiy fikrlash,ohangdorlik, tagqoslash.

Inson butun umri davomida o'z nutqini takomillashtirib boradi. U tilimizning boy
imkoniyatlaridan unumli foydalanish orqali nutqning go’zal,ravon,ifodali,ta’sirchan bo’lishiga
intiladi.Bu jarayon ,aynigsa,bolalik davrida samarali kechadi.Kichik bolalik davridan boshlab u
aloqa-aralashuvga ehtiyoj sezadi;o'zgalarning fikrini tinglash va o'z fikrini bayon qilishga tobora
ko'proq zarurat seza boshlaydi.

Avvalo,shuni qayd etish lozimki,maktabda o’qitiladigan barcha o'quv fanlari o'quvchi
nutqi ustida ishlashga yo'l ochadi.Ona tili fani o’'qituvchisi esa ana shu imkoniyatlarni
birlashtirib,0 quvchining fikr ifodalash malakalarini yanada rivojlantiradi. O"quvchini tilimizning
go’'zal olamiga olib kiradi,nutqni yaxshilash,boyitish ,unga badiiy bo'yoq bergan holda foydalana
bilishda ona tili va adabiyot fani o'qituvchisining roli katta.

O’quvchilar nutqini rivojlantirishda quyidagi jihatlarga e’tiborli  bo'lishi lozim.
Birinchidan,o'quvchi nutqida fikrning mantigan to'g'ri,aniq va izchil bo'lishidir.Nutqda har
bir fikr mantigan asoslangan bo’lsagina,uning ta’sirchanligi ortadi.Bu har bir o'quvchidan
narsa,voqea-hodisaga sinchkovlik bilan qarash,ularning har biriga to'g'ri baho bera olish,shu
yo'l bilan nutqni muntazam va izchil qurish,uni isbotlay bilishni talab etadi.O quvchi fikrini
bayon etayotganda,bir fikrni ikkinchisi bilan mantiqan to'g'ri bog'lay olishi,mavzuga aloqador
bo'lgan asosiy fikrlarni ikkinchi darajali fikrlardan farqlay bilishi kerak.Nutgning mantigan
to g riligi fikrlarning aniq va bir-biriga izchil bog'langanligi,mavzudan chetga chigmaslik,hukm
va xulosalar asosli bo'lishi lozim.

Ikkinchidan,o"quvchi nutqining mazmundorligi.Shuni unutmaslik lozimki,nutq nutq sharoitiga
mos tushsa,u mazmunli bo'ladi.O’quvchi faqat bilgan narsalarini,0o’zi xabardor bo'lgan
vogea-hodisalarni og'zaki va yozma shakllarda to'g'ri bayon qilishi mumkin.Aniq dalillar,
o'quvchining shaxsiy kuzatish yoki taassurotlarihis-tuyg ulari asosida yuritilgan fikrigina
o'zgalar diqqatini o'ziga tortadi.Mazmunsiz fikr na o’ziga,na o'zgalarga yoqadi.O quvchiga o'zi
0'qigan,kuzatgan,bilgan narsalar yoki voqea-hodisalar xususida gapirib berish va yozish ancha
oson kechadi.

Uchinchidan,nutqning ohangdorligi.Ohang o'quvchi nutqining ta’sirchanligini oshirish
vositasi hisoblanadi.Shuning uchun she’riy asarlar,nasriy parchalarni ohangdorlikka amal qilgan
holda o’qiy olish ham o’quvchi nutqini rivojlantirishga xizmat qiladi.U ohang yordamida nutqni
sintagmalarga bo’ladi,mantiqiy urg'uni ham o'rinli qo’llaydi.Shu sababli ifodali o'qish faqat
adabiyot darslaridagina emas,balki, ona tili darslarining ham tarkibiy qismiga aylanmog'i lozim.

To rtinchidan,nutqning soddaligi va sofligi.Sodda nutq ,avvalo,tushunarli bo'ladi.Nutqning
tushunarli bo’lishi bir tomondan ,fikrni lo'nda,aniq bayon qilish,tushunarli bo'lmagan g aliz
jumlalardan saqlanishda namoyon bo’lsa,ikkinchi tomondan,tinglovchining tayyorgarlik
darajasiga ham bog'lig.Demak,0 quvchi fikrni ham sodda,ravon bayon qilishi,ham o'zgalar fikri
mohiyatini anglab,uni tushunish imkoniyatiga ega bo'lishi kerak.

Nutgning sofligi ,avvalo,uning tozaligi demakdir.Ma’lumki,o’quvchilar nutqida har xil
qaytariqlar,(chet tillaridagi so"zlarni qo shib,aralashtirib so'zlash) ortigcha jumlalar,0’zbek adabiy
tiliga xos bo'lmagan so'zlar ko'p uchraydi.Nutqni bunday so'zlardan tozalab borish,fikrni sof
adabiy tilda ,uning boy imkoniyatlaridan foydalanib bayon qilish ona tili fani o qituvchisining
asosiy vazifasi bo'lmog'i lozim.
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rivojlangan nutqqa faqat shularning hammasiga amal qilish orqali erishadi.Shuning uchun
ona tili darslarida nutqqa qoyilgan talabni hisobga olib,yuqorida sanab o'tilgan nutqning muhim
jihatlarini e’tibordan qoldirish mumkin emas.Bu talablarga doimiy va gat’iy amal qilinsagina
nutgni o stirish,rivojlantirish samarali kechadi.

Foydalanilgan adabiyotlar ro"yhati:

1. Muhiddinov A.F.O quv jarayonida nutq faoliyati.Toshkent. ,,0qituvchi”

2. Mahmudov N.O"qituvchi nutqi madaniyati. Toshkent-2009.

3. K.Qosimova S.Matchonov va boshqgalar “Ona tili o'qitish metodikasi”

4. Internet ma’lumotlari.

5. Abdusamatov R. O’zbek tilida gap bo‘laklarining noamaliy mavqgeyi masalasi. AKD.
Samarqand, 2004.

6. Berdaliev A. O’zbek tili ergash gapli qo‘shma gaplarida sintaktik aloga va sintaktik mu-
nosabatlar. -T., Fan, 2008.

7. Mamajonov A. Qo‘shma gap stilistikasi. -T., O’qituvchi, 1990.

8. Mahmudov N., Nurmonov A. O’zbek tilining nazariy grammatikasi. -T., O’qituvchi, 1995.
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BAPUAHTHOCTDB U AYBJIETHOCTb B COBPEMEHHOM PYCCKOM
JIMTEPATYPHOM SA3bIKE

bexuanosa Kamuna Caoynnaeena
npenooasameinb Xopemckasa ooaacmep
Llloeomckuit paiion I'COLL Neo 46 m
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b.m.sadullayevna.60@ mail.ru

AHHOTanusi: B 3To# crarbe BapHaHTHOCTh U JYyOJIETHOCTh B COBPEMEHHOM PYCCKOM JIUTE-
paTypHOM SI3bIKE.

KiroueBble cj10Ba: BapuaHT, BapUaHTHOCTb, WHBAPUAHT, HOPMA, JIEKCHKA, JEKCHUKOTrpadus,
MOp(]oIOrHsi, CHHTAaKCUC, CJIOBO, SI3BIK.

B coBpeMEeHHON JIMHTBUCTHYECKON HAayKe HOpMa PacCMaTpHUBAcTCS KAK JUHAMUYECKOE, a He
CTaTUYECKOE SIBIICHHUE, XOTS HOPMAaTUBHOCTh KakK ()YHIAMEHT JIMTEPATYPHOTO SI3bIKA IMPEIoia-
raet cTauiIbHOCTh U YCTOWYMBOCTh. T€PMUH «HOPMa» B COBPEMEHHOM JTMHIBUCTUYECKON HayKe
UCIOJIB3YETCs B IIUPOKOM U y3KOM CMBICIIE. B IIMPOKOM CMBICIIE IO HOPMOW MOIPa3yMeBarOT
TPAIULMOHHO U CTUXUHHO CJIOKMBILHUECS CHOCOOBI PeUM, OTIMYAIOIINE JaHHbIN S3bIKOBOW MIH-
OM OT JIPYT'MX SI3bIKOBBIX MJAMOMOB. B 3TOM moHMMaHuM HOpMa OJIM3Ka K MOHSATHUIO y3yca, T..
OOIIETIPUHSATHIX, YCTOSBIIMXCSI CIOCOOOB MCIIONB30BAHUS JTAHHOTO SI3BIKA.

B y3koM cMmpIciie HOpMa — 3TO pe3yabTaT ILeJeHANpPaBICHHOW KOAM(HUKAINU sS3bIKa. Takoe
IIOHUMaHNE HOPMBI HEPA3pPBIBHO CBSI3aHO C MOHATUEM JIMTEPATYPHOTO S3bIKA, KOTOPBIM MHAYE Ha-
3bIBAIOT HOPMHUPOBAHHBIM, WU KOAUPUIHPOBAaHHBIM. COOTBETCTBEHHO 3TOMY CJEIyeT paccma-
TPUBATh, C OJHOW CTOPOHBI, HOPMY KaK SIBJICHHE TPAJAULHUOHHOE, CIOXKHUBLICECS UCTOPUUECKH, a
¢ pyroif — kak ¢axT konudukanuu, kommiekce peramentanuit. K. C. ['opOaueBud noguepkuBait:
«COBpeMEHHOE S3bIKO3HAHHE OCBOOOIMIOCH OT JOIMaTHYECKOTO MPEICTaBICHHUs O HE3bI0IeMOo-
CTH HOPM JINTEPATYpHOHN pedH.

Hopwma oTpakaer nocTynareapbHOE pa3BUTHE SI3bIKA, XOTS €€ U HE CIENYeT MEXaHUYECKU BbI-
BOJIUTH U3 S3BIKOBOM 3BOMIIOIMHU. JIMHAMHUYECKast TEOpUs. HOPMBI, OIUPAasiCh Ha TpeOOBaHUE «TUO-
KOW cTaOMIIBHOCTH», COBMELIAET B ce0e M yUYeT NPOAYKTUBHBIX M HE 3aBUCSILUX OT HALIECH BOIH
TEHJIEHIIMH pa3BUTHUSA fA3bIKa, U OEPEKHOE OTHOLIEHHE K KalMUTaldy yHAacleIOBaHHBIX JUTEPATyp-
HO-TPaJULIMOHHBIX PEYEBBIX HABBIKOB)»

JluHaMu4ecKuii OAX0A K HOpMe monyuyus passutue B padorax JI. B. lep6st, H. FO. IIBe-
nosoi, JI. M. CkBopuosa, @. II. ®ununa u apyrux uccienosareneidl. O4eBUAHO, YTO B HOpPME
OTPaXaloTCsl KaK BHYTPH JIMHIBUCTUYECKHUE S3BIKOBBIE 3aKOHBI, TaK M BHEJIMHIBUCTHUECKHE. C
OJTHOM CTOPOHBI, HOPMATUBHOCTbH S3bIKOBBIX YPOBHEH SIBIISIETCS OTPAKEHUEM CHCTEMHOCTH SA3bI-
Ka, TPUHIUIOB A3BIKOBOM aHAJIOIMHM M DKOHOMHUH, 3aKOHOMEPHOCTEH IOJIEBOW OpPraHM3alvy U
IpagyajJbHOCTH.

C npyroil CTOpOHBI, aKCHOJOTMYECKHE M HparMaTHyeckue (HakTopbl TAKKE ONPENEISIOT
YCTOMYMBOCTh HOPMBI B TOT MJIM MHOM mepuon pa3BuTusa oduiectBa. COOTBETCTBEHHO, HEKOTO-
PBIi IIapaOKCAIBHBIN XapaKTep S3bIKOBOM HOPMBI IIO3BOJISIET ONMCHIBATH €€ B KOMIUIEKCE Jua-
JIEKTUYECKUX CBOMCTB: YCTOWYMBOCTH U MOJABUKHOCTH, HCTOPUUYECKON JETEPMUHUPOBAHHOCTH U
W3MEHYUBOCTH, OJHO3HAYHOCTH U HEOJHO3HAYHOCTH, B3aUMOOOYCIOBIEHHOCTH SI3bIKOBOIO CTaH-
napTa ¥ KoHTekcta. Ciie0BaTesIbHO, BBIOOP OCYLIECTBIICTCS U HA OCHOBE S13bIKOBOW TpajnLUH,
1 Ha OCHOBE SI3bIKOBOTO ynorpeOieHus. B 3Toil ¢BA3M cocyliecTBOBaHNE SI3bIKOBBIX BapHAHTOB
I1a BCEX S3bIKOBBIX YPOBHSX KaK OTPaKEHUE IMHAMMYECKUX CBOMCTB SI3bIKAa B IIPOLIECCE €0
HBOJIIOIMM U €CTh JI0Ka3aTeIbCTBO KU3HECTIOCOOHOCTH SI3bIKOBOW CHCTEMBI.

BapuanTHOCTh (OT Jjar. varians, variantis — «M3MEHSIIONTUICS ), WM BaPHATUBHOCTH) — TIO-
HSATHE MHOTO3HA4HOE. BO-TepBbIX, 3TO MpeACTaBIEHUE O Pa3HBIX CIIOCO0AaX BBIPAKEHUS KaKOi-
100 SI3BIKOBOM CYITHOCTH Kak 00 ee MomuduKaIiuu, pa3HOBUIHOCTH WM KaK 00 OTKJIOHCHUH
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OT HEKOTOPOH HOPMBI (HampuMep, pa3HOUTEHHs B pa3HBIX CHHCKAaX OJHOTO U TOTO K€ MaMSATHH-
Ka). Bo-BTOpBIX, JaHHBIA TEPMUH XapaKTEPU3yeT CIOCOO CyIIeCTBOBAHUS U (PYHKIIMOHUPOBAHHS
€AVHMUIL] SI3bIKA U S3BIKOBOM CHCTEMBI B LIeJIOM. BapuaHTHOCTH

— (pyHIaMEHTaIbHOE CBOMCTBO SI3bIKOBOM CHUCTEMBI M (DYHKIIMOHUPOBAHUS BCEX €IMHULL SI3bI-
Ka; OHAa XapaKTEPU3YETCs C MOMOIIBI0 INOHATHN «BAapUAHT», UHBAPHUAHT», «BAPBUPOBAHUE.
IIpn nmepBoM MOHMMaHUU BapUAHTHOCTH MCIOJB3YIOTCSA TOJIBKO IOHATHUS «BAPUAHT» U «BapbU-
pOBaHUE»; TO, YTO BHJIOM3MEHSETCS, TIOHUMAETCs KaK HEKOTOPbIM oOpasell, 3TajloH WKW HOpMa,
a BapMaHT — KaK MOJU(UKALKs 3TOW HOPMbI WM OTKJIOHEHHE OT Hee. [Ipu BTOpoM moHuMaHuu
BBOJAMUTCS TEPMUH «MHBAPUAHT» U OIIIO3ULMUS «BapUaHT — UHBAPUAHTY.

[lon BapraHTaMM MOHMMAIOTCS pa3HbIE IIPOSABIICHUsI OAHOW M TOM K€ CYLIHOCTH, HallpUMeEp,
BUJIOM3MEHEHMSI OJTHOM U TOM e eUHUIIbI, KOTOpast P BCEX M3MEHEHUSX OCTAeTCsl camMa COOO.
B stom ke 3nauenun JI. [1. KppicuH uCnonb3yeT TEPMUH BapruaTUBHOCTh. CUUTAaEM BO3MOKHBIM
paccmarpuBaTh TEPMUHBI BADUAHTHOCTh U BAPUATUBHOCTH KaK SKBUBAJICHTHBIE U PAaBHOLICHHBIE.

[lo anamoruu c THUIIONOTHEH HOPM pa3IMYaAIOT BapUaHThl Opdol’mUyYecKue, JEeKCHUYECKue,
rpamMmMaTtideckue (Mopdonornueckiue U CUHTakcudeckue). B pycckoit siekcukorpaduu Hanbo-
nee SpKUM (yHIAMEHTAIbHBIM MCTOYHUKOM, OTPAXKAIOMIMM THIIOJIOTHIO BAPHMAHTHBIX IpaMMa-
TUYECKUX CPEJICTB, KOJIMYECTBEHHOE COOTHOLIEHUE BAPUAHTOB BHYTPHU THIA, CTUIMCTHYECKYIO
muddepeHInalrio BApUaHTOB, COJAEPKAIIUM Pa3BepHYTOe OObSICHEHHWE MPUYUH BapUAaHTHOCTH,
a IIpU HEOOXOMMOCTH — KPaTKYI0 UCTOPHUECKYIO CIIPaBKY, XapaKTEePUCTUKY ACHCTBYIOLIUX TEH-
JEHIWH, sABIseTCs cioBapb «lpaMMarnueckas NpaBUIBHOCTbh PYCCKOW peum». Bompekn Tomy,
YTO JIUTEpaTypHash HOpMa JKeCTKa U KOHCEpPBATHUBHA, OHA JOMYCKAeT OJHOBPEMEHHOE (YyHKIIH-
OHMPOBAaHHUE BAPUAHTOB OJHOM M TOM K€ A3BIKOBOM E€IMHMIIBI. BapuaHTBI MOIyT pa3iinyaThbCs
CTHJINCTUYECKH, 3aBUCETh OT KOMMYHUKAaTUBHBIX YCIIOBUH pPEUM, OTHOCUTHCS K PEUYEBOU Ipak-
TUKE ONPEJEJICHHBIX COLHUAIbHBIX U MPOPECCHOHATIBHBIX I'PYII; BO3MOXKHBI ()aKThl U CBOOOA-
HOTo BapbupoBaHusa. HopMa m3MeHseTcs BMeCTe ¢ pa3BUTHEM SI3bIKa. DTH W3MEHEHHUS, B CBOIO
odepenb (Kak MPaBUIIO, B BHJIE BAPUAHTOB), OTPAKAIOTCS B JIGKCUKOIpapUUECKUX HMCTOUHHKAX
MIOCPE/ICTBOM TIOMET THUMA JIOM. (=I0IMyCTUMO), pa3r. (=pa3roBOpHOE), MPOCT. (=MPOCTOPEYHOE),
XKapr.. (= )KaproHHoe) u T.II.
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TEACHING LISTENING AND SPEAKING THROUGH MUSIC

Karimova Durdona Isroyilovna,
2.Haeounu, CLHIIYHUOII Nol
yuumenv aH2IUICKO20 A3bIKA

Annotation: the present article is devoted to teaching pupils with the help of songs. Most
of the teachers nowadays use music during their lessons and by using the they improve pupils’
listening and speaking skills.

Key words: receptive skill, induction and deduction approach, dialogue and monologue
speech

As learning English is becoming more important than ever in Uzbekistan and is used for
different purposes, it is necessary to engage learners in the process of language learning via
effective and engaging methods. Teachers are in constant search for essential activities that allow
learners to improve their learning abilities of a foreign language. Through innovative technologies,
interactive and communicative methods language teachers can create the right climate for language
learning. Currently, in higher education, teachers use music, songs, comics, sound films, stories,
fairy tales, language games, cartoons and movies to make the teaching-learning process more
interesting. According to Girard, D. & Trim, J. L. M. «...teachers sometimes use these when the
theme or lesson is difficult and to keep students motivated to continue learning foreign languages.
Playing different language games, listening to music, singing songs, watching various education
related films or cartoons can help learners understand target (nonnative) language. Inclusion
of a wide range of activities is connected with students» multiple intelligences as well. First
founded by Howard Gardner, the theory of multiple intelligences proved to be considered by
teachers while developing curricula and material designers to address most of the intelligences
for achieving effective teaching-learning environment. The purpose of this book is to reveal how
songs can stimulate students with multiple intelligences to learn new vocabulary. It is probably
safe to say that almost everyone loves music. While not everyone appreciates the same kind of
music, some like classical, while others love hard rock, jazz. Students especially enjoy listening
to, discussing, and sharing their favorite music with each other. Thus, for ESP teachers who
may want to «live up» their classes, we would like to suggest that they offer their students a
«music presentation day» in which they allow their students to showcase their favorite songs/
singers/bands. As Thornbury S mentioned music, songs and sounds influence people»s state and
mood. They evoke emotions, encourage, cure and teach. Today, we know that music and songs
are used for pedagogical purposes as well. Many teachers include songs in their lesson plans
to explain grammar rules, new vocabulary or concepts in a more interesting and creative way.
Songs provide examples of authentic, memorable and rhythmic language. They can be motivating
for students keen to repeatedly listen to and imitate their musical heroes. However, incorrectly
pronounced sounds strain communication, sometimes even changing a phrase»s meaning. Songs
are authentic and easily accessible examples of spoken English. The rhymes in songs provide
listeners with repetition of similar sounds. Students often choose to listen to songs time and
again, indirectly exposing them to these sounds. Here we are going to give some activities using
songs during the lesson.

Activity 1

We can choose six words from a song from which minimal pairs can be created by.

— heaven — even

— hunger — anger

— man — mad

(From «Imagine» by John Lennon)

We write the pairs separately on cards and give out one set per group of four or five students.
The students then match the pairs. They then listen to the song and «grab» the correct one.
Choices are then checked against the lyrics.

Activity 2

We give out the lyrics, with certain words for students to guess the number of syllables,
leaving a space by each word to write the number in. Students then listen, checking their pre-
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dictions. At higher levels, we repeat the activity, with students underlining the stressed syllable
whilst listening. We then drill these words and sing or chant the whole song through. Here using
songs is to focus on connected speech. Connected speech is the natural way we speak, linking
together and emphasizing certain words, rather than each word standing alone. Contractions (two
words forming one) are an extreme example of the way we connect speech, to the extent that
the written form too is affected. Songs, and especially the chorus, provide real and «catchy»
examples of how completely phrases are pronounced often to the extent that students find it
difficult to pick out individual words. Songs, like other spoken texts, are full of contractions.
Students can be keen to reproduce this, in order to sing the song as they hear it. In this article,
we use the following songs. These songs can ease the process of learning the body parts in
the English language. As an English teacher, I use them in the classroom and find them to be
effective in creating a relaxing atmosphere and entertaining learning process, and eliminating
students» negative attitude towards foreign language learning. Thus, singing songs, even simple
nursery thymes, is useful in teaching English and providing systematic and active learning even
to adults. Finally, for any teachers who may be wondering if using any of the ideas we have
presented here will really work for a class they are teaching, we encourage you to simply play
a song or two in your class and see how your students react. We believe that teachers who have
not used music in their classes previously will quickly discover that songs are a great way for
teachers and students to «bond» together, and enjoy the time we have together.
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AHHOTanus: B cTatbe HCCIEAYIOTCS OCHOBHBIE TEMBI U MU TBopuecTBa Hukomait Anekce-
eBud HexpacoBa. OcHOBHbIE TeMbl TBOpuecTBa HekpacoBa Takxke MCCIEIYIOTCS HA OCHOBE €ro
CTUXOTBOPEHHIA.

Koaruesbie cioBa: H.A. HekpacoB, TBopuecTBa, pycCKOi IO33MH, MOAT-HOBATOpP, OypHBIE
CIIOpPbI, HOBBIE T€POU, HOBYIO PEUb, TEMA POIUHBI U HapoJa, Uaea OOLIECTBEHHOIO AEATeNs,

H.A. HekpacoB - oquH u3 ruranroB pycckoil moazuu XIX B. [IpogomkuB Tpaguiuu cBOMX
BEJMKUX HpeumecTBeHHUKoB - [lymkuna u JlepmonToBa, HekpacoB B TO e BpeMsl OTKpBLI
HOBYIO CTPAaHMIy B MCTOPHUHM Hamled nmo33uu. OH NpOKIaAbIBal CBOM IYyTH B JINTEPATYpe Kak
103T-HOBarop. Ero nmostuueckue npon3BeieHUs BbI3bIBAIN OypHBIE CIIOPBI: €0 CTUXH Ha3bIBAJIN
NpUOIKEHHBIMH K TIPO3€, TUCCepTallUsIMU Ha 3aJaHHble TeMbl, HO, TeM He MeHee, HekpacoB
Cpasy K€ HallleJl CBOEr0 YHUTaTEeIs.

HenoBropumasi 0coOeHHOCTh 1MO33UU U HOBAaTOpcTBO HekpacoBa 3akiodaroTcs:

HekpacoBckas mo33usi OTKpbLIa YUTATENSIM YXOBHBIM MUP PyCCKOTO KPECThSHUHA, €r0 HYX-
IIbl, CTPEMJICHHUS],;

HekpacoB B cBOMX CTHXaX IOBOPHJ O MOBCEJHEBHBIX HEMOAITUYECKUX SIBJICHMSX: O IPA3ZHON
nerepOyprckoit yiuie, 0 KpeCcThbsIHUHE, KOTOPBIH 1M0J1 MbSHYI0 pPyKy OuBal JKeH, o Tpyzae Oypriaka
UT JI;

HOBBIE TE€POU BHOCST B CTUXH U HOBYIO P€Ub - [OJYAC «IPYOyIO»

«HEOJaro3By4HYI0», C TOUKH 3PEHHS CTOPOHHHUKOB «YHCTOTO MCKYCCTBa;

WHTOHALMU XUBOW pEeur BIMSIOT M Ha XapakTep CTHXa, €ro pUTMHUKY, nostomy Hekpacos
UIMPOKO MCIOJIb3YET TPEXCIOXKHBIE PUPMBI, IEpeaatoiie pa3Hoo0pa3Hble OTTEHKU KUBOTO Ye-
JIOBEYECKOTO T0JIOCA;

i upuku HekpacoBa xapakTepeH MOJU(OHU3M: rojoca aBTopa U I'epoeB CIUBAIOTCS;

nupuka HekpacoBa Bcerna cpenu jofei, UX >KHU3Hb, cyap0a TiryOoko ero BojiHyeT. [Toatomy
1033 €r0 BCEIZla COLMAIBHO OTPa)KaeT BOIPOCHI OOIECTBA, YCTPOMCTBA YEIOBEUECKUX OTHO-
nieHui. Beerna npOHUKHYTHI I'PaKJaHCTBEHHOCTHIO.

D10 cBOeoOpa3ne HEKPACOBCKOW JIMPHUKH, KOHEYHO K€, OOYCIIOBICHO U €€ TEMaTHKOU, HIeH-
HOCTBIO.

OcHoBHble Tembl JInpuku Hekpacosa:

1.Tema nosma u nozzuu. CtuxorBopeHus s ananuza: «IlosT u rpaxxganuny» (1856).

- O gyem crnopart repou ctuxorBopenus? - Kro mobemmn B atom cnope? (B cnope Her mo-
OeauTeNs: U MOAT, U TPAKIAAHWH MPUXOAAT K BBIBOLY, YTO POJIb XyJAOKHUKA B KH3HH 00OIIeCTBa
HACTOJILKO 3HAYUTENIbHA, YTO TPEOYyeT OT HETO HE TOJIBKO XyA0KECTBEHHOTO TaJlaHTa, HO M TPax-
JAHCTBEHHOCTH, aKTUBHOCTU OOPHOBI 3a rpaskJaHCKUE YOSKICHUS).

2.Tema poounwvt u napooa. Ita TeMa TECHBIM 00pa30M CBs3aHA C MATPUOTHU3MOM U HApOIHO-
cThio 1033uK Hekpacosa. [loaTomy paccmorpum, kak Hekpacos Briepes B pyCcCKyIO IOI3UI0 BBEI
o0pa3 Hapoja: >KEHIIHWHA-KpeCThsiHKa, Oypllaku, KpPeCTbsHE-IPOCUTEIH, CTPOUTENH KeJIe3HOU
JIOPOTH - BCE OHU B LIEHTPE BHUMaHUs 1mod3Ta. CaMm 1MosT cBoe o0palieHne K Hapoay OOBSCHSET
Tak: «Kaxaplil mucarenp nepesaer To, YTO OH MTyOOKO MPOYYBCTBOBaAJI. Tak Kak MHE BBIMANO Ha
JIOJIIO € JIETCTBA BUJAETH CTPAJAHUs PYyCCKOTO MYXHKA, XOJI0/a, rojoAa 1 BCIKUX )KECTOKOCTH, TO
MOTHBBI JJI1 MOUX CTUXOB Oepy u3 ux cpenb». (M3 Bocnomunanuii [lanaeoit)

CruxorBopenust «Pa3MbIlIIIEHNUs y MApaJHOTO MOABE3AAa». DTO CTUXOTBOPEHUE HAIMCAHO B
1858 . B nepBoHauanbHON penakuuy «Pa3MBIIIIEHH...» aBTOP BbIpaXkasl HAAEKIY, YTO HAPOL
3a0yJieT CBOU IeYajbHbIC MECHH, TOJ00HBIE CTOHY, U CIIOET BEeCeNylo MecHI0. B okoHuarenbHOM
pedakuUy HET 3TOW ONTUMUCTUYECKON YBEPEHHOCTH.

Kommno3zunust 3Toro CTUXOTBOpEHHUs MpeAcTaBiIsieT 0coOblii nHTepec. [laxke mpu Oeriom ure-
Huu «Pa3mblluIeHUH...» CTAHOBUTCS SICHO, YTO OCHOBHOM OCOOEHHOCTBbIO CTUXOTBOPEHUS SIBIISI-
€TCsl pa3UTEIbHBI KOHTPACT JBYX MUPOB (C OJHON CTOPOHBI - «BIAJEJEL] POCKOLIHBIX MAnaT,
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C Ipyroii - o0e3n0eHHbIe OeTHAKH.

[IpoTuBONIOCTABIEHHBIE TEMBI YEPEAYIOTCSI B TEKCTE CTUXOTBOPEHUS: ONMCAHKE IIBIIIHOTO M-
paZHOro MoAbEe3/la NpeaBapseT CLUEHY ¢ MYXUKaMH, MOAOMIEAIIMMHA K HEMY, HE JOIYIIEHHbIMU
IBEHIIapOM M YLIEAIIMMHU OOpaTHO; Jajee COOOILIAeTCsl O BEIbMOXKE, €r0 KU3HU U BEPOSTHOU
JTanpHEHIe cynp0e, U B 3TO COOOIIEHNE BKIMHUBAIOTCS (M pa3OMBAIOT €ro Ha JBE YacTH) JIBE
CTPOYKH, HAIOMHUHAIOIINE 00 YIIESAIINX MY>KHKaX; 3aTeM MO3T BO3BpaIIaeTcsl K TeME HapOIHBIX
CTpaJaHUH U €10 3aKaHYMBAET CTUXOTBOpPEHHE. MBICIN O HMILETE NMPOCKAIb3bIBAIOT MIOIYAC U B
OIMCAHMSIX POCKOILIH, B KOTOPOH yTONAIOT CUJIbHBIE MUPA CET0, HO 3TH MBICIIU HE 0)OpMIISIOTCS
B BHJIC CAMOCTOSITEJIbHBIX TEM-KOMIIOHEHTOB M, CJIEIOBATEIbHO, HE MEHSAIOT OOLIET0 KOMITO3H-
LMOHHOTO IulaHa. [lepexonbl OT OJHOW TEMbI K JPYroil BBIIOJHEHBI C MOMOLIBIO Pa3IMYHbIX
MIPUEMOB, C PA3HOM CTENEHBIO YETKOCTU (WJIH PE3KOCTH).

3.Hekpacoe-camupuk. B pycckyto no33uto HekpacoB Boliesl HE TOJBKO KaK MOAT-Tpakia-
HUH, MaTPUOT, HAPOJHBIN IeBell, HO U KaK caTupuk. MpoHus - cuipbHOE OpyKHE HEKPaCOBCKON
no33un. B «KonbibenbHoi» (1845) most carupuyecku pucyeTr TUIMMYHYIO Kapbepy YMHOBHUKA.

4. Hoean oowecmeennozo deamens. Vnean nossisercs B TBopuecTBe Hekpacosa, npoHu-
3aHHBIA OecrpenenbHOl JII000BBIO K POAMHE, CIIOCOOHBIA OTJaTh BO UMs Hee Ku3Hb. [Ipumep
BBICOKOIM Y€CTHOCTH, JYIIEBHOTO OJIarOpO/CTBA, CAMOOTBEPKEHHOTO CIIY>)KEHHUSI POAMHE MBI BU-
nuM B ctuxoTBopennn «Ilamsaru {obpomtodoBay (1864).

JInuHoe 4yBCTBO rpakaaHuHa-Oopua HamonHseT ctuxorBopel] «llamstu JloGponroOoBay.
Ecnu B mepBbIX CTpOKax MOAT CIOBHO CIaKUBAET CBOM YYBCTBA: CypOBasi, My»KeCTBEHHasi CKOpOb
3BYyUHUT JIM: B TOJATEKCTE, BBIPAXAETCs JIUIIb B TOM, 4YTO, oOpamasch K Jpyry Tak, CIOBHO OH
JKUB, TOBOPSI €EMY «TbI», IIOAT BMECTE C TEM I'OBOPUT O HEM B mpoiueameM BpeMeHu: «CypoB
ThI ObLI...» HO uem sipue B mamMsTH mo3Ta BcTaeT 00pa3 MOruOIIero, TeM TparnyHee CTAHOBUTCS
OLIyIIEHUE U HEBO3BpaTuMoil yTparsl. [locieanue aBe cTpoyKy, HATOMUHAOIINE BOCKIMIIAHNE
lopauust vax Tpynom ["amnera, cTanu KpbUIaThIMH, TaK KaK B HUX HACTOJBKO CUJILHO BBIpakKeHa
ckopOb 0 Tubenu 6oJbIIOro uenaoBeka. B koHIle cruxoTBopeHus HekpacoB OT MbICIM O MOTHO-
ieM ApyTre - Y4YUTele, NEPEXOANUT K MBICISAM O POIHOM 3eMie, O KM3HHU yesoBeka. Ha camoit
BBICOKOH HOTE, CIIOBHO TOpPJIO IepexBaTuia O0jib U TOBOPHUTH OOJNbIIE HET CHJ, OOpBIBAaeTCA
CTUXOTBOpEHUE. B moatuueckux pasnymbsx MO3Ta O APY3bsAX HApoja 3aleyarsieHbl YepThl I0-
JIOKUTEIBHBIX T€POEB, JTYUIINX JIIOAEH BPEMEHU U HETOBTOPUMbIE MHAMBHIyaJIbHbBIE TOPTPETHI
JobpomoboBa n benunckoro. B tBopuectBe HekpacoBa tema «benuHCKkuin» OblIa HE TOIBKO
mTyOOKO JIMYHOHM, HO U OOIIecTBeHHO BaxkHOW. B 1853 1., korma mMs bennHCKOro HaxoAMIIOCh
MOJ] 3alPETOM LIEH3YPBI, MOAT MyONHKy cTuxoTBopeHue «Ilamaru mpusitens» (K NATUIETHIO CO
IHsT cMepTH apyra). beanHckomy nocsimeHs! U mo3Mel «B.I.benunckuit» (1855 r.), «Hecuact-
Heie» (1856).

Bce cBoe TBOpuecTBO HekpacoB mocBsTiil Hapomy. M Tshkeno OonmbHOM, OH HE TepecTaBall
nymatb o HeM. Tak, ctuxorBopeHue «Cesarensim» sIBISETCS NPU3BIBOM MPOIOJIKUTH OOpHOY 3a
ocBoOOXAeHHe Hapona. Bedrenu - 310 oOLleCTBEHHbIE IEATENN, HAPOAHbIE 3aCTYIMHUKH, KOTO-
pbI€ JOKHBI HECTU B HApOJl CEMEHAa MpaB/bl.

Pycckas nuteparypa B 1eJIOM, KaKk M pOCCHiicKasi 0OIeCTBEHHAs! JKU3Hb, 10 KoHIa 1960-x
rOJI0OB pa3BUBAJIaCh B KOHTEKCTE JIBOMCTBEHHOCTU. Hekpacos ke B CBOEM TBOPUYECTBE Pa3IBUHYII
TPaHUIIBI CO3HAHMS, OOBSICHASA JIOJSAM, YTO CYIIECTBYET KaK MMHHMYM TPHU TOYKH 3pEHUS Ha
OJIUH BOIIPOC.
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PECULARITIES OF USING MULTIMEDIA IN ENGLISH LESSONS
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2. Haeoun, CILIYUOII Nel
yuumeinb aH2IUNCKO20 A3bIKA

Annotation: the present article is devoted to the features of using multimedia during English
lessons and its recognition.
Key words: learning process, integral part, human activity.

Modern information technologies based on telecommunications and multimedia are the basis
of changes in education area. Development is an integral part of any human activity. A person is
constantly growing by accumulating experience, improving ways, methods of action, expanding
his mental abilities.

The same process is applicable to any human activity, including teaching. At different stages
of its development, the society imposed several new standards and labor requirements. This
necessitated the development of the education system.

People who work in both state and business system should constantly improve their skills
in order to withstand competition in the labor market, since the competitiveness of a modern
specialist is determined not only by his high qualifications in the professional sphere, but also
by his readiness to solve professional tasks.

The transition from natural communication in the traditional form of education, to virtual
communication in ICT determines the characteristics of modern education. Multimedia is a set
of technical and software tools that enable a person to communicate with the computer using
the natural environment: audio, video, graphics, texts, animation, and more.

Training specialists in the field of communications through the multimedia tools has the fol-
lowing advantages:

a) The materials are taught deeper and they are more accessible;

b) Communication is closer accepting the areas of education:

¢) Achieving time-savings as a result of curriculum downtime;

g) The gained knowledge will be kept in memory for a long time.

On the basis of the recommended multimedia tools students can find the information

they need from a computerized information bank and exchange their experiences with others
on an e-network basis. This ensures that learners can communicate well with others, and encour-
age their knowledge by this kind of training.

As well as, Innovative multimedia teaching tools affect the quality and methodology of teach-
ing, allowing us to expand the practical component of the lesson, as well as qualitatively improve
the perception of theoretical information. The use of multimedia technology in the educational
process directly affects the cognitive activity of trainees. Thanks to multimedia technologies,
educational materials became more visible and interesting.

The use of multimedia presentations allows us to use not only listening, but also visual memo-
rization. Also, the use of animated effects in presentations helps to focus the attention of students
and diversify the visual range, thus the associative visual memory will be involved. In addition,
a multimedia presentation prepared by the teacher in advance significantly saves study time.

Multimedia integrates powerful distributed educational resources; they can provide an envi-
ronment for the formation and indicator of key competencies, which primarily include informa-
tional and communicative. Multimedia technologies open fundamentally new methodological
approaches in the education system.

Thus, the use of information and communication technologies in teaching FL

allows:

- provide a positive motivation for learning;

- conduct lessons on a high aesthetic and emotional level (music, animation);

- increase the amount of work performed in the lesson by 1.5-2 times; - improve the

control of knowledge;

- rationally organize the learning process, improve the effectiveness of the lesson;
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ROLE OF A TEACHER IN A CLASS
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Annotation: the present article is devoted to the role of a teacher in a class during teaching
and learning process.
Key words: receptive skill, induction and deduction approach, collective agreement.

Teachers are essential parts of teaching and learning process; they play a number of different
roles within the system. We are going to focus on some roles of teachers in class. Teachers as
parent advocates: It is important to advocate on behalf of one’s child. It is frustrating to see your
child struggle, or to see the school system make a decision you feel adversely affects your child.
However, it is crucial for the teacher in this position to be aware of their roles as a member of
the teaching profession and as an employee of the school board.

As an advocate for your child, make sure your actions do not compromise your other roles.
Teachers as Employees: as employees of the board, teachers have the right to complain about
breaches of the collective agreement. Avenues to explore a resolution are set out in the collective
agreement. These activities are directly related to the employment relationship between the
employee and the employer. Teachers should be cautious about taking part in community action
against their employer on issues that involve their child’s education. For example, if the school
board made a decision about staffing or school closure that the teacher was not happy with
because of a perceived impact on his or her child, the teacher would have to be cautious about
how she or he advocated for change. Participation in such an activity must be professional
and appropriate, or the teacher risks being disciplined for “insubordination”. While teachers
have the right to freedom of expression, they must many occasions when teachers are vocal in
their opposition to their employers without being insubordinate. For example, during collective
bargaining, teachers often participate in collective activities, such as wearing appropriate protest
buttons or distributing leaflets, as a part of a union sanction or advice from Professional Relations
Services. Teachers who find themselves in difficulty because of their competing rules should
remember the following: Talk to your child's progress.

In modern classroom, teachers are facilitators of student learning and creators of productive
classroom environments, in which students can develop the skills they might at present or in
future. However, before we begin to understand the evolving role of an ESL teacher, let's outline
some of the most popular teacher roles. Harmer, J. states that "it makes more sense to describe
different teacher roles and say what they are useful for, rather than make value judgments about
their effectiveness.

So here are some of the most common teacher roles: Most teacher take on a variety of roles
within the classroom, which role do you think most defines your role in the

ESL classroom? The Controller: The teacher assumes this role when new language is being
introduced and accurate reproduction and drilling techniques are needed. In this classroom, the
teacher is mostly the centre of focus, the teacher may have the gift of instruction, and can inspire
thought their own knowledge and expertise, but, does this role really allow for enough student
talk time? It is really enjoyable for the learners? There is also a perception that this role could
have a lack of variety in its activities. The Prompter: The teacher should be helping students
only when necessary.

When learners are literally ‘lost for words’, the prompter can encourage by discreetly nudging
students. Students can sometimes lose the thread or become unsure how to proceed; the prompter
in this regard can prompt by always in a supportive way. The Resource: The teacher is a kind
of walking resource center ready to offer help if needed, or provide learners can consult her/him
when (and only when) it is absolutely necessary. As a resource the teacher can guide learners to
use available resources such as the internet, themselves, it certainly isn't necessary to spoon-feed
learners, as this might have the down side of making learner reliant on teacher.
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“MEHROBDAN CHAYON” ASARIDA QO‘LLANGAN ARABCHA IJTIMOIY-
SIYOSIY LEKSIKA XUSUSIDA

Qoragqalpoq davlat universiteti o ‘zbek filologiyasi fakulteti
2-kurs talabasi Allaberdiya Durdona

Annototsiya. Ushbu maqolada “Mehrobdan chayon” asarida qo‘llangan arabcha
jjtimoiy-siyosiy leksika xususida so’z yuritilgan. Ijtimoiy-siyosiy leksikaning asardagi
ahamiyati ochib berilgan.

Kalit so‘zlar.leksema, fe’l, ,turkiy, o‘zbek, a’yon, A’mir, amr.

Har bir til vaqt o°tishi bilan taraqqiy etib borar ekan, bunda tashqi tillarning ta’siri ham,
albatta, bo‘ladi. Bunday ta’sirni fonetik, leksik hamda morfologik sathda ko‘proq
uchratamiz. Bu holatni ko‘p asrlardan beri o‘zbek tiliga o‘z ta’sirini bevosita hamda
bilvosita ko‘rsatib kelayotgan arab tili misolida ham ko‘rish mumkin. Bu ta’sir oqibatida
o‘zbek tilining fonetik sathidagi U=, U=, & 5, 5, & kabi fonemalar tizimi paydo bo‘ldi.
Ayni fikrni leksik sath borasida ham aytish mumkin. Kitob, madrasa, kotib, shoir, tarix,
muallim singari ko‘plab so‘zlar fikrimizning dalilidir. Bizning e’tiborimizni tortayotgan
jihat ham ayni leksik-semantik sath sanaladi. Ammo biz ushbu ob’yektni bundayin keng
ko‘lamda o‘rganib chiga olmaymiz. Shuning uchun ham masalani aniq qo‘ygan holda
Abdulla Qodiriyning “Mehrobdan chayon” romanida ishlatilgan arabcha ijtimoiy-siyosiy
leksik qatlamni tahlil qilishga harakat gilamiz. A’yon (o‘zagi cxe, yasalma - kel
tayinlangan, jamiyatning imtiyozli gatlami, saroy kishilari kabi ma’nolarni bildiradi.
Ushbu so‘z arab tilida qanday ma’noda kelgan bo‘lsa, o‘zbek tilida ham o ma’nosini
saqlab qolgan... wular gqatorida xon ulug‘lari — ayon va saroy beklari chizilishib
o‘lturg‘anlar edi[1.23]. Amir (o‘zagi <= yasalma: le-nufuzli odam, boy odam) so‘zi
turkiy tilda davlatning eng obruli kishilari, mamlakatni boshgaruvchi shaxs ma’nolarini
bildirib kelgan. Turkiy xalqlar tilida “amir” uch ma’no kasb etgan:

1. Hukmdor yonidagi zodagon. Mamlakatning obruli kishisi.

2. Hukmdorning o‘zini mo‘minlar sardori deb e’lon qilishi. Amir ul-mo‘minin —
izofasida hukmdorning o‘zini “Islom dini homiysi” deya e’lon qilishi ko‘zga
tashlanadi. “Amir ul-muminin” hazrati Alining laqabi sanaladi”.

3. “Amir” mamlakat hukmdori sifatidagi rasmiy nom. Bunda “amir” “xon”,
“sulton”, “shoh” singari siyosiy atamalar bilan adekrat ma’noni bildiradi. Mehrobdan
chayon” romanida “amir” so‘zi ikkinchi va uchinchi ma’nolarida qo‘llangan. Darvogqi’
“xolisona” bu fatvoga amir Bahodirxon “betarafona’” qiymat berib, “din yo ‘lida bir
jihodi _akbar” deb jam’i qo ‘shunlari bilan Farg‘ona ustiga yurish gqiladi.
Nauzanbillahkim Farg‘ona va Turkiston mamlakatining alhol amiri bo ‘lg‘an
Muhammadalixon volidining mankuhasi, ya’ni volidai ayni va rizoisini o'z aqdig‘a
olibdir, nauzinbillahi, nauzinbillahi[1.24].Amr (o‘zagi — !, yasalma: ! — buyruq,
yo‘l-yo‘riq) arab tilida qanday ma’noni bildirgan bo‘lsa, o‘zbek tilida ham shunday
ma’noni anglatadi. Asarda ushbu so‘z, faqatgina, hukmdor tomonidan chiqariladigan
buyruqglar ma’nosida kelgan. U yerda bo ‘Isa besh-o‘n “oshiglar” Abdurahmonchani
kelishi on bilittifoq “Buxoro amirligi”’ga ko ‘tarib, amru farmonig‘a itoat
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qilurlar[1.34]. Mazkur gapda amr so‘zi forscha-tojikcha farmon o‘zlashmasi bilan
birga sinonimik qatorni yuzaga keltirgan. Yuqorida ko‘rib chiqganlarimiz — arabiy
jtimoiy-siyosiy leksika shuning uchun ham ahamiyatliki, bu jarayon bizga o‘zbek tili
leksikasi borasida bir necha xulosalarga kelishimizni ta’minlaydi: Bitinchidan, arab
tilidan kirib kelgan so‘zlar o‘zbek tilida, yangicha ma’no kasb eta boshlaydi, yoki o‘z
ma’nosiga qo‘shimcha ma’no qabul qiladi. Masalan, xufya, mirzo, amir kabi so‘zlar.
Ikkinchidan, asarda qo‘llangan ijtimoiy-siyosiy leksikaga alogador so‘zlar o‘zida
qo‘shimcha ma’nolarni ham aks ettira boshlagan ekan, demak bunday so‘zlar tom
ma’noda o‘zbek tili so‘z boyligiga kirib kelgan bo‘ladi.

Foydalanilgan adabiyotlar
1. Qodiriy Abdulla. Mehrobdan chayon. T., Sharq. 2013
2.Hasanov B. Navoiy asarlari uchun qisqacha lug’at. “”’Fan”. 1993
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TIBBIY REKLAMALARDA YO‘L QO‘YILAYOTGAN GRAMMATIK XATOLAR
XUSUSIDA

Sobirova Dilnoza Rasulovna
Buxoro davlat universiteti o ‘qituvchisi
sobirova.2018@inbox.ru

Annotatsiya. Ushbu tezisda tibbiyotga oid reklamalar, ularda yo‘l qo‘yilayotgan grammatik
xatolar xususida so‘z yuritiladi. Bayon etilgan fikrlar OAVlarda e’lon qilinayotgan tibbiy reklamalar
misolida izohlanadi.

Kalit so‘zlar: tibbiy reklama, tashqi tibbiy reklama, grammatik xato, uslubiy g‘alizlik.

“Reklama menga nima olib kelishini bilmayman. Lekin bir dollar topsam ham, reklamaga
sarflayman”, — degan edi biznes olamining buyuklaridan bo‘lgan Genri Ford. Haqiqatda
iqtisodiyotda, qolaversa, ijtimoiy hayotimizda reklamaning o‘rni beqiyos. Reklama aholiga biror
bir mahsulot yoki xizmat turi hagida axborot berish, uning afzalligi, imkoniyatlarini tushuntirish
demakdir. Bu jarayon til vositasida amalga oshadi. Reklamalar mahsulotni targ‘ib qilish asnosida
ommaga ma’lum bir axborot yetkazadi. Shu bilan birga, uning ruhiy-intellektual holatiga tezlik
bilan ta’sir ko‘rsatadi. Ona tilimizning imkoniyatlari ham reklamalarda aks etadi[2, 266].

Biz istaysizmi, yo‘qmi har kuni reklamalarga duch kelamiz. Oddiygina misol: televizorni
yoqishimiz bilan xilma-xil reklamalarning efirga uzatilayotganining guvohi bo‘lamiz. Ular
orasida tibbiy reklamalar son jihatdan salmoqli o‘rin egallaydi. E’tiboringizni bir reklama
matniga garatmogqchiman:

“Colgate” tish pastasi reklamasi (7-rasm) matni:

Sen mutlaqo tayyormisan? Uning oilasi bilan tanishishga?Bu muhim voqeaga... Boshqa
oddiy tish pastasidan farqli o‘laroq yangi “Colgate total’ning ilg‘or formulasi tishdagi, tildagi,
milkdagi va lunjdagi bakteriyalarga qarshi kurashadi va o‘n ikki soat davomida himoya qiladi.

Sen mutlaqo tayyor bo ‘lishing uchun — yangi “Colgate total !

Barchasiga mutlago tayyor bo‘l!

I-rasm

Ushbu reklamaning ruscha varianti bilan tanishgan kishi matnning to‘g‘ridan-to‘g‘ri
tarjima qilinganini darrov anglaydi. Bunday tarjimada o‘zbek tili me’yorlarini chetlab
o‘tish hollari kuzatiladi. Reklamaning dastlabki jumlalariyoq sintaktik jihatdan g‘aliz.
Aslida: “Qaylig ‘ingning(sevgilingning) oilasi bilan tanishishga tayyormisan?” tarzida bo‘lishi
kerak. Shu o‘rinda yana bir jihatga e’tibor qaratishimiz kerak. Reklamalarda mentalitetimizga
x0s bo‘lmagan o‘rinlar mavjud. Ko‘pchiligimizning oilamizda hech bo‘lmaganda bitta endigina
unib-o°sib kelayotgan yosh bola bor. Ularni sinchiklab kuzatsangiz, televizor orqali uzatilayotgan
reklama matnlarini osonlik bilan yodlab oladilar. Reklamalar ularning ongiga shu qadar singib
ketadiki, reklama boshlanmasdan turib reklama matnini xuddi she’r o‘qiyotgandek sharros aytib
beradilar. Yuqoridagi kabi reklamalar ularning milliy dunyoqarashiga salbiy ta’sir etishi bilan bir
qatorda ona tilining muloqot ko‘nikmalarini egallashiga ham o°z ta’sirini ko‘rsatmasdan qolmaydi.

Mana bugun xalqimiz og‘ir sinovlarni boshdan kechiryapti. Ming afsuski, tojli virus yurtimizni
chetlab o‘tgani yo‘q. Shunday sharoitda bu jarayon reklamalarda aks etishi tabiiy. Virusdan
himoyalanish, uni yuqtirib olganda qanday yo‘l tutish lozimligi yuzasidan tavsiyalar ijtimoiy
reklamalarda o‘z aksini topmoqda. Shunday reklamalarni kuzatar ekanmiz, ularda uslubiy
g‘alizliklar mavjudligiga guvoh bo‘lamiz. “Pandemiya sharoitida dafn marosimlarini qanday
o‘tkazish lozim?” degan savolga javob beruvchi ijtimoiy reklamada nutq so‘zlovchi kishi nutqida
qator kamchiliklarni kuzatamiz. Jumladan:
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“Vafot etganlarni hurmatini joyiga qo ‘ygan holda qanday dafn marosimlarini o ‘tkazish
mumkin?” (Aslida “Vafot etganlarning hurmatini joyiga qo ‘ygan holda dafn marosimlarini
qanday o ‘tkazish mumkin? ” tarzida bo‘lishi kerak)

“Ko ‘rishishlikni esa vaqtinchalik tark etishlik kerak”;

“G ‘uslda ishlatilgan barcha narsalar yoqib yuborishligi lozim ™

“Besh-olti soatga quyosh nurida quritilishligi shart”

“... kelganlar ijtimoiy masofani saqlashliklari muhim”

Afsuski, tashqi tibbiy reklamalarda ham imloviy xatolar talayginaligini ko‘ramiz (2-rasm).

2-rasm.

66,9

Birgina shu peshlavhada “x” va “h” tovushlarining farqlash bilan bog‘liq xatolarga yo‘l
go‘yilgani va bu yozuvda ham aks etganini ( “zaxarlanish” deyilgan aslida “zaharlanish” yoki
“hoxlaganda” deyilgan aslida “xohlaganda” bo‘lishi kerak) ko‘rish mumkin. Yoki matnda
“jig ‘ildon qaynash” birikmasi qo‘llangan. Aslida “jig ‘ildon gaynashi” bo‘lishi kerak.

Xullas, OAV orqali e’lon qilinayotgan har bir reklamada mavjud til me’yorlariga amal qilinishi
lozim. Shuningdek, ularning mentalitetimizga mos kelishi kelajak avlod tarbiyasi uchun g‘oyatda
muhim.

Foydalanilgan adabiyotlar: . .

1. DOmbek T. )KamoaTunnuk OunaH anokanap Ba pexiaama. Y3MYVY. YkyB kymnanma. T. 2019.

2. Sobirova D. Tibbiy reklamalarda parafrazalar. “Mononoii yu€uuii”// MexnyHapoaHbIi
HayuHuil )xypHai. ISSN 2072-0297. 2020. Ne13 (303), IV gacte. C. — 266-267.
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W3YYEHUE TBOPYECTBA MHUCATEJISI C TIOMOIIBIO MHTEPAKTUBHBIX
METO/IOB

Hlepanuesa /[lunapom FKOnoawesna
Cuipoapuinckasa oonacms paiion

Caiixynooad yuumenvHuya pyccko2o a3vika wik Nel
Ten: +998998692015

AHHOTaHI/[ﬂ: B )IﬂHHOfI CTaTbC paCCMATpPUBAIOTCA METO/AbI ITOBBIIICHUA MOTUBAIIUN YHAIITUXCS
K YpOKaM pyCCKOM JUTEPATyphl 5-6 KIACCOB, M3YUYaAIOIINX PYCCKHH SI3bIK B Y30€KCKHUX IIKOJIaX.

KiloueBble cJiOBa: WHUIMATHBA, COPEBHOBAaHWE, CTHUMYJIUPOBAHHWE, YTCHHE KHUTH,
MHTEPECHI,METOM, SUJETUKA, yUalUeCs, YUUTEb.

[Tpu n3yueHnn KpaTkue cBefeHus u3 Ouorpaduu s ObI MPEATIOKII TOTH30BATHCS CIIE YOI~
MU 6 UHTEPAKTUBHBIMM METOAAMU U JIOTOJIHUTEIbHBIM MaTepHalioM, KOTOPbIE IOMOTAIOT JAETAM
Jy4llle YCBOUTh M3y4daeMblii MaTrepuall. B Hauane 3aHsATUS pa3birpacM METO «Yrajaai CIOBOY.
Ha crone nexar 7 ctukepoB, Ha 000pOTe KOTOPBIX HANMMCAHBI 10 OAHON OykBe. 3agaHue: 31ech
crpsATaHO (haMUIIUsl BEJIMKOTO pycckoro mucarens. Haigure ero gpamunmio. Ydamuecs mno ove-
peau BBITATHBAIOT MO OJHOMY CTHKEpY, CTOSl Y JIOCKHM, BCIyX Ha3bIBalOT OykBbl. OcTajibHbIe
y4aliuecs, BBICIYIIaB, HAXOAAT (paMUIMIO THCATeNsd. YUEHUKU NPHUKPEIUISIOT JIUCTHI Ha J0-
cke. Oto cioBo «Toncroit». HoBas tema. «JleB HukonaeBuu Tosncroil. JKu3zHp u TBOpUECTBOY.
C moMoIlpi0 KOJOCKOIA Ha AKpaHe MPOELUPYIOTCS OCHOBHBIE CBEIEHHS JKU3HU U TBOPYECTBA
Toncroro. Cnenyromuii Meroxa «Knacrep « OCHOBHBIE 3Tarnbl )KU3HU TosicToro». JleTn 3HakoMsIT-
Ci C OCHOBHBIMM 3TallaMM KU3HU MHcCATeNs U CcOCTaBisAOT kiacrtep «Toncrtoi». Caemyromum
MHTEPAaKTUBHBIM MeToAoM siBisercss uarpamma «Benna» mpouumraeM 1Ba nuceMa ToscToro:
nepBoe MUChbMO OBLJIO HANMCAaHO, Korja mucarento O0buto 34 roma. D10 cBoeoOpa3zHOE MpHU3HA-
HUE B JIFOOBH, Jpyroe — mocleanee «Yxon Toscroro u3 cBoero moma». CpeaHIO 4acTh ATOU
JUarpaMMbl  3allOJIHUM BMecTe ¢ yyamumucs. OHM JOJDKHBI INPUNHTH K BBIBOAY O TOM, 4YTO
o011ero Mexy IByMs MUCbMaMU. JTH KauecTBa OTIMYaOT TOJICTOro — ryMaHucTa, MMEHHO JjaH-
HYIO 3allMCh yYalluecs NEPEenuIlyT B T€Tpaau. DTOT METOJ IMOMOKET Y4YalluMCsl MPEACTAaBUTh
XapaKTepHbIC YEPThl BEIMKOTO MUCATENs. Ydyaliuecs ¢ dKpaHa HOyTOyKa MEpenuiIyT 5 HOBBIX
cinoB. I'pynna penurca Ha Tpu noarpynnsl. Cnenyromumid Meton «Ilouta». Ha ctone nexar tpu
KOHBEpTa, Ha OOpaTHBIX CTOPOHAX KOTOphIX HamucaHbl «Tonctoiy, «llymkun», «JIepMOHTOBY.
Ha npyrom crose nexar CTHKEpbl, HA KOTOPbIX HalMCaHbl Ha3BaHUS 10 ISITM CTUXOTBOPEHUM
IlymxnHa u JlepmoHTOBa M Has3BaHuA It npousBeaeHui Toncroro. [IpencraBurens kaxaou
TPyl BO3BMET MO OJHOMY KOHBEPTY M WIECHBI KaXJOW KOMAHJbl IOOYEPEAHO BBITATMBAIOT I10
OJIHOMY CTHKepy. Eciii CII0BO Ha JTUCTKE COOTBETCTBYET HAJIMCH UX KOHBEPTA, TO MOMEIAIOT B
CBOI1 KOHBEPT, €CIM HE COOTBETCTBYET, TO MOJIOXKAT JINCTOK HAa MECTO. BhIMIrphIBaeT Ta KOMaH/a,
KOTOpasi PaHblle BCEX U MPABWIBHO BJIOJKUJIA B KOHBEPTHI COOTBETCTBYIOLINE Ha3BaHMs CTUXOB
U npousBeneHUN. B KaxaoM KOHBepTe JOMKHO OBITh MO 5 Ha3BaHUW. DTOT METOJ MO3BOJIHUT
pa3BUBaTh MaMATh YYallMXCAd M PAaCUIMPUTh UX KPYro3op o mucareiasx v nosrax. Crenyronuii
Mmeton «3ur-3ar». Ha Tpéx nucrax Hanucansl 3 Tekcta: Ha nepsoM Jucte «bubmuoreka Toncro-
ro», Ha BTOpoM — «CropT B ku3HH TOJICTOTO», Ha TPEThEeM — «SICHOMOMSHCKas 1mIKoIay. Kaxmas
KOMaHJla BBHIOMpAET M0 OJHOMY JIUCTY W NaéTcs 3aJaHue U3yduTh TeKcT. Ha 310 oTBOIMTCA 5
MUHYT. [0 nucreueHnn cpoka OJUH y4alluics ¢ KaKIOW IPyIIbl PACCKAXKET COAEPKAHUE TEKCTA.
JlonyckaroTcsi JOTOJIIHEHUS CO CTOPOHBI WIEHOB JaHHON KOMaH/bl. BEIMIrphIBaeT Ta KOMaHAa, KO-
TOpasi MOJHOCTBIO paccKas3ayia cojep:kaHue Tekcra. OCHOBHBIE Ipou3BeneHus ToicToro gaérces
B Bujae kinacrepa «lIpoussenenus Tosncroro»: O6 MCTOpUU CO3aHUU KaKJIOTO MPOU3BEIEHUS
pacckaxeT npenojaanarenb. Cneqyromuii MeTo, «bykBbl pacchinmainchy. Ha cTone nexar B Tpu
CTOMKHU cTUKepa. Ha xaxxaoM JucTke 1o oaHou OykBe. B mepBoii cTornke Takux JUcTKOB 11, BO
BTOpOH — 12, B TpeTbeil — 9. 3aiaHue: 34€Ch CIpsATaHbl HA3BaHUS U3BECTHBIX poMaHOB ToscToro.
UneHs! KaxJOU TPYIIbl OEpyT MO OJHOMY JIMCTKY M COCTaBISIOT ci0BO. COCTaBIEHHBIE CIOBa
— Ha3BaHUs POMAHOB INPUKJIEUBAIOT K Jocke. «Bockpecenue», «AHHa Kapenuna», «BoliHa u
MUpP». DTOT METOJ] MO3BOJISIET IPOYHOMY YCBOEHHUIO yYalllMMMCS TOT WJIM MHOW TekcT. Kpome
TOTO, JETH IOJIy4aloT OTCTYTCTBYIOUIYIO B YYEOHUKE JOMOJHUTENbHYIO HH()OPMALIMIO O JKU3HU
BEJIMKOTO MMHCATEIS.
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