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MILLIY- MA’NAVIY QADRIYATLARDA UMUMINSONIY FAZILATLARNING
AKS ETISHI

Amankulova Nargiza Izzatullayevna.
Samarqand viloyati Narpay tumani XTB ga
qarashli 64-umumiy o‘rta ta’lim maktabi
ona tili va adabiyot fani o ‘qituvchisi

Annotatsiya: Maqolada mamlakatimizda ulug‘lanib kelinayotgan milliy-ma’naviy
gadriyatlarning umuminsoniy qadriyatlarga mosligi hamda bugungi kunda qadriyatlarning
yoshlar hayotidagi ahamiyati yoritilgan.

Kalit so‘zlar: ma’naviy sohalar, milliy g‘oya, milliy mafkura, umumbashariy gadriyatlar.

Mamlakatimiz o‘z mustaqilligini qo‘lga kiritgach, ma’naviy sohadagi islohotlarimiz ko‘lami
yanada kengayib, milliy g‘oya, milliy mafkura ruhi xalqimiz ongida milliy va umuminsoniy
gadriyatlarimizga nisbatan munosabat kengaymoqda. O‘zbekiston Respublikasining Birinchi
Prezidenti I.A.Karimov o‘zining ,,Mamlakatimiz taraqqiyoti va xalqimizning hayot darajasini
yuksaltirish—barcha demokratik yangilanish va iqtisodiy islohotlarimizning pirovard maqgsadidir”
asarida shunday deydi: ,,Bizga hamisha ma’naviy kuch-quvvat beradigan milliy gadriyatlarimiz,
boy tarix va madaniyatimiz, buyuk ajdodlarimizning qoldirgan bebaho merosi, din-u diyonatimizni
ko‘z qorachig‘iday asrab-avaylab, e’zozlab, ertangi kunga bo‘lgan ishonch tuyg‘usini o‘z amaliy
ishlarimiz bilan yanada mustahkamlash lozim”. Bugun xalqimiz, ayniqsa, yoshlarimiz o‘zligini
tobora chuqurroq anglab borgani sari barchamizning qalbimizda ,,Biz kimmiz, kimlarning
avlodimiz, kimlar bilan faxrlanamiz, biz ularga munosib bo‘la olamizmi?” degan da’vatkor
so‘zlar teran ma’no kasb etishi tabiiydir. Biz yosh avlodimizni milliy qadriyatlarga sadogat ruhida
tarbiyalash bilan birga, ularning umumbashariy taraqqiyot yutuqlari, zamonaviy bilimlarni har
tomonlama chuqur va puxta egallashi uchun barcha shart-sharoitni yaratib berishimiz lozim.
Yoshlarimizni o‘z mustaqil fikriga ega bo‘lgan,barcha sohalarda dunyodagi tengdoshlari bilan
bellasha oladigan, biz boshlagan ishlarning munosib davomchilari, mard va jasur, komil insonlar
qilib tarbiyalash—bu nafaqat kata baxt, ayni paytda bu avvalo, o‘zbek xalqining qadimiy shuhratini
qayta tiklash, uning xalgaro maydondagi obro‘-e’tiborini yanada yuksaltirish, rivojlangan davlatlar
safidan o°rin egallashning asosiy sharti va garovidir.

Milliy qadriyatlar—millat uchun muhim ahamiyatga ega bo‘lgan etnik jihati va xususiyatlari
bilan bog‘liq qadriyat shakllari. Dunyoda o‘ziga xos qadriyatlari bo‘lmagan millat yo‘q. Milliy
qadriyatlar millatning tarixi, yashash tarzi, ma’naviyati hamdamadaniyati bilan uzviy bog‘liq holda
namoyon bo‘ladi. Milliy qadriyatlar mamlakatimiz mustaqilligini mustahkamlaydigan ma’naviy
asoslardan biridir. Xalqimizning asrlardan asrlarga meros tarzda kelayotgan milliy qadriyatlari
uzoq tarixiy jarayonda shakllangan.Ular ona yurtga ehtirom,avlodlar xotirasiga sadoqat, kattalarga
hurmat, hayo, andisha kabi xususiyatlarning ustuvorligi, boshqa xalqglarnikiga o‘xshamaydigan
urf-odatlar, rasm-rusumlar, marosimlar va an’analar bilan tavsiflanadi.

Ma’lumki, gadriyatlar muayyan sharoitlarda shakllanadi. Shu sababli ular mahalliy, milliy,
mintagaviy shakllar va umuminsoniy mazmunda mavjud bo‘ladi. Mahalliy qadriyatlarning eng
yetuklari va milliy manfaatkarga moslari asta-sekin saralanib, umummilliy darajaga ko‘tariladi.
Milliy muhit gadriyatlarni yaratish va saralashning asosiy manbaidir: u milliy gqadriyatlarning eng
yaxshilarini voyaga yetkazib, jahon miqyosiga olib chigadi.

Milliy mafkuraning umumbashariy tamoyillari—uning umuminsoniy mazmunidan kelib
chiqadi. Birinchi Prezident Islom Karimov asarlari asosida tayyorlangan ,,Milliy istiqlol g‘oyasi
: asosiy tushuncha va tamoyillar” risolasida mafkuramiz tayanadigan umumbashariy tamoyil va
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qoidalar ko‘rsatilgan:

- mamlakatning mustaqilligini mustahkamlash,uning hududiy yaxlitligi va sarhadlar daxl-
sizligini ta’minlashda yordam berish;

- qonunning ustuvorligi,demokratiya va o‘zini o‘zi boshqarishning hayotda mustahkam
o‘rin egallayotganiga asoslanganlik;

- milliy va umuminsoniy qadriyatlarning uyg‘unligiga tayanish;

- xalqaro huquq qoidalariga mos kelishi;

Ushbu  qadriyatlar asosida shakllangan milliy mafkura,0‘z mohiyatiga ko‘ra xalqaro
talablarga,umuminsoniy qadriyatlarning ustuvorligi tamoyillariga mos keladi,ularni milliy darajada
namoyon bo‘lishi uchun imkon yaratadi.Shu bilan birga u mamlakatimizda yashayotgan barcha
millat va elat,din va qatlam vakillarining umumiy maqgsad- muddaolarini ifodalaydi,xalqimiz
o‘tmishi va kelajagini bir-biri bilan bog‘laydi,uning asriy orzu-istaklarini amalga oshirishga xizmat
qiladi.Bu esa mazkur mafkuraning jahondagi demokratik jarayonlar,tinchlik va barqarorlik,inson
huqugqlari va vijdon erkinligi kabi umumbashariy qadriyatlar mazmuniga mosligini ko‘rsatadi.

Foydalanilgan adabiyotlar ro‘yxati:

1. LA.Karimov. ,,Mamlakatimiz taraqqiyoti va xalqimizning hayot darajasini yuksaltirish—
barcha demokratik yangilanish va iqtisodiy islohotlarimizning pirovard magsadidir”. Tosh-
kent.2002-yil

2. ,,Milliy istiglol g‘oyasi:asosiy tushuncha va tamoyillar” risolasi. Toshkent.2000-yil
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BRITISH AND AMERICAN ENGLISH AND GRAMMATICAL DIFFERENCES

Narbutayeva Munira G‘ulombekovna
Dijizzakh, an English teacher at school No: 14
Email: muniranarbutayeva@gmail.com

Annotation: There is no denying that learning English, which is a foreign language, is now one
of the main foods for students. The rules for learning any language we learn are as endless as the
ocean. It tells us that there are lexical and grammatical differences between British and American
English.

Keywords: British English, American English, colloquial, group names

English is the main spoken language in the British and American territories, and these two
language centers have their own distinctive features, which are lexically very long. The following
are examples of similar lexical, grammatical, and pronunciation differences, proving what is said
in our language:

Will you play football at the weekend? (British English)

Will you play soccer on the weekend? (American English)

The first of the two sentences above, ‘Do you play football on the weekends’, refers to British
English, where they refer to football as ‘Play football’, while American English refers to it as ‘Play
soccer’. It is worth noting that the word, which is now translated into Uzbek as ‘Weekend’, which
includes Saturdays and Sundays, is used in American English with the preposition ‘On’ and in
British English with the preposition ‘At’. Let’s look at the following example.

Let’s sit at the front of the cinema. (Britain)

Let’s sit in the front of the movie theater. (America)

Below we analyze another example and focus on the differences in spelling rules:
I have a gray pencil. (or I have got in BritainEnglish)

I have got a gray pencil. (in American English)

The grammatical variety that catches our attention is the use of ‘Have and have got’. So ‘can’
or ‘have got’ can be used in British English. But ‘Have got’ should be used in American English.

Gray’ is gray, which is an English word that varies in spelling in regions. That is, the British
write this color as ‘Gray’, while the Americans write it as ‘Gray’. So below are some examples.

There are many such words. When it comes to grammatical proportions, let’s move on from
the simplest to the most complex.

References:
1. Juan Shi. Communication in a Problem Based Learning Environment. Victoria University,
Melbourne, Australia. 2006.
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KONSTITUTSIYA BAXTIMIZ QOMUSI

Otajonova Zamira
Amudaryo tumani, Mang ‘it shahari
36- sonli maktabnining ingliz tili fani o ‘qituvchisi

“Konstitutsiya” so‘zi turli davrlarda, turli ma’nolarda qo‘llanilgan bo‘lsada, bugungi kunda u
oliy yuridik kuchga ega bo‘lgan, amaldagi qonun va me’yoriy hujjatlar poydevorini, tagzaminini
tashkil etadigan, o‘zgartirish va qo‘shimchalar kiritish qat’iy nazorat qilinadigan Asosiy qonunni
anglatadi. Konstitutsiya huquqiy davlatning asosiy belgisi hisoblanadi. Unda jamiyatning ijtimoiy
siyosly xususiyatlari, taraqqiyotining bosh mezonlari, mamlakatning ichki va tashqi siyosatining
asosly yo‘nalishlari o‘z ifodasini topgan bo‘ladi.

Konstitutsiyaning muayyan mamlakat ijtimoiy taraqqiyotining huquqiy zamini, mezoni ekanligi
uning funksiyalarida yaqqol namoyon bo‘ladi. Konstitutsiyaning eng asosiy funksiyalaridan
biri — davlatchilik rivojlanishidagi vorislikni ta’minlashdir. Bu borada shuni aytish lozimki,
konstitutsiyamizda mustahkamlangan oilaga bo‘lgan e’tibor yoki ota-onaga bo‘lgan munosabat
xususidagi qoidalarni oladigan bo‘lsak ham, bu xalqimizning ongida necha asrlardan buyon
shakllangan urf-odatlarimizning bir bo‘lagiga aylangan umume’tirof etilgan odatlarimizning
Konstitutsiyamizda o‘z ifodasini topganligining bir namunasidir.

Konstitutsiyaningsiyosiyfunksiyasini oladigan bo‘lsak, u jamiyatning ijtimoiy tuzumini tartibga
solish bilan birga siyosiy hayot hamda hokimiyat uchun kurashning muayyan huquqiy doirasini
belgilab berishda ifodalanadi. Tashkiliy funksiyaning mohiyati davlatning konstitutsion tuzilishini
tashkil etish va uning faoliyatiga doir asosiy mezonlarni tartibga solishdan iborat.

Konstitutsiyada jamiyat taraqqiyotiga turtki beruvchi g‘oyalar o‘z ifodasini topadi. Bu uning
amaliy funksiyasini namoyon qiladi.Konstitutsiya asosiy qonun sifatida muayyan davlatning
huquqiy va qonunchilik tizimlarining o‘zagini tashkil etadi, huquqiy tizim faoliyatining ustuvor
tamoyillarini belgilaydi va bu uning yana bir —yuridikfunksiyasida yaqqol namoyon bo‘ladi.

O‘zbekistonimizning Konstitutsiyasida yurtdoshlarimizning kelajak avlodlarga ozod va obod
Vatan qoldirish, ularning baxtu kamolini ko‘rishdek orzu-havaslari o‘z ifodasini topganligi bilan
birga, davlatimiz rahbari ta’kidlaganlaridek,unda jamiki dunyoviy ne’matlar orasida eng ulug‘i
— Inson degan fikr ilgari surilgan va shu asosda fuqaro — jamiyat — davlat o‘rtasidagi o‘zaro
munosabatning oqilona huquqiy yechimi belgilab berilgan. Asosiy qonunimizda demokratik
huquqiy davlat, adolatli fugarolik jamiyatining qiyofasi, o‘ziga xos belgi va xususiyatlari shakli
va shamoyillari o‘z ifodasini topgan.

Ulug® ajdodlarimizning asriy armonlari, erkin hayot, farovon jamiyat va adolatli davlat barpo
etishdek eng ezgu tilaklari va ulug® orzularini o‘zida mujassam etgan davlatimiz Konstitutsiyasi
barcha qabul qgilinadigan qonunlar va me’yoriy hujjatlar uchun mustahkam asos va dasturilamal
bo‘lib xizmat qilmoqda. Konstitutsiyamizda shaxs, uning huquq va erkinliklari davlatdan ustunligi
e’tirof etilgan, shuningdek, unda inson qadri, shaxs erkinligi va hayotini ta’minlovchi tabiiy
imkoniyatlarni yuzaga chiqishiga alohida ahamiyat berilgan.

Konstitutsiyamizda shaxsning yoshi, millati, irqi, ijtimoiy ahvoli bilan bog‘liq hech qanday
cheklashlar yo‘q. Masalan, boshqa mamlakatlarning fuqarolikka ega bo‘lish to‘g‘risidagi
gonunchiligida kuzatishimiz mumkin bo‘lgan til bilish va o‘troqlik masalasida ham cheklashlar
yo‘q bo‘lib, teng fuqarolik huquqi mustahkamlab qo‘yilgan. Bosh Qomusimizda insonning
kundalik hayotdagi eng muhim ehtiyojlarini ta’minlovchi imkoniyatlar — yashash huquqi, shaxsiy
daxlsizlik huquqi, sud jarayonida shaxsiy manfaatlarni himoya qilish huquqi, turar joy daxlsizligi
huquqi, bir joydan ikkinchi joyga erkin ko‘chish huquqi, fikrlash, e’tiqod va so‘z erkinligi,
vijdon erkinliklari qonuniy yo‘l bilan kafolatlangan.

Umuman, konstitutsiyamizda ko‘p yillik milliy davlatchiligimiz an’analari inobatga olinishi
bilan birga, jahon konstitutsiyalarining tajribalaridan ham keng foydalanilgan. Shu yo‘l bilan
uning eng insonparvar, demokratik va adolatli Qomuslardan biri bo‘lishiga erishilgan.Shuni ham
alohida ta’kidlash joizki, bugungi kunga kelib bosh Qomusimiz har bir fugaromiz qalban va
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vujudan e’zozlovchi muqaddas huquqiy qadriyatga, umid, ishonch va ezgu-niyatlar qo‘rg‘oniga
aylangan. Yillar o‘tgan sayin konstitutsiyamizning hayotimiz, taraqqiyotimiz uchun ahamiyati
ganchalik katta ekanligiga, tanlagan yo‘limiz nihoyatda to‘g‘ri ekanligiga qayta-qayta ishonch
hosil qilaveramiz.

Xulosa qilib aytganda, Konstitutsiya — tarixiy ahamiyati beqiyos bo‘lgan hujjatdir. Uni shu
vaqtga qadar davlatchiligimiz tarixidagi boshqa hujjatlarning birortasi bilan giyoslab bo‘Imaydi.
Zero, unda tarixiylik zamonaviylik bilan uyg‘unlashib, jahonning ijtimoiy, siyosiy, falsafiy va
huquqiy tafakkuri sohasida erishilgan barcha yutuqlar mujassamlashgan.

Hosops [ 2020 7-Kucem TourkeHT
13



% V3BEKHMCTOHJIA WJIMHH-AMAIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBJIIMKA
@ 22-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH

“QARAMOQ” FE’LINING GAP AKTUAL STRUKTURASIGA TA’SIRI

Qanoatova Nazokat Sotvoldi qizi,
Andijon davlat universiteti ATM xodimasi
Telefon: +998 90 527-77-79

nazokatatm@gmail.com,

Annotation: The verb look “qaramoq” which has a special place in Uzbek linguistics with
its variety of functional and meaning features has not been specifically studied. Taking this into
consideration, the very article explains the actual division of a sentence, the theme and rheme parts
and the importance of the verb look “qaramoq” in the sentence.

Annotatsiya: O‘zbek tilshunosligida funksional va ma’no xususiyatlarining kengligi bilan
tilimizda alohida o‘rin tutuvchi garamoq fe’li hozirda maxsus tadqiq etilmagan. Ana shuni e’tiborga
olganimiz holda, mazkur maqolamizda gapning aktual bo‘linishi, gapning tema va rema qismlari
va qaramoq fe’lining gap aktual tuzilishidagi o‘rinlari ochib berilgan.

Tayanch so‘zlar: actual struktura, tema, rema, predikat, aspect, propozitiv, kommunikativ,
denotativ, signifikativ, presuppozitsiya, propozitsiya.

Gapning aktual bo‘linishini ba’zi adabiyotlarda gapning funksional istigboli deb ham
yuritiladi. Ma’lumki, til tafakkurning nutqda bevosita namoyon bo‘lishidir. Lekin til bilan
tafakkur bir-biriga teng emas, ular dialektik butunlikni tashkil etadi. Tilni tafakkurdan
va tafakkurni tildan ajratib qo‘yish mumkin emas. Ular doimo bir-birini taqozo qiladi.
Gaplar (darak gaplar) mantiq birligi bo‘lmish hukmni aks ettiradi. Hukm asosan, sub’yekt
va predikatdan tashkil topadi [1.25-b].

Gap mazmuniy sintaksisi haqida fikr bildirilganida uning turli xil aspektlari (propozitiv,
modal, kommunikativ) ajratiladi.

Agar propozitiv (nominativ) va modal aspektlari gapning in’ikos etish semantikasini, uning
denotativ va signifikativ mazmunini aks ettirsa, kommunikativ plan, birinchidan, so‘zlovchining
kommunikativ niyatini, ya’ni shu gapdan ifodalangan ob’yektiv mazmun elementlarining
ahamiyatlilik darajasini belgilashni (aktual bo‘laklarga ajratish) hamda darak, so‘roq, buyruq
ifodalashni, ikkinchidan, presuppozitsiya axborotini o‘z ichiga oladi. Shunday qilib, til birligi
sifatida gap semantikasiga faqat nominativ plan — propozitsiya plani oiddir. Kommunikativ plan
esa jumla semantikasining, demak, nutq semantikasining predmetidir [2.380-b].

Jumlaning kommunikativ vazifasi nuqtayi nazaridan tuzilishi uning aktual tuzilishi hisoblanadi.

Kommunikativ (aktual) vazifa nuqtayi nazaridan jumlani tashkil etuvchi elementlar tema
(ma’lum)varema (yangi) qismlariga bo‘linadi. Jumlaning rema qismi kommunikativeng ahamiyatli
gism — kommunikativ markaz hisoblanadi. Savol gapning shu kommunikativ markazini — remani
aniqlash uchun beriladi [2.386-b]. Gapning aktual tuzilishi uning qismlarining tema va remalarga
ajratilishi bilan izohlanadi. Gap tarkibida nechta bo‘lak bo‘lishidan qat’iy nazar, u mazmuniy
jihatdan 2 gismdan: tema — ega va ega guruhi qismidan hamda rema — kesim va kesim guruhi
qismidan tashkil topadi.

Magqolamizning asosiy qismida “garamogq” fe’lining gap aktual tuzilishidagi o‘rniga to‘xtalib
o‘tamiz.

Turkiy tillarda aktuallashgan bo‘lakning ikki xil o‘rni ko‘rsatiladi. K.M.Abdullayev turkiy
tillarda aktuallashgan bo‘lakning, ya’ni remaning ikki xil o‘rni borligini: 1) kesimdan oldingi o‘rni;
2) gapning oxiri, shunga ko‘ra aktuallashishning ikki darajasi — kuchli va kuchsiz aktuallashish
mavjudligini ta’kidlaydi.

Ozarbayjon tilida kuchli aktuallashish jumlaning eng oxirida, kuchsiz aktuallashish esa
kesimning oldida yuz beradi. Uning ko‘rsatishicha, hamma bo‘laklar shunday ikki darajadagi
aktuallashishga ega.

Bu nuqtayi nazardan o‘zbek tili turkiy tillar sistemasida alohida o‘rin egallaydi. Chunki o‘zbek
tilida ayrim bo‘laklar (masalan, ega va kesim) aktuallashishning faqat bir darajasiga — kuchli
darajasiga ega. Ega aktuallashuvining kuchli darajasi uchun gapning oxirgi o‘rni xarakterlidir. Hol
va to‘ldiruvchilarda mazkur darajani kuzatish mumkin. Ammo, bunday holat og*zaki nutq uchun
ham, yozma nutq uchun ham normal hol emas. Odatda, o‘zbek tilida hol va to‘ldiruvchilarning
so‘z tartibi yordamida aktuallashish o‘rni kesim oldi hisoblanadi [2.399-b].

Hakimboyvachcha yalt etib ukasiga qaradi.
Yalt etib ukasiga qaradi Hakimboyvachcha.
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Hakimboyvachcha yalt etib ukasiga qaradi.
Ukasiga Hakimbovachcha yalt etib garadi.

O‘zbek tilida aktuallashish aksariyat hollarda gapning oxirgi qismi bilan uzviy bog‘liq. Kesim
gapning mazmuniy markazi hisoblanadi. Shuning uchun boshqa bo‘laklar uning atrofida — unga
bog‘liq holda aktuallashadi. Yuqoridagi gaplarning propozitiv aspekti barcha variantlarida
bir xil. Ya’ni, Hakimboyvachchaning ukasiga to ‘satdan qarashi — umumiy propozitsiyasidir.
Biroq, gapning aktual tuzilishi (kommunikativ aspekt) barcha variantlarda ham bir xil emas.
Birinchi variantda kesim aktuallashgan. Sababi, o‘zbek tilida kesimning aktuallashish o‘rni
gapning oxirgi qismidir. Ikkinchi variantda ega aktuallashgan. Eganing kesimdan ham keyin
joylashtirilishi unga nisbatan ta’kid ma’nosini kuchaytiradi. Yuqorida ta’kidlaganimizdek,
ikkinchi darajali bo‘laklar uchun kesimdan oldingi pozitsiya aktuallashish o‘rni hisoblanadi.
Uchinchi va to‘rtinchi variantlarda kesimdan oldin kelgan to‘ldiruvchi (ukasiga) va ravish holi
(yalt etib) gapning aktual gqismini tashkil etgan.

Gapda ega va ega guruhi hamda kesim va kesim guruhi aktual gatlamning asosiy bo‘laklari
hisoblanadi. Masalan, Butun xonadonimiz sizlarga hurmat-u umid bilan qaraydi. Keltirilgan
misolda butun xonadonimiz — tema, hurmat-u umid bilan qaraydi gismi esa — remadir. Bu gapning
kommunikativ aspekti jihatidan ko‘rinishi. Sintaktik jihatdan nechta gap bo‘lagi qatnashishidan
gat’ly nazar gapning kommunikativ aspekti 2 qismdan tashkil topadi.

Jumlaning aktual bo‘linishi gap presuppozitsiyasi bilan ham bog‘liq. Keng presuppozitsiya
ostida kishilarning o‘zini qamrab turgan ob’yektiv reallik haqidagi universal bilimi tushuniladi.
Ob’yektiv borliqda har bir predmetning tipik, xarakterli xususiyati, ma’lum narsaga moslanishi
mavjud. Predmetlarning ana shunday xususiyatlarini tavsiflashda konkret ma’noli so‘z umumiyroq
so‘z bilan almashinishi yoki butunlay tushib qolishi mumkin. Ammo, so‘zlovchi va tinglovchi
bir-birini to‘g‘ri tushunishi uchun uning tushib qolishi hech gqanday rol o‘ynamaydi [3.75-b].

Ajab inson xotirasi — eshigi yopib qo vilgan omborga o ‘xsharkan. Ombor oldidan har kuni
o ‘tasiz. O ‘tasiz-u, oz yumushingiz bilan ovora bo ‘lib, qayrilib qaramaysiz. Vaqti kelib tasodifiy
shamol omborning eshigini ochib yuboradi-yu, beixtiyor ichkariga mo ‘ralab qaraysiz.

Keltirilgan matnda “qaramoq” fe’li gapning oxirgi qismida kesim sifatida aktuallashgan. Bu
matnda ham aktuallikni, ham presuppozitsiyani ko‘rishimiz mumkin. Ya’ni, “qaramoq” fe’lining
0‘z ma’nosi emas balki pragmatik ma’nosi gapning pragmatik strukturasini shakllantirgan.

Aktuallashishning yana bir vositasi gap urg‘usi hisoblanadi. Logik urg‘u yordamida gapning
istalgan qismi aktuallashishi mumkin. Yoyiq jumlada qaysi bo‘lak mantiqiy urg‘u ostida bo‘lsa,
shu bo‘lak, rema, qolgan bo‘laklar tema qism bo‘ladi. Savol ham shu mantiqiy urg‘uli bo‘lakka
qarab beriladi. Masalan:

— Oxo! Nash! — Dyadya Vasya kotelokni changallaganicha osmonga qaradi. (Nima qildi?)

— Oxo! Nash! — Dyadya Vasya kotelokni changallaganicha osmonga qaradi. (Qayerga
qaradi?)

— Oxo! Nash! — Dyadya Vasya kotelokni changallaganicha osmonga garadi. (Qay holatda?)

— Oxo! Nash! — Dyadya Vasya kotelokni changallaganicha osmonga qaradi. (Kim qaradi?)

Mantiqiy urg‘uni xarakterlaydigan birinchi omil semantik yoki aktual omillardir. Mantiqiy
urg‘uli bo‘lak shu jumlaning mazmuniy eng ahamiyatli bo‘lagi bo‘lib, rema qismini tashkil etadi.
Qolgan bo‘laklar esa tema bo‘ladi [3.36-b] .

Xulosa qilib aytganda, gapning aktual strukturasiga ta’sir etuvchi asosiy omillardan biri logik
urg‘udir. Gap mazmuniy tuzilishida presuppozitsiya va aktual qatlamlarning alohida o‘rni bor.
Bularning birinchisi kishilarning amaliy bilimlari bilan bog‘liq bo‘lsa, ikkinchisi kommunikativ
vazifasining amalga oshishida muhim ahamiyatga ega.

Foydalanilgan adabiyotlar ro‘yxati

1. Irisqulov M. Tilshunoslikka kirish. —Toshkent, O‘qituvchi, 1992 yil

2. A.Nurmonov. Tanlangan asarlar. 1-jild. — Toshkent, Akademnashr, 2012 yil

3. A. Nurmonov. O‘zbek tilining mazmuniy sintaksisi. — Toshkent, 1984 yil.

4. N.Mahmudov., A.Nurmonov. O‘zbek tilining nazariy grammatikasi (sintaksis). — Toshkent,
“O‘qituvchi”, 1995 yil.

Internet ma’lumotlar:

5. www.google.ru. https://ru.m.wikipediya.org.
6. www.google.com/http:wikipediya.

7.  www.ziyonet.//https://uz.davron.wiki.
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ONA TILI VA ADABIYOT FANINING O‘QUVCHILAR NUTQINI
SHAKLLANTIRISHDAGI O‘RNI

Ruziyeva Ibodat Shaxriyorovna
Navoiy viloyati, Qiziltepa tuman
13-maktab ona tili va adabiyot fani o‘qituvchisi

Anotatsiya: Ushbu maqolada Ona tili va adabiyot fanining o‘quvchilar nutqini to‘g‘ri
shakllanishidagi o‘rni to‘g‘risida so‘z boradi.

Kalit so‘zlar: nutq, mazmundorlik, mantiqiy fikrlash, taqqoslash.Inson uchun nutq bu uning
butun turmush tarzi va hayoti bilan bog‘liq bo‘lgan ajralmas qism hisoblanadi. Nutq insonning
ichki olamini ochib bera oladigan yagona yo‘l hisoblanadi. Inson butun umri davomida oz
nutqini takomillashtirib boradi. U tilimizning boy imkoniyatlaridan unumli foydalanish orqali
nutqning go‘zal, ifodali bo‘lishiga yordam beradi.

O‘quvchilar nutqini rivojlantirishda quyidagi jihatlarga e’tiborli bo‘lishi lozim. Birinchidan,
o‘quvchi nutqida fikrning mantigan to‘g‘ri, aniq va izchil bo‘lishidir. Nutqda har bir fikr
mantiqan asoslangan bo‘lsagina, uning ta’sirchanligi ortadi. Bu har bir o‘quvchidan narsa,
vogea-hodisaga sinchkovlik bilan garash, ularning har biriga to‘g‘ri baho bera olish, shu yo‘l
bilan nutqni muntazam va izchil qurish, uni isbotlay bilishni talab etadi. Nutqning mantigan
to‘g‘riligi fikrlarning aniq va bir-biriga izchil bog‘langanligi, mavzudan chetga chigmaslik, hukm
va xulosalar asosli bo‘lishi lozim.Ikkinchidan, nutqning ohangdorligi. Ohang o‘quvchi nutqining
ta’sirchanligini oshirish vositasi hisoblanadi. Shuning uchun she’riy asarlar, nasriy parchalarni
ohangdorlikka amal gilgan holda o‘qiy olish ham o‘quvchi nutqini rivojlantirishga xizmat qiladi.
U ohang yordamida nutqni sintagmalarga bo‘ladi, mantiqiy urg‘uni ham o‘rinli qo‘llaydi.

Uchinchidan, nutgning soddaligi va sofligi. Sodda nutq, avvalo, tushunarli bo‘ladi. Nutqning
tushunarli bo‘lishi bir tomondan, fikrni lo‘nda, aniq bayon qilish, tushunarli bo‘lmagan g‘aliz
jumlalardan saqlanishda namoyon bo‘lsa, ikkinchi tomondan, tinglovchining tayyorgarlik
darajasiga ham bog‘liq. Demak, o‘quvchi fikrni ham sodda, ravon bayon qilishi, ham o‘zgalar
fikri mohiyatini anglab, uni tushunish imkoniyatiga ega bo‘lishi kerak. Nutqning sofligi, avvalo,
uning tozaligi demakdir. Nutqni bunday so‘zlardan tozalab borish, fikrni sof adabiy tilda, uning
boy imkoniyatlaridan foydalanib bayon qilish ona tili fani o‘qituvchisining asosiy vazifasi
bo‘lmog‘i lozirivojlangan nutqqa faqat shularning hammasiga amal qilish orqali erishadi. Bu
talablarga doimiy va qat’iy amal qilinsagina nutqni o‘stirish, rivojlantirish samarali kechadi.

Foydalanilgan adabiyotlar ro‘yhati:
1. Mahmudov N.O‘qituvchi nutqi madaniyati.Toshkent-2009.
2. K.Qosimova S.Matchonov va boshqalar “Ona tili o‘qitish metodikasi”
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APAb TWINJIAH UCITAH TUJINTA V3JIALITAH CV3JAP BA BYHTA TYPTKH
BYJITAH OMMJIJIAP

Kocum Aooynnox Mupaghzan yanu

Towkenm uciom uncmumymu yKUumye4ucu,

Towkenm 0ag1am wapKUIyHOCIUK YHUGEPCUMEMU MASUCMPAHMU
Teneghon: +998998183971

abdulloh_qosim@inbox.ru

AnHoTamusi: Ymly Makosiaaa apad THIMHUHT XaXOH THWJUIApU opacuaaru ypHu, EBpora
TUJIApU, XYCyCaH HUCHaH TWINra TabCUpU Ba OyHTM TYpTKH OYiraH omMmwuiap Xycycuuaa
MyJ0Xa3ajgap KUpUTUITaH.

Kanur cyznap: Comuii Tusap, y3namma cysiap, KagumMuil AHganyc AMEpHU, aHUKJIMK apTUKIIH.

Apal TiIu X03UPru KyH/1a OJITH 5Kax0H TUIMHUHT Oupu xucobmanaau. OHECKO ax6opotura
Kypa, xo3upru Kynaa aynéaa 5600man opTUK TUJI Ba lIeBaJap MaBxkya. bupnamran Mumnnatinap
TamkwioTn KeHramnulapyja Wil OPUTHILN yYyH KYJUIaHAQJAWraH €TTH TWIHUHT OuTTracu apal
tunnaup. by tunna BMT, Apa0 nasnatnapu nuracu, @ope kypdasu apal naBiatiapu KEHIallu,
AOIIEK Tamkunoru, Apad Twin akaaemusicd, Mciaom poOuTacy TalIKWIOTIAPH CUHTapH Oup
KaTop XaJKapo TAIIKWIOTIap/Aa KeHramnuiap, ceccusijiap Ba Maxiaucaap oaubd 6opumianu.

MabiymMKH, COMUI TUIUIap OWlacura KUpyBuM apald THIIM AYHEHUHT HT KaJUMIH TWUIApUIaH
Oynuiy 6unaH Oupra Y3MHUHT OOMIUTH, KEHTKaMpPOBJIMIY, Ha30KaT Ba JiatodaTu uia abtupodra
cazoBop O0ynraH. FOkcak Mmaxopar HaMmyHacH OYJTaH KJIAaCCHK Ha3My HacpH, Ma3Kyp THIIA E3WIITaH
Tapuxui, agabuii, ancaduii manbanap Ba ’Hr acocuiicu, KypboHu kapum Ba Xaaucu mmapud
THIIM OYIIraHu 3ca, apad TWIMHUHT KHAMAaTUHHU YaHJOH OLIMPIaH.

Apab tunu YHnab acpiaapaan OyEH MyCyIMOH oJlaMua, XycycaH, MoBapoyHHaxp/a XaM HiIM-
Mabpudar TUIH YIapoK amaiaa OyiraHu HaTWKacuaa ymoy KyFpodusaa MaBxKy THUIAPHUHT
Oapuacu, XKymuiaJiaH, y30€K THUJIMHUHT XaM KYymuiad cysnap OuiaH OOWHMINM cailkaid TOmHO,
TapakKKW{ JTUIIUTA WKOOWN Tabcup Kypcarau. FOxopumarmmapiaH kenub 4uKKaH xoJijaa, apad
TWIMHH YpraHuil, Ypratuil, WIMAHA acocaa 4YyKyp Ba TEPaH TYLIYHHII JKaXOH MaJaHHSATH,
MYCYJIMOH IIapK TapuxH, anabuéru, KonaBepca, Baranumus monmu Ttapuxu, Ypra Ocuénan
eTHIHNO YMKHO, yMyMKaxXoH WIM-(aHU puUBOXkHra Oekuéc xucca KymraH MyTadakKUpIapHUHT
apab Tunuaa €3uraH acapiaapy OuiaH siHa/Ia IKWHPOK Ba aHUKPOK TAHMIIHII HyJTu1a MyCTaxKaM
KYTpUK OYIM0 XU3MaT KUJIaIn.

[ly6xacus, Xxap KaHAai THITHH JTyFaTaapCcu3 YPraHuIll TaCaBBYp KUJIapiu vl smac. bunoOapuH,
MHCOHUAT ¥3 TapuxXuJa KyJa KaauMIaH OUp THIUIM, UKKHM Ba KYI TWUIM JIyFaTiap Ty3U0 KejraH
Ba Oy iynna karrta Taxkpuba oprTuprad. Mabiiym Oynummnya, Typiu XaJkjaapAa JIyFaTIIyHOCIUK
aHbaHacH y4 OOCKMY/a IIaKyIaHraH. bupunun Oockuy, dyrarraya OynraH aaBp 1e0 artamaiu.
VYly 60ckuy TyUIyHapCU3 CY3/IapHHU M30XJ1aml Omnan Genrunanu0, myMepiaapaa Mui. aB. XXV
acpna, xuroinapaa mui. aB. XX acpna, Fapouii EBponana muin. aB. VII acpaa 1o3ara kenras,
MKKUHYM OOCKHUY, WIK JIyFaT 1aBpu €0 I0pUTUINO, OF3aKu THIaH GapK KWIyBUM anaOuil TUIHU
Ypranuira xuzMar kuiarad. Canckput tunuaa 6y 6ockuy VI-VII acpnapaa, kagumru 1oHOHIIapaa
aca X acpjia ro3ara KeiraH Oyica, KeHMHPOK JoTHMHYa-uHIM34Ya (XV acp), 4epKoB CliaBsHYA-
pycuacu (XV acp) xkaOu MKKM TWUIM JIyFamiap naiino 6ynnu. bup Twum uzoxiam dyrariap
nactiad uepormudu €3ysra acocianran Xuroi (mui. aB. 111 acp) Ba Snmonusna (VIII acp)
Ty3WITraH. Y4UuHYH OOCKHUY, PUBOXKIAHTaH MWUIMHA anabuii THjuIapra acocliaHTaH Tapapuil 3TaH
THIIITYHOCTUK 00cKn4M. By 60cKn41a MykaMmall H30XJIM, Tap>KUMa Ba HXTHCOCIIAIITaH JyFaTiap
TY3WIJH, YOM 3TUIIIH.

Hcnomraya Gynran naBpaa apabiap opacuja YKUII-E3UIN KEHT TapKaJMmaraH OYynu0, Jyrar
Ty3ulIra xam Oupop 3apypar Oyiamaran. Mciom kenray sca, omamsiapia sIHTH UCTHIIOXJIap Ba
TYUIyHapcu3 c¥3/1ap MabHOCUHHM OMIHII 3XTUEXKM TyFuiau. By aca, OupuHUYM HaBOaTAa OF3aKH
Tap3na Oyiica-na JIyFaTIIYHOCIWK AHBbAHACMHMHI [03ara KeJluIIura TypTKH Oynau. Apad
JTYFaTYAIIATH, TapU¥ SHT OMpUHYK OYIu0 my>Xy/ara keiamaras 6yica-nia, 0y 6opana onud Gopuiran
UIIAPHUHT YJIKaHJIUTH, caMapaZopiIiri, XaM COHM, XaM CU(aTH KUXaTH/IaH €TaKuu YpUHIIapiaH
OupuHU Srajutaau (allpuM TUIMILIYHOCHapra Kypa, XuTol TUIUAAH KEMMH MKKUHYM YPUHAA).
OnumnapHu apa® TuiaMra, yHUHI IpaMMarukacH, (acoxar Ba OajloFaTH, XycCycaH, JIEKCHUKACcH
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OuaH Maxcyc IyFyJUIaHUIITa YHAAraH OMHJI Oy, ry0xacus, Kinaccuk apad anaOuéTu, IyHUHIIEK,
KypboHM KapuMHHU TyIIYHUII UCTaruaump. 30TaH, MCIOMHUHr WIK JaBpuaa apad THUIMHUHT
9HI OWJIMMJIOHM CaHaJIraH caxobOajap XaM alpuM CY3JIapHUHI MabHOJapura TyIIlyHMarasiap
Ba yJIapHM YypraHuira xapakar kwirannap. Ilynnaii xuimO, jgyraTiryHocauk Oopacuja HIIK
Kajamiiap Kyiusia OomuiaraH.

Hcnan Tunm — ucnaHmap THIM XUCOONAaHWO, XMHI-eBpoNa TWUJUIAPH OWUJACMHUHT POMaH
TUJIApH rypyxura Mancy6. Mcnan tunuaa cyHrru MabiayMotiapra kypa, 400 miiHra SsKMH KHUIIN
cysnamanu. Mcnanus Ba Jlorun Amepukacunaru 19 mamnakatausr (Ilepyna xeuya, bonuBusna
Kedya Ba aiimapa, Ilyspro-Pukona wHmm3 tunu 6-H OMp Karopaa) pacMHi THIIM HCIAH THIH
cananaau. JKOHIM JIOTHH THJIM acOCHJa MIAKJUIAHTaH, Ky JUAJICKTIIH, JyFaTH TapkuOuaa apad
TWIMJAH V37alrad cysnap aHdaruHa, Vcnan ajgaOuil Tuiura KacTwil AMAlIEKTH acoc KUIuo
onuurad. lllyausr yuyn ucran tiam XV acprava “kactui T’ €6 Xxam aranrad. Vcnan Tunmra
ounl nactinabku €3yB HamyHanapu X-XI acpmapra oun pacmuil Xyxokatnapaa yupaiinu. Mcnan
TWJIM TOBYII KyPWIMIIM Y4YyH 5 YHJIH, JUPTOHT Ba TpUDTOHIVIAp XOC. YPFYHHMHI YPHM KaTbHM
smac. OT Ba cudar TypaaHMaiiu, KUHC Ba COH KaTETOpUsUIapH, apTUKIHUHT 3 TypH (aHUK, HOAHUK
Ba HOJI) MaBxky/l. PakaT KUIIMIUK OJIMOIIJIApUTHHA TypinaHaau. [amnga cy3map taprubu HucoaTan
spkuH. E3ysu notun amup6ocu acocuaa. Mcnan tunu — BMTHUHT 01TH pacMuii Ba HII FOPUTHII
TUIUAAH OUpU XUCOOIaHA TN,

[Hapkmrynoc onumiap AHXuUIMOH Ba Jly3u y3mapuHuHT “Apal TWIHAAH y3jaliral ucraHda
Ba MOPTyraiya cy3iap JIyFaTH HOMJIM KHTOONapuaa aTuiuiapuya, apad TUIMIAH UCTIaH TUJIUTa
Y3mamira cy3nap ucnaH TWIMAATU CY3JapHUHT TYPTAaH OMp KUCMUTa TYFPU Keslap SKaH.

Bynra acocwuii ca6ab — Aunanycus qmuépununr 711-1492 itnnnap opanurua MyCyaIMOH epliapra
TEruLUIM OYJIraHu XUcoOIaHaau.

Acnm apabua OYynub, WcmaH TUIWTA KUPraH CY3JIapHU YPraHwill, TaAKWAK OSTHUI, TaxJIAJI
KWINII Oopacuaa Kyriad TaaKuKOTYHIAp M3JIaHuIl onubd Ooprannap. XycycaH, AHXHIMOH Ba
Jy3u y3mapuHUHT “Apal® TUIHIAH y3jaliraH UcraH4a Ba MOpTyraida cysiap JiyFath” HOMIIH
kutob &3rannap. Kyszoepu, Canmu Xaddop “Acnu apabua OyiaraH ucnaH THIUAATH CY3TapHUHT
TypTaan 6upu”, AHoH, Myxamman Aoayminox “Kodunarys 3aidt” xxypHanuaa “Apad TUIMHUHT
ucnan tuinura Tabeupu’, @axpuaaun, Camupanudr “Apad THIMHUHT HCIIAH TUJIWTa TabCHPH
Caiiiing AnoynnuH “Apabya cy3 Ba araMaJapHUHT KaXOH TUJUIApUAard ypHu , AHBap Maxmyn
3aHOTUITHUHT “Apal THiM Ba 3aMOHaBUN MyIOKOT’, Myxammaa Myxammaz XarToOuiHUHT “Apad
TUJIM Ba YHUHT CEPBAaHTUC TwiMra Tabcupu’, Maiicyn [IlakupHuHT “Apad THIM WCIIaH THUIHIAaH
Kagumuiiaup, Mcnan tunu apab tunuaan xomunagop 6ynaran”, Canmo Pycuunr “Hcnan tunuaa
cakyaHu6 KoaraH apabua cy3mnap”, “Cu3 apal Tuinja raruialicanrus, AeMak HUClaH THIHIA XaM
ranupaérran 6ynacu3” kaOu UIMHUI Makonanap €3UIIraH.

Apal® TWIMHHUHT WCIIAaH TWINTA TabCUPH HUXOAT Japaxana karra Oynran. Apab, Gapbap
MycynMonnap Mcnanust nuépnapuau BartaH TyTtumrad. MycyiaMmonmnap Oy Xyaydna TaxMUHaH 8
acpra sSIKMH UCTUKOMAT KWJIMIITaH. SlHa XaM aHUKpOK adTuinaauran Oyica menmonuid 711 dwnngan
10 1492 iimnraya XyKMpPOHJIUK KAJIMIITaH.

X03upru KyHJa UCHaH THIM Kyda Kyriad acnu apabua Oynran cy3japHU 3 vuUdra oiaj.
Hly Goucnan xam, MCHaH TWJIMHHUHT TYpTAaH Oup KUCMHU apa® TUIMAAru cy3iap SKaHIUTU
TabKUJIaHAN.

Apab i VcnanusHuHT KaHyOWi Ba mIapkuii Kucmiapura €ku Oolkadya Kninb aiTranjia,
AHpanyc 1e6 HOMJIaHyBYM MUHTAaKara y3 TabCUPUHU YTKa3raH.

Wcnanusnuk TaAKUKOTYX (QUIONOTIAPHUHT alTUIINYA, UCTIAH THIIMTa apal TUIMHUHT TabCUPU
HUXOAT Jlapaxkaaa yyKyp.

Tapux ryBoximk Gepaauku, mycynimonnap Mcnanus Ba [lopryranusaa unm-gan éinnummuaa
OyroK IuBHIM3anusara acoc conuiurad. LlyHMHTIEK, 3upoar, MILIad YMKApPHIL, MYXaHIUCIUK
KabM MyXHMM cOXajiap/ia XaM SHIHIUKIAPHHA TaKIUM ATHUIITaH. XaTTo Uy Aapakadakd, AHIAIycC
yma maiitnapaa EBpona mapkasu, ry/uiad simHara 1uép XucoOmaHTaH.

Bynunr Hatwxkacuaa xyna kymial kol HOMJIapu, KUIIWJIApHUHT UCMJIapU Ba 11y KaOH aTOKJIN
oTiapaa, xarto gpebiuiapaa XaM apad TUIMHUHT TabCUPU HAMOEH OYnanu. bupok xo3upru KyHra
kenuO, apab Tunuaaru Gewiap ucnaH THIKAA Jespiu uimaruamail kyiau. Hapu 6opca 10 tara
SAKHH apabua (eb1 TypKyMura ouJ| cy3 Kojaran Oy MyMKHH.
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“NAHJUL FARODIS” ASARINING BADIIYATI

Abdurazokova Sarvinoz
ToshDO‘TAU Adabiyotshunoslik (o ‘zbek adabiyoti)
yo‘nalishi II bosqich magistranti

Annotatsiya. Ushbu maqolada “Nahjul farodis™ asarining janr jihatlari, didaktik janrga mansub
hikoyatlar badiiyati, hadislarning tarbiyaviy ahamiyati xususida so‘z boradi. Hadislarni keng
sharhlash asosida yuzaga kelgan hikoyat va rivoyatlaming har biri ma’lum bir g‘oyani — to*g‘rilik,
halollik, rahm-shafqat kabi fazilatlarni shaklantirishga xizmat qiladi. Insoniyatni ma’rifatga
chorlash, komillik sari da’vat qilish kabi fazilatlami Mahmud Ali har bir bobda ilgari suradi.

Annotation. This article discusses the genre aspects of “Nahjul Farodis”, the art of didactic sto-
ries, and the educational value of hadiths. Each of your stories and narrations, which are based on
a broad interpretation of the hadiths, serves to shape a certain idea - such as truthfulness, honesty,
and compassion. In every chapter, Mahmud Ali emphasizes the virtues of enlightenment and the
call to perfection.

AnHoTamum. B 3T0#1 cTathe 00CYXmaroTcsi kaHpoBble acmekThl ‘“‘Haxmkyna dapomuca’”,
HCKYCCTBO IUIAKTHUYECKMX MCTOPUN W oOpazoBarenbHas LEHHOCTh XaaucoB. Kaxkmoe Baiie
MIOBECTBOBAHME M TIOBECTBOBAHHE, OCHOBAHHOE HA IIMPOKOM TOJIKOBAHUHU XAJMCOB, CIYXKHT
i (OPMHUPOBAHUS OINPECIIEHHON MU - TAaKUX KayecTB, KaK MPaBIMBOCTb, YECTHOCTh H
cocTpananue. B kaxnoil mase Maxmya Aii Mog4epKUBAET JOCTOMHCTBA IPOCBETIICHUS U TPU3HIB
K COBEPILICHCTBY.

Kalit so‘zlar: Hadis, janr, asar, didatika

Key words: Hadith, genre, work, didactics

KitoueBsie cnoBa: Xaauc, sxaHp, MpOU3BEACHNUE, TUTIAKTHKA

“Nahjul farodis” tarixiy asar emas, payg‘ambar va xalifalar tarixi boshdan-oxirigacha bayon
gilinmagan. “Nahjul farodis” — agiografik asar, muallif payg‘ambar va xalifalar hayotining eng
muhim nugqtalariga e’tibor qaratgan. Jumladan, Olloh Taolo Muhammad a.s.ga payg‘ambarlik
sifatini topshirishi, musulmonlikni ilk bor qgabul qilgan Xadicha, Ali, Abu Bakr va Zayd
to‘g‘risidagi qiziqarli voqealar, payg‘ambar a.s.ning Makkadan Madinaga borishi, uning
mo‘jizalari va boshqa ko‘p voqgealar “Nahjul farodis”ni qiziqarli badiiy asar sifatida yaratishga
asos bo‘lgan. Jumladan, mazkur asarning birinchi bobi, to‘rtinchi faslidan “Payg‘ambar a.s.ning
Makkadan Madinaga chigmoq bayoni ichinda turur” nomli voqeaga e’tibor gqarataylik. Bu voqea
imom Abul Alayi Ushiyning “Nishob ul-axbor” kitobidan bir hadisni keltirish bilan boshlanadi.
Hadis ma’nosi quyidagicha: “Qaysi bir mo‘min va muvahhid g‘ariblikda o‘lar bo‘lsa, Haq Taolo
o°‘sha qulga shahidlar savobi ro‘zi gilur, yana qabr azoblaridan saqlaydur”. Shundan so‘ng quyidagi
vogea keltiriladi: Kunlaming birida Abu Jahl qurayshlami yig‘di. Bir uy bor edi. O‘sha uyni dor
ul-nadvo (saxiylik eshigi) der edilar. Qachon biron maslahat qilishga to‘g‘ri kelib qolsa, o‘sha
uyga yig‘ilishar edilar. Shu orada Iblis o‘zini bir qari chol suratiga o‘xshatib, ulaming orasiga
kirdi. Qurayshlar so‘radi: “Ey chol, sen kimsan?” Iblis javob berdi: “Men shayx Najdiyman,
Najd elidan bir cholman. Eshitdimki, sizlarning bir mashvartingiz bor deb. Men ham ular orasida
bo‘layin, ulaming so‘zlarini eshitayin, bilayin, deb keldim”. Abu Jahl xursand bo‘ldi. Shundan
so‘ng Abu Jahl gap boshladi: “Ey quraysh qabilasi, Muhammadning ishi kundan-kunga ziyoda
bo‘lib bormoqda. Qo‘rqamanki, buning natijasida ko‘p odamlar yig‘ilishib, bizlarga zaxmat
yetkazadllar deb. Endi bundan so‘ng ishni bir yoqli gilsak”. Jumla xalq bu gapm ma qul ko‘rdi.
Shundan so‘ng Abu Jahl Xashshom degan kofirga aytdi: “Yo Xashshom, sening ra’ying qanday
agar bu Muhammadni o‘ldirsak?” Xashshom aytdi: “Mening ra’yim shuki, bu Muhammadni
tutsak, bir quturgan tuyaga bog‘lasak, sahroning bu boshidan - u boshigacha sahroda kezsak,
o‘shanda u halok bo‘ladi”. Shayx Najdiy aytdi: “Bu ra’y behuda”. So‘radilar: “Nega behuda?”
Shayx Najdiy aytdi: “Uning do‘stlari bor, gabilasi bor. Bu ishdan ular xabar topadilar, borib,
Muhammadni xalos qiladilar”. Ma’qul ko‘rdilar. Shundan keyin bir kofir aytdi: “Mening
ra’yim shuki, o‘sha Muhammadni bir uyga qamab, o‘sha uyning tuynugini, eshigini berkitsak,
Muhammad o°sha uyda ochlikdan o‘ladi”. Shunda shayx Najdiy aytdi: “Bu ish ham yaramaydi,
shuning uchunkim, do‘stlari bilib qoladilar va eshikni ochib, chiqarib oladilar”. Abu Jahl so‘zladi:
“Mening ra’yim shuki, har bir gabiladan bittadan yigit chigsa, ular kechasi yotgan yerga borsalar,
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qilich bilan hammasini chopib tashlasalar..”. Shayx Najdiy aytdi: “Valloh, bu ra’y nihoyatda to‘g
‘ri”. Har bir qabiladan bir yigitni oldilar. O‘tkir qilich bilan kelib, o‘ldirmoqqga kelishib oldilar.
Jabroil a.s. kelib aytdi: “Yo Muhammad, kofirlar bu kecha kelib, seni o‘ldirmoqchi bo‘ldilar.
Senga ishorat shu bo‘ladiki, bu kecha chigsang, Madina tarafga borsang, u yerda kofirlami u
yerda islomga da’vat qilsang”. Payg‘ambar a.s. bu ahvolni Abu Bakrga aytdi. Abu Bakr shunday
javob berdi: “Yo Rasululloh, nega siz yolg‘iz borar ekansiz?! Men ham siz bilan birga borayin™.
Payg‘ambar a.s. xursand bo‘ldi.

Darvoge, “Nahjul-farodis”ni janr nuqtai nazaridan belgilash talab etilsa, bu asar bir necha
janrlarni - tarixiy voqealar hikoyat, rivoyatlar zaminida berilganini inobatga olgan holda, didaktik
janrga mansub deb qarash magsadga muvofiq. Zotan, hadislami keng sharhlash asosida yuzaga
kelgan hikoyat va rivoyatlaming har biri ma’lum bir g‘oyani - to‘g‘rilik, halollik, rahm-shafqat
kabi fazilatlami shaklantirishga xizmat qiladi. Insoniyatni ma’rifatga chorlash, komillik sari
da’vat qilish kabi fazilatlami Mahmud Ali har bir bobda ilgari suradi. Asar to‘rt bobdan va har
bir bob o°nta fasldan - jami qirq fasldan iborat. Bu asar “qirq hadis” (chihl hadis) sharhlagan va
har bir hadisga oid hikoyatlar bilan bezalgan asardir. Bu “Qisas ul-anbiyo”lar turkumiga, ya’ni
agiografik asarlar turkumiga mansub bo‘lsa ham, payg‘ambarlar tarixi bayonida afsonalar emas,
balki tarixiy voqealar, rivoyatlar asosiy o‘rin egallaydi. Qolaversa, “Nahjul farodisni yozishda
muallif turli ishonchli manbalarga tayangani uchun ham asarga ko‘p allomalar murojaat etganlar.

“Nahjul-farodis”da eng diqqatga sazovor dalil - bu hadislardir. Birinchi bobning birinchi
faslidagi hadisga e’tibor garataylik. “Imom Bag‘oviy rahmhi “Mashobih™ otlig® kitobinda
bu hadisni keltirmish: Payg‘ambarimiz (s.a.v) aydi: Tangri Taolo Ismoil payg‘ambar a.s.
o‘g‘lanlarindin Quraysh qabilasini odurdi. Yana Quraysh qabilasidin Xoshim atlig® kishining
o‘g‘lanlarini odurdi. Yana Xashim atlig® kishining o‘g‘lanlarindin meni o‘durdi, chiqardi. Bu
ma’nidin o‘tru Payg‘ambar a.s.qa Mustafa at berildi. Mustafa arab tilincha odrulmish temak
bo‘lur (“Mazmuni: Imom Bag‘oviy rahmatullohi “Mashobih” degan kitobida quyidagi hadisni
keltirgan. Payg‘ambarimiz as. shunday aytgan ekan: Tangri taolo Ismoil payg‘ambar o‘g‘illaridan
Quraysh qabilasini tanlab oldi. Yana Quraysh qabilasidan Hoshim degan odamning o‘g‘illarini
tanlab oldi. Yana o‘sha Hoshim degan odamning o‘g‘illari orasidan meni tanlab olib, o‘rtaga
chigardi. Shu sababdan Payg‘ambar a.s.ga Mustafo ismi berildi. Mustafo - arab tilida tanlab
olgan ma’nosini bildiradi”.) Hadisning manbasii (Bag‘oviyning “Mashobih” asari) ishonchli
ekani ko‘rinib turibdi.

“Nahjul-farodisning birinchi bobida Muhammad alayhissalomda payg‘ambarlik sifatlarining
zohir bo‘lishi va uning dini islom yo‘lidagi faoliyati bayon qilingan. Bobda hadislardan,
Bag‘aviyning ‘“Mashobih” asaridan tashqari, shayx Imom Is’hoq Quloboziyning “Ta’rif
> kitobidan, Imom Sog‘oniyning “Mashoriq ul-Anvor” asaridan, Imom Abul Muhammad
Ispijobiyning “Tafsir”idan, Imom Abul Alayh Ushiyning “Nishobul-Axbor” kitobidan, Shayx
Abu Yazid Bustomiy, Abdulloh ibn Ma’sud kabilarning so‘zlaridan foydalangan. Barcha ulamo
va fuzalolarning Muhammad a.s.ga tug‘ilgan paytidanoq payg‘ambarlik sifatlari va fazilatlari
ato gilinganini bayon qiladilar.

Muallifning nasr ustasi ekanligi vogealarning nihoyatda ta’sirchan, dramatik lavhalarga boyligi
bilan yaqqol ko‘rinadi. Xalifa Usmoning ulug‘larga bo‘lgan izzat-ikromi, e’tiqod va insoniylik
yo‘lida gat’iyati bu lavhalarni tom ma’nodagi hikoyat deb qarashga imkon beradi.

Foydalanilgan adabiyotlar ro‘yxati:

1. Rahmonov N. O‘zbek adabiyoti tarixi. — T.: Sano standart., 2017.
2. Mahmud ibn Ali. Nahjul farodis.

3. Ziyo.net

4. Saviya.uz
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RUS TILI DARSLARIDA AXBOROT KOMMUNIKATSIYA
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Annotatsiya:Maqolada  o‘qitishni takomillashtirishda ~ axborot  texnologiya-laridan
foydalanish to‘g‘risida ma’lumotlar keltirilgan.
Kalit so‘zlar:Multimedia ekrani,interfaol doska,AKT,so‘rov tizimi,gipoteza

Ta’lim oldida turgan eng muhim vazifalardan biri yoshlarda ijodiy tafakkur, ijodiy izlanish,
mavjud imkoniyatlardan eng qulay va serunumini tanlay olish ko‘nikmalarini shakllantirish va
rivojlantirish, ularni milliy qadriyatlarimiz, udum va an’analarimiz ruhida tarbiyalash.

Pedagogika fanining rivojlanishi bilan o‘qitish usullari va shakllari yanada takomillashdi.
Axborot-kommunikatsiya texnologiyalaril(AKT)dan o‘quv jarayonining barcha sohalarida
foydalanish, jarayonni axborot muhitiga singdirish bugungi kunda odatiy holga aylandi.

Yosh maktab o‘quvchilarini axborot-kommunikatsiya texnologiyalariga (AKT) yo‘naltirish va
ularni to‘g‘ri qo‘llash ko‘nikmalarini shakllantirish (AKT qobiliyati) o‘quvchilarning umumiy
ta’lim bosqichida umuminsoniy ta’lim harakatlarini shakllantirish, uning samaradorligini
ta’minlashning muhim elementi hisoblanadi. Shuning uchun umumiy ta’lim bosqichida universal
ta’lim tadbirlarini shakllantirish dasturida ushbu kichik dastur mavjud bo‘lib, u AKTdan
foydalanish sohasidagi muayyan harakatlarning tarkibiy qismlaridan biri ekanligini anglatadi.

Yangi axborot texnologiyalari konsepsiyasiga turli xil vositalar, xususan telefon, telegraf,
telekommunikatsiya, faks va boshqalar orqali ma’lumot uzatishni ta’minlovchi aloqa
texnologiyalari kiradi. Bularning barchasini zamonaviy o‘qituvchiga qanday yetkazish kerak?
Gipoteza: deylik, axborot texnologiyalari nafaqgat o‘quvchi uchun, balki o‘qituvchi uchun ham
noyob imkoniyatni yaratadi va pedagogik fani rivojlanib borgan sari, o‘qitish usullari va shakllari
yaxshilanadi.

Biz rus tili fanini o‘qitish jarayonida quyidagi muammolarga duch kelamiz:

* kompyuter yordamida o‘quv jarayonini qanday qurish kerak;

* 0‘quv materialining nisbati,shaxsiy kompyuter yordamida qanday shaklda taqdim etish va
amalga oshirish;

-Bilimlarni qanday va qanday vositalar yordamida boshqarish;

* pedagogik va didaktik vazifalarni bajarish uchun qganday axborot texnologiyalaridan
foydalanish.

Pedagogika fanining rivojlanishi bilan o‘qitish usullari va shakllari yaxshilandi

Biz asosan, rus tili darslarida axborot texnologiyalaridan quyidagi yo‘nalishlarda foydalanamiz:

-Interfaol doska,multimedia ekrani,so‘rov tizimi,didaktik materialni yaratish.

Ko‘pincha biz didaktik materiallar va hisobotlarni tuzishda axborot texnologiyalaridan
foydalanamiz.

Kompyuter tarmoqlarining yaratilishi insoniyatga mutlago yangi aloga usulini taqdim
etdi. Multimedia sohasidagi so‘nggi ixtirolarni hisobga olgan holda ma’lumotlar uzatish
texnologiyasining eng so‘nggi yutuqlari dunyoning deyarli har qanday joyiga ko‘plab
ma’lumotlarni qayta ishlash va uzatish uchun cheksiz imkoniyatlarni ochib beradi.

AKT vositalarini ishlab chiqish va ulardan foydalanishda faol ishtirok etadigan o‘qituvchilar
o‘quv jarayonida axborot vositalaridan foydalanishga tayyorlik darajasiga ega bo‘lishi kerak.
Bu shuni anglatadiki, o‘qituvchilar foydalanuvchi ko‘nikmalariga ega bo‘lishlari, dasturlash
to‘g‘risida tushunchaga ega bo‘lishlari va mutaxassis bo‘lishlari kerak.

Rus tili darslarida AKT vositalaridan foydalanadigan o‘qituvchiga qo‘yiladigan talablar har
qanday o‘qituvchiga qo‘yiladigan an’anaviy talablardan va zamonaviy axborot texnologiyalaridan
foydalanish va ta’lim faoliyatini axborotlashtirish jarayonida AKTdan amaliy foydalanish bilan
bog‘liq bo‘lgan maxsus talablardan iborat bo‘lishi kerak.

An’anaviy talablar quyidagilarni oz ichiga oladi:

» tashkiliy (ishlarni rejalashtirish,sinf o‘quvchilarning hamjihatligi va boshqalar);
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+ didaktik (o‘quv materialini tanlash va tayyorlash bo‘yicha o‘ziga xos ko‘nikmalar;

* 0‘quv materialini tushunarli, ishonchli va izchil taqdim etish;

* bilim qizigishlari va ma’naviy ehtiyojlarini rivojlantirishni rag‘batlantirish;

Rus tili darslarida yangi axborot texnologiyalaridan foydalanish interfaol suhbatni amalga
oshirish orqali o‘quv jarayonini individuallashtirish va differentsiatsiya qilish, o‘quv faoliyati
uslubini mustaqil ravishda tanlash va o‘rganilayotgan ob’ektlarni kompyuterda vizual ravishda
tanlash imkoniyatini beradi. Ta’limga individual va tabaqalashtirilgan yondashuvlar aynigsa rus
tili darslarida kerak, chunki rus tili darsida bolalarning tayyorgarligi va rivojlanish darajasida
keskin farglar mavjud.

Axborot texnologiyalari ta’limga oid ma’lumotlarni taqdim etish imkoniyatlarini sezilarli
darajada kengaytiradi. Rang, grafika, tovush va video texnologiyalarning barcha zamonaviy
vositalaridan foydalanish haqiqiy faoliyat muhitini yaratishga imkon beradi. Kompyuter
o‘quvchilarning bilim olishga bo‘lgan qiziqishini sezilarli darajada oshirishi mumkin. AKT
o‘quvchilarni o‘quv jarayoniga jalb giladi, ularning qobiliyatlarini keng ochib berishga va aqliy
faoliyatni faollashtirishga yordam beradi.AKTni rus tili darslariga tatbiq etishda,

albatta,ijodiy yondashish lozim.

Xulosa qilib shuni aytmoqchimanki, o‘quv jarayonida axborot texnologiyalaridan foydalanish
har jthatdan mashaqqatli bo‘lsa ham, lekin u barcha xarajatlarni oqlaydi, o‘qishni yanada qiziqarli
qiladi. O‘qituvchi o‘z texnologiyasini va ish usullarini tanlash huquqiga ega, chunki har bir
o‘qituvchi o‘quvchining rivojlanishi uchun tinimsiz izlanishda bo‘lmog‘i lozim.

Foydalanilgan adabiyotlar:

1. Yo‘ldoshev J., “Ilg‘or pedagogik texnologiyalar”. — Toshkent,Fan-2004-yil.

2. Haydarov B. va b.q. Ta’lim samaradorligini oshirish yo‘llari. Toshkent- 2002-yil.
3. Usmonova K.Ta’limda ilg‘or pedagogik texnologiyalar,Toshkent,2004-y.

Hosops [ 2020 7-Kucem TourkeHT
23



%%a V3BEKHMCTOHJIA WJIMHH-AMAIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBJIIMKA
22-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH

EDUCATING THE YOUNG GENERATION BY THE HELP OF FOREIGN
LANGUAGE ENGLISH

G‘aniboyeva Mashxuraxon G‘ayratovna
Fergana region Uzbekistan district

School N29 English teacher Category(toifa) Ist
Telefon: +998(90) 292 42 33.
G‘aniboyeva_0307@mail.ru

Annotation: There’s available current purpose of English language just as like to bring up and
develop skills, abilities of students in our continuous education system. It’s widely comprehended
that there are some interactive methods to boost the knowledge in the field of English on pupils
and students by this article.

Key words: young generation, methods, knowledge,audiolingual, aoudiovisual, interactive,
feedback, self-assesment.

Today’s demand requires the younger generation’s being mature, prefect, capable evreything
in any branch of life, having their opinion and express it fully and freely in front of other people.
It is necessary to know how to direct children’s and pupils’ psyche by learning their interests
in upbringing of the younger generation.Especially, at a time when the emphasis is on foreign
languages, we can help our children to cope with such a turbulent time, self-understanding
and finding their place in it by teaching them a foreign language. Under the leadership of
President Shavkat Mirziyoyev large-scale reforms are being carried out in the education system
of our country. In particular, all conditions and opportunities have been created for our younger
generation in the comprehensive upbringing them and their acquisition of modern knowledge
and skills. Nowadays, special attention is paid to the teaching of foreign languages in the
process of these reforms. Teaching foreign languages to the younger generation not only by the
acquisition of broad knowledge and professional skills of pupils in the education system but also
by the introduction of advanced teaching methods using modern pedagogical and information
and communication technologies, making of specialists who can communicate fluently in these
languages and on this basis great opportunities have been created for their extensive using of
the achievements of world civilization and acquiring enormous intellectual wealth. At present, a
lot of work is being done not only on teaching foreign language, but also on finding and testing
new methods of teaching all subjects. We can expand, develop and enrich the methodology by
learning. Various methods were widely used in the advanced stages of foreign language teaching.
If we use audiolingual, audiovisual, interactive methods, comparisations and a number of similar
methods in primary school, we can engage pupils in the lesson, increase their knowledge level
and make our lesson more interesting, meaningful and easy to understanding . For example, we
can use a variety of exercises and games for teaching the letters of the English alphabet and
make their pronunciation fluently and correctly in primary school pupils. Usually, many young
pupils learn by heart the alphabet sequentially, but when asked for a particular letter, the children
cannot quickly understand which letter it is and how to pronounce, for giving answer they have
to repeat the letters from the beginning and says their true answer. Yet it is possible to engage the
pupil through fun activities for him for minimizing and completely eliminate such process. For
instance, a pupil chooses the letters of his name from the alphabet letter, collects them and makes
his name from them and pronounces it. Repeats the name from beginning to end or vice versa.
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Besides, we can strengthen their knowledge and open their hidden abilities by showing a
variety of pictures, pronouncing only the first or the last letter of the word, showing multimedias,
slides, singing songs with them and dancing to it in unsion. The using of such methods are also
very effective for ensuring and increasing freedom of thought in our children. We should give
them fun and appropriate assignments for their age. For one example, at the end of the lesson,
children express their feedback about the lesson. Let’s create a short exercise for that. We should
draw 2 emoticons for this, one will look happy and the other one sad but they had no hair. These
emoticons evaluate the lesson’s level. We ask the children to draw a hair (line) on the happy smiley
if they like the lesson and on the sad smiley if they don’t like it. If these smiles are replaced by their
favorite cartoon characters, it will be more fun for them. Through this exercise, we will be able to
both develop children’s thinking, giving feedback and self-assessment of our lesson. Yeah, as you
know, taken feedback could be somehow irritating but a pupil would learn where s/he was going,
what it was level. Then, by this way certain point of their goals are formed. Therefore, utilizing
feedbacks after the lesson can be the thing which effective for them in terms of learning English.

| A gia o

To sum up, it’s said that we can teach to the young generation any foreign language based on
their age, their interests, what they like to play and do. If they are brought up properly from their
earlier period , they will have no difficulty in finding his point in the predictable future and he will
be well aware that a language which not familiar with their own one would be great help to them
in this regard. If they learn the language with great interest, they will be able to get acquainted with
the news of the modern world, apply it to real life and discover new aspects, use them in various
ways. Obviously, these can help to their big success.

The list of used materials:
1. Internet sites: Marifat.uz
2. Moluch.ru
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Abstract: As a main part of a language, teaching writing is one the most complex skill for
every foreign language learner as well as teacher. The very paper is intended to describe and
suggest several essential ways of teaching writing in English which makes EFL classroom more
effective and enjoyable.

Key words: ESL, writing skill, grammatical accuracy, teaching strategies, effective ways,
explicit strategies, KWL strategy, peer feedback, model-practice-reflect cycle, successful writing.

Teaching writing as a basic language component is important just as speaking, listening
and reading skills. This skill is often complex for learners and sometimes difficult to teach
which demands on not only grammatical accuracy and rhetorical devices but also conceptual
and judgmental elements. Writing as one of the four language skills occupies an equal role
with the others although most of the people tend to focus on speaking form than writing . As
Holiday has pointed out that ‘speech is no less then structured and complex than writing one’
(David, Nunan, Language teaching methodology 1991).

Concerning this, Writing skill is one of the most rewarding but one of the most challenging
for B1 learners as they are not expert user yet and still have shortcomings in regard with
language proficiency. The reason is that writing is accuracy focused activity as well as an act
of communication where one can practice their skills of using grammar, vocabulary and also
put their ideas together in a coherent style. At this level, teachers do much effort in teaching
learners how to express their thoughts in writing, but students frequently will not be able to
demonstrate desired results because of the difficulties and obstacles they face up with while
transferring ideas from mother tongue into target language . Thus, it is important for teachers
to use various teaching strategies, implement effective ways , approaches and methods in their
EFL classroom in order to analyze students’ needs and improve their writing skill effectively.
There are some essential ways and recommendations designed for B1 learners below:

Teaching writing strategies explicitly

Throughout this method, techniques allow students to coordinate thoughts, study and
knowledge that will guide their writing. Teaching students by applying cognitive techniques
is one way to improve their critical thinking skills, eventually allowing them to write more
effectively. For instance , K-W-L strategy in writing process which extended means K- know
about the topic, W stands for want to know and L -Learned support strategic thinking. It includes
planning, goal setting, drafting, evaluating, revising and editing processes which enable learners
to create their piece of writing in organized way. The K-W-L cognitive writing technique helps
students recognize holes in their previous knowledge and guides them through reading and
writing. Another strategy is peer feedback. Comparing to teacher feedback, peer feedback is
more essential and have greater influence to develop partners writing skill. As learners receive
feedback by their peers in terms of their writing mistakes or achievements students will be more
engaged and invested in working to complete the task successfully.

Use of the Model-Practice-Reflect instructional cycle

The Model-Practice-Reflect approach allows students to examine the thinking and behavior
of a good writer, try to imitate the features of successful writing, and then test their writing
according to those features. By learning from teachers, role models and their own written work,
students may internalize the characteristics of effective writing and develop effective writing
techniques, skills and knowledge. Teachers should apply the Model-Practice-Reflect approach to
writing instructions and classroom events, progressively transferring responsibility until students
use writing strategies independently. As students learn writing techniques and skills for the
components of the writing process (planning, target setting, writing, reviewing, revising and
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editing), teachers can progressively minimize their modeling to allow students more opportunities
to incorporate strategies on their own. This gradual release of accountability will help students
choose and execute strategies independently.

Integrate writing and reading to emphasize writing skill

Combining reading and writing together in an activity or assignment helps students learn
essential text features. For example, asking students to summarize a text where they only reads
signals. A well-written texts have a collection of key points, that students should understand the
main points when reading, and that when students compose those types of compositions, they
should concentrate on the main points. The integration of writing and reading in all disciplines
allows students to improve their writing in a variety of contexts. By improving their writing
skills throughout the curriculum, students are given more chances to practice various styles of
writing. In addition, the Panel believes that the benefits of writing across disciplines extend
beyond writing itself can enhance reading comprehension, critical thinking, and disciplinary
material awareness (Panel, 2010).

Moreover, writing and reading have similar strategies, knowledge, and skill to create
meaning. For example, when reading a story, allow students to imagine the environment by
creating mental images based on the author’s use of sensory information. In the same way,
students will define visions, smells, sounds, tastes, touches, and gestures to paint an image in
their own words as they construct their own narratives. Cognitive-strategy sentence starters
is one of the tool in integrating teaching effective writing with reading which helps students to
structure their thinking and writing, and focus on key features. Through this strategy students
learn implementation of several grammatic structures, appropriate use of vocabulary in context,
pick up their favorite phrases, collocations word combinations. In a short term, they will learn
authors’ vivid language in order to adapt them to their context as well. It is also important to
mention that writing classroom should not be thought superficially with reading, instead teachers
incorporate writing and reading to further students’ learning of each skill.

All in all, writing classroom will be more effective and successful if teachers use distinctive
ways of teaching writing skill concerning the needs, interest and level of the learners. Before
implementing these strategies and ways in the context teachers should develop and adapt to
their learners.
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Reading is an interactive process. There are several types of interaction in the process of
reading: between textual form and content, skimming and scanning reading strategies, top-down
and bottom-up processing strategies, reader’s antici patory guesses and confirmation from the text,
reader’s schemata and information from the text, text and reality, textual and reader’s reality, text
propositions and critical thinking, communicative message and reader’s response. Textual form
and content interact in the process of reading. The readers are likely to find that certain types of
texts have certain typical textual features. Text contents and text format appear to stick together.
Textual features depend on what the text is about and experienced readers expect certain contents
from certain types of texts.

Skimming and scanning reading strategies interact as the readers search for the gist and the
details. The problem is that in this interaction the readers often do not “see the wood for the trees”,
1.e. their attention is drawn from essentials to non-essentials.

There are three major ways to process the information while reading. Bottom-up approach or
“phonics”. It consists in decoding a text into a meaning. Top-down or approach emphasises making
assumptions about meaning rather than decoding it from the text. The reader forms hypotheses
about the text and brings into the process prior knowledge, presumptions made prior to reading,
subject knowledge, motivation, selective interests and attitudes (schemata). Interactive approach
means that the topdown and bottom-up models interact in the process of reading.

In the process of reading reader’s schemata and information from the text provide for interaction
of the “new” and “old”, for “deceived expectancy” and for changing the view-points. The “new”
and “old” interact in the process of reading and as a result of this interaction the expectations that
a reader builds about the text can be ruined or reconfirmed. If the expectations are ruined, we
speak of the “deceived expectancy”. A common case is when a text simply adds new knowledge
to what is already know to the reader about the subject. Interaction of the reader’s schemata and
information from the text can carry on as “adding”, “correcting”, “refuting”, “critical thinking”
and “reconfirming”.

The process of reading is crowned with interaction between communicative message and
reader’s response. Communicative message is the intended meaning, which the text is made to
convey to the reader in pursuit of the author’s goal. Getting a communicative message is done
through reading for not “what” is written but to “why” it is written. Reader’s response is a change
in the reader’s mind whether made explicit or kept implicit that comes as a reaction to having read
the text (discovery, support, critique, interpretation, rejection).

Activities for teaching to read. Teaching to read starts with teaching “phonics”, i.e. associations
of sounds and letters. Beginners’ reading activities can be organised with the tasks such as “Draw
links between the foreign and native language letters that sound the same”. “Draw links between
the pictures and the letters that begin the words”. “Cross out letters, which you can’t hear when
you name an object”. “Read the words, which are names of the animals. Do not read other words”.
“In the short story read only the words, which you can understand. What is the story about?”.
“Read out only the sentences, which describe the picture”. “Read out only the sentences, which
belong to one story”.

Teaching reading to advanced students can be organised with a single text (skimming and
scanning reading), parallel texts (reading two or more texts on the same subject thus creating
information gap between the readers), divided text (splitting the text into parts and handing them
out for the learners to read and them put information together, thus organising a jig-saw reading).
Advanced reading activities can take the form of cued reading (finding information in the text as
relevant to the cue given), guided reading (seeking information in the text in answer to the questions
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given), jig-saw reading of the two or more texts distributed between the learners), shared reading
(reading the same text in a group but with each learner having a different task with subsequent
sharing information), critical reading (activating thought processes over the text).

Teaching reading to advanced students can be organised with a single text (skimming and
scanning reading), parallel texts (reading two or more texts on the same subject thus creating
information gap between the readers), divided text (splitting the text into parts and handing them
out for the learners to read and them put information together, thus organising a jig-saw reading).
Advanced reading activities can take the form of cued reading (finding information in the text as
relevant to the cue given), guided reading (seeking information in the text in answer to the questions
given), jig-saw reading (pooling information together of the two or more texts distributed between
the learners), shared reading (reading the same text in a group but with each learner having a
different task with subsequent sharing information), critical reading (activating thought processes
over the text).

During my classes I try to use above mentioned activities in order to develop my learners reading
skills. Different techniques, activities in teaching reading also help English teachers to develop
their own teaching methodology. By consulting different source of literature in methodology we,
language teachers can enhance our pedagogy skills.

While reading process, students are too eager to understand its meaning and try to give their
own individual understanding to the read texts.

References:

1. AsherJ. Learning another language through actions.
2. Cameron L. Teaching languages to young learners.
3. Nunan D. Language Teaching Methodology.

Hosops [ 2020 7-Kucem TourkeHT
29



% V3BEKHMCTOHJIA WJIMHH-AMAIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBJIIMKA
@ 22-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH
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Annotatsiya:Maqolada pedogogik texnologiyalar,innovatsion ta’lim texnologiyalari va ulardan
ona tili fanini o‘qitishda foydalanish haqida so‘z yuritiladi.
Kalit so‘zlar:texnologiya,metod,modulli o‘qitish texnologiyasi, innovatsiya

Bugungi kunda ta’lim oldida turgan eng muhim vazifalardan biri o‘quvchilarni mustaqil
fikrlay oladigan qilib tarbiyalashdan iborat. Xususan, yoshlarda ijodiy tafakkur, ijodiy izlanish,
mavjud imkoniyatlardan eng qulay va serunumini tanlay olish ko‘nikmalarini shakllantirish va
rivojlantirish, ularni milliy gadriyatlarimiz, udum va an’analarimiz ruhida tarbiyalashda ona tili
fanining tutgan o‘rni va imkoniyatlari benihoya kattadir.

Pedagogik nuqtai nazardan texnologiya bu shaxsni o‘qitish, tarbiyalash va rivojlantirish
qonunlarini o‘zida jo qiladigan va yakuniy natijani ta’minlaydigan pedagogik faoliyatdir.
“Texnologiya” tushunchasi regulyativ (tartibga solib turuvchi) ta’sir etish kuchiga ega bo‘lib, erkin
ijjod qilishga undaydi.Oddiy qilib aytadigan bo‘lsak, ilg‘or pedagogik texnologiya deganimizda
o‘qituvchi bir soatlik darsda o‘zining mahoratini, san’atini qo‘llab, har xil usul va metodlardan
foydalanib dars o‘tishi davomida butun sinf o‘quvchilarini faollashtirib,barcha o‘quvchilarni
darsga qatnashtirib,darsda faol ishlovchisi o‘quvchi darajasiga erishishni tushunish kerak.

Xullas, pedagogik texnologiya-o‘qitish usuli, ma’lum ma’noda ta’lim-tarbiya jarayonlari,
vositalari, shakl va metodlari majmuidir.

Ona tili fanini o‘rganishda qo‘llaniladigan innovatsion ta’lim texnologiyalarini quyidagi
ko‘rinishda tavsiflash mumkin:

1. Muammoli o‘qitish texnologiyasi — bunda o‘quv faoliyati davomida muammoli vaziyat
tashkil gilinib, o‘quvchilar ushbu muammoli vaziyatni hal qilishga faol tarzda jalb gilinadi, natijada
esa o‘quvchilar tomonidan bilim, ko‘nikma va malakalarning ijodiy ko‘rinishda o‘zlashtirilishi
amalga oshiriladi, ularda tafakkurlash qobiliyati rivojlantiriladi.

2. Axborot—kommunikatsion texnologiyalar — bunda ta’lim tizimi tarkibining cheklanmagan
tarzda boyitilishi va o‘zgartirilishi amalga oshirilib, integratsion kurslardan foydalanish, internet
tarmog‘iga kirishni amalga oshirish, o‘qitishning interfaol usullari, masofaviy o‘qitishning
qo‘llanilishi kabilar ro‘yobga oshiriladi.

3. O‘qitishning loyihalash texnologiyasi.Ushbu texnologiya bo‘yicha ish olib borish
o‘quvchilarda individual ijodiy qobiliyatlar rivojlantirilishi imkonini beradi,ularda ongli ravishdagi
kasb tanlash va ijtimoiy jihatdan o‘zligini anglash kuchaytiriladi.

4. O‘yinli ta’lim texnologiyasi.Bu texnologiya rolli, ishchan va boshqa o‘yinlar asosida
amalga oshirilishi mumkin.Bu texnologiya o‘quvchilarda dunyoqarashning kengaytirilishi,
bilishga oid faoliyat rivojlantirilishi, amaliy faoliyatda kerak bo‘lgan ma’lum bir aniq ko‘nikma
va malakalarning shakllantirilishi, shuningdek,o‘quv ko‘nikmalari va malakalarini rivojlantirish
imkonini beradi.

5. Modulli o‘qitish texnologiyasi esa ta’limning individuallashtirilishini ta’minlaydi: ya’ni,
bunda o‘qitish tarkibi bo‘yicha, o‘zlashtirish tempi bo‘yicha, mustaqillik darajasi bo‘yicha, o‘qitish
usullari va uslubiyati bo‘yicha, nazorat va 0z — 0‘zini nazorat qilish bo‘yicha individuallashtirish
amalga oshiriladi.

Shundan kelib chiqib, ona tili darslarida yangi pedagogik texnologiyalardan foydalanish yuqori
natijaga erishishning garovidir.

Xususan, ona tili darslarida “Topqirlar bellashuvi” , “Ijodkorlik vaqti”, “Mo‘jizalar maydoni”,
“Test darslari”, “Aqliy hujum”, “Kubik”, “Donishmandlar bisoti”, “Klaster”,"“Axborot uzatish”
kabi usullardan foydalanish fanni yanada chuqurroq o‘rganishda muhim ahamiyatga ega.
Shuningdek, ushbu usullardan foydalanish o‘quvchilarda fanga nisbatan qiziqish uyg‘otadi va
faolligini oshiradi.

“Axborot uzatish”. Biror mavzu bo‘yicha har bir o‘quvchi o‘z bilganini aytadi (bunda 1-o‘quvchi
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boshlaydi, 2-3-4-0‘quvchi davom ettiradi). Ot so‘z turkumi.

1-0‘quvchi:ot so‘z turkumi kim, nima, qayer so‘roqlariga javob bo‘ladi,

2- o‘quvchi: ot so‘z turkumi shaxs, narsa, buyum, o‘rin-joy, faoliyat-jarayon otlariga bo‘linadi,

3-4...va shu tariga davom etadi. Oxirida o‘qituvchi yakunlaydi va xulosalaydi.

“Kubik”. Har tomonlama fikrlash, tasavvur qilish faollikni oshiradi. Zukkolik va chagqonlikni
talab qiladi. Bunda kubik shakli avvaldan tayyorlab olinadi va ularga mavzu yuzasidan savollar
yoziladi. O‘quvchi kubikni qaysi tomonidagi savol tushsa, shunga chaqqonlik bilan javob beradi.
Shunday qilib, innovatsion pedagogik texnologiyalarning o‘quv jarayonida ahamiyati katta. Bunda
o‘qituvchi va o‘quvchi o°zaro bir-birlarini tushungan holda harakatlanadi

Umuman olganda, har bir pedagogik texnologiya o‘qituvchi va o‘quvchi munosabatini, darsdan
kutiladigan natijaning qanday bo‘lishi haqida oldindan tasavvur eta olish imkoniyatini yaratadi.
Bu esa 0°z navbatida ,har bir darsni tahlil qilib, o‘qituvchi va o‘quvchi tomonidan yo‘l qo‘yilgan
kamchiliklarning keyingi darslarda oldini olishga yordam beradi.
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AHHoOTAIUs. MaszKyp MaKonaoa mavium #apaénuoa Gotoaianuus MymKuH Oyiean unmeppaon
VCYInap 6a yiapHue mypiapu xamoa ouoananuul camapaiapu Xakuod Maviymomiap bepuiea.
Kanur cy3nap. Cyxoam, nexcuxa, ¢hpazeonocus, kapvepa.

VKyBunnapra pyc éKu MHIVIH3 THUIAPMHY YPraTUILIA CyX0at, GOTaTapHHIHT 3apo Cy3IaIIHIIH,
Oepuiran TONIIMPUK Ba Bazudaap, cy3inapHu €1 oIull, caéxatiap )KUCMOHUN Mallkiap, cypariap
XaKHJIaru XUKOS, OPTaK Ba MICHPIIAPHUA CaxXHAJIAIITUPULI, YHUHIAp KaOW METOAMK ycyslapJaH
(dholianaHuIn TaBCUs ITHIIA]IH.

Cyx0ar — Oy pyc €Ky MHIIM3 TWUIAPUHU VKUTHIIHUHT JACTIa0KM OOCKWYHIA SHT KyJai Ba
KeHI' Tapkajrad um typuaup. Cyx0ar xapaéHua YKyBUMWIAp SHIU CY3JIapHU 3apyp rpaMMaTuK
HI1akiga ypranu6 onaaunap, YTrad MalFyaoT MaTepraUIapuHU TaKpopiIaiauiap, ypranuiaaétrad
THJIJIA MYJIOKOT KMJIMII KYHUKMaJapy IaKiaHaIu.

bonutanFuu malnrynoTiapaa acocaH XOCWI KWIyBUM (YpraHwiraH marepuall acocuja) Ba
YMyMJIAIITUPYBYH cyxOamiapaan Qoimanaaum go3uM. Cyxoaraan OuauMiIapuHu OUp TU3UMTa
conum yayH ¢oitnananunaan. Cyx0aT »OHJIM Tycra 3ra OV Ba SHT FOKOPU camapa OepuIu
yUyH YKyBUMJIADHUHT MYyCTaKui (PUKpIapUHU SIIUTHIL, YIApHUHT cyX0aT MaB3ycura HucOaTaH
H1axcuii MyHocaOaTiIapuHU AHUKJIALT JIO3UM.

Cyx0at Tabuuii X0J171a Ba 3pKHH X0J1a OOpPHILIH Kepak. Arap MAaHTUKUHN Ba rpaMMaTHK )KUXaTAaH
TYfpu Oyica, KUCKa ’kaBOO KeHI EHWIIraH kaBoOJaH Kypa MIIOHYIMPOK YMKaiau. TYFpu >kaBod
OJIUIII YUyH CaBOJIHU TYFPU Ty3UII MyXUM axamustra sra. CaBosuiap oAuii, aHUK Ba TyLIyHapiu
Oy muIy Kepax.

YKyBUMJIApHUT MHAMBHyaJl XyCyCUSTIIapUra MOC KeIyBUM Xamja yjapra MyMKUH Oyirax
CaBOJUIAPHUHI KYHWINIIM ¥3 JEKCHKAacu Ba ()pa3eosIoTHSCH JKUXATIaH KarTa Melaroruk Ba
METOJIMK MaxopaTHH Tajgal 3Taau.

[lenaror yKyBUMIApHUT jkaBOOJIApUTra KaTTa YbTUOODP OMIaH Kapallly Ba YIapHUHT (PUKPIapUHH
XypMar Kuwiiii kepak. Jlactnabku mainrynomiapaa y *aBOOJapHUHT HaMyHalapuHu Oepaj.
YKyBumnapHu HaakaT OepHiraH caBoJUIapra >KaBoO KaWTapuiira, Oaqkd yJapHUHT Y3IapuHH
caBoJI OepHIlra YpraTuiil J03H1M.

Hapc xapaénuia cyx0aTHu IIyHAAl YIOIITUPUII KEPaKKH, TOKH yHAa 0apya UIITHPOK TACHH.
Arap YKyBUM YKUTYBUMHHMHT (akar Oomka Oonasap OunaH OYmaérraH CyxOaTWMHHM SIIMTHO
rarnupasepca-to, ¥3u JyKMa Taunuiaii onmaca, Oy Xojja y CyxXOamIalluIIM Kapa8HUHHM Mallk
KUJIMaliI1 Ba YHUHT CyX0aTIaru UITUpoKy (akat Homuraruna 6yiau6 konaau. llynra spummi
JIO3UMKH, Xap Oup YKyBUM Hadakar SIUTHIITHH, OAJTKU CY3TAIIUIINHI MAIIK KHJIA OJICHH.

NiauHT caBoi — xkaBo0 makimu Goiaanm ycyn Xxucodmana v Ba yHIaH TYFpU (o 1aIaHuIran/a
KarTa MyBaddakusmiapra dpUILInuIl MyMKHH. BUpOK, XyKMpoH OY1u0 KOJIMAaciauru jo3uM, YHU
OolKa ycysutap OWIaH YHFYHJIAMITHPHIIL 3apyp.

bomka kummnap OwiaH cyxOamiamuii, ¥3 TaacCypOTIapHHH, (DUKpIApUHU, XUCIApUHHU,
KEYMHMAJIAPUHU YPTOKIAIIUIITA SXTUEKMAHTMK MHCOHIa XOC XyCycHsIapaanaup. Euuiapaa
sca Oy XycycusaT KywInpok Oynanu. By sxTuéxnan Oomka Muiar 6onanapuaa y3ra THiapaa
cyxOaTiammi HyTKHHE PUBOKIIAHTUPHII Hynuaa (oiinananumn kepak.

bomika TuutapHM ypraHuil Ba yHJA 3pKUH CY3JAIIMII HYTKUHU ypratuiga atpopHu ypad
TypraH MyXHUT KaTTa UMKOHMSTIAp sparaau. M3unmiuk 6unan amanuil tTaxxpuba Tymiaml Ba ¥3
TaaccypoTIapH, XUCCUETIAPUHH HYTK/1a aKC STTUPUIL YUYYH HHCOHJIApJa Ky3aTHII KOOMIUATUHU
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PUBOXKIAHTHPUIL 3apyp. TaacCypoT XxaMMa BaKT Cy3/1aH OJIJIUH TYypHUIIH, CY3 3Ca TaaCCYpOTHUHT
OpTH/Ia OOPUIIIH JIO3HM.

VKyBuMIapHUHT pyc EKM MHINIM3 THIMAATH HYTKHMHH DHUBOXIAHTHPUII MAaKCaauja
YTKa3unaaurad caéxamiapra Kyliuaaru tanaOinapHu KyHHUII MyMKHH.

Caéxarnap myHJal yIOITUPHIUILN KEPAKKH, OyH1a Xap KaHAal TallKy Xapakamiap OOJIaHUHT
acocuil HapcaJaH bTHUOOPHHHU kand Kuiaa onmacuH. Kysartum MaiioHu, YKyBUMIap AMKKAT -
bpTHOOpUra TaKkIn(Q FTUIAETTaH TadCUIIOTIAP, BOKeaIap YpraHuinaéTral THIAA OJIraH OMIIMMIIapH
Japa)kaCUHHU XUCOOra OJIraH XoJAa OeJITUIIaHUIIH JTO3UM.

Caéxar napcra, pacMui TabJIMM JKapaéHura yXiad KOIMACIUTH KEPaK. Y KOHIIM Ba KHU3UKAPIIU
VYTKa3WIMIIKM MyXUM axaMmusITra sra. YKyBumiap HadakaT TOMoIla KUIUIIapH, OaJIku Xapakar
KWINITAPH, CHHAO KYpULILIApK Ba CY3IAIIMIIAPA MyMKHUH.

YKuTyBUM caéXaTHU YTKA3WINTa MyXTa TauEprapiuk Kypuiu, OYyHUHT YYyH TETHIILIA peka
niad yukumu 3apyp. Llynurnek, tampud Oyropaguran Myaccacanap, My3ed Ba KyTyOXoHa
Kabuiap, maxciap OroXJAHTHPWIHUIIM, YIapHUHI yniOy caéxaraa MINTHUPOK STHUIN Japa’kacH
XaKuJa OJITUHAAH KeJTUIIUO Kyinica Makcaara MyBoduk Oymamu.

VKyBUMIApHUHT pyC KM MHITIM3 THIMAATY HYTKUHYE PHBOKIAHTHPHII MAKCAIHIA CASXaTHUHT
SHI IOKOpM Japaxkajaa (oijanaHuml Y4yyH MyCTaxKaMJIaHUIIM JIO3UM OYyiraH €ku Uik Oop
Taki} STUTAAUTAaH HYTKUNA MaTepuall F03acHJIaH TETHIUIM YKYB KYyJJIaMacMHU Tanéprain sca
YKUTYBUMHHUHT (aoIUATH KapaéHuia ¥3 KapbepacCHU TAILKUII 3TUILTA acoc 0yaau.

Xynoca YpHHUAA OIYHU ajJoXyAa TabKUIIa0 YTHII KOWU3KH, 3aMOHABHM YKUTYBUM 3aMOH
O6unan xamHadac OYnauIIM, TeXHOIOrusIap OuinaH Kagamba — KaJaMm IOpHUIIN OyTYHI'HM 3aMOH
Tanabugup.
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INGLIZ TILI DARSLARIDA OG‘ZAKI NUTQ MASHQLARI

Axunov G‘ayrat Mo ‘minovich
Toshloq tumani 7-maktab
ingliz tili o ‘qituvchisi
e-mail:axunov@inbox.uz

Annotatsiya: maqolada o‘quvchiarni ingliz tilidan og‘zaki nutqini o‘stirish, savodli qilish, nutq
ko‘nikmalarini izchil o‘stirib boorish, nutqni shakllantirish kabi masalalarga e’tibor garatilgan
Kalit so‘zlar: ingliz tilidan og‘zaki nutqini o‘stirish savod o‘rgatish davri, nutq ko‘nikmalari

O‘quvchiarni ingliz tilidan og‘zaki nutqini o‘stirish bola maktabga ilk qadam qo‘ygan
kundan, yani savod o‘rgatish davridan boshlanadi. Nutq ko‘nikmalari izchil va muntazam
olib boriladigan amaliy ishlar natijasida namoyon bo‘ladi. Shuning uchun o‘qituvchi ingliz
tili darsidan grammatik tushunchaga doir har bir mashg‘ulotda o‘quvchilarning nutq nutq
malakasini o‘stirishga e’tibor berish zarur. Bu ko‘nikmaga erishish uchun, avvalo, nutqning
ixcham, sodda, ravon va mazmundor bo‘lishini ta’minlash lozim. Shunday ekan, boshlang‘ich
ta’limda o‘quvchilarning og‘zaki va yozma nutqini o‘stirish ingliz tili darsining asosiy vazifasi
sanaladi. Boshlang‘ich sinflar ingliz tilini o‘qitish metodikasida bog‘lanishli nutqdan mashq
turlari amaliy ko‘rinishga ega bo‘lib, ular nazariyasiz, aniq reja asosida o‘tkqzilmoqda yaniy: -
aniq savolga ravon mukammal javob; - lug‘atni faollashtiradigan har xil topshiriqli mashqlar;
- kuzatish, rasm yoki berilgan mavzu bo‘yicha o‘quvchining ijodiy hikoyasi. Bulardan tashqari,
pedtexnalogiya asosidagi nutqiy mashqglardan foydalanish bolalarni mustaqil fikrlashga o‘rgatadi
va ularning nutqini yangi lug‘at bilan boyitadi. Boshlang‘ich ta’limda ingliz tilidan berilgan
bilimlarni o‘quvchilar qanday o‘zlashtirishini muntazam tekshirib borish didaktik talablardan biri
hisoblanadi. Davlat ta’lim standartlari o‘quv dasturida boshlang‘ich ta’lim har bir bosqichi uchun
o‘quvchilarning bilim, malaka va ko‘nikmalariga alohida-alohida talablar qo‘yilgan. Binobarin,
to‘rt yilda o‘quvchilar o‘qish texnikasi bo‘yicha bir daqiqada 40-50 so‘zni, diktant yozish
malakasi bo‘yicha 35-40 so‘zdan iborat matnni quyidagi talab asosida yoza olishi takidlanadi:
- ilmoviy xatoga yo‘l qo‘ymaslik - berilgan izohlarning aniqligi — lug‘atning to‘g‘ri va aniq
berilishi. Bu talablar inzliz tili darsi zimmasiga mas’uliyat yuklaydi. Har bir dars o‘quvchilarning
bilim sifatini, 0‘z navbatida, shakllantirilayotgan malakalardan qay darajada foydalana olishini
ta’minlaydi. Me’yoriy bilimni, ko‘nikma va malakalarni izchillik bilan tekshirib borish ana shu
talablar asosida amalga oshadi. Tekshirish, avvalo, o quvchilarning yangi materialni o‘rganishga
tayyorligini aniqlashga, darsda qo‘llanilgan usul va metodlarning samaradorligini bergilashga
imkon beradi. Maktab tajribasida o‘zlashtirilgan bilimlarni tekshirishning og‘zaki va yozma shkli
keng qo‘llanadi. Har ikki shaklda tatbiq etiladigan jihatlar ikki ko‘rinishda olib boriladi: 1.
Kundalik mavzu bo‘yicha tekshirish. 2. Yakuniy bilim va malakalarni tekshirish. Boshlang‘ich
sinflarda ingliz tilidan o‘zlashtirilgan bilim, malaka va ko‘nikmalar og‘zaki yoki yozma shaklda
tekshirilsa-da, o‘quvchiga bitta ummumiy baho qo‘yiladi. Bunda kuyidagilar hisobga olinadi: -
o‘quvchilar bilimidagi grammatik aniqlik - imlo qoidalariga amal qilish darajasi — ozlashtirilgan
bilimni yozma nutqqa (diktant) tatbiq etish. Ingliz tilidan bilimlarni og‘zaki tekshirishda savol-
javob, test variant, mantiqiy o‘yla, izla, top kabi usullar qo‘llanilsa, yozma tekshirish uchun,
asosan diktant, leksik — grammatik va so‘z yasashga doir, ko‘chirib yozish va ilmoga doir
topshiriglarni tashkil etib boriladi. Bundan tashqari, o‘quv yili davomida mashg‘ulot turining
xarakteriga qarab, bir necha marta bir xil diktantlar, testlar o‘tkaziladi. Davlat ta’lim standartlari
o‘quv dasturi tekshirish maqsadida o‘tkaziladigan diktantlardagi so‘zlar sonini quyidagicha
ko‘rsatadi: Yozma ish shakli 1-sinfda, 2-sinfda, 3-sinfda, 4-sinfda Tekshirish diktant 10-15 20-
25 30-35 40-45 lug‘at ustida ishlash 20-25 30-35 40-45 50-60 Ingliz tilidan bilim, ko‘nikma va
malakalarni muntazam tekshirib borish o‘quvchilar savodxonligini oshiradi, nutq madaniyatini
egallash uchun tilga doir nazariy bilimlarni puxta o‘rganish ko‘nikmasini takomillashtirib boradi.
O‘quvchilarni boshlang‘ich sinfda ingliz tili darslarida og‘zaki nutqini o‘stirishda inglizcha
she’rlarni yod oldirish ham muhim o‘rin egallaydi. Bolalarga she’r yodlatishning asosiy maqsadi
va ahamiyati ularga she’riyatga bo‘lgan muhabbatni, badiy didni tarbiyalash, poeziyaning eng
yaxshi namunalarini idrok etishni shakllantirishdir. Shuningdek, bolalarga estetik tarbiya berishda
ham she’r yod oldirishning ahamiyati benihoya kattadir. She’rlar asosan boshlang‘ich sinflar
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uchun sodda, oson yani ularning hayotidan olingan bo‘lib, ular quvnoq o‘yinlar, o‘yinchoqlar,
uy hayvonlari, tabiat to‘g‘risidagi she’rlardir. She’r yod oldirishda tarbiyachi oldida bir qancha
vazifalar turadi: 1. O‘qilgan she’rni hamma bolalar esda saqlab qolishlariga erishish. 2. Bolalarda
she’rga nisbatan qiziqish uyg‘ota olish va mustahkamlash. 3. She’r mazmunini va undagi
ayrim qiyin so‘zlarning ma’nosini tushunib olishlariga yorda berish. 4. Tinglovchilar oldida
she’rni ifodali aytib berishga o‘rgatish. Bu vazifalarning barchasi bir vaqtda omalga oshiriladi.
Yodlatish uchun she’r tanlashda o‘quvchilarning yosh va psixologik xususiyatlariga, esda saqlash
qobilayatlariga e’tibor berish kerak. Inglizcha she’rlarni yodlatish uchun shuninhisobga olish
kerakki, she’r hajmi jihatidan uncha katta bo‘lmasligi, birinchi sinfda 1 banddan oshmasligi,
ikkinchi sinfda 1-1,5 banddan oshmasligi, uchinchi va to‘rtinchi sinflarda esa 1,5-2 banddan
oshmasligi kerak. O‘qituvchi o‘quvchilar bilan she’r yod oldirish mashg‘ulotini tashkil etishdan
avval guruhdagi o‘quvchilarning qaysisi tez, qaysi biri sekin, qaysilari puxta, qaysilari bo‘sh yod
olishlarini aniqlab olishlari kerak.

Foydalanilgan adabiyotlar:

1. CarropoB T.K. bynaxkak yer TWIM YKUTYBUMCHHUHI YCIyOU OMUJIKOPIUIMHU IIAKJUIaH-
TUPHIL TEXHOJOTUsICU (MHIVIM3 THiIu Marepuanuaa). — L. TAOU, 2003. —192 6.

2. TeopeTndeckre OCHOBBI METOAMKHM OOyuU€HHs] MHOCTPAHHBIM sI3bIKaM B CpeiHEeH wHikoie /
[Tox pen. A l. Kimumentenko, A.A. Muponto6oBa. —M.: Ilemaroruka, 1981. 3.®onomkuna C.K.
OOyueHHe YTeHHI0O Ha MHOCTPAHHOM S3bIKE B HES3BIKOBOM By3e. — M.: Bricmias mikona, 1987.
- 207 c.
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TIL MILLATNING RAMZI

Berdiyeva Gavxar Gayratjonovna
Navoiy viloyat Qiziltepa tuman
22-umumta’lim maktabi ona tili

va adabiyot fani o ‘qituvchisi

Annotatsiya:Ushbu maqolada davlat tilimiz bo‘lgan o°zbek tilini rivojlantirish masalalari, biz
bilan yonma-yon yashayotgan boshqa O‘zbekiston fugarolari bo‘lgan boshqa millat vakillarining
o‘zbek tilimizga bo‘lgan munosabati haqidagi qarashlari berilgan.

Shuningdek, tilimizning kechasi va buguni haqida ham fikrlar bayon etilgan.

Kalit so‘zlar: til, milat, ramz, iftixor, kitobxon, moziy, mustaqillik, qadriyat.

Ona tilimizning O‘zbekiston Respublikasining davlat tili sifatida mamlakatimizda asosiy ijti-
moiy-iqtisodiy va rasmiy muloqot tiliga aylanib borayotganligi istiglol bergan buyuk ne’matlardan
biridir. Bugungi kunda respublikamizda fuqarolarning davlat tilidagi savodxonligiga, xususan,
respublikamizda yashovchi boshga millat vakillarining o‘zbek tilida erkin og‘zaki va yozma mu-
logot yurita olishlariga jiddiy e’tibor garatilmoqda.

Jamiyatda tilning amaliy ahamiyati nihoyatda katta, shu bois har bir mamlakatda tillarni o*qit-
ish, o‘rganish masalalariga jiddiy e’tibor qaratiladi. Til ta’limida tilni ona tili sifatida, ikkinchi til
yoki xorijiy til sifatida oqitilishi o‘ziga xos xususiyatlari bilan farqlanadi. Bu o‘quv fanlarining
nomlanishida ham aks etadi. Ma’lumki, har bir tilning davlat miqyosidagi maqomi uning mint-
agadagi ijtimoiy-iqtisodiy o‘rni, jug‘rofiy-siyosiy holati kabi qator omillardan kelib chiqib belgi-
lanadi. omillardan kelib chiqib belgilanadi. Jumladan, O‘zbekistonda umumiy o‘rta ta’lim 7 tilda
olib borilishi, bular orasida qozoq, qirg‘iz, turkman, qoraqalpoq tillari bir oilaga mansub qardosh
tillar ekanligi e’tiborga olinsa, ularga nisbatan “o‘zbek tilini xorijiy til sifatida o‘qitish” atamasini
qo‘llash, albatta, nojoiz bo‘ladi. Ayni paytda, ta’lim rus tilida olib boriladigan guruhlarda turli
millatlar vakillari, hatto o‘zbeklar ham ta’lim olayotgani va eng asosiysi, ushbu turli millat va-
killarining O‘zbekistonda tug‘ilib, respublikamizda muqim yashayotganligi ham nazarda tutilsa,
o‘zbek tilini ikkinchi til yoki xorijiy til sifatida emas, aynan davlat tili sifatida o‘qitish maqgsadga
muvofiqligi ham yaqqol ko‘rinadi. Respublikamizda istiqomat gilayotgan 30 milliondan ortiq aho-
li orasida 130dan ortiq millat vakillari borligi e’tiborga olinsa, bu davlat ahamiyatiga ega bo‘lgan
muhim ijtimoiy-siyosiy masala ekanligi yaqqol ko‘rinadi.

Ma’lumki, davlat ta’lim standartlari har bir fan bo‘yicha o‘quvchilar va talabalarning tayyor-
garligiga, saviyasiga qo‘yiladigan minimal daraja ko‘rsatkichlari bo‘lib, ta’lim mazmuni, shakl-
lari, usullari, baholash tartibini belgilab beradi va ta’lim mazmunining asosi hisoblanadi. Bunda
o‘zbek tili ta’limi oldiga qo‘yiladigan asosiy talab, avvalo, o‘quvchini o‘z fikrini og‘zaki va yozma
shaklda savodli bayon qila olish, o‘zgalar bilan turli nutqiy vaziyatlarda muloqot yurita olishga
o‘rgatish, ya’ni kommunikativ savodxonlikni shakllantirishdan iborat. Hozirgi kunda standart-
lashtirishning ana shu umumiy talab va mezonlaridan kelib chiqib, o‘zbek tilini o‘qitishda kom-
munikativ modelga asoslangan ta’lim mazmuni ishlab chiqilgan.

O‘zbek tilidagi faol nutqiy qurilmalarini o‘rgatish, grammatik bilimlar, so‘z va so‘z birikma-
larining bog‘lanish qoidalarini esa nutqiy ehtiyoj, fikr ifodalash magsadidan kelib chiqgan holda
o‘rgatish talab qilinadi. Ko‘rinadiki, tilni ona tili sifatida o‘qitish bilan ikkinchi til sifatida o‘qitish
o‘zaro qat’ily farqlanadi va alohida tamoyillarga tayanadi. Til o‘rganishda asosan nutq, muloqot
yuritish, kommunikatsiya masalalariga yetakchi o‘rinda turgani uchun til ta’limi tamoyillarini bel-
gilashda ko‘proq shu jihatga ustuvor ahamiyat beriladi.

Demak, respublikamiz ta’lim bosqichlarida o‘zbek tilini o‘qitishni takomillashtirish, bun-
ing uchun esa, avvalo, o‘zbek tili ta’limi mazmunini til ta’limining xalqaro standartlariga mu-
vofiqglashtirish zarur.

Ona tilimizning respublikamiz hududida millatlararo asosiy muloqot vositasiga aylanib borishi
ko‘p jihatdan umumta’lim maktablari, akademik litseylar, kollejlar hamda oliy ta’lim tizimida
o‘zga tilli guruhlarda o°zbek tilining o‘qitilishi, ularda amal qilinayotgan o‘quv dasturlari va dars-
liklar mazmuniga bog‘liq.

O‘zbekistonda yashovchi barcha millat vakillarining o‘qish va ishlash jarayonida mahalliy
millat vakillari bilan teng munosabatda bo‘lishlari, barcha sohalarda erkin fikr almashishlari uchun
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o‘zbek tili ta’limi xalqaro standart talablariga javob berishi, o‘zbek tilining kommunikativ-nutqiy
va lingvistik kompetensiyasi bo‘yicha bilim, ko‘nikma va malakalarni yetarli darajada egallashlari
ko‘zda tutiladi.

Hosops [ 2020 7-Kucem TourkeHT
37



% V3BEKHMCTOHJIA WJIMHH-AMAIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBJIIMKA
@ 22-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH

INGLIZ TILIDA FE’LNING ANIQ VA NOANIQ SHAKLLARI

Gapparova Yulduz Egamberdiyevna

Samarqand viloyati Jomboy tumani
20-umumta’lim maktabi Ingliz tili fani o ‘qituvchisi
gafforovay@gmail.com

Annotatsiya: maqolada ingliz tilida fe’lning aniq va noaniq shakllari mavjud bo‘lishi, ular
gapda tuslanib yoki tuslanmay kelishiga ko‘ra bir-biridan farq qilishi, shaxs, son, zamon va payt
kategoriyalarida o‘zgarib, gapda kesim vazifasida keluvchi fe’l shakllari fe’lning aniq (Finite
Forms of the Verbs), ya’ni predikativ shakllari deyilishi haqidagi fikrlar yoritilgan.

Kalit so‘zlar: fe’lning aniq (Finite Forms of the Verbs), suffiks, leksik-grammatik ma’no,
harakat, holat, sifatdosh II, vazifa shakllar.

Fe’lning grammatik mohiyati haqida gapirganimizda shuni ta’kidlash mumkinki, fe’l mustaqil
so‘z turkumi bo‘lib, harakat, holat yoki jarayonni ifodalaydi. Fe’l quyidagi xususiyatlariga ko‘ra
mustaqil so‘z turkumi sifatida xarakterlanadi:

1.Harakat, holat yoki jarayon sifatidagi leksik-grammatik ma’nosi.

2.0°ziga xos o‘zak yasovchi quyidagi suffikslar (-ize, -en,-ify;) va prefikslarga (re-, over-, out-,
miss-, un;) hamda leksik-grammatik so‘z morfemalarga egaligi.

3.Fe’l boshqga so‘z turkumlariga qaraganda so‘z o‘zgartirish va so‘z yasash borasida ancha rivo-
jlangan, bunga sabab uning bir gancha grammatik kategoriyalarga egaligidir.

4. Fe’Ining o°ziga xos tarzda bog‘lanishi.

5.Gapda turlicha sintaktik vazifalarda kela olishi.

Fe’l asosan shaxs faoliyatini ko‘rsatib keladigan so‘z turkumidir. Bunday ta’rif har ikkala tilga
ham ya’ni, ingliz va o‘zbek tillariga xos bo‘lib, buni quyidagi misollarda ham ko‘rish mumkin:

Lanny Swarts and Young Mako are coming here tonight. (P. Abrahams)

They set down, very shaky, and looked at each other.

O‘zbek tilida ham quyidagi misolni keltirishimiz mumkin. Masalan;

O ‘rta maktabni a’lo baholar bilan bitirdi.

Bu misollarda ajratib ko‘rsatilgan so‘zlar fe’l turkumiga oid bo‘lib, ular gapdagi sub’yektning
faoliyatini ko‘rsatib kelayapti. Fe’llar boshqa so‘z turkumlari kabi morfologik tuzilishiga ko‘ra
sodda, yasama va qo ‘shma fe’llarga bo‘linadi.

Sodda (yoki tub) fe’llar (Simple (or root) verbs) bir o‘zakdan iborat bo‘lib, sodda fe’llar tarkibi-
da qo‘shimcha yoki old qo‘shimcha bo‘lmaydi.

Masalan, ingliz tilida: fo come, to see, to work, to bring, to hate, to grow.

o‘zbek tilida: kelmoq, ko ‘rmoq, ishlamog, o ‘smoq.

Fe’l zamon, shaxs nisbat kabi grammatik kategoriyalarga ega bo‘lganda, kategorial grammatik
suffikslar uning strukturasini o‘zgartirmaydi, ya’ni fe’llar sodda fe’lligicha qoladi. Masalan, ingliz
tilida: work — worked — works - working.

o‘zbek tilida: ishlamogq, ishladi, ishlayapti.

Ingliz tilida fe’Ining aniq va noaniq shakllari mavjud bo‘lib, ular gapda tuslanib yoki tuslanmay
kelishiga ko‘ra bir—biridan farq giladi. Shaxs, son, zamon va payt kategoriyalarida o‘zgarib, gapda
kesim vazifasida keluvchi fe’l shakllari fe’lning aniq (Finite Forms of the Verbs), ya’'ni predikativ
shakllari deyiladi.

Masalan: Mrs Conroy laughed. (I.1oyce)

The two young gentelmen asked the ladies if they might have the pleasure, and Mary Jane
turned to Wiss Daly. (1bid)

He avoided her eyes he had seen a sour expression on her face. (I bid)

Bu misollardagi to laugh - kulmogq, to ask - so ‘ramogq, to turn — qayrilmoq, to avoid — ko ‘zini
olib gochmogq, to see — ko rmoq fe’llari aniq yoki predikativ shaklda kelayapti.

Harakat yoki holatni umuman ko‘rsatish bilan birga qisman belgi yoki predmetlashganliki-
ni ko‘rsatib keluvchi fe’l shakllari fe’llarning noaniq (shaxssiz), (Non—finite forms of the verb),
ya’'ni predikativ bo ‘Imagan shakllari deyiladi. Fe’Ining noaniq shakllari harakat yoki holatni gap-
ning egasi bilan bog‘lab emas, balki undan ajralgan holda, o‘z—o‘ziga ko‘rsatib kelishi mumkin.
Fe’lning noaniq shakllari odatda shaxs, son, zamon, mayl kabi kategoriyalarni to‘g‘ridan-to‘g‘ri
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ko‘rsatmaydi. Fe’lning noaniq shakllariga: infinitiv (Infinitive) harakat nomi, gerundiy (Gerund),
hamda sifatdosh (Participle) kiradi.

I have come here to speak to you. (Men bu yerga siz bilan gaplashgani keldim.)

Bu misolni oladigan bo‘lsak, bu gapda infinitiv magsad holi vasifasida kelayotganligini
ko‘rishimiz mumkin.

We discussed different methods of teaching foreign languages. (Biz xorijiy tillarni o ‘qitishning
turli uslublarini muhokama qildik.) misolida esa ushbu gapdagi gerundiy aniqlovchi vazifasida
qo‘llanilgan. Fe’llar o‘tgan zamon shakllarining qay usulda yasalishiga ko‘ra to ‘g ‘ri (Regular
verbs) va noto ‘g ‘ri (Irregular verbs) fe’llarga bo‘linadi. O‘tgan zamon va sifatdosh II shakllari -
ed suffiksi yordamida yasalgan fe’llar to ‘g 7i fe ’llar deyiladi. Masalan:

to turn — turned

to mark — marked

to start — started

O‘tgan zamon va sifatdosh II formasi - ed suffiksini olmasdan boshqa turli yo‘llar bilan yasal-
gan fe’llar noto ‘g ri fe’ llar deyiladi. Masalan:

to write — wrote — written,

to sink — sank — sunk;

to tell — told — told;

to show — showed — shown;

Yu.S.Maslov ta’kidlaganidek, fe’l vaqt davomida sodir bo‘ladigan belgining, harakatning
grammatik ahamiyatini ifodalaydigan so‘z turkumi bo‘lib hisoblanadi. Harakatning grammatik
ahamiyatini keng ma’noda tushunish mumkin. U nafaqat harakat va tom ma’nodagi faoliyatni
ifodalaydi, balki holatni va ma’lum bir predmet yoki shaxsning mavjudligini ko‘rsatadi. Tillarni
qiyoslash orqali ular o‘rtasidagi o‘xshashlik va farqlarni tushunib yetish 0z sohamizing mutaxassisi
bo‘lishimizga yordam beradi.

Foydalanilgan adabiyotlar: .

1 Byponos . XK.b Xommumos .Y , Ucmarymnaes . X “English grammar “ —T., 1973 .
2 V36ex tuan rpammarukacu . Tom 1. Mopdomorns. - T., 1966.

3. Unbim B.A. CoBpemennblii anmuiickuil si3bik. — M.: [IpocBemenue, 1948.
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XORIJIY TILLARNI O‘RGANISHNING AHAMIYATI

Maxmudova Dilnoza Odilovna
Kogon tuman I-umumta’lim maktabi
Ingliz tili fani o ‘qituvchisi

TEL: 998936875457

Annotatsiya: maqolada chet tillarni o‘qitishda zamonaviy metodlarning samarasi, til o‘rganish
davrlari to‘g‘risida ma’lumotlar berilgan.
Kalit so‘zlar: zamonaviy metodlar, til o‘rganish, boshlang‘ich sinflarda chet tili

Bugun yurtimizdagi har bir umumta’lim maktablari xorijiy tillarni katta qiziqish va ishtiyoq bi-
lan o‘rganmogqda. Ta’lim muassasalariga ilk bor gadam qo‘ygan boshlang*ich sinf o‘quvchilarining
xorijiy tillarni qunt bilan o‘rganayotgani, bunda mashg‘ulotlarning og‘zaki va o‘yin tarzida olib
borilayotgani alohida e’tiborga molik.

Mamlakatimizda chet tillarni nafagat maktablarning boshlang‘ich sinflarida, balki uzluksiz
ta’limning barcha bosgichlarida mukammal o‘rgatish samaradorligini oshirish borasida keng
qamrovli ishlar olib borilmoqda. 2012-yil 10- dekabrda gabul qilingan “Chet tillarni o‘rganish
tizimini yanada takomillashtirish chora- tadbirlari to‘g‘risida”gi qaror bu borada asosiy hujjat
bo‘lib xizmat qilmoqda. Ushbu qarorda chet tillarni o‘qitishda zamonaviy pedagogik va axborot-
kommunikatsiya texnologiyalaridan foydalangan holda innovatsion uslublarni joriy etish, chet
tillarda erkin so‘zlasha olish, o‘zaro hamkorlik va muloqotni yo‘lga qo‘yishda zarur barcha shart-
sharoitlarni yaratib berish kabi vazifalar alohida belgilangan.

2013-2014-0°quv yilidan boshlab xorijiy tillarni boshlang‘ich sinfdan o‘qitila boshlangani chet
tillarni puxta egallash, yoshlikdan ko‘nikma hosil qilib borish imkonini bermoqda. 1-2- sinflar
uchun ingliz tilidan yaratilgan darsliklar o‘quvchilar o‘rganishi uchun osonligi, rang-barangligi,
0°yin, audio-video materiallariga tayangan holda va milliy an’analarimizga asoslanib tayyorlanishi
uning muhim jihatlaridan hisoblanadi. Chunki o‘quvchi qaysi xorijiy tilda gapirishidan qat’i nazar,
o‘zbekona ismlarni, milliy qahramonlarimiz nomini yod aytadi, xalq o‘yinlari, urf-odatlarini
tushuntirib beradi.

Ta’kidlamoq kerakki, xorijiy tilni o‘rganishda asos ona tili bo‘lmog‘i lozim. Chet tilini samarali
egallash faqatgina o‘quvchining o‘ziga bog‘liq bo‘lmay, balki uni o‘rgatayotgan o‘qituvchining
malakasiga ham bevosita bog‘lig. Bu maqgsadga erishishda yordam beruvchi asosiy omil
o‘qituvchining o‘quvchiga pedagogik ta’sirining samaradorligini oshirishdan, darslarda o‘quvchi
va o‘qituvchi orasidagi muloqotning ijtimoiy-psixologik jihatdan o‘zaro mosligidan iborat.

Boshlang‘ich sinf o‘quvchilarining tez charchashi, digqatining ixtiyorsizligi, eslab qolish
darajasi hali yetarli darajada rivojlanmaganligi ularning yosh va psixologik xususiyatlariga xosdir.
Ma’lumki, ushbu yosh davrlarida o‘yin yetakchi faoliyat turi hisoblanadi. Negaki 3 yoshdan
boshlab 6,7 yoshgacha bo‘lgan bolalarda oyin faoliyati va uning ahamiyati boshlang‘ich sinflatda
ham yo‘qolmaydi, chunki, chet tilida o‘yinning ta’limiy imkoniyatlari keng bo‘lib, belgilanhan
mavzu bo‘yicha talab etilayotgan bilim, ko‘nikma va malakalarga o‘yin orqali erishish mumkin.
Ma’lumotlarda e’tirof etilishicha, chet tili bo‘yicha maxsus mashqlarni 4 yoshdan 10 yoshgacha
bo‘lgan bolalarga o‘rgatish ijobiy natija beradi.

Buning uchun boshlang‘ich sinflardan boshlab chet tilini o‘rgatishda darslarda o‘yin usulidan
foydalanish samaralibo‘lib, bundabolalarning kommunikativ ko ‘nikmalari, aqliy imkoniyatlarining
safarbar etilishi, ta’limiy qobiliyatlari, gapirish malakalari, ijodiy tashabbuskorlikni rivojlantiruvchi
usul - ingliz tilining vositalari yordamida tasavvur qilish qobiliyatlari kengayadi. Bunda lug‘at
boyligi faollashib, magsad shakllanadi. Tasvirlab berish orqali esa o‘quvchilarni so‘z boyliklaridan
foydalangan holda muloqot jarayoniga jalb qilish mumkin.

Foydalanilgan adabiyotlar ro‘yxati:

1. Galskova N.D. Sovremennaya metodika obucheniya inostrannim yazikam. M.
ARKTI-2004

2. Hazratqulov U.M, Usmonboyeva M.N, Rustamova S.S. Ta’limni tashkil etishda zamonaviy
interfaol metodlar. O‘quv uslubiy tavsiya/ Toshkent - 2016
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ONA TILI VA ADABIYOT DARSLARIDA O‘QUVCHILARNI KREATIV
FIKRLASHGA O‘RGATISH

Qo ‘ziyeva Xursand Negmurodovna
Navoiy viloyat Qiziltepa tuman
22-umumta’lim maktabi ona tili

va adabiyot fani o ‘qituvchisi

Annotatsiya:Ushbu maqolada maktab dasturidaga ona tili va adabiyot darslarida o‘quvchilar
kreativ fikrlashga o‘rgatish usullari haqida bayon etilgan. Bu jarayonda o‘quvchilar nutqini
o‘stirish, tafakkur olamini boyitish zaruriliga asoslab aytib o‘tilgan.

Kalit so‘zlar:kretiv, so‘z san’ati, estetik zavq, tafakkur, ta’limning zamonaviy vositalari.

Ona tili fani faqat grammatik me’yorni o‘rgatuvchi fan emas, balki o‘quvchining ixtiyoriy
mavzudagi, fanlar kesimidagi matnlarni tinglab tushunishiga, to‘g‘ri o‘qishiga, orfoepik va or-
fografik me’yorlarga oid ko‘nikmalarni rivojlantirishga xizmat qiladigan fandir. O‘quvchi man-
tigiy, tanqidiy, kreativ fikrlashi uchun ona tili darslarida o‘qib tushunishga e’tibor qaratiladi. Ona
tilini puxta o‘zlashtirgan o‘quvchi boshqa fanlarni qoniqarli o‘zlashtiradi. O‘qish savodxonligi
mukammal bo‘lgan o‘quvchi boshqa fanlarda o‘rganayotgan matnlarni o‘qish orqali mantiqiy,
tanqidiy, ijodiy (kreativ) fikrlaydi, olgan bilimlarini hayotda qo‘llay olish layoqatini rivojlantira-
di. Shuningdek, o‘quvchilarning mantiqiy fikrlashini va amaliy ko‘nikmalarini shakllantirishga
yo‘naltirilgan xalqaro baholash dasturi (PISA, PIRLS) talablariga mos keladigan matnlarga oid
topshiriqlar bilan ishlashga mo‘ljallangan amaliy topshiriglarni risoladagiday bajarishga o‘rgatish
o‘qituvchi oldidagi asosiy vazifalardan biri sanaladi. Bunda matnni tushunish, tanqidiy, tahliliy
fikrlash, munosabat bildirish malakalarini shakllantirish ko‘zda tutiladi.

Adabiyot so‘z san’atidir. Shu sababli ham ona tilini puxta o‘zlashtirmasdan turib, adabiyotning
go‘zalligini va qudratini anglab bo‘lmaydi. Ona tili va adabiyot darslarida amalga oshirish lozim
bo‘lgan asosiy masala o‘quvchilarda so‘zga qiziqish va e’tibor hissini muntazam sur’atda o‘stirib
borishdan, ularga so‘zning ahamiyatini, turli matnlarda tutgan o‘rnini tushuntirishdan iborat. Fan-
lararo bog‘lanishni tafakkurning rivojlanishiga qiyoslash mumkin. Fanlarni o‘zaro bog‘lab o‘rgan-
ish u yoki bu fan bo‘yicha o‘rganilayotgan vogea va hodisa haqida o‘quvchida jonli mushohada
qilish malakasini o‘stiradi, bu bilan o‘quvchi vogea, hodisa haqida aniq tasavvurga ega bo‘ladi.
O‘qituvchi ona tili va adabiyot fanlarini boshqa fanlar bilan uzviy bog‘lagan holda ta’lim berar
ekan, yangi materialni bayon qilish, mustahkamlash jarayonida, shuningdek, takrorlash, umum-
lashtirish vaqtida u yoki bu mavzu yuzasidan o‘rni bilan bog‘lanishli o‘quvchilarni mantiqiy, tah-
liliy mushohadaga chorlovchi turli mazmunga oid matnlardan foydalanadi. Bunday matnlardan
foydalanish o‘quvchilarni kreativ fikrlashga, matnni tushunishga, bilimi va dunyogqarashini boy-
ishiga xizmat qiladi.

Milliy ma’naviyatni egallash o‘zbek xalqining boy tarixi, milliy qadriyatlarini, urf-odatlari va
ularni o‘zida aks ettirgan boy adabiy-badiiy meros bilan yaqindan tanishish, uni o‘qib o‘rgan-
ish, milliy an’analar, bayramlar, urf-odatlar asosida shakllangan milliy madaniyat, shuningdek,
umuminsoniy qadriyatlarni singdirishni taqozo etadi. O‘zbek adabiyotining ixcham va go‘zal
namunalari, xalgning tarixiy, madaniy hayotiga xos muhim lavhalar, jahon milliy madaniyatiga
hissa qo‘shgan o‘zbek xalqi vakillarining ijodiy merosini o‘rganish ham ko‘zda tutiladi. Bunda
o‘rganilayotgan so‘z va so‘z shakllarini to‘g‘ri talaffuz qilish hamda yozish, so‘zni grammatik
jihatdan to‘g‘ri shakllantirish, so‘zlarni o‘rinli tanlash va sintaktik-uslubiy jihatdan to‘g‘ri baholay
olish, jumla tuzishda va nutq ohangini belgilashda adabiy til imkoniyatlaridan o‘rinli foydalanish
talab etiladi.

Ona tili fani ta’limi mazmunida asosiy digqat-e’tibor nutqiy va lingvistik kompetensiyani shak-
llantirishga qaratilgan bo‘lib, bu o‘quvchilarning ona tilidan egallaydigan lingvistik bilimlari vo-
sitasida kundalik turmush, ijtimoiy-madaniy hayot, mutaxassislik sohalarida og‘zaki va yozma
erkin muloqot yurita olishlarini ta’minlashga qaratilgan.

Adabiyot fani milliy hamda jahon adabiyotining nodir namunalarini bilish, o‘quvchilarning
ma’naviy-axloqiy dunyosi, adabiy-estetik didini shakllantiradi hamda ularda mustaqil fikrlash,
obrazli tafakkurga oid bilim, ko‘nikma, malakalarni hosil qilish va rivojlantirish, o‘quvchilarni
badiiy adabiyotga qiziqtirish, asarlarni o‘rgatish jarayonida olam va inson tabiati, milliy ham-
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da umuminsoniy qadriyatlar, shuningdek, kitobxonlik madaniyatini shakllantirish orqali o‘qu-
vchilarning ma’naviyatini, dunyoqarashini kengaytirishga xizmat qiladi.

Adabiyot darslarida o‘quvchilar ongida ilmiy dunyoqarashni shakllantirishda ularning tarix
fanidan olgan bilimlaridan foydalanish bilan birga, hozirgi davrdagi ijtimoiy-siyosiy hodisalar
ham o‘rganiladi. I[lmiy dunyoqarashni shakllantiruvchi yorqin tarixiy shaxslar obrazlari
ham o‘quvchilarning ma’naviy dunyosini boyitadi, jamiyatning moddiy boyligi va ma’naviy
madaniyatini rivojlantirishga oz hissalarini qo‘shishga chorlaydi.
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GRAMMAR GAMES IN ENGLISH LESSONS

Xatamova Makhliyo Nozimjon qizi
English language teacher, secondary
school #5, Namangan, Uzbekistan
e-mail: article.20@mail.ru

Annotation. Nowadays, the main task for the successful study of a foreign language is the
formation of a stable interest in its study. The principle of child activity remains one of the main
ones in didactics: it is a quality of activity characterized by a high level of motivation, efficiency,
and a conscious need for the assimilation of knowledge and skills. Game is a specially organized
activity that requires exertion of emotional and mental strength. The game always involves making
a decision - how to act, what to say, how to win? The desire to solve these issues sharpens the
thinking activity of the players.

Keywords: game, skills, ability, process, communication, education, develop.

Grammar is one of the most important aspects in learning any language, because without
knowledge of grammar, full-fledged communication is out of the question. The vocabulary itself
is not a language - it only serves as a building block. Vocabulary becomes an effective tool when
it comes to the disposal of grammar. That is why it is so important to teach children grammar
from the very beginning of language learning. However, working with children, mainly of primary
school age, it became obvious to me that it is useless to load pupils with rules, schemes and a
huge amount of training exercises. Children simply lose interest not only in learning grammar,
but also in the language in general. Therefore, it is important to choose a bright, unusual and
fun method for learning grammar. One of these methods is certainly grammar games.

Game is a traditional, recognized method of teaching and education. Game activity during
English lesson not only organizes the process of communication in a foreign language, but
also brings it as close as possible to natural communication. The game develops mental and
volitional activity. Through games, all the cognitive processes of pupils are activated: attention,
memory, thinking, and creativity develop. Educational games help relieve fatigue, overcome
language and psychological barriers. Their use always gives good results, increases interest in
the subject, allows you to focus on the main thing - mastering speech skills in the process of a
natural communication situation during the game.

Games are an active way to achieve many educational goals:

*  consolidate the passed material,

* game is a very good decision to repeat previous themes;

* game is an excellent way to spur pupils up, to get them to actively work in the lesson when
they have to do less enjoyable things;

* game is a technique for changing activities after a difficult oral exercise or other tedious
activity;

»  game is the perfect opportunity to relax;

Games can relieve stiffness, especially when you eliminate the element of competition or
minimize it.

Games can be used at the beginning or at the end of the lesson in order to divide the lesson into
two parts, relieve tension, which is decided at the discretion of the teacher.

Reasonable use of games in the classroom and their combination with other methodological
techniques contribute to the high-quality assimilation of the material and make the learning
process, which becomes a need for pupils.

Depending on the goals and objectives of the lesson, various games can be used, but since |
chose the use of grammar games as the topic of the work, I will give several examples of such
games that [ use in my practice.

Grammar game #1 (for practicing the construction of sentences).Each pupil has a pile of a card
with a pronoun, a verb, a tense companion, an auxiliary verb, etc., depending on what tense or
grammatical structure is being worked out. One participant can have several cards. At the command
of the teacher, the pupil should form a sentence without confusing word order and meaning.

Second version of the game: One of the pupils is given a Russian sentence on a card, which he
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must translate and build the other pupils in the right order.

Grammar game # 2 "Alterations”. Pupils are given several sentences and the task is to rewrite
this sentence, for example, by removing only one word, adding an ending or swapping words. The
game demonstrates how well the child knows the rules for constructing sentences at different times
and is able to compare these times with each other.

Examples: Redo the sentence by removing one word. I will swim in the river. ("paraphrase": I
swim in the river)

Alteration the sentence by removing the word and swapping the words. He does not like milk.
("alternate": Does he like milk?), Etc.

Grammar game #3 (for practicing the Simple future tense). The game will be most relevant
on the eve of weekends, holidays or vacations. The teacher sets a condition for the student (for
example: Madina, your friend invites you to his birthday party), and the student says in response
what he will do in these circumstances (for example: I will buy a present for him). The task
becomes more complicated due to the fact that the teacher gives the condition in the present tense,
and the student must answer in the future.

Grammar game #4 (for working out general questions in the Simple present tense). The game
can take place as a competition. On the board, card (s) with suggestions (subject matter may vary)

For instance:

My favorite color is red.

My favorite color is green.

My favorite color is blue.

My favorite color is white.

My favorite color is black.

My favorite color is yellow.

My favorite color is pink.

One of the students makes one of the sentences. The rest should guess the sentence by asking
general questions.

For instance:

Is your favorite color red? (Yes, it is / No, it is not)

The one who guessed it gets one point or token, and now it is his turn to guess.

Also offers can be of type I like ... most of all. In this case, you can work out the questions with
the help verb do.

Grammar game #5 (for working out constructions there is/there are or have/has in interrogative
sentences + repetition of the studied vocabulary on the topic). The game is played in pairs. Each
writes 5 words in a notebook on the topic that the students are studying at the moment. The guys
do not show the lists to each other. Their task is to guess what is written on the opponent's sheet
faster than his subjects will guess by asking general questions.

References:

1. Chen, I.J. (2005). Using games to promote communicative kills in language learning. The
Internet TESL Journal, 11(2). Retrieved September 11, 2013, from http://iteslj.org/Techniques/
Chen-Games.html

2. Hadfield, J. (1998). Elementary vocabulary games.

3. Harlow: Pearson Education Limited. Hong, L. (2002). Using games in teaching English
to young learners. The Internet TESL
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ONA TILI TA’LIMIDAGI MUAMMO VA YECHIMLAR

Xolova Malika

Navoiy viloyat Navoiy shahar
6-umumta’lim maktabi ona tili
va adabiyot fani o ‘qituvchisi

Annotatsiya:Ushbu maqolada maktab dasturidaga ona tili va adabiyot darslarida bo‘sh
o‘zlashtiruvchi o‘quvchilar bilan ishlash, tilshunoslik bo‘limlarini o‘rgatish usullari, nutqdagi
takrorlarning oldini haqida fikrlar bayon etilgan.

Kalit so‘zlar:BKMlar, metod, tilshunoslik, murakkab mavzular lug‘atlar.

Ona tili ta’limining bugungi kundagi muammolaridan biri-o‘quvchilarning og‘zaki nutqining
sustligidir. Shuning uchun o‘qituvchi har darsida bu muammoning yechimini topishga harakat
qilsa, nur ustiga a’lo nur. Buning uchun yangicha didaktik o‘yinlar o‘tkazish, interfaol metodlar
va usullardan unumli foydalanish lozim. O‘quvchilarning BKM hamda kompetensiyalarni
shakllantirish uchun qaysi metod va usullar orqali mavzuni tushuntirish yaxshi natija beradi?
Jumladan, “Ergashgan qo‘shma gaplar” mavzusini o‘rganish jarayonida, INSERT texnologiyasidan
foydalanish yaxshi samara beradi. Buning uchun tarqatmalar yordamida o‘quvchilarga matnlar
beriladi. O‘quvchilar matn ichidan bugun o‘rganilayotgan mavzuga oid gaplarni aniqlab, belgi
qo‘yib boradilar. O‘qgituvchi mavzuni tushuntirib bo‘lgach, birgalikda muhokama qilinadi.
Zeroki, “INSERT” metodi — matnlardan mustaqil foydalanish, olingan axborotlarni tahlil qilish,
tizimlashtirish, ularni qisqa va aniq og‘zaki bayon qilish ko‘nikmasini rivojlantiruvchi metoddir.

Hozirgi kunning o‘yinqaroq bolalari uchun mavzularni oddiylikdan murakkablikka garab
o‘rgatish zarur. Aynan bunda “Klaster” metodi qo‘l keladi. Masalan: Zidlov bog‘lovchili bog‘langan
qo‘shma gap mavzusini tushuntirishdan oldin ushbu metod yordamida quyi sinflarda o‘rganilgan
“Zidlov bog‘lovchilari” mavzusini eslash lozim: ammo, lekin, biroq, balki. Bu bog‘lovchilar
yordamida avval sodda gap, so‘ngra qo‘shma gaplar tuzish maqsadga muvofiq.

Ona tili ta’limining bugungi kundagi muammolaridan biri-o‘quvchilarning og‘zaki nutqining
sustligidir. Shuning uchun o‘qituvchi har darsida bu muammoning yechimini topishga harakat
qilsa, nur ustiga a’lo nur. Buning uchun yangicha didaktik o‘yinlar o‘tkazish, interfaol metodlar
va usullardan unumli foydalanish lozim. O‘quvchilarning BKM hamda kompetensiyalarni
shakllantirish uchun qaysi metod va usullar orqali mavzuni tushuntirish yaxshi natija beradi?
Jumladan, “Ergashgan qo‘shma gaplar” mavzusini o‘rganish jarayonida, INSERT texnologiyasidan
foydalanish yaxshi samara beradi. Buning uchun tarqatmalar yordamida o‘quvchilarga matnlar
beriladi. O‘quvchilar matn ichidan bugun o‘rganilayotgan mavzuga oid gaplarni aniqlab, belgi
qo‘yib boradilar. O‘gituvchi mavzuni tushuntirib bo‘lgach, birgalikda muhokama qilinadi.
Zeroki, “INSERT” metodi — matnlardan mustaqil foydalanish, olingan axborotlarni tahlil qilish,
tizimlashtirish, ularni qisqa va aniq og‘zaki bayon qilish ko‘nikmasini rivojlantiruvchi metoddir.

Hozirgi kunning o‘yinqaroq bolalari uchun mavzularni oddiylikdan murakkablikka qarab
o‘rgatish zarur. Aynan bunda “Klaster” metodi qo‘l keladi. Masalan: Zidlov bog‘lovchili bog‘langan
qo‘shma gap mavzusini tushuntirishdan oldin ushbu metod yordamida quyi sinflarda o‘rganilgan
“Zidlov bog‘lovchilari” mavzusini eslash lozim: ammo, lekin, biroq, balki. Bu bog‘lovchilar
yordamida avval sodda gap, so‘ngra qo‘shma gaplar tuzish magsadga muvofiq.

Ona tili ta’limining bugungi kundagi muammolaridan biri-o‘quvchilarning og‘zaki nutqining
sustligidir. Shuning uchun o‘qituvchi har darsida bu muammoning yechimini topishga harakat
qilsa, nur ustiga a’lo nur. Buning uchun yangicha didaktik o‘yinlar o‘tkazish, interfaol metodlar
va usullardan unumli foydalanish lozim. O‘quvchilarning BKM hamda kompetensiyalarni
shakllantirish uchun qaysi metod va usullar orqali mavzuni tushuntirish yaxshi natija beradi?
Jumladan, “Ergashgan qo‘shma gaplar’” mavzusini o‘rganish jarayonida, INSERT texnologiyasidan
foydalanish yaxshi samara beradi. Buning uchun tarqatmalar yordamida o‘quvchilarga matnlar
beriladi. O‘quvchilar matn ichidan bugun o‘rganilayotgan mavzuga oid gaplarni aniqlab, belgi
qo‘yib boradilar. O‘qgituvchi mavzuni tushuntirib bo‘lgach, birgalikda muhokama qilinadi.
Zeroki, “INSERT” metodi — matnlardan mustaqil foydalanish, olingan axborotlarni tahlil qilish,
tizimlashtirish, ularni qisqa va aniq og‘zaki bayon qilish ko‘nikmasini rivojlantiruvchi metoddir.

Hozirgi kunning o‘yingaroq bolalar uchun mavzularni oddiylikdan murakkablikka garab
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o‘rgatish zarur. Aynan bunda “Klaster” metodi qo‘l keladi. Masalan: Zidlov bog‘lovchili bog‘langan
qo‘shma gap mavzusini tushuntirishdan oldin ushbu metod yordamida quyi sinflarda o‘rganilgan
“Zidlov bog‘lovchilari” mavzusini eslash lozim: ammo, lekin, biroq, balki. Bu bog‘lovchilar
yordamida avval sodda gap, so‘ngra qo‘shma gaplar tuzish maqgsadga muvofiq.

"FSMU” texnologiyasi. Bu texnologiyadan foydalanishda o‘qituvchi har bir o‘quvchiga
“FSMU” texnologiyasining 4 bosqichi yozilgan qog‘oz varaqglarini tarqatadi va yakka tartibda
ularni to‘ldirishni iltimos qiladi. Bunda:

O‘qituvchi o‘quvchilar bilan bahs mavzusini belgilab oladi. Yakka tartibdagi ish tugagach,
o‘quvchilar kichik guruhlarga ajratiladi va o‘qituvchi kichik guruhlarga FSMU texnologiyasining
4 bosgqichi yozilgan katta formatdagi qog‘ozlarni tarqatadi. Kichik guruhlarga har birlari yozgan
qog‘ozlardagi fikr va dalillarni katta formatda umumlashtirgan holda 4 bosqich bo‘yicha yozishlari
taklif etiladi. O‘qituvchi kichik guruhlarning yozgan fikrlarini jamoa o‘rtasida himoya qilishlarini
so‘raydi. Mashg‘ulot o‘qituvchi tomonidan muammo bo‘yicha bildirilgan fikrlarni umumlashtirish
bilan yakunlanadi.

“Kichik guruhlarda ishlash” usuli-ta’lim oluvchilarni faollashtirish maqgsadida ularni kichik
guruhlarga ajratgan holda o‘quv materiallarini o‘rganish yoki berilgan topshirigni bajarishga
qaratilgan. Ushbu usul qo‘llanganda ta’lim oluvchi kichik guruhlarda ishlab, darsda faol ishtirok
etish imkoniga, boshlovchi rolida bo‘lish, bir-biridan o‘rganish va turli fikrlarni qadrlash imkoniga
ega bo‘ladi.
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Sirojiddinov Ziyoviddin Sharofiddin o‘g‘li
Mirzo Ulug ‘bek nomidagi

O°“zbekiston milliy universiteti

2 — kurs magistranti

Telefon : +998(99) 806 27 21
ziyo07070@gmail.com

Anotatsiya: Dissertatsiya ishida o‘zbek tilidagi so‘z turkumlarininig matematik modellarini
intellektual tahlil qilush natijasida aftomatik ravishda algoritmlarni yaratush va shu majmuaning
dasturiy ta’minotni yaratishga qaratilgan.

Kalit so‘zlar o‘zbek tili, so‘z turkumlari, tabiiy tillar, kengaytirilgan kirish tili, tarjima,
dasturlash texnologiyalari, sun’iy intelekt, model, algoritm.

Tarjima faoliyatining hozirgi bosqichida innovatsion texnologiyalardan foydalanish muammosi
alohida ahamiyatga ega. Bularga, asosan, axborot texnologiyalari kiradi. So‘nggi o‘n-o‘n besh
yil ichida tarjimon ishining mohiyati va unga qo‘yiladigan talablar sezilarli darajada o‘zgardi.
Avvalo, o‘zgartirishlar ilmiy, texnik, rasmiy va ishbilarmonlik hujjatlarining yozma tarjimasiga
tegishli. Bugungi kunda, qoida tarigasida, fagat matn terish mashinasi kabi kompyuter yordamida
tarjima qilishning o°zi yetarli emas. Mijoz tarjimondan tayyor hujjatning dizayni iloji boricha
asl nusxaning ko‘rinishiga mos kelishini va shu bilan birga ushbu mamlakatda qabul qilingan
standartlarga javob berishini kutadi. Shuningdek, tarjimondan xuddi shu mavzu bo‘yicha ilgari
bajarilgan buyurtmalardan samarali foydalana olishi talab qilinadi va ish beruvchi, 0‘z navbatida,
takrorlanadigan yoki shunga o‘xshash matn parchalarini tarjima qilishda vaqt va pulni sezilarli
darajada tejashni kutadi. Ushbu shartlarni fagat tarjimon nafaqgat ona va chet tillarini yaxshi
bilishi va tanlangan fan sohasini chuqur o‘rganibgina qolmasdan, balki zamonaviy kompyuter
texnologiyalariga ishonch bilan yo‘naltirgan taqdirdagina bajarish mumkin.

Shu bilan birga jahonda ragamli texnologiyalardan foydalanish o‘zbek tili oldiga axborot-
kommunikatsiya texnologiyalari sohalarini kengaytirish orqali bir gancha muammolarni, masalan
tovarlar ishlab chiqarish va xizmatlar samaradorligini oshirishdagi muhim omildir. Ushbu
texnologiyalarning rivojlanishida matnlarni tahlil qilish usullari yaratish muhim rol kasb etadi.
Bu usullarining salmoqli qismi matndagi berilganlarni intellektual tahlili uchun qo‘llaniladi.

Tadqiqotning asosiy maqsadini amalga oshirish uchun quyidagi vazifalar bajariladi:

» matematik modellarni tahlil giluvchi va avtomatik tarzda algoritmlarni yaratuvchi dasturni
yaratiladi;

» o‘zbek tilidagi ot so‘z turkumining matematik modellari tahlil dasturiga kiritiladi va
avtomatik ravishda “ot algoritmlari” yaratiladi;

» o‘zbek tilidagi sifat so‘z turkumining matematik modellari tahlil dasturiga kiritiladi va
avtomatik ravishda “sifat algoritmlari” yaratiladi;,

» o°zbek tilidagi ravish so‘z turkumining matematik modellari tahlil dasturiga kiritiladi va
avtomatik ravishda “ravish algoritmlari” yaratiladi;

» o‘zbek tilidagi fe’l so‘z turkumining matematik modellari tahlil dasturiga kiritiladi va
avtomatik ravishda “fe’l algoritmlari” yaratiladi;

» o‘zbek tilidagi olmosh so‘z turkumining matematik modellari tahlil dasturiga kiritiladi va
avtomatik ravishda “olmosh algoritmlari” yaratiladi;

» o‘zbek tilidagi son so‘z turkumining matematik modellari tahlil dasturiga kiritiladi va
avtomatik ravishda “son algoritmlari” yaratiladi;

» keltirilgan ushbu algoritmlarning to‘g‘ri va aniqligini tekshirish uchun so‘z bazalari tuzila-
di va so‘z turkumlari bo‘yicha bittadan algoritmlar bo‘yicha tajribalar o‘tkaziladi.

Tadqiqot ilmiy yangiligi quyidagilardan iborat:

— tabiiy tillarga ishlov beruvchi “kengayuvchi kirish tili”da o‘zbek tilidagi so‘z turkumlari
bo‘yicha yaratilgan matematik modellarni avtomatik tarzda tahlil qilish uslubiyati yaratiladi;

— tabity tillarga ishlov beruvchi “kengayuvchi kirish tili”da o‘zbek tilidagi so‘z turkumlari
bo‘yicha yaratilgan matematik modellarni avtomatik tarzda tahlil gilish uslubiyati asosida C++
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tilida dasturiy ta’minot yaratiladi;
— o‘zbek tilidagi so‘z turkumlari bo‘yicha avtomatik tarzda 33ta algoritmlar yaratiladi.

Foydalanilgan adabiyotlar

1. XakumoB M.X. TexHOIOTHS MHOTOSI3BIKOBOTO MOJEIUPYEMOTO KOMITBIOTEPHOTO MEPEBO/I-
ynka. Monorpadus / LAP LAMBERT. Academie Publishing, Riga, 2019, 174 c.;

2. XakumoB M.X., KaaupoB b. AnropuTmbl BbIBO/Ia IPEIJIOKEHUN AHIIMUCKOTO SI3bIKA JJIs1
Cpeabl MHOTOSI3BIKOBOTO KOMITBIOTEpHOTO TiepeBoaunka // Hayunoe uznanue. Poccuiickuii Hayuno-
MeTtoanueckuil xxypHain «IIpobnemsr Haykm» Ne 4(52), 2020, c. 9-20;

3. XakumoB M.X. ba3za aHmo-pyccko-y30€KCKMX TEpMUHOB U (pa3 MO KOMIBIOTEPHBIM
3HaHusaM (6onee 34500 ID)//AUC PY3. Ob Nel0, TI'yBoxnoma NeBGU 00349;

4. Abduraxmonova N.Z., Hakimov M.X. Lingvistik protsessor va elektron korpuslar uchun
o‘zbek tilining morfologik bazasi / O‘zR Adliya vazirligi huzuridagi Intellektual mulk agentligi
NeBGU 00394.

Hosops | 2020 7-kuem TomkenT
48



V3BEKMCTOHIA WIMHAMU-AMAJIUI TAJIKMKOTJIAP" MAB3YCH/IATH PECIIYBJIMKA %@
22-KVII TAPMOKJIA WIMH MACO®ABUM OHJIAH KOH®EPEHIIUS MATEPHAJLIAPH C]
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Annatation: In this article a method developed by Dr. James J. Asher, a professor emeritus of
psychology at Sa José State University, to aid learning second languages.

Key words: (EFL) English as a Foreign Language, (YL) Young Learners, (VYL) Very Young
Learners, (TPR) Total Physical Response, Disciplines Work on a Child,

It is widely believed that starting the study of English as a Foreign Language (EFL) before the
age of 12 or 13 years will build more proficient speakers of English. But this statement has no
evidence.

Levels of proficiency depends on many other factors:

1.type of program and curriculum;

2.number of hours spent in English class and techniques and activities used.

Before we go ahead, it is necessary to know as to what is young learner?

Young Learners (YL) are 7-12 years old and Very Young Learners (VYL) are under 7 years of
age.

Helpful Ideas for Teaching English to Young Learners

1. Supplement activities with visuals, realia, and movement.

Young learners tend to have short attention spans and a lot of physical energy. In addition,
children are very much linked to their surroundings and are more interested in the physical and the
tangible. As Scott and Ytreberg (1990) describe, “Their own understanding comes through hands
and eyes and ears. The physical world is dominant at all times.”

Disciplines Work on a Child

Discipline of Society

Discipline of Nature

Discipline of Self

® Use brightly colored visuals, toys, puppets or objects

® Community donations for toys and objects

® (reate a“Visuals and Realia Bank”

Use Total Physical Response (TPR) by James Asher (1977)

In TPR, students listen to the teacher and physically respond to his/her instructions.

What is TPR?

Total Physical Response (TPR) is a method developed by Dr. James J. Asher, a professor
emeritus of psychology at Sa José State University, to aid learning second languages. The method
relies on the assumption that when learning a second or additional language, language is internalized
through a process of code breaking similar to first language development and that the process
allows for a long period of listening and developing comprehension prior to production. Students
respond to commands that require physical movement. TPR is primarily intended for ESL/EAL
teacher, although the method is used in teaching other languages as well. According to Asher, TPR
is based on the premise that the human brain has a biological program for acquiring any natural
language on earth - including the sign language of the deaf. The process is visible when we observe
how infants internalize their first language. In the classroom the teacher and students take on roles
similar to that of the parent and child respectively. Students must respond physically to the words
of the teacher. The activity may be a simple game such as ‘Simon Says’ or may involve more
complex grammar and more detailed scenarios.

What is SIMON SAYS?

Simon says is a game for three or more players (most often children). One of the people is "it"
—1.e., Simon. The others must do what Simon tells them to do when asked with a phrase beginning
with "Simon says". If Simon says "Simon says jump", the players must jump (players that do not
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jump are out). However, if Simon says simply "jump", without first saying "Simon says", players
do not jump; those that do jump are out. In general, it is the spirit of the command, not the actions
that matters; if Simon says "Simon says touch your toes", players only have to show that they are
trying to touch their toes. It is the ability to distinguish between valid and invalid commands, rather
than physical ability, that matters here.

Advantages of TPR

Students will enjoy getting up out of their chairs and moving around.

® TPR is aptitude-free, working well with a mixed ability class, and with students having
various disabilities. TPR is aptitude-free, working well with a mixed ability class, and with students
having various disabilities.

® [t is good for kinesthetic learners who need to be active in the class.

® (lass size need not be a problem, and it works effectively for children and adults.

® A recent psychological study found that the game can be a healthy way to help children to
improve self-control and restraint of impulsive behavior.
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-I'omxonv0 Ippaum Jleccunz

AnHoTanus. [TucbMo — 3TO CpeACTBO BHIPAKEHUS MBICIICH YeTIOBEKa C ITOMOIIBIO CIIEUAIEHO
CO3JJaHHBIX YCJOBHBIX 3HaKOB. OCHOBHOE Ha3HaueHHE MUCbMa 3aKJIIOYAETCs B Mepefade pedu
Ha PacCTOSIHME W 3aKperieHHe ee BO BpeMeHU. B 3moxy miobanu3aniy KOMMYHHKALUs UTPaeT
JOMUHHPYIOLIYIO POJIb BO Bcex cdepax. S3bIK - 3TO MIaBHBIA KIIOY K OOIICHHUIO, a O0IIeHHe
MPAaKTHYECKH HEBO3MOXKHO 0e3 sA3bIKa. Jlaxke ecim MOKHO 00IIaThCs ¢ TOMOIIBIO 3HAKOB U )KECTOB,
3TO HE TIOJHOCTBIO YIAOBIETBOPSAET JKelmaHus Jioneil. bonee Toro, s3bIK SBISAETCS OpYXHEM B
nepenaye 4eI0BeYeCKUX HJICH, MBICIIEH U 9yBCTB IpyruM JitonsaM. Clie1oBaTeIbHO, JIIOIH H3Y4aloT
SI3BIKOBBIE HABBIKH, YTOOBI MOJ]I€P’KUBATh OTHOLIEHHUS C IPYTUMHU.

KiroueBble ¢10Ba: MucbMO, HaBBIK, UJIEH, POJIb, KOMIIETEHIIMU, HABBIK, SI3BIK, CIIOCOO.

JIBamuare MepBBI BEK CTal CBHUJETENIEM YYAECHBIX IMPEBPATHOCTEH, MPOUCXOIAIINX HA 3ape
MHHOBALIMH B TEXHOJOTHX. DTO MPUBENIO K OFPOMHBIM U3MEHEHHUSIM U B 00JIACTH CHUCTEMBI CBS3H.
YroObl XOpOILIO 00IIAThCS C JIOIbMHU, HY’KHO CUCTEMAaTHUECKH M3ydaTh s3bIK. boiee Toro, monu
JIOJKHBI OBJAJETh BCEMU YETHIPbMS HABBIKAMH BIIQJICHUS SI3BIKOM, YTOOBI OOIIATHCS C IPYTUMU
aroapMHU B obmiectBe. Kpome Toro, Ui TOCTHXKEHUS Lelel U 3a7a4 CBOUX 3a7ad JIFOAU JIOJKHBI
U3yYarh S3bIK ¢ OOJNBIION KOHIEHTpalUel, MPeaaHHOCThIO, MPEJAHHOCTBIO U PEIIUTETLHOCTHIO.
[Ipu TIIaTeNEHOM M3YYEHMHU SI3bIKA JIFOJSIM HEOOXOAMMO M3YUHUTh BCE YETBHIPE SI3bIKOBBIX HABBIKA,
TO €CTh ayIUPOBAaHUE, TOBOPEHHUE, YTEHUE U NMHCHMO C 0COOOH TIIATEIbHOCTHIO U KOHIEHTPAIUEH.
HeoOxoanmo n3yuuTh BCe 9TH YEThIpE HaBbIKa, MOCKOJIbKY OHU UIPAIOT KU3HEHHO BaXKHYIO POJIb
B o0OmeHun. [Tockonbky oOIeHHe UrpaeT KIKUYeBYI0 POJib B JOCTHKEHUHU OTPOMHOTO Mporpecca
BO BceX 0e3 HCKIIIOYEHUs] OONacTsX, JIOM B COBPEMEHHOM OOIIECTBE MbITAIOTCS M3YUUTh BCE
YeThIpe HaBBIKA, yAETsisi UM Oolbllie BHUMaHUs. MTak, 0CO3HAB BaKHOCTH OOIIEHHUS ISl pA3BUTHS
CBOEH Kapbepbl, a TAKXKe Ul CBOETO CBETJIOrO OyAyIIero, OHU CTaIM YACHSATh OOJbIIe BHUMAHHUS
SI3BIKOBBIM HaBbIKaM M CTAaparoTCsi MPUOOpECTH uX, nmpuiaras Oombiue ycuiui. CienoBaresbHo,
M3yYarolye sA3bIK JOJKHBI yCepAHO paboTarh, YTOOBI TOCTHYD JKEIaeMbIX PE3YJbTaTOB.

BrI pasperaere yueHHKaM COMOOTBEPIKEHO MHcaTh (MUcaTh Kak cymacmeamue)? Ecau cmm-
KOM CHJIbHO HAQJIaBUTh Ha YYE€HHKA, 4TOOBI CAeNaTh BCE MPAaBUILHO B MEPBOM YEPHOBHKE, ITO
4aCTO MOXET OCTAHOBUTH IIUCATENCH - HE TOJIBKO MOJIOABIX IHcarenel, Bcex Hac. Ilonenurech
C HUMH 30JIOTBIM MpPaBUJIOM OTIMYHOIO MHUChbMA: HE MPEKpallaidiTe CTUPaTh, MPOCTO MPOAOI-
JKaiiTe mucarb. BeITuieckuBaiiTe UAEW M CI0Ba Ha cTpaHully. Kpome Toro, momymante O TOM,
KaK CO3/1aTh MPOCTPAHCTBO, KOTOpOE Oy/leT MPHUBJIEKATENbHO JUIsl BAIMX MHCATENIeH-yUYEHUKOB.
OTO MOXKET 03Ha4yaTh BOCIPOU3BEACHUE MY3bIKM Ha MaJOW I'POMKOCTH, IIOKa OHHW MHIIYT, WU
BBIBE/ICHUE UX Ha YIHUILY, YTOObI MOCUAETh MO JACPEBbIMU CO CBOUMHU HOYTOYKaMH, TETPAISIMU.
[Tomymaiite 000 Bcex crnoco0ax, KOTOPIMH Bbl MOXKETE TOAHITH HACTPOCHHUE, YTOOBI MEepeaaTh,
5, MBI IIPOCTO MHUIIEM.

VBriekareabHbIe MUCbMEHHBIE TIO/ICKAa3KH - OUH M3 CIIOCOOOB MOMOYb YYalIMMCS Pa3BUThH Oe-
IJIOCTh IMACbMA U BBIHOCIMBOCTb. Haiinure wim co3aaite noACKa3Khi, KOTOPBIE MTO3BOMIAT yUECHH-
KaM HOJEIUTBCS CBOEH KU3HBIO, MHEHUSAMU U MPEABIIYIIMMHU 3HAHUAMU. PaccMOTpuTE BO3ZMOXK-
HOCTb BKJIIOUEHUSI N300pakeHus, 4TOObI IOMOYb YYaIUMCS TIIy0xkKe MOHSITh CMBICH MOJCKA3KH.

Korga Bamm y4yeHHMKH 3aKOHYAT MUCATh, HE 3aCTABIISIUTE MX IMPOCTO 3aKPbIBATh CBOM 3aIlNC-
HbI€ KHIDKKH WU HOYTOYKHU. [lycTh nenarcsa napamu unu rpynnamu. [Ipeanoxxute UM npoyuTarhb
WM pacckaszarh O TOM, 4TO OHW Hamucanu. Chenaiite HEOOsS3aTENBHBIM JJIi HUX BO3MOXXHOCTh
NepeaaBaTh CBOM 3alMCH JPYTHM JIIOISM UL YTEHHUS. DTO MO3BOJISIET UM JCTUThCA B Oe3orac-
HOU cpene. OOMEH B KaueCTBE PYTHHBI BBIBOJUT HMX MUCATEIBCTBO U3 M3OJSALUM U MOXET IO-
OyauTh UX nucarth Oojyee uiau Oosee mTyOoKo, 3Has, YTO OHU OyAyT NEIUTHCS CBOMMM MBICISMU
U UJESMHU CO CBEPCTHUKAMU.
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Co3pmanue Mecrta JJIs BallUX YYEHHKOB, YTOOBI OHM MOIVIM YaCTO M PEryJspHO MUCaTh B He-
MIPUHYKACHHOW MaHepe, MO3BOJISET MPOSBUTH OOJIbIIIE TBOPYECTBA, YTOOBI OOHAPYKHUTH, YTO OHH
MOTYT 3aXOTeTh CKa3aTh, U YBUAETh, O UEM OHHM HE XOTAT MHCaTh. TOYHO TaK *Ke, KaK MBI TOBO-
pPUM YYEHUKAM, 4TO MOKHO OTKa3aThCsl OT KHUTH, KOTOPYIO OHM YHTAIOT, 1 BBIOPATh JPYTYIO, MBI
MOXEM MpPEJUIOKUTh UM CJIeNaTh TO XK€ CaMO€ C HAIlMCaHMEM - HadaTb 3aHOBO, C HOBOM TEMBI
WIN APYTOH CTPYKTYpBI.

Uro kacaeTcs BBICTaBJIEHUS OLIEHOK, IPOCTO MOCTAaBbTE OLIEHKY, HO HE UCIpaBisiiTe. YUeHu-
KM MOTYT BBIOpaTh MUCHMEHHOE 3a/1aHue, KOTopoe OyJeT pa3BuBaThcs Moxe (1 Oonee dop-
MaJIbHBIX TMCbMEHHBIX 33aJJaHHii), © UMEHHO 3/1€Ch U KOTZIa IPUXOAUT TOYHOCTb. A TOKA CKaKUTE
CBOMM YYEHHUKaM: JaBalTe CAEIAEeM 3TO, a TIOTOM MOOECIIOKOMMCS O TOM, YTOOBI YAYUIIUTH €T0.
$1 mokaspIBaia CBOMM yUeHHKAaM OJMHHA/NATOTO Kilacca KHUTY CTUXOB. B KHHTE, clieBa OT Kak-
JIOTO HAIleYaTaHHOTO CTHUXOTBOPEHMS, HAXOAUTCS €ro PyKOIHUCHBIN HaOPOCOK CTUXOTBOPEHMUS,
CJIOBA 3aYEPKHYTHI, HEKOTOpbIe opdorpapuueckrue OmnuOKN U CTPENIKH, ePEHANPABISAIOIINE JTH-
HuM. «Bunute au, - roBopuia s, - HalMCaHUE HAUMHAETCS C TOTO, YTO MPOCTO 3aIUCHIBACTY.

T'oBopst 00 ouIIMANBbHBIX TUCBMEHHBIX 33/IaHUSAX, TOT (aKT, YTO Mbl (HOPMAIBHO H3MEPsEM
MUCHMEHHOE 3aJ[aHHe C TIOMOIIbIO TAOIHIIBI KPUTEPHEB WIIM KPUTEPUEB, HE O3HAYAET, YTO 3a-
JlaHWEe He JIOJDKHO BKIIIOYATH BBIOOP. MBI OObIIe MPHUBIEKAEM W MOTHBHUPYEM MOJIOABIX IH-
carenel, Korna paspadarbiBacM 3a/laHusl, MO3BOJISIONINE JeJIaTh BBIOOP. DTO MOXKET O3HA4arh,
Harpumep, BbIOOp CTPYKTYpBI - PaccKas, pernopraxk, ClieHKa, CTUXOTBOPEHUE WIIM YCTHOE CJIOBO.

ITo BO3MOXKHOCTH JjaiiTe UM BO3MOXHOCTh TaK)Ke BbIOpaTh TeMy. Eciu oHn u3y4aroT aprymes-
TUPOBAHHOE WM yOeIUTEeNbHOE MUCHhMO, MO3BOJBTE UM PEIIUTh BOMPOC, KOTOPBIA UX OOJIbLIe
BCETr0 MHTEPECYET - COLUATbHBIN, IKOJIOTUYECKHUM, TOTUTUYECKHUI, MECTHBIN WM TI00aIbHBIMH,
- KOTOPBI OHU XOTEJH OBl PEHIMTh B CBOEM IHCHME.

[Tpu pa3paboTke 3THX Oonee popMaTbHBIX MUCHMEHHBIX 33JaHUN PACCMOTPHUTE BO3MOXKHOCTH
UCIIOJIBb30BaHMsl CTPATEruy IUIAHUPOBAHMS IO/l Ha3BaHUEM - 1I€JIb, POJIb, AYIUTOPUS, CTPYKTYpa,
IIPONYKT, CTAaHAAPThl U KpuTepuu. Bul camu ompenensiere 1elb, CTaHAAPTHl U KPUTEPUH, U T10-
3BOJIIETE YUYEHUKY BBIOMpPATh POJib, AyAUTOPHIO, CTPYKTYPY U MPOIYKT.

[IkonbHOE MUCHMO MCTOPHUYECKU YACTO 03HAYAJIO AyJJUTOPHUIO, COCTOSILYIO U3 OJHOTO - y4YH-
Tesis. Bo3bMuTE HEKOTOpBIE U3 3TUX MUCHMEHHBIX 3a/laHUH 32 MPEAEIIbl YETHIPEX CTEH KIACCHOM
KOMHATHI B JoMa ¥ OOIIMHBI BalllMX YYEHUKOB. Hanmuue aymuTopuy NOMUMO yUUTENS COOTa3HUT
YYEHHUKOB (0COOEHHO BalIUX YMOPHBIX U OOPIOLIMXCS MHcarenei).

IMucema - OTIMYHBIA cOCO0 MPHBJIEYb YYEHUKOB K HAMMCAHUIO JUIS pPeajbHON ayJUTOpUU.
MoryT 11 OHM HamMcaTh yOeIuTeIbHOE MUCBMO POJUTENI0 WM mpenoaasartento? Kak Hacuer
MH(GOPMALMOHHOTO MUChbMA MJIA/IIIEMY YWIEHY CEMbHU, B KOTOPOM OH IIOJICIUTCSI COBETAMH O TOM,
YeMy OHM HaydwiIuch B ku3HM? Kak HacueT mucbMa MECTHOMY BBIOOPHOMY JOJKHOCTHOMY
auIy 1o npobieme coodmectBa? HeckoiabKo Ipyrux MUChbMEHHBIX MaTepruajIoB, KOTOPbIE yUeHH-
KM MOTYT CO3/[aBaTh M PACIPOCTPAHATH BHE Kilacca: WH(POPMALMOHHBIE OPOIIIOPHI, COOOIIECHHS
B 0JI0Tax, a TaKKe CTaThH W PEIAKIMOHHBIC CTaThU JUISI IIKOJLHBIX WM OOIIECTBEHHBIX Ta3er.
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1. bespykux M. M. OGyuenue nucemy. ExarepunOypr, 2009.

2. Kenrosckas JI. f., Cokonona E. /. ®opmupoBanne KamUrpaduaecKux HaBBIKOBY MJIaJI-
mux mkosnbHUKOB. M .: TIpocsemienue, 1987

3. CoBpemeHHBIH Mcuxojorudeckuii cmoBaps / mox pen. b. I. Memepsikosa, B. I1. 3unuen-
k0.CII6., 2008.

Hosops | 2020 7-kuem TomkenT
52



V3BEKMCTOHIA WIMHAMU-AMAJIUI TAJIKMKOTJIAP" MAB3YCH/IATH PECIIYBJIMKA %@
22-KVII TAPMOKJIA WIMH MACO®ABUM OHJIAH KOH®EPEHIIUS MATEPHAJLIAPH C]

CHET TILINI O‘QITISHDA OG*‘ZAKI VA YOZMA NUTQ BOYLIGIGA ERISHISH

Shavkat Abdullayev,

FarDU nemis tili yo‘nalishi magistranti,
So‘x tumani 1-son ixtisoslashtirilgan
davlat umumta’lim maktabi o ‘qituvchisi.

Annotatsiya: ushbu maqolada chet tilini o‘rganishda og‘zaki va yozma nutq boyligiga qanday
erishish metodlari darsliklardan keltirilgan qisqa parchalar yordamida yoritib beriladi.

Kalit so‘zlar: til xususiyatlari, jjodiy matn, tasavvur, tahrir, ko‘nikma, og‘zaki bayon, qobiliyat,
layoqat.

Chet tili darslarida o‘quvchining nutq savodxonligi, so‘z boyligi, chet tilida so‘zlashish
ko‘nikmasini shakllantirish o‘qituvchilar oldida turgan asosiy vazifa hisoblanadi. Bunda
kichik badiily matnlardan—ertak va kichik hikoyalardan, gazeta va jurnallarda berilgan kichik
parchalardan foydalanib og‘zaki va yozma nutqni o‘stirish muhim omillardan sanaladi. Badiiy
matnlar asosidagi mashglar o‘quvchilarning fikrlash layoqatini shakllantirishga yordam beradi.

Chet tili darslarida mashq materiali sifatida keltirilgan badiiy matnlarning til xususiyatlarini
o‘rganish shunchaki badiiy nutqning tuzilishi, matnda kelgan so‘zlarning antonimlari va sinonimlari
bilan tanishishgina iborat emas. O‘quvchi badiily matnlarda o‘zi yaratadigan matn uchun andoza
sifatida qarasagina, ularning o‘rganishning amaliy ahamiyati namoyon bo‘lib, ta’limiy samarasi
ortadi. Shu bois ba’zan matnni tarjimasidan so‘ng o‘quvchilarga o‘zlari yozadigan ijodiy
matngda tanishgan matnda foydalanilgan so‘zlarning sinonimlaridan foydalanish, oz bo‘lsa-
da o‘z hissiyotlarini aks ettira bilishlari maqsadga muvofiq. Bunda og‘zaki va yozma nutqni
o‘stirish , nutq madaniyatini rivojlantirishga doir quyidagi ish turlarini amalga oshirish mumkin:

1) Badiiy matn mazmunini qayta hikoya qilish;

2) Badily matn namunasidan foydalanib, biror mavzuda og‘zaki hikoya qilish;

3) Badiiy matn asosida ijodiy matn yaratish;

4) Matnni tahrir qilish;

5) Matn mavzusini e’lon qilish va mavzuga oid material to‘plab, matn yaratish;

6) Nutq o‘stirishda qo‘shiglardan foydalanish;

Quyida ana shu ish turlarini tashkil etish bo‘yicha qisqacha so‘z yuritamiz.

1. Og‘zaki nutqni o‘stirishda badiiy matn mazmunini qayta hikoya qilish nutq o‘stirishda
muhim rol o‘ynaydi. Buni amalga oshirishda darsliklarda berilgan, badiiy adabiyotlarda berilgan
hajman kichik bo‘lgan matnlarni tanlangan ma’qul. Masalan, 5-sinf “Nemis tili” darsligidagi
quyidagi matnni qayta hikoya qilishni topshirish mumkin:

1896 kamen die 295 besten Athleten aus 12 vershiedenen Landern zu den erste olimpieshen
Spielen der neuzeit nach Athen. Damals gab es nur zehn sprtarten im program. Bie den
darauffolgenden Sommerspielen anderte sich das Olympische Programm, und von diezen
zehn blieben nur vier Disziplinen ubrig (Leichathletik, Fechten, Turnen, und Schwimmen).
Im Programm der Olympischen Spiele 2000 in Sydney gab es schon 32 Sportarten, darunter
solche wie Wasserspringen, Schiesen, Synchronchwimmen, rhytmische Sportgymnastik und und
Gewichtheben. Bei der olympiade trafen sich 10.200 Sperler aus 199 Landern, darunter auch
Sportler aus Usbekistan.

Qayta hikoya qilishning kommunikativ jihati nutq orqali tinglovchilarda biror ta’sir
o‘tkazishdir. Shu bois o‘quvchilarga matn mazmunini ta’sirchan qilib yetkazishga harakat qilish
vazifasi topshiriladi.

2. Badily matn namunasidan foydalanib, biror mavzuda hikoya tuzish. Bunda o‘qituvchi
o‘quvhchilarga avvalgi dasrlarda o‘qilgan matnlardan andoza olish mumkinligini ta’kidlab,
ularning tasavvurlarini ishga tushiradi. O‘quvchilarning ko‘z o‘ngida gavdalangan odam, narsa-
buyum, o‘rin-joy, vogea yoki hodisa og‘zaki bayon uchun material to‘plashga asos bo‘lib xizmat
qilishi mumkin.

Og‘zaki bayon ko‘pi 10 gap hajmida bo‘ladi. Bu tanlangan mavzuga ham bog‘liq. Masalan,
birinchi matn mavzusi o‘quvchilar mustaqil ravishda tuzadigan ikkinchi gap mavzusiga yaqin bo‘lishi
mumkin: “Meine Familie”—*Mein Dorf”, “Unsere Schule”™—*“Unsere Klasse”. Bu topshirigni
bajarishda o‘quvchi bevosita birinchi matnda qatnashgan so‘zlardan foydalanishi mumkin.
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3. Oc‘qib berilgan matn asosida bayon yozish (tinglab yozish). Bu hikoya qilishning yozma
shakli hisoblanadi. Bu jarayonda endi o‘quvchining nafaqat nutqi, balki so‘zlarning to‘g‘ri yozish
ko‘nikmasi ham shakllanadi.

4. Matnni tahrir qilish. Matn shakli kichik bo‘ladi. Matnda qatnashgan ba’zi yangi so‘zlar,
talaffuzi va yozilishi qiyin bo‘lgan so‘zlar haqida to‘xtalib o‘tilgach, uning asosida matn tuziladi.
Masalan, 7-sinf darsligida berilgan quyidagi matn asosida bayon yozish mumkin:

Das Geheimnis des Chon-Atlas

Der Chon-Atlas ist ein beliebter Seidenstoff in Uzbekistan. Die Legende berichtet Folgendes
uber die interessante Entstehnung dieses Stoffes.

Ein Alter Weber aus Margilan verletzte sich an der Hand , al ser webte. Als er sich im
Gebirgsbach das Blut von der Hand abwaschen wollte, bot sich him ein faszinierendes Bild. Im
smaragdgrunen Wasser spiegelte sich die leuchtende golden Sonne, die grunen Baume und der
blaue Himmel. Dazu kam das rote Blut. Dieses Bild regte ihn dazu an, den wunderbaren Stoff
zu weben den es nur hier und nirgendwo sonst in der Welt gibt. Heute kennt man uber siebsig
verschiedene Chon-Atlas-Muster.

Matnda berilgan ba’zi so‘zlarning sinonimlari bilan almashib, matn mazmunidagi o‘zgarishlar
tushuntiriladi.

O‘quvchilarning yozgan ishlari tahlil gilinadi va baholanadi.

5. Mavzu e’lon qilinadi va mavzuga oid material to‘planadi. Material to‘plash uchun
o‘quvchilarning xayolotini ishga tushirish, boyitish, hissiyot bilan to‘yintirish zarur.

Og‘zaki bayonga baho berganda ham, matnni tekshirganda ham mazmuning to‘liq ochilgani,
so‘zlardan unumli foydalanganligi, matnni ifodaliligi va boshqalar hisobga olinadi.

Tahrir uchun o‘quvchilarning yozgan insholari, tuzgan matnlari olinadi. Insho, matn yoki
bayon o‘qib eshittiriladi va o‘quvchilarning fikri tinglanadi. Tahrir ishlari sinfda og‘zaki, uyda
yozma tarzda bajariladi.

Nutqiy ko‘nikma so‘zlarni o‘rganish, xatolar ustida ishlash, matnni tahrir qilish jarayonida
shakllanadi. Ushbu ishlardan so‘ng o‘quvchilar uyda kichik matn yozib keladilar. Keying darsda
uyda tuzilgan matn katta qiziqish bilan o‘qiladi. O‘quvchi qo‘shimcha ravishda yozganlarini
hikoya qilib berishi mumkin.

6. Xorijiy til darslarida qo‘shiglardan foydalanish mashg‘ulotni qizigarli olib borilishi,
shuningdek yaxshi samara berishiga omil bo‘ladi. Qo‘shiqni tinglash jarayonida matnni to‘ldirish,
misra va qatorlarni tartibga keltirish, tinish belgilarini joyiga qo‘yish kabi mashqlar o‘tkazilsa,
qo‘shiq tinglab bo‘lgach, qo‘shiqqa sarlavha qo‘yish, qo‘shiq matni ustida mini dialog tuzish,
qo‘shiqchiga maktub yozish kabi mashqlarni o‘tkazish mumkin.

Xullas, o‘quvchilarda matn tuzish qobiliyatini shakllantirish yuzasidan amalga oshiriladigan
ishlar ularni badiiy ijod sir-asrorlari bilan izchil tanishtirish, ijodiy matn yaratish layogatini
oshirish, nutq boyligini rivojlantirish uchun xizmat qiladi.

Foydalanilgan adabiyotlar ro‘yxati:

1. M.Xodjayev, M.Qahhorova. “Chet tilini o‘qitish metodikasi”. Toshkent 2013 yil.

2. Djalolov Dj.Dj. Problemi soderjaniya obucheniya inostrannomu yaziku. Toshkent 1987
yil.

3. Ofrta maktab 5, 7-sinf “Nemis tili”” darsliklari.
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THE ORIGINS OF GLOBALIZATION OF THE ENGLISH LANGUAGE IN THE
MODERN WORLD

Kokand city, Ferghana region.

School number 32. speciality:

English language teacher. Name:

Nodira. Surname: Abidjanova. Second name: Yusupovna

Annotation: In this article highlights of the serve as suggestions for the study of the processes
and features of intercultural communication.

Key words: universal, culture, intercultural communication, socio-cultural approach, history,
status, foreign languages.

In this paper we will study the following problems as: the origins and causes of the spread of
the English language;the reasons for the increasing role of the English language in the modern
world; whether there is a relationship between the well-being of the population and their
knowledge of English. This issue can be solved only in two dimensions: historical-geographical
and socio-cultural.

First of all, taking into account the historical and geographical facts, it happened due to the
active life position of the English seafarers. Their first expeditions were sent to such countries
as Asia, Australia, America, Africa, New Zealand, India, etc. Such expeditions had a specific
purpose — colonization of peoples and territories, enrichment. With the rights to the native
language of the local population, no one was considered.

So the English language spread to England in the fifth century and came there from Northern
Europe, then it spread to the territory of the modern British Isles. In the XI century was the
Norman conquest of England, and many members of the nobility were forced to migrate North
to Scotland, for this reason, the English language began to spread in this country.

In XII century English began to spread in Ireland due to the numerous military campaigns
of the Anglo-Norman knights. By the end of the XII century Ireland finally fell and fell under
English domination. Since the end of XV and the end of XVI centuries began active conquest of
America.Due to the natural process of assimilation of immigrant families who came to America
from Europe, English has become much more widely used as a mother tongue. In other words,
more than 90 % of the population speaks English in modern America.

At the same time, the spread of English in Canada. For the first time speech in English
sounded at the end of the XV century. At the beginning of the XVI century, African slaves were
brought to America to work on sugar plantations. America’s population grew rapidly through the
forced migration of black slaves. The children of these slaves also began to learn English, and
therefore it became perceived as their mother tongue. Meanwhile, the prestige of the English
language grew in the world. In the XVIII century, English sailors began to actively explore the
southern hemisphere of our planet, for example, Australia and New Zealand.

Australia was inhabited by British prisoners, as the authorities of England sought to release
the country’s prisons. Colonization of New Zealand was not so fast, however, and here there was
an inevitable spread of the English language among the local population due to a decent influx
of immigrants from England.Our work is devoted to the analysis of political and cultural events
of the British Empire.The study of the geopolitical situation in England indicates its powerful
colonial policy. For example, 1. Pitman in 1873 wrote that this Empire occupies about a third
part, and its subjects make up a quarter of the entire population of the planet.

Analysis of colonial policy in England showed that the appetite and aggression of this country
has no boundaries, and the spread of the English language occurred and occurred for historical
and geographical reasons. W. Shakespeare allowed England to become famous for centuries, and
forever go down in history, in terms of literature and drama. Some discoveries in the scientific
field and technological progress were made by well-known English scientists. Skillful public
policy and a strong economy provided access to knowledge and education, thus turning England
into a leading cultural, military, industrial and economic country.

Over time, English language only strengthened, and at the beginning of the XX century
English became the language of world politics and economy. The cultural heritage and
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achievements of the technical revolution of England attracted more scientists, researchers, etc.
Support of the government to maintain and expand the scope of the English language is not in
vain, strengthening its position, raising it to prestigious and popular.The density and intensity of
long-term contacts between representatives of different cultures have increased significantly and
continue to increase.The globalization process has brought intercultural communication to a new
level. Research in the field of intercultural communication is becoming increasingly important.
The main goal is to acquire and improve the skills of intercultural communication between
representatives of different cultures.
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THE WAYS OF TEACHING ENGLISH THROUGH GAMES

Aliyeva Dildora Sherkuziyevna —
EFL teacher of Ferghana TTRC

Annotation:This article is devoted to the problems and the ways of teaching English through
games. Besides problems connected with school practices.
Key words: didactic games, entertaining way, efficient, enjoyable, syllabus, curriculum

Language learning is a hard work. Effort is required at every moment and must be maintained
over a long period of time. As we need meaningfulness in language learning, and authentic
use of the language it is useful to follow and create many different techniques and procedures.
That through creative procedure we can have an interactive environment which may lead to an
improvement in learning a foreign language. Games and especially educational games are one of
the techniques and procedures that the teacher may use in teaching a foreign language. Games
are often used as short warm-up activities or when there is some time left at the end of a lesson.
A game should not be regarded as a marginal activity filling in odd moments when the teacher
and class have nothing better to do. Games ought to be at the heart of teaching foreign languages,
games should be used at all the stages of the lesson, provided that they are suitable and carefully
chosen. Games also lend themselves well to revision exercises helping learners recall material in
a pleasant, entertaining way. All agree that even if games resulted only in noise and entertained
learners, they are still worth paying attention to and implementing in the classroom, since they
motivate learners, promote communicative competence and generate fluency.

To determine the relationship between learning a foreign language and educational games
among the participants, it is recommended to use games since they are very effective especially
for the primary stages in teaching a second language and games are helpful for the teacher as a
procedure for language acquisition.

Although primary school learners need colorful and funny games, foreign language teachers try
to teach the language in a more theoretical way. This attitude of teachers results in unsuccessful
and unwilling young learners who hate English lesson and never want to take foreign language
courses. They get bored during the lessons because they cannot always pay their attention to
what teacher tells. At one point, they lose their attention and as the pedagogical theorists urged
that they do not attend the courses in which they feel themselves insufficient and bored. So the
teachers should find interesting games to add their activities. When applying different and funny
games in teaching a specific subject, teacher will realize that the subject can be comprehended
much more easily and the lesson goes on without any obstacle as the learners never think about
stopping the lesson and having a break. Thanks to games, the lesson which is very efficient and
enjoyable can be treated.

In this case, we put forward the following questions during our research:

1. Do games encourage learners to solve unstructured problems, communicate, navigate, and
evaluate and use language effectively?

2. What effect does games use have on learners’ motivation?

One useful strategy to encourage learning a foreign language is using language games. When
using games in the classroom, it is beneficial for teachers to have a complete understanding
of the definitions of games, which usually are defined as a form of play concerning rules,
competition, and an element of fun. Teachers should also consider the advantages of games: the
ability to capture learners’ attention; lower learners’ stress; and give learners the chance for real
communication. Lastly teachers need to assess how to use games appropriately in the classroom.
It is important to choose an appropriate time and integrate them into the regular syllabus and
curriculum.

However, because of the limitations of the syllabus, games often cannot be used, as much
as they should be. Therefore, it may be challenging for teachers to try to add some games in
class in order to develop learners’ English proficiency of the target language. Some teachers
think that language games are a waste of time and prefer not to use them in classroom since
games sometimes have been considered only for its one element that is fun. In fact, games can
provide English as a foreign language (EFL) and English as a second language (ESL) learners
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more than that. Among several strategies used to improve learners’ proficiency such as visual
aids, CALL (Computer Assisted Language Learning), drama, role-play, and so on, games are
another useful strategy to promote learners’ language proficiency Games are highly motivating
since they are amusing and at the same time challenging. Furthermore, they employ meaningful
and useful language in real contexts. They also encourage and increase cooperation. They should
be enjoyed and fun. They are not just a diversion, a break from routine activities, but a way of
getting the learner to use the language in the course of the game.

Moreover, teachers should consider learners’ characteristics: whether they are old or young,
serious-minded or light-hearted, and highly motivated to learn or not. Games are effective
because they provide motivation, lower learners’ stress, and give them the opportunity for real
communication. So by using games, our learners not only involve the lesson, but also they are
motivated. By involving in the games, learners learn consciously and also unconsciously. They
both learn and acquire the subject. By using Communicative Approach in our classrooms, we give
opportunities to our learners to focus on their own learning process through an understanding of
their own styles of learning and through the development of appropriate strategies for autonomous
learning. The Communicative Approach in language teaching starts from a theory of language
as communication.

Finally using games when needed during the teaching process help to the learners to take
a more active place in the class environment. They enjoy the lesson, they involve the lesson,
therefore they both learn and acquire the subject more easily and permanently.
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O‘QUVCHILARNING MATN BILAN ISHLASH SAMARADORLIGINI OSHIRISH

Axmedova Nargiza Nasriddinovna,

Yo‘ldoshova Dilafruz Isaqulovna

Navoiy viloyat Xatirchi tuman 4-umumta’lim maktab
Ona tili va adabiyot fani o ‘qituvchisi

Annotatsiya: Ushbu maqolada ona tili darslarida matn ustida ishlashga oid topshiriglar
mazmuni  yoritilgan.  Shuningdek, o‘quvchilarda onatiliga bo‘lgan munosabatning
barqarorlashuvi, ularning so‘zdan to‘g‘ri foydalanishlari va tilimkoniyatlarini anglashlari
borasidafikr yuritilgan.

Kalit so‘zlar: matn, alogador, mazmun, topshiriq, voqgelik, mavzu, malaka, xususiyat,
magqol, xulosa.

Keyingi yillarda ona tilimizning mavgeyini oshirish bilan bog‘liq islohotlarning amalga
oshirilishi, xususan, 2019-yilning oktabr oyida «Davlat tili haqida»gi Qonun gabul qilingani
o‘ttiz yilligining keng nishonlanishi, Vazirlar Mahkamasi tuzilmasida Davlat tilini
rivojlantirish departamenti tashkil etilishi, davlat tili to‘g‘risidagi qonun hujjatlariga rioya
etilishini ta’minlash masalalari bo‘yicha maslahatchisi lavozimi joriy qilinishi, Prezidentimiz
tomonidan 2020-yilning 10-aprel kuni «O‘zbek tili bayrami kunini belgilash to‘g‘risida»gi
qonunning imzolanishi shu soha mutaxassislari zimmasiga jiddiy mas’uliyat yuklaydi,
shuningdek, ona tilimiz jozibasini tatbiq qilish borasida imkoniyatlar ko‘lamini yanada
kengaytiradi.

Yosh avlod ong-utafakkurini milliy xususiyatlarimiz bilan sayqallash magsadida ularda
ona tilining nufuzi, salmog‘i, taraqqiyoti, barhayotligi borasida mas’uliyat hissining
shakllanishiga alohida e’tibor qaratilishi lozim. Chunki bu jihat farzandlarimizning o‘zimiz
xohlagandek kamol topishida muhim hisoblanadi.

Tilga munosabatning poydevori hisoblangan ona tili darslarida o‘quvchilarning grammatik
mavzularni o‘zlashtirishlari asosida ona tiliga bo‘lgan munosabatni ham izchil ta’minlab,
mustahkamlab borish lozim. Bunda, albatta, ona tili darsliklaridagi matnlarga tayanish
asoslidir. Shu o‘rinda 2019-yilda chop etilgan Muhammadjon Qodirov, Hamid Ne’matov,
Muhabbat Abduraimova, Ra’no Sayfullayeva, Baxtiyor Mengliyevlar muallifligidagi 8-sinf
ona tili darsligining o°ziga xos jihatlaridan biri o‘quvchilarning matn bilan ishlashlariga
salmoqli o‘rin berilgani va bu ancha muvaffaqiyatli bo‘lganinini qayd etish joizdir.

Muayyan mavzu o‘rganilar ekan, tanlangan badiity matn ustida ishlash jarayonida
o‘quvchilarda bilim shakllanishi bilan birga vogelikni anglash, tagqoslash, mazmunini hayotga
bog‘lash, undan xulosa chiqarish kabi ko‘nikmalar ham hosil qilinadi. Yuqorida tilga olingan
8-sinf ona tili darsligining «Egali va egasiz gap» mavzusi uchun tanlangan 86-
topshiriqgdagi»Uch buyuk tabib» («Ibratli hikoyatlar» kitobidan olingan) matniga e’tibor
qaratsak:

UCH BUYUK TABIB

Bir tabib qattiq kasal bo‘lib yotib qoldi. Uning shogirdlari yig‘ilib ustodlarini
davolashga kirishdilar. Kasal ustod ularga:

— Sevimli shogirdlarim, meni davolash uchun behuda zahmat chekmang, tuzalishdan
umid uzganman, o‘limim yaqin qolganga o‘xshaydi. Vafot topganimdan keyin juda qayg‘urib
oh-voh gilmang, chunki o‘rnimga uchta buyuk tabib qoldirib ketaman. Shu zo‘r uch tabibning
maslahatlariga hammangiz e’tibor bering va boshqalarni ham shunga da’vat qiling, — dedi.

Shogirdlardan biri:

— Bizlarning aziz ustodimiz, sizdan keyin o‘rningizda qoladigan uchta tabib kimlar? — deb
so‘radi. Ustod ko‘zlarini ochdi, yonidagi shogirdlariga shunday javob berdi:

— Sizlarga so‘zlaganim uchta zo‘r tabibning birinchisi — poklik, ikkinchisi parhez,
uchinchisi badantarbiyadir. Doimo pok, ozoda bo‘lishlik, tiqishtirib, apil-tapil yemasdan
0‘z miqdorida ovgqatlanish, ichkilikdan tiyilish, badan a’zolarini harakatsiz qoldirmasdan
badantarbiya bilan shug‘ullanish — mana bularning hammasi salomatlikni saqlovchi eng yaxshi
choralardir.
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Ushbu matn uchun «Matn mazmuniga muvofiq bo‘lgan fikrlarni toping» degan
topshiriq berilgan (87-topshiriq) va quyidagi jumlalar keltirilgan.

1. Doim foyda haqida o‘ylash kerak emas.

2. Sog* bo‘lay desang, parhez qil!

3. O‘zingni o‘yla, o‘zing hagingda qayg‘ur!

4. Salomatlik kalitini top!

Ushbu jumlalardan eng mosi sifatida o‘quvchilarning 4-jumlani tanlashlari ijobiy
baholanadi.

Bir darsda mavzuni yoritish uchun birgina matndan foydalanish yaxshiroq samara beradi,
fikrimizcha. Chunki yuqorida aytganimizdek o‘quvchilarning matndagi voqelikni anglash,
tagqoslash, mazmunini hayotga bog‘lash, undan xulosa chiqarishlarida digqatlari bir manbaga
qaratiladi. Shu matn asosida mavzu turli tomondan yetkaziladi.

Topshiriglar ketma-ketligini quyidagicha belgilab boramiz:

1-topshiriq sifatida o‘quvchilarga matndagi sodda gaplar ichidan (qo‘shma gaplar tarkibidagi
sodda gaplar ham nazarda tutiladi) ega ishtirok etgan gaplarni va ega ishtirok etmagan
gaplarni aniqlashni topshirish mumkin.

O‘quvchilarning javoblar quyidagicha bo‘ladi:

Ega ishtirok etgan gaplar:

Bir tabib qattiq kasal bo‘lib yotib qoldi. Uning shogirdlari yig‘ilib ustodlarini davolashga
kirishdilar. Kasal ustod ularga dedi. O‘limim yaqin qolganga o‘xshaydi. Shu zo‘r uch tabibning
maslahatlariga hammangiz e’tibor bering. Boshqalarni ham shunga da’vat qiling. Shogirdlardan
biri:

— Bizlarning aziz ustodimiz, sizdan keyin o‘rningizda qoladigan uchta tabib kimlar? — deb
so‘radi. Ustod ko‘zlarini ochdi.

— Sizlarga so‘zlaganim uchta zo‘r tabibning birinchisi — poklik, ikkinchisi parhez, uchinchisi
badantarbiyadir. Doimo pok, ozoda bo‘lishlik, tigishtirib, apil-tapil yemasdan o‘z miqdorida
ovqatlanish, ichkilikdan tiyilish, badan a’zolarini harakatsiz qoldirmasdan badantarbiya bilan
shug‘ullanish — mana bularning hammasi salomatlikni saqlovchi eng yaxshi choralardir.
Ega ishtirok etmagan gaplar:

Sevimli shogirdlarim, meni davolash uchun behuda zahmat chekmang. Tuzalishdan
umid uzganman. Vafot topganimdan keyin juda qayg‘urib oh-voh gilmang. Chunki o‘rnimga uchta
buyuk tabib qoldirib ketaman. Yonidagi shogirdlariga shunday javob berdi.

Shu asosda mavzu mohiyati o‘quvchilarga tushuntirilib, egasiz gaplarning turlari, ularning
o‘ziga xos jihatlari tanishtiriladi.

2-topshiriqda matndagi egasiz gaplarning egasini tiklash mashqi orqali o‘quvchilar egali
va egasiz gaplarni farqlaydilar. Shaxsi (egasi) ma’lum gaplar haqida tushunchaga ega
bo‘ladilar. Masalan,

Sevimli shogirdlarim, meni davolash uchun behuda zahmat chekmang (egasiz gap).

Sevimli shogirdlarim, siz meni davolash uchun behuda zahmat chekmang (egali gap).

3-topshirigda matndan gapning umumiy mazmuni barcha shaxslarga alogador bo‘lgan shaxsi
(egasi) umumlashgan gaplarni aniqlash talab etiladi. Matnda bo‘lmaganligidan bunday gaplarni
o‘quvchilar o‘zlari topadilar. Matn mazmuniga mos keluvchi maqol va matallar, hikmatli
so‘zlar, odat tusiga kirgan rasm-rusumlarni bayon etuvchi gaplarni yodga olib aytadilar,
chunki ularda ega, asosan, umumlashgan bo‘ladi. Namuna:

Sihat tilasang, ko‘p yema,

Izzat tilasang, ko‘p dema.

Achchiqni tatib ko‘rmaguncha

Shirinning qadriga yetmaysan.

Yeyish uchun yashama,

Yashash uchun ye.

4-topshirigda esa matndagi ixtiyoriy 3 ta gap kesimi fe’l bilan ifodalanib, ish-harakatni
bajarishga imkoniyat, zaruriyat, shart, tilak, istak kabi ma’nolarni ifodalab keladigan shaxsi (egasi)
noma’lum gaplarga aylantiriladi. Ma’lumki, bunday gaplar kesimining eng muhim belgisi
uning tarkibida egalik qo‘shimchasining yo‘qligidir. Bu gaplar shaxssiz emas, harakatni mantiqan
kimdir bajaradi, lekin uni gapda ifodalab bo‘lmaydi. Namuna:

1. Sevimli shogirdlarim, meni davolash uchun behuda zahmat chekmang (shaxsi ma’lum
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gap). Sevimli shogirdlarim, meni davolash uchun behuda zahmat chekish kerak emas (shaxsi
(egasi) noma’lum).

2. Tuzalishdan umid uzganman (shaxsi ma’lum gap). Tuzalishdan umid uzish zarur
(shaxsi noma’lum gap).

3. Vafot topganimdan keyin juda gayg‘urib oh-voh qilmang (shaxsi ma’lum gap). Vafot
topganimdan keyin juda gayg‘urib oh-voh qilish kerak emas (shaxsi noma’lum gap).

5-topshiriq guruhlararo bajariladi. Bunda quyidagi tezkor savollardan foydalanib,
o‘quvchilarning sergakliklari va mantiqiy fikrlash malakalari oshiriladi:

1. Matndagi 3x5 holatni izohlang.

Javob: Matnda uch tabib tushunchasi 5 marta qo‘llangan.

2. Matndagi ijobiy bo‘yoqqa ega so‘zlarni aniqlab, ularga ma’nodoshlar toping.

Javob: sevimli (gadrli, gimmatli), buyuk (ulkan, ulug®), zo‘r (kuchli, baquvvat), aziz (muqaddas,
muhtaram), poklik (soflik, pokizalik), ozoda (toza, musaffo) yaxshi (durust, tuzuk).

3. Unlini cho‘ziqroq talaffuz qilishga xizmat qiluvchi belgili so‘zlar ishtirok etgan
gaplarda qaysi kasb yoki sohaga bog‘liq atama mavjudligini aniqlang.

Javob: Shu zo‘r uch tabibning (shifokorlik kasbi) maslahatlariga hammangiz e’tibor
bering va boshqgalarni ham shunga da’vat qiling. Doimo pok, ozoda bo‘lishlik, tiqishtirib, apil-
tapil yemasdan o‘z miqdorida ovqatlanish, ichkilikdan tiyilish, badan a’zolarini harakatsiz
goldirmasdan badantarbiya (sport sohasi) bilan shug‘ullanish - mana bularning hammasi
salomatlikni saqlovchi eng yaxshi choralardir.

Bunday topshiriqlar darsning ta’limiy maqsadini ro‘yobga chiqarish bilan birga o‘quvchilarda
fikrni 0°z ona tillarida teran, erkin ifodalay olish, tildagi so‘zlardan o‘rinli va samarali
foydalana olish, shuningdek, matn mazmunini xulosalay olish layoqatlarini shakllantirishga
ham xizmat qiladi.

Shuningdek, muayyan yoshdagi o‘quvchilarni xalgaro tadqiqotlar jarayoniga tayyorlashda
ham matnlar bilan bog‘liq bunday topshiriqlar yaxshi samara beradi.
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IN ENGLISH LESSONS, IN DEBATES AND COMMUNICATION, THERE
ISA LESSON ABOUT DENTAL METHODS AND TECHNIQUES OF THEIR
APPLICATION
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Annotation: In this article, we will discuss the formation of speech skills and abilities and
ways to overcome the difficulties that students face when learning the skill of speaking in
English classes. Also, we consider ways to develop speaking skills for students of philological
direction through the method of “Discussion”.

Keywords: study of English, communication, language knowledge, discussion

Today, due to the development of information technologies and science in Uzbekistan, much
attention is paid to the study of foreign languages. In the sphere of foreign language teaching re-
form, the first President of the Republic of Uzbekistan adopted resolution PC-1875 of December
10, 2012 “on measures to further improve the system of foreign language learning”, which demon-
strates the importance of foreign

language learning in our country. The study of English as a language for international negotia-
tions and cooperation and a means for free use of the achievements of civilization is particularly
highlighted. As a result of the large-scale reforms carried out at all stages of English language
teaching, from pre-school to postgraduate education, the criteria for knowledge, training, and as-
sessment were established taking into account national characteristics and the CEFR system was
introduced. In this regard, we have made the

transition to new educational standards, created new textbooks and training programs that meet
modern requirements. Thus, for higher education bachelor’s degree in Philology, taking into ac-
count national characteristics, the degree of preparation and knowledge of the English language
must reach the level of B2+ in the first year. To achieve this mark, universities are working hard to
improve methods and methods

of teaching English. As practice and personal experience of teaching shows, the existing prob-
lems in teaching speaking are one of the main reasons that make it difficult to communicate in En-
glish. In this regard, the study of the causes of difficulties and ways to overcome them in teaching
the skill of speaking English is relevant.

As many researchers have noted, the speaking skill is one of the main components in teaching
English, which is considered a productive type of speech activity, through which oral verbal com-
munication is carried out [3]. The purpose of teaching speaking is to develop students ¢ communi-
cative skills such as: ?understanding of a foreign language utterance in accordance with a specific
communication situation, speech

task or communicative intention;-implementation of speech behaviors taking into account the
understanding of national and cultural characteristics of the English language. To implement the
above skills, classes in English should be aimed not only at mastering phonetics, grammar, vocab-
ulary, stylistics and other aspects of the language, but also at forming language skills and develop-
ing speech skills. In this regard, E. V.

Passov notes that all exercises in foreign language lessons should be speech-based to some ex-
tent [6]. Therefore, classes should be based not only on the theory of language knowledge, but also
should be modeled in the context of speech practice, contributing to the development and develop-
ment of speech skills. But as practice shows, in teaching the skill of speaking, University teachers
face some difficulties, since speaking is interpreted as a complex integrated skill. As penny Ur
notes, there are four main types of difficulties in learning to speak English [1, p. 121]:

- Psychological discomfort. Students, as a rule, because of the fear of making mistakes and

Hosops | 2020 7-kuem TomkenT
62



V3BEKMCTOHIA WIMHAMU-AMAJIUI TAJIKMKOTJIAP" MAB3YCH/IATH PECIIYBJIMKA %@
22-KVII TAPMOKJIA WIMH MACO®ABUM OHJIAH KOH®EPEHIIUS MATEPHAJLIAPH C]

criticism from the teacher, are shy to speak English, because speaking, unlike other speech skills,
requires freedom and courage in front of the audience. “Nothing to say.” Sometimes students have
a problem-lack of thoughts, they

can not concentrate and Express themselves in English. ? Use of the native language. Students
sometimes resort to using their native language, due to the lack of sufficient vocabulary and an
unnatural environment in communication. - Unequal level of student participation. Some students
speak well enough and prevail in the group, for some, it takes a long time to be heard and they say
very little or nothing at all. Therefore,working in large groups makes it difficult to learn how to
speak. In addition to the above difficulties in

learning to speak, there are also motivational problems: students do not understand the speech
task, they are not involved in a collective discussion of the lesson topic, they are not interested
in learning English, they do not maintain the required amount of communication time in English.
The purpose of using the method of discussion in English lessons is to enable the use of language
/ speech knowledge and skills in practice, as well as the formation of the ability to think clearly,
critically perceive information, highlight the main idea in it and find the means and arguments to
confirm and justify it. Many methodologists note that the method of “discussion” is able to activate
the speech-thinking activity of students, which contributes to the development of speaking skills
and the ability to think in English.
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Abstract. The issue question of design technique application in the changed paradigm of
educational standards is examined in the article.
Key words: activity approach, key competencies, communication skills, cognitive interest, creativity.

The main task of teaching English is to develop a pupil’s personality that is able and willing
to participate in inter-school communication in the language being studied, self-improving in the
foreign language speech activity they master.

For this purpose, the project methodology, which is based on goal setting, is effective. The
design methodology provides training in constructive communication in English, expanding the
vocabulary and practical assimilation of grammatical structures of the language in the conditions
of psychological comfort - a specially modeled situation of a business game. In a game situation,
the image of your own “I”, goal setting, motivation, self - organization, self-and mutual control
skills are formed. Children, learning English, form skills of dialogue culture, develop all mental
processes on the basis of familiarization with cultural, historical and universal values by means of
speech communication.

Before starting work, you need to define the project structure and its implementation process,
which consists of the following stages:

- analysis, formulation of the idea, project goals: formulation of the idea, specification of the
problem, making assumptions about the solution of the problem, translating the problem into a
series of tasks;

- implementation of the project: planning stages of the project, discussion of possible means
of solving problems, putting forward hypotheses for solving the problem by “brainstorming”;
discussion of methods for testing accepted hypotheses in small groups (each group has one
hypothesis), registration of results;

- preparation of the final product: preparation of the final results (presentation, defense, creative
reports, etc.);

- reflection: discussion of the project, conclusions, evaluation of the achieved result;

- identification of new problems.

The basic requirements for using the project method are: the presence of a significant task that
requires integrated knowledge, search for its solution; the practical, the theoretical significance of
the anticipated results; independent activities of pupils in the classroom or during extracurricular
activities; structuring the content of the project; the use of research methods; definition of the
problem; the deliverables; analysis of the received data; summing up, correction, conclusions.

In English lessons, it is necessary to organize the educational environment so that the child learns
and assimilates what characterizes him as a person (the tasks offered in the lessons assume aspects
of moral education); as a person of unlimited possibilities, created for good deeds and creation; as
a seeker of public space for the development of his true nature; as a person interested in cultural
values, aesthetics, and worldview. English lessons should be opposed to sources that provoke the
child to antisocial manifestations (rudeness in relationships, infringement of his personality and
dignity, authoritarianism, coercion, injustice).
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Annotation: Currently, one of the main problems of modern schools is the decline in pupils’
interest in learning. The question arises, what form of training should be used so that the motivational
potential is directed to more effective development of the educational program by pupils.
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First of all, teachers need to take into account age-related psychophysical characteristics, use a
variety of forms of work, taking into account the fact that pupils’ interest in tasks disappears after
10-15 minutes, so the teaching method in a comprehensive school provides for frequent changes
of activities in the classroom. All material should be focused on various types of perception: voice
acting, practical action, writing, and visual support.

One of the great methods of work is the technology of using collage in primary school lessons.
The use of collage technology as a means of teaching dramatically expands the teacher’s ability
to choose materials and forms of educational activity. This technique allows to familiarize pupils
with any thematic material and serves as the most effective form of learning.

In addition, this type of work has a great educational value, since it is aimed at forming social
competence in younger pupils, that is, the ability to choosing a strategy for their work to develop
a sense of responsibility for the final result.. The technique of collaging is designed in such a way
that the work can be performed individually,groups, or even front.

The advantage of creating collages in the traditional form, the teacher can decorate the classroom
with collages of pupils.The study and creative refraction of these texts is a productive teaching of
grammar. Children at any age love to invent, and fantasize.

Writing fairy tales, essays, letters in English develops skills and abilities of all types of speech
activity, because they bring up a person’s kindness, friendliness, love for their native culture, and
help them learn more about the traditions of other countries.Bright expositions of children’s works
and small oases of creativity and inspiration please the eye.

Learning poems with pupils and playing their roles in the classroom allows the teacher to
solve two tasks at once: to work on the pronunciation of pupils and create an atmosphere of ease
and relaxation in the classroom. Children are very interested in grammar games that allow them
to develop their creative activity, create a natural situation for the use of new speech patterns
that contain certain grammatical difficulties. This type of games includes important grammatical
material, namely verbs: be, have, may, the construction of there is, the temporary verb forms of the
group Indefinite, Continuous and others.

Dramatization for inspiration. Dramatization is a powerful pedagogical tool that promotes rest,
evokes positive emotions, ease and pleasure. This technique allows you to develop the imagination
of pupils, reveal their talents and inspire them with new ideas for further oral and written tasks. So,
with the right selection of methods and techniques, you can plan and create effective conditions for
the normal development and socialization of the child.
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Annotatsiya: maqolada tilning ijtimoiy hodisa sifatidagi o‘rni, tilning o‘rni va mavqei, tilning
jamiyatdagi o‘rni, o‘zbek tili rivoji masalalariga e’tibor qaratilgan.
Kalit so‘zlar: o‘zbek tili, tilning o‘rni, til va jamiyat, shakl va hodisa

Tabiat va jamiyat mahsuli bo‘lgan inson, ayni paytda, ularning oliy namunasi ham sanalib,
olamni narsa va predmet shaklida, vogea va hodisa tarzida miyasida aks ettiradi, idrok qiladi,
fikrlaydi. Bu jarayonda muhim vosita hisoblangan tilning ahamiyati goyatda muhimdir. Shuning
uchun ham til va tatakkurni bir-biridan alohida tarzda tasavvur qilib bo‘lmaydi. «Til bilan tafakkur
bir-birini taqozo etadigan ajralmas hodisadir. Tilsiz tafakkur bo‘lmaganidek, til ham tafakkursiz
bo‘lmaydi».

Til — bu quroldir. Bu haqda A.Navoiy o°zining «Mahbub ul qulub» asarida ushbu purma’no
fikrlarni aytgan: «Til shuncha sharafi bilan nutqning qurolidir. Agar nutq noma’qul bo‘lib chigsa
tilning ofatidir ». Bu qurolning vazifalari esa juda ko‘p. Nutqni yaratish va unga sayqal berish,
uning bor go‘zalligi namoyon eta olish vakillarining ya’ni, shu qurolni ishlatishga ehtiyoji bor
bo‘lgan barcha kishilarning ishi.

Til- ma’lum kishilar jamoasi a’zolarining mulokoti uchun muxim va asosiy vosita hisoblangan
o‘ziga xos belgilar sistemalaridan biri bo‘lib, jamiyatda tafakkurning rivojlanishi uchun, madaniy
tarixiy an’analarni avloddan-avlodga yetkazish uchun xizmat qiladi.

Material maqomida turgan til muomala vositasiga, nutqiy jarayon quroliga aylanishi bilan uning
imkoniyat doirasi ham kengayib boradi. Bu holni uchinchi bosqich deb atash mumkin. Bosqichlar soni
ortib boravergani sari tilning ijtimoiylik mohiyati ham ochilib boraveradi. Inson nutqiy faoliyatida
kommunikativ vazifani bajarayotgan til ko‘magida suhbatdosh yoki tinglovchiga maolum axborot
ham yetkaziladi. Demak, tilga bo‘lgan munosabatda to‘rtinchi bosqich yuzaga keladi.

Ma’lum bo‘ladiki, til nutqning o‘ta muhim unsuri sifatida aloqa, xabar, ta’sir etishdek, shu bilan
birga, imkoniyatlari nihoyatda kengayib borishi natijasi o‘laroq kishilik jamiyati to‘plagan tajriba
va bilimlarni kelajak avlodlarga yetkazishdek ulug‘vor ijtimoiy vazifani bajaradi. O‘z shakllanishi
va rivojlanib borishi davomida uzoq tarixiy yo‘Ini bosib o‘tadigan til asta-sekinlik bilan bo‘lsa-da,
takomillashib ham boradi. Bu holni uning ichki qurilishida, amalda bo‘lish qoidalarining ma’lum
bir tizimga kela borishida kuzatamiz. «Ichki qurilish nuqtai nazardan til ma’lum miqdordagi bir-biri
bilan chambarchas bog‘liq bo‘lgan til birliklarining yig‘indisi va ana shu birliklardan foydalanish
qoidalaridan tashkil topgan murakkab sistemadir»

Tilning takomillashib borishi va nutq jarayonidagi bosqichlarini taniqgli tilshunos olimlar
H.Ne’matov va R.Rasulovlar sistem tilshunoslik «til-me’yor-nutq» tarzida ajratishini ta’kidlashib,
qayd qiladilarki, «til bevosita kuzatishda berilmagan. U jamiyat a’zolarining ongida mavjud bo‘lib,
ularning barchasi uchun tayyor, umumiy, majburiy bo‘lgan, fikrni shakllantirish va uni ifodalashga
xizmat giladigan birliklar va ularning o‘zaro munosabatlari haqidagi tasavvurlar yig‘indisi sifatida
qaraladi. Nutq tilning namoyon bo‘lishi, ro‘yobga chiqish, vogelanish shakli bo‘lib, u bevosita
kuzatishda berilgan, moddiy (tabiiy, fizik) shaklga egadir. Tilning yozma va og‘zaki me’yorlarini
belgilash muammolarini hal qilish har bir milliy til madaniyatini rivojlantirishning uzviy
qismi sifatida garaladi. Shuning uchun ham me’yor masalalarining nutq madaniyati doirasida
o‘rganilishi bejiz emas, albatta. «... nutq madaniyati problemasining o‘rganilishi ... ikki aspektga
ega deyish mumkin: birinchisi, o‘zbek adabiy tili normalarini, imkoniyat doiralarini yanada
silliglash, stabillash bilan bog‘liq bo‘lgan nutq madaniyati problemalari; ikkinchisi esa o‘zbek
adabiy tilidan bu tilda gapiruvchi jamiyat aozolarining (hatto konkret shaxslarning) tog‘ri, izchil
hamda namunali foydalana olishlari uchun yordamlashishi bilan alogador bo‘lgan nutq madaniyati
problemalari»'[5].

' [5] Byegmatov E. Nutq madaniyati problemasining paydo bo‘lishi va asoslanishi // «Nutq madaniyatiga oid
masalalary» to‘plami. — Toshkent: Fan,1973, 168-bet.
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Ma’lum bo‘ladiki, nutq madaniyati, agar masalaga til nuqtai nazardan qaraladigan bo‘lsa, bu,
eng avvalo, nutqning tog‘riligi demakdir. Ikkinchidan esa, u uslubiy jihatdan silliq bo‘lishi kerak,
ya’ni unda noaniqlikka, ikkima’nolilikka, uzundan-uzoqlikka yo‘l qo‘yilmasligi, qisqalik, soddalik
va aniqlik bu nutqning asosiy o‘lchovi bo‘lishi lozim. Keng maonoda esa nutq madaniyati nutqiy
ta’sirchanlikni, ijjodiy yorqinlikni, o‘tkirlik va obrazlilikni ifoda etadi.

Shu sohaning yirik bilimdoni prof. E.Begmatovning qayd etishicha, maonaviyatimiz tarixida
«nutq odobi» deb yuritib kelingan qoidalar uning koohna tarixga ega ekanligidan dalolat beradi.
XX asrning 20-30-yillarida boshlangan «... «til qurilishi» nomi bilan atalgan ulkan lingvistik va
sosial madaniy tadbirlar o‘z ichiga o‘sha davr tillari rivoji uchun eng zaruriy, hayotiy masalalarni
gamragan edi. Chunonchi, yangi adabiy til uchun dialektal bazani belgilash, yozuvsiz tillar uchun
alfavit yaratish, baozi noqulay alifbolarni boshqa ilgariroq hisoblangan alfavit bilan almashtirish,
adabiy tilning imlo prinsiplarini ishlash, orfografiyadagi kamchiliklarni tugatish, adabiy tilning
morfologik va leksik normasidagi ikkilanish va barqarorlikni ilmiy asosda bartaraf etish, hali
deyarli qo‘l urilmagan juda ko‘p xalqlarning adabiy tillarini o‘ganish va ularning grammatikasini
yaratish, millatlarning oz ona tillarida o‘quv-o°qituv ishlarini olib borishlariga imkoniyat yaratish,
milliy adabiy tillarning o‘z ilmiy terminologiyasini yaratish, milliy tillardagi tarixiy-madaniy
yodgorliklarni o‘rganish, ularning yangi yozuv grafikalarini tuzish va boshqalar.

Foydalanilgan adabiyotlar:
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ROLE-PLAYING AS A TEACHING STRATEGY
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Annotation: In this article the significance of roleplaying as an effective teaching strategy and
hands-on way of practicing the language is discussed.
Key words: roleplaying, recipient, communication skills, involvement, personality.

Role-playing is a teaching strategy that fits within the social family of models. These strategies
emphasize the social nature of learning, and see cooperative behavior as stimulating students
both socially and intellectually.Role-playing as a teaching strategy offers several advantages for
both teacher andstudent. First, student interest in the topic is raised. Research has shown that
“Iintegrating experiential learning activities in the classroom increases interest in the subject
mater and understanding of course content”. Fogg tells of a college professor who felt that his
history classes were boring and not involving the students. After trying out a role-playing type
game one semester, he observed that students were much more interested in the material.

Secondly, there is increased involvement on the part of the students in a roleplaying lesson.
Students are not passive recipients of the instructor’s knowledge. Rather, they take an active
part. Poorman (2002) observes that “true learning cannot take place when students are passive
observers of the teaching process” (p. 32). One student at Barnard College who was enrolled in a
role-playing history class said, “This class tricks you into doing so much work” (Fogg, 2001). The
result of the involvement is increased learning (Fogg, 2001).

A third advantage to using role-playing as a teaching strategy is that it teaches empathy and
understanding of different perspectives (Poorman, 2002). A typical roleplaying activity would
have students taking on a role of a character, learning and acting as that individual would do in the
typical setting. Poorman (2002) found “a significant increase among students in feeling another’s
distress as their own” (pg. 34). Role-playing has also been seen to be effective in reducing racial
prejudice (McGregor, 1993). Students who role-play the part of enslaved African Americans in a
class on pre-Civil War history, for example, develop greater empathy and come away with a better
idea of the experience than they would in a typical lecture setting .

In role-playing the student is representing and experiencing a character known in everyday
life . The use of role-playing emphasizes personal concerns, problems, behavior, and active
participation. It improves interpersonal skills, improves communication skills, and enhances
communication. The role-playing approach can be used in a variety of settings, including the
classroom. The principle behind role-playing is that the student assumes a particular personality
of a different person, such as a historical character. According to Jones, students “must accept the
duties and responsibilities of their roles and functions, and do the best they can in the situation
in which they find themselves.” One possible use of role-playing might be to introduce a topic,
using the students’ background knowledge (schema) to introduce and interest them in a new unit
of study. But probably more often, role-playing is used as a strategy in which students use their
background knowledge in addition to acquiring new information about the character in order to
better play the role.

Skilled teachers have generally used skits, plays, newscasts, and other forms of drama to
motivate students when new information in introduced. Role playing activities can be divided into
four stages:

1. Preparation and explanation of the activity by the teacher

2. Student preparation of the activity

3. The role-playing

4. The discussion or debriefing after the role-play activity

In role-playing the student is representing and experiencing a character known in everyday
life . The use of role-playing emphasizes personal concerns, problems, behavior, and active
participation. It improves interpersonal skills, improves communication skills, and enhances
communication. The role-playing approach can be used in a variety of settings, including the
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classroom. The principle behind role-playing is that the student assumes a particular personality
of a different person, such as a historical character. According to Jones, students “must accept the
duties and responsibilities of their roles and functions, and do the best they can in the situation
in which they find themselves.” One possible use of role-playing might be to introduce a topic,
using the students’ background knowledge (schema) to introduce and interest them in a new unit
of study. But probably more often, role-playing is used as a strategy in which students use their
background knowledge in addition to acquiring new information about the character in order to
better play the role.
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English is of great importance. Project work is characterized as one of the most effective
methods of teaching and learning a foreign language through research and communication,
different types of this method allow us to use it in all the spheres of the educational process. It
involves multiskill activities which focus on a theme of interest rather than of specific language
tasks and helps the students to develop their imagination and creativity. Nevertheless, teachers are
not keen on the idea of providing project work into their lessons because of the disadvantages
this method has. The main idea of project work is considered to be based on teaching students
through research activities and stimulating their personal interest.

I believe that in history many enlightened teachers used project work even though they did
not call it that way. Legutke and Thomas introduce project work as an American methodology
beginning with the pedagogical personalities of John

Dewey and William Heard Kilpatrick. I share the view of Michael Knoll from University
of Bayeruth, who found the origins of project work on the European continent. Tom
Hutchinson (1992), a great promoter of project work, emphasizes four aspects of learning in
projects: Hard work - Each project is a result of a lot of hard work. The authors of the projects have
found information about their topic, and put all the parts together to form a coherent presentation.
Project work is not a soft option.

Creative Projects are creative in to aspects: content and language. The teacher shall see each
project as a “unique piece of communication”. Personal The aspect of creativity makes the project
very personal. The teacher should not forget that his students invested a lot of themselves into their
work. Adaptable Project work can be used with all ages at every level of language. The choice of
activities is not limited and each topic can be adapted for the specific purposes of a particular group
of learners. Good idea does not make a good project. The learning process takes place only when
the learners get involved with the topic, carry out experiments, various activities and discussions
and reflect their work at the end. Project learning is investigative in its nature. It is learner-centred.
Students can choose the topic and also discover their strengths and talents for specific tasks.
There is a balance between the process and product. Students are motivated to create a product
which has its own value. Project work is cross-curricular method. It combines traditional
subjects together depending on the specific project task. Students work as democratic partners
in their groups, the teacher being rather their guide than a source of all answers.Jeremy Harmer
distinguishes six general roles of a teacher: controller, assessor, organiser, prompter, participant
and teacher as a resource. The teacher has to change his roles due to many factors that arise
in the class. I will look at the roles from the point of usefulness for project work. Teacher as
an assessor should use especially “gentle correction” during projects. He corrects mistakes that
occur in students” performance but does not insist on an immediate repetition of a correct version
in order not to destroy the atmosphere of the creative work. Even more important than gentle
correction is providing the students with feedback, i.e. how well they performed the task. During
the project work students organize a lot of their own learning. However, it is still the teacher
who should provide good organization of the project and be sure that students know what to do.

Otherwise a lot of time and energy is wasted. It may happen, especially during longterm projects
that students will get stuck at a certain point not knowing what to do next. In such case, the teacher
acts as a prompter who makes suggestions how to proceed.Project work allows the teacher
to be a participant as well. He can participate in various sub-tasks, e.g. role-plays or other
communicative tasks, but he is also a natural participant of the whole project. The final
role which comes intoquestion during project work is “the teacher as a walking resource centre”.
When an intensive group work takes place, he can walk around and provide linguistic or other
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kind of help. Most language teachers will agree that the motivation of the students is one of
the most important factors influencing their success or failure in learning the language.” Project
work is personal. The students are writing about themselves, their relatives, friends, experience
and wishes. Project work is an active process. The students are learning by doing.Project work
enables the students to experience success. All students can contribute to a production of a
valuable product.A foreign language can often seem remote and unreal thing. If learners are going
to become real language users, they must learn that English is not only used for talking about
things British and American, but can be used to talk about their own world.” How many times
did we ask ourselves as students: What do I learn this for? When will I use these words? “Often,
there is a gap between the language the students are taught and the language they in fact require.
It is this gap that project work can help to bridge Often one part of a project is realized outside the
classroom.

This may include interviews with native speakers or tourists, visits to various institutions
where English is spoken, etc. Teachers usually tend to consider this phase the highlight event
where the “learning in the here and now” takes place Every teacher wants to minimize possible
problems and sources of stress in his work. It is obvious that if a certain approach brings him more
wrinkles than smiles, sooner or later he will drop it in favour of some other approach which seems
to be not so demanding. Every teacher wants to minimize possible problems and sources of
stress in his work. It is obvious that if a certain approach brings him more wrinkles than smiles,
sooner or later he will drop it in favour of some other approach which seems to be not so
demanding. Encounter projects Text projects Cl ass correspondence projects Information and
research projects Information and research projects.
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Annotatsiya: maqolada o‘zbek tili darslarida o‘quvchilar nazariy bilimlarini mustahkamlash
xarakteridagi ta’limiy diktantlarning ahamiyati va o‘tkazilish usullari haqida fikr yuritilgan.

Kalit so‘zlar: ta’limiy diktant, rasm diktanti, topishmoq diktant, fonetika, so‘z yasalishi,
grammatika, orfografiya, savodxonlik.

O‘zbek tili darslarida o‘quvchilar yozma nutqini o‘stirish orqali ularda nutqiy kompetensiya
elementlari shakllantiriladi. Aynigsa nazariy bilimlarni mustahkamlash xarakteridagi ta’limiy
diktantlarni o‘tkazish o‘quvchilarda fonetik, so‘z yasalishiga oid, grammatik va orfografik
tushunchalarni shakllantirishda muhim vositadir. Bunday diktantlar oldiga qator vazifalar qo‘yiladi:
o‘rganilgan mavzularni mustahkamlsh, olingan bilim darajasini aniqlash, nazariy bilimni amalda
tatbiq etishni ta’minlash, o‘quvchilarning mantiqiy fikrlash darajasini o‘stirish, sinfda o‘quvchilar
faolligini oshirish, muayyan darajada imloviy malakalarni shakllantirish.

Nazariy bilimlarni mustahkamlash xarakteridagi ta’limiy diktantlar o‘tkazilgunga qadar
o‘qituvchi darslikdagi va qo‘shimcha mashqlar - fonetik, grammatik, orfografik tahlil,
ko‘chirib yozuv, ta’limiy o‘yinlarni o‘tkazib, o‘quvchilarda muayyan darajada ko‘nikmalarni
hosil qilib ulgurishi lozim. SHuni esdan chiqarmaslik lozimki, bu diktantlar mustaqil gapli va
matnli diktant shaklida o‘tkaziladi.

Ta’limiy diktantning rasm diktant turi o‘quvchilarda ko‘rgan narsalarining nomini to‘g‘ri
yozish malakalarini shakllantiradi. Rasm diktanti, asosan, 2-sinfdagi imloviy mavzularni
mustahkamlash uchun o‘tkaziladi. O‘quvchi rasm nomini yozishda qiynalishi mumkin. Shuning
uchun diktant uchun rasm tanlash yoki narsalar rasmini chizishda quyidagilarga digqat qilish
lozim:

- rasm aniq narsani ifodalashi;

- ko‘rsatiladigan rasmda faqat bir narsaning tasviri bo‘lishi;

- rasm hajm jihatidan butun sinfga ko‘rinishi;

- rasm rangli bo‘lishi kerak.

O‘zbek tili darslarida Rasm diktantni uch variantda o‘tkazish mumkin. Jumladan:

l-variant. Rasmlar doskaga terib qo‘yiladi, o‘quvchilar ularda tasvirlangan narsa nomini
shoshmay yozadilar.

2-variant. Rasmni o‘qituvchi birma-bir ko‘rsatib turadi va o‘quvchilar tezlik bilan yozishadi.

3-variant. Parda orqasiga berkitilgan rasmlar muayyan muddatga ochilib, keyin berkitiladi va
o‘quvchilar yodida qolgan rasmlarni yozadilar.

Ta’limiy diktantning topishmogqli diktant turi muayyan darajada imloviy ko‘nikmani hosil
qilish uchun o‘tkazilsada, asosan, o‘yin xarakterida bo‘lgani uchun darsning qiziqarli bo‘lishini
ta’minlaydi, o‘quvchilarning faolligini oshiradi. Muayyan imloviy mavzular o‘tkazilgach,
o‘qituvchi 5, 6 ta topishmoqni tayyorlab, ushbu diktantni o‘tkazadi. Bunda asosan, topishmoqning
javobi imlosi qiyinroq so‘z orqali ifodalanishiga ahamiyat beriladi. Topishmoqli diktantni o‘tkazish
tartibi quyidagicha: diktant nomi aytiladi, yozish qoidasi ta’kidlanadi. Topishmogqlar navbati
bilan har biri 2-3 marta takrorlab aytiladi, o‘quvchilar javoblarini o‘zlari mustaqil ravishda
topganlaricha yozib boradilar. O‘qituvchi javoblarni tekshirib, to‘g‘ri variantlarni tasdiglaydi,
noto‘g‘ri yozganlar xatolarini to‘g‘rilaydilar. Masalan, 2-sinfda @ va ¢ unli harflarining yozilishi
bo‘yicha quyidagi topishmogqlar asosida diktant o‘tkazilishi mumkin:

Bittasin yerga sochdim,

Bir hovuch terib oldim. (bug‘doy)

O°zi bukir,

Tishi o‘tkir. (o‘roq)

Qizdirsang, ishlar,
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Kiyim tekislar (dazmol)

Boshi bor -u, sochi yo‘q,

Tez suzishda tengi yo‘q. (baliq)

Yum - yumaloq oy emas,

Qizil, sariq moy emas. (sholg‘om)

Eshitmaydi qulog‘i,

Issiq, qaynar bulog‘i. (qozon)

Boshi taroq,

Dumi o‘roq. (x0°‘roz)

Testli diktant ham nazariy bilimni, aynigsa, grammatik tushunchani mustahkamlashda
yaxshi yordam beradi. CHunki bu diktantni yozishda o‘quvchi ham gap, so‘zlarni to‘g‘ri yozishga
harakat qiladi, ham test savoliga to‘g‘rijavobini qisqa vaqt davomida tezlik bilan topishga harakat
qiladi. Testli diktant o‘tkazish tartibi quyidagicha: diktant nomi aytilib, yozilish qoidalari uqtiriladi
(test savollari va javoblarini yozib, to‘g‘ri javoblarning tagiga chizish). Diktant-test savollari va
javoblari avval o‘qib beriladi, so‘ng muayyan sur’atda aytib turib yozdiriladi, o‘quvchilar esa
yozish davomida to‘g‘ri javoblarni belgilab boradilar. Diktant qayta takror o‘qiladi, o‘quvchilar
xatolarini to‘g‘rilab oladilar. Test javoblari aytiladi va o‘quvchilar javoblarni belgilashda qilgan
xatolarini to‘g‘rilaydilar.

Xulosa qilib aytganda, dars mashg‘ulotlarida ta’limiy diktant turlaridan foydalanish o‘quvchilar
yozma nutqini o‘stirishga xizmat qiladi.
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TEACHING AND DEVELOPING LISTENING ACTIVITIES AT SECONDARY
SCHOOLS

Khasanova Dilafruz Kabuldjanovna
EFL teacher of secondary
school Ne24 of Ferghana city

Annotation: This article is devoted to the problems of listening activities at secondary schools
and the ways of improving listening comprehension.

Key words: listening comprehension, pre-listening, while-listening, post-listening, meta-
cognitive awareness

Listening is a highly-complex solving activities in which listeners interact with a speaker to
construct meaning, within the context of their experiences and knowledge. When pupils are made
aware of the factors that affect listening, the levels of listening, and the components of the listening
process, they are more likely to recognize their own listening abilities and engage in activities
that prepare them to be effective listeners. Listening activities are usually subcategorized as pre-
listening, while-listening, and post —listening activities.

A. Pre-listening Activities

Schema theory provides strong evidence for the effectiveness of pre-listening activities which
includes the outline for listening to the text and teaching cultural key concepts. Listening teacher
may select certain words, difficult grammatical structures and expressions to be explained through
the discussion about the topic, and may also ask students to predict the content or what speakers are
going to say, based on the information they have already got. Pre-listening activities usually have
two primary goals: (a) to help to activate students® prior knowledge, build up their expectations
for the coming information; and (b) to provide the necessary context for the specific listening
task. The teacher could follow with a listening comprehension activity, such as two people having
a conversation about their daily life. Students must answer true or false questions based on the
previous listening activity.

B. While-listening Activities

Listeners who participate actively in the listening experience are more likely to construct clear
and accurate meaning as they interpret the speaker‘s verbal message and nonverbal cues. During
the listening experience students verify and revise their predictions. They make interpretations and
judgments based on what they heard. Listening teacher may ask students to note down key words
to work out the main points of the text. Students answer comprehension questions while listening
to the text and select specific information to complete the table provided with the text. While-
listening activities usually have some of the following purposes: to focus students‘ comprehension
of the speaker‘s language and ideas; to focus students attention on such things as the speaker‘s
organizational patterns; to encourage students® critical reactions and personal responses to the
speaker‘s ideas and use of language. An open-ended activity could follow that allows students to
have the freedom to practice listening comprehension in the class about their daily life and asking
for further information. Listening comprehension should begin with what students already know
so that they can build on their existing knowledge and skills with activities designed on the same
principle. A variation on the —filling in the missing word listening activity could be to use the
same listening materials, but to set a pair work activity where student A and student B have the
same worksheet where some information items are missing (Karakas).

C. Post-listening Activities

Post-listening activities are important because they extend students‘ listening skill. Post
-listening activities are most effective when done immediately after the listening experience. Well-
planned post-listening activities offer students opportunities to connect what they have heard to
their own ideas and experiences, and encourage interpretive and critical listening and reflective
thinking. As well, post-listening activities provide opportunities for teachers to assess and check
students® comprehension, and clarify their understandings; to extend comprehension beyond
the literal level to the interpretive and critical levels. Different comprehension questions can be
assigned for students to discuss after listening, students then swap information to complete the —
whole class chart, correlating what each student has heard to arrive at the big picture. The students
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will then try to find the answer to the questions that have not been previously understood, rather
than the teacher providing the answers straight away.

As we know, there are four skills on learning English such as listening, speaking, writing and
reading. It demands to learn these skills carefully and with a pleasure. As my theme is on how
to improve listening comprehension skills, teaching the learners with new methods and some
factors dealing with listening. I have faced up with several problematic situations and tried hard to
overcome on them. There is a common problem among non-native listeners is listening. Assisting
learners in the development of listening comprehension is a challenge. It is a challenge that
demands both the teacher’s and the learner’s attention because of the critical role that listening
plays, not only in communication, but also in the acquisition of language. Knowledge of the
listening process and factors that affect listening enable teachers to select or create listening texts
and activities that meet the needs of their adult learners. Teachers, then, must weave listening
activities into the curriculum to create a balance that mirrors the real-world integration of listening
with speaking, reading, and writing. The students in this study have shown a great deal of explicit
knowledge about factors that influenced their listening comprehension. However, there was a clear
difference among learners with different listening abilities. A comparison of two groups of learners
showed the high listening ability learners reported many times as many factors than the low ability
listeners. This high degree of meta-cognitive awareness could have partly contributed to the
development of the listening competence of the group of more successful listeners since many
researchers in the field of educational psychology have shown the effects on learning Success.
Learners who are meta-cognitively aware are better able to control and manage their learning in
terms of understanding and storing new information as well as finding the best ways to practice
and reinforce what they have learnt. Nevertheless, based on the strength of research findings in
the field of educational psychology, it would not be presumptuous to propose that activities for
increasing language learners’ meta-cognitive knowledge about learning to listen should form an
integral part of any listening curriculum. Language learners who know about how their listening is
influenced by internal and external factors will be better placed to take the necessary measures to
enhance and assist their comprehension.

Bibliography

1. Anderson,. (1988). Listening. New York: Oxford University Press. p.37

2. Thompson, 1., & Rubin, J. (1996). Can strategy instruction improve listening comprehension?
Foreign Language Annals, 29 (3), p.331

3. Underwood, M. (1989). Teaching listening. New York: Longman

Hosops [ 2020 7-Kucem TourkeHT
75



% V3BEKHMCTOHJIA WJIMHH-AMAIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBJIIMKA
()2 22-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH

HUCITIOJIB3OBAHUE ®OJIBKJIOPA B PABBUTUU PEYU YYEHHUKOB
HAYAJIBHBIX KJIACCOB

Tynuesa Myxaoo6am Mawapuobosna,

YUUmMETbHUUA PYCCKO20 A3bIKA U JIUMEPANYpPbl

wkonvt Ne49 Illasamckozo paiiona, Xopemckoii oonacmu
Teneghon: +99899-309-12-71
Email:tulievamuxabbat@gmail.com

Axmeoosa Depysa Pasricabboesna

YUUmMETbHUUA PYCCKO20 A3bIKA U JIUMEPANYpPbl

wikonwt Nel5 Aneubazapckozo paitona, Xope3mckoit oonacmu
Teneghon: +99899-093-37-69

Email:feruza axmedova7l@mail.ru

Xaumooeesa Illoupa Oxmaopoena

YuumenbHUYa PyccKoz2o A3blKaA U JIUmepanmypol

wikonvt Ne25 Illasamckozo paitona, Xope3smckoii oonacmu
Tenegon: +99890-557-62-90

Email:shxaitbayeval 97 1 @gmail.com

AnHoTanusi. B cratbe packpbiBaeTCsi OMBIT pabOTHI C JEThbMH HAaYaJIbHBIX KJIACCOB IO
HCIIOJB30BAaHUIO0 MaJIbIX (OJIBKIOPHBIX KAHPOB C IEJIbI0 O0OTaleHUs] U BBIPA3UTEIBHOCTU
peun. B cucremMe mkonbHOT0 00pa3oBaHuUs pa3BUTHE PeUH, 00yUYeHHE PYCCKOMY SI3BbIKY 3aHUMAET
Beaymiee Mecto. Criia pycCcKOTo sI3bIKa 3aKIII0YeHA B CaMOM €ro MPHUpOJe: B €ro CBOMCTBE OBITH
CPEACTBOM CBSI3U MEXKIY YEJTOBEKOM U OKPYKAIOIIUM MUPOM.

KuroueBslie cjioBa: (GoIbKIOp, MUHU-MY3€H, TPATUIIIN, MUPOBAsI KYJIBTYpA.

B Hacrosmiee Bpemst B AKH3HH 00IECTBA IPOUCXOAAT NIyOoUaiiiiine n3MeHeHus. Y TpauyeHHbIe
CO BpEMEHEM HapoJHbIC TPaIULMHU, JI000Bb K PonuHe, yBaxkeHue K o0blYasiM PycCKOro Hapoja,
HapOJHOMY HCKYCCTBY, IOTEpsl HapOAHBIX KOpHEH, MpHBeja Hamle OOIIeCTBO K YEPCTBOCTU Y
MOJPACTAONIEro MOoKoIeHus. [1oaToMy cTano HeoOXOIUMBIM CO3/IaHHE HOBOW MOJENN B3aUMO-
NeicTBUSL pebeHKa ¢ OKPYXKaloIUM MUpPOM. Bce yaie u darie Mbl BO3BpAaIaeMcsl K JIyYIIHM
TPaIUIMSIM HAIIETO HAPOAa, KOTOPhIE CBSA3BIBAIOT KH3HH HECKOJIBKUX TOKOJICHUH, OOBEIUHSIIOT
nponwioe, Hactosee u Oymymee. [103ToMy MOJIMKYIBTYpHOE BOCIHTAHUE CTAJIO OIMSITH 3aHU-
MaTh LIEHTPaJIbHOE HalpaBlieHHE B paboTe ¢ YYEeHHKAaMHU HadajlbHbIX KJIACCOB.

OnHuM U3 CPeICTB PAa3BUTHUS peud AeTell B Hauasie 00yueHHs! pPyCCKOMY SI3bIKY SIBISIETCS YCT-
HO€ HapoJIHOE TBOPUECTBO, TaK KaK UMEHHO Yepe3 HEro pebeHOK He TOJIBKO OBJIAJIEBAET PYyCCKUM
SI3BIKOM, HO M, OCBaMBasi €ro KpacoTy, JJAKOHUYHOCTh, IPUOOIIAETCS K KyJIbType PYCCKOTO Hapo/a,
MOJTy4aeT TEepBbIC MPEICTABICHUS O HE. YCTHOE HApOIHOE TBOPUECTBO KOHIEHTPUPYET B cede
BECh OIIBIT YEJIOBEUECTBA, HECET B ceOe Bce (POpMbI OOILIECTBEHHOTO CO3HAHUS, BKIIIOYAET B ce0s
OrPOMHOE KOJIMYECTBO MH(OPMAIMK, YCTAHABIMBAET [IPEEMCTBEHHOCTh MEX/Y MPOLUIBIM U CO-
BPEMEHHOCTHIO.

B npouecce 0cBoeHHs YCTHOIO HApOJHOTO TBOPUECTBA OBUIM MCIIOIB30BAHBI Pa3HOOOpPA3HbIE
(opMbI paboThI € IETHMH: HETOCPEICTBEHHO-00pa30BaTebHast A€ATEIbHOCTh, HA OCHOBE MHTE-
rpaiy Bcex oOpa3oBaTeNbHBIX oOnacTeil (mo3HaBaTenbHasl, XyJ0KeCTBEHHO-3CTETHYECKas, 110-
3HaBaTeJIbHAsI, peueBas):

MO3HaBaTeNIbHBIE OeCeIbl; MPE3EHTAIINH, CIIANI-TII0Y; [IEJIeBbIe MTPOTYIKH, SKCKYPCHH;

pa3BiedeHus1, (PONbKIOPHbIE KOHLEPTHI, TeaTPaIN30BaHHbIEe NpeAcTaBiIeHus (Onaronaps 3To-
My, JIETH YK€ 3HAIOT Ha3BaHUS U Ha3HAYEHUE HAPOJHBIX UTPYIIEK, UCIIOIb3YIOT B PEUH PyCCKUE
MIOCJIOBUIIBI ¥ [TOTOBOPKH, MOIOT HAPOAHbBIE ECHH, UCIIOIb3YIOT HAPOAHYIO aTpUOYTHUKY B CaMO-
CTOSITEJIBHBIX UTPax).

J1st TOoro, 9TOOBI JOCTUYD PE3YJIBTATOB B padOTE € AETHbMHU Ha4aJIbHOTO 00pa30BaHUs B BOIPO-
cax BOCIHTaHHUA U 00y4eHHUs1 HE0OX0IMMO TEeCHeMIee B3auMOIeicTBHE ¢ ceMbell. B kimacce ObLt
oopMIIEH POIUTENBCKUI YTOJIOK «YYUTE BMECTE C HAMWY, OIIPE/IeNICHBI M pa3padoTaHbl HAIIPaB-
JIeHUs pabOThl C POAUTENSIMU: UHPOPMALIMOHHOE, 03HABATEIbHOE, HANIAHO — UH(POPMAIIMOH-
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HO€, IOCYTOBO€, IIPOBEJIEHO aHKETUPOBAHUE.

B paznene yronka «CemeliHble TpaAULIMI POJAUTENTU B TEUCHUE T0/1a Y3HABAIIM, KAKUE TOCYyAap-
CTBEHHBIE, HAITMOHAIBHBIC MPA3THUKU OTMEUAIOTCS B LIKOJIE, KAKUE TPAJAUIINH TOICP>KUBAOTCS
B CEMBSX YUCHUKOB, KaKoi (DOITHKIOPHBIN MaTepral MOKHO MCIIOJIb30BaTh, YTOOBI ITO3HAKOMHUTD
C 3TUM JOMa.

Pa3BuBaromnias mpeaMeTHO-IPOCTPAHCTBEHHAs cpefia Kilacca Oblja MOTMOJIHEHA MO3HaBaTellb-
HBIMU IIEeHTpaMu « OBOPUM O TOM O CEM», B KOTOPBIX Pa3MECTUIIHCh: MOJOOPKUA KHUT ¢ (HOJIb-
KJIIOPHBIMH TIPOU3BEJICHUSIMU, B TOM YHCIIE KHUT — PaCKJIaAyIIeK U PaCKpacok, AUCKOB, HAOOPOB
OTKPBITOK, WJUTFOCTPAIUH K IMOTEIIKaM, MPUOayTKaM, IMOCIOBHIIaM, HEOBLIUIIAM, a TAKKE KOCTIO-
MBI ¥ aTpUOYTHI JJIs1 T€ATPATU30BAHHOM JACSITEIBHOCTH U UTP — IpaMaTU3alinii, 00pa3Hbie UTPYIII-
KH — TIEPCOHAXKH, KYKJIBI.

BbI1 co3/1aH COBMECTHO C pOAUTENSIMA MUHH-MY3e# «Pycckast n36ay, mpencTaBIsONIfi mpe-
METBI PYCCKOTO ObITa, TIOMAIIHSS YTBAPh, 00pa3iibl HAPOTHOM OBl H UX DJIEMEHTOB.

OcHoBHOM opMOY paOOTHI IO PA3BUTHIO PEUHU IIKOILHUKOB TOCPEACTBOM YCTHOTO HAPOIHOTO
TBOpYECTBA Ha 0a3e CO3MAHHBIX IIEHTPOB CTaJI KPYXKOK «B MuUpe clioB», HampaBIeHHBIA Ha pac-
HIMPEHUE CIIOBAPHOIO 3amaca JeTel, akTUBU3aLUI0 UX PEeYeBOro, 03HABaTEIbHOIO U YMCTBEH-
HOTO Pa3BUTHsI, a TAK)KE HA BOCIUTAHUE MHTEPECA U JIOOBU K PYCCKOIM HAIMOHAIBHOU KYJIBTYPE,
HapOJHOMY TBOPUYECTBY, OOBbIUAsM, TPATUIUSAM, 00psiIaM, HAPOAHOMY KaJeHIapro, K HapOAHBIM
urpam. B 3ToM Kpy»Ke 3HAKOMUM J€Tel ¢ TPOMAHEUIINM IUIACTOM HaIlMOHAJIBLHONH M MUPOBOM
KyJBTYPbI, BKIIOUAIOIIUM B ceOsi OONBIIIOE KOMIUYECTBO KAHPOB: CKa3KH, MOCIOBHUIBI M TOTO-
BOPKH, TMOTEUIKH, YACTYIIKH, KOJIBIOETbHBIC MECHH.

OrpomHO#1 1H000BBIO MOJB3YETCs y AeTell cka3ka. borarblii peueBoil Marepuai pycckoil Ha-
POIIHOM CKa3Ku (CpaBHEHUSMH, SIIUTETAMH, CAHOHUMaMH, aHTOHUMAaMHU U JIp.), TOOYK1aeT AeTeit
K HCIIOJIb30BAaHUIO 3TUX (OPM B COOCTBEHHOH peuu, YTO CIOCOOCTBYET HE TOJIBKO Pa3BUTHIO €€
00pa3HOCTH, HO U Pa3BUTHIO TBOPYECTBA caMMX YueHHKOB. Coaep:kaHue CKa30K BIUSET HA CIO-
KETHO-POJIEBYIO UTpY, Jienasi ee pasHooOpa3Hee, Ooradye: JeTH 3aUMCTBYIOT CKa304HBIN CIOXKET,
MEHSISl TepOoeB, 100, OCTaBIAS CKA30UHBIX T€POEB, CIAralOT CBOM CIOXKET.

3HaYUTENbHBIM HPABCTBEHHBIHN, STUUECKUNA MOTEHLIUAI 3aJI0)KEH B PYCCKUX HAPOJHBIX MOCIIO-
BHIIaX U TIOTOBOpPKax. MIX MOKHO Ha3BaTh CBOCOOPA3HON SHIMKIIONIEINEH 3TUIECKUX MIPEICTaBIIe-
HUN pyCCKOTO Hapojaa. B HUX, Kak U B ApyruX BUAAX HAPOJAHOTO TBOPUECTBA, 3aKJIFOUEH MPAKTH-
YECKHUI OMBIT HAPOJa, €r0 MUPOMOHUMAHNE W BCEBO3MOXKHBIC 3HAHUS B KPACOYHOW JIAKOHUIHOM
(dbopme. OTu Manbie GOPMBI UCTIONIB3YEM B COBMECTHOM ASITENFHOCTH IOCTOSIHHO — Ha MPOTYJIKaX,
UTpax; METKOE CJIIOBO MOTOBOPOK U IMOCJOBHUII PEIIaeT MHOTO 3a/1a4, YYUM JeTeil MOHUMAaTh MX
CMBICT, OOBSICHSITH CBOUMU clIOBaMH. Bo3neiicTBie Ha pa3BUTHE peuu y JeTel OKa3bIBaeT OTra-
JIBIBAHKME U MPHUIyMbIBAaHHUE 3arajioK. YoTpebiaeHue Metadoprueckoro oopasa (OJUIEeTBOPEHHE,
CpaBHEHHE, PUTMUYECKasl OpPraHU3aIlHsl) CIIOCOOCTBYET (OPMUPOBAHUIO OOPA3HOM peyHn.

He menbIIyto posib B pa3BUTHH PEYH IIKOJIHHUKOB UTPAIOT PYCCKHE HAPOHBIC TIECHU, TTOTEIII-
KM, KoJbIOeapHbIe TIecHU. VX pa3sHooOpa3ue crocoOCTBYeT OCBOCHUIO TPAMMATHYECKOTO CTPOS
peuu, MO3BOJISIET 3alIOMUHATE CJIOBa U (DOPMBI CJIOB, CIIOBOCOYETaHHM, OCBAaUBATh JIEKCHUECKYIO
ctopony. DoHeMaTHYECKOe BOCIPUITHE Pa3BUBAETCA 32 CYET 0COOON MHTOHAIMOHHON OpraHu-
3auu. JleT MorT pyCcCKUE HApOJHBIE JIMPUYECKUE MECHU M YaCTYLIKH, IEMOHCTPUPYS, KaK B
STUX BHJIaX CIOBECHO- MY3bIKaJIbHOT'O MCKYCCTBAa OTpPa3WIach KU3Hb YEJIOBEKA, €r0 TOPECTH U
panoctu. Hu oguH GONBKIOPHBIM IPa3IHUK HE 00XOIUTCS, KOHEYHO JKe, 0e3 UTPhI Ha PyCCKUX Ha-
POIIHBIX MY3bIKQJIbHBIX MHCTPYMEHTAX, UCIIOTHEHHUS TTO]T MX aKKOMITAHEMEHT TieCeH, Tuisicok. [1lu-
POKO MCIOJIB3YIOTCS U CLIEHKH, KYKOJIbHBIM TeaTp Mo HapOIHBIM IECEHKaM, MOTEIIKaM, CKa3KaM.
OCHOBHBIM OTJIMYHMEM HAPOIHBIX JAPAMATHYECKHUX JEHCTB (MTPbl, XOPOBOIBI, CLIEHKH) SBISETCS
COEIMHEHHE CIIOBA, HAIIEBA, UCIIOJIHEHUS], KOTOPOE COMPOBOXKIAETCSI COOTBETCTBYIOIIMMH JKECTa-
MU ¥ MEMHKOH. BosbIlioe BHUMaHKE TOMKHO OBITh Y/IEJICHO KOCTIOMHPOBKE, HUCIIOIB30BAHUIO Jie-
KOpaluid.

Jl1st moae kKU IETCKUX MHTEPECOB M MHUIIMATHUBBI — HAIIIM JIETU OYCHB JIIOOST UTPaTh B Ha-
POIIHBIE TIOJBMKHBIE UTPHI - OBLT pa3paboTaH MEePCIEKTUBHBIN TIJIaH HAPOAHBIX UTP.

Jlnst ucnionb3oBanus (poapkiIopa B padbote, ObUTH pa3padoTaHbl M MPOBEACHBI KOHCYJIBTAIIMHA Ha
crnenymoire TeMbl: «BiausHue mManbix (OIbKIOPHBIX KAaHPOB HAa Pa3BUTHE PEUM IHIKOJIBHUKOB B
paHHeM 3Tarne o0yueHus», «Pa3BuTue peun AeTel MIaAIiero MKoJIbHOTO BO3pacTa MOCPEICTBOM
YCTHOTO HApOJHOTO TBOpUYECTBa», «Pa3BUTHE peUr HIKOJBLHUKOB MPU O3HAKOMIIEHHM C XYH0XKe-
CTBEHHOU JINTEPATYPOI».

Hosops [ 2020 7-Kucem TourkeHT
77



% V3BEKHMCTOHJIA WJIMHH-AMAIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBJIIMKA
@ 22-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH

Takum O6p8.30M, HCIOJIB30BAHUC NC€TbMH B pCUU pa3HOO6pa3HBIX (I)OpM YCTHOI'O HapOAHOI'O
TBOpYCCTBA — Ba)KHEHIIIee YCJIIOBUC CBOCBPEMCHHOI'O pCUCBOI0, JIUTCPATYPHOTO, XYyJOKCCTBCHHO-
T'O 1 UHTCJJICKTYAJIbHOI'O pa3BUTHUAA.
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O‘QUVCHILARDA CHET TiLLARINI O‘RGATISH ZARURATI.

Maxmudova Dilnoza Odilovna

Kogon tuman I-umumta’lim maktabining
ingliz tili fani o ‘qituvchisi

TEL: 9989936875457

Annotatsiya: maqolada o‘quvchilarda chet tillarni o‘qitish zaruriyati to‘g‘risida ma’lumotlar
berilgan.
Kalit so‘zlar: zamonaviy dunyo, til o‘rganish, chet tilining ahamiyati

Ingliz tilini o‘rganish hozirgi davr talabi ekan, o°sib kelayotgan yosh avlodga til o‘rganishning
yangi uslublarini, «Kadrlar tayyorlash milliy dasturi»ga asoslangan holda ishlab chiqib, o‘qish
jarayoniga tavsiya etish olimlar, mutaxassislar oldida turgan dolzarb masalalardan hisoblanadi.
Iste’dodli yoshlarimizning o‘z qizigqan sohalarida yetuk mutaxassislar bo‘lishlari uchun,
avvalambor chet tilini jumladan, ingliz tilini mukammal bilishlari zarur.

Yosh avlodda ilmiy dunyoqarashni shakllantirish hamma davrlarda millatning ilg‘or kishilari
digqat markazida bo‘lib kelgan. Insoniyat boshidan kechirgan barcha tuzumlarda davrning
o‘qimishli, ziyoli, bilimdon kishilari dunyo ilm faniga umu- minsoniy madaniyatiga salmoqli
hissalarini qo‘shganlar. Bilim ilmiy dunyoqarashning asosi bo‘lib hisoblanadi. Bilim olish albatta
yoshlikdan boshlanadi. «Yoshlikda olingan ilm toshga o‘yilgan nagshdir»,- deydi dono xalqimiz.
Bilimli kishi hech gachon tarix sahifalaridan, xalqimizning qalbidan o‘chmaydi.

Bu borada O‘zbekiston Respublikasi mustaqillikka erishilgandan so‘ng o‘quvchilarda xorijiy
tillarni o‘rganish ko‘nikmasini shakllantirishda juda katta ishlar amalga oshirildi. Aynigsa,
yoshlarni xorijiy mamlakatlarda ta’lim olishi hamda fan va texnika sirlarini o‘rganishi uchun keng
yo‘l ochilgan.

Malakali kadrlar tayyorlash jarayonining har bir bosqichi o‘zida ta’lim jarayonini samarali
tashkil etish, uni yuqori bosqichlarga ko‘tarish, shu bilan birga jahon ta’limi darajasiga yetkazish
borasida muayyan vazifalarni amalga oshirishi lozim

Ilg‘or goyalarni, fan sirlarini o‘rganish uchun zaruriy chet tillari bo‘yicha bilimlar bugungi
kunda maktabgacha ta’lim tizimidan boshlab o‘rganish masalasi davlatimiz digqqat markazida
turgan asosiy vazifalardan biri hisoblanadi.

Mamlakatimizda yoshlar fan va texnika sirlarini egallashlari uchun barcha shart- sharoitlar
yaratilgan. Chet tillarning eng muhim tomonidan yana biri shundaki, xalq xo‘jaligini yangi
texnikalarsiz tasavvur qilish qiyin. Yangi texnikalarni taraqqiy ettirish ham fan singari yangiliklar
ilmiy izlanishlarning ijobiy natijalariga asoslanadi.

Ijtimoiy sohada chet el rivojlangan mamlakatlar taraqqiyoti tajribasi asosida o‘zimizning
iqtisodiy va ijtimoiy taraqqiyot qonunlarini belgilab berishdan iborat bo‘ladi. To‘gri keljagimizning
shakl-shamoyilini taraqqiyotimiz natijalarini, albatta, fan belgilab beradi. Unda rivojlangan
mamlakatlar tajribasi umumlashganligi, ularning progressiv metodlarida foydalanishimiz zarur.
Lekin ularning taraqqiyot tajribasi hech qachon bizga etalon bo‘la olmaydi.

Ertangi kunimizning yo‘nalishlari ham, fan va texnika taraqqiyoti natijalari asosida belgilanadi.
Bizning kelajakdagi orzu-umidlarimiz, faravon hayotimiz, albatta, fan va texnika taraqqiyoti na-
tijalari asosida bo‘lishi, jamiyatimiz taraqqiyoti yo‘nalishlari, ularning ijtimoiy, iqtisodiy ildizlari
ham o‘zlarining taraqqiyot bosqichlarida chet tillarida yaratilgan.

Xo‘sh, ilm-fanning, xususan, ingliz tilining texnikani rivojlantirishdagi o‘rni nimalardan iborat:

Avvalambor, texnikani rivojlantirish tizimiga yetuk ilmiy va ilmiy-pedagogik xodimlar tayyor-
lab beradi.

Xorijiy tillar texnikaga doir o‘quv darsliklari va qo‘llanmalari tayyorlashda, ilmiy metodik
ta’minotni amalga oshirishda bevosita va bilvosita ishtirok etadi.

Qolaversa, fan kadrlar tayyorlashda buyurtmachi sifatida ilmiy izlanishlarni bevosita o‘quv
jarayoni bilan mutanosiblashtirishga erishdi. Shu bois, ilmiy, ilmiy-pedagogik saloxiyat va mod-
diy-texnik bazadan kadrlar tayyorlashda samarali foydalanish asosiy vazifalarga kiradi.

Har qanday taraqqiyot uchun ham bilim, ilm-fan, tarbiya kerak bo‘ladi. Bir so‘z bilan aytganda
ilm-fan taraqqiyot negizidir. Demak, moddiy taraqqiyotga erishish uchun ham, iqtisodiy taraqqi-
yotga erishish uchun ham ulkan madaniy zamin zarur.
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Shunday ekan, Ingliz tili darslarida ilmiy-ma’rifiy matnlarni o‘qish va o‘rganish jarayonida
ilmiy-texnikaviy taraqqiyotning omillarini ko‘rsatuvchi matnlarga alohida e’tabor qaratish zarur.
Ingliz tili darslarida faqat o‘quvchilarga til elementlari, leksik birliklar hamda tili o‘rganilayotgan
mamlakat haqida xabar bermasdan, balki mazkur mamlakatning buyuk ilmiy kashfiyotchila-
r1, ilmiy texnikaviy taraqqiyot natijalarini matnlar asosida tanishtirishdan iborat. Agar o‘quvchi
maktab partasidayoq ilmiy kashfiyotlar va ilmiy texnikaviy taraqqiyot natijalari bilan tanishsalar,
bu an’ana oliy o‘quv yurtida ham ilmiy tadqiqot faoliyatida ham davom etadi.

Demak, chet tilini o‘rganish faqat tilshunos va tarjimonlar emas, balki ilmiy texnikaviy sohalar
tadqiqoti bilan shug‘ullanuvchilarga ham zarur bo‘lar ekan.

Foydalanilgan adabiyotlar ro‘yxati:

1. GalskovaN.D. Sovremennaya metodika obucheniya inostrannim yazikam. M. ARKTI-2004

2. Hazratqulov U.M, Usmonboyeva M.N, Rustamova S.S. Ta’limni tashkil etishda zamonaviy
interfaol metodlar. O‘quv uslubiy tavsiya/ Toshkent - 2016
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BOSHLANG‘ICH SINF O‘QUVCHILARINING NUTQINI O‘STIRISHDA ILG‘OR
PEDAGOGIK METODLARDAN FOYDALANISH.

Xodjimatova Nozima Djamolitdinovna
Chust tumani 8-maktab boshlang ‘ich
sinf o‘qituvchisi. Tel raqgami: 998972567404.

Maxmudova Sadoqat Umarjonovna
Chust tumani 8-maktab boshlang ‘ich sinf o‘qituvchisi.

Annotatsiya: Ushbu maqolada boshlang‘ich sinf o‘quvchilarining nutqini o‘stirishda ta’limiy
o‘yinlarning o‘rni haqida fikr yuritilgan.

Kalit sozlar: nutq, nutq Ostirish, soz, s0z birikmalari, gap, interfaol oOyinlar, ona tili darsi,
oquvchi.

Hozirgi kunda prezidentimiz Sh.M.Mirziyoyevning tashabbuslari bilan bugungi kunning
dolzarb mavzulari bolmish ozbek tilini (ona tilini) yanada takomillashtirish chora-tadbirlari
togrisida qator qonunlar ishlab chigarilmoqda. Ularning tashabbusi bilan ona tili darslarini
maktablarda oqitilishi yuzasidan qator qonunlar gabul qilindi.

Bundan kelib chiqib shuni aytish joizki, boshlangich sinflarda ona tili oqitishning bosh
vazifalaridan biri oquvchilar nutqini Ostirish hisoblanadi. Hozirgi kunda ona tili darslarining
magsadini belgilar ekanmiz. Ozbekiston Respublikasining birinchi Prezidenti I.A.Karimovning:
“Qz fikrini mustaqil ona tilida ravon, gozal va londa ifoda eta olmaydigan mutaxassisni bugun
tushunish ham, oqlash ham qiyin” - degan sozlarini shior gilib olib, darsda asosan oquvchllarm
mustaqil fikrlashga va 0z fikrini chiroyli ifodalashga orgatish zarur. Oquvchllarm oz fikrlarini
erkin togri ifodalashga jamiyat uchun ham, metodik jihatdan ham juda muhimdir. Oquvchilarning
nutqini Ostirish dars mobaynida amalga oshirilib borilsa magsadga muvofiq béladi. Chunki
darslar jarayonida oquvchilarning ijodiy faoliyati qancha taraqqiy ettirilsa ular 6z oldiga qoyilgan
vazifalarni shunchalik tez qiynalmasdan bajaradi. Oquvchi berilgan topshiriglarni amaliy bajarib
organgani sari, unda ijodiy fikr yuritish qobiliyati shakllanadi. Shu sababli boshlangich sinf
ona tili darsligida oquvchining yozma nutqini Ostirishga alohida e’tibor qaratilgan. Ona tili
darsligiga kiritilgan har bir mavzu va topshiriqlar ana shu magsadlarga qaratilgan bolishi kerak.
Shu jumladan, zamonaviy ta’lim konsepsiyasiga asoslanib davr talabiga mos darslik va dastur
yaratilmoqda. Oquvchilarning bilim sifatini togri nazorat qilish uchun esa Davlat ta’lim standarti
joriy etilgan mazkur dasturda boshlangich sinf oquvchilarining ona tili oqitilishi boyicha bilim
darajasi talablari uch standart olchovi orqali aks ettirilgan. Ular oqish texnikasi, ozgalar fikrini
va matn mazmunini tushinish hamda fikrni yozma shaklda bayon etish malakasi.

Oquvchi uchun maktabda samarali ta’lim olish usuli, bu nutqdlr Nutq inson faohyatlnl muhim
turi bolib u til vositalari asosida tafakkurni ishga sohshdlr Nutq o0zaro aloga, xabar, 0z fikrini his-
hayajonini ifodalovchi gapning boshqalarga ta’sir etish vazifasini bajaradi. Nutq esa jamiyatda
kishi faoliyatining muhim vositalaridan biridir. Nutq ostirish uch yonalishda organiladi:

1) soz ustida ishlash;

2) s0z birikmasi va gap ustida ishlash;

3) boglanishli nutq ustida ishlash.

Bu uch yonalish bir-biriga bogliq holda olib boriladi: lugat ustida ishlash gap tuzish uchun
zamin yaratadi; s0z va s0z birikmalari esa gap ustida ishlash, boglanishli nutqga tayyorlaydi.

Ona tili oqitish metodikasida oquvchilarning savodini chiqarish, grammatik tushunchalarni
shakllantirish, ularning nutqiy va imloviy savodxonligini oshirishda qollaniladigan usullar,
mashglar namunalari kop. Ona tili darslarini muammoli tashkil etishda interfaol usullardan hamda
oyinlardan foydalanish oquvchilarni mustaqil fikrlashga, fikrini jamoa bilan maslahatlashishga
orgatadi, muammolarni hal qilishda ishtirok etish maylini yuzaga keltiradi. Ta’lim sohasida ilgor
texnologiyalarning joriy etilishi 0qish sifatini kotarishga yordam beradi.

Ta’limiy Oyinlarning boshqa mashq turlaridan (kochirib yozish, diktant, bayon, insho)
farqi shuki bunda bir tomondan oquvchilarning zerikishi, charchogiga barham berilsa ikkinchi
tomondan, bolalarning fikrlash jarayoni tezlashadi, muayyan belgilangan malakalarning
shakllanishi osonlashadi. Oquvchi gancha yosh bolsa, darsda gollaniladigan gizigarli ta’ limiy
oyinlar elementlari shunchalik kop bolishi lozim. Chunki darsda gollaniladigan didaktik oyin bir
tomondan, ayrim bolalar tabiatiga xos bolgan giziquvchanlik, shoxlik kabi xususiyatlariga mos
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kelsa, ikkinchi tomondan ayrim bolalardagi odamovilik, indamaslik, uyatchanlik xususiyatlarini
bartaraf etadi. Demak, Oyin jarayoni oquvchi psixologiyasida keskin ozgarlshlar yasaydi. Oyin
davomida oquvchining xotirasida kopgina sozlar uchun umumiy bolgan belgilar orin ola boshlaydi.
Ogzaki va yozma nutqdagi nugsonlar kamaya boshlaydi. Ta’limiy Oyinlar sinf jamoasining erkin
tushinishlarini ta’minlaydi, darsning samaradorligi ortadi. Oylnlarmng yana bir digqatga sazovor
joyi shundaki, sinfda 1n0q11k yaxshl kayfiyat, shiddat hukm suradi. Oqivchilar bir-birlariga yordam
bergilari kehb sinf jamoasining jipsligi yanada mustahkamlanadi.

Oquvchi maktabga kelgan kunidan boshlab, maxsus metod va usullar yordamlda 0z lugat
boyligini boyitib boradi. Oquvchining lugatini boyltlsh birinchi navbatda uni orab turgan muhit,
tabiat, kishilarning hayoti, 0qish faoliyati, kattalar va tengdoshlari bilan bolgan munosabat1
asosiy manbaa hisoblanadi.

Dars otish jarayonida ta’limiy dyinlardan foydalamshm shunday rejalashtirish kerakki, oquvchi
ogir aqliy mehnatdan song bu oOyinlardan o0ziga emotsional quvvat olsin, 0zining harakatini
ortoglarining harakatiga solishtirsin va unda tashabbuskorlik paydo bolsin.

Ta’limiy oyinni tashkil qilishda oqituvchi quyidagilarni e’tiborga olishi joizdir:

-oym qiziqarli, sodda, tushunarli, aniq bolishi;

-oym mavzuga mos bolishi;

-0yin otkazish muddati, tartlbi aniq bolishi;

—(‘)yin oquvchilarning muayyan bir malakasini shakllantirishi;

-Oyin gollblarl ragbatlantirib borilishi.

Ogituvchi dyin turlarini asosan mustahkamlanayotgan mavzuga muvofiq tanlashi, belgilangan

Oyin turiga mos shaklni tuzish, dyin tartibini aniq belgilab olishi kerak. Oyin uchun kerakli materiallar
esa imlo lugatidan, oqish kitobi, bolalar jurnallari, turli badiy asarlar, toplamlardan foydalanishi
mumkin. Oqituvchi avvalo ta’limiy Oyinning ta’lim- tarb1yav1y magsadini belgilab, oquvchilarga
Oyinni otkazish tartibini aniq tushintirib berishi, 0yinni 0zi boshqarishi, dquvchilarning xatolarini
yol-yolakay tuzatib borishi kerak. Oyin oxirida tegishli xulosalar chiqarib, qoyilgan ballar ¢’lon
qilinadi.

Boshlangich sinf ona tili darslarida “Aqliy hujum”, “ Klaster”, “Qarorlar mojarosi”, “6*6*6”,
“Lahzada aql charhi” kabi interfaol usul va dyinlardan foydalanish mumkin. Quyida shunday usul
va Oyinlardan namunalar keltirish mumkin.

1.”Kim kop soz topadi?” oyini. Oyin ikki xil variantda otkazilishi mumkin.

1-variant ogzaki 2-variant yozma bajarilishi mumkin. Oyin sharti quyidagicha: Kartochkalarga
bosma harflar tarqoqhkda yozib qoyiladi, oquvchilar shu harflar ishtirok etgan sozlarni tuzadilar.

2.”Oyla, izla, top” Oyini. Berilgan matn ichidan ma’nodosh sozlarni topib, ularni guruhlab
yozadilar va nima uchun ma’nodosh ekanligini izohlaydilar.

3. “Soz oyini”. Qaysi tovush (harf) sozlarning ma’nosini 0zgartiryapti?

Bunda oqituvchi navbat bilan sozlarni ogzaki aytadi, oquvchilar s6zning ma’nosini
ozgartirayotgan tovushni topishadi va ma’nosi 0zgarayotgan sozlar ishtirokida gap tuzadi.

4. “Sozlarni guruhlarga ajrat”. Sozlar yozilgan kartochkalar alohida stolga aralashtirilgan holda
ochiq qilib qoyiladi, 1-guruh “nima?”, 2-guruh “kim?” sorogiga javob bolgan sozlarni “Kim oldin
yozish” sharti bilan doskaga yozishadi.

5. “Notogri belgini top” Oyini ogzaki yoki yozma shaklda otkaziladi. Qollash uchun sozlar:
qizil, taom, shirin, gul, yoqimli, qalam, qora, kabutar, ochkoz, quyon, yuvosh, bori va hokazolar.

6. “ Gap tuzishda adashma”. 3-4 oquvchi doira bolib turadilar boshlovchi gapdagi birinchi
sozni aytadi qolgan oquvchilar keyingi sozlarni ketma-ket aytishi kerak. Gap uchun kerakli sozni
aytolmagan oquvchi oyindan chigadi.

Masalan: 1-0quvchi-Olkamizga, 2-0quvchi-gozal, 3-oquvchi-bahor, 4-0quvchi-fasli, 5-0quvchi-
keldi. Shu tariga davom ettirish mumkin.

Xulosa o‘rnida shuni aytish mumkinki, boshlang‘ich sinf o‘quvchilari uchun nutq o‘stirish
mashg‘ulotlari turli o‘yinlar orqali olib borilsa, kutilgan natijaga tezroq erishiladi. Yuqorida
keltirilgan ta’limiy Oyinlarni dars davomida qollash mumkin. Bu yo‘l bilan o‘quvchilarni darsda
zerikib qolmasligi ta’minlanadi hamda nutqi ravon va so‘z boyligi yanada boyib boradi. Gap tuzishda

Foydalanilgan adabiyotlar:

1. “Barkamol avlod orzusi” Karimov [.A.1998. .

2. “Ona tili oqitish metodikasi” - Qosimova K., Matjonov S., Gulomova X. va boshqalar.
2009.

3. Sh.M.Mirziyoyev ma’ruzalaridan.
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PRINCIPLES OF LESSON PLANNING

Mirzaev Davlatbek Mahmudovich
Marg ‘ilon shahar 26-maktab o ‘qituvchisi
Tenegpon:+998(91)1245494

Annotation: This article regards the english foriegn language teachers to the basic principles
of how to avoid difficults when planning their lessons and achieve efficient course materials
resulting in a specific lesson.

Key words: education, development, experience, lesson plan, syllabus, visual, macro planning,
global lingua franca.

Experience shows that many novice language teachers encounter difficulties when planning
their lessons. Some of these difficulties are immediately evident in the lesson plans teacher
trainees keep in their learning teaching portfolios, which is a requirement in many teaching
qualification programmes. Some of the questions, which logically arise, are whether trainees are
aware of their difficulties and needs in this area and if they are able to overcome their problems,
so that they can continue to develop professionally. Most plans begin with a brief description of
the class and students; for example, the name ofthe course and the level, and the background of
the students are useful to note. It is also important to add the date as well as the week and day
of the course. Given the trend of adhering to competency requirements and published standards,
a lesson plan may also need to include the competencies and standards that the lesson addresses.
Some teachers list the grammatical structures and key vocabulary terms that will be introduced
as well. Teachers also find it wise to note what has been covered during the previous class or
what students already need to know for the particular lesson, especially if it will begin with a
review of previous material. The day’s goals and objectives should be included as should a list
of texts, materials, and equipment such as audiovisual aids. Some instructors find it helpful to list
the day’s materials and audiovisual aids in a boxat the top of the page to serve as a reminder
of what they need to bring to class. If more elaborate material preparation is necessary before
class, teachers may also list the steps necessary to prepare these materials. Noting any home-
work or assignments to be returned or collected that day is also useful information to have at
the beginning of the lesson plan. The middle component of a lesson plan is the lesson’s content;
this includes procedures or activities along with transition notes, as well as time management
and class management notes such as the students’ seating arrangements for different activities.
Novice teachers should also try to anticipate what may go wrong or prove to be problematic so
that contingency plans are prepared in advance and written into the lesson plan. Lessons usually
begin with warm-up and/or review activities. Teachers need to decide how they will connect
the day’s lesson to the previous class meeting and how they want to interest and motivate their
students for the day’s activities. Once warmed up, the class is then ready for the presentation
and practice stages of the lesson. These stages have been referred to with a variety of labels such
as into, through, beyond (Brinton, G5odwin, and Ranks 1994); engage, study, activate (Harmer
1998); lead-in, elicitation, explanation, accurate reproduction, and immediate creativity (Harmer
1991); and verbalization, automatization, and autonomy (Ur 1996). All of these labels describe
stages in which first, the language form or content is introduced and presented; second, compre-
hension is checked before a form of guided practice is implemented; and third, some type of less
structured, communicative activity takes place so that students can practice what they have just
learned in a less controlled, more natural situation. Finally, teachers and students should evaluate
how well the new material has been learned in order to determine the shape of future lessons.

List of used literatures:
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TEACHING ENGLISH DIFFICULTIES WITH USING VISUAL AIDS

Nabiyeva Khursanoy Akmaljonovna

English teacher, school Ne 55, Ferghana district
e-mail: davlatnabiyev0414@gmail.com
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Annotation: The ideas that visual aids as teaching aids should be contex-tualized to the topics,
theme, and realities of the language is given in the article.
Key words: visual media, concept, recall, colourful, text-heavy content.

“Do not tell me; show me” — I always believed that theory was best learnt in practice, but we
cannot always apply theory during our educational career. However, using images, diagrams and
video tutorials I found that these aided me in the understanding and retention of concepts during
my studies. One of the most important aspects of teaching is to motivate the students’ interest and
promote their lateral thinking. It is not an easy task to keep students engaged and motivated during
a lesson, especially when the topics are not easy to grasp from a student’s perspective. There are
different ways to enhance a lesson using visual aids. These can save time for a teacher who needs
to prepare a lesson and for the students who need to retain the information from the lesson. Here
are some of the benefits of using visual aids in a lesson: When teaching a concept using visuals,
you are giving students something that they can associate with the concept when they try to recall
it. All they must do is visualise the image that was used. Visual aids assist you in presenting a les-
son clearly and smoothly, without complications or tangents. They allow you to explain the mean-
ing behind vocabulary and structures without having to go into great detail. In addition, questions
can be asked about your visual aids to motivate students’ talking time and lead them to answers.
For example, if your visual aid is the timeline of Nelson Mandela’s life, you can ask them “How
long was Nelson Mandela imprisoned for?” They would then recall the visual timeline to answer
the question. Visual aids not only help in aiding understanding, but also assist students to refer to
previous visuals they have learnt in class or in a specific lesson. For example, if your students use
the incorrect grammar or vocabulary to describe a previous concept or topic from a lesson, you
can direct them back to the visual aid as if to say: “Try and say it as we practised earlier”. Visual
aids add some spark and colour to your lessons and reduce the text-heavy content with which
students are presented. They aid in capturing their attention and take focus off depending solely
on the teacher or textbook. Now that some of the benefits of using visual aids have been outlined,
let’s look at some visual aids that work. There are many games and activities that can be used for
visuals, but we will not be touching on the in-depth activities here. Rather, I want to show how
you can use visuals to introduce new words or clarify concepts without having to give lengthy
explanations.

Pictures are great for presenting anatomy, nouns, formulas, timelines and much more, basically
any concept or structure that can be visualised or exists in reality. The use of images must relate to
what is being mentioned in the text that accompanies it. For younger students, include questions
within the accompanying text such as “What do you see in the picture below?” Be sure to use pic-
tures that relate directly to the topic so that the connections to the picture can be made. With older
students, you can have pictures before the topic is mentioned so that they can predict what will be
discussed. Using this method provokes the students’ interest and captures their attention before the
topic is mentioned.

Here are a few ways to incorporate pictures into teaching:

* Diagrams: Create diagrams such as timelines, flow charts and even real-life photos
accompanied by labels with descriptions to illustrate properly the topic or structure. Students can
easily recall any key topics by remembering the diagram.

*  Use of cartoons: Cartoons or illustrations create a fun and colourful lesson as students are
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accustomed to them. An illustrated story with dialogue can be used to explain direct and reported
speech, with the student able to identify who the speaker and listener are.

*  Pop culture: These days, students make use of social platforms which can be used to their
advantage. If you relate a lesson to actual events that are trending on social media, students will be
engaged in the lesson as this sparks their social interest. So do not be scared to screenshot trends
and use them in a lesson.

Teaching aids should be contextualized to the topics, theme, and realities of the language.
Teaching aids should provide the situation to create students’ interest with each other even outside
the class room. This can be the medium of progress. Teaching aids should provide opportuni-
ties for self evaluation which will develop their own learning style and strategies. Teaching aids
should link teacher and students to develop a communication skills, understanding and also give
opportunities for better learning. The aid must be impressive. Selecting teaching materials is not a
haphazard decision but making effective decisions for the benefit of the students. As Graves (1997)
says that “any text by itself is not the course, but rather a tool that can be divided or cut up into
components and then rearranged so as to suit the needs, abilities, interest, and expectations of the
students comprising a course. Therefore, textbooks can be modified to incorporate activities that
encourage students and move them beyond the constraints of the textbook.”

Apart from the above mentioned aspects, teacher designed aids betters their skills and creativi-
ty. Teaching aids are the most important tools of teaching process which provide students a natural
learning environment and help them to take part in teaching learning process.
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Assessment is popular and sometimes misunderstood term in current educational practice.
The term of assessment has been popularized in Uzbekistan over a decade but it is frequently
misinterpreted by some educational settings. It is important to understand the concrete meaning
of assessment in teaching and learning languages yet it is likely to guarantee learners’ success
in acquiring language.

Having considered this point, assessing learner’s lexical knowledge can be problematic issue
because of less attention while integrating four skills to overall second language ability. This tend
to be the mainly because acquiring vocabulary is demanding and arduous process for second/ for-
eign language learners whereas for native speakers seem to be a piece of cake since they rapidly
enlarge lexicon in childhood..

Placement tests come in many varieties- assessing comprehension and production, responding
through written and oral performance, open-ended and limited responses, selection (e.g., multi-
ple choice) and gap-filling formats-depending on the nature of a program and its needs [1]. The
placement test that he passed was a mixture of productive skills which combined speaking and
reading skills, vocabulary and grammar sub skills. According to his opinion, the placement test
was designed to determine whether students could comprehend small texts and talk to somebody
about daily life topics such as hopes, interests, family, friend and study. Importantly, he was tested
whether he could use appropriate vocabulary and accurate grammar while they were responding
the questions.

Learner learning background profile

During his first academic year, he studied productive and receptive skills and grammar and vo-
cabulary. At the end of the year, he was supposed to complete B1 level and take the placement test
again. Therefore, he took the placement test which consisted of productive and receptive skills as
well as grammar and vocabulary to measure what he learnt. His results were excellent from pro-
ductive and receptive skills but grammar and vocabulary were average. From his perspectives, his
speaking and writing were subjectively marked as his teacher assessed his speech utterances based
on the fluency and cohesion. He knows a great deal of vocabulary but he does not know how to
use properly. In terms of written documents particularly the letter that he wrote was assessed based
on the task achievement and cohesion. He advocated that he was not sure if he used appropriate
vocabulary in both oral and written documents. When it comes to grammar and vocabulary place-
ment test, although, he achieved acceptable score in grammar test, he struggled with vocabulary
test since he knew the individual meaning of words. He acknowledged that he had difficulty to
put words, collections, idioms, phrasal verbs and academic vocabulary in right place because he
usually learns vocabulary itself, not paying attention to the contextual meaning of words. For this
reason, he had problems with figuring out the contextual meaning of words.

Reliability of the test cannot be realistic yet the test has been designed for talented group of
students, as [ mentioned above and the test was taken just only from that group. It is always ac-
knowledged that test should be meaningful, reproducible and measurable. Whenever a test is ad-
ministered, the test user would like some assurance that the results could be replicated if the same
individuals were tested again under similar circumstances. This desired consistency (or reproduc-
ibility) of test scores is called reliability [2].

Having taking this statement into consideration, when the same test is given to the same the
learners for second time, the results are the same as the previous ones and then we might ensure
that the test is reliable but if there is huge disparity between new and old ones, we cannot consider
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this test is reliable. As regards final vocabulary test, it is awkward to justify as a reliable test on
account of designing for specific purpose. In order to make test to be reliable, it is highly recom-
mended to pilot with other groups and then compare findings. Sometimes the nature of the test
itself can cause measurement errors. Tests with multiple choice items must be carefully designed
to include a number of characteristics that will guard against unreliability. For example, the items
need to be evenly difficult, distracters need to be well designed, and items need to be well dis-
turbed to make the test reliable [4].

If we look at the validity of the final vocabulary test, the test should measure what has been
taught. Validity in testing and assessment has traditionally been understood to mean discovering
whether a test measures accurately what it is indented to measure [3]. In other words, while as-
sessing learners’ vocabulary knowledge, we ought to design a test and measure them what they
have been taught. In my learner case, he learnt vocabulary about environment and family from
both receptive and productive skills. That is why he has been assessed based on what he has learnt
in the course.
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Anotatsiya: The article devoted to the problems of military education. Relations between
officers in the modern multicultural environment of communication, both socially and
professionally. The article suggests that the courses will meet the requirements of the time if
they rely on universal and source language independence, which is the key to a comprehensive
bilingual and biculturalformation of the future officer's personality.
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The formation of foreign language independence in the process of learning a foreign language
in a military university is becoming important and defines natural component. Nowadays, the
formation of foreign language autonomy in the process of learning a foreign language in a
military university is becoming important day by day and identifies its natural component. In
general, the formation of foreign language autonomy of the cadet is a way to intensify learning
and multiply the effectiveness of the learning process in a foreign language. This improves the
quality of teaching of foreign language, expands the possibilities for practical use of language by
cadets, stimulates their interest in classes, which as a result should provide cadets with a higher
level of foreign language skills necessary for their integration into the international professional,
scientific and social environment. In studies of such a specific group as the military, attention is
not paid to the role of autonomy.

Reforming military education based on state policy in the field of defense and education, the
corresponding State educational standard in an effort to overcome existing shortcomings requires
the creation of an anthropological determinism paradigm for training a future officer who is
ready for self-actualization of his activities, self—development, personal self—determination.
Educational strategy focuses on training diversely developed, ideologically convinced, morally
and psychologically stable officer personnel who are able to creatively and effectively carry out
the tasks assigned to them, competently make decisions in non—standard situations, constantly
improve their competencies

In accordance with the new requirements for the training of officers in the new curricula
for licensed specialties provides for the organization of through humanitarian and information
training. This combination of versatile humanitarian education with vocational training contributes
to the accelerated socio—psychological and professional adaptation of future officers in various
areas of their activities, earlier professional self—determination and a successful career. Whereas
the lack of humanitarian knowledge and relevant communicative and perceptual abilities and
skills sometimes limits the freedom of military activity, it becomes a brake on solving his
professional tasks [2]. However, speaking of the independence of future officers, one should not
detract from the role of foreign language independence, which at present “is becoming one of
the criteria of professionalism” [4] of a serviceman.The need for the military, owning at least
one foreign language — this is one of the established reactions of modern society, which changes
the understanding of the final result of teaching a foreign language at a military university.
In modern society, a foreign language is a means of communication, cognition, receiving
and accumulating information. The future officer’s level of foreign language is determined
by the practice of foreign language communication, when reading literature in a specialty,
by exchanging written information, such as articles and annotations to them, abstracts for
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international conferences, business papers. In modern conditions of service, formed because of
the emergence of an innovative, rapidly developing multicultural activity environment, the officer
has to use a foreign language, independently obtain the necessary foreign language information,
use it, independently solve problems of further development of language competence. In this
situation, the improvement of the quality of language training of the future with a focus on its
practical implementation in everyday professional activities in the army service acquires special
meaning. Foreign language training of cadets meets the requirements of the time if it relies on
the formation of foreign language independence, which is the key to a successful and effective
bilingual and bicultural formation of the future officer’s personality as a goal of teaching foreign
languages at a military university. The following cause the urgency of setting as a new goal
of teaching a foreign language in military educational institutions of higher education, the
formation of the bilingual bicultural personality of the future officer. The increase in interethnic
and international contacts, as one of the distinguishing features of the modern information
society, contributes to a change in understanding about the preparation of the future military,
“which cannot be viewed in isolation from the rapidly developing information space” [1]. In
this regard, the “lingvoinformation educational” space is presented as the newest and rapidly
expanding information environment of modern multicultural language reality, as a new type of
technological, psychophysical and socio—cultural being of the multilingual and multicultural
personality in general” [1]. The information environment contributes to the formation of the
future officer as a bilingual and bicultural personality through the “transfer to the reality of
competences acquired in the linguistic information environment” [1].
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Annotatsiya: ushbu maqolada ingliz tili fanini o'qitishning bugungi zamonaviy usullari haqida
so‘z boradi

Kalit so'zlar: yangi zamonaviy texnologiyalar, tadqiqot, test, malaka, ko'nikma, muammoli
vaziyat, savodxonlik, rasmli test

Yurtimiz mustaqillikka erishgach, ta'lim sifatida ham bir qator yangi va ijobiy o'zgarishlar sodir
bo'ldi. Ta'lim sifati yaxshilangan davlat bilangina chinakam rivojlangan yurtlar sirasiga kirishi
mumkin yurtimiz. Prezidentimiz Shavkat Mirziyoyev ham bugungi kunda asosiy diqqat - e'tiborni
yurt kelajagi bo'lgan yoshlarning ta'limi, o'qib-izlanib, kasb o'rganishlari uchun garatganlari
barchani, aynigsa, ustozlarni juda mamnun etadi.

Bugungi kunda yurtimizda o'quvchilarning sifatli va davlat ta'lim standarti talablariga mos
ravishda dars tashkil etishlari uchun yetarli sharoitlar yaratibdi berilgan. Ayniqsa, o'quvchilar,
abiturientlar orasida chet tili fanlarni o'rganishga bo'lgan qiziqish nihoyatda kuchli. Har bir fanni
yangi innovatsion pedagogik texnologiyalardan foydalanib darslarni o‘tish va o‘quvchilarga
yetkazib berish bugungi kunning asosiy talablaridan biri hisoblanadi. Hozirgi paytda xorijiy
tillarni o‘rganishga bo‘lgan qiziqish juda ko‘payib bormoqgda. Chet tilini o‘rganishga ehtiyoj
yugori bo‘lgan bir davrda, talim jarayonini yanada samarali bo‘lishi uchun zamonaviy innovatsion
texnologiyalar bilan birga PISA dasturi ham muhim ahamiyatga ega.

PISA tadqiqotid o'n besh yoshli o'quvchilardan mantiqan kutish mumkin bo'lgan kreativ fikrlash
jarayonlariga qaratadi. Uning maqsadi o'ta ijjodkor shaxslarni aniglab olish emas, balki g'oyalarni
ifoda etish va aniglashda o'quvchilar naqadar kreativ fikrlay olishini, bu ko'nikma, o'z navbatida
o'quvjarayoniga, maktab faoliyatiga vata'lim tizimining boshqajihatlariga ganday bog'liq ekanligini
tahlil qilishdir. PISA tadqiqotidan asosiy magsad, ta'lim siyosati va tizimiga yaqqol natijalarga ega,
o'quvchilarning kreativ fikrlash borasida xalgaro taqqoslash mumkin bo'lgan ma'lumotni tagdim
etishdir. Topshiriq ostidagi kreativ fikrlash jarayoni ta’lim orqali takomillashuviga moyil bo'lishi
kerak; ta'lim jarayoni kontekstdagi ushbu fikrlash jarayonining turli yordamchi omillari aniq
belgilanishi va baholashdagi ko'rsatkichlarga bog'liq bo'lishi kerak;baholashda ishlatilgan soha
mazmuni(kontenti) oddiy o'rta maktablarda o'tiladigan fanlarga chambarchas bog'liq bo'lishi kerak
;baholash maktab va hayotda ijodiy yutuqlar borasida prognozlashtirish gqiymatiga ega bo'lishi
uchun, testlar ham o'quvchi kunldalik hayotida, ham sinfda, ham tashqarida, mashg'ul bo'lgan real
faoliyatlarga o'xshashi zarur.

PISA dasturidagi PISA testlari orqali o‘quvchilarning haqiqiy hayotda kerak bo‘ladigan
hodisalarni tahlil qilish,ulardan to‘g‘ri xulosa chiqarish va muloqotga kirishish ko‘nikmalarini qay
darajada egallayotganliklarini aniqlash mumkin. O‘quvchilar olgan bilimlarini tahlil gila olishi va
ulardan yangi ma'lumotlar hosil qila olish qobilyatiga ega bo‘lishi kerak. Bir so‘z bilan aytganda
PISA dasturi o‘quvchilar bilimlarini amaliyotda qo‘llash qobilyatini baholovchi dasturdir.

Test topshiriglari orasidagi bog'liq likni kamaytirish magsadida, o'quvchilardan o'zlarining
g'oyalarini emas, balki o'zgalarning mahsulotini takomillashtirish so'raladi.Ushbu qismdagi
vazifalarda, o'quvchilarga ochiq ssenariy berib, ular berilgan g'oyalarni o'ziga xos tarzda
takomillashtirish so'raladi. Bunda ham baholaydigan, takomillashtirilgan g'oyalarning topshiriqqa
mos kelishiga qaraladi. Ushbu topshiriglarda munosib javob" O'ziga xos takomillashtish"deganda,
vazifada berilgan g'oyalarning mohiyatini saqlangan holda, original elementlarni olib kirish va shu
orqali ijodiy g'oyalarga xos bo'lgan yangi va foydali elementlarni qgamrab olishi tushuniladi.

Ochiq vazifa va javoblarni qo'shish mohiyatan baholashning ishonchliligiga tahdid soladi.
Baholashning ishonchliligiga va turli baholovchilar qo'ygan baholarning solishtirish imkoniyati
PISA sinovlari maqgsadi ekanligini hisobga olsak, ushbu baholash doirasidagi kodlashtirish
yondashuvlari amalda ishlashini tekshirish o'ta muhimdir. Asosiy tadqiqotdan oldin o'tkazilgan
bir necha sinov bosqichlari hamda amaliy tekshiruvlarushbu tahdidni salmoqli darajada bartaraf
etishi mumkin.
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PISAning asosiy yo‘nalishlaridan biri Reading o‘qish savodxonligidir. Reading o‘qish
savodxonligi matn shaklidagi ma'lumotlarni tushuna olish va ularga javob bera olish ko ‘nikmasidir.
Matnli malumotlar biror asardan parcha, gazeta va jurnallardan olingan maqolalar, turli qo‘llanmalar
bo‘lishi mumkin. Bunday ma'lumotlarni o‘quvchilar jadvallar, rasmlar, turli grafiklar orqali
ochib berishlari mumkin. Bu orqali o‘quvchilarning xorijiy tildagi matnni o‘qib tushunishini,
mazmuni haqida fikrlay olishini,matnga baho berib, o‘z fikrini bera olish ko‘nikmalarini aniglay
olish imkonini beradi. Bir so‘z bilan aytganda, chet tilini o‘qitishda PISA dasturidagi testlardan
foydalanish samarali natijalarni beradi. PISA o‘quvchilarning xalqaro dastur buyicha talimiy
bilimlarini aniqlab beradi. Shu bilan birga, biz PISA orqali o‘quvchilardagi xorijiy tildagi
savodxonligini baholash va ulardagi bilimlarni amaliyotda qo‘llashni bilish darajasini baholaymiz.

PISA testlarining qulayliklaridan yana biri bu o'quvchilari kreativ fikrlashga undaydi. Bugungi
jahonning eng rivojlangan davlatlarida ham ijobiy natijalar bergan PISA dasrturining O'zbekistonga
ham kirib kelib, tatbiq etilayotgani quvonarli, albatta. Bugungi kun o'quvchisi texnikani juda yaxshi
bilishi, o'quvchilar uchun har kuni o'qib, izlanib, yangilik qidirmoqlari darkor. Faqat quruqdan
quruq qoidalar-u, qiyin dan qiyin mashqlarni bajarib o'quvchilarni qiynash o'rniga ularning
mantiqiy fikrlashlariga matn bilan ishlash ko'nikmalariga alohida e'tibor zarur.
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Annotatsiya: maqolada chet tili fanining o‘qitilishi, xususan nemis tili faniga bo‘lgan qiziqishni
oshirish, tilning mavgeini tiklash uchun malga oshirish lozim bo‘lgan ishlar xususida so‘z boradi
Kalit so‘zlar: dunyoning ilg‘or tajribasi, tajribali tarjimon, mutaxassis, samara

Jamiyatimiz yordamida o‘zbek va nemis universitetlari o‘rtasida ko‘plab hamkorlik
shartnomalari imzolangan. Akademik ayirboshlash bo‘yicha kelishuvlarga muvofig, o‘nlab
talabalar Germaniyada o‘qib kelmoqdalar, o‘zbek yosh olimlari nemis universitetlarida doktorlik
dissertatsiyalarini yoqlab qaytyapti. Nemiszabon mamlakatlar ijodiy uyushma va fondlari bilan
hamkorlikda o‘zbek tarjimonlarini Yohan Volfgang Gyote, Haynrix Hayne, Hermann Hesse,
Tomas va Haynrix Mannlar, Frans Kafka, Stefan Svayg, Arno Gayger kabi dunyoga mashhur
adiblar ijodi bilan yaqindan tanishtirish va ularning ijodiy ishlarini moddiy rag‘batlantirishda
faol qatnashmoqdamiz. Jumladan, SAD — Avstriya akademik almashuvlar xizmati bilan yo‘lga
qo‘yilgan hamkorlik gator yillar mobaynida o‘zbek talabalari va nemisshunos olimlarining turli
hajmdagi stipendiyalar vositasida xorijda o‘qishi va malakasini oshirishda muhim rol o‘ynayapti.
Biroq, shuni aytish joizki, mamlakatimizda ta’lim tizimida keng sharoitlar yaratilganiga garamay,
oliy va o‘rta maxsus ta’lim muassasalari, maktablarda nemis tilini o‘qitish jahon standartlari
darajasida emas. Yurtimizda yetishib chigayotgan kadrlarning nemis tilini bilish, unda bemalol
suhbatlasha olish imkoniyati yuqori emasligi tobora o‘z darvozalarini dunyoga keng ochib
berayotgan mamlakatimizda tashkil etilayotgan turli xalqaro uchrashuvlar, konferensiya va
seminarlarda yaqqol namoyon bo‘lyapti. Yurtimizda nemis tili bo‘yicha tarjimonlar tayyorlash
ishi ham qoniqarsiz. Bu jarayonda dunyoning ilg‘or tajribasi bilan hisoblashmaslik, xorijda ishlab,
o‘qib kelayotgan tajribali tarjimon va mutaxassislardan turli subyektiv holatlar tufayli samarali
foydalanilmayotganligi oqgibatidir. Xususan, oliy ta’lim muassasalarimizda chet tilini o‘rtacha
darajada (V1) o‘zlashtirgan ayrim o‘qituvchilar (jahon standartiga asosan chet tilini o‘rgatuvchi
mutaxassis kamida S1, S2 darajalariga ega bo‘lishi lozim) nemis tili bo‘yicha dars o‘tayotganini
qanday tushunish kerak? O°zi amaliy tarjimonlik qilmagan, tarjimalari dunyo yuzini ko‘rmagan
“mutaxassis’ ushbu hunar sirlaridan boshqalarni qanday xabardor qilsin?! Ushbu muammolarning
yuzaga kelishiga asosiy sabablardan biri nemis tili ta’limiga e’tiborning sustligidir. 2012 yil 10
dekabrda “Chet tillarni o‘qitishni yanada takomillashtirish chora-tadbirlari to‘g risida’gi Prezident
qaroriga binoan 2013 yildan boshlab xalq ta’limida chet tillarni o‘qitish avvalgiday 5-sinfdan emas,
balki 1-sinfdanoq yo‘lga qo‘yildi. Bu zamon talabi, yaxshi yangilik bo‘ldi. Biroq o‘rganiladigan
chet tillar sifatida birgina ingliz tiliga asosiy e’tibor qaratila boshlandi. Aslida nemis va fransuz
tillarining dunyo tamaddunida ahamiyati katta. Jumladan, nemis tili Yevropa Ittifoqining
asosiy ishchi tili maqomida bo‘lib, unga fan va texnologiyalar tili sifatida qaraladi. Nemis tili
Germaniyadan tashgari Avstriya va Shveysariyaning davlat tili, Lyuksemburg, Lixtenshtayn,
janubiy-sharqiy Fransiya, Shimoliy Italiya, Chexiya va Vengriya kabi mamlakatlarda
yashovchi xalglarning kommunikatsiya tilidir. Shundan kelib chiqib, mamlakatimizda nemis
tilini o‘qitishni yanada kuchaytirish zarur. Bu nafaqat filologiya va tilshunoslik yo‘nalishida,
balki turli sohalarda kadrlar tayyorlashda joriy etilishi kerak. Masalan, yurtimizga kelayotgan
sayyohlarning katta qismi nemiszabon mamlakatlardan, ular respublikamizga salmoqli turistik
valyuta investitsiyasi keltirmoqda. Sayohatbonlar, gidlarning olmon tilini puxta bilishi ularning
qadimiy shaharlarimiz, tarixiy obidalarimiz, umuman, yurtimizga qiziqishini oshirishi tabiiy. Oliy
ta’lim maskanlarida o‘qitilayotgan nemis tili o‘quv rejasida pedagogika, psixologiya va metodika
fanlari o‘quv soatlarini yanada ko‘paytirish kerak. Bu o‘qituvchi uchun juda zarur bo‘lgan kasbiy
tayyorgarlikni kafolatlaydi. Shu sababdan nemis tili o‘qituvchilari tayyorlash vazifasi asosan
pedagogika universiteti va institutlari zimmasiga yuklatilmog‘i lozim. Biroq, afsuski, ayni paytda
ahvol teskari. Yetakchi hisoblanmish Nizomiy nomidagi Toshkent davlat pedagogika universiteti
(TDPU)da Germaniyaning Frayburg va Haydelberg pedagogika universitetlari bilan hamkorlik
shartnomalari bo‘la turib, nemis tili bo‘limi va kafedrasi 2016 yili tugatilgan. Yurtimizda nemis
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tili o‘qituvchilari tayyorlash ham nopedagogik, jumladan, filologik yo‘nalishdagi oliy ta’lim
muassasalariga yuklatib qo‘yilgan. Mamlakatga esa filolog va tarjimonlardan ko‘ra, maktablar,
akademik litsey uchun ko‘proq o‘qituvchi kadrlar kerak! Qator viloyatlar (Qashqadaryo,
Surxondaryo, Qoraqalpog‘iston)dagi universitetlarning nemis tili bo‘limlari va kafedralarida
nemis tili nazariyasi va uni o‘qitish metodikasidan mutaxassislashmagan, ilmiy darajalari va
unvonlari yo‘q o‘qituvchilar ishlamoqgda. Bu esa sifatsiz ta’lim va olmon tili bo‘yicha yetarli bilim
va malakaga ega bo‘lmagan mutaxassislar deganidir. Shundan kelib chiqib, mutasaddi idoralar
O‘zbekistonda nemis tilini o°qitish borasidagi ishlarni qayta ko‘rib chiqadilar, degan umiddamiz.
Nemis tiliga munosib e’tibor, baho va ahamiyat berib, uning yurtimizda o‘qitilayotgan chet tillar
ichidagi ulushini ko‘taradilar. Bu esa nemiszabon mamlakatlar bilan hamkorlikni yanada yuqori
pog‘onaga olib chiqishda muhim ahamiyat kasb etishi shubhasiz.

Foydalanilgan adabiyotlar:
1. http://xs.uz/uz/post/
2. Ziyonet/uz
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TOPONIMIKA VA TILSHUNOSLIK
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Annotatsiya: maqolada atoqli otlar, geografik nomlar, ularning ma’nolari, olimlar izlanishlari,
toponimika atamasining paydo bo‘lishi kabi masalalarga e’tibor garatilgan.
Kalit so‘zlar: toponimika atamasi, tarix, geografiya, tilshunoslik

Atoqli otlar, jumladan geografik nomlar, ayniqsa ularning ma’nolari qadimdan olimlar
e’tiborini tortgan. Toponimika atamasining paydo bo‘lganiga hali bir asr bo‘lgani yo‘q. Lekin
toponimika masalalari tarix, geografiya, tilshunoslikka oid asarlarda gadim zamonlardan boshlab
uchraydi. Har qanday fan amaliyot talablari ta’sirida paydo bo‘ladi va rivojlanadi. Toponimika
birinchi galda geografiyaning amaliy ehtiyojlari asosida vujudga keldi. Dastlabki sayyohlar
o‘zlari kashf etgan yerlarga nom berdilar, uzoq o‘lkalar va shaharlarning nomlarini hammaga
ma’lum qildi. Geografik nomlarni to‘plab o‘rganganlar xam geograflar edi. Professor H.Hasanov
”O‘rta Osiyoda atoqli geograf olim va sayyohlar ozmuncha bo‘lmagan, ular ajoyib asarlar
yozganlar”, deydi. O‘lkalarda dunyo kezgan, yangi-yangi yerlarni kashf qilgan,kishilarning
geografik tasavvurlarini va toponimik ma’lumotlarini kengaytirgan sayyohlar, geograflar ko‘p
bo‘lgan. Toponimikaga katta hissa qo‘shgan geograf olimlardan nemis olimi A.Gumboldni,
rus geograflari P.P va V.P. Semyonov-Tyan-Shanskiy, akademik L.S.Berglarni aytib o‘tish
mumkin. X1X asr oxirlaridan e’tiboran dunyoda amaliy grammatika, xususan kartografiya
ehtiyojlari munosabati bilan toponimikaga qiziqish kuchaydi. Toponimikadan maxsus asarlar
paydo bo‘ldi, geografik nomlarni o‘rganadigan komissiyalar va jamiyatlar tashkil etildi.

Rossiyada toponimik tadqiqotlar tarix, geografiya va filologiya fanlari vakillari tomonidan olib
borildi. Akademik Shegren, mashhur tarixchi va etnograf N.I.Nadejdin, tilshunos A.Kastrenlar
rus toponimikasining dastlabki tadqiqotchilaridandir. 1847 yilda Rossiya Geografiya jamiyatida
tuzilgan geografik terminologiyani o‘rganish komissiyasi va Rus tili va adabiyoti havaskorlari
jamiyati toponimikaga katta ahamiyat berdi. Rus toponimikasini o‘rganishga akademiklardan
V.V Radlov, F. I. Sobolevskiy sezilarli hissa qo‘shdilar. Atoqli otlarni (onomastika),
jumladan geografik nomlarni (toponimika) o‘rganishga bag‘ishlangan ko‘plab adabiyotlar,
jumladan maxsus toponimik asarlar nashr etildi. Rus toponimikasi bo‘yicha A.P.Dulzon,
A.K.Matveev, E.M.Murzaev, V.A.Nikonov, A.l.Papov, A.V.Superanskaya, Ye.M.Pospelov,
A.A.Reformatskiy, B.A.Serebrennikov, V.N.Toporov, O.N.Trubachevning asarlari ma’lum
va mashhur.

Dunyodagi eng yirik toponimistlardan biri atoqli geograf E.M.Murzaevdir (1908-1998). Olim
yarim asrdan ko‘proq vaqt davomida geografik nomlarning, jumladan O‘zbekiston toponimlarining
kelib chiqishi, transkripsiyasi, xususan mahalliy geografik atamalar haqida ko‘plab gqimmatli
asarlar, maqolalar, monografiyalar, lug‘atlar yaratdi. E.M.Murzaev ko‘p yillik ilmiy faoliyatida
toponimikaning nazariy masalalari bilan bir qatorda geografik atamalarga alohida ahamiyat berdi.
Masalan, 4 mingga yaqin xalq geografik atamalarini oz ichiga olgan lug‘ati jahon toponimistlari
va tilshunoslarining e’tiborini tortdi. Bu asar 1999 yilda to‘ldirilib 2 jildda gayta nashr etildi.
E.M.Murzayev geografik atamalar ko‘pchilik toponimlar etimologiyasining universal kalitidir,
degan xulosaga kelar ekan, toponimikani tadqiq qilishga geograflarning roli katta ekanligini qayd
qiladi. Olim katta-katta hududlardagi mahalliy geografik atamalar va toponimlar semantikasining
nozik jihatlarini boshqa har ganday mutaxassislardan ko‘ra geograflar yaxshi ilg‘ab oladilar deb
hisoblaydilar.

Moskvalik yirik tilshunos toponimistlardan biri A.V.Superanskayadir. Olima toponimlarga,
xususan atoqli otlarga bag‘ishlangan ko‘plab asarlar yozgan. Uning geografik nomlar
lingvistik qonuniyatlaridan bahs etadigan eng yirik asari “Toponimika nima?” kitobidir. Asarda
toponimikaning nazariy asoslari bayon etilgan, geografik nomlar tarixida ma’lumotlar keltirilgan.

Hamdo‘stlik tarkibidagi boshqa mamlakatlarda ham toponimikaga katta ahamiyat berib
kelinadi. Geograf toponimistlardan V.A.Juchkevich bu sohada aynigsa katta ishlar qildi. Uning
“ Umumiy toponimika” nomli talabalar uchun o‘quv qo‘llanmasi 1965 yildan buyon bir necha
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marta nashr qilindi.

Qozog‘istonda toponimlarni ham lingvistik, ham geografik nuqtai nazaridan tadqiq etishda
katta yutuqlar qo‘lga kiritilgan. Respublikada toponimlarni, xususan geografik atamalarni
o‘rganishda G*.Q.Qo‘nqashpayevning xizmatlarini alohida qayd qilish kerak. Qozog‘istonlik
toponimistlardan A.A.Abduraxmanov, T.Januzoqov, V.N.Popova, Ye.Qo‘ychiboevning ilmiy
ishlarida toponimikaning umumiy masalalari bilan bir gqatorda joy nomlarining etimologiyasiga
katta o‘rin berilgan. Qardosh Ozarbayjon Respublikasida ham toponimika sohasida katta
yutuglar qo‘lga kiritilgan. Toponimlarni va geografik atamalarni yig‘ish hamda o‘rganish
bo‘yicha R.M.Yuzbashyev, Respublikaning shimoliy rayonlari toponimlarini tadqiq qilishda
S.M.Mullazoda, G arbiy rayonlar toponimiyasini o‘rganish bo‘yicha A.A.Aliyev, toponimikaning
nazariy masalalarini ishlab chiqishda T.A.Ahmedovning xizmatlari katta.

Foydalanilgan adabiyotlar:

1. Begmatov Ye. Joy nomlari - ma’naviyat ko‘zgusi. - T.: Ma’naviyat, 1998. - 64 b.

2. Bobolardan qolgan nagqllar. Yozib oluvchi Rahmatulla Yusuf o‘g‘li. — T.: Fan, 1998. - 128 b.
3. Do‘simov Z. Toponimik indikatorlar // O‘zbek tili va adabiyoti. — 1992. —Ne5. -B. 71-74.
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CAPACITY BUILDING
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Annotation: This paper presents the findings of a literature search of what constitutes some
effective usage of community development and capacity building processes. This section presents
a brief discussion of the terms used.

Key words: capacity Building, community development

Capacity building has a more recent history as a social policy term particularly in relation
to social, human and economic capital although it too has been interpreted in different ways. A
succinct definition by the NSW Health Department brings together its main ideas:

Capacity building is an approach to development that builds independence.

Capacity building increases the range of people, organisations and communities who are
able to address problems, and in particular, problems that arise out of social inequity and social
exclusion. Capacity building comprises a set of activities which can resource individuals, groups
and communities. Alongside working from social justice principles, it can be seen to form a part
of community development. Equally, activities may be conducted outside of a defined community
development program yet still meet capacity building aims and outcomes.

It is not the role of this paper to debate the various uses of the terms, but to

present examples of strategies in these areas which represent effective practice.

Finally, note must be made of other activities which are often related to community development
and capacity building because of their preventive aims. Early intervention and primary prevention
programs often have developmental aims and/or processes and these should not be dismissed
from consideration. For a good discussion and referral to other research studies in these areas see
Bowes.

COMMUNITY BUILDING STRATEGIES

For the purposes of this paper I have grouped strategies which contribute to building
a community into Community Services Development, Community Education, Indigenous
Approaches and Strengths-Based Approaches. These are not clearly defined categories, as they
often overlap. Writers have different methods of categorising community building with not all
agreeing on the definitions or application of approaches. For example, some of the community
development literature suggests that community development is enacted from a conflict OR
consensus perspective thus dividing its description into those oppositions [6]. However, in
this paper, the categories have been selected as representing the most commonly reported and
studied examples. This may result in some examples being over-emphasised as, for example,
the amount of literature dealing with community services far outweighs Indigenous approaches.
Indigenous approaches is not to say that these approaches should only be restricted to Indigenous
communities or that Indigenous communities should not and can not participate in other strategies.
The purpose of their inclusion is to recognise the important contribution Indigenous communities
have made to understandings and use of innovative approaches.

A framework which is considered to be useful for thinking about these different approaches
may be found in Muirhead’s adaptation of Kelly’s work. The characteristics of developmental
work are compared with those appearing in program work. This is presented as one way of
providing clarity for workers and the people with whom they work.

In many cases workers and communities have experienced tensions between perceptions of
the goals of community projects and the practices used to achieve them, particularly when there
are many different groups and organisations involved. It is especially important for clarity when
external funding bodies are key players.

While many projects and activities are called community development, external requirements
restrict some aspects, such as the level of authority, pace, or time span. The previous table
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clarifies these and other aspects and enable expectations to be realistic. This differentiation
is not intended to specify which approach is better or worse, for both approaches have their
applications. Many of the examples which contributed to the summary of the strategies described
below have a program base and have been found to be effective in assisting communities to
develop and achieve satisfying goals to which they have contributed.
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TAJTABAJIAPIA AYJIUTUB HYTKHU PUBOKJIIAHTUPUILL

Coouposa I'ynnosza
'Yy ykumyesuucu

AHHOTauusi: Makonaga HYTK, KacOWi ayIWTHB HYTK KaOW KaTeropusuiapra Myautd(IMK
HYKTau Ha3apuaaH 6axo OepuiraH Ba KpeAUT-MOAYJUIN YKUTHII TU3UMU/IA TaJaO0aHUHT MAIIFYJIOT
JAaBOMHJIa TUHIIIA0, TYITYHUIN JIAEKaTHHU YCTHPUII Macajlalapy YypraHWIraH.

Tasiny TymyH4yajap: HyTK, THHIJIAII, TYIIYHHII, PUBOKIIAHHUII KacOWi ayIuTHB HYTK, Kpe-
TIAT, MOJYITb.

PuBoxnaHraH MamiakaTiap TabJIdM aManu€THIa UHITK3 THIW OYiinua TypKyM VKyB Kypclia-
PUHM YKUTHUIIJIAa UHHOBALMOH METOUIap, MHTEPAKTUB AACTYPHH BocHTaiap, pedrekcuB TexXHO-
norusiap, GacHIUTAMOH MoJelIapAan (oiJalaHuIl yCy/ulapyd Ba YIAPHUHT caMapaopiuru-
ra oW KaTop TaIKUKOTIap oau0 OopmiaMoraa. MasKyp TaaKHMKOTIAPHUHT acOCHM Baszudanapu
Karopua TajgabarapHu Kenrycuaaru kacoui daonusrura Tainépnam cuaruHu OMMPHII, JTUHT-
BUCTUK TWJ Y3NMAIITUPUII JAaEKaTHHU KEHTaUTHPUIN, TaOUUH-UIMUN AyHEKApalluHU PHBOXK-
JTAHTHPUIITa KapaTUITaH MeJaroruk €HJallyBIapHU YpraHuil Ba (aH XyCyCUSTIapHIaH Keaud
YUKUO, Ma3Kyp METOIMKAHU TAaKOMWIIAIITAPHIN Macaiacu anoxujaa axamusarra momukaup. Ly
KUXAT/IaH OJNITaH[a, Tala0aIapHUHT KacOWil aymuTUB TaéKaTMHU aXxOOpOT TabJIMMUHN pecypciap
BOCHUTACHAa PUBOXIIAHTHPHII TEXHOJOTHSUIAPUHN TAaKOMULTAIITHPHII BA SKOPHA STUII SXTUEKH
MaBXy/L.

PecnyOnukamusna cYHITH WWIapja WHIVKA3 THIM Ba OOIIKA XOPWKUKM THIIAPHH YYKYP
VKUTHUII Macallacura YCTyBOp aXaMMsT KapaTWiIMOKJa. XycycaH, «Maminakatumuszaa Oup Heda
XOPWKUH THJUTApHU OMITyBYM 3aMOHAaBHMH Kajpiap Talépiail, XOprkui Twap Oyitnua uiamuii
uiiap oaud OOpHII, THI YPraTUIll METOMOJOTHUSICHHUA TAaKOMWLIAIITHPHUII)' Kabu yCTyBOp Ba-
3udanap Oenrunanud, Oy Oopama OyryHTH KyHAa TajlabalapHUHT KacOWW ayIUTHUB JTAa€KATUHU
axO00pOT TabIMMUIA pecypciap BOCUTACHIA PUBOXIAHTUPHUILHUHT TE1arOrMK-TICUXO0JIOTHK XyCY-
CUSTIIAPUHU YPraHHIIl MYyXUM aXaMUusT KacO STaiH.

Of3aky HYTKHHHT QXKpajiMac KMUCMHU DIIUTHUIN Ba THHIIIALIIAUD.

3amMoHaBUl TabaMMIa On line Tap3ga YKUTUIIHUHT KEHTaWTaHJIUTH TYpld coXalapaa KaOu
KyI1ad Xankapo ajokKanap YpHaTWIMIIUTA 3aMUH gparau. by sca, Myraxaccuciap TOMOHHJIaH
4eT THJUIAPHU YPTaHUII, ajJoKa aJIMAIlIMHYBH XKapaCHHUa XaMCyXOAaTHHUHT HYTKWHHU TYITyHHII,
ayIUTUB HYTKHU PUBOXKJIAHTUPULI 3apypaTUHU KEATHPUO YUKAPMOK/IA.

Kyszatunuapumus kypcaruiinnya, oJui TabJIuM Myaccacajapyuia 4yeT TUUIAPUHUA YKUTHILJIA,
TarnupuIll, YKUII, €31 Ba TUHIJIAIITA O3TUHA BaKT aKpaTuiaau. bUpok THHDIA Tanadanap yayH
MYCTaKWJI, 3apypHid Ba SHT KMWWH HYTK (GaoTuATUAND.

Byryaru kyHaa HyTK (aoJMATHHUHT MAKIU cudaruia THHITIANI XaKUKHA alloKa jkapaéHua
MYXHUM POJib YHHANUIU. ‘“3aMOHaBUi kxamusaTAa ogamiap 45% tunrnamany, ranupumanu - 30%,
Vxumaa - 16%, é3ummna - 9%”,- ned tavkumiaiiau pyc onumu C.B. Kynpsisuesa [2]. buno6apus,
OF3aKM HYTKHUHT a)KpaJIMac KMUCMU JIIUTHUII Ba TUHINIAII (ayIUTUB (HaOIUsAT)AUP.

HyTk opkaju Ba cy3cu3 TymyHa ojuil. KoMMyHUKaTuB KOOWIUAT (UKPHH, EKU OUpOp
TYUIyHYa, OCITMHU aHIVIATyBYM TICUXOJIOTHK >XapaéH OYnuO, YHUHT HAMOEH OYIMINM Y4 XU
tap3na HaMo€H Oynaau(1 -pacm). 1-pacm. KommyHnukauus TypJiapu.

KOMMYHUKALIUA TYPJIAPU ‘

/ N\ Va ~ ——
( \ / \ / \

Or3aku Esma ( JakTun
KOMMYHHKAITUSI KOMMYHHMKaI| (XarTH-
‘ (HyTK) | ¥ (HyTK) ' XapaKaTIH)

J/

! V36exucton Pecny6mukacu Ilpesumentu I.Mupsuéesauar 2018 iiunm 5 mapriarm Hamadran BHIOSTH
Typaxypron tymanu lcokxon MOpar HOMHIarn MakTaO-MHTEpHaTHTa TampuuAard HyTKH. DIEKTPOH pecypc:
http://www.uza.uz/oz/...prezidentimiz-is-okhon-t-ra-ibrat-mazhm. Myposxaar canacu: 05.07.2019 1.
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Kacouii aynnTuB (aonusiT SHrM MaxcCysoT sSpaTUIIra HYHAITUPUITaH UIMUHN, TEXHOJIOTHUK,
TAIIKWINKN Tagoupiap Maxkmyacuad noopar 6ynuo, ynapJaad Makcas HUFHITaH OMIInM, Majlaka,
KYHUKMA, TEXHOJIOT U Ba MI1L1a0 YMKUPUILI acO00IapUHN MaHa 111y STHTM MaxXCyJI0THU KEHT MUKEC1a
MIU1a0 YMKAPWIMILIUTA UIUIATUI Ba YHUHT CaMapaJopiuruHy TabMUHIALIIND.

bu3z ¥3 TagkukoTuMusaa tanabalapHUHT KacOMH ayAMTUB JIAEKATMHU PUBOXJIAHTHPUIL YUYH
Kalicu MeTou1ap, Iakiiap, BOCUTAIap Ba HYJUIapHU TaHJAll Kepak, JeraH MyXUM CaBoJIra kaBo0
Kuaupuingad oomrianuk. [legaroruk »xapa€Hjaaru MKKM OOILI MIITUPOKYMIAH aiHaH YKUTYBUU
¢daonuaTUHU Hazapra ojamu3. Arap, TajmaGanmapHUHr KacOuii aynutuB naékatuHu (colloquial
speech) Ba &3ma («reading») OpKaJi PUBONKIAHTHPHUILAA YKUTUIIHUHT YMyMHH TI€Jaroruk
MeTOoIapH TyFpucuaa Gpukp omimupcak Oymamu:

1. WHmm3 tTunuaard yKyB MaTepuaInHU OF3aKu 0a€H KUJIUII METOAJIapH

2. WHmm3 Twimpard YKyB MaTepualiiHU Kypra3manap opKaiau 0aéH KWIHII METOjIapu

3. MHmm3 tunugary YKyB MaTepHaIMHM aMajiuil MalFyaoTIap opKaau Oepuil METOIapH.

TankukoT nowpacuja MHDIM3 TWIMHHA YKUTHINAA KyHHJard NEAaroruk BOCHTAJap camapa-
JAUND:

- TabJUM XapaéHUHUHT TEXHUK Kypuiamaiapu (BUae0, MarHUTO(OH, ayauo, Kpepoke, Ta-
Ononap, ¢udn-vatinap, MylnbTH-Meaua Bocutanapu) Ba [T TexHonmorusnapu OunaH TabMUHIIAH-
TaHJIUTH;

- MaB3yra OMJI Maxcyc oMMa0oIl Ba MIMMIA MaHOAJIapHUHI MaBXy[UIMTH Ba ynapiaaH (oii-
JAJTAHUIITHUHT XaMMaOoIl SKaHJINIH;

- MWUIMH KaJpUsTiap Ba MIUIMHA MaJaHUAT OMWIIApAaH YHyMIIH (oiiianaHuIl HUMKOHU-
SITUHUHT MaBXy[JIuru (cyx0ariap, ydpallyBiap, My3el, KHHO, TeaTpra Oopui);

- TajOWpJIapHM TAIIKWI KWINLI Ba YTKa3uIlJa TypJiad XOPM>KUM MEXMOHJIAp, XyCyCcaH XO-
pYOKMiIaBIaTIap MYniIapy, YIapHUHT HaMOEHIaapy OUlaH ydpallyBiap YTKa3UIl UMKOHUSITH-
HUHI MaBXYJUIMTH Ba OOIIKajap.
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THE WAYS OF INCREASING FOREIGN LANGUAGE TEACHING IN PRIMARY
CLASSES

Sodikov Tulkinjon Sobirovich
senior teacher of Ferghana TTRC

Annotation: this article is devoted to the problems and the ways of increasing foreign language
teaching in primary classes. Besides article is connected with secondary school practice.

Key words: primary classes, approach, STEM, natural approach, grammar drilling, vocabulary
checks, generating competition

Modern foreign languages are changing. The way we are learning them is changing, and the
way we are teaching them is changing. One thing that is for certain is that we urgently need to
increase the number of students choosing to study a language at higher levels. This all comes
down to our approach to teaching languages and the methods used by teachers to increase
engagement among younger students to maximize their enthusiasm and potential to study a
language for longer. There are various teaching strategies and methods that have been used for
years in schools all over the world to engage students with language learning. Things such as
group work don‘t exactly scream out as a revolutionary approach to teaching, and whilst they do
work, we should be exploring lots of innovative new ways to improve attitudes and achievement
in modern foreign languages in schools. Making language classes enjoyable yet informative and
motivational is the key to fostering enthusiasm for modern foreign languages, a subject area
which is sadly often neglected in the education sphere.

With such an emphasis on encouraging children to study STEM (Science, Technology,
Engineering and Mathematics), subjects in the Arts and Humanities like History, Literature and
Foreign Languages are often overlooked, despite being very important knowledge areas essential
for a multitude of high level careers. Language learning also dramatically improves English
skills.

As we mentioned earlier, there are plenty of careers that regard a foreign language qualification
as highly as a STEM one. Careers in sectors such as sustainability, international politics,
anthropology and military/security actually need to employ people with foreign language skills.
If these sectors didn‘t have linguists working for them, international relations would surely be in
a messy state. People who are proficient in any foreign language have the power to help change
the world, just as much as a scientist. Last but not least, a huge skill that comes from learning
a foreign language is acceptance of different cultures and the diversity of the world we live in.

Foreign language teaching strategies It is clear that there is a huge long list of benefits for
students who learn a language, but how do teachers foster enthusiasm to study languages in the
first place? The language classroom needs to be a fun and exciting place, and the approach to
learning should be interactive and varied. Here are some teaching strategies and methods that
have boosted motivation and attitudes towards languages in the classroom.

Natural approach - not one of the fully supported methods, but this theory is based on
maximizing use of target language in the classroom, reducing the emphasis on grammar. More
responsibility is given to the pupil to try and work out grammar structures and vocabulary for
themselves. Pupils are encouraged to speak in the target language at all times to become fully
emerged in the learning process. Activities for this may simply include teacher-pupil questioning,
reading passages out loud in the target language or role plays. Role plays are always fun as they
encourage students to think outside of the box and use their imagination to produce an interesting
dialogue that incorporates a wealth of grammar and vocabulary.

Grammar drilling - this has always been one of a teacher‘s favorite methods, but of course, it
does help when learning a foreign language. Being able to understand grammar structures enables
you to express what you want to say in a more natural and sophisticated manner. Grammar
resources can often be quite dry and uninspiring, usually focusing on gap fill worksheets. We
have dedicated grammar lessons which introduce key grammar point in a lighthearted way. We
then have a series of challenges that follow to see how well learners have grasped the grammar.

Vocabulary checks - always a good way to gauge how well students have understood topic
vocabulary. As proved on several occasions, there is a close bond between what pupils see and
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the meaning they associate with this. Hence why flashcards have always been a useful tool for
language learners. They are perfect for vocabulary revision and quick-fire mini games in class.
Pupils can stick up notes in class or at home on objects they find around, thus reinforcing the
link between target word meaning. Flashcards can also be used in a range of games such as
charades or guess the missing word etc.

Generating competition - a slightly unconventional approach, but given how difficult it can
be to engage pupils with languages, generating a sense of competition and purpose in teaching
seems to really appeal to students. Therefore, any activities that have an element of competition
seem to motivate students without them realizing. As we have mentioned there are many benefits
to students opting to study a foreign language, but what are the benefits of teaching them? It can
seem a little redundant when traditionally languages departments don‘t receive much funding
and uptake rates for language degrees and high school qualifications are continuously declining.

Teaching a foreign language means that you can introduce all sorts of fun activities into the
classroom, foreign music and film, food, traditional clothing, festivals, etc! You will also benefit
from a great student-teacher relationship with many of your students, with communication being
a fundamental part of teaching languages. A lot of the time classes will be smaller as well so
that you can really get to know your students and help them with their individual needs.

Used literature

1. Semlyn Eva, An English Teaching Methodology, Editura Didactica si Pedagogica Bucuresti,
1967

2. Braescu, I. Modernizarea metodelor de studiere a limbilor straine, Bucuresti, Editura
Didactica si Pedagogica,. 1966 The Economic Journal of Takasaki City University of Economics
vol.48 No.3 2006. 188.
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INGLIZ TILI FANINING O‘QITILISHI

Toshova Sevinchxon Odilovna
Vobkent tumani 5-maktab
ingliz tili fani o ‘qituvchisi
e-mail:sevinch@inbox.uz

Annotatsiya: maqolada o‘quvchilarni ingliz tilidan og‘zaki nutqini o‘stirish, savodli qilish
jarayonida zamonaviy yondashuvlardan foydalanish, nutqni shakllantirish kabi masalalarga
e’tibor qaratilgan

Kalit so‘zlar: ingliz tilidan og‘zaki nutqini o‘stirish, savod o‘rgatish, zamonaviy texnologiya

Bugungi tezkor rivojlanayotgan zamonda ilm-fan, texnika ham shiddat bilan o‘sib bormoqda.
Har bir sohada taraqqiyot ilgari qadam tashlamoqda. Xususan, ilm-fanda ham katta o‘zgarishlar,
sezilarli yutuqglarga erishilmoqda. Har bir fanni yangi innovatsion pedagogik texnlogiyalardan
foydalanib talabalarga yetkazib berish bugungi kundagi ta’limning asosiy talablaridan biri
hisoblanadi. Aynigsa, O‘zbekiston Respublikasining birinchi Prezidenti Islom Abdug‘aniyevich
Karimovning 2012 yil 13 dekabrdagi PQ 1875 —sonli qarori qabul qilingandan so‘ng
mamlakatimizda chet tillarni o*qitishga, o‘rganishga bo‘lgan e’tibor yanada kuchaydi. Yurtimizda
chet tillarni o“qitilishida yangicha bosqich, yangucha davr boshlandi. Chet tili darslarining o‘tilishi
jarayonida ilg‘or pedagogik texnologiyalarni, interfaol, innovatsion usullardan, kommunikativ-
axborot vositalaridan foydalanish talab qilinmoqda. Respublikamizda chet tilining o‘qitilishi,
chet tili o‘gituvchilarining bilim va ko‘nikmalarini baholashning umumevropa ramkalari
tavsiyanomalari (CEFR) ga mos ravishda yangi usul va talablari ishlab chiqildi. Unga ko‘ra
umumta’lim maktablari va kasb-hunar kollejlari o‘quvchilari uchun darsliklar yaratildi. Ushbu
talablarga mos ravishda o‘quv xonalari stendlar va yangi axborot kommunikativ texnikalar bilan
jihozlandi. Chet tili o‘rganishga bo‘lgan talab ham kundan kunga oshib bormoqda. Chet tili fani
to‘rt aspektga (o‘qish, yoish, tinglab tushunish va gapirish) bo‘linib, ularning har biri bo‘yicha
alohida tushuncha va ko‘nikmalar berilmoqda. Ta’lim texnologiyalari, bu ta’lim jarayonida
zamonaviy axborot texnologiyalaridan unumli foydalanishdir. Shuningdek, ta’lim jarayoniga
zamonaviy innavatsion texnologiyalarini olib kirish orqali ta’lim sifati va samaradorligini
oshirishni nazarda tutadi. Xususan, chet tilini o‘rganishda bunday axborot-kommunikatsion
texnoogiyalardan foydalanishning bir qancha afzalliklari mavjuddir. Til o‘rganish va o‘qitishda
zamonaviy taxnologiyaning roli beqiyosdir. Texnologik vositalardan foydalanish chet tili
o‘rganishning har bir aspekt (o‘qish, yoish, tinglab tushunish va gapirish)ida qo‘l keladi. Masalan,
tinglab tushunish uchun, albatta kompyuter, player,CD disklarsiz bu jarayonni amalga oshirish
mumkin emas. Tinglab tushunish til o‘rganishning eng muhim qismlaridan biridir. Bunda o‘quvchi
bir paytning o‘zida so‘zlovchining talaffuzi, grammatik qoidalarga rioya qilganligi, so‘z boyligi va
uning ma’nolariga e’tibor berishi talab qilinadi. Ta’lim jarayonida zamonaviy texnologiyalardan
foydalanishda o‘quvchilar ham axborot — kommunikatsion texnologiyalarni yaxshi bilish va
ulardan foydalana olishi muhim omil hisoblanadi. Chet tilini zamonaviy texnologiyalardan
foydalanib o‘rgatish va o‘rganish eng samador usullardan biridir. Bu jarayonda, jumladan: —
kompyuterlardan foydalanganda o‘quvchi chet tilidagi video roliklarni, namoyishlarni, dialoglarni
kino yoki multfilmlarni ham ko‘rishi ham eshitishi mumkin; — chet tilidagi radio eshittirishlar
va televideniedagi dasturlarni eshitish va tomosha qilish mumkin; — ancha an’anaviy usul
hisoblanadigan magnitafon va kassetalardan foydalanish; — CD pleyerlardan foydalanish mumkin.
Bu texnik vositalardan foydalanish o‘quvchilarning chet tilini o‘rganishlari jarayonini giziarliroq
va samaraliroq bo‘lishini ta’minlaydi. Globallashuv jarayonida hayotimizni internetsiz tasavvur
qilish qiyin. Chet tilini o‘rganish va o‘qitish jarayonida undan unumli foydalanishning eng
samarali usullardan hisoblanadi. Internet orqali chet tilida so‘zlashuvshilar bilan muloqot qilish
imkoniyati paydo bo‘ladi. E-mail orqali xat yozishish bilan yozish mashqini takomillashtirish
mumkin. Ta’lim jarayoniga zamonaviy — kommunikatsion texnologiyalarni olib kirish ulardan
magsadli va to‘g‘ri, unumli foydalanish, ular orqali o‘quvchida chet tiliga bo‘lgan qiziqishni
orttirish, o‘qitish samaradorligini oshirish eng muhim masala hisoblanadi. Bu orqali ta’limning
innavatsion texnologiyalaridan foydalanishga imkoniyat tug‘iladi va talab ortadi. Bugungi
kunda innavatsion ta’lim texnologiyalarining bir necha xil usullari mavjud. Ulardan darslarda
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mavzuni yoritishda keng va turli usullaridan foydalanilsa, darsning samaradorligi yuqori bo‘ladi
va o‘quvchilrning darsga bo‘lgan qiziqishlarining ortishi ham ta’minlanadi. Ta’lim jarayoniga
yangiliklarni olib kirish va ularni tadbiq qilish orqali ta’lim samaradorligini oshirish nazarda
tutiladi. Chet tili darslarining o‘qitilishida turli rolli, harakatli o‘yinlardan foydalanish ham darsga
ham til o‘ganishga bo‘lgan qiziqishni ortishiga sabab bo‘ladi. O‘quvchilarning juft yoki kichik
guruhlarda ishlashlari orqgali esa o‘quvchilarning boshqgalar bilan kommunikativ aloga qilishlari
uchun yordam beradi. Ta’lim jarayonida grafik organayzerlardan foydalanish mavzuni yoritishda,
uni o‘quvchilarga yetkazib berishda eng muhim visitalardan hisoblanadi. Bir mavzuni yoritishda
bir necha xil grafik organayzerlardan foydalanish ham mumkin. Chet tilini o‘qitishda grafik
organayzerlardan foydalanib, mavzuga oid yangi so‘zlarni, grammatik qoidalarni tushuntirish
magsadga muvofiqdir. Grafik organayzerlar orqali bular berilsa, yodda saqlanib qolishi ham
oson bo‘ladi. Chet tilini o‘qitish jarayonida turli xil jadvallardan foydalanishning ham samarasi
yugoridir.

Foydalanilgan adabiyotlar:

1. CarropoB T.K. bynaxkak yer TWIM YKUTYBUUCHHUHI YCIyOM OMUJIKOPIUIMHU IIAKJUIAH-
TUPHUILL TEXHOJOTUsICU (MHIVIN3 THiu Marepuanuaa). — L. TAOU, 2003. —192 6.

2. TeopeTndeckre OCHOBBI METOAMKHM OOyuU€HHs] MHOCTPAHHBIM sI3bIKaM B CpeiHEeH wHikoie /
ITox pen. A . Knumenrtenko, A.A. Mupomto6osa. —M.: Ilegaroruka, 1981.
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O‘ZBEK TILINI O‘RGATISH DARAJALARINING MAQSADI

Turg‘unova Gullola Hoshimjon qizi
Farg‘ona viloyati Beshariq tumani
2-umumiy o°‘rta ta’lim maktabi

o ‘zbek tili oqituvchisi

Annotatsiya. Ushbu maqolada o‘zbek tilini o‘rganuvchi xorijliklar uchun yaratilayotgan
o‘zbek tili darajalari, uning maqsadi haqida ma’lumot beriladi.

Kalit so‘zlar: deskriptiv, umumiy va kommunikativ kompetensiyalar, lingvistik malaka,
Umumyevropa kompetensiyalari.

Bugungi kunga kelib, ona tilimiz dunyoning yuzdan ortiq maktab, oltmishga yaqin universi-
tetlarida o‘qitilib kelmoqgda. Shu bilan bir qatorda yurtimizdagi yuzdan ortiq millat va elat va-
killarini o‘zaro bog‘laydigan mehr-oqibat tiliga aylanganligi diplomatik va akademik maqsadlar
uchun o‘zbek tilining nufuzi va mavqeyini oshirish zarurligini ko‘rsatadi. Shu sababli o‘zbek
tilini o‘rganuvchilar uchun qulay va oson qo‘llanmalar yaratish ehtiyoji paydo bo‘lmoqda. Ho-
zirda oldimizda turgan vazifalardan biri — o‘zbek tilini o ‘rgatishni zamon talablari darajasiga
olib chiqish.

O‘zbek tilini darajalashning asosiy maqsadi — o‘zbek tilini o‘rganuvchilarini o‘rganish
jarayonida yoki uning oxirida egallangan bilim darajasiga aniq tavsif va ta’rif berishdan iborat.
U o‘zbek tili bilan bevosita va bilvosita aloqador bo‘lgan ta’lim xodimlari, o‘zbek tili bo‘yicha
darsliklar muallifiari, noshirlar, o‘zbek tilini egallashdagi baholash darajasini aniglash muommosi
(imtihon va testlar) bilan shug‘ullanayotganlarga yordam ko‘rsatishdan iborat. U ta’lim standarti,
dastur yoki reja shaklidagi meyoriy hujjat ham emas, o‘rganuvchi va o‘rgatuvchilarga hech
qanday majburiyat yuklamaydi, balki deskriptiv, ya’ni yuqorida ta’kidlanganidek, tavsifiy va
ta’rifiy xarakterga ega.

O‘zbek tilini darajalashga qaratilgan ushbu ishdan asosiy magsad tilni egallash bilan bog‘liq
kompetensiyalar (malakalar) majmuasini tavsiflashdir. Jamlangan holda kompetensiyalar
umumiy va kommunikativ kabi asosiy kompetensiyalardan iborat. Umumiy kompetensiyalar
chet tillariga bevosita tegishli bo‘lmagan holda, ayni paytda tilni egallashda katta ahamiyat kasb
etadi. Unga dunyoviy bilimlar, jamiyatga tegishli (sotsiomadaniy) bilimlar, madaniyatlararo
bilimlarni egallashga qaratilgan kompetensiyalar kirsa, kommunikativ kompetensiyalar o‘z ichiga
leksik, grammatik, semantik, fonologik, orfografik va orfoepik kabi “sof” lingvistik malakalarni
oladi. Shuningdek kommunikativ kompetensiyalar tarkibiga sotsiolingvistik va pragmatik
kompetensiyalar kiritilgan. Ular umumiy va kommunikativ kompetensiyalar o‘rtasida o‘ziga
xo0s “ko‘prik” vazifasini bajaradilar. Kompetensiyalarning xilma-xilligi haqidagi fikrlarimizni
ulardan ayrimlarini keltirish orqali asoslaymiz. Progressiya (oddiylikdan murakkablikka) nuqtayi
nazaridan til o‘rganish jarayonida va uning natijasida shaxsiy kompetensiyalar o‘z navbatida
o‘ziga ishonch, mustaqillik va (0°z-o‘ziga) tanqidiy qarash kabi xususiyatlarni shakllantirishga
olib keladi. Ijtimoiy kompetensiyalar o‘zaro muloqot, jamoa va guruhda ishlash, metodik
kompetensiyalar ilmiy ish olib borish, sahaviy kompetensiyalar esa bilim egallash kabi xislatlarni
shakllanishiga ta’sir ko‘rsatadi.

O‘zbek tilini darajalashda dunyoda muvaffaqiyatga erishgan “Chet tillarni egallashning
umumyevropa kompetensiyalari: o‘rganish, o‘rgatish, baholash hujjati namuna vazifasini bajaradi.
Uning asosiy yutuqlaridan biri A1, A2, B 1, B 2, C 1 VA C 2 kabi progressiv 6 daraja bosqichini
o‘zida jamlaganligidir. Darajalarni aniqlashda an’anaviy “uchlik” — boshlang‘ich, o‘rta va yuqori
bosqichlar asos sifatida gabul gilingan. Boshlang‘ich bosqich elementar til qo‘llash (A 1 va A
2), o‘rta bosqich mustaqil til egallash (B 1 va B 2), yuqori bosqich esa malakali til egallash (C
1 va C 2)ni oz ichiga oladi.

“Umumyevropa kompetensiyalari”da bilim darajalarining ko‘nikma shakllanishi nuqtayi
nazaridan “qila olmoq” shaklida tasniflanishi alohida o°rin egallaydi. O‘zbek tilidagi ko‘nikmalarni
ifodalashga qaratilgan “qila (bajara, amalga oshira) olmoq, uddalamoq, uddasidan chigmoq,
eplamogq, aqgli yetmogq, imkoni bo‘lmoq” kabi fe’llar alohida qo‘llanilgan holda kompetensiyalar
mohiyatini ochib berolmasa-da, bevosita aniq kompetensiyadan kelib chiqib darajalarni ajratib
olish mumkin. Nutq faoliyatining asosiy turlaridan bo‘lgan o°‘qib tushunish kompetensiyasi
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misolida yuqoridagi fikr yaqqolroq oydinlashadi:

C2: Amalda barcha yozma matnlarni tushuna oladi va tanqidiy interpretatsiya qila oladi
(mavhum, tuzulishiga ko‘ra murakkab yoki yaqqol og‘zaki nutq elementlaridan iborat adabiy
va adabiy bo‘lmagan matnlar). Keng hajmdagi uzun va murakkab matnlarni tushuna oladi va
ulardan nozik stilistik farqlar va yashirin ma’nolarni ilg‘ay oladi.

C1: Qiyin joylarini bir necha bor takror o‘qish orqali 0o‘z sohasiga oid bo‘lmaganuzun va
murakkab matnlarni ham o°qib ikir-chikirlarigacha tushuna oladi.

B2: To‘la ravishda mustaqil o‘qiy oladi, turli matnlarni o‘qishda ma’lum magsaddan kelib
chiqib, o‘qish sur’atiga moslashtira oladi va tegishli lug‘atlardan magsadli foydalana oladi.
Katta hajmdagi so‘z boyligiga ega, ayni paytda kam qo‘llaniladigan iboralarni tushunishda
ayrimgqiyinchiliklarga uchrashi mumkin.

B1: O‘z manfaat doirasiga va mutaxassisligiga tegishli mavzudagi murakkab bo‘lmagan soha
matnlarini yetarli darajada tushunib o‘qiy oladi.

A2: Kundalik turmushda uchraydigan va kasbga oid so‘zlar qo‘llanilgan ma’lum mavzudagi
qisqa, oddiy matnlarni tushuna oladi.

Murakkab bo‘lmagan va tanish hamda internatsional so‘zlardan iborat bo‘lgan qisqa, oddiy
matnlarni o‘qiy oladi va tushunadi.

Al: juda qisqa, oddiy matnlarni so‘zma-so‘z o‘qiy olaadi va tushuna oladi, zarur holatlarda
bir necha bor gayta o‘qish orgali matndan tanish nomlar, so‘zlar va oddiy iboralarni ajratib oladi.
[1]

O‘zbek tilini ham shu tarzda darajalash quyidagi natijalarga olib kelishi mumkin — o‘rganuvchi
o‘zining chet tilidagi bilimi qaysi darajada ekanligi bilishi psixologik jihatdan unga oz ustida
mustaqil o‘qishni davom ettirishga va motivatsiyani oshirishga xizmat qiladi hamda faoliyati
davomida faollikka undaydi.

Adabiyotlar:

1. A common European framework of reference for languanges: learning, teaching and
assesmend. — Council of Europe: Cambridge University, 2001.

2. Internet saytlari: www.ester.edu.vn, www.openlibrary.com
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USING INFORMATION AND COMMUNICATION TECHNOLOGIES IN THE
TEACHING FOREIGN LANGUAGE
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Name: Ulmaskhon. Surname: Valieva. Second name: Ismailovna

Abstract: Consequently, the use of ICT in English lessons contributes not only to improving
the level of knowledge of students, but also to self-development of both teachers and students.
Key words: ICT, foreign language, teaching.

The information society in which children live has changed over the past decades. The child’s
psychology, his ability to perceive and remember new things, to perceive and assimilate material,
remained basically the same. But children’s preferences for the method of obtaining material
have changed significantly. The role of audio-visual information delivery and information and
communication technologies (ICTs), which are currently being actively introduced, has increased.

Today, a teacher, to be successful, must have the skills of fruitful cooperation with students
on the basis of information interaction. A modern lesson should be interesting, informative,
memorable and creative.

The main purpose of teaching English is to form and develop the communicative culture of
students, teaching practical mastery of a foreign language.

The task of the teacher is to activate the cognitive activity of students in the process of learning
English. Modern methods help to implement a person-oriented approach to learning, provide
individualization and differentiation of learning, taking into account the abilities of students. After
all, a modern student is a person whose range of interests is very diverse.

In teaching English, as in any other field, information and communication technologies have
become widely used. Information and communication technologies-a means of developing the
motivation of educational activities in the classroom. Also, the use of information and communication
technologies in the educational process contributes to the development of cognitive activity and
the achievement of the main goals of teaching the subject, activating the cognitive activity of
students, stimulates and develops thinking and memory. In English lessons, such technologies
allow students to master communication and speech skills in an interesting way: listening, reading,
writing and speaking, and to consolidate the material passed in an unusual form.

It should be noted that the development of these skills fully meets the requirements of the
modern educational standard for foreign languages. This means that the introduction of educational
Internet resources in the process of teaching a foreign language (along with printed publications)
contributes to the achievement of the main goals of teaching English in secondary schools.

In our opinion, there are two main tasks in teaching English: to teach children to understand
English by ear and to teach them to read and understand what is read in English. In listening
training, the teacher either reads the text himself, or applies a recording on a tape or SAT. But these
methods are currently not so interesting. Another thing is audio and video materials taken from the
Internet of various degrees of complexity on various topics with the speech of a native speaker.
Children perceive the material not only by ear, but also visually, which significantly increases their
interest.

The global Internet network creates all conditions for obtaining any necessary information for
teachers and students: country studies material, photographic material, articles from newspapers
and magazines, necessary literature, material for projects, etc. Students can take part in quizzes,
contests, and Internet Olympiads. You can find a huge amount of material on English grammar.
Naturally, the complexity of the material and its volume should vary and correspond to the level of
development of students. After completion, you can immediately check your results yourself: you
are given a certain number of correct and incorrect answers and correct options.

In my work, we, like other teachers, use material taken from the Internet and licensed disks,
as the use of multimedia electronic textbooks increases the effectiveness of training sessions. We
use the training program “Professor Higgins. English without an accent!”, which consists of two
courses: a course in English phonetics and a course in English grammar. A special feature of this
program is the ability to compare your own pronunciation with the reference one not only by ear,
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but also visually, using a specially developed system for graphical display of sound on the monitor
screen. Practical exercises are made up on a simple principle - from simple to complex”. The
course is applicable both for self-study and for working in the classroom.
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JIEKCUYECKOE 3HAYEHUE 1 OCOBEHHOCTHU CJIOBOYINOTPEBJIEHUA

Xamoamosa Mavmypaxon Xamoam Kuzu
yuumenvnuya, 1-CI'OLII
Anmapuikckozo paitona Depzanckou ooaracmu

AHHOTauus. B 1anHO# cTarhe paccMaTpuBaeTCs BaXXKHOCTh 3HAHUS JIGKCUYECKOTO 3HAYCHHS
Y HIOQHCHI B ynorpeOieHun cioB. Ocoboe BHUMaHUE YIEISIeTCs METONUKE M MeToaaM (HhopMmu-
POBaHUSI KOMITETEHTHOTO CIIOBOYIIOTPEOICHHUS.

KiroueBble ci10Ba: TEKCHYECKOE 3HAYCHNE, SANHUIIA S3bIKa, TPAMMATHUECKUE U CHHTAKCHYE-
ckue PyHKITUU

CrnoBo mpexcrasiseT co00i BaXHEHIYI0 eqUHUILY si3blKa. [Ipyu momoiu ciaoB Ha3bIBaroOTCs
BCE MHOrOOOpa3HbIE SIBICHUS OKPY’KAIOLIEr0 HAaC MUpA. BBINOIHATH 3Ty pONb CIOBO MOXKET
IIOTOMY, YTO OHO MMEET OINPEICIICHHBIH CMBICI, 3HAYEHUE, KOTOPOE HA3BIBAECTCS JIEKCUYECKUM
3HAYCHHUEM.

B nexcuueckoM 3Ha4€HHHU CIIOBA MOJIyYarOT OTPaKEHUE CIIOKUBLIMECS Y JIFOAECH IpeCcTaBIIe-
HUS O CYLIECTBEHHBIX CTOPOHAX NPEAMETOB, NEHCTBHM, npu3HaKkoB (1, c.7). BoabIIMHCTBO cI0B
Ha3bIBAOT IPEIMETHI, UX NPU3HAKU, KOJIMYECTBO, JEHCTBHUsA, IIPOLECCHl U BBICTYIAIOT KaK I10JI-
HO3HAYHbIE, CAMOCTOSTEIIbHBIC CJIOBA, BBINIONHSAA B SI3bIKe HOMHHATHBHYIO (pyHKImI0. OOnanas
€IMHBIMU TPAMMATUYECKUMH ¥ CHHTAKCHIECKUMH (QDYHKIUSAMH, CIIOBA OOBEMHSIOTCS B Pa3psiIbl,
YaCTH pEYH.

Ilo HameMy MHEHHIO, B y4eOHOM INpOLECcCce MPEX/E BCETO MO KaXJI0W TeMe HYKHO yKa3bIBaTh
3aJ]a4M U IUIAHUPYEMBbIe Pe3yJbTaThl €€ U3ydeHHs. ITO NOMOXKET YUUTENIO clesaTh padoTy Haj
TeMOH OoJjiee LeJIeHANPAaBICHHOM, yenss Ha KaXIO0M ypoKe OOJIblIIoe BHUMaHHE UMEHHO TeM
BOIIPOCaM, KOTOPBIE SBJISIOTCA B HEW ITIaBHBIMU.

[Ipuctynas k U3y4eHHIO TOM UM UHOM TEMBbI, BaXXHO OCOOEHHO BHUMATEIbHO OTHECTUCH K T10-
CTaBJICHHBIM KOHKPETHBIM 3aJa4aM paloThl Ha/l HOBBIM MaTepuasioM, 3apaHee YsCHUTh cebe, Ka-
KM€ BOMPOCHI U3 paHee MPOIICHHOT0 MaTepurasa JOKHbBI ObITh PACCMOTPEHBI B CBS3H C U3YUCHH-
€M HOBOT'0, YTO JOJDKHO IOJIyYHUTh JAJIbHEHIIEE Pa3BUTHE IIPU U3YUYECHUU JAHHON TEMBI. Y YUTEIb
JIOJDKEH caM OCYIIECTBUTH MOAOOp YNpa)KHEHWH Ul YCTHBIX BhIYMCIEHHH. BaxHO mpomymarsb
OpraHU3aIMI0 KQX0T0 yIpakHEHHs, YTOObI Obl1a oOecrniedeHa auddepeHnnanis 1 MHIUBUIya-
AU3anus 3a/1aHui ¢ y4eTOM 0COOEHHOCTEH BOCTIPUSTHS, MTAMSTH, MBIIIICHUS Ka)KJ0T0 yUeHHKa,
YPOBHSI OBJIQJICHUS] UM COOTBETCTBYIOLIMMH 3HAHUSMHU, YMEHUSIMU U HAaBBIKAMU. DTO HEOOXOIH-
MO, 4TOOBI CO3/1aTh OJ1aronpUsATHbIE YCIOBUS HE TOJIBKO JJIsl yCBOSHHS IPOrPaMMHOI0 MaTepuaia,
HO M Pa3BUTHA M BOCIMTAHUS KaXJI0T0 YYEHHMKa B Ipolecce o0ydeHus. YUUTenb caM TILATelb-
HO JIOJDKEH MPOAYMATh U CTPYKTYPY YpOKa, coziepKaHhe paboThl Ha OTJENIBHBIX €ro 3Tamax, pe-
IIMTh, KaKas caMOCTOsITeNbHAs paboTa ydarmxcs Oy/1eT opraHi30BaHa Ha ypoKe, a 4YTO BO3MOYKHO
U 1e5ecoo0pa3Ho 3aaTh Ha J0M. TOJIBKO XOpOIIO MPOJyMaHHbIE YYUTEIEM OpraHU3allMOHHbIC
(opmbI 1 IpUeMBbl 00yUYSHHS MTO3BOJISAT ONEPATHBHO BOCIIONHATH MPOOENIbI B 3HAHUSX YUaIIUXCS,
MpeTynpexk1aTh BOSHUKHOBEHUE HEONPABIaHHbIX TPYAHOCTEN, 00ecredaT BOZMOKHOCTb JJIs1 BCEX
YYEHHUKOB YBEPEHHO OBJIaJIEBaTh OCHOBHBIMU BOIPOCAMU OOyUYEHHS.

Tak, c0BO 11106011 UIMEET JTEKCUYECKOE 3HAaUE€HUE «CBETIIO — (DHOJIETOBBII, «1IBETa CUPEHU
Wwin (uanku»; B 3TOM 3HAYEHUU OTPA3WINCh HAIM MPEICTABIECHUS CYIIECTBEHHBIX NMPU3HAKaX
TAKOro Nnpu3Haka. TOYHOCTH CIOBOYNOTPEOICHUS U COCTOUT B COOJIIONEHUH JIEKCUYECKUX HOPM
PYCCKOIO JIMTEPATYpPHOTI'O S3bIKa, B YMEHUH [10J1b30BaThCs CJI0OBAMH B IIMCbMEHHOM U YCTHOHN pe4u
B IIOJIHOM COOTBETCTBUH C UX CIIOKMBLIMMUCS U 3aKPEMUBIIMMUCS B A3BIKE JIEKCHYECKUMU 3HaYe-
HusMu. [Ipu BeIOOpE ci10Ba HEOOXOIMMO YUUTHIBATH M €r0 BO3MOXKHYIO, CIIOKUBILYIOCS B SI3bIKE
COYETAaeMOCTb C JIpyruMHu cioBaMu. CiioBa BXOIAT B CIIOBOCOYETAHMS U NPEITIOKEHUS, U3 KOTO-
pbIX oOpasyercs peub. 3ByKH, MOP(EMBI, CI0Ba, CIOBOCOYETAHMSI, MPEUIOKEHHS U3ydaroTcs B
paszenax Hayku o s3bike (3, ¢.5). tak, MOXKHO pe3IOMUPOBATH CIEYIOINE MOMEHTHI:

1. YroObl ynoTpeOasiTh CIOBa TOYHO, HAJO XOPOILO 3HATh UX JICKCMYECKOE 3HAUEHHE U IMPH
COMHEHHUH 00pallaThCs K CIPaBOUYHUKAM, ITPEK/IE BCETO K TOJIKOBBIM CJIOBApsIM PYCCKOT'O S3bIKA.
boraras 1 pasHooOpa3Hasi JIEKCUKa PyCCKOrO sI3bIKa COOpaHa B CIOBapsIX.

2. YeM npaBWIIbHEE U TOYHEE PEYb, TEM OHA JOCTYIIHEE [l IOHUMAHUS; YeM KPaCUBEE U BbI-
pasuTenbHEe, TEM CHIIbHEE OHA BO3ICUCTBYET Ha CIIyIIATEIIs.
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3. HeoOxonuMo pa3BuBaTh YyBCTBO MPEKPACHOTO, (HOPMUPOBATH BHICOKHE ICTETUYECKUE BKY-
CBbI, YMEHHE TIOHUMATh U [IEHUTHh IPOU3BECHUI, 0OpaTUTh BHUMAHUE HA JCKCHYECKHUE 3HAUYCHUS
CJIOB.

4. Hajo moMo4b yUeHUKY TITy0)ke 0CO3HABAaTh CBOU MBICIIH M YyBCTBA, SICHEE MBICIIUTh U TTy0-
K€ YyBCTBOBATbh; HAJ0 IOMOYb YUEHUKY 3TO IO3HAHHE CaMOro ceds clieaTh CPeACTBOM IMO3HAHUS
JPYTUX, CPEICTBOM 00Jiee TECHOTO COMMKEHUS C KOJJIEKTUBOM, CPEJICTBOM Uepe3 KOJIJIEKTHB pa-
CTH BMECTE C IPYTUMH U UATH CO00IIa K COBEPIIIEHHO HOBOM, MOTHOM ITYOOKHX M 3HAYUTEIbHBIX
MEePEKUBAHNUN KU3HU.
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O‘ZBEK TILI O‘QITISH METODIKASIDA YANGI BOSQICH

Xo‘jayeva Gavxar,
Navoiy shahar 18-umuta’lim maktab
O°“zbek tili fani o‘qituvchisi

Annotatsiya. Mazkur maqolada o‘zbek tilini o‘qitish metodikasini yangi bosqichga
ko‘tarishda xalqaro baholash dasturlari, STEM yondashuvga tayangan holda yangi avlod
darsliklari va yangi ta’lim usulini takomillashtirish xususida fikr bildiriladi.

Kalit so‘zlar: o‘zbek tilini o‘qitish metodikasi, xalgaro baholash dasturlari, STEAM
yondashuv, yangi avlod darsliklari, o‘quv qo‘llanmalar, ta’lim usullari.

Har qanday jamiyat rivojlanishi undagi ta’lim taraqqiyoti bilan bog‘ligligi hech kimga sir
emas. Shuning tufayli fanni o‘qitishdagi dolzarb masalalar yechimini topish, uning sohalarini
takomillashtirishga erishish uchun uzluksiz ravishda izlanishlar olib boriladi, yo‘l-yo‘riglar
ishlab chiqiladi. Jumladan, respublikamizda O‘zbekiston Respublikasi Prezidentining 2019-yil
29-apreldagi «O‘zbekiston Respublikasi xalq ta’limi tizimini 2030-yilgacha rivojlantirish
konsepsiyasini tasdiglash to‘g‘risidangi PF-5712-son Farmoni, 21-oktabrda qabul qilingan
«O‘zbek tilining davlat tili sifatidagi nufuzi va mavqeini tubdan oshirish chora-tadbirlari
to‘g‘risidangi Farmoniga ko‘ra innovatsion ta’lim jarayoniga o‘tish, zamonaviy kadrlarga
bo‘lgan ehtiyojni inobatga olgan holda intensiv til, AKT va ta’lim berishning yangi metodlarini
o‘rganish, STEAM pedagogika asoslarini, yangi kasbiy kompetensiyalarni o‘zlashtirish uchun
zarur bilimlar bazasini shakllantirish kabi masalalar vazifa qilib olindi.

Shuningdek, Vazirlar Mahkamasi tuzilmasida Davlat tilini rivojlantirish departamenti tashkil
etildi. Departamentning asosiy vazifalaridan biri davlat tili to‘g‘risidagi qonun hujjatlariga
rioya etilishi ustidan monitoringni amalga oshirish, ushbu sohada jamoatchilik nazoratini joriy
etishdan iborat ekanligi ta’kidlandi. Farmonga ko‘ra, 2020-2030-yillarda o‘zbek tilini
rivojlantirish hamda til siyosatini takomillashtirish konsepsiyasi va davlat dasturi ishlab
chiqiladi. Bunda davlat tili sofligini saqlash, uni boyitib borish va aholining nutq madaniyatini
oshirish kabi yo‘nalishlar gamrab olindi.

Davlatimiz tomonidan o‘zbek tili ravnaqi uchun ishlab chiqilayotgan hujjatlarni amalga
oshirishni qanday tashkil etish mumkin? Uni qaysi bo‘g‘indan boshlash samara beradi, degan
savol tug‘iladi. Bizningcha, buni har bir bo‘g‘inda — oila, bog‘cha, ta’lim muassasalar,
tashkilotlardan, aynan til me’yorlariga amal qilishdan boshlash lozim.

Uzluksiz raqobatchilikka tayangan iqtisodiyot tezkor, tadbirkor, sharoitga ko‘ra ish tuta
oladigan, magqgsadga erishish vositalarini jadallik bilan yangilay oladigan faol shaxslarga
muhtoj. Shuning uchun ham «O‘zbek tili o‘qitish metodikasi» fani oldiga zamon muammolari
bilan bog‘lab bilim berish asosiy vazifalardan biri sifatida qo‘yildi. Ushbu fan tilning nazariy
va amaliy tomonlarini o‘rganishning o‘ziga xos xususiyatlarini tatqiq etish bilan muhim
ahamiyat kasb etadi. Maktabni bitirib chiqqan yoshlar ijtimoiy, iqtisodiy va madaniy hayotning
turli jabhalarida muloqot va munosabatning barcha shakllarida o‘zbek tilidan bemalol, erkin,
samarali va to‘g‘ri foydalana olishi, tilning cheksiz imkoniyatlaridan to‘laqonli bahramand
bo‘lishi, zaruriy ko‘nikma va imkoniyatlariga ega bo‘lishlari kerak.

Hozirgi zamon talablaridan kelib chiqib, ta’lim mazmuni samaradorligini oshirish, dars jarayonini
samarali tashkil etish, o‘quvchi shaxsini har tomonlama rivojlantirish maqsadida Yevropaning
rivojlangan mamlakatlari va mamlakatimizda chet tili bo‘yicha uzluksiz ta’lim tizimining
davlat ta’lim standartlarini ishlab chiqish tajribasiga asoslangan holda, kompetensiyaviy
yondashuvga asoslangan uzluksiz ta’limning davlat ta’lim standartlari joriy etildi.

Kompetensiyaviy yondashuvga asoslangan ta’lim o‘quvchi shaxsiy imkoniyatlariga
moslashtirilgan pedagogik muhitni hamda ta’lim-tarbiya jarayonini tashkil etishdir. Shundan
kelib chiqib, bola shaxsining intellektual qobiliyatini rivojlantirilishga yo‘naltirilgan ta’limda
o‘zbek tilini o‘qitishda quyidagilarning inobatga olinishi zarur ekani aniqlandi:

1. Kompetensiyaviy yondashuvga asoslangan ta’lim mexanizmining ishga tushishi uchun
o‘qituvchi-pedagoglar zamonaviy kompyuter o‘quv dasturlarini, interaktiv faoliyatni, kashfiyotga
asoslangan ta’lim usullarini amaliy foydalanishni mukammal darajadi o‘zlashtirishlari zarur.

2. Yangi avlod darsliklari va yangi ta’lim usuli bilan o‘tkaziladigan mashg‘ulotlarning
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samaradorligini oshirish uchun o‘quvchilar qo‘shimcha axborot manbalari bilan ta’minlangan
bo‘lishlari shart. O‘qituvchilar o‘zbek tili boyliklarini o‘quvchilarga yetkaza oladigan qomusiy
ma’lumotnoma, turli xildagi (izohli, uyadosh so‘zlar, ma’nodosh so‘zlar, zid ma’noli so‘zlar,
shakldosh so‘zlar) lug‘atlar, elektron darslik, audio-vizual vositalar (har bir mavzu yuzasidan
sinflar kesimida taqdimot, multimediya, videorolik) bilan ta’minlangan bo‘lishlari shart.

Shunda darsliklarning hozirgi hajmi hamda moddiy xarajatlar keskin qisqarib, ular asosan, har
bir mavzuni o‘rganish algoritmidan iborat bo‘lar edi.

3. Darsliklar, elektron o‘quv adabiyotlarida berilgan matnlar, testlar, mustaqil ish uchun
topshiriqlar, didaktik materiallarni ham ijodiylashtirish, ham zamon talablariga javob beradigan
tarzda takomillashtirish ustida o‘ylash va izlanish lozim. Buning uchun darsliklarimizda
0‘z aksini topgan sharqona testlar, topqirlar bellashuvi, quvnoqlar va zukkolar musobaqasi,
mantiqiy mashqlar uchun zarur bo‘lgan savol va topshiriqlar miqdorini oshirish maqgsadga
muvofiqdir. Yana bir muhim jihat shundan iboratki, o‘zbek tili darslik va o‘quv-metodik
adabiyotlarining mazmuniga xalqaro baholash dasturi PISA, TIMSS talablarini singdirish
Zarur.

4.0°zbek tili o‘qitishda o‘quv materiallari muayyan izchillikda maqsadli yo‘naltirilishi, mavzuiy
— muammoli tizimda, ya’ni ma’lum bir mavzu doirasida tilimizning barcha imkoniyatlaridan,
ifoda va tasviriy vositalaridan bir yo‘la, o‘zaro bog‘lanishda o‘rganishga o‘tish, chunonchi,
fonetika, leksikografiya, sintaksis bo‘limlarini o‘rganishda matn yaratishning bosqichli tizimi,
o‘n bosqichli mustagqil, ijjodiy fikrlash mashqlaridan foydalanish zamon talabidir.

5. Bolaga muloqot qilish, nutqni rivojlantirish, tilning barcha imkoniyatlarini o‘rganish va
rivojlantirishi uchun jismoniy, ijtimoiy, psixologik imkoniyatlarni yaratish lozim. Shaxs
kamoloti to‘laqonli — ong va tuyg‘u, ruh va tan birligi tarzida shakllantirishga asoslanish kerak.

6. Lingvistik, nutqiy kompetensiyalarni — til sathlari  (fonetika, leksika, grammatika)
haqida bilimlar va tilning ifoda vositalarini (tinglab tushunish, gapirish, o‘qish, yozish)
egallash ko‘nikmalarini shakllantirishga yo‘naltirilgan lug‘atlar, mashq-topshiriqlar, matn,
she’r, topishmoqlar miqdorini ko‘paytirish va darsliklarda aks ettirish magsadga muvofiq.

7. O‘zbek tili ta’lim sifatini boshqa davlatlarning ta’lim sifati bilan qiyoslab, ta’lim
sifatini xolisona o‘lchaydigan milliy tizim yaratish va xalqaro tizimga kirish, ta’lim sifatini
oshirish kerak.

8. O‘zbek tili fanini o‘qitishning shakl, metod, texnologiyalarini yangilash va
o‘qituvchilarning bu boradagi bilimini oshirish, tayyorgarligini kuchaytirish maqgsadida malaka
oshirish kurslari rejasini takomillashtirish lozim.

9. Iqtisodiy hamkorlik va rivojlantirish tashkilotiga a’zo davlatlardagi nufuzli ta’lim va ilmiy
markazlar, xalqaro hamda xorijiy tashkilotlar bilan alogalarni yo‘lga qo‘yish, PISA va TIMSS
baholash dasturida ishtirok etib, yuqori natijalarga erishayotgan ilg‘or va rivojlangan davlatlar
tajribasini o‘rganish orqali o‘zbek tili faniga oid barcha didaktik materiallarni shakllantirish
Zarur.

Yuqoridagi vazifalarning o‘z vaqtida va sifatli bajarilishi mamlakatimiz ta’lim tizimining
xalqgaro ta’lim jarayoniga integratsiyalashuvini ta’minlaydi, sohadagi bo‘shliglarni aniqlashga,
yangi vazifalarni belgilab olishga xizmat qiladi.

Xullas, ona tilini o‘qitish metodikasi ijodkor, komil-u fozil inson shaxsni tarbiyalash
sohasida hamkorlik pedagogikasiga hamda shaxsga yo‘naltirilgan ta’lim tizimiga tayanadigan
yo‘Ini tanladi. To‘g‘ri tanlangan mazmun esa maqsadga erishishga yordamlashadi.

Hosops [ 2020 7-Kucem TourkeHT
111



% V3BEKHMCTOHJIA WJIMHH-AMAIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBJIIMKA
@ 22-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH

DAVLAT TILI - MUSTAQILLIGIMIZ BELGISI

Yangiyeva Gulnora Farmonovna
Buxoro shahar 16-maktab o ‘qituvchisi

Annotatsiya: ushbu maqolada millatimiz o‘zligi bo‘lgan ona tilimiz haqida bayon etilgan.
Kalit so‘zlar: lug‘at, rus tili, ta’lim, sinonim so‘zlar, o‘zbek tili.

Darhaqiqat, millatning millatligini, xalgning xalq ekanligini ko‘rsatib beruvchi asosiy vosita bu
uning tilidir. Til- millatning boyligi va bebaho mulki. Til- xalgning o‘tmishi, buguni va kelajagini
bog‘lovchi ulug® karvon yo‘lidir. Aslida, noyob ijtimoiy-siyosiy hodisa bo‘lgan til insonga
tabiatning bebaho ehsonidir. Til-ma’naviyat olamini tutib turuvchi ustun. Xalq hayotining oynasi,
tiniq ko‘zgusidir. Til millatning o°zligi, yurt shodiyonasidir. Ammo bu shodiyonaga osonlikcha
erishmadik. Tarixga nazar solsak, bu turkiy zamin ne-ne sinovlarni boshidan o‘tkazmadi... Turk
bosqini, mo‘g‘ullar zulmi, arab istilosi, rus istibdosi... Bardoshi asrlarga teng xalqimiz sabr otlig*
daraxtdan o‘ziga haykal qo‘ydi go‘yo... Qay bir bosqinchi millatning boshi uzra qonli shamshirni
o‘ynatar ekan, eng avvalo, ona tilimizni, dinimizni, ma’naviyatimizni yo‘qotmoq istadi.

Ha, ona tilimiz ajib bir gul ediki, g‘unchasidan judo etdilar, shunday bir daraxt ediki, quyosh
tomon oshiqgan novdalarni chopdilar, ammo ‘“kallaklangan tut” singari yana yuksaklarga
intilaverdi. Ona tilimizni yo‘qotmoq istagan kimsalar yetmish ikki tomirini yo‘qotib bo‘lmasligini,
ona allasi bilan kirgan tilimizga muhabbat tuyg‘usini qalbdan chiqarib bo‘lmasligini qayerdan
bilsin?! Birinchi Prezidentimiz aytganlaridek: “Jamiki ezgu fazilatlar inson qalbiga, avvalo, ona
allasi, ona tilining betakror jozibasi bilan singadi. Ona tili-bu millatning ruhidir.”

1989-yil 21-oktabr. Bu kun xalqimiz tarixida o°zini tanigan kunlardan biri bo‘lib qoldi.

Bu kuni turli istibdodlar davrida toptalgan, xorlik zanjiri ila bog‘langan ona tilimizga Davlat tili
maqomi berildi. Ushbu tarixiy sanaga o‘ttiz bir yil to‘ladi.

O‘zbek tilining rivojlanishida behisob hissa qo‘shgan buyuk shaxslar ko‘p. Bulardan tilimizning
otasi M. Qoshg‘ariy, uning “Devoni lug‘oti turk ” lisoniy qomusi, Yusuf Xos Hojibning “Qutadg‘u
bilig” asarlari digqatga molikdir. Shu o‘rinda o‘zbek adabiy tiliga asos slogan, uni Davlat tili
maqomiga ko‘targan millat fidoyilaridan biri bobomiz Alisher Navoiy nomini tilga olmaslik
mumkin emas, albatta. Har gal tilimizning ravnaqi haqida gap ketganda Navoiy-u Boburlarni,
Mashrab- Ogahiylarni tilga olamiz. Bugungi dorilomon kunlarga yetishishimizda, tilimizning
barhayotligida A.Qodiriy, Cho‘lpon, Fitrat, Usmon Nosir kabi zukko yozuvchi va shoirlarimizning
xizmatlari beqiyos. Qatag‘on qurbonlari deymiz, o°z tilini tan olib, uning ravnaqi yo‘lida xizmat
qilib, tilning yo*qolib ketmasligi uchun jonini tikkanligi sabab ham hukm chiqarilishinida kutmay
otilgandirlar, balki.

Ona tilimizga Davlat tili maqomi berilgach 24 moddadan iborat Davlat tili haqidagi qonun
ishlab chiqildi.

Ma’lumki, har bir xalqning o°‘ziga xos, milliy, insoniy qadriyatlari bor. Inson faqat til bilish
orqaligina boshga millatlarga xos azaliy va abadiy qadriyatlardan bahramand bo‘ladi. Barkamol
inson bir necha tilni bilish orqaligina o‘zida boshqa xalglarga xos bo‘lgan eng yaxshi fazilatlarni
kamol toptirishi mumkin. Til bilish insonlarni yaqinlashtiradi, har qanday qiyin muammolarni
osonlikcha yechishga imkon beradi. Ammo o0‘z ona tilini bilmay, uni mensimay boshqa tillarga
ko‘r-ko‘rona yondashishchi? Ba’zi do‘stlarimning tilida uchrab turadigan boshqa tillardan kirib
o‘zlashib ketgan so‘zlarni eshitib lol qolaman. Til bilgan yaxshi, ammo uni 0‘z o‘rnida qo‘llay
olish undan ham yaxshi...

Har ganday jamiyata’zosining ma’naviyati, eng avvalo, o‘zmilliy tili va adabiyotiga munosabati,
ularni nechog‘li qadrlay bilishiga bog‘liq. Bugun boy ma’naviyatli, dunyoqarashi keng, barkamol
bo‘lib voyaga yetishimizda, avvalambor, 0‘z ona tilimizni mukammal bilishimiz darkor deb
o‘ylayman. Menimcha, odam go‘dakligidayoq ona tili ta’sirida bo‘ladi. Shuning uchun bolaga
yoshligidan oz tiliga e’tiborli bo‘lish, u bilan g‘ururlanish hissini uyg‘otish lozim. Ayni kunlarda,
axborotlar asrida internet orqali buyuklarning fikrlarini, shuningdek, kitob o‘qiyotganimda ularning
dono o‘gitlarini yozib qo‘yishga va kerakli o‘rinlarini yod olishga odatlanganman. Dilimda o*qish
zavqi tug‘yon urayotgan ushbu kunlarda faqat badiiy asarlar o‘qish ishtiyoqi menga tinchlik
bermayapti, ayniqsa, ajdodlar hayoti bitilgan kitoblarni sevib mushohada qilish jarayonida ushbu
satrlarni yon daftarimga qoralab qo‘ygan edim:
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“Ona tilida fikrlashga, toza gapirishga, nutqingizni har xil yot unsurlardan saqlashga harakat
qiling. Qayerda va kim bo‘lmasin, ona tilini kamsitishlariga also yo‘l qo‘ymang. Til mavsumiy
libos emaski, ob-havoning o°zgarishiga qarab almashtirilsa. Onaizor, Vatan, millat kabi
tushunchalarning har biri betakrordir. Ona tili ham bitta. Agar o°z xalqingiz orasida soqov va yot
bo‘lib qolishni istamasangiz, ona tilini puxta o‘rganing, uni boshingizga ko‘taring. Kishi boshqa
tilda bilimli bo‘la oladi, ammo faqat ona tilidagi bilimigina bekam-u ko‘st bo‘lishi mumkin. Ona
tilini e’zozlashni, qadrlashni va asrashni ma’rifatli millatlardan o‘rganing. > G*aybulla as-Salom
tomonidan yozilgan ushbu satrlar naqadar ta’sirli, kishini o‘ylashga chorlovchi fikrlar... Barchani
chuqur jumbushga solayotgan bugungi kasallik tugab jonajon maktabimga yo‘l olsam, albatta,
ushbu jumlalarni ona tili fani ustozimga ham ilinaman.

Ona tilim... Onamning allasi, sening chiroyli so‘zlaring, ajdodlarimiz g‘ururi, gancha g‘amgin
yuraklar orzusi, galbimga yorug‘lik berayotgan ilm ziyosi ham sensan. Bizni jahonga tanituvchi
faxrimiz, g‘ururimiz ham sensan. Boshimizni baland qilgan ona tilim, qancha ko‘zyoshlar va
qurbonliklar evaziga qaytgan ona tilim, naqadar azizsan. Janglardan omon chigqan pahlavonga
o‘xshaysan. Senga bu tarix qancha jafo toshlarini otsa ham, shu o‘zbek xalqi timsoli bo‘lib
yashading. Sen buyuk tilsan. Senda buyuklar ijod gilgan. Lekin bir paytlar sen haqingda she’rlar-u
g‘azallar yozib, sha’ningga magqtovlar gila olarmidik. Yo‘q, til gadrini bilmas, zabonsiz kimsalar
seni oyoqosti qildi, g‘ururingi toptashdi. Buyukligingni yo‘q qilmoqchi bo‘lishdi. Bizning qadimiy
tilimizni unutmoqchi bo‘lishdi. Lekin sening takrorlanmas, bebaho soz’laringni unutmadik. Sen
Davlat tili maqomini olgan kuningdan boshlab qaytadan dunyoga kelgandek bo‘lding.

Ona tilim —sen g‘ururim, sen orim, shavkatim va iftixorimsan.

Foydalanilgan adabiyotlar:
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Annotation: This article is devoted to how to teach English vocabulary among the students
and some techniques used during the lesson. With the help of various examples, the cases of
usage are presented in this article.

Key words: method, techniques.

KaroueBble cJ10Ba: METOAbI, TCXHHUKA.

As we know that English language is becoming more and more popular all over the world
and in all spheres of life; in particular, anyone who wants to succeed in the business world has
to be able to speak English. Learning vocabulary is a very important part of learning a language.
As Michael McCarthy said, “The biggest component of any language is vocabulary . The more
words you know, the more you will be able to understand what you hear and read; and the better
you will be able to say what you want to when speaking or writing. Knowledge of vocabulary has
a serious influence on general language competence. The more words students know, the more
secure they feel and the more willing they are to communicate. But how can they best process new
words? And how can teachers make it easier for their students to learn new words and retain them
in their long-term memories?

In order to create a focus on vocabulary acquisition, teachers need to integrate vocabulary
teaching concretely and directly into their lesson plans. Vocabulary has its place in every lesson
and can be organically pulled from the other skill areas covered in the lesson. A collaborative,
student-centered approach works well, and ensuring that each student provides a word for a
collaborative wordlist makes them all accountable. Perhaps the students may be asked to work on
their collaborative wordlist for the first ten minutes of the lesson — every lesson; or maybe it could
be set as a group homework assignment. In this way, vocabulary work can be either the appetizer
or the

dessert course to any lesson. Electronic (try PowerPoint or others) and hard copy wordlists
should include the following:

Must-haves for wordlists:

— student’s name (so that if there is an error, you can find out which student is

accountable)

— picture of the word (or a picture that describes the word)

— translation of the word

—example

— suffix/prefix

— pronunciation (through the phonemic alphabet or, on an electronic wordlist,

with a sound clip so that the students can hear the word being pronounced).

Some students often complain of not knowing the words in a text- which is not

surprising, because the level of the English language is high at University/high educational
institutions.

Here is a selection of them that you might like to try with students.

1. Labelling images.Putting new words in a picture or diagram gives the students a useful visual
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reference. Those students who learn words best by seeing them written down will benefit from this
technique. Actually drawing the picture or diagram is a way of stimulating creative thought, which
helps making memorization easier. Students can also be encouraged to draw pictures and words in
the air with their hands if they find this is a good way to help them remember them. In the example
here, the student has drawn a body and labelled the different parts, but you could also get them to
draw a house or flat and write the names of the rooms, the furniture, etc.

2. Using sticky notes.Writing new words on sticky notes, together with a translation, synonyms
and example sentences, is another technique which will appeal to students who like to write
things down and learn by seeing words in their written form. The sticky notes can be put in those
places where the students spend most of their time or where they are sure to see them several
times a day. Each time they look at the note, they revise the words. When they have finished
with one note, they can stick up a new one.

3. Creating associations.Some students learn by making associations between a new word
and one they already know. These associations are very personal, so the students must be left
free to create their own: the ones that will work for them. The teacher could give some hints,
however. The point is that, the word will be memorized and years later, the students will be able
to remember it. Learning a word is a relational process. For example, many years ago I tried
to memorize the word syringe by associating it with Syria. There is no logic to the association,
but the word is still in my memory!

4. Reading books.Another technique is to read books and to write down new words as
you encounter them, learning them in the context of the story. Some students will be able to
remember not only the word, but even the page and the position on the page where a word
was printed. The more you read, the more you learn. You will pick up new words without even
realizing it when you read. Reading lets you see how words are used in sentences, and lets you
understand them through context clues.

5. Listening to audio input.Students who like to learn by listening should be encouraged
to enlarge their vocabulary by spending as much time as possible listening to recordings, the
radio, podcasts, etc.

6. Working with a dictionary.One of the best techniques for expanding vocabulary is to
write down words from the dictionary in groups, for example a group of compound words made
from two other words, such as headache, lighthouse, snowman, etc. Dictionaries provide not
only definitions of words, but also phonemic transcriptions. These are especially useful given
the confusing nature of English spelling, which often misleads us as to how words should be
pronounced (consider, for instance, though, trough and thought).

7. Finding international words.Students can be told to look for international words, those
which also occur in their native language(s). There are plenty of examples nowadays. Sometimes
we even do not realize that a word from our mother tongue is used in English or vice versa.
For example, boss, catastrophe, hooligan and tornado are all English words which come from
other languages. Students who like to learn by listening will find the similar sounds an aid to
memorization.

In all of above sentences, both English teachers and students can develop their vocabulary
level. But it is very important how to teach it. Firstly, it depends on the teachers. In vocabulary
lessons teachers should plan how methods they can use in any part of the lesson, then they
pay attention students’ psychology. Which student can learn best in any technique? Just then

Hosops [ 2020 7-Kucem TourkeHT
115



% V3BEKHMCTOHJIA WJIMHH-AMAIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBJIIMKA
@ 22-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH

they identify their preferred vocabulary technique. For this, they can take a simple experiment.
Students are divided into small groups and played a game. The game seems like that: First group
gives a word to another. Then the members of other team begin answering. Some students can
immediately answer when they listen the question. Others write down and decide, then answer.
But the third ones write nothing: try to connect/create associative words. In that time teachers
can identify their learning tips and suggests using which technique is best for them.
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TIPS FOR LEARNING ENGLISH BY TRAVELLING
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Annotation: In the given article the increasing role of tourism, due to its development in the
recent years, in learning foreign languages, particularly the English language is discussed.

Key words: communicative knacks, crosscultural communication, cultural boundaries,
travelling abroad.

Nowadays life demands knowing a lot of things and in this fast-pacing world we wish to go
with the times. That’s why more and more people apprehend the value of foreign languages,
particularly English, as it is regarded as one of the most widespread and widely-used languages
in the world. Some of us study it merely in schools, colleges and universities, others
attend different courses. And only a small number put their utmost to improve it with the
aim of talking fluently and utilize it in work, studies or everyday life. So we try to find the
fruitful ways of enhancing our speaking competency and common knowledge of this language.
Nowadays there is a great variety of means to achieve such intentions , and one and all can
single out the best one. Looking for some special way to upgrade our English, we draw on a
great number of methods, which have their pros and cons. And sole travelling abroad and good
practice could back us up to comprehend that it’s the first and foremost means of enhancing
English communicative knacks. According to the recent studies, in 2008, approximately 56%
of Europeans were bilingual and 38% of them spoke English. Experts predict that by 2020,
30-35% of the Asian population (versus today’s about 8-10%) will use English daily.
Within the limits of the world civilization process, scientific-technical progress, means of
transport development, forthcoming technological possibilities, and also greater opening
up of limits between states, the modern person has received unlimited possibilities to contact
with representatives of other cultures. It means that in present conditions crosscultural
communication is carried out in different spheres of human life: economic, political, military
cooperation, different cultural events (exhibitions, festivals and so on), studying abroad, fashion,
sport and tourism (travelling). An individual as a bearer of definite culture is one of the
key channels of crosscultural communication. That’s why according to one of the outstanding
authors.: “tourism phenomenon as one of the main forms of cross-cultural communication
deserves special attention”. In modern Uzbekistan, the amendment of the tourism issue as a
cross cultural communication phenomenon represents great scientific and practical interest.
Not long ago, Uzbek nation possessed the possibility of make their direction to a foreign soil
without difficulty; it led to tourism development. The trivial of this topic is confirmed by the
fact that tourism began to be considered by Russian and foreign authors more often. The role of
travelling abroad in the modern world is enormous, as we have the amenities not only to have
a rest, but to enrich ourselves with cultural, historical and communicative plans. Tourism is one
of the leading and most dynamic fields of the world economy. It was recognized as the
economic phenomenon of the century for quick growth rate and it’s becoming the most
important sector over recent years. To the view of some authorities: “In man y countries
tourism plays a significant role in actuation of foreign -trade balance. It influences greatly such
key fields of the economy as transport, communication, construction, agriculture and the
production of consumer goods, in other words, it plays the role of special accelerator of social
economic development”. This means that the role of tourism is irrefutably important. Therefore,
travelling abroad can be considered one of the best means of enhancing English communicative
skills. People are crossing national and cultural boundaries more easily and more frequently than
ever before. This is especially true for people participating in short term stays for business, travel
and tourism. Furthermore, taking a trip abroad and converse with native speakers to hear their
particular accent and vernacular and to practice everyday speech patterns. Remembering
to use multiple resources will provide greater satisfaction and accelerate your progress in
English. The idea struck us that we could go abroad, travel to Europe or even America and try
to merge into another culture and consequently, improve English, having more practice. It is a
fact that it is impossible to conceive of a person being communicatively competent without
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being linguistically competent. In order for communication to be successful, learners need to
know the appropriate social conventions. And in order to develop communicative skills
it’s important to come face-to-face with another culture, to be part of it even for a short period
of time. Only travelling abroad can help you achieve this aim. Being acquainted with new
traditions the first or two weeks will probably be some of the toughest weeks of your life, but
also the most rewarding. Especially, if they have a desire to travel with the purpose of learning
a language will not only enrich their day-to-day travel experiences, as well as the daily
necessity of interacting with local people has been the impetus they need to advance in English.
but meaning that they come home with a new skill, ready for their next worldly adventure or
future job application. [1] To put in a nutshell, Learning English through following new
trends and travelling abroad makes people willing to learn the language, develop their ability to
speak fluently and advocate them to overcome the language divide. Therefore, the aim of this
article is to detect the best way of enhancing communicative skills in English and prove that
travelling abroad can be considered one of the means of speaking skills development.
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AnHoTanus. TepMuH «oOyyeHue, OpUEHTUPOBAHHOE Ha yUaIUXCS» OTHOCUTCS K IIMPOKOMY
CHEKTPY OOpa30BaTENbHBIX MPOrPaMM, OMbITa OOy4YeHMs, y4eOHBIX TMOAXOAOB U CTpaTeruit
aKaJeMHUeCKOi MOAIeP KK, KOTOPBIE MPEIHA3HAYCHBI IS YIOBIETBOPEHHUS PA3IUUHBIX Y4eOHBIX
norpeOHOCTeH, MHTEPECOB, CTPEMJICHHUH UM KyJIBTYPHOTO IPOUCXOXKACHUS OTACIbHBIX YUAILXCS
U rpynn yvamuyxcs. i TOCTM)KEHUS STOW LEIM ILIKOJIbI, YUYUTENs, KOHCYJIBTaHTBl U ApyTue
CTHEeMATUCTHI B 00acCTH 00pa3oBaHHMS MOTYT HCIIOJB30BAaTh CaMble pa3Hble 00pa3oBaTelIbHBIC
METO/Ibl, OT U3MEHEHUS 3aJJaHU I 1 y4eOHBIX CTpaTEruii B KJIacce 0 MOJTHOTO M3MEHEHUS CII0CO00B,
KOTOPBIMH y4Yallluecs rpynnupyrorcst 1 00y4yaroTcs B HIKOJIE.

KiroueBble ci10Ba: yyamuiics, KOMIETEHIINH, HHTEPEC, POJib, ydacTue, pOpMUpPOBAHHE.

Bb1 xorga-HuOyib noceman cecCuio KOHPEepeHIMN U BUJICNHU, KaK TPYMIbl YUYUTEIeH yXOIIT
nocepeauHe? BoiabHO CMOTPETH, HO BIIOJIHE MOHATHO. YacTO OHU YXOJAT, IOTOMY YTO CEaHC HE
COOTBETCTBYET UX OKuAaHusM. [laBaiiTe OyneM 4eCTHBIMHU: KOT/Ia YUUTENs W/HIU aJMUHHCTPA-
TOpBI MOCEIIAI0T y4eOHbIe MEPOIPUSTHSI, KAKOBO €AMHCTBEHHOE HEOCIIOPUMOE OXHJlaHue - 0e3
KOTOPOTO CEaHC CUMTaeTcs HeynayHbIM? OTBET: yUTH C HaBBIKAMHU W CTPATErwsIMHM, KOTOPBIE
MOXHO MCIIOJIb30BaTh HEMEIJIEHHO, YTOObI MOBIUATH Ha 00yueHue U paboune 00sS3aHHOCTH.

JlocTrKeHHE 3TOU LeIU 03HA4aeT MIOHUMAHUE TOTrO, YTO LEHAT YYaCTHUKH, U BOBJICYCHUE UX
B 3TU obnactu. DPQeKTuBHOE NMPO(HECCHOHATBHOE Pa3BUTHE YUYUTHIBACT TO, YTO, IO MHEHHUIO
yuauTenei, MoMoXeT UM cTath 0osee 3(h(HEeKTUBHBIMU. JTO KaCAETCS U UX YUCHUKOB. YUaluMCS
MOJKET OBITh 3aIpeIleHO MOKUIATh KJIACC, €ClM O0y4eHHE UX HEe KacaeTcsi, HO €CTb MHOTO JApYy-
IMX CHOCOOOB, KOTOPHIMH OHM MOTYT BOCHOJIb30BAThCA.

VY4eOHble KJIaCChl, OPUEHTHPOBAHHBIEC HA yUAIMXCs, BKIIOYAIOT y4yallluXcsl B IJIAHUPOBAHUE,
peanu3anuio M OLEHKY. BoBieueHue ydamuxcs B 3TH pelIeHHs MOTpedyeT OT HUX Oobliei
paboThI, YTO MOXKET OBITH XOPOLIO. YUUTEINsl JOJKHBI MPUBBIKHYTh K CMEHE CBOETO CTHIIS PY-
KOBOJICTBA C IUPEKTUBHOIO Ha KOHCYJIBTATUBHBIN - ¢ «/lenal, kak s rosopro» Ha «lMcxonsd us
BAaIlIMX MOTPEOHOCTEH, JaBaiiTe COBMECTHO pa3padoTaeM W peanu3yeM IUIaH JIeHCTBHI.

Pa3pemmmth ywamummcsi yyacTBOBAaTh B NPUHATUU pelieHu. UToObl MOCTaBUTh YYEHHUKOB B
LEHTP UX COOCTBEHHOIo 0Oy4eHHUs, HEOOXOJUMO MX COTPYIHMUYECTBO. VM Hy>KE€H ronoc B TOM,
IIOYEMY, 4TO U Kak (popMupyercs y4eOHbIH OIBIT.

VYyamumMces He00X0IMMO MOHATh LIEHHOCTh MIPEMETa, CIOBAPHOTI'O 3araca U HaBbIKOB, MPEKIE
YeM OHH 3aXOTAT MPHIOKHUTH ycruiusa. OTBeTsl «IT0 00s3aTenbHbIA yueOHbIN man», «Bam 3to
noHazooures ans tectay wim «llotoMy 4To S TOBOPIO, YTO 3TO BAKHO» MPEIHA3HAYCHBI IS
SKOHOMHH BPEMEHM, HO OHM NPHUBOIAT TOJIBKO K TOMY, YTO YyYalIUeCs Ha CJIOBAX IMOBTOPSIOT
OCTaJIbHYI0 4aCTh MHCTPYKIUH. [0Ka3bIBaTh aKTyaJIbBHOCTh C TOUKHU 3PEHUS YIEHUKOB aHAJIOTU4-
HO TOMY, KaK Y4HTeJNs IPOXOIAT NpodeccuoHaabHOe pa3BUTHE, CBSI3aHHOE C PabOTOM.

To, 4To m3yuaercs, mpeanoiaraet, 4to yyamuecs BblOuparoT ¢okyc coxepxkanus. ITycts ux
HMHTEPECH! ONPENCIAIOT COIEpkKaHUE, KOTOPOE YUYUT HaBbIKAM M KOHILenuusaM. Hampumep, npu
0o0y4eHUU YOEIUTEIbHOMY IHCbMY HEKOTOpBIE YYEHHKH MOTYT 3aXOTeThb JEKOHCTPYHMPOBATh
pexiaMy, 0030pbl MPOJAYKTOB, CTaThH WJIM TOYKU 3PEHHUS Ha COIMANbHBbIE MpoOiemsl. Jlydrmas
cTparerus - NpocTO CHPOCHUTh, YTO YUEHUKH XOTAT UcciaenoBars. HagHuTe ¢ MO3roBOro mrypmMa
TOTO, YTO UM HPABUTCS J€JIaTh, U 0OCYIUTE UX BMECTE, YTOOBI COMOCTaBUTh UX MHTEPECHI C Ha-
BBIKAMHU M KOHLICTILUSMHU.

To, xak OyzeT NpoAeMOHCTPUPOBAHO 00YUYEHHE, 3aBUCUT OT Pa3IMYHbIX CIOCOOOB TOHUMAHUS
ydamumucs. [Ipennaraiite pa3nuuHble BapuaHThl IPOLYKTOB B 3aBUCHUMOCTH OT TOTO, 4YTO BbI
3HAETe O CBOMX yUeHHUKax. be3omacHbIi MOIX0/ - MPEJIOKUTh TP BapuaHTa. YduTelnb pa3pada-
THIBA€T JiBa BapUaAHTa, UCXOJS U3 TOrO, YTO HPABUTCS OOJBIIMHCTBY YYEHUKOB. TpeTuil Bapu-
aHT - IyCTOM Y€K - ydallluecs IpeuiaraloT CBOM COOCTBEHHBIN MPOAYKT WM IpPEICTaBJICHUE.
Ecnn npenyioxxeHre COOTBETCTBYET aKaJE€MHUYECKUM TPeOOBaHMSM, BO3MOXKHO, IOCIE HEKOTO-
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PBIX TIEPErOBOPOB, YUCHHK MOITYyYaeT 3JCHBIN CBET.

JlaiiTe ydammMmcsi BOSMOXXHOCTB B3SITh Ha €05l OTBETCTBEHHOCTH 3a 3aHSTHS, J1aXKe €ClId OHH
MOTYT HE 00JIaZlaTh BCEMU HAaBBIKAMH COACP)KAHUS. YUCHUKH SIBIISIOTCS TTOTPEOUTENISIMU 3aKOH-
4eHHOTo o0pa3oBaHMs. PeOeHOK B TpeTheM Kilacce 3HaeT TPH roja MpernoJaBaHus U 00ydeHUs,
a JIECATUKIIACCHUK - JIECATD JIET.

XOTs copepKaHue YCIOXKHSAETCS, MIKOJIbHAS Cpella KapIMHAIbHO HE MEHSETCS. YUYCHUKU U3-
y4aloT MaTeMaTHKy, ECTECTBEHHBIC HAyKH, POJHOU SI3bIK, aHIIMUCKHM SI3bIK U UCTOPUIO, & TAKKe
JpyTHe TMPeAMEThl U OOIIA0TCS ¢ dKCIepTaMu B 00macTu 00pa3oBaHus (YUUTEISIMU). Y YCHUKH-
BETEPAHbI, KaK W OIMBITHBIC YUUTEINS, 3HAIOT, KAKUE THUITBI OOYYCHHSI JTyUIlle BCETO MOAXOAAT UM
CaMHM.

Coxparure nipssMoe 00ydeHHE YUHUTENs 33 CUET YBEIMYCHUS! YIeOHOU NeATEIIbHOCTH TIOM PY-
KOBOZCTBOM yuaiuxcs. Hekotopele nmonxopl BKiIouaoT: Beidop Ha ocHOBe nHTEpecoB; LleHTpsl
10 MHTEpecaM (Tak)Ke OTHOCHUTCA K yYallUMCS CPEIHUX M CTapIiuX KiaccoB); Yac reHus.

[Ipu3naiiTech, 4TO YYCHHKH - 3TO OTpaKCHUE HAC Kak yuyeHuKoB. Korja mpemnomaBarenu 4yB-
CTBYIOT, UTO UX MPO(ECCUOHATLHBIN OIBIT YBAKACTCSI BO BPEMsI YPOKOB, UX 3aHHTEPECOBAHHOCTh
Y BOBJICYEHHOCTH BO3PACTAIOT. YBEPEHHOCTh BO3PACTAET IO MEPE TOTO, KAK OHU IMOHUMAIOT, KaK
WX CYyIIECTBYIONIMIA OTBIT BIUCHIBACTCS B M3ydaeMbIe HOBBIC KOHIICIIIUH.

JleTn 1 TMOIPOCTKH OJMHAKOBO HYXKIAIOTCS B TOM, YTOOBI yueOHas mporpamma Obuia mpen-
CTaBJICHAa B 3HAUUMOM JIJIsl HUX KOHTeKcTe. MM HeoOXoqumMo MOHUMATh, KaK MOAXOIAT UX CYyIlle-
CTBYIOIIME TAJAHThl U KaK OHU MOTYT YBEPEHHO MPUMEHSITHh 3TU HABBIKH 3HAYMMBIM 00pa3oM B
CBOCH KM3HU BHE IIKOJBL. [10 BO3SMOXKHOCTH MOKa3bIBAalTE HA YPOKaX OTHOIICHUS M3 PEATbHOTO
mupa. /g 6onee rIyOOKOro OmbITa MOMPOCUTE YYALTUXCS TPUMEHHUTh HABBIKA TaKHUM 00pa3oM,
9TOOBI TOAICPHKATh WM YIIYUIIUTh UX TEKYIIUH «PEATbHBI MHPY.

OTKaXUTECh OT MOTPEOHOCTH B KOHTPOJIE. MOl CHIH B TISITOM KJIacce MOACIHIICS 3TUMH MY-
JPBIMH CJIOBAMH OTHOCHUTENIBLHO IIKOJIBHBIX M IOMAIIHUX 3aHATH: «[louemy oHu (yuurens) npo-
JIOJKAIOT TOBOPUTH O PEaJIbHOM MHUpe? DTO MOU peaibHBII MUPY.

JleTu ¥ OAPOCTKU CO37ar0T 00bEMBbI KOHTEHTA Yepe3 collhaibHble ceTH, Takue kak YouTube,
noakactel, Minecraft u telegram. Hexoropsie 3apabaTbiBatoT JeHbIW B mpouecce. bmaronaps
CBOUM YBJICYCHHUSM, 3TU MOJIOJIBIC JIFOAM CO3JIAI0T MOCIIEA0BATEICH U MPUCOSAUHSIOTCS K IPYTUM
10 Mepe CO3/IaHus U PaCIIMPEHHUs] COIMAIBHBIX ceTeid. Korna 3Tu ke aBTOpbl KOHTEHTA U Mpe-
MIPUHUMATENH TTOCTYNAIOT B IIKOJIBI, BCE, YTO OHM 3HAIOT M MOTYT CO3/IaTh, OCTAeTCS B CTOPOHE.
Tem He MeHee, KOT/Ia OHM 3aKaHYMBAIOT ILIKONY, OHU COOMPAIOT HaBBIKU, OCTABIIMECS 3a Mpeje-
JIaMU LIKOJIbI, 1 BOCCTAHABIMBAIOT CBSI3b CO CBOMMHM PEAIbHBIMHU CETSMHU.

Y4eHukb npUHOCAT MHOTO Bellled, KOTOPbIE MOTYT 3aMHTEPECOBATh U YIIIYOUTh UX y4eOHBIN
myTh. CroXKHas 3a/1a4a - U MEPBBIN IIAr - 3TO 00S3aTENBCTBO YUUTENSI PA3MBIIUIATh O METOAX,
KOTOpBIE TIOMOTAIOT yJalumcst OpaTh Ha ce0si MHUIMATHBY.

Bcerna crapaiitech UCTOIB30BaTh JTHOOBIE BO3MOXHOCTH.

[Monxox k oOy4eHHIO, OPHEHTUPOBAHHBIM Ha YYalIuxcs, MOOYXIaeT ydaluxcs Oparh Ha
ceOs OOJIBIIYI0O OTBETCTBEHHOCTh 3a CBOE OOy4YEHHE WM MpeACTaBisieT co00il mpolecc, KOTOPhIi
B 3HAUUTEJIBHON CTENEHU OMHUPAETCs Ha MPO(EeCCHOHATBHYIO YBEPEHHOCTh B TOM, UYTOOBI «OT-
MyCTUTH» TPAJUIIMOHHBIE 00S3aHHOCTHU MpEnoaBaTers.

Hcnonp3oBaHHas IuTeparypa:
1. Kapaynos FO.H. Pycckuii s3bIk 1 si3pikOBast IngHOCTh. M., 2003.
2. ®enopenxko JLII. [TpuHIUBEI 1 METOABI OOyUECHHSI pyCCKOMY SI3bIKY. M., 1964.
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PYC TUJIM JAPCIIAPUIA PAKAM KATHAIIT'AH MAKOJIJIAPHUHI'
AXAMUATHU

Hupmemosa Mykaooac Illepmemosna

Xopasm eunoamu Illoeéom mymanu

46- maxkmaoé 1- moughanu pycemunu yKumyeuucu
Emaill: muqaddas@inbox.uz; Telefon: 99 - 502- 24- 29

AHHOTamusi: Ma3kyp Makojaaga pyc TWIU Aapciapuga GoipgaraHmiIagurad MaTeMaTHK
MakoJIapJaH HaMyHaap KeJITHPHUIITaH.

Kanut cy3nap: Maxkon, XukMarian nubopa, KoQusIOUUIUK, TabIUM Ba TapOus Y4OFu, pyc
THJIH, TapOUsl OJUII yCyIUIapH, KAMOJIOT, MAbHO

MabJiyMKH, MAKOJ — XaJIK OF3aKHM VKOAU  OYynu0O, KUCKa Ba IyHIA, o0pa3im, rpaMma-
TUK Ba MAaHTUKUN Tyraj Ma’ HOJIM XUKMaTJIu MOOpa, YyKyp Ma3MyHJIM, MyailsiH pUTMUK LIaKjra
ara kaHp. Makosiapiapaa aBioa-aXI0IapHUHT Xa€Tuil Taxkpubanapu, kaMusitra MyHocaba-
TH, TAPUXH, PYXHH XO0JaTH, 3TUK Ba SCTETHK TYWUFyJIapH, WKOOUI (a3uiarmiapu myxKaccamiiami-
rad. Acprnap MoOaliHUAa XaJlK opacuia cailKajulaHuO, MX4yaM Ba COAJA MOAITHUK IIAKITa Kej-
ran.Makomnapnap MaB3y KHXaT[IaH HUXOsATAA OOW Ba XuiaMma-xwi. Baran, MexHart, HIM-XyHap,
IYCTIUK, aXWIIHK, TOHOIUK, XyIEPIUK, TUI Ba HYTK MaJIaHUSTH, CEBI'H Ba Myxa00ar, caiouii
XHCTaTIap XyCyCcuaa paHr-0apanr MakoJuriapiap sparwirad. Makosiap y9yH Ma3MyH Ba IIaK-
JHUHT UAIDKTUK OUPIHTH, KN XoJapaa KoGusaonummk, 0a’3aH Ky Ma HOJWJIUK, Ma)KO3Hi
Ma’HoJylapra Ooinnk kabu xycycustiap xapakrepnu. “Karrara xypmarma Oy, KMUMKKa W33aTaa
oyn” . “Ertu ynmyab Oup kec!...Acocuiicu, Makojulap OpKajiu WHCOHJAp TapOusIaHaIu, Ka-
MonoTra eraau.by MakomnmapHu ownaja Karrajap YruTiapuaaH oJcanap, Makrtadma eca
ycro3nap caOoKmapunaHOd, TWII YpraHuil skapaHiapuja Y3namTupaguiap Ba ypraHajauiap.
MakTab TabauM Ba TapOus Yuorum Oynranu ydyH xap Oup (aH YKUTyBUMCH TabJIUM OWIIaH
Oupranukaa TapOus xam Oepuiu jgo3uM. XKymiaaas, pyc THIK (aHUHU YpraHuiija, HyTK OoM-
JUKJIApUHU OUIMpUIIa, TapOus Oepull xkapaéHuja MaKOJJIAPHUHT YPHUHU TabKUIIA0 YTHUII
703uM. AWHU MalTaa Makojulap XaJJaH TallKapu KYIUIMTd OOMcC Ma3Kyp Makoiaja Mate-
MaTHK MakKoJJiap OpKalld pyC TWIMHH YpraHWII Ba TapOus ONHII YCYIapH XaKuga TYXTanuo
yramu3. Kyiiuga  pakamiuap KaTHAIITaH MakKoJUIapaH HaMyHalap KeJITHPaMH3.

1 pakaMu KATHAIITaH MAaKOJJIapIaH HAMYHAJap.

[yn na 1eHuB OJTHO JIBaX/1bl JI€TIAET.

Jlo6Gpoe ae1o 01HO OAHOTO JIyUlle, XyJJ0€ — OJHO OJIHOTO XYKeE.
JKuByT ouH pa3: He MOTOM, a ceiyac.

KuzHb 1 foBepue TEPSIOT JIUIIL OAUH pas.

JInuemepue u J10%Kb — OAHO U TO XK.

Jlyuiie oquH pa3 yBUAETb, YEM CTO pa3 yCIbIILIATh.
Xopotiast paboTa HE OJIUH BEK KHUBET.

OpnHa y yenoBeka pofHasi MaTh, OIHA y HETO U POJIMHA.

9. OpHo AepeBO — HE JIeC, OJIUH YEJIOBEK — HE HapOJ.

10. Ot 1r00BY 10 HEHABUCTHA — OJWH IIIar.

11. Cro apy3seit majno, OJJuH Bpar — MHOTO.

12. Xopomtast paboTa He OJTUH BEK JKUBET.

13. Bce 3a onHOTO, a OUH 3a BCEX, TOI/A U B Jiese Oy/leT ycuex.
14. Bce MuHeTcs, OIHA MPaBa OCTAHETCS

2 pakaMM KaTHALITaH MAKOJJIAP/IaH HAMyHaJiap

1.T'ope Ha ABOMX — MOATOPS, PAAOCTh HA IBOUX — JIBE PAJTOCTH.
2. JIBa 3anopa — ry0sl J1a 3yObl, a SI3bIKY yAEPXKY HET.

3. IBa paza Monoay He ObIBaTh.

4. loGpoe aeno Ba BeKa )KHUBET.

5.Monon na yMeH — J1Ba yroJibs B HEM.

6. He u3Benan — apyr, a u3BeaH — JBa Jipyra.

7. Y™ X0pol1o, a Ba Jy4llIe.

3 pakaMu KaTHALUTaH MaKOJLJIAPAaH HAMyHaJap

PRNANE DD —
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1. 3aBenyTcs 3JIBLAHM HA TPU JHS, @ HE U3KUBEUIb 10 BEKY.
2. Ha gyxoli cTOpOHE TpH rojia Y4epTOM MPOCIIBIBEIb.
3. He y3nail npyra B Tpu 1Hs, y3Hail B Tpu roja.
4. B aBrycrte My>XHKY TpH 3a00ThI: U KOCUTh, U lIaXaTh,! CEATh.
7 pakaM¥ KaTHALITaH MAKOJJIAPIaH HAMyHaJiap
1.V mxena Ha OHOM HEJENe CEMb YETBEPIOB.
2. HaroBopun cemb BepcT 10 HEOEC U BCE — JIECOM.
3.CeMb JIeT 3UMa 10 JIETY, & CEMb JIET JIETO MO 3UME.
4. CeMb pa3 OTMEpPBH, OAUH pa3 OTPEKb.
5.CeMb pa3 mpoBepb, MPEXKJIC YeM HE JOBEPITh KOMY-JTHO0O.
6. VY mKena Ha OHOW HENelie CEMb YETBEPIOB.
100 pakamMu KATHALITaH MAaKOJ/UIAPJAaH HAMYHAJIAp
1.T'onoro Huiero u cTo pa300MHUKOB HE OrpadsIT.
2.3a 1oOporo yenoBeka CTo pykK.
Jlyumie oauH pa3 yBUAETb, YEM CTO Pa3 yCIbIIATb.
He umeii cro pyOuiei, a umeii cto apy3ei.
OpHUM MaxoM CTO TOOMBAXOM, a MTPOYUX HE CUUTAXOM.
Pycwl Bostockl — cTo py6ieil, cMenasi rojoBa — ThICA4a, @ BCEMY MOJIOALLY U IIEHbI HET.
CkazanHoe cTo py0Jeil CTOUT, HeCKa3aHHOMY U LIEHBI HET.
Cro npy3eit Majo, OIMH Bpar — MHOTO.
YMHast roJioBa CTO TOJIOB KOPMHUT, a ITynasi ¥ CBOEH HE MPOKOPMHUT. ..
By kabu MakomiapHM UCTalraH4ya KEJITUPHUII MYMKHH.ACOCHICH Ma3Kyp MaKOJUIApHHU €11
OJIMIII BA MAbHOCHHHU TYIITYHHUIII OPKATN XaM VKYBUMJIAPUMU3 PYC THIIMHU YPraHUIIUIAPY OCOH Ba
Kymaii Oynanu.MakosutapHu ypranumn 6apopuaa Tapousiiianuno, Tooaanud Oopaaumiap. ..

WX nkWw

doiinananunarad  agaduéTiap pyixaru
1.Hosiyatxon Suvonqulova “O‘zbek xalq maqollari”. Toshkent.Adabiyot uchqunlari,2014
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ONA TILI VA ADABIYOT DARSLARIDA O’QUVCHILARNI KOMMUNIKATIV
MULOQATGA O’RGATISHDA DARS SAMARADORLIGINI OSHIRISH YO’LLARI

Muhammedova Matluba Axadovna

Navoiy viliyati Qiziltepa tumani

5-maktab ona tli va alabiyot fani o’qituvchisi
telefon:+998913350708.1981.muhammedova.matluba.@. mailru.

Annotatsiya: Ushbu magqola ona tili va adabiyot darslarida o’quvchilarni kommunikativ
muloqatga o’rgatishda darslar samaradorligini oshirish yo’llari korsatib berilgan.Interfaol
metodlarni qo’llash bilan birga innovatsion texnologiyalardan ham foydalanish afzalliklari
haqida ma ‘lumotlar berilgan.

Kalit so zlar: kommunikativ, samaradorlik, dars, ta lim, interfaol, o ‘quvchi, metod, fan,uslub.

O’zbek tili va boshqga tillarni o’rgatishda kommunikativ muloqotga o’rgatuvchi zamonaviy
metodlardan foydalanish dars samaradorligini oshirish bilan birga o’quvchilarning fanga, tilga
bo’lgan qiziqishini yanada oshiradi va dunyoqarashini o’stiradi. O’qituvchi interfaol metodlarni
qo’llash bilan birga informats ion texnologiyalardan foydalanishi til o’rganishda ko’proq samara
beradi. O’qituvchilarning ona tili va adabiyot darslarida audio, video materiallaridan, darslik
va qo’llanmalardan,multimedia va elektron darsliklardan foydalanishlari zamonaviy talablaridan
biriga aylantirmoqda. Shuningdek  bugungi kunda ta’lim jarayonida elektron resurslar,
multimedialardan keng foydalinilmoqda. Ona tili va adabiyot darslari oldiga qo’yiladigan
vazifalar va ularni amalga oshirish yo’llari, har qanday mukammal dastur asosida yaratilgan
takomillashgan darslik, samarador usullar bilan o’quvchilar ongiga singdirilgandagina kutilgan
natija berishi mumkin.

Hozirgi zamon talabi darajasida dars o’tish uchun o’qituvchilar didaktika va tarbiya
nazariyasi bilan puxta qurollanishi,innovatsion texnologiyalardan foydalanishi, o’z fani bo’yicha
yangiliklardan boxabar bo’lishi, dars o’tishning noan’anaviy usullarini amaliyotda qo’llashi,
o’quvchilarning bilimi, malakasi va ko’nikmalariga mos tarzda ta’lim mazmunini yangilashi,
o’qitishda AKT vositalaridan foydalanishi o’quvchilarni ijodkorlikka, mustaqil fikrlashga, yangi
pedagogik texnologiyalarga muvofiq ona tili va adabiyot materiallarini tayyor holda o’zlashtirmay,
uni izlashi, ijodiy faoliyat ko’rsatishi o’quv jarayonini qizigarli va mahsuldor qilish hisobiga
o’quvchilarda materialni anglab olish motivatsiyasi ortadi, mustaqil ishlash va 0’zini-0’zi nazorat
qilish ko’nikmasi rivojlanadi, darsning samaradorligini va har bir o’quvchining o’zlashtirishini
ta’minlaydi, har bir o’quvchining likrlashini, bilish hissiyotini, maqgsad sari intilishlarini, ma’naviy
tasavvurlarini rivojlantirish hisobiga umumiy faol rivojlanishga erishiladi va sinfdagi barcha
o’quvchilarning faol ishlashini ta’minlanadi.

Ona tili va adabiyot darslarida axborot texnologiyalaridan foydalanish ikkita asosiy masalani
yechish bilan bog’liq, ya’ni o’quvchilarni yangi texnikaviy vositalardan foydalanishga o’rgatish
va o’quvchilarning dars va darsdan tashqari faoliyatida yangi imkoniyatlarini ochish va
takomillashtirish maqgsadida kompyuter texnologiyalaridan foydalanish maqsadga muvofiq deb
o’ylayman. Shuning uchun darslarda axborot kommunikatsiya texnologiyalaridan foydalanib
dars jarayonini tashkil qilish dolzarb hisoblanadi, chunki o’quvchilarida ko’rgazmali-obrazli
fikrlash rivojlangan, shu boisdan ham dars jarayonini kompyuter texnologiyalaridan foydalanib
tashkil qilish juda muhim. Buning uchun sifatli ko’rgazmali materiallarni maqsadli tarzda juda
ko’p tayyorlash va undan foydalanish zarur, bilimni qabul qilish jarayoniga yangi ko’rinishlarni,
ya’ni tovushlar, slaydlar, animatsiyalar tadbiq qilish bilan ko’rgazmali-tasvirli-tushuntirish
uslubidan faoliyatli uslubga o’tishga imkoniyat yaratadi, bunda o’quvchi o’quv jarayonining faol
ishtirokchisiga, sub’ektiga aylanadi. Bu esa o’quvchida bilimni anglagan holda o’zlashtirishga
imkon yaratadi.

Shu boisdan ham zamonaviy ta’lim tizimida ona tili va adabiyot darslarida kompyuter
texnologiyalarini qo’llab dars jarayonini tashkil qilish, bilim olishga bo’lgan qiziqishlarini, ijodiy
va intellektual sifatlarini shakllanishiga, estetik jihatdan tarbiyalanishiga, mustaqil harakat qilishini
rivojlanishiga olib keladi. Mustaqil faoliyatning rivojlanishi esa bu shunday jarayonki, maktabdagi
butun o’quv davrida uzliksiz davom etadi, o’quvchilarda o’quv faoliyatining sub’ekti sifatida
amaliy yoki o’quv masalalarni o’qituvchining yordamisiz bajara olish ko nikmalarini ifodalaydi.
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O’quvchilarning o’quv jarayonidagi tashabbuskorligini uning kundalik faoliyatidagi natijalari
bilan baholash mumkin. Ayrim o’quvchilar bajargan mashqlarini tushuntirib beraolmasada
o’zining olgan bilimlarini yozma ravishda juda yaxshi va oson ifodalaydilar.

Bilim olishda ijodiylikning shakllanishi - bu o’quvchining o’quv topshiriglarini
rasmiylashtirishda yoki wuni bajarishning yangi usullarini izlashda namoyon bo’ladi.
O’quvchilarning guruh bo’lib yoki jamoaviy shaklda ijodiy topshiriglarni bajarishlati samarali
bo’ladi. O’quv jarayoniga axborot kommunikatsiya texnologiyalarini qo’llash natijasida ona tili
va adabiyot darslarida o’quvchilarda jonlanish, tashabbuskorlik, faol bilim olish ko’nikmalari
yanada rivojlandi, dars jarayoni qizigarli va mazmunli bo’lishi ta’minlandi, ta’lim samaradorligi
magqsadli yo’naltirildi. Shu boisdan ham ona tili va adabiyot darslarini unumli, samarali, faol
bo’lishi va o’quvchilarning ham faolligini oshirish magsadida turli hildagi tagdimotlardan
foydalanmoqdamiz.

Xulosa qilib aytganda,innovatsion texnologiyalardan foydalanish dars samaradorligini
oshiruvchi vositadir. Bu ta’lim o’quvchilarning bilimlarini mustaqil egallashga undovchi
o’qitishning muammoli uslubidir.

Foydalanilgan adabiyotlar:

1. Yo’ldoshev R.: O’zbek tilini o’rganamiz. Metodik qo’llanma.-T.: «O’qituvchi», 20017-
yil.

2. Mengliyev B.: Xoliyorov O’. O’zbek tilidan universal qo’llanma. —T.: 2015-yil. .

3. Hamroyev M.A.: O’zbek tilidan ma’ruzalar majmuasi. —T.: 2017-yil.

Hosops | 2020 7-kuem TomkenT
124



"V3BEKMCTOHJIA WIIMUMN-AMAJIINA TATKUKOTJIAP"
MAB3YCHJIATH PECITYBJIUKA 22-KYII TAPMOKJIA
NJIMHNHN MACOPABUN OHJIATH KOH®EPEHIINA
MATEPUAJLIIAPUA

(7-Kucm)

Macwya myxappup: @aiizueB Ioxpyn MapMOHOBUY
Mycaxxux: @aiizuc Pappyx PapMOHOBUY
Caxudanosun: [Ilaxpam Daiizues

DBI0H KWl Myaaati: 30.11.2020

KonTakt penakumii HayunbIX KypHaioB. tadgiqot.uz Editorial staff of the journals of tadgigot.uz
00O Tadgigot, ropon TamkeHt, Tadgigot LLC The city of Tashkent,
ymuna Amupa Temypa 1ip.1, mom-2. Amir Temur Street pr.l, House 2.
Web: http://www.tadgigot.uz/; Email: info@tadqigot.uz Web: http://www.tadgiqot.uz/; Email: info@tadqgiqot.uz

Tem: (+998-94) 404-0000 Phone: (+998-94) 404-0000




