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INEJATOI'IKA BA IICUXOJIOT'US COXATAPUOATUA
VHHOBALIUAJIAP

BIOLOGIYA FANINING TARKIBIY QISMLARI

Axrorova Robiya Qaxramonovna
Navoiy viloyati Qiziltepa tumani
41-maktab biologiya fani o’qituvchisi

Annotatsiya: ushbu maqolada biologiya fanining rivojlanishi va uning tarkibiy asoslari
o’rganib chiqilgan.
Kalit so’zlar: Biologiya, psixologiya, tabiat, o’simlik, organlar.

Biologik ta’lim jarayonida o‘quvchilarda fanga oid tushunchalarni shakllantirish o‘quv
materialini sezgi organlari orqali qabul qilish, idrok etish, tasavvur qilish, yodda saqlash, amalda
qo‘llash, natijalarni tekshirish, axborotlarni umumlashtirish va xulosa yasash kabi bosqichlarni
algoritmik tarzda amalga oshirish orqali samarali bo‘ladi. O‘qituvchi tomonidan tushunchalarni
shakllantirish bosqichlariga amal qilinishi o‘quvchilarning tushunchalarni qabul qilishiga,
tushunishiga imkon yaratadi.

Maktablarda o‘tkazilgan maxsus psixolog pedagogik tadqiqotlar o‘qitish samaradoligi
oshishi ko‘p jihatdan o‘quvchi sezgi organlarini dars jarayonida jalb etishga bog‘liq ekanligini
ko‘rsatmoqda. O‘quv materialini idrok etishda o‘quvchining qanchalik ko‘p sezgi organlari
ishtirok etsa, uni o‘zlashtirish shunchalik puxta bo‘ladi. Bu jarayon allagachon didaktikaning
ko‘rsatmali printsipida o°z ifodasini topgan. Ya.A.Komenskiy o‘qitishda o‘quvchining barcha
sezgi organlarini jalb etish didaktikaning “Oltin qoidasi” deb aytgani bejiz emas. O‘rta umumiy
ta’lim o‘quv yurtlarida biologiya o‘qitishning barcha bosqichlarida ko‘rgazmalilik ta’lim berish
vositasi ekanligini unitmaslik kerak.

Biologiya faninini o‘qitishda biologik ta’lim mazmuning tarkibiy qismlarini shakllantirishda
tirik tabiat burchagi muhim o‘rin egallaydi.

Tirik tabiat burchagining o‘simliklari. Tirik tabiat burchagida butun o‘quv yili davomida
quyidagi o‘simliklar saqlanadi.

- xona o°‘simliklari.

- yovvoyi o‘t urug‘li va sporali o‘simliklar.

- vegetativ usulda ko‘payadigan madaniy va yovvoyi o‘simliklar.

- daraxt va butalarning shoxlari.

Xona o‘simliklari tirik burchakning asosiy qismini tashkil etadi. Burchakdagi o‘simliklarga
birgina emas, balki bir nechatajribalar qo‘yish imkonini beradigan vakillarini olingani ma’qul. Besh-
o‘nta shunday o‘simliklar ko‘p joy egallamagan holda botanika va umumiy biologiya kurslaridan
mashg‘ulotlarini material bilan ta’minlaydi. Bularga quyidagi xona o‘simliklari: kaktus, geran,
tradeskansiya, begoniya, kolonxoe, elodeyalar kiradi. Xona o‘simliklaridan turli xil tajribalarda
foydalanish mumkinligini quyidagi misolda ishonch hosil qilish mumkin. Tradeskantsiya
o‘simligini quyidagi maqsadda: changdon inchalari va chang donachalaridan preparat tayyorlash;
sitoplazmaning harakatlanishi; qo‘shimcha ildizlarni paydo bo‘lishi; qalamchalarning tez ildiz
olish; parxishlash, payvandlash; quruqlik o‘simliklarining suv o‘simligiga aylanish kabi maqsadlar
uchun foydalanish mumkin Tirik burchakda biologik xususiyatlarini o‘rganish uzoq vaqt digqat
bilan kuzatishlar olib borishini va tajribalar qo‘yishni talab qiluvchi yovvoyi o‘simliklar ham
bo‘lishi zarur. Bunday o‘simliklarni ekskursiya vaqtida tuprog‘i bilan kovlab olinib, kichikroq
gultuvaklarga o‘tqaziladi.

Tirik burchakdagi har bir o‘simlikning yorug‘likka, issiqlikka va namlikka bo‘lgan
munosabatini hisobga olgan holda joylashtiriladi.So‘ngra ekologik guruhlar tashkil giladilar va
ularni tirik burchakda muayyan sistemada tagsimlaydilar. Masalan: Namlik kam joylarda o‘sadigan
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o‘simliklar(kseroftlar)ga kaktus, aloe, agava. Nam joyda o‘sadigan o‘simliklar(gigroftlar)ga —
tradeskantsiya, begoniya, qirkquloq, qirgbo‘g‘in, yo‘sin. Namligi o‘rtacha bo‘lgan joyda o‘sadigan
o‘simliklar(mezoft)ga fkus, limon, yertut, primula.

Tirik burchakdagi o‘simliklarni geogratk guruhlarga tagsimlash mumkin.

Tropik o‘simliklar: kaktus, agava, aloe, begoniya tradeskantsiya, fkus.

Subtropik o‘simliklar: limon, apelsin, tolgul.

Tajriba uchun ekilgan o‘simliklarni alohida joyga qo‘yilishi kerak. Ekologik jihatdan yaqin
bo‘lgan bir nechta o‘simliklar bir-biriga yaqin ekiladi. Natijada cho‘l, tropik o‘rmon kabi
“biogeotsenozlar” tashkil etiladi. Tirik burchakdagi har bir o‘simlikda nomi yozilgan etiketka va
qisqacha xarakteristikali pasporti bo‘lishi kerak. O‘simlik ta’riflangan, har bir o‘simlik to‘g‘risida
tavsiya etilgan kitoblarni ko‘rsatgan pasportlardan tirik burchakdagi o‘simliklar kartotekasi

tuziladi. Kartoteka o‘simlikni parvarish qiluvchilarga hamda u bilan tanishishni hoxlovchilarga
tushunarli bulishi kerak. Tirik tabiat burchagidagi hayvonlar.

Tirik tabiat burchagidagi hayvonlar uchun akvarium, terraium, kataklar qo‘yish uchun joy
ajratilishi kerak. Akvarium baliklar, shoxilonlar, suv qo‘ng‘izlari, triton, ayrim baqalar, gidra va
dafnayalarni saqlash va boqish uchun eng qulaydir.
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Annotation: | have described a picture of technical cultural artefacts in which we can view
them as having become a significant feature of the landscape of our daily lives, and this is a picture
that can also increasingly be found in education in the developing, as well as the developed world.
In these pictures we see a predominant use of the ‘computer’ as a mediating artefact, supporting
the development of language teaching in a variety of ways, helping learners to make new meanings
in new languages. We also see that these technical cultural artefacts can have impacts that are
sometimes positive and sometimes more negative, sometimes they can make a difference to the
development of the world of language teaching and sometimes they do not. This can all be tracked
through research and practice in the field, so I am now going to turn to the impact that technical
cultural artefacts have had on what in the ELT field has conventionally been referred to as ‘skills
teaching.

Keywords: teaching,technology, reading, technical artefacts, linguistic, cultural, architect,
skills.

I am not going to start in what might be considered a ‘traditional skills order’, i.e. reading,
writing, listening and speaking, where the receptive skill is placed before the productive, because
this does not reflect the cultural history of technology and skills and I am also not going to look at
all of the skills. I am going to start with the process of producing text with computers because this
relates most directly to both writing and speaking, again, exploring the skills in a rather different
way to what might normally be expected. We see an emerging cultural history that has been created
because of the developments that have occurred with technology and the ways that individuals or
groups have used certain technical cultural artefacts over time.

The development of our understanding of writing as a process is an interesting journey because
computers allowed language teachers to bring these ideas directly into the classroom. Work by
Flower and Hayes (1981), which explored how professionals thought about and prepared for
writing and finally wrote, offered a model that showed that professional writing was complex and
it went through a series of stages, loosely as adapted to ELT: ‘prewriting; composing/drafting;
revising; and editing’ (Tribble, 1996: 39). Quite early after the initial publication of this process
model, research started appearing that showed how computers could be used in the writing class
to support this process approach. One of the earliest articles in ELT was by Piper (1987) and
this appeared in the mainstream journal ELTJ (discussed in the Introduction). This article looks at
the positive benefits of using a word processor in the classroom and one of the findings from the
questionnaire that was used in the study was that,

‘The word processor [...] facilitates the process of moving from a first draft through a process
of evaluation and redrafting to a final draft...” (p. 122), confirming my argument. A good summary
of the research on word processing over subsequent years was brought together by Pennington in
the mid 1990s. Many studies that were undertaken subsequent to Piper continued to confirm her
findings that the word processor was better able to model this professional writing process than
more conventional writing practices. Pennington (1996:2: 131) showed that over time learners
went through a series of stages that she described as:

m writing easier

m writing more
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m writing differently

m writing better.

The process writing approach has not been without its critics who have argued that learners are
often left to struggle without input (Badger and White, 2000) and we have seen the development
of an enhanced product approach called a genre approach to writing (Badger and White, 2000). [1]

In this approach we see an emphasis on the nature of the text itself and the community that
produces these texts, these learners are developing the skills to become members of a different
community of practice (Wenger, 1998). Teachers in an ESP class focusing on a particular genre,
the writing of scientific articles, for example, are doing more than simply teaching language; the
writers in the class are having their identity moulded by the processes of writing in a particular
way. They are becoming ‘writers of science’ not simply learning to write in English, the nature of
their identity is changing. [2]

Since this early research into writing and word processors there has been a revolution in the
production of text and because of the nature of the internet, the web and other tools like mobile
phones, we find text everywhere and we produce considerably more than we were producing when
most text was handwritten. We have seen cultural technical artefacts like blogs being socially
shaped and changing the nature of the publishing industry, or wikis being used as malleable
repositories for the knowledge base of the world, where a much broader range of people contribute
to our understanding of what things mean. [1]

References:
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Annotation: I am turning now to learning to read because this language skill is closely linked
to the origins of the web and via the subject we can explore some of the key reasons why we would
want to make use of the web in our world of digital language learning, as well as seeing how our
cultural technical artefacts are modified through use.
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The web had its origins in the desire to have a worldwide system of connected knowledge that
was first proposed by Vannevar Bush in the Atlantic Monthly in 1945 and then developed further
by Ted Nelson who invented the term ‘hypertext’ in the early 1960s (1965) and first used it in a
lecture. [3]

However, it was Berners-Lee (Berners-Lee and Fischetti, 2001) who was the real architect of
the web, who created the first web server and wrote the protocols to serve web pages as well as
the first hypertext mark-up language (HTML), which displayed the documents. As a result, a lot
of reading material now arrives with us via some form of screen and many of these screens are
linked via hypertext to millions of other texts. This opens up massive opportunities for language
learning providing a very large source of authentic input materials. An input oriented approach
leads us initially theoretically to Krashen (1985) and there would be enough easily accessible
input for every language learner on the planet, but this material needs management to make it
comprehensible and learners also need to understand how to approach it effectively.

Three key concepts from the ELT literature are appropriate here: cognitive and metacognitive
strategies, autonomy and output. A fourth concept, that of digital literacy follows on close behind
and this has increasingly become the focus for why people use technology in the language
classroom. In order to access the web effectively, to gain maximum language learning from any
material or activity, we need to make sure that the learners have the necessary skills to be able to
approach and interpret a text.

As the web started to have an impact on teaching and learning and specifically on languages,
we saw studies that explored the impact of hypertext on learners’ ability to read and interpret text.
One such study is that of Konishi: Cognitive strategies are direct strategies to deal with the mental
processing of a target language. Meta-cognitive strategies are part of the indirect strategies to self-
monitor the reading activity of oneself. They also function as a goal setting of reading and revising
the use of various cognitive strategies. (Konishi, 2003:1:104)

It is interesting to note that the semiotic tool of dialogue here is also found elsewhere in the
literature on education, technology and learning. In the UK, the most prominent exponent of this
perspective is Laurillard, who builds on the work of Pask (1975). In Laurillard’s early work (2002)
this is termed the ‘Conversational Approach’ and is aimed at teachers and at the processes of
creating learning materials. [2]

Laurillard worked for many years at the UK Open University and was a key theorist in the
creation and construction of learning materials using a variety of cultural technical artefacts. She
uses her most recent book (2012) to lay out these ideas, comprehensively extending them to all
aspects of the teaching and learning process. Her basic thesis is the same as Swain’s, that it is the
combination of both semiotic and technical cultural artefacts, as [ have termed them, that promotes
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advancement in learning. In Laurillard’s cases these are cultural technological artefacts.
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AuHoTamus1: Y30eK Ba HEMHC OMIIANIApH BAKWIIAPH MYPOKAATH/IA YXIIALLIMKIAP OUIaH GUp
KaTropaa Typiau Xui TadoByTIap XaM MaBXKy[d. 3epo, WMKKana TUJUIapra Xoc OynraH MabHaBUN
MaJIaHuil KaapusTiap TacaBBypuIard TaBO(yTiIap YIApPHUHT MYJIOKOT HOpMajapura TabCuUp
Kypcarran xojja IWIaKiaHaad. by TadoBymIap 5ca yJIapHUHT MKKW XHJ THJI OHWJIACHTa
MaHCyOIUTHIaH Janonar oepaiu.

Annotation: Bei der Anrede der usbekischen und deutschen Familien gibt es natiirlich grof3e
Unterschiede. Also, die typischen geistlichen und kulturellen Traditionen der beiden Sprachen
werden in Vorstellung auf das Gesprach beeinflusst und gebildet. Diese Unterschiede werden
bestitigen, dass diese beiden Sprachen den verschiedenen Familien der Sprachen gehoren.

Kanurt cy3nap: V36ek Ba Hemuc omnanapu, Ounagaru maxciaapapo MyHocadariap, UKKH THII,
WMCMJIAPHUHT KUCKApTUPHWITaH KYPUHUIIY, cyPuKcmap.

Tun >xaMusiT TOMOHWAAH SpaTWiraH OYnuO, YHUHT TaKIUPH XaM >KaMUAT TaKIupu OuiaH
yambapuac Oornmukaup. MHCOHHMHT OyTyH Xa€Tu THJ OwiaH OOFJIMK HKaH, JeMaK, KHUIIHIap
tun épaamuua Oup-Oupiapura Myporkaar KWiaauwiap Ba y3apo (Gukp ammamragmwiap. MymokoT
XKapa€HuIa KAMIAIap Y3-Y3uaaH MypOKaaTHUHT TYpIIH XWJI KYpUHUIIIIApUAaH Qoiiaananauiap.
Mabnaymku, V30€K TUINIYHOCIHWTHAQ, HYTKAA MaJaHuUATAMM3AAa (aon KyJmaHuiaéTran
MyposkaaT IIaKJIapy 4eT TWUIapuJaH, XyCycaH HEMHC TUIWAAH ¥3 axaMUsTH OujiaH axpaind
typaau. JKymnanas, y30eK Ba HEMUC oWJiajapuaa OU3 TEKITUPMOKYM OyiaraH Macanaga Oup-
Oupuman ¢apKk KWJaJuraH Ba YXIIall KHXaTiap MaBkyn Oynu0, Oy MMKOHUATIAP MHCOHTA
ouJiajia MaxcIapHU TYpIu HOMIIAp OWJIaH aTall y4yH KeHT Kynamin ManOa Oyiu6 xu3mar Kuiaiu.
Owunagary maxciapapo MyHocabatiap xapakTepura Kypa 3p-XOTHH ypTacuiaru MyHocabariap,
OTa-OHAJIAPHUHT ¥3 (ap3ananapu OuiiaH MyHocabariapura OyauHau.

Wkxu taaga xam ora (hap3aHuld dpKak KUIIMra, oHa QapsaHa TyruO yHu TapOusnarad aén
KHIIUra HACOAaTaH WIUIATUINO, MypoXKaaTaa YHUHT TYpJiH X KYPHUHHUIUIADU MaBXyl. Y30ek
TWIHJATH OTa CY3WHUHT Jaja, ajaa, aba KaOW KYpUHUIUIApH — HEMHC TWIWAard vater
cysunuHr Vati, Papa, Pappi, Paps, Pa xypununuiapura, ¥y30ex TWiIngard oHa CY3UMHHUHT
oiin, as, aya, OyBW, 9Ha, Oma KaOW KYPUHHUILIAPH — HEMHC THiuaarud Mutter cy3uauHT Mutti,
Muete, Mutsch, Mami, Mammi, Mama kaOu KypruHUIIUIApUTa MOC KETTUIITMHU TaAbKUJIAII JIO3HM.
Ymly roxopuaa Kaij KWIMHTaH KaBM-KapUHIONIUIMKHU H(OJATOBUM CY3Iap OTa-OHAIAPHUHT
V3 ¢ap3ananapu 6unan myHocabatnapuaa dap3aHa 0Ta-OHACMHU YaKHUPUO Mypo)kaaT KUJITaHa
KYJUTAaHWJIA/IH.

Ky#ingaru mucomiapaa ¢hap3anHUHT OTa-OHara MyHocabaTuaa MypoXKaaTHUHT KYpUHHIILTIApU
OepuiraH.

VY3bexnapna:

— Apa, xyn neHr, >xoH ama, — CapBap xwimaiinu. — Mana Kypacu3, XaMMacH SIXIIH
oynamu. Urop 3yp iturut. Arap doitgacu 0yimacu yakupMaciy, KejaaBep, 1eMac/u.

— Jlaga, Gomr TeproBur €MOH OfaMra yxiiamasnTd. bojanapHUHT MyHINIM Ky3ura Kapai
onMaiiMaH, faesnty. Macodum skaH.

— OtaxoHn! — ne® yHuHr ¢HorumaH ynau. boOyp kymman Oepu xuc KuiMaraH Oosranmapua
OWp MOKIWMK Ba MabCyMIUK Oopnurura ry€ Hyp Oyl Tapammm.

— Oiin, 3unxop Kypkmanr! [lagam onmepanus 6ynmu... Kyp umuak. ...

Omnepanus saxmu y1au. .. Kailgusaru, axBoiau SXIIy. .. KeTUIIUHTU3HN KyTaMaH, — JAeIH Y.

— Xaiip onaxxoH! MaHuM yuyH OyBUMHHU Ky4oFial KyHuHr!

Hemucnapna:

,Dein Pappi—, sagte Ralph, und Susanne konnte das gar nicht leiden, denn es heifst —Vaterl!
»Pappi—, wie sich das anhort!

,Hallo Papa—, sagt Mischa und stellt Teller und Gléser auf den Gartentisch.

,,Wie war‘s beim Tennis?

,Ach, weillit du, Muttil, antwortete Susanne,l ich mull soviel dariiber nachdenken, ob ich
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lieber eine Katze oder einen Hund haben méchte, und deshalb kann ich tiberhaupt nicht einschlafen.

,» Ich verliere sie ganz sicher nicht. Bitte, Mama! , Nein, sie ist zu teuer—, sagt Mama.
»AuBerdem brauche ich sie jetzt selbstl. Ounagaru myHocabamiapma Mypokaar MIaKUIapHAaH
¢oiiaNaHUITHUHT MIDTHHA, XYIyIUd y3ura XocC XyCyCHSTIapu MaBxyn OymuO, ymap TaOuar
Ba )KaMUST YUFYHJIUTY OUIaH y3BUM OOFIUKIMP.

AWMHHKCaA 9p-XOTUH YpTacuaaru MyHocabaTiapaa TYFpH Ba Kepakiu cysnapaan ¢oiinananud
Mypo’kaaT KWJIHIIM MyXUM axaMuaT KacO STaiH.

Macanan, y36eknapna 3p XOTUHUHH (pap3aniapu Oopuga OHAcH, asicu, OMUCH 1€, XOTHUH
spuHHU (ap3aHayiapu Oopuja OTacH, Jajac, oMMcH aed, MeXMOoHIap Oopuaa ucMu OWjaH, 3p-
XOTHH ¥y371apu €IFU3 KONTaHIapu/ia a3u3aM, ;KOHUM KaOu dpKajaTyBuu cy3iap OWiIaH Mypoxaar
ITUIIM MyMKWH. Hemmcnapna sca ounaBuii MyHOcalariapia WCMH OWIaH €KU JpKajlaTyBud
cy3map (MCMJIApHUHT KUCKAPTHPWITAH KYPUHUIIH, JaKabimap) OWiaH MypokaaT KHIWII KEHT
Tapkaaran. QUKpUMU3HU TacAWFU cudaruia KyWuaarua napdagapra Mypoxkaar 3THO Kypaliuk:

— Sxmu kenmu® KOJJIWHT, OWHCH, TE3POK YOHMHTHU WYMO o, Oup rkoira 00pu0d KelmaMus.

— Xo# onacu, Ou3 rarutamu® OYynauk, — Oananx oBo3 OwiaH aeau MyxamenoB, — ailT,
TapBy3[aH CYWUIICUH. SIHTWIMK, OWp KapygaH EWIIWK.

— Hera kavirynuk kypunacan, Odpto6?

— XOH, mamacu, TramupcaHTH3-4d. Xajld Oynap KearyHuya HUMa Je€TraH dAUHTH3, YIa
TalMHTU3HU alTHH.

— XoH, oTacu TYXTaHT, - Aeau. Dpu TyxTab opkacura Kapaau. (—bekaxonl ras.)

— Xoi#, agacu—aenu Xonuaa MeHra Yrupunn6:—Jla066aii oilincu!

(—bexaxonl ras.)

¥30ek ounacuna Hemuc onnacuna

KaBM-kapuHAONUIMKHE HQoaanoBun cysnap ((pap3aHIHUHT OTa-OHAara MyHOcadarujia)
Ora, nana, ana, oHa, oiiu, ast Vater, Vati, Papa, Pappi, Mutter, Mutti, Mami, Mama.
KaBm-kapungommukan udoanoBuu cysnap (ep-XOTHH ypTracuaaru MyHocadara)
Oracu, mamacu, agacu, oHacu, oumcw, ascu (II1) maxc sranuk cybduxcu —cn)

2. Wcwm Ounan mypoxaar

Toxunuco, Mexpunucu, Hypunausn, Caitduanun, Oitnomma, Hunydap, 3e6unnca, Alexander,
Anton, Johannes, Corinna, Susanne, Maximilian, Johannes, Christoph.

3. HUcwmra cyddukcnapau Kymrad Xonua Mypoxaar -XoH, -XKOH, -Oek, -OH, -oiuM, -mapu,
-Tyll, -CyJyB, -111ep, -00i

4. DpxamaryBuu cy3map (makabiap, MCMIIAPHUHT KHCKAPTHUPWITAH KYPUHUIILIAPH) OWIIaH
Mypoxaar A3u3HM, )KOHUM, TyJauM, ToW4dok, Toxu, Mexpu, Hypu, Caitdu, Oitnom, Humny, 3e6u

Schatz, Sonnenschein, Hase, Alex, Tony, Toni, Nina, Suse, Max oder Maxi, Hans und Hansi,
Hannes, Chris.

5. Kumunap MCMUHMHT KHUpaUTUPWITAH KYPUHUIIA OWIaH MypokaaT y30eK THInIa TYIIUK
HIaKJJITaHMAaraH.

Junam — {unGap exu Jdunopom, bakam — baxoaup, Hdynait — ypoek, Myxab —Myxa60ar,
Mytap — Myrabap, bobom — Bobomypon.

Kishilar ismiga —lein, — chen, —i qo‘shimchalarini qo‘shish orqali.

Katilein, Beredtchen, Michi, Mimi, Leni, Anni

Oxopuna xentupuiaran >kafBajijaH KypuHUO TypuOAuKu, Y30€Kk Ba HEMHUC owJajapu
BaKWJJIApH MypoxKaaTuaa VXIIanUukiap OwiaHn Oup Karopjaa Typiau Xuil TadoByTiIap Xam
MaBXKy[. 3epo, MKKaJla THWiJIapra xoc OyiraH MabHaBUN MaJlaHUN KaapusTiap TacaBBYypuIaru
TaBodyTIap yJapHUHT MYJIOKOT HOpMaJlapura TabCUp KypcarraH Xoijga HIakulaHaau. by
TaoByTIIap 3ca yIApPHUHT UKKU XWUJI TUJI OUJIaCHra MaHCYOJIUTUIaH Jajojar Oepaiu.

Anaduéraap:

. Hocup 3oxua. Hanomar. — T.: dasp Ilpecc, 2013.

TyxraboeB X. Mynru ky3nap. — T.: Iuru acp aBnoau, 2013.

Komupos II . FOnny3mu tynnap. — T. Hlapk, 2006.

Cangnocuposa 3. Oiiberum menunr. — T.: Ilapk, 1994.

Abnynna Konupuit. Ytkan kynnap. — T.: apk, 1995.

Lilo Hardel. Die lustige Susanne. Der Kinderbuchverlag Berlin.

. Charlotte Habersack. Der Tote im See. Deutsch als Fremdsprache. Deutschland. Hueber
Verlag, 2009
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AHHOTanus: B cratbe paccmarprBaeTcs NPUHIMI UHTEIPATUBHOCTH, KOTOPBIM PaCKpHIBAET
0COOCHHOCTH CEMAHTHYECKON KaTeropuu OObEKTa M TAaKOW €€ Pa3HOBUIAHOCTH, KaK OOBEKTHI
3puTeNbHOrO BoctpusaTus. [lpu ananuze maHHOM Kareropuu 0coboe BHUMaHUE o0palaioch Ha
COYETAaEMOCTh OOBEKTOB C IIArojJaMH 3pUTEIbHOM MepLEIUn.

KuroueBble cji0Ba: MHTErPaTUBHOCT, 3pUTEIBHOE BOCIIPUATHS, CEMaHTHUYECKAsI POJI.

CoBpeMeHHBIN MEpHOJ Pa3BUTHUS SI3BIKO3HAHUS XapaKTEpU3yeTCs BCE BO3PACTAIOLIUM
UHTEPECOM K HHTETPATUBHOMY OIMCAHMIO S3BIKOBBIX SBJICHHMH, KOTOPOE€ HMHTEHCHUBHO H
MHOTOIUIAHOBO OXBAaThIBAET PA3JIMYHbIE ACIEKThI A3bIKOBOM CTPYKTYphl. CyLIECTBYIOT pa3In4HbIE
OIIpE/IETIEHUS TOHATHUS UHTETPATUBHOCTH B COBPEMEHHOM s13bIKO3HaHMU. [Io MHeHuto JI. Tanmu,
UHTErPaTUBHOCTh OTPAXKaeT CTPEMJIEHHE NMPEACTABUTH SI3bIK B BEPTUKAIbHOW mpoekiuu [1]. P.
3. MypsicOB OTMEUAET, 4TO MHTETPaTUBHOCTh — ATO BO3MOYKHOCTb CHUHTE3UPOBATh HECKOJIBKO
HauOosee BIUATENbHBIX JUHIBUCTUYECKHUX KOHUENIMI C LEIbI0 MOJYyYEHUS HOBOIO 3HAHUS
0 s3pike [2-3]. VIHTerpaTMBHOCTh TaKke MOKHO MNPEICTaBUTh KaK MEKIUCIUILIMHAPHOCTD,
KOTOpast 00ecrieurBaeT MpeBpalleHUe JUHIBUCTUYECKOTO ONUCAHUS B LIEJIOCTHBIH, KOMIIJIEKCHBIH,
MHOTOMEpHBIH, rosiorpaduyeckuii mporecc-cueHapuil. Tak, B paMkax COBpeMEHHOTO sI3bIKO3HAHUS
IIOCTETIEHHO 3apOXKIat0TCS U Pa3BUBAIOTCS KOMIJIEKCHBIE TAPaIUTMbl JIMHIBUCTHYECKOTO 3HAHUS —
K IPUMEDY, TMHTBOKOTHUTUBHAsI, B paMKaX KOTOPOH SI3bIK paCCMaTPUBAETCS B IIIUPOKOM KOHTEKCTE.
[losiBeHne MaHHOM NUCLUIUIMHBI O3BOJISIET MIPOU3BECTH MHBEHTAPU3ALIMIO U CUCTEMAaTU3aLIUIO
3HAHUH 0 yenoBeke. IHTerpaTuBHOCTD SIBJISIETCS JIOTUYECKUM CIIEICTBUEM aHTPOIOIIEHTPUYECKON
HaIpaBJI€HHOCTH COBPEMEHHOI0 T'YMaHMTApHOro 3HaHUs. YenoBeK Kak Mepa BCeX BEIlIel, Kak
KOHEUHBIH 00BEKT U BbICIIAsl TOUKA MCCIIEIOBATENILCKOTO I€P3aHMs COBPEMEHHON I'YMaHUTapHOM
HAyKd TPEAIojaraeT, YyTo pPa3jIUYHble ACHEKThl M CTOPOHBI IMPOSBIECHUIN €ro AesTelIbHOCTH,
KOTOpBIE COCTABIISUIN OT/IENIbHBIE ITPEIMETHBIE 00JaCTH Pa3HbIX HAYYHBIX TUCIUILINH, HEN30€KHO
CTaJll BOCIPUHMMATBCS B CBOEH COBOKYNHOCTU. M COBpEMEHHOE I'yMaHUTapHOE 3HAHUE OT
aHaJM3a MEepelrIo K CHUHTe3y — CHHTe3y cep M oOracTell MCCIeaoBaTENbCKOTO IMOUCKA U
B3aMMHON OPUEHTHUPOBAHHOCTHU B CBSA3H C TEM, UTO TOJIBKO B KOMILJIEKCE OHU CIIOCOOHBI OTPA3UTh
LIEJIOCTHOCTh IVIABHOTO OOBEKTa CBOETO MCCIIEOBAHUS — YEJIOBEKa, U 4YTO KOHTHHYaJIbHOCTb
Mupa OepeT Bepx HaJ INOIBITKAMU NpeAcTaBuTh ero auckperHo [4]. Ilocne nposeneHus
KpYITHOMAcCIITAaOHBIX HCCIIEAOBAaHUN MOcieqoBaia pa3paboTKa KOHIENTYalbHbIX OCHOB HOBOTO
HarpaBJIeHUs], TOCKOJIBKY JMHI'BUCTOB 3aMHTEPECOBAJIO CBOCOOpa3ue S3bIKOBOM OOBEKTHBAIMH
MHpa, OTpaKarollee HOBOE IMOHMMAHHWE WHTEIPATMBHOCTH HE IIPOCTO KaK CMEXHOCTH JIBYX
OCHOBOIIOJIATAIOLIMX AUCLHUILINH, a KaK UX KOMIIJIEKCHOCTH M B3auMOooOycioBieHHocTH. Mexons
U3 9TOro, Ka)/J10€ HCCIEJ0BaHUE, BBIIIOJHEHHOE B HOBOM acIleKTe, MPHOOpeTaeT Bce OONBILIYIO
Hay4yHYI0 M TPaKTHYECKYH0 3HAYUMOCTb. PaccMOTpUM OOBEKTBI 3pUTENBHOIO BOCHIPUATHS,
KOTOpbIE MOTYT BBINOJHATH Pa3jinyHble ceMaHTHdyeckue (yHKuuU. CylecTBYIOT MHOXECTBO
Kiaccu(uKanuii posnel, y4UTBHIBAIOLINX PA3IMYHbIe YPOBHU OCMBICICHUS M CEMaHTUYECKOTO
NPEICTABICHUS CUTYalluu, U ONPEICTUTh ITH poiu He mpocTo. CeMaHTHuecKas poiib 0ObEKTOB
SIBJIIETCS ILUPOKUM KOMIUIEKCHBIM IOHSTHEM, I103TOMY Ba)X€H HMHTEIPAaTUBHBIA NPUHIUI B
aHaJM3€e JaHHOW IpOOJeMBbl, ONUCHIBAIOIIMM OOBEKTHI, KOTOPbIE BapbUPYIOTCS B 3aBUCHUMOCTHU
oT miarojoB. Kaxxaplii r1arojq B 3aBUCHUMOCTH OT CEMaHTHKU MMeeT CBOU 00BEeKThl. B cdepe
IV1aroJIOB 3pUTENILHOIO BOCHPUATHUS BBIAEISIOTCS INIaroyibl BUACHUSA, CMOTPEHUs M HaOIroneHus/
cozepuanus [5]. T. 1. IllaGanoBa Ha3bIBa€T YETHIPE MOJArPYIIIBl JEKCUKO-CEMaHTUYECKUX
IJ1aroJIOB 3pUTEIBHOTO BOCIPUATHS: a) CMOTpEeHUeE; 0) BUJCHHE; I') HAOIIOEHHE U T') MOATpYyIIa,
BKJIIOYAOIIAsl IT1arojibl HEBEpOaIbHON KOMMYHHUKAIMK. 1 T1arosibl CMOTPETh M BUJIETh B OMITO3ULIUN
TI0 LIeJICHAIIPABIEHHOCTH/ HEleJICHAIPaBICHHOCTH 3pPUTEIBHOTO BOCIIPUATHS SIBJISIFOTCS Hanbosiee
TUIUYHBIMU [IPEICTABUTENSIMU [JIaroJIOB 3pUTENbHON neprenuuu [6]. J[ias moarpymnsl miaroios
CMOTPEHHUSI OCHOBHBIM CEMaHTMYECKUM IPU3HAKOM SBJSIETCA HaNpaBiIeHHOCTh B3nmiga. K
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JAaHHOU MOATPYIIE OTHOCATCS TaKUE, KAK CMOTPETH, INISIIETh, IOCMOTPETH, B3NISIHYTh, B3UPaTh,
YCTaBUTHCSI, BBINISAIBIBATE, CIIEINTH, BIVISABIBATHCS, BCMAaTPHUBAThCS, IOMISAIbIBATH, IPOCMATPHUBATh
U J1p. B aHmmiickoM s13bIKe TOATPYTINa «CMOTPEHHS» BKIIIOUAET B ce0sl TaKKe I1aroibl, Kak look,
stare, gaze, glance, peer. Hanpumep: He misias Ha BHyuKy, OH OTOLIEN OT OKHA U Cell B KPeco.
OnyCTHUBTSKEIBIEBEKH, CMOTPEIIBIIOINMOIYAIT .
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Abstract: The purpose of this thesis is to suggest highlighting the role of short stories in
teaching English to teenagers. The main goal is to show how methods can be utilized effectively
in order to improve the quality of teaching foreign language, the formation and development of
students’ communicative.

Keywords: literary genres, short stories, reading and writing, literature.

At present, the matter of the application of modern technologies and methods in education are
becoming increasingly important. It is not only new hardware, but new forms and methods of
teaching, new approaches to teaching foreign languages.

Teaching speaking on the material of short stories through literary analysis is one of the most
effective ways of teaching which can help to the learner to improve language skills. However,
recent trend in EFL teaching indicates the necessity of integrating literature because of its rich
potential to provide an authentic model of language use. Among literary genres, short stories seem
to be the most suitable choice for this due to its potential to help students enhance the four skills—
listening, speaking, reading and writing—more effectively because of the motivational benefit
embedded in the stories.

After presenting issues about the process teaching speaking and literary analyses of a short
story, discussion is focused on how to exploit a short story for enhancing students’ language skills.

Using literature in language teaching has the advantage of providing cultural information about
the target language. Literary texts increase foreign language learners’ insight into the country and
the people whose language is being learnt which fosters learners’ ability to interpret discourse in
different social and cultural target language contexts. By reading literary works, learners learn to
see a world through another’s eyes, observing human values and a different kind of living, and
discovering that others living in very different societies. They will understand and become broadly
aware of the social, political, historical, cultural events happening in a certain society. Through
literature, learners can deepen their cultural understanding.

Based on these ideas, it is obvious that literary works undoubtedly enable students to understand
the language better by providing them with real world experiences, relationships between society
and people where the target language is spoken, even if they are fictions.

Despite its benefits for students, some objections are always raised against the use of literature in
public schools due to overcrowded classes, overloaded syllabus and limited time—some problems
commonly met in elementary to high public schools in almost all developing countries. First, the
deviated and figurative language of poetry necessitates very long time to grasp. Second, the length
of novel will make it difficult for such classes to finish. Finally, drama can be used in classes, but
it will be difficult to act out a play in crowded classes within limited course hours. Considering
these objections, it is obvious that among literary forms, short-story, which is defined by Poe “as
a narrative that can be read at one sitting of from one-half hour to two hours, and that is limited
to ,,a certain unique or single effect, “ to which every detail is subordinate”, seems to be the most
suitable one to use in public schools. Since it is short, and aims at giving a “single effect”, there is
usually one plot, a few characters; there is no detailed description of setting. So, it is easy for the
students to follow the story line of the work.

- First, short stories are practical as their length is long enough to cover entirely in one or two
class sessions.

- Second, short stories are not complicated for students to work with on their own.

- Third, short stories have a variety of choice for different interests and tastes.

- Finally, short stories can be used with all levels (beginner to advance), all ages (young
learners to adults) and all classes (morning, afternoon, or evening classes).

The idea that short stories are very suitable to use in English teaching is supported by Pardede’s
research findings on the interest, perceptions, and the perceived needs of the students of the English
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teachers training of University of Indonesia towards the incorporation of short story in language
skills classes. The research revealed that a majority of the respondents basically found short stories
interesting to use both as materials for self-enjoyment and of as components language skill classes.
Most of them also agreed or strongly agreed that the incorporation of short stories in language
skills classes will help learners achieve better mastery of language skills. They even believed that
English teacher candidates should master the skills of employing short stories to teach language
skills. In addition, the statistical analysis revealed that the students™ interest and perceptions were
positively and significantly correlated, and both variables significantly affected each other.

The use of short-story in English teaching should be aimed to encourage the students to use
what they have previously learnt. By doing this, the learning process will be student-centered.
However, the teacher plays a great role. She/he must choose a suitable text to use in class, and
should help her/his students understand the story with various activities.

In using short stories to teach English, story selection is indeed one of the most important roles
of the teacher. Since the lengths of short-stories quite vary, choose a story short enough to handle
within course hours. The shortness of the text is important for the students because they will see
that they can read, understand and finish something in English, and it will give the students a
feeling of achievement and self-confidence.

References:

1. Carter, R., &Long, M. N. Teaching Literature. Harlow: Longman. 1991

2. Harmer, J. The Practice of English Language Teaching (4th edition). Harlow: Pearson.
2007

3. Ur, P. A Course in Language Teaching: Practice and Theory, Cambridge: Cambridge
University Press,1996

Maprt|2021 10-kucm TomxeHT
21



% V3BEKHMCTOHJIA WJIMHU-AMAJIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBIIMKA
@ 26-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH

THE ROLE OF ORGANIZING DISCUSSION AND DEBATING CLASSES IN NON-
PHILOLOGICAL UNIVERSITIES

Abduvoitov R.A.,

Assistant teacher of Andijan Machine Building Institute
Juraboev D.,

4™ year student of Faculty of Mechanical Engineering
Technology, Andijan Machine Building Institute

Abstract: the article deals with developing speaking skills through organizing effective
discussion and debating classes. The purpose of the discussion is not so much to solve the problem,
but rather to deepen it. As a result of the application of the educational discussion: information is
exchanged, critical and reflective thinking is developed, the necessary for the general development
of intelligence are created, the boundaries of perception are expanded due to different approaches
to the same subject or phenomenon, due to divergence of opinions.
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Discussion, as a form of dispute resolution, differs from simple logical argumentation, which
only checks things for consistency from the point of view of axioms, as well as from a dispute
about facts in which they are only interested in what has happened or has not happened. Although
logical consistency, and actual accuracy, as well as emotional appeal to the public, are important
elements of persuasion. While someone expresses their point of view, the rest of the students act
as listeners, which helps to improve listening comprehension skills.

In addition, it should be noted that the discussion involves the use of verbal and non-verbal
means, in order to form a positive impression of other participants on their own position. Thus,
this form of organization of classes helps students not only learn to concisely and competently
build speech using an active vocabulary and grammar minimum, but also by expanding the
passive vocabulary, but also learn and use the sign language appropriately.

At present, in conditions of heated discussions and polemics, primarily on socio-political
issues, there is an acute shortage of a culture of discussion communication. People think little
about their activities in public disputes: facilitators - over how to conduct a discussion, speakers
- over their arguments. As a result, the so-called “discussions” turn into chaos, their participants
are often defeated, problems are not solved.

Meanwhile, questions of the methodology of argumentation (which forms the basis of the
discussion) were the subject of thoughts of scientists of Ancient China and India, Ancient Greece
and Rome - Protagoras and Socrates, Plato and Aristotle.

The issues of teaching discussion and debating as a communicative phenomenon of a systemic
nature are not developed in the methodology. So, there is still no clear definition in the literature
of the term “discussion speech”, and the names “dispute”, “polemic”, “discussion” is often used
as synonymous.

In accordance with the main characteristics highlighted in various forms of public dispute, we
mean by discussion the oral (less often - written) form of organizing public speech, during which
different, as a rule, opposing points of view clash.

Debating is a type of oral (less often - written) public speech that occurs during a dispute,
debate, polemic, discussion, when conflicting or diverse points of view are encountered.

The data from our study showed that many high school teachers, as well as university teachers,
do not know how to teach discussion speech. Typical mistakes made by students in evidence
indicate that teachers (and teachers) do not acquaint students (and students) with the structure of
evidence, with possible tricks and errors in argumentative texts. Hence, it is quite obvious that
teaching future teachers the ability to lead a discussion and actively participate in it (i.e., the ability
to build arguments) acquires special significance. The widespread use of the method of discussion
in solving problematic situations develops the logical, independent and critical thinking of students,
arming them with the most important skills for personal and social activity to defend their own and
refute someone else’s point of view, persuade and persuade. Therefore, for the effectiveness of the
learning process of unprepared spoken language, a unity of motives is necessary, such as students’
awareness of their success in mastering speech and its language enrichment, the desire to satisfy
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cognitive needs, interest in solving problematic issues and awareness of their spiritual growth. In
this regard, discussion is a highly effective type of speech activity.

It should be noted that the discussion is an analytical activity in the process of which the
participants develop the following skills:

- ability to think critically;

- the ability to separate important information from the secondary;

- the ability to identify and isolate the problem;

- the ability to determine the causes and possible consequences;

- the ability to draw conclusions and conclusions;

- the ability to determine facts and opinions;

- the ability to express their thoughts correctly in relation to others.

In the field of language proficiency, the following positive aspects are noticeable:

- the use of machine language cliches;

- memorizing words on the topic as a result of their repeated repetition and listening;

- freer expression of one’s thoughts;

- development of spontaneous speaking skills;

- development of speaking skills with increased emotional stress [6, p. 79].

Group training is the basis of problem-based learning. The purpose of group training is to make
each student individually stronger in his own position, to develop certain communicative qualities
of the individual. The group members study together what they can subsequently use individually.
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Abstract: Multimedia technology is a set of tools for processing various forms of information.
In this article described the importance of using multimedia technologies in foreign language
classes.
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The concept of multimedia is a set of tools for processing information in different forms.
Multimedia technologies include, first of all, means of processing sounds, video elements. In
addition, animation and high-quality graphics are also multimedia technologies. It is possible
that in the future, multimedia will be able to work with other types of information, such as
virtual reality.

Modern teaching tools - interactive, audio-visual, multimedia teaching tools - are not just tools
that are becoming more modern, but an opportunity to develop students’ personalities. The task
of the modern education system is not only to impart knowledge, but also to help students design
their creative thinking. Any theoretical knowledge must be reinforced by practice. Therefore, in
addition to the theoretical information provided by the teacher, practical, laboratory and project
activities are required in the educational process. It is a factor that helps to develop the skills and
competencies of independent research and should be used throughout the educational process. It
is very important to actively involve students in the educational process. The learning process
is very effective due to the fact that the teaching is interesting and all the students are fully
engaged in it. Visual tools also play an important role in developing the ability to work with
different sources of information and compare results. Proper organization of the educational
process creates a universal effect of education, which is based on useful skills and abilities,
and finally a wide range of potential. A lot of time is spent on laboratory and practical work
of teachers in the traditional way of teaching. This is a very important part of the training of
specialists in the spirit of the times.

It not only strengthens the theoretical knowledge of the student, increases the effectiveness
of the study material, but also helps to develop practical skills in a particular field.

Nowadays, with the rapid development of technology, laboratories and stands for practical
training need to be improved every academic year. This will require additional costs.

Based on the above, there is a need to introduce a new effective, universal pedagogical approach
that can help solve important tasks for the training of specialists. To do this, laboratory stands and
workshops should be not only fun, but also convenient and easy for all students. The lessons
should be engaging, take into account all the mental and didactic factors, actively demonstrate
the process, conduct the lessons and master the subject, in general, the whole educational process.
increase the effectiveness of the program, provide students with the opportunity to evaluate their
knowledge. The introduction of modern multimedia technologies will help to solve the above tasks
and overcome a number of shortcomings of traditional teaching methods.

Virtual stands are now being used successfully in higher and secondary special education
institutions. What is a virtual stand and what is its role in increasing the effectiveness of education?
A virtual stand is a training-practical stand or training workshop, which helps to strengthen the
theoretical knowledge of students, to develop the necessary skills in a particular direction through
computer programs and technologies. It is an ICT tool. Virtual stands allow each student to “teach”
their own introductory techniques and monitor their knowledge. The problem of wasting time on
laboratory work, understanding it properly, and so on, is eliminated by computer efficiency. It is
important to save financial resources. A modern simple CD can hold dozens, sometimes hundreds,
of'lab work. Now it is not difficult to calculate how cheap such a virtual laboratory stand will cost.

In addition, they can be used to provide general education. Having an Internet connection is
even more effective. The introduction of virtual stands in the educational process will ensure a
higher quality of the educational process than traditional education. This is achieved through the
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use of automated instructors and test takers, specialized teaching tools consisting of systems, test
assignments and questions for self-examination, as well as the rapid updating of the methodological
framework of the educational process. Today we have a variety of organizational forms of teaching,
modern multimedia technologies and a variety of educational opportunities. This, to a certain extent,
ensures the high value of diplomas of specialists from different educational institutions. Today,
multimedia technology is one of the most promising areas of informatization of the educational
process. The introduction of multimedia technologies in the educational process is an important
condition for the intellectual development of students and the socio-economic development of our
society. That is why it is necessary for today’s teacher to work tirelessly, to have a wide range of
creative thinking, to use advanced pedagogical and multimedia technologies, to have the necessary
skills for their profession. The introduction of modern information technologies in the educational
process requires the improvement of software and methodological support, material resources, as
well as training of teachers. Multimedia tools are also important in further improving the skills and
abilities of teachers.
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Today in pedagogy three paradigms of secondary education are presented: cognitive, activity-
oriented and personality-oriented. In accordance with the cognitive paradigm, education is
considered by analogy with cognition, and its process (goals, content, methods and teaching aids)
as aresearch activity. The purpose of the training reflects a social order for the quality of knowledge
and skills. Educational material as didactically “prepared” scientific knowledge.

These trends characterize the current state of education in developed countries and determine
the principles of its reform at the beginning of the 21st century. A full-fledged systemic education
obtained in the learning process creates the conditions for a person to realize himself as a person,
gives him social and professional mobility.

Education is understood as the translation of the sociocultural experience of a new generation.
The pedagogical concepts of this paradigm are traditional, academic, and reproductive. From
an ideological, managerial point of view, this is the most effective and preferred approach. The
activity-oriented education paradigm is oriented towards fulfilling a social order. Education is
a sociocultural technology for the formation of knowledge and skills that ensure the success of
social, labor and applied arts. And cognitive-activity-oriented education is aimed at achieving the
quality of education, understood as social and professional preparedness.

The central element of personality-oriented education is the continuous development of the
personality of students. This paradigm is adequate to the philosophy of open education, it involves
not only education, but also self-education. Oriented to the individual psychological characteristics
of the personality, it should be varied, to provide students with a free choice of educational routes
(Slobadchikov V.I. 2006). The principal provisions of this educational paradigm include:

1. The priority of personality.

2. The content of professional education is determined by the level of development of modern,
social, information technologies and congruent future professional activities.

3. The leading character is ensured by the formation of social and professional competence
and the development of extra-functional qualities of a specialist in the process of educational and
professional activities.

4. Person-oriented secondary education is maximally addressed to the individual experience
of the student, his need for self-development. Personally-oriented education from the state and
managerial positions is extremely difficult, expensive, and from the pedagogical one it is not
technologically provided (Slobadchikov V. 2004).

Following results can be obtained while using innovative technologies

- The student’s ability to adapt in a constantly changing socio-economic environment, inde-
pendently acquire and apply the necessary knowledge

- Critical thinking independently, be able to see the problems that have arisen and look for
ways to rationally solve them

- Working properly with information

- Be sociable, contact in various social groups, be able to work together in various fields,
situations.

- Work independently on the development of one’s own morality, intellect, and cultural level.

Reasons for choosing innovative technology:

- Educational technologies easily fit into the educational process of the classroom system.

- Allow us to achieve the goals set by the curriculum and educational standard for a specific
subject.

- They ensure the implementation of the main directions of the pedagogical strategy:
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humanization, humanization of education and a fully oriented approach.

- They provide intellectual development of students, their independence.

- Educational technology provides friendliness towards the teacher and to each other.

- They pay special attention to the individuality of a person, his personality.

- Educational technology focuses on development;

As a conclusion we can say that, while introducing modern educational technologies, the teacher
must be able to:

- apply teaching methods and techniques while using these technologies;

- conduct and analyze training sessions built on new technologys;

- teach students with new methods of teaching;

- evaluate the results of introducing new technology into practice using pedagogical diag-
nostic methods.
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Annotatsiya: Maqola texnologiya fani zamon talab qilayotgan dolzarb va muhim fanlardan
biri ekanligi va uning umumta’lim maktablarida tutgan o’rni haqida yozilgan.
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Mehnat ta‘limi fani nomi “Texnologiya” fani deb o‘zgartirildi. Texnologiya fani umumiy o‘rta
ta‘lim fanlari orasida asosiy kasb-hunarga yo‘naltiruvchi fan hisoblanadi shu sababli texnologiya
fanining har bir dars jarayonida o‘quvchilarga kasb-hunarlar hagida ma‘lumotlar berish bilan birga
ularni to‘g‘ri va ongli kasb tanlashga o‘rgatiladi, ijtimoiy munosabatlarga kirisha olishiga zamin
yaratiladi. O‘quvchi kundalik hayoti uchun zarur narsalarni shu fan orqali tayyorlay oladi.

Texnologiya fani ixtisoslashtirilgan ta’lim muassasada o‘quvchini kelajak hayotga tayyorlaydi,
boshga fanlardan olgan bilim, ko‘nikma va malakalarini hayotda qo‘llay olish layoqatini
rivojlantiradi. Bu fan orqali yosh avlodda ijodkorlik xususiyatlari namoyon bo‘la boradi ijodkorlik
— bu yangi g’oyaga asoslangan moddiy va ma‘naviy boyliklarni yaratishdir. Texnologiya fani
ham bugun zamon talab qilayotgan dolzarb fanlardan hisoblanadi. Maktabda o‘quvchilarni
kasb—hunarga yo‘naltirishda texnologiya fanining o‘rni alohida bo‘lib, ta‘lim jarayonida ta‘lim
oluvchilarning dars va amaliy mashg‘ulotlardagi faolligi, tashabbuskorligini, izlanuvchanligini
oshirish evaziga o‘zlashtirish samaradorligini ta‘minlash hamda olgan bilimlarini hayotga tadbiq
etishni o‘rgatishdan iborat.

Maktablarida o‘qitiladigan texnologiya fani 1-9 sinflarda o‘qitilishini e’tiborga oladigan
bo‘lsak, har bir davrda o‘qitishning o‘ziga xos xususitlaridan kelib chiqgan xolda ijodkorlikka
yo‘naltirib o‘qitiladi. 1-4 sinflarda texnologiya ta’limi mazmuni qog‘oz va karton bilan ishlash,
tabily materiallardan turli buyumlar yasash, eng sodda texnologiya amallari va ish qurollaridan
foydalanishni o‘rgatishdan iborat. Bu sinflarda o‘quvchilarning yosh xususiyatlari va ta’lim
mazmunini etiborga olgan xolda ijodiy topshiriglar berish, amaliy ish usullarini tanlash
zarur. Ana shu maqsadda turli pedagogik texnologiyalarni qo‘llash magsadga muvofiqdir. Yuqori
sinflarda texnologiya ta’limi darslari yo‘nalishlar asosida o‘qitilishi va darslarning katta qismi
amaliy mashg‘ulotdan iborat ekanligini nazarda tutgan xolda ta’lim ijodkorlikka yo‘naltirish
xususly yondashuvni talab etadi. Ijodkorlikni rivojlantirishda pedagogik texnologiyalarni
qo‘llashninng ahamiyati katta. Pedogogik texnologiyaning mazmuni bu o‘qituvchi va o‘quvchining
belgilangan maqsaddan kafolatlangan natijaga hamkorlikda erishishlari uchun tanlangan
metodlarga bog‘lik. O‘quvchilardagi ijodkorlikni rivojlantirish esa biz o‘qituvchilar oldida
turgan muhim vazifalardan biridir.

Texnologiya darslariga oid ijodkorlik kechalarini tashkil etish tadbirlarni har o‘quv choragi va
yil oxirida o‘tkazish magsadga muvofiq bo‘ladi. Bunda o‘quvchilarning ijodiy gilgan ishlari
namunalari namoylsh qilinadi va tagdimotlar o‘tkaziladi. Kasbiy kamolot jarayoni mutaxassisning
kasbiy o0’zini 0’zi belgilashning manbai hisoblanadi. Ular shaxsiy-kasbiy sifatlarning shakllanish
va kamol topishini nazarda tutadi. Shaxsiy xususiyatlarga va kasbiy faoliyatning motivatsion
asoslariga esa erkin muloqot yurita olish, hissiy barqarorlik, dominantlikka intilish, ijtimoiy
yetuklik, ijtimoiy dadillik, ishonuvchanlik, mustagqillik, ishonch, 0’z-0’zini nazorat qilish,
qgo’zg’aluvchanlik, asabiy taranglik, muvaffaqiyatga intilish, yutugqqa ehtiyoj, 0’z-0’zini baholash
kiradi.

Xulosa qilsak, texnologiya fani mashg‘ulotlari o‘quvchilarning ijodkorliklarining rivojlanish
omillaridan biridir, ya’ni texnologiya darslari o‘quvchilarda ijodkorlik, yaratuvchanlik kabi
fazilatlarni shakllanishi, o‘quvchilarda ishga ijodiy yondashish, o‘z-o‘zini boshqarish, ishdagi
kamchiliklarni o‘z vaqtida topish, o‘z- o‘ziga talabchan bo‘lish, maqgsadga intilish kabi xislatlarni
namoyon bo‘lishiga hamda ijodiy qobiliyatlarini oshirishga yordam beradi.
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Annotatsiya: Mazkur maqolada biologiya fanida qo’llaniladigan interfaol metodlar va ularning
qo’llanilishi haqida fikr yuritilgan.

Kalit so’zlar: Interfaol metod, maktab, pedagogik texnologiya, biologiya, diktant, vegetativ,
zamburug’.

So’nggi yillarda umumta’lim maktab tizimiga shiddat bilan kirib kelayotgan yangi pedagogik
texnologiyalar, innovatsiyalar, yangi-yangi pedagogik-psixologik tushunchalar, interfaol
metodlarni ta’lim beruvchi tomonidan o’zlashtirilib va qo’llanib borilishi, ta’lim mazmunini
tubdan o’zgartirib yuboradi desak mubolag’a bo’Imaydi.

Zamonaviy o’qituvchi dars jarayonida “aktyor” emas, aksincha “rejissyor” bo’lishi kerakligini
anglashi lozim. U 0’z o’quvchilarini fanga ijodkorlik nuqtai nazari bilan qarashlarini tashkil qilishi,
ularda izlanuvchanlik xususiyatlarini shakllantirishi va albatta, yangi pedagogik texnologiya
usullaridan foydalangan holda darsni tashkil etishi kerak bo’ladi. Buning uchun esa u bir necha
yangi ta’lim usullarini yaxshi bilishi kerak. Interfaol metodlar ortiqcha ruhiy va jismoniy kuch
sarflamay, qisqa vaqt ichida yuksak natijalarga erishish magsadini nazarda tutadi.

Dars maboynida ma’lum nazariy bilimlarni o’quvchiga yetkazish, unda ayrim faoliyat yuzasidan
ko’nikma va malaka hosil gilish, ma’naviy sifatlarni shakllantirish, o’quvchi bilimini nazorat qilish
hamda baholash o’qituvchidan yuksak mahorat va tezkorlik talab qiladi.

Yugqoridagi fikrlardan kelib chiqgan holda biologiya darslari samaradorligini oshiradigan hamda
o’quvchilarning aqliy salohiyatini yuqori, mustaqil va erkin fikrlovchi shaxs sifatidagi qiyofani
shakllantiradigan interfaol metodlarni ko’rib chigamiz.

Biologik diktant 0’yini — bu 0’yin o’quvchilar bilim va malakalarining yozma nazorat shakli
hisoblanadi. Biologik diktant savollariga javob yozish talab etiladi. Javoblar qisqa va aniq bo’lishi
talab etiladi. Biologik diktant quyidagi shaklda tashkil etiladi.

1. Zamburug’larning vegetativ tanasi deyiladi.

2. Zamburug’larning hujayrasida bo’lmaydi.

3. Mog’or zamburug’ining sporalaridan yetiladigan a’zosi deyiladi.

4. Zamburug’larning yashashi uchun , , kabi omillar zarur.
5. Qalpogchali zamburug’lar orasida va iste’mol qilinadi.

O’quvchilarga berilgan biologik diktant javoblari: 1.Sporangiy; 2. Xloroplast; 3. Gifa; 4.
Harorat, ozuqa, namlik; 5. Qo’ziqorin va qo’zidumba.

Tushirib qoldirilgan so’zlar doskaga yozib qo’yiladi. O’quvchilar mos so’zlarni javob
varaqasiga ketma-ket yozadilar.

Ragamli diktant — o’qituvchi quyidagi atamalarni doskaga yozib qo’yadi.

1.Sporofil. 2. Antiridiy. 3. Spora. 4. Sporangiy. 5. Gematofit. 6. Bahorgi poya. So’ngra o’quvchi
quyidagi savollarni o’qiydi. O’quvchilar doskadagi so’zlar orasidan shu savolga tegishli javobning
ragamini yozadilar.

1.Erta bahorda dala qirq bo’g’imining ildizpoyasidan qanday poya o’sib chiqadi?

2. Spora beruvchi boshoqda halqa hosil qilib joylashgan shakli 0’zgargan barglar nima deyiladi?

3. Qirgbo’g’imning sporangiylarida nima yetiladi?

4. Sporafilning ostki tomonida nima joylashadi?

5. Qirgbo’g’imning yerga tushgan sporalaridan nima unib chiqadi?

6. Sporalardan unib chiqgan erkak o’simtalarda qganday a’zo hosil bo’ladi?

Ragamli diktant quyidagi javoblar yordamida tekshiriladi: 6,1,3,4,5,2.

Moychechak metodi — doskaga moychechak guli 8 yaproqli qilib chiziladi yoki moychechak
rasmi yopishtiriladi va har bir yaprog’iga ragam qo’yib chiqiladi. O’qituvchi tomonidan 8 ta
mavzuga oid savol tuzib kelinadi. Moychechak yaprog’idagi har bir tanlangan ragam o’chirib
boriladi. Guruh a’zolari tanlangan raqamlardagi savollar o’qituvchi tomonidan o’qiladi. Guruh
o’quvchilari tomonidan javob beriladi.
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Namuna sifatida:

I-savol. O’zbekistonda jag’-jag’ o’simligining nechta
turi bor? Javob: 1 ta, Achambiti. 2. Karam qanday meva
hosil giladi? Javob: Qo’zoq meva 3. Qaysi daraxt sho’ra-
doshlar oilasiga mansub? Javob: Saksovul daraxti 4. Lav-
lagi ganday meva hosil giladi? Javob: Danakcha meva 5.
Qaysi g’o’za oddiy g’o’za deb ataladi? Javob: Meksika
g’0’zasi 6. Jaydari g’0’zaning vatani qaysi davlat hisobla-
nadi? Javob: Afrika 7. Qaysi o’simlikning gullari chan-
glanib bo’lgach tuproq ichiga kirib meva hosil qiladi?
Javob: Yeryong’oq 8. Qaysi o’simlik Yapon saforasi ham
deb ataladi? Javob: Tuxumak

Zig-zag metodi — zig-zag siniq chiziq, ilon izi, egri-bugri ma’nolarini anglatadi. Darslarda zig-
zag metodining mohiyati bir guruh tomonidan o’rganib bo’lingan o’quv materialining, hali uni
o’rganmagan boshqa guruhga taqdim etilishidan iborat. Zig-zag metadining bir qancha afzalliklari
bor. Masalan, ushbu usulni qo’llash orqali o’quvchilar bir jamoa bo’lib ishlash ko’nikmasini
hosil giladi va vaqtdan unumli foydalaniladi. Ushbu usulni ketma — ketligi quyidagicha amalga
oshiriladi:

-o’quvchilar bir gancha guruhlarga bo’linadilar, 3 yoki 6 ta;

- har bir guruhga mavzu bo’yicha bitta savol tarqatiladi;

- guruh a’zolari shu tarqatilgan savolni belgilangan vaqtda o’rganib oladilar;

- har bir guruhga yetakchi sardor saylanadi va ular tarqatilgan mavzuni o’rganishda, tushunishda
guruhda yetakchilik qgiladi;

- mavzular guruhda to’liq o’rganilib bo’lingandan keyin ular guruhlararo almashtiriladilar;

- endi ushbu savollar yangi guruhlarda o’rganiladi;

- bu savollar ham o’rganilib bo’lingach, ular yana almashtiriladi;

- guruhlarda barcha savollar o’rganilganda ushbu jarayonlar takrorlanadi;

- bir-birining bilimini baholash va o’zlashtirilganlik darajasini aniqlash uchun guruhlar bir-
biriga ketma-ket ravishda savol berib boriladi;

- savol qaysi guruhga tashlangan bo’lsa, birinchi shu guruh o’quvchilari javob berishlari
mumbkin, boshqga guruh a’zolari qo’shimcha qilib borishga haqli.

Arra metodi — pedagogik amaliyotda mazkur metodda kichik guruhlar 6-8 ta o’quvchidan
tashkil topadi. Dars davomida o’rganiladigan mavzu mantigan tugallangan qismlarga ajratiladi.
Har bir qism yuzasidan o’quvchilar bajarilshi lozim bo’lgan o’quv topshiriglari tuziladi. Har bir
o’quvchi guruhi mazkur topshiriglarning bittasini bajaradi va shu qism bo’yicha mutaxassisga
aylanadi. Bu guruhlarda har bir qism mutaxassis bo’lishi shart, mazkur mutaxassislar o’zlari
egallagan bilimlarini xuddi arra tishlari ketma-ket kelganidek navbat bilan o’rtoqlariga bayon
qilishadi. Mazkur guruhlarda o’quv materiali mantiqiy ketma —ketlikda gayta ishlab chiqiladi.

Yuqorida keltirilib o’tilgan biologiya darslarida qo’llaniladigan interfaol metodlardan
foydalanilib darslar tashkil etilsa, dars samaradorligi oshadi hamda o’quvchilarning biologiya
darslariga bo’lgan qiziqishi yanada ortadi.
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QADRIYAT TUSHUNCHASI VA UNGA BERILGAN TA’RIFLAR

Ishqobilova Hulkar Shaydulla qizi
0’z.DJTU, o’qituvchi, Stud1381@mail.ru

Annotatsiya: Maqolada qadriyat tushunchasiga berilgan turlicha ta’riflar, qadriyatlarning
muayyan sharoitda shakllanishiga, mohiyati va amal qilish doirasiga qarab bir necha shakllari
ko’rib chiqiladi.

Kalit so’zlar: madaniy gadriyatlar, milliy qadriyatlar, dialektik, qadriyat tizimi.

Qadriyatlar kategoriyasi tushunchasi muayyan moddiy va ma’naviy hodisalar, shuningdek,
ularning ayrim hususiyatlarining ifodasidir. Bu hodisalardan jamiyat o’zining amaliy ehtiyojlarini
uchun foydalanadi. Falsafada insonning ijtimoiy-siyosiy, iqtisodiy, ahloqiy, estetik jihatlardan
olamga bo’lgan munosabatini ifodalovchi tushunchalar har xil sharxlanib kelindi. Bir garashda
qadriyat shakllari tartibsizga o’xshab ko’ringani bilan aslida ular orasida qonuniy, zaruriy uyg unlik
mavjud.

Ularning namoyon bo’lish shakllari ham dialektik aloqadorlikdadir. Kundalik hayotda ko’pchilik
tomonidan qo’llaniladigan qadriyatlar iborasi odamlar uchun zarur ahamiyat kasb etganida narsa,
hodisa, obyekt, predmet kabilarga nisbatan ishlatiladi. Qadr so’zi o’zbek tilidagi ba’zi ibora va
so’zlarda sharqona falsafiy mazmun borligidan dalolat beradi va serqirra ma’no kasb etadi deb
takidlaydi.

Har bir qadriyat ma’lum sharoit va davrning mahsuligina bo’lib qolmasdan u asrlar davomida
rivojlanib boradi.

Qadriyatlarning mazmuni jamiyatning moddiy ne’matlar ishlab chiqarish jarayonidagi
yutuglari bilan bog’lig. U keng ma’noda madaniyat dunyosidir, bu inson manaviy hayotining va
faoliyatining qimmatini belgilovchi bahodir, insonning ahloqiy ongi, ahloqiy intilishlari sohasiga
mansub bo’lib, shaxs ma’naviy boyligining me’zoni sifatida ifodalanadi. Zero eng oliy qadriyat
insondir. Inson borlig’i, uning hayoti, yashashi eng oliy masaladir. Inson hayot bo’lsagina narsalar,
tabiat, butun borliq, moddiy va ma’naviy madaniyat ahamiyatga ega bo’ladi. Uning ahamiyati
faqat inson borlig’i asosida qadrlanadi.

Har bir tilda bo’lgani kabi, ingliz va o’zbek tillarida ham milliy qadriyatlar mavjud. Shu o’rinda
savol tug’iladi. Milliy qadriyat 0’zi nima va uning qanday turlari mavjud. Avvalombor qadriyat
bu insonlar qadrlaydigan narsalardir. Masalan inson kasal bo’lib qolsa sog’ligining, urush bo’lsa
tinchlikning qadri oshib boradi.

Jamiyatdagi hodisalar va insonlarning yashash tarzini hisobga olgan holda qadriyat so’ziga
“Inson va jamiyat ma’naviy tarkibiy qismi, olamdagi voqealar, hodisalar, jarayonlar, holatlar,
sifatlar, talab va tartiblarning qadrini ifodalash uchun ishlatiladigan tushuncha” deya ta’rif beriladi
[Ma’naviyat asosiy tushunchalar izohli lug’ati, 2009, b.707-08].

Umumiy olib garaydigan bo’lsak, biz bu tushunchani insoniyatning kundalik hayotini bezab
turadigan va insonlarning bir-biriga muomila jarayonida seziladigan ehtiyojini qondiruvchi
madaniyat, ma’rifat, go’zallik, ijtimoiy—axloqiy tushunchalarni bir so’z bilan qadriyat deb atasak
ham yanglishmagan bo’lamiz.

Qadriyatlar tizimi ikki tilda ham mavjud bo’lib, ularga quyidagilarni misol qilib keltirish mum-
kin:

Gentleman
Lady

King

Queen
Christening
Baby shower
Queues
Saying sorry
. Saying thanks
10. Family pet
O’zbek tilida esa:
1. Andisha

VRN AL~
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9

i A

Birdamlik
Ehtirom
Ezgulik

Hurmat
Mehribonlik
Mehmondo’stlik
Mulozamat
Muruvvat

10. Sadogat va boshqalarga bo’linadi.
Ular ham ingliz va o’zbek tillarida turli xil lug’atlarda, maqollarda, iboralarda, aforismlarda va
asarlarda ham ifodasini topgan.

Foydalanilgan adabiyotlar:

1. “Ma’naviyat asosiy tushunchalar izohli lug’ati”, 2009, b.707-08.

2. “Izohli ilmiy-ommabop lug’at, Sharq”, 2009, 558 bet

3. O’zbek tilining izohli lug’ati. 5 jildli / A. Madvaliyev tahr. Ost- Toshkent: O’zbekiston milliy
ensiklopediyasi, 2006-2008.

Maprt|2021 10-kucm TomxkeHT

32



V3BEKMCTOHIA WIMHAMU-AMAIINI TAJIKUKOTJIAP" MAB3YCH/IATH PECIYBJIMKA %@
26-KVII TAPMOKJIA WIMH MACO®ABHM OHJIAMH KOH®EPEHIIUS MATEPHAJLIAPH C]

EFFECTIVENESS OF AUTHENTIC MATERIALS IN TEACHING ENGLISH
LANGUAGE

Karimova A.,

student of the Group 452, UzSWLU
A.Seitimbetova,

scientific supervisor, teacher, UzZSWLU

Abstract: Authentic materials are materials taken from original sources, which are characterized
by the naturalness of lexical content and grammatical forms, situational adequacy of the language
means used, illustrate cases of authentic usage and which, although not intended specifically for
educational purposes, can be used in teaching a foreign language. In this article we will deal with
the role of authentic materials in teaching English language.

Key words: foreign language, authentic material, educational purpose, materials, original
sources.

The concept of “authentic materials” has recently appeared in the methodology of teaching a
foreign language. The term “authentic materials” almost completely replaced the term “original
materials” in modern domestic and foreign methods.

There are a number of approaches to the interpretation of authenticity in the methodology of
teaching a foreign language, but the following interpretation is usually considered the traditional
interpretation: authentic materials are materials that were created by native speakers and found
their application in the educational process oriented to communicative approach to teaching a
foreign language outside the native language environment.

Authentic materials have been classified as follows (Eshboeva D. A., 2014):

- Authentic printed materials - programs, telephone directories, books, comics, lyrics, news-
paper articles, notes, brochures for tourists, checks, tickets, etc.

- Authentic audio materials - advertising and radio broadcasts, audio books, songs, etc.

- Authentic audiovisual materials - television commercials, television shows, clips, feature
films and documentaries, animated films, news programs, etc.

- Authentic visual materials - paintings, slides, stamps, illustrations, road signs, photographs,
postcards, labels, etc.

- Realities (objects) - coins, cash, masks, toys, etc.

But, despite the countless advantages of authentic materials, there is no single point of view
regarding their application. Elukhina N.V., Nosonovich E.V. and others. The authors identify a
number of conditions that make the use of authentic materials as educational tools very difficult:

1) an excessive amount of various verbal, visual, sound information that is difficult to digest
within the framework of the lesson;

2) thematic versatility, which complicates the assimilation of the material with the lexical theme
being studied at a particular lesson.

However, the use of authentic texts in teaching at the initial stages can cause significant difficulties
due to the wide variety of vocabulary and grammatical forms, individual characteristics of the
author’s style, differences in background knowledge of representatives of different cultures, etc.
Texts compiled directly for native speakers create enormous obstacles to their use for educational
purposes (Sulimova L. A., 2014).

It should be noted that the methodology does not have a clearly defined definition for tasks that
could be considered authentic. Therefore, it is necessary to take with great care the assertion that
behavior that is not authentic in a real situation can become authentic in a situation of learning
English, otherwise there will be a risk of over-expanding the range of tasks that can be classified
as authentic. Guided by the pedagogical expediency of using tasks such as conjugation of irregular
verbs or teamwork, they can be classified as natural for the educational process, but not as authentic.
It is also unacceptable to mix the concepts of “authenticity” and “efficiency”. A clear framework
should be established to limit authentic speech behavior from non-authentic, regardless of the
educational effectiveness of non-authentic tasks, even if they are natural in the lesson.

Authentic materials from modern textbooks include the following: excerpts from adolescent
diaries, articles, advertisements, jokes, personal letters, and statements on forums, interviews,
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comments, recipes, popular science and regional texts. Genre - compositional diversity allows
students to show speech clichés, phraseology, vocabulary, which are associated with the most
diverse spheres of life and belong to different styles. An important role in achieving the authenticity
of the perception of the text is assigned to its design. For example, in modern textbooks, an ad is
filed in the form of a sheet that is glued to the wall, an article is like a newspaper clipping, etc. This
creates the illusion of authenticity.

Often, one-time everyday materials are included in the list of authentic materials -
announcements, posters, theatrical and other programs, questionnaires - questionnaires, tickets
for travel and entrance, schemes, signs, labels, plans, menus and accounts, cards, advertising
leaflets for tourism, leisure, shopping , hiring, etc. They can get to the teacher (unofficially -
through some personal contacts with a native speaker, correspondence, or thanks to tourism).
They are also authentic, and due to the affordable routine, they can be useful in creating the
illusion of someone else’s environment and language in the classroom. The specificity of these
materials is that they show communication with “living”, real people and objects, stimulate almost
genuine, natural communication: the students themselves live these events, get used to certain
roles, supposedly solve problems (choosing a training center and profession, shopping, choosing
menus and excursions, filling out questionnaires, attending spectacular events, etc.), satisfy their
cognitive interests.

Summarizing the above, it should be noted that the use of authentic and educational-authentic
materials, namely, natural speech works created for methodological purposes, will contribute to
greater effectiveness in teaching all types of speech activity, and will help simulate a complete
immersion in a natural speech environment in a foreign language class.
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EFFECTIVE WAYS OF TEACHING WRITING TO B1 LEVEL LEARNERS
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Abstract: the article deals with the issues based on analyzing effective ways of teaching
writing to B1 level learners. Writing is an activity that it involves creative improvement of
thought in a written word. It helps to communicate in the written form with the help of graphical
symbols.

Key words: Writing activity, creative writing, foreign language, techniques.

Writing activity is a purposeful and creative accomplishment of thought in a written word,
and written speech is a way of forming and formulating thoughts in written linguistic signs.
Written skills of students often lag significantly behind the level of training in other types of
speech activity. Writing in English is becoming increasingly important for a number of reasons.
Currently, there is an opportunity to travel, work in foreign companies, participate in international
conferences and exchange programs, communicate via the Internet. All this presupposes the ability
to fill out questionnaires and declarations, conduct business correspondence, compose a resume,
write essays and reports.

In other words, it is necessary to be able to express thoughts and ideas in writing, having
mastered the basics of composition, knowing the style features and following certain rules for
organizing the written text. At school, however, often performing all sorts of “mechanical” tasks
turns into a routine for students. And even before they join the process of written self-expression,
children lose interest in this kind of activity. In the modern methodology term “creative writing” is
widely used for teaching writing in a foreign language. It means exercises of a productive nature
of the most varying degrees of complexity, varied in form and content.

Writing techniques and activities can be characterized as controlled (for providing the content
and form), guided (as free but a form is given) and free. (Controlled writing proposes using the
following activities: coping, gap-filling, re-ordering words, substituting, correcting the facts and
dictation.

Writing involves content, organization, style, syntax, mechanics, grammar and spelling. It was
pointed out that “If we limit our feedback to pointing out or correcting errors, our students will
concentrate on producing error-free writing, neglecting the interest or even the meaning of the
content. The equation teaching writing — error elimination is counterproductive. So, it is necessary
to conduct feedback in fair balance of content feedback and form feedback.

There are different types of writing performance in English which should be assessed.

Imitative: at this stage, form is the primary concern to assess learner’s skills in the fundamental
and basic tasks of writing letters, words, punctuation, and very brief sentences. This category also
includes the ability to spell correctly and to perceive phoneme-grapheme correspondences in the
English spelling system.

Intensive:thisreferstoproducingappropriate vocabulary withinacontext, collocationsandidioms,
and correct grammatical features up to the length of a sentence.

Responsive: assessment tasks here require learners to perform at a limited discourse level,
connecting sentences into a paragraph and creating a logically connected sequence of two or
three paragraphs. Form-focused attention is mostly at the discourse level, with a strong emphasis
on context and meaning.

Extensive: extensive writing implies successful management of all the processes and strategies
of writing for all purposes, up to the length of an essay, a term paper, a major research project
report, or even a thesis. Students focus on achieving a purpose, organizing and developing ideas
logically, using details to support or illustrate ideas, demonstrating syntactic and lexical variety,
and in many cases, engaging in the process of multiple drafts to achieve a final product.

The experienced teachers consider that teachers should ignore the language mistakes that do
not hinder learning, so teachers may correct only those mistakes which are very basic and those
which affect meaning.
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Also, in order to avoid too much correction of written work, give simple writing tasks which
will not lead to many mistakes and which can be corrected in class.

Correcting work in class:

- go through the answers, writing on the board only if spelling is a problem;

- let students correct their own work or exchange books and correct each other’s;

A piece of writing (for instance, essay) as a final work at advanced level can be evaluated on
the basis of criteria:

1) Task achievement: relevance and appropriateness of ideas and examples, coverage, variety,
suitability of the text, type and length, awareness of a target reader, precision;

2) Organization: cohesion, coherence sequencing, paragraphing, layout and punctuation,
length/complexity of sentence, textual fluency;

3) Range: structures, vocabulary, appropriateness, flexibility, detail, avoidance of repetition;

4) Accuracy: grammar, vocabulary, spelling.

In the future, as students should be encouraged to actually participate in the discussion of
problems raised by the authors of articles on professional topics through students writing their
own comments. Since access to the authentic, virtual form of communication sphere is associated
with high psychological, social, intercultural and, of course, language barriers, the creation of a
study group blog can be considered as an intermediate stage in the development of a professionally
oriented intercultural communicative competence.

In conclusion, we emphasize that the specificity of the proposed methodology for interconnected
teaching of writing is based on a cognitive-communicative approach to mastering the language, in
which a foreign language is considered as a means of communication.
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Abstract: The article is devoted to the problem of training a competent specialist. Professional
competence is considered from the point of view of its personal basis. It is shown that the training
of a specialist should have the character of personal and professional development. The necessary
characteristics of pedagogical interaction are given to ensure the appropriate orientation of the
educational process.

Key words: competence-based approach, pedagogical technologies, innovative assessment
tools.

In the modern dynamic world, education can effectively perform its functions only by existing
in the mode of development, constant search, integration of traditions and innovations. Trends
in civilizational development, changes in society, technical and technological progress require
qualitatively new results from the higher education system - training not only a good performer of
professional functions, but also a subject of professional activity who is aware of the goals and is
responsible for its results, capable of independently and competently making decisions ready for
self-development and self-realization in professional activities.

The new educational standards presuppose a competence-based approach, which means
project-based teaching methods, approbation of various forms of work, which are based on the
independence and responsibility for the learning outcomes of the students themselves.

The competence-based approach is systemic and interdisciplinary, it contains both personal
and activity aspects. Based on the competence-based approach, the student is developing key
competencies, which are an integral part of his activities as a future specialist, and one of the main
indicators of his professionalism, as well as a necessary condition for improving the quality of
professional education.

The introduction of a new model of results-oriented education requires improving not only
the management system, methodological work, but also approaches to the design of classes, their
content, the development and implementation of competency-oriented tasks. At the same time,
an important role is assigned to control and measuring materials, which involve monitoring the
results of not only the knowledge level, but also the competence level. Competence based tasks
should have a practical focus, social and personal significance, and correspond to the level of
education. Competence based tasks allow to imagine how the acquired knowledge and skills can
be applied in practice, in a new situation.

At the present stage of development of higher education, there is a change in approaches to
determining its content, which are based on the idea of the student’s personality development.
The integration of Russian education into the European system of higher education exacerbates
the problem of training specialists. During their studies at a technical university, students develop
a mentality that characterizes the professional orientation of an individual. For the training of
engineers, the traditional understanding of higher professional education as the assimilation of a
certain amount of knowledge based on the teaching of fixed subjects is generally recognized, but
insufficient. A future process engineer should develop productive thinking with a focus on novelty,
search, and formulation of problems related to personal qualities.

The use of pedagogical technologies in the educational process makes it possible to organize
in practice competence-based learning, which can be based on such elements as a variety of
personality development options, the right to develop a personal attitude towards the student, the
right to design one’s own activities, the right to choose the interpretations of the studied phenomena,
objects, method. learning, assimilation, information source, the level of assimilation.

The technologization of the competence-based educational process presupposes the special
design of the educational text, didactic material, methodological recommendations for its use,
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types of educational dialogue, forms of control over the student’s personal development in the
course of mastering knowledge. Only in the presence of didactic support, which implements the
principle of the subjectivity of education, can we talk about building a Competence based process.

The innovative assessment tools include test tasks of four levels of complexity, action tests,
situational tests, task cases, project protection, portfolio. In accordance with the State Educational
Standard for each discipline, the teacher forms a fund of assessment funds. An objective assessment
of the formation of competencies is carried out using a distance learning support system. The
online exam in the field of vocational education allows you to assess the educational achievements
of students at various stages of training in accordance with the new requirements laid down in
the federal state educational standards. It is impossible not to take into account the multitude
of socio-pedagogical, organizational, managerial and other problems arising in connection with
the introduction of innovations. Among them is the need to develop a system for assessing the
teacher’s labor costs that is more adequate to the competence-based approach, not only based on
the hours of classroom work, but taking into account the “personal contribution” and the result
obtained.

In conclusion, it should be noted that when considering even one aspect of the problem of
training a competent specialist, its versatility and complexity becomes obvious. Our experience
has shown that the prospects for the introduction of innovations are largely determined by the
attitude to these innovations of the direct organizers and participants of the educational process,
their readiness for improvement, experience and professional position.
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PEDAGOG-PSIXOLOGNING KASBIY MOHIYATI

Mirabdullayeva Nigora Ne’matulla qizi
Namangan viloyati To’raqo’rg’on tumani
42-umumiy o’rta ta’lim maktabining psixologi.

Annotatsiya. Yangi avlodning davlat ta’lim standartlari umumiy ta’lim mazmuni va uning
ta’lim natijasi qanday bo’lishi kerakligi to’g’risida sifat jihatdan yangi g’oyani belgilab beradi.
Shu munosabat bilan nafaqat o’quv materiallarining mazmuni, muassasalarning ta’lim dasturlari
va o’quv dasturlariga qo’yiladigan talablar, balki o’qituvchining mahorati mezonlari, uning ish
magqsadlari va usullari mezonlari g’oyasi ham o’zgarib bormoqda. O’zgarishlar ta’lim natijalarini
baholashning mazmuni va uslublariga ham tatbiq etildi. Ta’limning maqsadi - o’quvchilarning
umumiy madaniy, shaxsiy va bilim rivojlanishidir.

Tayanch so’zlar: o’qituvchi-psixolog; ta’lim tizimi; professional lavozim; bolalarning aqliy
rivojlanishi; maktab; oila.

Pedagog-psixolog - bu ma’lum bir ta’lim tashkilotida amaliy psixologiyani amalga oshiradigan
mutaxassis. Hozirgi vaqtda ushbu mutaxassis o’qitishning psixologik yoki psixologik-pedagogik
yo’nalishi bo’yicha oliy ma’lumotga ega bo’lishi kerak. Ko’rsatilgan oliy ma’lumotdan tashqari,
o’qituvchi-psixolog sub’ektning individual va shaxsiy xususiyatlarini ifodalaydigan va kasbiy
faoliyatni amalga oshirish samaradorligini belgilaydigan, kasbiy jihatdan muhim rivojlangan
sifatlarga ega bo’lishi kerak. O’qituvchi-psixologning kasbiy muhim fazilatlariga quyidagilar
kiradi: ijtimoiylik; xushmuomalalik; xayrixohlik; ehtiyotkorlik; bag’rikenglik; maqgsadga
muvofiqlik; cheklash; ijodkorlik; tashkilot; aniqlik; ketma-ketlik; mustaqillik; ahloqiy; odob-
axloq; harakatchanlik; xushmuomalalik; hissiy muvozanat, mas’uliyat, tanqidiylik va boshqalar
Bundan tashqari, ularning kasbiy vakolatlari chegaralarini bilish va o’zlarining kasbiy harakatlari
yoki boshqga shaxsning harakatlarining oqibatlarini oldindan bilish qobiliyati ham mavjud.

Psixologning dominant shaxsiy xususiyatlari psixolog kasbiga mos kelmaydi, quyidagi shaxsiy
xususiyatlar: nevrotik shaxsiyat, tajovuzkorlik, past ego kuchi, pastlik komplekslari, ustunlik hissi,
hiyla-nayrang va boshqalar: intellektuallik, sodiqlik, hissiy labillik ( egiluvchanlik), amaliylik
(ratsionallik), ijtimoiylik.

Psixologning tashqi xususiyatlariga qo’yiladigan talablarni ajratib ko’rsatish mumbkin:

» tashqi ko’rinishi: jozibadorligi, nafisligi, pokligi, ta’mi hissi, kiyimning zo’ravonligi, soch
turmagi va engil bo’yanish, minimal zargarlik buyumlari, sun’iy hidsiz;

* nutq: bir-biriga bog’langan, o’rtacha hissiy, aniq, talaffuz nuqsonlarisiz, o’ziga ishongan,
tez emas, baland ovozda emas, malakali, hurmatli va o’zini tutib turadigan ohangda;

»  xatti-harakatlar: minimal imo-ishoralar, giyohvand moddalarni suiiste’mol qilmaslik, du-
rust turish, ishonchli qadam va qarash, harakat odob-axloqi va boshqalar.

Kasbiy standartga muvofig, o’qituvchi-psixolog ikkita umumlashtirilgan mehnat funktsiyasini
bajarishi kerak:

1. Umumiy, kasb-hunar va qo’shimcha ta’lim muassasalarida ta’lim jarayonini psix-
ologik-pedagogik qo’llab-quvvatlash, asosiy va qo’shimcha ta’lim dasturlarini qo’llab-quvvatlash.

2. Asosiy umumiy ta’lim dasturlarini o’zlashtirish, rivojlantirish va ijtimoiy moslashishda
qiyinchiliklarga duch keladigan nogironlarga psixologik-pedagogik yordam ko’rsatish.

Ushbu ikkala funktsiya ham standartda aniqroq mehnat funktsiyalari bilan ifodalanadi.
O’qituvchi-psixologning birinchi mehnat funktsiyasi quyidagicha ifodalanadi:

- asosiy va qo’shimcha ta’lim dasturlarini amalga oshirishni psixologik va pedagogik
qo’llab-quvvatlash;

- ta’lim muassasalarining ta’lim mubhitining qulayligi va xavfsizligini psixologik tekshirish
(baholash);

- 0’quv jarayoni sub’ektlari uchun psixologik maslahat;

- talabalar bilan tuzatish va rivojlantirish ishlari;

- talabalarning psixologik diagnostikasi;

- 0’quv jarayoni sub’ektlarini psixologik tarbiyalash;

- psixoprofilaktika (ta’lim muassasalarida o’qitish va o’qitish jarayonida o’quvchilarning
psixologik salomatligini saqlash va mustahkamlashga qaratilgan kasbiy faoliyat)
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O’qituvchi-psixologning ikkinchi mehnat funktsiyasi quyidagilar orqali amalga oshirilishi
kerak:

- nogironlarni qo’llab-quvvatlash, asosiy umumiy ta’lim dasturlarini o’zlashtirishda qiyin-
chiliklarga duch keladigan talabalarni qo’llab-quvvatlash, rivojlantirish va ijtimoiy moslashuv so-
hasidagi ta’lim jarayoni sub’ektlariga psixologik ta’lim berish;

- nogironlarni qo’llab-quvvatlash bo’yicha ta’lim faoliyatini olib boradigan ta’lim muas-
sasalari va tashkilotlarida xulg-atvorining buzilishi va rivojlanishida nugsonlarning psixologik
profilaktikasi, asosiy umumiy ta’lim dasturlarini o’zlashtirishda qiyinchiliklarga duch keladigan
o’quvchilar, rivojlanish va ijtimoiy moslashuv;

- asosiy umumiy ta’lim dasturlarini o’zlashtirishda qiyinchiliklarni boshdan kechirayotgan,
rivojlanish va ijtimoiy moslashuv va nogironligi bo’lgan shaxslarga psixologik maslahat berish;

- asosly umumiy ta’lim dasturlarini o’zlashtirishda qiyinchiliklarni boshdan kechirayotgan,
rivojlanish va ijtimoiy moslashuv va nogironligi bo’lgan shaxslarga psixologik maslahat berish;

- asosly umumiy ta’lim dasturlarini o’zlashtirishda qiyinchiliklarni boshdan kechirayotgan
o’quvchilarning xatti-harakatlari va rivojlanishidagi buzilishlarni, rivojlanish va ijtimoiy mo-
slashuvni va nogironlarni psixologik tuzatish;

- asosly umumiy ta’lim dasturlarini o’zlashtirishda qiyinchiliklarni boshdan kechirayotgan
o’quvchilarning xususiyatlari, rivojlanish va ijtimoiy moslashuv va nogironlar psixologik diag-
nostikasi.

Foydalangan adabiyotlar:

1. Ochilov M. Yangi pedagogik texnologiyalar. - Qarshi.: Nasaf, 2000.

2. Tolipov O’., Usmonboyeva M. Pedagogik texnologiyalaming tadbiqiy asoslari. -T.: 2005.

3. Avliyakulov N. X., Musayeva N. N. Pedagogik texnologiya. Oliy o’quv yurtlari uchun
darslik.
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A SYSTEM OF EXERCISES IN IMPROVING TRANSLATION SKILLS OF
LEARNERS
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Abstract: the article describes a system of exercises in improving translation skills of learners.
A special role in teaching translation activities is played by exercises aimed at developing such
skills that are absolutely necessary for the translator as transformation and developing the
mechanism of bilingualism in students in general.

Key words: solution, translation, teaching, exercises, skills, learners.

One of the indicators of the quality of the modern process of teaching a foreign language
in higher education today is the mastery of students’ skills and abilities of self-education. The
solution to the contradiction between the rapid rate of increase in knowledge, high and constantly
changing requirements for mastering a foreign language by a person and limited opportunities
for their assimilation sets the goal for higher education to maximize the development of skills
and abilities to maintain and improve their level of proficiency in a foreign language throughout
their lives.

The skills and abilities necessary for the implementation of various types of interpretation are
created in the learning process with the help of special exercises, as well as through training in
performing a certain type of translation.

Exercise is the main way to develop the skills you need.

Many types of exercises can be performed in translation classes, depending on the goals and
objectives of the student or teacher. In accordance with the practical orientation of teaching
translation, the following groups of exercises can be distinguished:

1.Exercises aimed at the formation of skills and abilities necessary for the implementation of
any type of translation activity (for example, skills of deverbalization, transformation; the ability
to carry out analysis and synthesis, to determine the style and genre of the text, etc.);

2.Exercises that form the skills and abilities necessary for the implementation of translation of
one type or another (written translation from a foreign language into a native language - reading
techniques, including linguistic and philological, segmentation of the translated text, editing, use
of dictionaries and other reference literature, etc. .; for oral translation from a foreign language
into a native language - listening skills and abilities, speech technique, switching, determining the
speaker’s communication skills, compressing text without losing essential elements, encoding and
restoring encoded text, performing several actions at the same time, etc.);

3. Exercises aimed at expanding and consolidating knowledge;

4. Language exercises (lexical, phraseological, grammatical, stylistic),

5. Speech exercises;

6.Exercises aimed at working out one phenomenon or one difficulty, and complex exercises, the
implementation of which requires possession of several or many knowledge, skills and abilities,
etc.

A special role in teaching translation activities is played by exercises aimed at developing
such skills that are absolutely necessary for the translator as deverbalization, transformation and
switching, as well as developing the mechanism of bilingualism in students in general.

Exercises aimed at developing the skill of deverbalization:

a. Reading text with score. Students are encouraged to read the text with their eyes while
counting aloud, after which they need to retell the content of the text. Such exercises should start
with reading texts in your native language, and then move on to foreign texts. The counting should
also be complicated. First, students count in their native language, and then in a foreign language.
The choice of language for paraphrase depends on the level of preparation of the students. At the
same time, the exercise contributes to the development of working memory and the formation of
skills in managing your attention.

b. Microreference. Students are offered a message in the form of a written text with a volume
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of 800 - 1000 printed characters, from which they must write out key words, i.e. words that carry
basic information. Two minutes are allocated for this work (the time is gradually decreasing).
After that, the text is selected, and students should orally offer their options for retelling the entire
message, based on the written words. It is recommended to start the exercise with a text in your
native language, and then in a foreign one with its subsequent translation. The exercise should also
be used to develop the skills and abilities of semantic analysis of the text with the highlighting of
key information.

c. Recording information without words. In the process of perceiving an oral text, students
fix its content on paper with the help of certain signs, symbols or drawings, without resorting to
words. The designations are chosen by the students themselves, but they can be reminded that a
question mark can replace words (question, problem, task, dispute, etc.), a small circle reminds not
only of a round table, but also of all kinds of meetings, meetings, conversations, negotiations, etc.

While translating texts from a foreign language into their native language and from their native
language to a foreign language, schoolchildren learn to carry out pre-translation analysis of the
text and develop a translation strategy, analyze the content and form of the text, choose translation
techniques and methods taking into account the specifics of the translated text, use standard ones and
find original translation solutions. Translation process can be done with the collective participation
of the entire group. Such work is accompanied by a direct discussion of translation options and a
commentary by the teacher about typical as well as text-specific translation difficulties.

Thus, when teaching translation, various goals are set, the main of which is the development
and formation of the relevant skills and abilities necessary for the implementation of any type
of translation. And specially selected exercises play an important role in the formation of these
translation skills.

References:

1. Komissarov V.N. Theory of Translation, Moscow: V.Sh, 1990.

2. Passov, E.I. Fundamentals of communicative methods of teaching foreign language com-
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DARS JARAYONIDA PEDAGOGIK TEXNOLOGIYALARDAN FOYDALANISHNING
AHAMIYATI

Sabirova Gulaim Turganbaevna-
Qoraqalpog’iston Respublikasi

Nukus shahar 25-sonli maktabning
O’quv ishlari bo’yicha direktor o’rinbosari

Annotatsiya: Maqolada nazariy bilimlarni o’quvchilarga yetkazib berish, ularda ma’lum
faoliyat yuzasidan ko’nikma va malakalarni hosil qilish, shuningdek, o’quvchilar faoliyatini
nazorat qilish, ular tomonidan egallangan bilim, ko’nikma hamda malakalar darajasini baholash
o’qituvchidan yuksak pedagogik mahorat hamda ta’lim jarayoniga nisbatan yangicha yondashuv
haqida aytilgan.

Kalit so’zlar: interfaol metod, ta’lim — tarbiya, pedagogik texnologiya, innovacion usul, dars,
o’quvchi, o’qituvchi

Bugungi kunda mamlakatimizda ta’lim sohasiga berilayotgan e’tibor, jamiyatda o’qitu-
vchilarning obro’sini oshirishga qaratilgan barcha chora-tadbirlar barkamol, keng dunyoqarashli,
shijoatli yoshlarni tarbiyalash, aytish mumkin-ki, O’zbekistonning yorqin kelajagini ta’minlash
borasidagi shaxdam qadamlarning asosidir. Davlat kelajagi yoshlar qo’lida, yoshlarning kelajagi
esa bevosita ustozlar — o’qituvchilarning o’z kasbiga fidoyiligida namoyon bo’ladi. Bu borada
ta’lim sohasida juda ko’plab islohotlar amalga oshirilmoqda.

Bilamizki, pedagogik texnologiya - oldindan loyihalashtirilgan pedagogik jarayonni amaliyotda
rejali va bir maromda tadbiq etish yoki pedagogik masalalarni echishga qaratilgan pedagogning
uzluksiz o’zaro bog’langan harakatlari tizimidir.

Aytish mumkin-ki, pedagogning yutuqlariga kafolat beradigan, aniq ishlab chiqilgan va qat’iy
ilmiy loyihalashtirilgan, takrorlana oluvchi pedagogik harakatlar tizimidir.

Yangi pedagogik texnologiyalarning maqsadi — ta’lim va tarbiya samaradorligini oshirishga
qaratilgan. Ta’lim — tarbiya jarayonining samaradorligini oshirish esa yangi sifat darajasiga o’tish
imkonini beradi.

Ta’limda innovacion usullarni keng qamrovli qo’llash orqali chuqur mulohazali, teran
dunyoqarashga ega bo’lgan avlodni kashf eta olish imkoni qo’lga kiritiladi. Zero, innovacion
jarayonlar ham ongli boshqarilishi mumkin. Yangilik kiritish — bu eng avvalo, tabily va sun’iy
o’zgarishlar jarayonini boshqarish funkciyasidir. Shuning uchun ta’limdagi innovacion jarayon —
bu ta’limdagi o’zgarishlarni boshqarish jarayoni demakdir. Dars jarayonida interfaol usullardan
foydalanish 0’z mohiyatiga ko’ra sub’ektiv xususiyatiga ega, ya'ni har bir pedagog ta’lim va
tarbiya jarayonini o’z imkoniyati, kasbiy mahoratidan kelib chiqqan holda ijodiy tashkil etishi
lozim. Pedagog muvaffaqiyatining siri nafaqat u qo’llayotgan texnologiyalarda, balki pedagog-
tarbiyachi sifatidagi rolini qoyilmaqom ijro etishida, o’quvchilarining qalbiga yo’l topa olishida
ko’rinadi. Har bir o’qituvchining u qanday texnologiyani qo’llashidan qat’iy nazar, pedagogik
muomalasi betakrordir va shunday bo’lishi ham kerak. Uzoq yillar davomida an’anaviy dars
o’tish usullari ta’lim tizimi jarayoniga chuqur o’rnashib olgan edi (Katta va o’rta avlod vakillari —
barchamiz ham an’anaviy ta’lim o’quvchilari bo’lganmiz).

Endilikda esa bu usul o’quvchilarni zeriktirishini inobatga olgan holda interfaol darslarni
o’quvchilarning dunyoqarashi va ruhiyatiga mos tarzda tashkil etishni taqozo etadi. Yangi
pedagogik texnologiya dars o’tish shakllari va usullarini o’zgartirib, ularni xilma-xil tarzda,
o’qituvchi o’quvchini o’quv jarayonining faol ishtirokchisiga aylantiradi. Shu nuqtai nazardan,
har bir dars, fan yoki mavzuni o’rganishda o’ziga xos texnologiya, metod va vositalarni tanlash
va foydalanishga to’g’ri keladi. O’qitish jarayonida yuqori natijaga erishish uchun dars jarayonini
oldindan loyihalashtirish zarur. O’qituvchi har bir darsni yaxlit holatda ko’ra bilishi va uni tasavvur
etish uchun ham bo’lajak dars jarayoni loyihalanishi kerak.

Bunda darsning texnologik xaritasini tuza olish juda muhimdir, chunki darsning texnologik
xaritasi darsning qiziqarli bo’lishi uchun asosiy vosita hisoblanadi va darsda o’quvchilar egallashi
lozim bo’lgan bilimlarning kafolatlanishiga yordam beradi. Interfaol metodlar nafaqat o’quvchilar
ongini faollashtiradi, balki ularning hissiyoti va irodasini ham rivojlantiradi.

Dars jarayonini joriy etishda va uning strukturasidan unumli foydalanishda o’quvchilar
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faolligini tashkil etish muhim rol o’ynaydi. Zero, jarayon markazida o’quvchi shaxsi turadi.
Demak, taplim jarayoni o’quvchi shaxsiga qaratilmog’i zarur. O’qituvchi, o’quvchilar birgalikda
va bir vaqtda vazifani bajarishda hamkorlik qiladilar, ham ijodkorlikda ish yuritadilar. O’qituvchi
so’zlash, tushuntirish, ko’rsatish jarayonida barcha o’quvchilarni jalb gilgan holda masalani birga
muhokama qiladi. Bunday muloqotlar o’quvchilar ishonchini qozonishga, o’zaro muloqotga
kirishishga, jamoa bo’lib ishlash ko’nikmasining hosil bo’lishiga olib keladi.Umumiy o’quv-
biluv faoliyatini tashkil etishning o’ziga xos kamchilik va etishmovchiliklari ham mavjud.
Barchani qiziqish, qobiliyatlaridan qat’iy nazar bir xilda, bir maqgsad yo’lida izlanish, fikrlash,
ishlashga undaydi.O’quvchilarning rivojlanish darajasi, tayyorgarligi har xil bo’lganligi tufayli
bilim va ko’nikmalarni gabul qilib olish, o’zlashtirish birdek natijani kafolatlamaydi. Dars sifati
va samaradorligi pasayishi holatlari kuzatilishi mumkin. O’qish, o’zlashtirishlari sust bo’lgan
o’quvchilar sekin ishlaydilar. O’quv materiallarini to’la o’zlashtira olmaydilar. Ular ko’proq
o’qituvchining shaxsiy e’tiboriga muhtojlik sezadilar. Umumta’lim maktablarida fan xonalarini
dars jaryoniga tayyorlashda o’quvchilarning kichik yoki katta guruhlarda mashg’ulotlarni
o’tkazishlariga e’tibor qaratish lozim. O’quvchilarga jismonan qulay sharoit yaratilishi kerak.

O’quvchilar kichik guruhlarda ishlaganda oson munosabatga kirishadilar. [jodiy ish uchun
materiallar oldindan tayyorlangan bo’lsa, ta’lim sifatini ko’tarilib borishiga ko’maklashadi. Turli
sinflarda turli yoshdagi o’quvchilar bilan ishlash jarayonida interfaol dars usullarining juda ko’p
turlaridan foydalanishga harakat qilamiz.

Foydalanilgan adabiyotlar.
1. A.H. Nazirov. “O’qitishning yangi pedagogik texnologiyalari” Toshkent-2008
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MUSIQA MADANIYATINI O'QITISHDA ZAMONAV1Y USLUBLARDAN
FOYDALANISH SAMARADORLIGINI OSHIRISH
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Annotasiya: Zamonaviy o qitish -ko'rgazmali ta’lim sistemasi bo'lib, integrativ bilimlarni
chuqurlashtirish va kengaytirish asosida ko'rgazmali mahoratni vujudga keltirish sirlarini o'rga-
nadi. Ushbu maqolada umumiy o'rta ta’lim maktablarida inegratsiyalashgan musiqa mashg’ulot-
lari jarayonida multemidiavositalridan foydalanishga doir gisqacha tafsilotlar berilgan.

Kalit so’'zlar: Integratsiya, san'at, estetik ta’lim, interaktiv ta'lim, qo'shiq, faoliyat, multi-
media.

XXI asrda yangi texnologiyalar paydo bo’lishi munosabati bilan o’qitish uslubiyotiga
yondashuv o’zgardi, o’qishni rivojlantirish masalalari eng muhim mavzulardan biri bo’ldi.

O’quvchilarni ommaviy estetik tarbiyalash o’quv dasturlariga, o’qitish usullariga boshqacha,
yangicha yondashuvni talab qiladi. Musiqiy va nazariy fanlar o’qituvchilarining vazifasi bu jaray-
onni o’quvchilar uchun ijodiy va qiziqarli qilishdir.

Ma’lumki, O’zbekistonda 2020 yil “Fan, ta’lim va ragamli iqtisodiyotni rivojlantirish yili” deb
e’lon qilindi. Bizningcha, umuman ilm-fan va ta’limning rivojlanishi bevosita malakali yoshlarga
bog’liq. Axir, bu ertangi yosh avlodga bog’liq. Davlatimiz rahbari musiqa va san’at maktablarin-
ing moddiy-texnik bazasi va ulardan foydalanish holatini o‘rganib, ularning faoliyatini yaxshilash
bo‘yicha topshiriglar berdi.

Innovatsion ta’lim uslublari, multimediya va texnologiya vositalarining paydo bo’lishi, rivojla-
nishi, takomillashishi rivojlanayotgan jamiyat, yangi avlodning talab va ehtiyojlari bilan bog’liq.
Ta’limning an’anaviy shakllari bilan bir qatorda, o’quvchilarga qisqa vaqt ichida minimal harakat
bilan moslashishga imkon beradigan innovatsion usullar mavjud.

Qo’shiglarni o‘rganishda interaktiv usullardan foydalanish Insonning yoshiga xos umumiy
xususiyatlarini o‘rganish bilan psixologiyaning maxsus sohasi — yosh psixologiyasi shug‘ullanadi.
Eng umumiy ko‘rinishida maktab yoshi, o‘smirlik va ijtimoiy yetuklik davri kabi yosh bosqichlari
ajratiladi. Shu asosda quyidagi yosh davrlarini va ularga muvofiq ta’lim-tarbiya muassasalarini
ko‘rsatish mumkin.

Shaxsning musiqiy rivojlanishi, tarbiyasi va shakillanishi musiqiy pedagogikasining umumiy
asoslari bo‘limi bosh mavzulari xisoblanadi. Insonning musiqiy rivojlanishi uning musiqiy
qobiliyatlari va musiqa madaniyatining bir butun tashkil topishi va shakillanishi jarayoni sifatida
namoyon bo‘ladi. Musiqiy rivojlanish bu shaxs musiqa madaniyatining jismoniy, aqliy va ma’naviy
rivojlanishdagi tug‘ma va o‘zlashtirilgan, miqdor va sifat o‘zgarishlarining xar tomonlama
takomillashuvi.

Inson o°zining musiqiy rivojlanishida qator yosh bosqichlardan o‘tadi.

“Multimedia” texnologiyasida quyidagilar berilishi mumkin:

1-Ekranda qaysi cholg’ularning tasvirini kordingiz va ovozini tingladingiz, ularning nomlarini
bilasizmi?

Javob: tanbur, rubob,gitara,fortepiano, doira, chang, g’ijjak...

2-Ekranda puflab chalinadigan cholg’ularning qaysilarini kordingiz ularni ovozidan farqlay
olasizmi, nomlarini sanab oting?

Javob: surnay, karnay, nay, qo’shnay.....

3-Ekranda zarbli ( urib chalinadigan) cholg’ularni gaysilarini kordingiz nomlarini ayting?

Javob. Doira, nog’ora, chang...

Agarda bolalar orasidan tasvirda korgan cholgu asboblarini nomini ayta olmasa, yoki ovozidan
farqlay olmasa, savollarga to’g’ri javob topa olmasa, musiqa rahbari o’sha bolalar bilan alohida
shug’ullanib, ularning cholg’ular borasidagi bilimlarini rivojlantiradi.

Shuni xulosa qilib aytishimiz mumkinki, maktabgacha va o'rta ta'lim dargohlarida musiqa
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mashg’ulotlari samaradorligini oshirish uchun integratsiyalangan multimedia mashgulotlaridan
unumli foydalanish o’quvchilarning musiqiy savodxonlik darajalarini o’stiribgina qolmay, balki
musiqa o’qituvchilarining kasbiy kompetensiyalarini ham shakllantiradi.

Foydalanilgan adabiyotlar
1. Mavlonova R. A. Boshlang'ich talimning integratsiyalashgan pedagogikasi (metodik

qo’llanma). - T.: 2005.
2. Aripov M. Informatika va axborot texnologiyasi asoslari. - T.:Universitet, 2001.
3. Adilova S. Multimedia va ularni ta'lim jarayonida qo’llash. T.: TDPU, 2001.

Maprt|2021 10-kucm TomxkeHT

46



V3BEKMCTOHIA WIMHAMU-AMAIINI TAJIKUKOTJIAP" MAB3YCH/IATH PECIYBJIMKA %@
26-KVII TAPMOKJIA WIMH MACO®ABHM OHJIAMH KOH®EPEHIIUS MATEPHAJLIAPH C]

ISSUES ON DIFFERENTIATED INSTRUCTION: THEORY AND PRACTICE
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Abstract: Teachers today have to take so many different factors into account when preparing
a lesson because our student population is changing rapidly. Children are no longer “tracked” in
the traditional sense; Instead, most of our classes have students with all kinds of learning abilities,
including those who may need a little extra help to access the curriculum. In this article described
issues on differentiated instruction.

Key words: Differentiated Learning, styles and abilities, training, approach.

Differentiated Learning has become a way for us to communicate key concepts to all students,
but push our lessons so that students of all abilities can demonstrate their understanding in a way
that suits them. It involves more than just content differentiation. But also, the differentiation of the
organization of training with the allocation of methods, forms of work (frontal, group, individual),
the pace of learning the material, etc.

The main form of training in differentiated teaching is a lesson (traditional and non-traditional).

In the process of a differentiated approach, the teacher studies, analyzes and classifies various
personality traits and their manifestation in students. Highlights the most common, typical features
characteristic of this group.

The most common method of intra-class differentiation is the fulfillment of tasks by students
of different levels of complexity. In addition, tasks are differentiated according to the degree of
independence, according to the level of creativity, according to the volume of educational material,
according to the nature of assistance to students.

Differentiated learning is possible only in the context of developmental and student-centered
learning. Effective methods of such training are problem-based teaching methods, active teaching
methods, including discussions, game methods, methods of stimulating and motivating interest in
learning, creating situations of success, creativity, and others.

Differentiated learning is currently being viewed as an effective teaching tool.

Special attention should be paid to the problem of students who are not doing well. Failure is
understood as the final (complex) unpreparedness of students in one or several subjects, which is
diagnosed at the end of a more or less long completed period of time (discipline section, month,
semester). There are different approaches to classifying the reasons for academic failure.

Failure to progress can be episodic (control has weakened, “street” interests have arisen, etc.).
Failure can be partial, but relatively persistent in basic or individual subjects (low ability of the
student to this subject, lack of interest in it, conflict with the teacher, etc.) or be in the nature of a
general and deep lag in learning in many subjects for a long-time time.

Overcoming academic failure is individual in each case: starting from assistance in overcoming
difficulties in assimilating the material and emerging knowledge gaps. The general measures include
a thorough and thoughtful diagnosis of the causes of the phenomenon, their correct elimination,
patience, respect for the individual, regardless of his success.

Corrective work with adolescents who have a lag should begin with diagnosing (observation,
conversation, testing, studying the results of educational activities and other methods) of their
cognitive capabilities.

In general, the elimination of gaps inknowledge and skills is carried out in the course of completing
feasible individual tasks, the selection of additional material, in the specification of educational
tasks, in the indication of methods of work that prevent errors, in the joint implementation of
sample tasks, in warning about possible difficulties in educational activities and ways to overcome
them.
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An important area of work to overcome the learning gap is psychological and pedagogical
preparation for learning activities, as well as its motivation, belief in the importance of knowledge
and skills. It is important that students show an active attitude to the study of the educational
material.

The goals of a differentiated approach to teaching using group, individual and other forms of
work is the ability to see each student, his aspirations and opportunities; offer different forms of
work in the classroom.

In order to create lessons that engage and resonate with a diverse classroom, below are several
differentiated instruction strategies and examples:

*  Analyze Your Differentiated Instruction Strategy on a Regular Basis

Even if you’re confident in your overall approach, Carol Ann Tomlinson — one of the most
reputable topic thought-leaders recommends analyzing your differentiated instruction strategies:

*  Frequently reflect on the match between your classroom and the philosophy of teaching
and learning you want to practice. Look for matches and mismatches, and use both to guide you.

*  Analyze your strategy by reflecting on:

Content — Are you using diverse materials and teaching methods in class?

Processes — Are you providing solo, small-group and large-group activities that best allow
different learners to absorb your content?

Products — Are you letting and helping students demonstrate their understanding of content
in a variety of ways on tests, projects and assignments?

In doing so, you’ll refine your approach to appropriately accommodate the multiple intelligences
of students.
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USING MODERN INTERACTIVE METHODS IN TEACHING ENGLISH
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Abstract: the article deals with the issues based on using modern interactive methods in
teaching English language for A2 level learners.

The use of modern teaching methods will result in higher learning efficiency. While choosing
teaching methods, it is advisable to choose from each lesson’s didactic task. Maintaining a
traditional form of teaching and enriching it with techniques that enhance the activity of different
learners will lead to an increased level of student learning.

Key words: A2 level learners, interactive learning, English language, evaluation, reflection,
cognitive, Strategy.

Interactive education is a form of education and a form of education that is recognized as the
most appropriate way to increase the effectiveness of education. In essence, the interactive means
that students have the ability to organize a collaborative, collaborative effort to acquire knowledge,
skills, qualifications and particular moral qualities.

Interactive learning is based on collaboration between teachers, students, and student groups
that are keys to the learning process, with intense discussions, the ability to exchange ideas, to
freely express, to express their personal views, to find solutions to problem situations, to share
teaching materials.

In this regard, American psychologist and educator B. Bloom created a taxonomy of pedagogical
goals in cognitive and emotional fields. It’s called the Blum taxonomy. (Taxonomy - the theory
of classification and systematization of complex structured spheres of existence). According to
him, the development of thinking occurs at the levels of knowledge, understanding, application,
analysis, generalization, evaluation (Winter [.A. 2007). These are also represented by the following
symbols and verb patterns for each level, including:

Interactive teaching methods are implemented by each teacher to the extent that they are available
and within their capabilities. Based on some of the experiences in the practice of interactive
training, we can point to the factors that influence the quality and effectiveness of these sessions.
They can be conventionally referred to as organizational-pedagogical, scientific-methodological
and factors related to the teacher, the students, and the means of education. We must remember that
they are, in essence, positive or negative.

Currently, the following most popular technologies are used in organization of interactive
learning in educational institutions of the Republic:

Technologies of organization of interactive education

Technologies of organization of
interactive learning Examples

Interactive methods «Blitz-poll», «Modeling», «Creative work», «Relationship»,
«Plany, «Interview» and others.
«Brainstormy», «Boomerangy, «Gallery», «Zigzagy, «Staircase»,
«Icebreaker», «Rotation», «T-Table», «Rounded Snow» and so on.
«Fish Skeletony», «BBB», «Conceptual Table», «Venn diagramy,
«Insert», «Cluster», «Why?», «How?»

Strategies

Graphic organizers

Typical interactive learning activities are organized in the following forms:
- individual;

- pair;

- group;

- teamwork
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Students will have the opportunity to use interactive learning:

- teamwork or teamwork;

- to freely express their ideas among their peers, to demonstrate their knowledge without any
psychological barriers;

- creative approach to problem solving;

- achieving spiritual closeness with a group or team;

- be able to fully realize their inner potential and abilities;

- thinking, summarizing ideas, sorting out the most important ones;

- control and independent evaluation of their activities;

- self-reliance;

- to master the ability to navigate in different situations and to handle difficult situations

In summary, interactive learning can solve several problems at the same time. The most
important of these is to develop students’ communication and communication skills, promote
emotional communication among students, and provide educational tasks by teaching them how
to work in a team and listen to their friends.
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BOSHLANGICH SINFLARDA ONA TILI FANIDAN AKTDAN FOYDALANISH
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9 -umumta’lim maktabi

2-toifali boshlang’ich sinf o‘qituvchisi

Annotatsiya: O°zbekiston Respublikasi ta’limni axborotlashtirish yangi konsepsiyasi
pedagoglarni ta’limni axboroylashtirish sharoitlarida ishlashga tayyorlashni ko‘zda tutadi.
Hozirgi vaqtda pedagog kadrlarni axborot texnologiyalari bo‘yicha malakasini oshirish ishlari
keng yo‘lga qoyilgan. Har bir pedagog o‘z kasbiy faoliyatlarida kompyuter imkoniyatlaridan
erkin va faol foydalanishni, dars jarayoniga tadbiq qilishini nazarda tutadi.

Kalit so‘zlar: bilim, ko‘nikma va malaka, pedagogik vositalari, axborot komunikatsion
texnalogiyalar

Pedagoglarning axborot texnologik tayyorgarligi bir necha kompanentlarni o‘z ichiga oladi.
Ulardan biri axborot komunikatyion texnalogiyalaridan foydalanish asoslari va ularni kasbiy
faoliyatda qo‘llash metodikasini egallash hisoblanadi.

Yugqoridagi fikrdan kelib chiqib, boshlang‘ich sinflarda axborot texnalogiyalaridan, jumladan
kompyuterda tayyorlangan slaydlar va asosan multimediya o‘yinlaridan foydalanib o‘quvchilar
mustaqil faoliyatini tashkil etish usullari borasidagi o‘z mulohazalarimni keltirib o‘tsam.

Pedagoglar  boshlang‘ich  sinf o‘quvchilarining bilim samaradorligini  oshirishda
axborotkommunikatsion texnalogiyalaridan foydalanishning pedagogik vositalari va usullarini
ishlab chiqgishga zarurat tug‘ilmoqda. Buning uchun pedagoglar quyidagilarga ega bo‘lishi kerak:

-kompyuter va boshqa o‘quv-texnik vositalaridan foydalanishni yetarli darajada o‘zlashtirishi;

-axborot kommunikatsion vositalar orqali fanlarga oid ma’lumotlar va materiallarni yig‘ish,
olish, saralash hamda ularni tizimli qayta ishlay olishi;

-axborot kommunikatsiyon texnalogiyalaridan foydalanish madaniyatini egallashi.

Boshlang‘ich sinflar o‘quv predmetlarini o‘zlashtirish jarayonida ona tili fanida axborot
kommunikasion texnalogiyalaridan quyidagicha gollanilishi lozim bo‘ladi: - o‘quv predmetidaga
doir tushunchalarni kompyuter imkoniyatlaridan foydalanib o‘quvchilarga tasvir, multimediya va
lavhalar orqali singdirish;

- 0‘quv predmetlarini o‘quvchilar ongiga singdirish bo‘yicha yangi dastur, qollanma va izohlar
majmuasiga ega bo‘lish;

-ta’limning eng ma’qul va qulay metodlariga asoslanish.

Boshlang‘ich sinf o‘qituvchilari o‘quv predmetlarining pedagogik-psixalogik usullaridan
ganchalik keng xabardor bo‘lsa, ularning axborot komunikasion texnologiyalaridan foydalanish
imkoniyatlari shu qadar kengayadi. Ta’kidlash lozimki, pedagoglar bunda axborot komunikatsion
texnalogiyalaridan tizimli va maqsadli foydalanish imkoniyatiga ega bo‘ladi.

Kundalik hayotimiz uchun axborot texnologiyalarining zaruriyati tobora oshmoqda. Ta’lim
jarayonida ham darslarni yanada qiziqarli va axborotlarga boy tarzda o‘tkazishda axborot
kommunikatsiya texnalogiyalari, multimedik vositalardan keng foydalanilmoqda.

Tovushlar va multimediyalar bilan ishlash multimediya vositalari deb ataladigan maxsus texnik
va uskunaviy asboblar yordamida amalga oshiriladi. “Multimediya” atamasi “ko‘p tarmoqli muhit”,
“Multimuhit” ma’nolarini anglatadi. Multimediya deganda turli shakldagi ma’lumotlarni qayta
ishlovchi vositalar majmuasi tushuniladi. Elektron qo‘llanma eng birinchi navbatda bu-yangi o‘quv
ma’lumotlarini namoyish etish, an’anaviy ta’lim usulida chop etilgan qo‘llanmalarni mazmunan
to‘ldiruvchi, ko‘rgazmali vositalarga animasiya beruvchi, mavzuni audiovisual (ko‘rib va eshitib)
to‘ldirivchi, egallangan bilim va ko‘nikmalarni tekshirib ko‘rishga imkon beruvchi kompyuter-
informatsiyon dasturiy vosita bo‘lib, unda multimediya imkoniyatlaridan keng foydalaniladi.

Darsni multimediya asosida loyihalash quyidagi turlarda amalga oshiriladi;

1. Dars jarayonini to‘liq gamrab oluvchi multimediya dars ishlanmalari.

2.Dars jarayonida gisman foydalanishga mo‘ljallangan multimediya dars ishlanmalari.

3.0‘quvchilarning darsdan tashqari vaqtlarida multimediyadagi qoshimcha ma’lumotlar, video,
audiolavhalar, foydali ma’lumotlar bilan tanishuvni tashkil qiluvchi mustaqil ta’lim faoliyati.

Kompyuterda slaydlar orqali o‘zlashtirilgan mavzular o‘quvchilar xotirasida uzoq vaqt
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saqlanishini e’tiborga olib fanlarni murakkab mavzulari bo‘yicha turli o‘yin mashqlar, testlar,
bosh qotirmalar va h.k.lar slayd shaklida tayyorlanib o‘quvchilarga tavsiya etilsa maqsadga
muvofiq bo‘ladi. Asosiysi bolalarga bunday dars mashg‘ulotlari juda yoqadi, chunki ular bemalol
planshetlar, mobil telefonlardan foydalanish ko‘nikmasiga ega. AKT ularga tushunarli va juda
qiziqdir.

Boshlang‘ich sinf o‘qituvchisi o‘quv texnalogiyasining bevosita yetkazuvchisi sifatida
mashg‘ulotlarga jiddiy tayorlangan yangiliklardan boxabar bo‘lgani holda dars jarayonini qiziqarli
olib borishi lozim.
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INKLYUZIV TA’LIM TUSHUNCHASI VA MOHIYATI. INKLYUZIV TA’LIM
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Annatatsiya: Ushbu maqolada imkoniyati cheklangan bolalar uchun inklyuziv ta’limni joriy
etish va bunday bolalarni hayotga qiziqishini oshirishda maktab jamoasi, maktab psixologining
o’rni haqida so’z yuritilgan.

Kalit so‘zlar: YaNESKO, inklyuziv ta’lim, korreksion-pedagogik omillar, an’anaviy maktab,
psixologik yordam.

Hozirgi kunda mamlakatimizda milliy ta’lim siyosati nogiron bolalarni ta’lim muassasalariga
jalb qilish uchun optimal sharoitlarni yaratishga, inklyuziv ta’limni rivojlantirishga qaratilgan.

Qanday ta’lim inklyuziv deb ataladi? Inklyuziv ta’lim (frantsuzcha inklyuziv) - bu umumiy
ta’limni rivojlantirish jarayonini o’z ichiga oladi, bu barcha bolalar uchun turli xil ehtiyojlarga
moslashish nuqtai nazaridan ta’lim olish imkoniyatini nazarda tutadi, bu alohida ehtiyojli bolalar
uchun ta’lim olish imkoniyatini beradi. YuNESKO inklyuziyani “o’quvchilarning xilma-xilligiga
ijjobiy ta’sir ko’rsatadigan va individual xususiyatlarni muammo sifatida emas, balki jarayonni
boyitish imkoniyatlari sifatida qabul giladigan dinamik rivojlanayotgan yondashuv’ deb hisoblaydi.

Inklyuziya mafkurasi inklyuziya - bu ijtimoiy tushuncha. Ta’limga qo’shilish - bu jamiyatga
qo’shilish bosqichidir. “Inklyuziv” jamiyat g’oyasi jamiyatni va uning institutlarini shu jamiyatning
barcha a’zolarini qabul qilish va ishtirok etishlari uchun qulay tarzda o’zgartirishdir. Inklyuziv
nafagat maxsus ta’lim ehtiyojlari bo’lgan bolalar uchun, balki sog’lom bolalar uchun ham
rivojlangan, insonparvar va samarali ta’lim tizimi sifatida tan olingan. “Maxsus ehtiyojli bolalarni
tarbiyalash mamlakat uchun asosiy vazifalardan biridir. Bu har kim o’z harakatlariga daxldorlik va
talabni his etishi mumkin bo’lgan chinakam inklyuziv jamiyatni yaratish uchun zarur shartdir. Biz
har bir bolaga, ularning ehtiyojlari va boshqa holatlaridan gat’i nazar, 0’z imkoniyatlarini to’liq
ishga solish, jamiyatga foyda keltirish va uning to’laqonli a’zosi bo’lish imkoniyatini berishimiz
kerak.

Ta’lim olishda kiyinchiligi bo’lgan bolalarni imkoniyatini ta’lim siyosatida e’tiborga olish juda
muhim. Ta’lim siyosati inklyuziv ta’limni rivojlantirish magsadida moliyaviy ta’'minotga e’tibor
karatish zarur: maxsus ta’lim va umumta’lim maktablari urtasidagi tusiklarni bartaraf etish chora—
tadbirlari; statistik ma’lumotlar buyicha nogironlarni inklyuziv maktablarda ta’lim olishni joriy
qilish; maxsus infra—strukturalar, masalalar, texnik vasitalardan foydalanishga imkoniyat yaratish
ham ta’lim siyosatining ajralmas qismidir.

Inklyuziv ta’lim jamoaviy ish bo’lib, javobgarlik butun maktab jamoasi bo’yniga yuklatiladi.
Bunda sinf rahbari yordam ko’rsatuvchi bo’lib asosiy rol o’ynaydi. Ta’lim siyosati uni tartibga
soladi. Bu kabi yordamlar turli xil shakllarda bo’lib, ular quyidagilarni 0’z ichiga oladi:

-sinf 0’qituvchisiga maslahat va yordam berish;

-maxsus o’qitish qo’llanmalari va yordamchi materiallar bilan ta’minlash:

-ota-onalar, ko’ngillilar yoki katta o’qituvchilar tomonidan mavjud bo’lgan yordamlarni
ta’minlash;

-o’quv reja, dars jadvali, baholash mezolariga moslashtirish va o’zgarishlarga
ko’niktirish masalalarini shakllantirish;

-o’qituvchilar malakalar va bilimlarini oshirish uchun sharoit yaratish;

-ijtimoiy, psixologik va sog’ligni saqlash xizmatlarini muvofiglashtirish kabi ishlarni amalga
oshirishdan iborat.

Ushbu ta’lim tizimida bolalarni nugsonlarini aniglash ularni muolaja-reabilitasiya qilish,
korreksion-pedagogik omillarni amalga oshirish bo’yicha tegishli mutaxassislar (maxsus resurs
pedagoglar, psixologlar, tibbiyot xodimlari, ota-onalar va boshqalar) muntazam ravishda maktab
pedagoglariga bevasita yordam berishlari kerak.
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Abstract: The article provides a brief information about the history of the formation of
interactive 3D virtual reality systems and their various use abroad in various business companies
and educational institutions. Statistical analysis of the target audience is performed audience.
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Currently, the role of information and social technologies in education is growing, which
provide universal computerization of students and teachers at a level that allows solving at least
three main tasks:

- providing access to the Internet for each participant in the educational process, and, preferably,
at any time and from different places of stay;

- development of a single information space of educational industries and the presence in it at
different times and independently of each other of all participants in the educational and creative
process;

- creation, development and effective use of managed information educational resources,
including personal user databases and data banks and knowledge banks of students and teachers
with the possibility of universal access to work with them.

Based on the prevailing rates of computerization of the continuous education industry, as well as
taking into account the uneven technological computer-network support of the population at home,
it can be expected that in the very near future these tasks will not be fully and comprehensively
solved [1].

At the same time, there is a growing understanding that the traditional scheme of obtaining
education in the first half of life is morally outdated and needs to be replaced by continuous
education and lifelong learning. New forms of education are characterized by interactivity and
cooperation in the learning process. New learning theories such as constructivism, student centered
education, learning without time and space boundaries need to be developed. To improve the
quality of education, it is also proposed to intensively use new educational technologies [2].

Various approaches to the definition of educational technology can be summarized as a set of
ways to implement curricula and curriculum, which is a system of forms, methods and teaching
aids that ensure the achievement of educational goals. Specialists usually deduce the difference in
educational technologies from the difference in the teaching aids used. Information educational
technologies arise with the use of information and computer technology. The educational
environment in which educational information technologies are implemented is determined by the
components working with it:

- technical (type of used computer equipment and communication facilities);

- software and hardware (software to support the implemented learning technology);

- organizational and methodological (instructions for students and teachers, organization of the
educational process).

Educational technologies in higher education are understood as a system of scientific and
engineering knowledge, as well as methods and means that are used to create, collect, transfer,
store and process information in the subject area of higher education. A direct relationship is
formed between the effectiveness of the implementation of educational programs and the degree
of integration of the relevant information and communication technologies into them.

The overriding task of understanding and implementing the problem of informatization
of higher education is that as a result, a global rationalization of intellectual activity in society
should be achieved through the use of new IT in order to increase the efficiency and quality of
training specialists to the level of information culture achieved in developed countries. Training of
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personnel with a new type of thinking should be provided, corresponding to the requirements of a
post-industrial society [3].

This aspect of educational practice is commented on as follows. According to the associate
professor of the Institute of Management in the Machine-Building Industry A. V. Fel (Russia), the
use of the information system in the learning process “allows not only to give students information
about the object of management, but also helps them to understand all the diversity and complexity
of relationships typical of real enterprises to trace the dynamics of these connections when external
and internal factors change, as well as to destroy the interdisciplinary barriers formed in students,
due to the temporal sequence of the presentation of academic subjects. Such a toolkit makes it
possible to build modern educational technologies that provide for the formation of extraordinary
thinking in students, a creative approach to management. Ultimately, their activity becomes not a
set of standard techniques, but is based on an understanding of the cause-and-effect relationships
of phenomena and processes, which significantly increases its motivation and effectiveness”.

However, now many managers and theorists of higher education believe that the term
“educational technologies” today is not entirely adequate. More often, as a rule, they talk about
information technologies, about computer technologies, a little less often - about communication
technologies, and very rarely - this is already the subject of special discussions - about audiovisual
technologies.

Information technologies bring the opportunity and the need to change the very model of the
educational process. Experts believe that the development of traditional and new technologies
should proceed according to the principle of complementarity and intercorrelation, which, in turn,
allows us to speak of a fundamentally new dimension of the educational environment - a global
dimension that exists in real time and associates the entire set of educational technologies.
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Any competence has a set of specific knowledge, skills and abilities. To determine what
knowledge and, consequently, skills within the framework of discursive competence students of
a language university should have, it is necessary to find out its component composition. Since
the basic unit of research here will be considered “discourse”, we will first highlight its aspects.
The first aspect defines the participants in the discourse, which includes status-role characteristics.
For example, the speaker is the listener, the addresser is the addressee, the author is the recipient.
The second reveals the conditions of communication, i.e. the way or by what means the discourse
takes place, as well as the sphere of communication. The third is the style and genre of discourse.
From the position of the author, discourse is the process of coding information in accordance with
lexical, grammatical, syntactic norms, as well as taking into account stylistic, genre, socio-cultural,
psychological and emotional factors. At the same time, the means of cohesion and coherence are
used in order to achieve the communicative goal - to convey information to the recipient.

From the perspective of the recipient, discourse is the process of decoding information in
accordance with lexical, grammatical, syntactic norms, taking into account stylistic, genre,
sociocultural, psychological and emotional factors, based on the means of cohesion and coherence
used in order to achieve the communicative goal - to obtain information from the author [2, 3].

If we consider discourse as a bi-directional process, then discursive competence is the ability
to carry out this process.

The advantage of the introduction of Internet technologies in the process of teaching a foreign
language at the moment is no longer in doubt and does not require additional proof. Over the past
decade, many works have been written in which researchers have revealed the positive impact of
various forms of synchronous and asynchronous Internet communication (e-mail, chat, forums,
web conferences, etc.) on the formation of foreign language communicative competence of
students. Directly the resources of the Internet are an invaluable and immense base for creating
an information-subject environment, education and self-education of people, meeting their
professional and personal interests and needs. That is why at the present stage of teaching foreign
languages, when the latest Internet technologies are used, there is an urgent need to develop new
educational Internet resources aimed at the integrated formation and development of:

1) aspects of foreign language communicative competence in all the variety of its components
(linguistic, grammatical, socio-cultural, compensatory, educational and cognitive);

2) communicative and cognitive skills to search and select, generalize, classify, analyze and
synthesize the information received;

3) communication skills to present and discuss the results of working with Internet resources;

4) the ability to use Internet resources for education and self-education in order to get
acquainted with the cultural and historical heritage of various countries and peoples, and also act
as a representative of the native culture, country, city.

In the case of cohesion, the formal grammatical coherence of the discourse is assumed.
Coherence, on the other hand, is of greatest interest to us, since this concept is much broader than
cohesion. Coherence includes the semantic, thematic, functional coherence of discourse. We divide
coherence into several types. The first type is the relation of each utterance in communication to its
general plan. The second type is the grammatical, lexical, logical, semantic, semantic-pragmatic
coherence of discourse. The third type is coherence with respect to a certain “global” discourse
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topic.

We distinguish the following skills as part of the discursive competence:

- the ability to use the lexical resources of a foreign language to create a text;

- the ability to use lexical resources of a foreign language to interpret the text;

- the ability to use stylistic and genre resources of a foreign language;

- the ability to predict the communicative relevance of speech means in accordance with the
style / genre of the text;

- the ability to use rules, codes and algorithms for interpreting text in a foreign language;

- the ability to predict the course of a communicative situation;

The introduction of Internet technologies in the learning process is due to the rapid development
of scientific and technological progress. The modern development of the Internet is characterized
by the emergence and widespread use of social services and services (Web 2.0) aimed at
communication between people. Over the past decade, a lot of works have been written that reveal
the positive influence of various forms of Internet communications on the formation of foreign
language communicative competence of students.

Today, information and communication technologies are no longer considered as additional or
auxiliary educational materials, but as analog ones.

In our work, we study modern Internet technologies and how they contribute to the development
of discursive competence skills among students of a language university. We cover the following
modern Internet technologies: email, web forum, blog, wiki technology, and podcast.
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Annotatsiya: Maqgolada o‘qituvchi-o‘quvchi munosabatlarining o‘ziga xosligi, ta’lim-tarbiya
ishlarining muvaffaqiyati ko‘p jihatdan o‘qituvchi - o‘quvchi munosabatlariga bog‘ligligi,
o‘smirlik davrida yuzaga keladigan o‘zgarishlar va bu o‘zgarishlarning o‘qituvchi-o‘quvchi
munosabatlariga ta’siri masalalari bayon etilgan.

Kalit so‘zlar: o‘qituvchi, o‘quvchi, munosabat, ta’lim-tarbiya jarayoni, o‘smirlik, o‘tish davri,
kattalik hissi, o‘zgarish, shaxs, muloqot, psixologik xususiyat.

Mustaqil O‘zbekistonning kelajagi, istigboli ko‘p jihatdan o‘sib kelayotgan yosh avlodning
har tomonlama yetuk, ma’naviy barkamol bo‘lib yetishishiga bog‘liq. Shuning uchun ham
respublikamiz mustaqillikka erishganidan so‘ng eng ahamiyatli va ustuvor vazifa sifatida davlat
siyosati darajasiga ko‘tarilgan masalalardan biri - ta’lim sohasini isloh qilish masalasi bo‘ldi. Bu
boradagi asosiy talablardan biri - kadrlar tayyorlashda sifat darajasini yaxshilashdir.

Hozirgi paytda jamiyatning o‘quv maskani oldiga qo‘yayotgan talablari kun sayin ortib
bormokda va bu talablarni amalda to‘g‘ri hal qilish vazifasi o‘qituvchiga bog‘ligdir. Zamonaviy
o‘qituvchi psixolog bo‘lmasligi mumkin emas. U o‘quvchilar o‘rtasidagi o‘zaro munosabatlarni
yo‘lga sola olishi, bolalar jamoasida ijtimoiy-psixologik mexanizmlardan foydalanishni bilishi
zarur.

Abu Nasr Forobiy o‘qituvchi shaxsining psixologik xususiyatlari masalasiga alohida e’tibor
qaratar ekan: “O‘qituvchi aql-farosatga, chiroyli nutqga ega bo‘lishi va o‘quvchilarga aytmoqchi
bo‘lgan fikrlarini to‘la va aniq ifodalay olishni bilmog‘i zarur”, - deb ta’kidlaydi.

Abu Ali ibn Sino ham bu masalada o‘z qarashlarini bildirgan, uning fikricha: “...O‘qituvchi
matonatli, sof vijdonli, rostgo‘y vabolani tarbiyalash metodlarini, ahloq qoidalarini yaxshi biladigan
odam bo‘lmog*‘i lozim. O‘qituvchi o‘quvchining butun ichki va tashqi dunyosini o‘rganib, uning
aql qatlamlariga kira olmog‘i lozim”.

Darhaqiqat ta’lim-tarbiya ishlarining muvaffaqiyati ko‘p jihatdan o‘qituvchi - o‘quvchi
munosabatlariga bog‘liq. Ayrim hollarda o‘qituvchilarda psixologik bilim va malakalarni
yetishmasligi natijasida o‘qituvchi va o‘quvchi munosabatlari jiddiy tus olib, keskinlashib
bormoqda. Bu aynigsa o‘smirlar bilan bo‘ladigan munosabatlarda yaqqol ko‘rinadi.

Ma’lumki, o‘smirlik davri bolalikdan kattalikka o‘tish davri bo‘lib boshqa yosh davrlaridan
o‘zining murakkabligi bilan ajralib turadi. Bu davrda bolaning jismoniy o‘sishida fiziologik
o‘zgarishlar sodir bo‘lishi bilan birga o‘smirning psixologiyasida ham katta o°zgarishlar
kuzatiladi. Jismoniy va jinsiy o‘zgarishlar natijasida o‘smir o‘zining katta bo‘lganini va kattalarga
o‘xshashligini his qgiladi. Uning o‘z-o°‘ziga va atrofdagilarga nisbatan bo‘lgan munosabatlari
butunlay boshqacha xarakter kashf etib boradi. Uning qiziqishlari tizimi qaytadan shakllanadi,
0°‘z-0°zini anglashi, baholashi, qadriyatlari o‘zgaradi.

O‘smirda psixik jarayonlar keskin o‘zgarishi bilan aqliy faoliyatida ham burilishlar seziladi.
Shuning uchun bu davrda shaxslararo munosabatlarda o‘quvchi bilan o‘qgituvchining muloqotida
qat’ly o‘zgarishlar vujudga keladi. Bu o‘zgarishlar jarayonida qiyinchiliklar tug‘iladi. Bular
avvalo ta’lim jarayonida ro‘y beradi: yangi axborot, ma’lumotlarni bayon qilish shakli va usullari
o‘smirni qoniqtirmay qo‘yadi. O‘qituvchining yangi mavzuni batafsil tushuntirishi o‘smirlarni
zeriktiradi. Ilgari o‘quv materialini ma’nosiga tushunmay yodlab olishga odatlangan o‘smir endi
zarur o‘rinlarni mantiqiy xotira va tafakkurga suyangan holda o‘zlashtirishga harakat qiladi.
Oldinlari o‘qituvchini har bir so‘zini 0°zi uchun qonun deb bilgan, hamma aytgan topshiriqlarini
bajarishga odatlangan, uni hammadan aqlli deb bilgan o‘quvchi endi o‘qituvchiga nisbatan tanqidiy
munosabatda bo‘la boshlaydi. Oldinlari odobli, intizomli bo‘lgan bola kutilmaganda qaysar,
intizomsiz, qo‘pol, serzarda bo‘lib qoladi. O*qituvchining, umuman o‘zidan kattalarning fikrlariga
qarshi chiqishga harakat giladi, ularga e’tiroz bildiradi, ular bilan tortishib o‘z fikrini (garchi nohaq
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bo‘lsa-da) isbotlamoqchi bo‘ladi. Ba’zi hollarda esa kattalarning gaplaridan, ishlaridan xato va
kamchiliklar topa boshlaydi. Bu esa ko‘pincha kattalar va o‘smir o‘rtasida kelishmovchiliklarga
olib kelishi mumkin.

O‘smirda shaxsiy nuqtai nazarning vujudga kelishi sababli u o‘qituvchining qayg‘urishi,
koyishiga qaramay o‘zining fikrini o‘tkazishga, o‘z bilganidan qolmaslikka harakat giladi. O‘smir
xulqgidagi bunday o‘zgarishlar tajribasiz o‘qituvchi yoki ota-onani gattiq tashvishga soladi,
asabiylashtiradi va ularning o‘quvchiga munosabatini o‘zgartiradi.

Shunday qilib o‘smirlik davrida shaxsning turli sifatlari tarkib topadi, yangi psixologik
xususiyatlar vujudga keladi O‘qituvchidan o‘smirlarga shu xususiyatlarga mos munosabatla
bo‘lish talab etiladi. Pedagogning vazifasi mohirlik bilan o‘smirlarda namoyon bo‘ladigan
noto‘g‘ri qarashlarni yengish, ularning adashishlariga yo‘l qo‘ymaslikdan iborat. O‘smirlar bilan
munosabatda qat’iy ohang bilan buyruq bermaslik, so‘zsiz bajarishni talab giladigan ko‘rsatmalar
va talablar qo‘ymaslik zarur. U bilan gaplashganda ishonch, maslahat yoki iltimos ohangida
murojaat qilish kerak'.

Ayrim tajribasiz o‘qituvchilarning eng katta xatolari shundan iboratki, ular doimo o‘smir yo‘l
qo‘ygan xatolarini va muvaffaqiyatsizliklarini ro‘kach qilib uni yuziga soladilar. O*qituvchilarning
o‘smirni ko‘pchilik oldida tanqid qilishi, uning xatolarini yuziga solishi qisqasi izzat-nafsiga
tegishi o‘smir ruhiyatiga salbiy ta’sir qiladi. Bu esa uning xulqida turli kamchiliklarning paydo
bo‘lishi odamovilik, hech kim bilan maslahatlashmay ish qilish va x.k.larga olib kelishi mumkin.
Shuning uchun o‘qituvchilar o‘smirlar bilan muloqot jarayonida bu xususiyatlarni albatta hisobga
olishlari lozim.

To‘g‘ri psixologik nazariyalarning bilishning 0‘zi o‘qituvchining amaliy va pedagogik ishida
to‘lamuvaffaqqiyatni ta’minlamaydi, albatta. Qonun umumiydir, lekin o‘qituvchi uni takrorlanmas,
individual psixologik xususiyatlarga ega bo‘lgan har bir bolaga tadbiq eta bilishi zarur. Buning
uchun o‘quvchilarning har birini o°ziga xos xususiyatlarini chuqur o‘rganishi va ularga ta’sir etish
yo‘llarini izlab topishi lozim.
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There is plenty of evidence that an effective strategy allows 4 graders not only to accurately
identify printed words, but also to learn it quickly and automatically. In this work, we will not
attempt to teach fluency development. However, we think it is important to focus briefly on one
aspect of decoding which is very important for novice readers: high-frequency vocabulary.

On the other hand, vocabulary teaching is one of the most important parts of English language
learning, because due to the vocabulary students can easily understand foreign language and will
be able express their thoughts in future. Right chosen technique can improve their intention to
master the vocabulary, motivate, and give pleasure in early stages of learning.

Through this research, the researcher wants to know the best results in language learning and
teaching of vocabulary in primary school and using playful exercises and games. Though, usage
of “GESTURE GAME” technique will help to develop pupils® English language vocabulary and
memorize it easily, and finding effective ways to learn English in a relaxed manner.

In addition, vocabulary is one of the most important components of English. However, some
students do not pay attention to the English language learning process when they hear explanations
from some teachers. Therefore, the student does not study well, he simply used the memorization
method in the learning process. Pupils could forget after some time then they fed up with vocabulary
or easily surrendered. All these problems are effectively solved when learning a second language
thus, researcher explores the way “how can we easily memorize vocabulary items also how can
promote effective ways to learn English Vocabulary”.

In short, vocabulary levels vary greatly during the primary years, and virtually nothing is
done effectively in schools. It is true that some pupils come to school with less vocabulary than
others. Schools cannot change what happens before they start school. However, when children fall
even further behind in primary school, it becomes less likely that they can “catch up” later. Our
chances of a successful solution of the lexical differences in school are initial in preschool and
early elementary age.

It would seem that it is almost impossible to overestimate the power of words; they have literally
changed and will continue to change the course of world history. Perhaps the best tool we can give
students to succeed not only in education, but in life in general is a large, rich vocabulary and skills
to use these words.

Learning vocabulary is an important part of learning a foreign language, as the meaning of new
words is often emphasized in both books and classrooms. It also plays a central role in language
learning and is of paramount importance for even 4" grade leaners. Recent research shows that
teaching vocabulary for younger-aged learners can be problematic, as many teachers are not sure
that best practices in education can be used. Usually, there are several methods related to the teach-
ing of “vocabulary”.! However, there are a few things that most English language teachers should
remember if they want to introduce a new vocabulary or vocabulary to their students. This means
that English teachers want students to remember the new vocabulary and then learn, practice and
review it so that students do not forget. In addition, teachers are encouraged to use as diverse a
vocabulary representation as possible. What is the “Gesture game” technique? It is a new modern

' Anderson, R.C., Hiebert, E. H., Scott, J.A., and Wilkerson, I.A. (1985). Becoming a nation of readers.
Washington, D.C.: National Institute of Education.
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technology that has been introduced by teachers who teach young children, especially those who
are in primary school.

Gesturing will help your younger students associate common words and phrases with certain
actions, which will accelerate their learning and give them more confidence. Gestures could make
the difference between your ESL beginners getting what you’re trying to express or not. Visual
cues really help things “click” in a student’s brain. For example, perhaps a word sounded familiar
to one student but she couldn’t remember the meaning well — speaking the word while making a
descriptive gesture will help her brain make the connection between language and action.

Additionally, it’ll also help your students acquire new vocabulary as it’ll lead your L2 learners
to associating certain body movements or gestures with particular things. For example, if you can
always use the exact same gesture when instructing “please sit down,” your ESL learners will end
up becoming more accustomed to hearing the command and then sitting down. It doesn’t even
matter if you omit the oral instruction from time to time. After a few repetitions, the gesture alone
should do the trick.

Using gesture games in the ESL classroom is also an excellent way of having more control over
your class — in the future if your students become rowdy or a little too loud, you can simply use
gestures without oral instruction to have them stand up, be quiet or even make groups.
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AHHoTanusi. B crathe paccmarpuBaeTcs METOAMKA NPUMEHEHUH TEXHOJIOTHH TOJIHOTO
ycBoeHus 3Hanuii B BOY, 1 mokazaHbl IpeuMyIiecTBa 3TUX TexHomnoruid. Ocobo moguepKkruBaeTcs
3G (}EeKTUBHOCTh TEXHOJIOTHH TOJMHOTO YCBOCHUS 3HAHUHM, a TakkKe NEPEeUHCISIOTCS WX
MOJIOKUTEIIbHBIE PE3YIIbTATHI.

KuroueBbie ciaoBa: «VHTEmnekT kapra», KOPPEKIMOHHAs paloTa, TMegarormyeckas
JeSATETLHOCTD, TEXHOJIOTHS TI0JTHOTO YcBoeHust 3HaHui (TI1Y3), addextuBHOCTH 00pa3oBaHus.

Ha coBpemeHHOM »3Tame MHPOBOE TMEJaroruueckoe COOOIIECTBO AKTUBHO MIIET IyTH
NOBBIIIEHUS Y3PPEKTUBHOCTH, KauecTBa mporecca oOyueHus. OJHUM U3 BaKHEHIIUX pelIeHHH
JAHHOM 3aJaudl  sBISETCS pa3paboTKa M BHEAPEHHUE HOBBIX TEJarorHueCKUX TEXHOJIOTHIL.
[IpyHIMI TEXHOJIOIMYECKOro IMOAX0/a K COBPEMEHHOMY OOY4YEHMIO MPEAyCMaTpUBAaET TOYHOE
MHCTPYMEHTAJIbHOE  yIpaBlieHHE Y4eOHBIM IPOLECCOM, TapaHTUPYIOIIUN JTOCTH)KEHUE
IIOCTABJIEHHBIX 00pa30BaTeIbHbIX LIEeIeH.

I'maBHOM 3amaueil npenojaBarelis sIBASETCS HAMTU TaKUe «IIyTH HMOBBILIEHUS Y3PPEKTUBHOCTH
00pa3oBaTeIbHOTO IPOLECcca, KOTOPhIE Obl JaBaIM Kak BO3MOKHOCTb yCBOEHHE y4eOHOTro MaTepuana
BCEMH CTyICHTaMH Ha 6a30BOM YPOBHE, TaK ¥ BO3MOXKHOCTh TBOPYECKOTO PA3BUTHUS JINYHOCTH»[3].
Ha Ham B3misJ, HIMEHHO TaKkyl BO3MOMKHOCTH IIPEIOCTABIISIET TEXHOJIOTHUS IOJIHOTO YCBOEHUS
3Hanuii (TI1Y3), nnes kotopoii OblIa BBIIBUHYTa aMepuKaHCKUMHU TicuxosioramMu k. Kapponiom
n b.birymom B 60-e rogsl XX Beka. COBpEMEHHOE OINHMCAHUE TEXHOJIOTHH IIOJHOTO YCBOCHHS»
orpaxkeHo B pabote M.B. Knapuna «TexHosorus oOyueHus: uuean u peasbHOCTbY [2].

B naHHO# TeXHOJI0rMK HAC MPUBJIEKIIO TO, UTO BCE CTYAEHTHI CIIOCOOHBI YCBOUTH HEOOXOAMMBIi
yueOHBI MaTepHal Npy NPaBUJILHON, pallMOHAIILHONW OpraHu3allul y4eOHOro mporecca.

B neparornueckoit 1eATENbHOCTH Mbl UCIOJIb30BAIN 3JIEMEHTHI TEXHOJIOIMH MOJHOTO yCBOE-
Hus 3HaHui 1 B BOY. Cucrema paboThl ¢ HCIIOJIb30BaHUEM TEXHOJIOTUHU TOJIHOTO YCBOEHUS 3Ha-
Huii B BOY Obu1a HanpaBiieHa Ha HAXOXKACHUE U 00pab0TKy HH(GOPMAIIMH U3 BCEX TOCTYITHBIX HC-
touHnkoB. Ha 1 xypce manpasnenus 5111300 — PoxHoit s13b1k 1 muTepatypa (1o s3bIKaM) TaHHYIO
TEXHOJIOTHIO MbI UCIIOJIb30BAIIN MPH U3y4YE€HUH TeMbl «Pycckas KaleHAapHO-00psa10Bas O33U».
Ilepen urenunem nexkuun: «KanennapHo-oOpsa0Bas 033Usl PyCCKOTO HApO/a», CTYJIEHTaM 00bsi-
BIJIM 3apaHee pa3padoTaHHbIe KPUTEPHH (ITATOHBI), IO KOTOPHIM Oy/IyT OLIEHUBATHCS PE3YIIbTaThI
(1.0cobenHOCTH KaJIeHTApHO-00ps10BOM 1m0o33uu; 2. [lukn romoBeix mpa3maHukoB; 3.Kamennap-
HbIE 00pSAbI U UX TIO33HS).

[Tocne urenus nekuuu (C UCHIOIH30BAaHUEM MHTEPAKTUBHBIX METOJOB IS JIyYILIEr0 YCBOEHUS
Marepuaia) MpoBeJy MATUMUHYTHBIM JUarHOCTUYECKHM TECT, KOTOPBIM cTaa cpeiCTBOM OIpe/e-
JICHUS, KaKyl0 JIONOJHUTENbHYIO KOPPEKIIMOHHYIO paboTy HE0OX0auMo Oy/eT MpoBECTH Mperno-
JlaBaTeNII0 Ha MPAKTUYECKUX 3aHATHSIX.

OmnbIT MOKa3bIBACT, YTO JaHHASI TEXHOJIOTHS XOPOIIO MPUMEHNMA ITPH TPYIINOBOH opme opra-
HU3aLKU paObOThI CTYAEHTOB. Tak Ha MPAaKTUYECKOM 3aHSATUH, IOCBSIIEHHON JaHHON TeME, MbI I10-
JIeJIAIIN TPYyNIy Ha 4 TOATPYIIIbI, B KOTOPBIX OBLJIM YCBOMBILKE U HE YCBOMBILINE JIEKIIMOHHBIN Ma-
TepHaJl CTYIEHTHI (MX MbI ONPEAETWIN 10 AUarHOCTUYECKUM T€CTaM, KOTOpbIe ObLIN MPOBEICHBI
Ha jekuun). Kaxaas U3 3TUX MasbIX IPpyNI HOMydusa cBo€ 3alaHue — HapucoBaTh «VHTemIeKT
KapTy» 1o omnpejeneHHol Teme (1 rpynmna - 3UMHHN LUK Opa3JHUKOB, 2 rpynna - MacieHuna,
3 rpymnmna - Becennwmii ik, 4 rpynna - CBoeoOpasue neTHe-oceHHero 1ukia). Heooxonumo ot-
METHTb, YTO HAMHU MOOIIPSIIACH pab0oTa CTYAEHTOB C PA3IMYHBIMU UCTOYHUKAMHU MH(DOpMAINH, B
TOM uucie U uHTepHeT. [1o ucreueHun ornpeneaeHHoro BpeMeH!, Kax/jas rpymmna omnucajia cBOk
TeMy B popme «MHTemIeKT KapTbl». Tak CTyIEHTHI OIyUUIIH MOJIHYIO0 KAPTUHY XapaKTEPUCTUKU
BCEX TOJIOBBIX LIMKJIOB. Jlanee MbI IPOBEN €l OJHY NPOBEPOUHYIO PAOOTY (JIUArHOCTUYECKHM
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TECT), M0 pe3yJbTaTaM KOTOPOW OINpeNeNsioTCs YCBOMBILME M HE ycBoMBIIMe MaTepuai. [locie
BBISICHEHUS XapaKTepa 3aTpyAHEHUH M MPOOENoB B 3HAHUAX M YMEHHUSAX M3JIOKEHUE MaTepuana
HOBTOPSAETCS 3aHOBO, HO IIPU 3TOM CIIOCO0 M3JI0KEHUS HECKOJIBKO MEHseTCs. Mbl MCIOIb30BaIN
MIPE3EHTALUIO U BUAEOpOoInK «Macienuuay. JlocTurime nojHoro ycBOeHus Ha TpeOyeMoM ypoB-
HE [TOMOTal0T OTCTAIOIIUM CTY/IEHTaM, UCIIOJIb3yeTcs B3auMooOydeHrue. OCHOBHOE BHUMAHUE MBI
YAETSUIN TEM CTyAEHTaM, KOTOpble HE CMOIIM JOCTHYb MOJHOIO yCBOeHMs Marepuana. llocie
TaKOH KOPPEKIIMOHHOM paboThl Mbl MpuMeHmIu npuem «Ilouck coorsercTBuily, «Kpyru no Boge»
U BBICJIYIIAIHA OTBETHI TEX, KTO HE OTBEYaJ B MPEAbLAYIINI pa3. 3aBepIIaroIiiM 3TallOM HAIlero
MIPaKTHUYECKOT0 3aHATHs ObLIO npoBeneHue «baum-omnpocay.

Hano orMeTuTh, 4TO IpU UCHOIB30BAHUM TEXHOJIOTUH MOJHOTO YCBOEHUS 3HAHUM, KOHEUHO
e, CTYJICHTbI OLIEHUBAIOTCS U MOJIy4aroT 0ajulbl, HO TaK K€ MPEeroaaBaTeNlb 3anoaHsIeT TaOauIly
(OATrOTOBIIEHHYIO €lle B Hauaje Kypca JAJs KaxXJIOro CTyAEHTa), B KOTOPOH ClieBa pacluCaHbl
TEMBbI, IOATEMBI U T.J1. Kypca. HanmpoTuB HUX BBICTABISIET YCIOBHbIE O003HAYCHMS: «y» — MOJ-
HOE YCBOEHHE, «H/y» — HENOJIHOEe YCBOEHHE. Takue naHHbIE JAIOT CTYJEHTY BO3MOXKHOCTb
OPUEHTUPOBATHCS B TOJYUYECHHBIX 3HAHUAX M 3((EKTUBHO BOCIOJIHATH MOTYy4YEHHBIE POOEIBI,
KaK B X0JIe JaibHeiIero ooyuenus, Tak u npu noaroroske k PK, MK unmn nepecnaue xypca (mpu
HEOOXOINUMOCTH).

IIpu wucnonb3zoBannu TIIY3 Ha npakTUke Mbl OTMETHJIM CIEAYIONIME  IOJOXKUTEIbHbBIC
pe3yJbTaThl:

*  BCE CTYACHTHI yCBaMBAaIOT MaTepHall HA ypOBHE 00pa30BaTEIbHOIO CTAaHAAPTA, HET HEeyCIIe-
BAIOIINX;

*  TEXHOJIOTHS MOJIHOTO YCBOCHUS MO3BOJISIET MHIMBUAYAIN3UPOBATh 00yUEHHE;

*  pacTeT NOJOXKHUTEIbHAs MOTUBALUS CTYJCHTOB;

*  HA 3aHATUM CO3JaeTcs ONaronpusITHBIA MUKPOKIMMAT, CO37aBaeMblii CUTYyalllel ycrexa;

* B CTYIECHTax pPa3BHBAETCS CaMOCTOATENBHOCTb, HABBIKM CaMOYIIPABIECHHS, TBOPUECKHE
CIOCOOHOCTH.

JIOCTOMHCTBOM JIaHHOW TEXHOJOTMM SBJISETCS TO, YTO B PaMKax €€ MPUMEHEHHs MOTYT
OBITH HCIIONB30BaHbI JIIOObIe (HOpMBI OpraHu3anuu padoThl ydaluxcs (MapHas, TIpyInoBas,
¢bpoHTaNbHas, UHAMBHIYyaJIbHAsA). UETKO yCTaHOBIIEHHBIN pe3yibTar (pOpMHUpPYET yCIOBHS IS
OpraHM3alK CaMOCTOSITEIbHON 1M03HABATENIbHOM 1EATEIbHOCTU CTYACHTOB U Pa3BUTHS HABBIKOB
camooOpa3oBanus. CTynaeHTbl cBOOOJHO paboTaioT ¢ uH(popMaiuei, moompseTcs AOCTyH K
UHTEepHET pecypcaM. MH(popmanus CTaHOBUTCSA HE LEJNbIO OOyYeHHs, a CPEICTBOM pPa3BUTHS
JUYHOCTU CTYJEHTOB, YTO OYEHb BAaXXHO B COBPEMEHHOM IMHAMHUYHO DPa3BHBAIOLIEMCS MHUpE.
O0béM uH(pOpMaLMK BO3PACTaeT B I'E€OMETPHUUECKOW MPOTPECCHU, MOITOMY LENBIO YUUTEIs
CTaHOBUTCS (POPMUPOBAHUE Y CTYIEHTOB CIIOCOOHOCTH J100bIBaTh M 00padaThIBaTh HHPOPMALIUIO
U3 BCEX JIOCTYIHBIX HCTOYHUKOB.
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EINIJIAPHUA XAP TOMOHJAMA BAPKAMOJI KWJIWb TAPBUAJIAILLL, YJIAPHU
NWXKXTUMOUHN BA HNKOAUU PAOIIMKKA YHIAIIJA MUWIJIMU-AUHUU
AHBAHAJIAPHUHI' AXAMUATH.

S"pomona Juinagpys

Kamxkanapé sunnostu Kapmm maxap
38- yMyMTabIuM MaKTaOMHUHT

Ona Tiim Ba agabuét dan yKutyBurcu
+998 90 4420796

AHHOTanusi. Makonaga myawmud OyryHrd KyHzaa €nuiap TapOHWsSCH MyaMMOJIAapH XaKuia
V3 dukp-mynoxazanapuau Owiguprad. MM ypranuii, MabiyMOT OJIUII YUyH IIAPOUT SpaTrd
Oepaétran axO0oOpOT TEXHOJOTHSUIADUHUHT WXKOOMI Ba canbuil TabCUpH Xamaa OMMAaBUUN
MaIaHUSATHUHT MyOMMOJIApH Ba UUMIIAPH XaKUIa MabIyMOTIap OepraH.

Kaaur cyszaap. Emnap Tapouscu, ax60poT TeXHOTOTUSIAPH, CABOAXOHIMK, XalIKapo HIMUi
TaJKAKOT MapKa3H, MyaMMOJIap, TAPAKKUET, MabHABHIT.

Byrynru xynma €uuiap TapOuscH MyaMMoJapu JAespid 0apya Mamilakariap y4yH yMyMHH
Macanaaup. Emuiap Tapbusicu MaBsycu Oyiimua VYs6ekucton Pecny6nukacu Ilpesuaentu
I.Mup3uées BMT bom Accambnesicu 72-ceccusicuna myHaai aenu: “byrynaru nyné éuuapu
— COH XMXaTUAaH OyTyH MHCOHHMAT TaApUXUIATH SHT HHPUK aBIOAIUD, YyHKH ylap 2 MUJUTHAPA
KUIIAHA Tammkui 3TMOKaa. CalépaMuU3HHMHT 3pTaHTH KyHH, (apoBOHIUTH (ap3aHajiapuMu3
KaHaail HTHCOH OYIM0O KaMoJra eTUuIy OmiaH O0FIMK. bU3HUHT acocuit BazudaMus — ENUIapHUHT
V3 CAIOXUSATUHU HAMOEH KWIMILM YUYH 3apyp LIAPOUTIAp SIPATHUIL, 3YPABOHJIMK FOACH “‘BUpPYCH™
TApKAJUIIMHUHT OJAMHU ONUII. ByHHMHT ydyH € aBJIOAHM WXXTUMOMH Kyiiab-KyBBaTiall,
YHUHT XYKyK Ba MaH(aamiapuHu XUMOs KWIMII OOpacujiard Kyn TOMOHIAMa XaMKOPJIMKHH
PUBONITAHTUPHII JIO3UM, 1e0 xucobmaiimuz. Iy myHocabar Ouman Y30€KHUCTOH II00aUIaITyB
Ba ax0OpOT KOMMYHHUKALMs TEXHOJIOTHSIIApH JKaJlajl pUBOXKIIAaHUO Oopaérran OyryHru IapouTaa
énuiapra ouji CUECATHU MIAKJUIAHTUPUII Ba amalira OMIMPUIIra KapaTWiraH yMyMIIaIITHPUIITaH
XaJKapo XyKyKuii Xy»x#okar — BMTHuHr Ertap XyKykinapu TYFpucHIary XanKapo KOHBEHIUSACHHH
uIIad YMKUIOHM Takiaug 3Taau. BU3HMHT HazapumM3aa, MasKyp XyX#OKaTHH HM3o0Jjaiaurax
naBnamiap ymoly COXaHH Y3 WXKTUMOMHA CHECATHHMHI acOCHM Ba MyXUM Xa€THil yCTyBOD
HyHanunuiapuaad OMpu Japaxacura KyTapuil Oyitnua Karbuii MaXOypUsATIapHHU Y3 3UMMAacura
OJIUILIN Kepak’.

Xammamusra mMabiaymku, 2018 iun 12 nexabps kynn BMT Bomr AccamOGresiCMHUHT sl
ceccwsicuaa Y30CKMCTOH TOMOHHIAH MIIIa0 yukwiran “Mabpudar Ba TUHUA OaFpUKEHIIIHK’
TYFPUCHUATH PE3OJIOLMs OUp 0BO3JaH KaOya KWIMHAM. bu3 aHa 11y ukku oMui €nuiap tapOousicu
Macananapura O0eBocuTa OOFIMK OYIraHu ydyH yiaapHU aWTHO YyTMokaamu3. AnbarTa, *axoH
éutapu (paomuATH Ba WXKOIU TYFpUCHAA KYmiuad MxkoOuil MUcoIap KeNTHPUII MyMKUH: (an
Ba TEXHHUKA, WXKOJ, CaHbAT Ba CIOPTHUHI Oapua Typiapu Oyiinda &nuiap TOMOHHWJAH KYyira
KUPUTHIAETIaH HaTIKajgap, aj0arra, WHCOHHM KyBOHTHpaaw. YmOy WXOOWH Xojariap Ba
BOKEJMKJIap OM3HUHT €I JaBIaTUMM3 ENUIApU Opacuaa XaM conup OYiaaéTraHuHU MaMHYHHUST
OWJIaH KAl ATHINTA TYJa XakauMu3. ATHU TalTaa sHa Ba siHA 1100al Kyjaamiap/a ailHaH énuiap
TapOusicH1a CYUMHHHU KyTa€TraH MyaMMoJIap MaBXyAJIUTUHU TaH OJIMIIUMU3, YbTUPOQ STULIMMU3
Kepak OYHuH ToOMAalll, aXJIOKCU3JIMK, CHTHJI-eJIIHU Ba OOIKajIap XMCOOUra KyH KeUUPHIL, THEXBaH.
Wnm ypranumi, MabIyMOT OJNHII yYyH IIAPOUT sApaTtud Oepaérran axOopoT TEXHOJIOTHUSIIAPH,
Kymnangad, HHTepHET XaM MyamMmoiap MaHOaura ainanu® OOpaéTraHWHU TabKHIUIAII 3apyp.
X¥11, HUMa KWINII Kepak? — JIeraH caBoJ XaMMaHU KU3UKTHpaaH Ba Oapya MyaMMOJapHU Xall
KWIMIIHUHT KaJIUTH 3Ca XaMOH MaBXyMJIMru4a Kojiamokaa. FOpuauk caBoXoHIUK Taa0upIapuHu
amajra OIIMPMIIIAH TaIlIKapu, TabIUM, TapOHs, MabHABUAT Ba MAJAHUATHH INAKIUIAHTHPUIL
Kabu coxanap OOpKM, YIapHHHI aXxaMHUATH Xap OWp Mamiakaria THHYIHMK, XaB)CH3IMK Ba
0apKapopIMKHM TabMHUHIAIIJA KaTTa YpUH TyTaau. Y30ekuctoH PecmyOmukacu ymOy Oapua
HyHamunuiapna (aon TaaOupiapHH amaira OLIMPMOKIA Ba WXKOOMH HaTIDKATapHH KyJra
KUPUTMOK1a. VICTOMHUHT ONTHH AaBpu Xamja TeMmypuiiap peHeccaHcu J1aBpiiapuia MyCyJIMOH
Ba ’KaXOH LMBWIM3anMscura 6e6axo wiMuil-MagaHuii Ba Mabpuuil Xxucca Kymran OaproHuid,
byxopuii, Xopasmuii, M6H Cuno, bepynuii, Mupso YmyrOek xabu OyrOK a)kaojjapura 3ra
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¥30€K XaJIKUHUHT KyHJAJIUK TypMYIIH skapa€HiIapy, )KyMilagaH, TapOus Macaianapy UCIOM TUHH
Ounan 6ok 6ynran. TUHUINK, WKOJ, WIM-(aH, Xa0Jl MEXHAT, NHCOHUIIIHMK, OarPUKEHITIMK Ba
oKaHoONMKKa yH0BuM uciaoM aunu XVII acpra kagap Ypra Ocuéna mKTUMOU-UKTUCOMMA
OapKapopJIMK Ba TAapaKKUETHUHI MabHaBHM acocu OynuO kenraH. Y30€K XaJKUHMHT acpuid
aHbaHaJIApH, KyMiaJaH, TapOusl coXacuJaru aHbaHaJapu aXJOAJAPUMU3HUHI TaO0AppyK AUHU
Ounan Gormuk. Eum karranapra cajoM OepuI, ylapHH XypMaT KHWIIMIN, EIIM KAYMKIAp Ba
KyUCH3JIapHM aBailyiali, MM OJIMII Ba KacO YpraHuiira 1abBaT KHJIAaH.

Xayon MexHaT KMJIUILITa YaKUupuIll, KYIIHWIap OWiaH XylmMyomana 0ynuin kaOu aHbaHaiap
y30eknap ownanapuaa, yIapHUHT AUHTa MyHOca0aTiapuIal KaTbuil Ha3ap, Enuiapra CHHIIUPUO
KenmuHTaH. Adcycku, WIFop Kapaluid, YKUMHIUIA, OZ00IH Ba KeJNaXaruHW OyryHIaH, EIUTHK
yorugaH Kypaérran €nurap OwiaH OWp Katopaa, WIIEKMac, KYIoJl, TaKacalTaHT, CaBOACH3 Ba
TyMpoX YcnupuH €map xam yupad typubau. Kysarunuiap mryHu kypcaraauku, OyHmaan énuiap
XaM JyHEBMH, XaM [MHUH caBojcu3 OYnu0, ynapHUHI TapOuscura owsanapuia Kam bTHOOp
OepuIIrad, acocaH, MOJIUN TabMUHIA0 KYHUII OUIaH YeKIaHWIraH. Eunuiap tapouscuaa uciaom
MabpUDATHHUHAT MYXUM YPHHHHE YbTHOOpra omub, Y36ekucton Pecny6muxacununr Ipesnnentn
I.M.Mup3uéer 2017-2018-immnapaa KaTop Fosutap Ba ramad0yciaapHu uiarapu cypau. XKymmamaH,
Camapkang Buinosituna Mmom Byxopuil xankapo uimMuili TaaKMKOT Mapkasu, Tepmusna Mmom
TepMu3nii WIMH TagKMKOT Mapkasu Ba TolkeHTHa Y36ekucToHxard VICIoM LMBHIM3ALMACH
MapKa3WHU TAIIKWI KWIMII TYFpucuaa gasiat paxOapu Ba Basupnap MaxkaMacCHMHUHT T€rMIUINA
Kapopiapu Kadya KWinHAM. Byrok axnoiapuMu3HUHT 0e6axo niMui-Mabpuduil MepociapuHu
ypraHumiiad Tamkapu, ymoy MyaccacajJapHUHI acocuil Basudacu €nutapHu OyrOK Ba IIOHIIH
yTMumra XxypMar xamaa uTuxop OwiaH Kapail, yiayF axaoajgapra MyHocwO aBiox Oynmuiira,
WIM Ba MabpH(arT OJIMIIra MHTHIUII PyXuaa Tapousiamaan noopar. 3aMoH TanabinapuiaH Keiauo
YUKKAH X0J1]1a, OPTUMM3/1a FOKOPU MaJlaKald UCIOMIIYHOC MyTaxaccuciap Taiépiall Makcaauia
xankapo McioMm akagemuscu TamIKWiI KMIMHIU. XO03UPru KyHJa ymoly Myaccacanap »kajgajl Ba
MakcaIn (aouaT FOPUTMOKAA. EITap Ba KaMMATHMHT Typid EIIard GOIIKA ab30JapUHHHT
Mabpuuii-Magauuii  TapOuscuaa TabappyK JMHUMHU3 HMKOHMATIAPH, OyrOK MabHaBHH-
Mabpuduii Mepocumusaan oitnananum xxapaéuuaa un unuapu 6yiinda KymuTa, ¥Y30eKUCTOH
MYCYJIMOHJIAPH HJI0pACH, €1IUIAP, XOTHH-KU3JIap Ba OOIIKa )KaMOATYMIIMK TAIIKWIOTIAPH (HAOTHST
onub 6opMoKIanap. YMuI KUJIaMUu3KH, 0apua cabii-xapakatiap Y3MHUHT MKOOUI HaTHKaJlapuHU,
anbarra Oepamu. WmxonusTnapmangan ¢doigananund, Enwiap TapOusicura Oapya Machyil
XaMKacOmapuMu3HU, EMUIAPUMUZHUHT V3JIapUHU JTUHUMHA3 TapUXH, MIUTHH-TUHAN Ba MaJlaHUHA
aHbaHAJIAPUMU3HU YyKYyppOK YpraHuul, yiaapaaH Mabpuduii-tapoussuii Makcaanapaa (Gpaoapok
¢boitnananmnica Mmakcaara MyBoQuK Oyaapamn.
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KAKHE BO3PACTHBIE OCOBEHHOCTH PA3BBUTHSA JETEM C YMCTBEHI-]'OI?'I
OTCTAJIOCTBIO HYKHO YUYUTBIBATH IIPU UX IICUXOJOI'MYECKOU
KOPPEKIINU

HI.b. Typaues
Hasowuiickuii rocynapCTBEHHBIN
[IE€JarOrM4eCKUl HHCTUTYT

AHHOTAIUSI: TI0 pe3yJbTaraM TPOBEJACHHOTO B CTaThe KaKWe BO3PACTHBIE OCOOCHHOCTH
pa3BUTHSI AETEH C YMCTBEHHOM OTCTAJIOCTHIO HYXKHO YYHUTBIBAaTh MPU MX ICUXOJIOTHUECKON KOp-
PEKITUH.

KiroueBble cioBa: ncuxuueckue QyHKIUH, JETH, YM, OTCTAIOCTb.

Annotation: according to the results of the article, what age characteristics of the development
of children with mental retardation should be taken into account in their psychological correction.

Key words: mental functions, children, mind, backwardness.

VY Bcex AeTel ¢ ICUXUYECKUM HEOPa3BUTUEM KpaliHE MEIJIEHHO Pa3BUBAIOTCS BCE IICUXUYE-
ckue (PYHKLIMHU. YK€ Ha MEePBOM IOy JKU3HU TAaKHe JETH OTIMYAIOTCS OT HOPMAJIbHBIX HElI0pas-
BUTHEM MOTOPHBIX (DYyHKIMHA, HETOCTATOYHON aKTMBHOCTBHIO. JTO BIUSET M Ha (OPMUPOBAHHE
CEHCO-MOTOPHBIX pPEaKLui, TUna «mia3-pyka». C OoJbIIUM Omo31aHueM (POpMUpPYETCs «KOM-
IJIEKC OJKMUBJICHUS», SMOLMOHAIIbHBIE PEAKIUU HAa OKPY’KArOIIUE CTUMYIIBI.

Hapymenust MOTOpHKHU CIOCOOCTBYIOT TOMY, UTO B BO3pacTe 2-3 jeT y pe-OeHKa BO3HUKAIOT
TPYAHOCTH B (DOPMUpPOBAHMM MPEAMETHO-MAHUIYIATUBHOW MPAKTUUYECKOW AEATENbHOCTH, HE
(opMHpYIOTCSl IPOCTEHIIINE HABBIKM CaM0O00-CITyKUBaHUA. JIBHKEHHsI TaKOTO peOeHKa HEJIOBKH,
;1200 KOOPAMHUPOBAHBI, TMO0 YPEe3MEPHO 3aMEUIEHHBI, INOO0 HAIIPOTHUB, UMITYJILCUBHBI.

Kak npaBuio, y HUX JA0JIT0 HE BBIAEIAETCS BEAyIIasl pyKa, HET COINIACOBAHHOCTHU B AEHCTBUSX
obenx pyk. [IpenmMeTHBIMU IEHCTBHSMHU 3TH JETH CBOEBPEMEHHO HE OBJIAZIEBAIOT, B 3TOM BO3pacTe
y HUX TOSIBJISIFOTCS JIUIIb MAaHUMYJIALNH, T. €. XaOTHUHbIE, HElleJIEHAIPaBICHHbIC IBUTaTEIbHbIC
peakuuu. Yaiie Bcero 3TM MaHUMYISILIMA HE COOTBETCTBYIOT HA3HAYEHUIO IIPEMETA, C KOTOPBIMU
peOeHOK coBepIlaeT AeHCTBHUS.

IIpu sTOM, Y pebeHKa CHUKEeHa MI03HABaTeIbHAs aKTUBHOCTh, OTCYTCTBYIOT OPUEHTHUPOBOYHBIE
peaxiuu. [103ToMy yMCTBEHHO-OTCTaJbIE €T CAMHU, 110 COOCTBEHHOM MHUIIMATHBE, HE TIO/Ipaska-
FOT IEMCTBHIO B3POCIIOTO.

CHmxkenue o0IIEro YpOBHSI aKTUBHOCTHU BIIMSIET U HA PAa3BUTHE CEHCOPHOH cepbl, pa3BUTHE
BOCIPUSTHSL. B TOIIKOILHOM U 1ayke B MJTAILIEM IIKOJIbHOM BO3PACTe UX 3PUTEIbHOE BOCIIPUATHE
HEIOCTaTOYHO TU(PHEPEHIIMPOBAHHO, Xa-PaKTEPU3YETCsl [NI00AIbHOCTHIO, HEYMEHUEM BbIIEIATh
B 3pUTEIBHOM 00pa3e OTAEIbHbIC YacTU U dNIeMeHTHI. [loxoxkas kapTuHa HabMoaaeTcss U IpHu Tak-
THJIBHOM BOCHPUSATHH IpeaAMeTOB. [leTH ¢ 00IbIINM TPYAOM Pa3inyatoT GUrypsl Ha OLLYIIb, YACTO
HE MOTYT OIO3HATh MX.

[Ipn ncuxuyeckoM HEIOPa3BUTHM OTMEYAIOTCS CBOEOOpa3HblE OCOOEHHOCTH Pa3BUTHUS BHHU-
MaHus U namsaTu. [laccuBHOe BHUMaHue y J1eTell ¢ ICUXUYECKUM HeAopa3BUTHEM Oosiee coXpaH-
HO, YeM aKTUBHOE. DTO 00YyCIIOBIEHO, C OJHOM CTOPOHBI, MATOJIOTUYECKOW MHEPIHEeH HEPBHBIX
IIPOLIECCOB, HAPYIIEHUEM UX IOJBUKHOCTH, C IPyrod CTOPOHBI, HapylIeHHEM OalaHca MEXIY
BO30ynuTeNbHBIMU U TOpMO3HBIMU Tponieccamu (M. C. IleB3nep, 1959). UccnenoBanus nams-
THU YMCTBEHHO OTCTaJIbIX JOLIKOJIBHHUKOB I10KA3aJli, YTO YacTO AETU MOJIb3YIOTCS MEXaHUYECKON
NaMsThIO, TOTAA KaK CMBICIOBAs MaMsATh OKasbiBaeTcss HechopmupoBanHoi. (JI. C. BriroTckwuid,
1983; C. 4. PyOunmreiin, 1979 u np.). [Ipu 3TOM 1€TH 3alIOMUHAIOT, KaK IIPABUIIO, IPKUM, SMOLIU-
OHAJIbHO-HACKIILIEHHBI MaTepual.

PeueBoe pa3zBuTHe TaKKe MPOUCXOAUT ¢ O0NbIIUM ono3anueM. [Ipu 3Tom, 1eTu He NPOoSBIIAIOT
MHUIIMATUBBI IIPU OOILEHUH CO CBEPCTHUKAMH U B3pOCIbIMU. Pedub oueHb Oe/iHas 1o CI0BApHOMY
COCTaBYy M arpaMMaTHYHasl.

B miaamem mkoasHOM BO3pacTe Ha MEPBBIH IUIaH B CTPYKTYpE MCUXUYECKOTO 1e(heKTa BBICTY-
MaeT HeIOPa3BUTHE A0OCTPAKTHOTO MBIIUICHUS. MBIIUIEHHE OTINYACTCSI KOHKPETHO-CUTYaTHBHBI-
MU CYXJICHUSMH, CIIA00CTHIO WM HEBO3MOXKHOCTHIO 0000IIEHHH, HECTIOCOOHOCTHIO BBIIACICHHS
CYIIIECTBEHHBIX MPU3HAKOB MPEAMETOB U siBIeHHI. O000I1IeHre Yalle BCEro MPOUCXOIUT Ha OCHO-
BE€ HMOLMOHAIBHOTO OTHOLIEHUs peOeHKa K mpeameraM. Tak B rpyniy QpyKTbl, peOCHOK MOXKET

Maprt|2021 10-kucm TomxkeHT
66



V3BEKMCTOHIA WIMHAMU-AMAIINI TAJIKUKOTJIAP" MAB3YCH/IATH PECIYBJIMKA i%@
26-KVII TAPMOKJIA WIMH MACO®ABHM OHJIAMH KOH®EPEHIIUS MATEPHAJLIAPH @

BKJIIOUUTH BMECTE C SIOJIOKaMH M IpylIaMH TakKe M KOH(]ETY, JIUIIb MOTOMY, YTO OH €€ JIOOUT
ecTb. OCOOEHHO CIIOKHO JIETAM JIa€Tcsi 00yueHHEe MaTeMaTuKe, ONepaluy ¢ YUCIaMu.

B noapocTkoBOM BO3pacTe KpoMe MHTEIIEKTYadIbHOW HEJOCTATOYHOCTH Ha MEPBBIN IJ1aH BbI-
CTyIaeT HE3peJIOCTb JINYHOCTH, KOTOpas MpPOSBIAETCS B HECIIO-COOHOCTU CaMOCTOSITEIBHO pe-
1IaTh JKUTEHCKHE CUTyallud, B HEKPUTUYHOCTHUIIO-BEJCHUS, B HEAJEKBAaTHBIX HMPUTA3aHUAX. Y
HOAPOCTKOB C YMCTBEHHOMN OTCTAJIO-CThIO HAOIIOAETCsl HAPYIIEHUE [TOBEICHHS], BBIPAXKAIOIINECs
B TOM, YTO MTOJPOCTKH HE MOTYT KOHTPOJINPOBATh CBOU BJIEUEHUS Y SMOLIMOHAJIBHBIE PEAKIIUH.

Tak>ke Hy)KHO YUUTBIBATh, YTO 3HAUNTEIILHOE BIUSHUE TPU (POPMHUPOBAHUH BBICIINX IICUXHYE-
CKUX (DYHKIMI UMEET COIMYyM. A YMCTBEHHO-OTCTAJIbIN peOCHOK, B CHITY CBOMX IICHUXOJIOTHYECKIX
0COOEHHOCTEN YacTO OKAa3bIBACTCSI B COLIMAIIbHOM M30JIALIMN, YTO TAKXKE MOXKET 3HAUUTEIIBHO TOP-
MO3HWTDB Pa3BUTUC €TI0 JUIYHOCTHU, UCKAXKATb CAMOOILICHKY, BBI3bIBATH HCA/ICKBATHBLIC a(b(beKTI/IBHBIe
peaxiuu. [ToaToMy TpeTbe 0 3HAYMMOCTH HANIPABICHUE KOPPEKIIMH — KOMIIEHCALHSI COLMAIbHOM
JIeTIpUBALIMHY, PA3BUTHE KOMMYHHKATUBHBIX HABBIKOB, a TAK)Ke paboTa ¢ COLMAIbHBIM OKPY>KEHH-
eM peOeHKa, ero ceMbEn.
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Abstract: the article deals with the issues based on teaching speaking to the 8th grade with
the technique “VOLUNTEER”. The goal of learning should be defined as speaking at the skill
level. For the implementation of speaking, certain conditions (prerequisites) are necessary. In
this article those issues described briefly.

Key words: speech activity, teaching speaking, technique, learning.

Speaking is a type of speech activity through which oral verbal communication is carried
out. It can be of varying complexity, ranging from expressing an effective state with a simple
exclamation, naming an object, answering a question, and ending with an independent, detailed
statement. The transition from a word and a phrase to a whole utterance is associated with
varying degrees of participation of thinking and memory. The term teaching of oral speech is
used quite often. So, we will use the term “teaching to speak”, understanding by it teaching the
expression of their thoughts orally.

In connection with the presence of these conditions, it is interesting to pay attention to the
following fact. In the process of teaching speaking, there is a “conflict” between meaningful and
logical speech, on the one hand, and its productivity, on the other. The presence of knowledge,
thoughts, desire to express their attitude to something comes across a lack of means of expression.
Apparently, with the traditional organization of speech material (with a non-communicative
approach to teaching speaking), this “conflict” (between “I want” and “I can”) is insoluble. The
assimilation of tenses, for example, is separated by a significant interval, which makes it impossible
to naturally express a thought and leads, among other things, to a loss of interest in a foreign
language as a means of communication.

Almost all modern methods insist on the communicative orientation of teaching. This is
especially popular today. A person experiences the greatest difficulties in foreign language
communication, perceiving speech by ear. However, oral communication, the role of which
has now become especially significant, is impossible without understanding the speech of the
interlocutor, since in the process of speech interaction, everyone acts both as a speaker and as
a listener. One of the most controversial aspects of the problem of teaching foreign languages
is the verification and accounting of knowledge, skills and abilities, the methodology of their
organization and implementation.

What does speaking teaching involve?

- mastering communication skills involves:

- reproduction of sounds and sound models;

- the use of intonation patterns and rhythms, the correct setting of stress in words and sentences;

- selection of suitable words and types of sentences, depending on the audience, social
environment, topic and situation;

- organizing thoughts in a logical sequence; the use of English as a means of expressing
judgment;

- the ability to speak English fluently and with few pauses.

Scientists and linguists have identified the main types of speech activity that stimulate speaking.
The main ones are listed below:

Discussion. Discussion during training can be organized in many ways, it can be aimed at
exchanging views on an event, expressing thoughts about the material read and listened to, joint
search for a solution to a particular problem, etc. For the discussion, groups of 3— 5 people, they
are given controversial topics for discussion. It is important that each of the group members has the
opportunity to speak. This type of activity promotes quick decision making and the development
of critical thinking.

Volunteering is important for numerous reasons that benefit both the community and the
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volunteer themselves. When someone donates a handful of time, the difference made is tremendous
and it shapes a community for the better while the experience improves the person who donated
the time. Volunteering is what makes a community because it brings people together to work on a
goal. Whether it is a fundraiser for the research to cure a disease that affects the whole world, or to
help a local family who has fallen in a time of calamity, volunteers make it happen.

Role-playing games. In this activity, participants must represent themselves in different social
contexts and play different social roles. In such games, the teacher for training must provide the
participants with certain information: who they are, what they feel and what they think about this
or that matter.

Simulation models. Simulation models are essentially the same as role-playing games, only in
a more complex and thoughtful form. To make this or that situation realistic, various subjects and
auxiliary materials are used during training.

Information gaps. This type of activity is designed to work in pairs. Students have this or
that information that they exchange with each other. In the process of information exchange, any
problems should be solved or information collected. Each of the participants in the dialogue is
equally important, therefore only two of the participants will be able to recreate the information
provided to them as accurately and fully as possible.

Brainstorm. This type of activity involves training in the production of ideas on a given topic
in a strictly limited period of time. Brainstorming can be used both for groups of participants and
for each one taken separately.

Interview. English language learners conduct interviews on selected topics with a variety of
people. They draw up a plan and questions for the interview themselves, the teacher can only
indicate the topic.
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Annotatsiya. Badiiy asarni yaxshi idrok etish uchun uni tushunishning o’zigina yetarli emas.
Asarni idrok etish murakkab jarayon bo’lib, asarga unda tasvirlangan voqelikka qandaydir
munosabatning yuzaga kelishini 0’z ichiga oladi.

Kalit so’zlar. Badiiy asar, emotsional-estetik, Adabiy qahramon, axloqiy sifatlar, g’oyaviy
asos, kompozitsiya, syujet, tasvirly vositalar, asar.

Boshlang’ich sinflarda badiiy asarni tahlil qilish metodikasida kichik yoshdagi o’quvchilarn-
ing badiiy asarni idrok qilishidagi psixologik xususiyatlar hisobga olinadi. Ruhshunos olimlarn-
ing tekshirishlaridan ma’lum bo’lishicha, asarni idrok qilishga, bilim olishga xizmat qiladigan
komponentlar bilan birga, uni emotsional-estetik his etish ham kiradi. Psixologik tekshirishlar
natijasida kichik yoshdagi o’quvchilarning adabiy qahramonlarni idrok etishi va baholashidagi
psixologik xususiyatlari o’rganilgan va ular adabiy qahramonga ikki xil munosabatda bo’lishlari
aniqlangan: 1. Adabiy qahramonga emotsional munosabat. 2. Elementar tahlil qilish. Asarda
qatnashuvchi shaxslarga baho berishda o’quvchilar 0’z shaxsiy va axloqiy tushunchalaridan foy-
dalanadilar. Bunday axloqiy tushunchalar kichik yoshdagi o’quvchilarda chegaralangan bo’ladi,
albatta. Ular axloqiy sifatlardan botirlik, to’g’rilik, mehnatsevarlik, yaxshilik tushunchalarini
ko’p ishlatadilar. Asardagi qahramonlarning xarakteri ularning axloqiy sifatlarini anglash asosi-
da tushuniladi. Bunda qahramonning nima qilishi emas, nima uchun shunday qilishi kerakligini
bilish muhimdir. Ushbu jarayonda asar qahramonlarining axloqiy sifatlari ustida qo’proq ishlash
lozim. O’qish darslarida o’qilayotgan asarning ongli o’zlashtirilishini ta’minlashda o’quvchilarn-
ing psixologik xususiyatlarini albatta hisobga olish zarur. Badiiy asar ustida ishlash va uning
asosiy bosqichlarini belgilashda o’qituvchi badiiy asarning san’at asari sifatida o’ziga xos xusu-
siyatlari va o’quvchilarning tayyorgarlik darajasini nazarda tutadi. Badiiy asarda barcha qismlar
(g’oyaviy asos, kompozitsiya, syujet, tasviriy vositalar) o’zaro bog’liq bo’ladi. Syujet rivoji
asosida asar gahramonlarining yangiyangi qirralari ochila boradi. Bu xususiyatlar asar ustida
ishlashda uni yaxlit 0’qish va idrok etishni talab etadi. O’quvchilarni badiiy asar ustida ishlash-
ga o’rgatish ularda adabiy-estetik tahlil malakasini shakllantirish va o’stirish orqali ta’lim-tar-
biya berishni nazarda tutadi. Asar matnini tahlil qilish muallif fikrini, hissiyoti va xulosalarini
tushunishga yordam beradi, asarda ifoda etilgan voqealarga munosabat uyg’otadi. Asar tahlili
o’qituvchidan o’quvchilar faoliyatini ma’lum maqsadga yo’naltirishni taqozo qiladi. O’quvchi
asarning mazmuni bilan uni mutolaa qilish paytida tanishsa, tahlil qilishda uning poetik vosita-
lariga murojaat qiladi. Mutolaa hissiyotni boyitib, aqlni peshlasa, tahlil asar zamiridagi ma’noni
chuqur o’rganishga yordam beradi. Boshlang’ich sinflarda badiiy asar ustida ishlash uch asosiy
bosqichga bo’linadi: Birinchi bosqich (birinchi sintez). Bu bosqichning asosiy vazifasi matnni
yaxlit idrok etish asosida asarning aniq mazmuni va tasviriy ifoda vositalari bilan tanishtirishdan
iborat. Ikkinchi bosqich (analiz). Bu bosqichning vazifasi va ish mazmuni voqealar rivojining
bog’lanishini belgilash, ishtirok etuvchi shaxslarning xulg-atvori va ularning asosiy xususiyatla-
rini aniqlash (nega shunday qildi va bu uning ganday xususiyatini ochadi), asar kompozitsiyasini
ochish (tugun, kuleminatsion nuqta, yechim), asarning aniq mazmunini tasviriy vositalar bilan
birga tahlil qilish va gahramonlar xulg-atvorini baholash (muallif nimani tasvirlagani, qanday
tasvirlagani, nima uchun u yoki bu dalilni tanlagani)dan iborat. Uchinchi bosqich (ikkinchi sin-
tez). Bu bosqichning ish mazmuni ishtirok etuvchi shaxslarning muhim xususiyatlarini umum-
lashtirish, gahramonlarni taqqoslash va baholash, asarning g’oyasini aniqlash, badiiy asarni ha-
yotni bilish manbai va san’at asari sifatida baholash (qanday ma’lumotlarga ega bo’ldik, asar
nimaga o’rgatadi, muallif 0’z fikri va taassurotlarini ganday qilib aniq, ravshan va ta’sirli tarzda
yetkazadi va hokazo)dan iboratdir.38 Asar maqsadga muvofiq tahlil gilinsa, o’quvchilar faolligi
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ortadi, chunki asarni tahlil qilish ular uchun ijodiy jarayondir. Har xil janrdagi asarlarni o‘qitish
metodikasining o‘ziga xos xususiyatlari Boshlang’ich sinflarning o’qish darslarida garchi ilmiy
jihatdan bo’lmasa-da, amaliy jihatdan turli janrga mansub asarlar 0’qib o’rganiladi. O’qish dars-
liklariga, asosan, hikoya, she’r, ertak, masal, maqol, doston, rivoyat va topishmoq kabi janrdagi
asarlar kiritilgan. Bulardan tashqari, ilmiy-ommabop asarlar ham o’qitiladi. Turli janrdagi badiiy
asarlar qurilishi, uslubi jihatidan o’ziga xos xususiyatlarga ega bo’lib, ularning o’quvchilarga
ta’siri ham har xil bo’ladi. Tabiiyki, har bir janrga oid asar matni lingvistik jihatdan ham o’ziga
x0s Xxususiyatlarga ega. Masalan, she’riy asarlar matni hikoya matnidan, ertak matni she’r mat-
nidan, ilmiy-ommabop maqola matni masal janriga taaluqli asarlar matnidan tubdan farq qiladi.
Topishmoglar predmet, voqea-hodisalar o’rtasidagi o’xshashlikni taqqoslash orqali o’zlashtirilsa,
maqollar mazmuni hayotiy misollar vositasida sharhlashni taqozo etadi. SHunga ko’ra, turli jan-
rdagi badiiy asarlarni o’qishda o’qituvchidan unga mos usullar tanlash talab etiladi

O’qish darslari o’quvchilarda badiiy asarlarning bir-biridan farqini ajrata olish, yozuvchining
hayotiy voqealarni qanday badiiy vositalar orqali aks ettirgani va qanday obrazlar yaratganini
aniqlay olish, mustaqil o’qish va asarni tahlil qilish malakasini hosil qiladi. O’quvchilar adabiy
ma’lumotlarni o’zlashtirish orqali badily asarning mazmuni, g’oyasi va ahamiyatini anglab ola
boshlaydilar. O’quvchilarning nutqini o’stirishda, yuqoridagilar bilan birga, adabiy tushunchalarni
shakllantirish ham muhim o’rin tutadi. O’quvchilar adabiy tushunchalarni o’rganish natijasida
badiiy adabiyot san’atning bir turi ekanligi, uning hayot bilan aloqadorligini bilib oladilar. Bosh-
lang’ich sinflarda asar tahlilida badiiy til vositalari — sifatlash, o’xshatish, jonlantirish, mubo-
lag’a va adabiy janr turlari — ertak, hikoya, masal, she’r, doston, maqol, topishmoq kabilar bilan
amaliy ravishda tanishtiriladi. Badiiy asar tilini tahlil gilish orqali o’quvchilarda o’z ona tiliga
muh Ertaklarda o’xshatishlar, jonlantirish va mubolag’alardan foydalanilgan. O’quvchilarga ular-
ni izohlab berish, keyinchalik matndan toptirish, qayta hikoyalashda ulardan nutqlarida foydala-
nishga o’rgatish zarur. Asar 0’qib bo’lingach, badiiy til vositalari ustida ishlanadi. Chunki ularn-
ing ma’nosi matndan, asar mazmunidan anglashiladi. Aynigsa, masallarda allegoriyani ochishda
ko’chma ma’noli so’zlardan ko’p foydalaniladi. Ular bolalarga masal mazmunini tushunishga xa-
lal bergani uchun ayrim ko’chma ma’noda ishlatilgan so’zlar asarni o’qishdan oldin tushuntiriladi.
O’qish metodikasi adabiyotshunoslik, psixologiya, pedagogika ishlab bergan nazariy qoidalarga
asoslanadi. Sinfda o’qishni to’g’ri uyushtirish uchun o’qituvchi badiiy asarning o’ziga xos xusu-
styatlarini, ta’limning turli bosqichlarida o’qish jarayonining psixologik asoslarini, kichik maktab
yoshidagi o’quvchilarning matnni idrok etish va o’zlashtirish xususiyatlarini hisobga olishi zarur

Foydalanilgan adabiyotlar ro’yxati.

1. Qosimova Q. “2-sinflarda onatili darslari”, T. “O*qituvchi”, 1998 yil.
2. Uzviylashtirilgan o‘quv dasturi. -T .: Yangiyo‘l poligraf service, 2010
3. www.ziyouz.com
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BOSHLANG’ICH SINF MASHG’ULOTLARIDA AKT DAN FOYDALANISH.
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Annotatsiya: Ushbu boshlang’ich sinf mashg’ulotlarida AKT dan qanday foydalanish,uning
o’quvchi yoshlarni bilim olishidagi o’rni va AKT ta’lim vositalarini qator ko‘rsatkichlari bo‘yicha
turlar haqida mulohazalar yuritiladi.

Hozirgi zamonaviy sharoitda davlat innovatsion imkoniyatlarini shakllantirishda asosiy
vazifa o‘qituvchilar zimmasiga yuklatilmogda. Ushbu muhim vazifani zamonaviy pedagogik va
axborot texnologiyalarini egallagan, uzluksiz ta’lim tizimiga faol jalb etilgan va o‘zini doimiy
takomillashtiruvchi, ishiga ijodiy yondashuvchi o‘qituvchigina hal etishi mumkin.

Ko‘pchilik maktablarda innovatsion faoliyat u yoki bu ko‘rinishda amalga oshirilmoqda:
maktablarni rivojlantirish dasturlari ishlab chigilmoqda va amalga oshirilmoqda, tajriba ishlari
olib borilmoqda, yangi ta’lim dasturlari va texnologiyalari o‘zlashtirilmoqda.

Vaqt joyida turmaydi va hozirda davr talabi bilan an’anaviy suhbatlar, yodlashlar, turli xildagi
nasihatlar o‘rniga ta’limning noan’anaviy shakllari: birlashtirilgan darslar, kuzatuv darslari,
muammoli vaziyatlarni qo‘yish va shu kabilar kirib keldi. Mana shunday darslar bolalarga yoqadi,
idrok etishga ularda qiziqish uyg‘otadi, ularga ko‘plab yangiliklar beradi, o‘quvchilarda katta
emotsional kuch mavjud.

Inson nutqi — bu uning intellekt va madaniyati ko‘rsatkichidir. Nutq qanchalik aniq bo‘lsa,
fikr obrazli ifoda etilsa, inson shaxs sifatida shunchalik ahamiyatli va jamiyat uchun u shunchalik
gimmatga ega.

Ta’lim va tarbiya jarayonlari 0‘z-o‘zidan insonni rivojlantirmaydi, balki ular faoliyatli shaklga
ega bo‘lganida rivojlantira oladi. O‘quvchi rivojlanishi uchun uning faoliyatini tashkil etish zarur.
O‘quv materialini passiv idrok etishda rivojlanish sodir bo‘lmaydi. Demak, ta’limning vazifasi
bolani harakatlarga chorlovchi sharoitlarni tashkil etishdan iborat bo‘ladi. Boshqacha aytganda,
o‘qituvchilar har bir o‘quvchida turli sharoitlarda o‘z yo‘lini topa olishiga imkon beruvchi harakat-
lar individual vositalari va usullarini shakllantirishga yordam beruvchi maxsus o‘quv sharoitlarini
yaratishlari zarur. Boshlang‘ich sinflar o‘qituvchilari mana shunday o‘quv vaziyatlari majmuini
yaratish ustida ishlamoqdalar. Bu holat ko‘zlangan natijalarga erishish texnologiyasining muhim
masalalaridan biri hisoblanadi.

Kichik yoshdagi o‘quvchilarning diqqatlari mustahkam emas, ular ko‘pincha diqqatlarini bir
faoliyat turidan ikkinchisiga garatishni bilmaydilar. Biroq o‘quvchining o‘ziga doskada har qa-
nday obyektni, geometrik shakllar, yozuvlarni bajarish, rangi, kattaligi, shaklini o‘zgartirish im-
koniyati berilganda diqqgati kuchayadi. Masalan, matematika darsida kompyuter vositalari, inter-
faol doskadan foydalanilishi bilan bolalarning qiziqishlari ortishi kuzatiladi va shu bilan birga,
darsning jadalligi oshadi. Barcha o‘quvchilar dars jarayoniga jalb gilinadilar. Material hajmining
ko‘rligi bolalarni qiynamaydi, balki faoliyat o‘yin shakli metodikasi bo‘yicha faol o‘qishga imkon
beradi. Bu juda muhim omil, chunki olti—to‘qqiz yoshli bolaning faol faoliyat turi oyin hisoblana-
di. Interfaol doska — matematika faniga o‘qitish jarayonini ko‘rgazmali, yorqin, chaqqon qiluvchi
juda qulay uskunadir. Ta’lim jarayonini jadallashtirish boshlang‘ich maktab o‘quvchilari uchun
muhim hisoblanadi.

Uskunalar bilan jihozlangan kabinetda o‘quvchilar va o‘qituvchi uchun ham ishlash qiziqarli.
Hozirgi zamonaviy jamiyatda sodir bo‘layotgan axborotlashtirish jarayonlari ta’lim tizimini jadal
takomillashtirishni, davlat, ijtimoiy va shaxsiy ehtiyojlar hamda manfaatlarini hisobga oluvchi
ta’lim magsadlarini aniqlashni talab qilmoqda. Shu sababli yangi ta’lim standartlarining rivojlan-
tiruvchi imkoniyatlarini ta’minlash ustivor yo‘nalish bo‘lib qolmoqda.

Axborot-kommunikatsiya texnologiyalar (AKT) — foydalanuvchi manfaatlari yo‘lida ax-
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borotlarni to‘plash, qayta ishlash, saqlash, tarqatish va foydalanish maqgsadlarida birlashtirilgan
metodlar, ishlab chiqarish jarayonlari va dasturiy-texnik vositalar to‘plamidan iboratdir.

AKT ta’lim vositalarini qator ko‘rsatkichlari bo‘yicha turlarga ajratish mumkin:

1. Hal qilinadigan pedagogik masalalari bo‘yicha:

* tayanch tayyorgarlikni ta’minlovchi vositalar (elektron darsliklar, ta’lim tizimlari, bilimlarini
nazorat qilish tizimlari);

+ amaliy tayyorgarlik vositalari (masalalr to‘plamlari, praktikumlar, virtual konstruktorlar,
imitatsion modellashtirish dasturlari, trenajyorlar);

» yordamchi vositalar (ensiklopediyalar, lug‘atlar, adabiyotlar, rivojlantiruvchi kompyuter
o‘yinlari, multimediyali o‘quv mashg‘ulotlari);

» kompleks vositalar (masofali o‘quv kurslari).

2. Ta’lim jarayonini tashkil qilish funksiyalari bo‘yicha:

* axborot-ta’lim (elektron kutubxonalar, elektron kitoblar, elektron davriy nashrlar, lug‘atlar,
o‘quv kompyuter dasturlari, axborot tizimlari);

« interfaol (elektron pochta);

» izlanish (kataloglar, izlash tizimlari).

AKT turli ta’lim vositalaridan ta’lim jarayonida foydalanish bir necha jihatlarini ko‘rsatish
mumkin:

1. Motivatsion jihati. AKT’ni qo‘llash o‘quvchilarning qiziqgishlarini oshirishga va ijobiy mo-
tivatsiyasini shakllantirishga yordam beradi, chunki o‘quvchilarning individual ta’lim imkoni-
yatlarini va ehtiyojlarini maksimal hisobga olish, o‘quv mashg‘ulotlari mazmuni, shakllarini
tanlash keng imkoniyatlari, o‘quvchilarning ijodiy imkoniyatlarini ochib berish, o‘quvchilarnin
zamonaviy axborot texnologiyalarini o‘zlashtirishlariga yordam beradi.

2. Mazmunli jihati. AKT imkoniyatlaridan interfaol jadvallarni, plakatlar va o‘quv fani alohida
mavzulari va bo‘limlari bo‘yicha boshga ragamli o‘quv resurslarini, individual testlar mini-darsla-
rini yaratishda foydalanilishi mumkin.

Foydalanilgan adabiyotlar.

1. Karima Qosimova va b.q. Darslik “Ona tili o‘qitish metodikasi”. T-2009

2. U. Masharipova va b.q. Ona tili “4-sinf o‘qituvchilari uchun ilg‘or pedagogik va axborot
kommunikatsiya texnologiyalarini amaliyotga joriy etish bo‘yicha metodik qo‘llanma T-2017.
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Annotatsiya: Ushbu maqola boshlang’ich sinf o’quvchilarini dars jarayonida tasviriy san’at
darslariga qiziqtirishning samarali usullari haqida.

Kalit so’zlar: Tasviriy, amaliy, me morchilik san’atlari, borligni idrok etish, badiiy qurish-
yasash, naturaga qarab tasvirlash, kompozitsion faoliyat, abstrakt.

Tasviriy san’at o’quv predmeti yoshlarning estetik tarbiyasida ahamiyatli bo’libgina qolmay
balki, ahloqiy tabiyada ham salmoqli o’rinni egallaydi. Ayniqgsa, tasviriy san’at darslari yoshlarda
milliy g’urur va milliy istiqlol mafkurasini shakllantirishda, vatanparvarlik va baynalminal
tarbiyada, do’stlik va o’zaro yordam g’oyalarini tashkil toptirishda katta kuchga ega.

Hozirda umumiy o’rta ta’lim maktablarining vazifalaridan biri bolalarni turli kasb va hunarlarga
yo’llash hisoblanadi. Ma’lumki, har bir bolada u yoki bu hunarga, ilmga havas bo’ladi. Bu
havas har doim har bolada ochiq namoyon bo’lmaydi, ayrimlarida ochiq, ayrimlarida yashingan
bo’ladi. Maktab jamoasining, har bir o’quvchisi va tarbiyachisining vazifasi har bir boladagi
mavjud havasni rivojlantirish, yashirincha havasini royobga chiqarib, ularni san’atni tushunish
va hurmat qilishga o’rgatishdan iborat. Maktabdagi boshqa fanlar qatori tasviriy san’at darslarida
ham bolalarni ko’pdan-ko’p hunar va kasblarga yo’naltirish, ularni tarbiyalash imkoniyatlari
bor. Xususan, rassomlar tomonidan ishlangan san’at asarlari mashhur turli kasb egalari, bunday
kishilarning ish jarayonlari (mehnat qahramonlari, xizmar ko’rsatgan kishilar, militsiya xodimlari,
olimlar, o’qituvchilar, injenerlar, dehqonlar va b) aks etadi. Shuningdek tasviriy san’at haqida
olib boriladigan suhbatlarda mashhur xalq amaliy san’ati ustalari, rassomlar, haykaltaroshlarning
hayoti va ijodi haqida fikr yuritiladi.

Tasvirly san’at darslarida bolalar turli kasb va hunarlar haqida rasm ishlaydilar. (Masalan,
“Novvoy”, “Fermada”, “Qurilishlar”, “Olimlar munozarasi”, “Sirkda”, “Otchoparda”, “Fazoga
parvoz”, “Hayvon o’rgatuvchi”, “Hosilni yig’ib-terib olish”, “Dorbozlar”, “Avtopoyga”,
“Sehrgar”,v,b). Bunday mashg’ulotlarda o’qituvchi so’zsiz suratda aks etgan kasblarning
mazmuniga to’xtaladi, hamda bu kasblarga bolalarni qizigtiradi.

Shuni yaxshi bilish lozimki, badiiy madaniyat asoslaridan hisoblangan tasviriy san’at, bu
bolalarning ko’ngil ochuvchu o’quv predmeti emas, balki bolalarga ijodkorlikni, tafakkurni
badiiy-estetik didni, fahm-farosatni o’stiruvchi, shuningdek kuzatuvchanlik va hayotni bilishga,
uni o’zgartirishga, ezgulukni yovuzlikdan farglashga o’rgatuvchi o’quv predmetidir. Tasviriy
san’at ijodiy ishlar jarayonida o’z vazifalarini bajara borib bolalarga qalb ko’tarinkiligini olib
keladi, ularning badiiy ehtiyojlarini qondirish imkonin beradi.

Hozirda har bir fan boyicha, shu qatori badiiy-estetik turkumdagi fanlardan davlat ta’lim
standartlarining yaratilishi, uni hukumat tomonidan taqdirlanishi katta ilmiy va amaliy ahamiyatga
ega bo’lgan voqeadir. Mazkur standartlar O’zbekiston tarixida birinchi bor yaratilishi bo’lib,
u respublikamiz maktablarida ta’limni ilmiy-metodik asosda tashkil etish hamda uni jahon
standartlari darajasiga olib chiqishga sharoit yaratadi.

Standart davlat tomonidan qoyilgan talablarni to’g’ri va benugson bajarish uchun imkon berishi
bilan bir qatorda amaliyotda qo’llanib kelayotgan dastur, darslik va metodik qo’llanmalardagi
kamchilik va nugsonlarni bartaraf etish hamda uni o’qitilishini talablar darajasini tashkil etish
imkonini beradi. Shuningdek, u maktablarda ta’lim ishlarini nazorat qiliuvchi tashkilotlar uchun
ham asosiy hujjat vazifasini o’taydi.

Davlat standartiga ko’ra tasviriy san’at ta’limi mazmuni boshlang’ich sinflarda quyidagi to’rt
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yo’nalishda bayon etilgan;

1. Borligni idrok etish.

2. Badiiy qurish-yasash.

3. Naturaga garab tasvirlash.

4. Kompozitsion faoliyat.

Mazkur yo’nalishlar boyicha tasviriy san’at o’quv predmetini o’qitishda har bir o’qituvchi
asosly e’tiborni nimalarga qaratilishini bilib olishi kerak bo’ladi.Tasviriy san’atni o’qitishda
o’qituvchining e’tibibor berishi lozim bo’lgan asosiy juhatlar quyidagilardan iborat:

1. O’quvchilarni borliqdagi (tevarak-atrofdagi) va san’at asarlaridagi nafosatni ko’rishga,
idrok etishga va undan zavqlanishga

hamda qadrlashga o’rgatish.

2. Bolalarni ijodi, abstrakt, mantiqiy fikirlashga, aynigsa ijodiy qobiliyatlari va fantaziyalarini
o’stirishga yo’naltirish.

3. Tasvirly, amaliy, me’morchilik san’atlari yuzasidan nazariy, biroq umumiy, elementlar
bilimlar berish.

4. O’quvchilarda kuzatuvchanlik, ko’z xotirasi, chamalash, fazoviy tasavvur kabi shaxs uchun
muhim bo’lgan sifatlarni o’stiradi.

5. Rasm va nagqsh, haykal ishlash yuzasidan tasviriy malakalarni o’stirish.

6. Estitek his-hayajonni tarbiyalash va rivojlantirish.

7. San’atga qiziqishni o’stirish va muhabbatni tarbiyalash.

Bu vazifalar maktabda tasviriy san’at darsini olib boruvchi har bir o’qituvchini mutahassis
bo’lishligini talab etadi. Chunki, standart mazmuni mutahassis o’qituvchilar uchun mo’ljallab
tuzilgan. Tasviriy san’at ta’limi davlat standarti san’atning uch turi - tasviriy, amaliy va
me’morchilik san’atlari mazmunini aks ettirgan bo’lib, u avvalo milliy o’zbek san’atlari, uning
badiiy an’analarini, ayrim mashhur o’zbek tasviriy, amaliy, me morchilik san’atlari

ustalarining hayoti va ijodini, O’zbekistonda san’atning bu turlari rivoj topgan markazlarni,
O,zbekistondagi yirik san’at muzeylarini bilish, tasviriy san’at o’quv predmetini vazifalaridan biri
ekanligini qayd qiladi. Bundan maqgsad milliy san’at vositasida o’quvchilarga badiiy ta’lim berish
bilan bir qatorda ularda shahsni estetik, ahloqiy va mehnat tarbiyasini amalga oshirishdan iboratdir.

Boshlang’ich sinflarda tasviriy san’atni o’qitishning o’ziga xos xususiyatlari, avvalo bu
sinflardagi ta’lim mazmuni kichik maktab yoshidagi bolalarning yoshlik xususiyatlari va
psixologiyasi, qiziqishi, ulardagi mavjud bilim va qobiliyat hamda layoqatlariga qarab belgilanadi.

Ma’lumki, bolalarda tasviriy faoliyatga, xususan rasm chizishga ishtiyoq nihoyatda erta
boshlanadi. Uni 2-3 yoshlardan boshlanishi tarixdan ma’lum. Shunisi xarakterliki, bolalr 0’qish va
yozishdan ko’ra rasm chizishni juda yoqtiradilar.Biroq ular chizadigan rasmlarning davomiyligi
juda qisqa bo’ladi. 1-2 daqiqa, ko’pi bilan 4-5 daqgiqada har qanday rasmni tugallab qoyadilar.

Yuqorida qayd etilgan tasviriy faoliyatlarining bu xususiyatlari bolalar tafakkurining konkret,
obrazli va emotsional tarzda bo’lishligi bilan bog’lanadi. Mashg’ulotlarning samaradorligi
bolalarni uyda, ko’chada, sayohat vaqtida tabiiy va tashlandiq materiallarni ko’plab yig’ish hamda
maktabga olib kelishga bog’liq. Shuning uchun o’qituvchi har bir darsda bu haqda bolalarga
ko’qsatma berishi, yangi bajarilgan orginal qurish-yasash ishlaridan ularga ko’rsatib turishi yaxshi
natija beradi.

Foydalanilgan adabiyotlar ro’yxati
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Abstract: The purpose of this thesis is to suggest highlighting the role of short stories in
teaching English to teenagers. The main goal is to show how methods can be utilized effectively
in order to improve the quality of teaching foreign language, the formation and development of
students’ communicative.
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At present, the matter of the application of modern technologies and methods in education
are becoming increasingly important. It is not only new hardware, but new forms and methods
of teaching, new approaches to teaching foreign languages.

Teaching speaking on the material of short stories through literary analysis is one of the most
effective ways of teaching which can help to the learner to improve language skills. However,
recent trend in EFL teaching indicates the necessity of integrating literature because of its rich
potential to provide an authentic model of language use. Among literary genres, short stories
seem to be the most suitable choice for this due to its potential to help students enhance the four
skills—listening, speaking, reading and writing—more effectively because of the motivational
benefit embedded in the stories.

After presenting issues about the process teaching speaking and literary analyses of a short
story, discussion is focused on how to exploit a short story for enhancing students’ language
skills.

Using literature in language teaching has the advantage of providing cultural information about
the target language. Literary texts increase foreign language learners’ insight into the country and
the people whose language is being learnt which fosters learners’ ability to interpret discourse in
different social and cultural target language contexts. By reading literary works, learners learn to
see a world through another’s eyes, observing human values and a different kind of living, and
discovering that others living in very different societies. They will understand and become broadly
aware of the social, political, historical, cultural events happening in a certain society. Through
literature, learners can deepen their cultural understanding.

Based on these ideas, it is obvious that literary works undoubtedly enable students to understand
the language better by providing them with real world experiences, relationships between society
and people where the target language is spoken, even if they are fictions.

Despite its benefits for students, some objections are always raised against the use of literature in
public schools due to overcrowded classes, overloaded syllabus and limited time—some problems
commonly met in elementary to high public schools in almost all developing countries. First, the
deviated and figurative language of poetry necessitates very long time to grasp. Second, the length
of novel will make it difficult for such classes to finish. Finally, drama can be used in classes, but
it will be difficult to act out a play in crowded classes within limited course hours. Considering
these objections, it is obvious that among literary forms, short-story, which is defined by Poe “as
a narrative that can be read at one sitting of from one-half hour to two hours, and that is limited
to ,,a certain unique or single effect, “ to which every detail is subordinate”, seems to be the most
suitable one to use in public schools. Since it is short, and aims at giving a “single effect”, there is
usually one plot, a few characters; there is no detailed description of setting. So, it is easy for the
students to follow the story line of the work.

- First, short stories are practical as their length is long enough to cover entirely in one or two
class sessions.

- Second, short stories are not complicated for students to work with on their own.

- Third, short stories have a variety of choice for different interests and tastes.

- Finally, short stories can be used with all levels (beginner to advance), all ages (young
learners to adults) and all classes (morning, afternoon, or evening classes).

The idea that short stories are very suitable to use in English teaching is supported by Pardede’s
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research findings on the interest, perceptions, and the perceived needs of the students of the English
teachers training of University of Indonesia towards the incorporation of short story in language
skills classes. The research revealed that a majority of the respondents basically found short stories
interesting to use both as materials for self-enjoyment and of as components language skill classes.
Most of them also agreed or strongly agreed that the incorporation of short stories in language
skills classes will help learners achieve better mastery of language skills. They even believed that
English teacher candidates should master the skills of employing short stories to teach language
skills. In addition, the statistical analysis revealed that the students™ interest and perceptions were
positively and significantly correlated, and both variables significantly affected each other.

The use of short-story in English teaching should be aimed to encourage the students to use
what they have previously learnt. By doing this, the learning process will be student-centered.
However, the teacher plays a great role. She/he must choose a suitable text to use in class, and
should help her/his students understand the story with various activities.

In using short stories to teach English, story selection is indeed one of the most important roles
of the teacher. Since the lengths of short-stories quite vary, choose a story short enough to handle
within course hours. The shortness of the text is important for the students because they will see
that they can read, understand and finish something in English, and it will give the students a
feeling of achievement and self-confidence.

References:

1. Carter, R., &Long, M. N. Teaching Literature. Harlow: Longman. 1991

2. Harmer, J. The Practice of English Language Teaching (4th edition). Harlow: Pearson.
2007

3. Ur P. A Course in Language Teaching: Practice and Theory, Cambridge: Cambridge
University Press,1996
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O’QUVCHILARINI KASB-HUNARGA YO’NALTIRISH METODIKASI.

Abduxamidov Otabek Xusanboyevich

Guliston shahar 2-umumiy o’rta ta’lim maktabi
Texnologiya fani o’qituvchisi

Xaitova Nozima Doniyorovna

Guliston shahar 2-umumiy o’rta ta’lim maktabi
jismoniy tarbiya o’qituvchisi

Annotatsiya. Hozirgi kunda kasb-hunarga yo’naltirishdan maqgsad — o’sib kelayotgan yosh
avlodni kasbni ongli ravishda tanlashga tayyorlashdir.

Kalit so’zlar. Innovatsiya, pedagogik texnologiya, K.M.Gurevich, Diagnostik suhbatlar, ilmiy
— tadqiqotlar, Hamdo’stlik mamlakatlari.

Insoning ilmga bo’lgan chanqoqligini qondiruvchi birinchi ziyo chashma bu maktabdir. Mak-
tabda o’quvchi shaxs sifatida shakllana boshlaydi. Unda dastlabki kasbiy hissiyotlar yuzaga kela-
di. Bular mehnatsevarlik, mehnat qilish zarurligini tushunish va anglash, o0’z ishini rejalashtira va
nazorat qila bilish, ish o’rnini to’g’ri tashkil qilish, iqtisodiy - tejamkorlik, sabr — toqatlilik, talab-
chanlik, topshirigni bajarishning eng oqilona usuli (yetti o’lchab, bir kes) tanlab ola bilish hamda
vaqtni tejash va shu kabilardir. Bolalarni kasblar olamiga asta — sekin olib borish, ularni shu olam-
da mo’ljal olishga o’rgatish zarur.O’qituvchi darslarda kuzatish, u bilan suhbatlashish, bola faoli-
yati mahsulini tahlil qilish jarayonida uning ba’zi xususiyatlarini qobiliyat, qiziqish, moyilliklarni
payqab oladi, bu xislat va fazilatlarni shakllantirib boriladi. Bular kasbni belgilashda asosiy omil
bo’lishi mumkin. Bolaning kasbiy muhim xislat va fazilatlarini barvaqt aniqlash va keyingi o’z
xususiyatlariga qarab kasbni to’g’ri tanlash, uni muvoftfaqiyatli ravishda o’zlashtirish, mehnatda
yuksak natijalarga erishish imkonini berishi mumkin.

Boshlang’ich sinf o’quvchilarda kasb-hunar tushunchalarini shakllantirishning asosiy maqsadi
yoshlarni o’zining hayot yo’lini to’g’ri belgilashlarida o’zining qobiliyat, qiziqish va moyilligini
hamda ijtimoiy ehtiyojni hisobga olgan holda kasb tanlashlarida ko’maklashishdan iboratdir. Bi-
zning jamiyatimiz har bir shaxsning qobiliyatlari to’liq namoyon bo’ladigan, yuqori samara bilan
ishlay oladigan faoliyat va shart-sharoitlar bilan band bo’lishiga katta e’tibor berilmoqda.

Ko’pincha mustaqil Hamdo’stlik mamlakatlari hamda Respublikamiz olimlari o’tkazgan ilmiy
— tadqiqotlarida bolajonlarning rayiga, hoxish — istagiga, intilishini uch bosqichda tajriba — sin-
ov ishlarini umumlashtirib tahlil qilmoqdalar. Diagnostik suhbatlar — yakka tartibda yoki jamoa
tarzda o’tkazilishi mumkin. Psixolog olim K.M.Gurevich 3-4 yoshli bolalarda motivlarning bir-
lamchi tobeligi va dastlabki irodaviy harakatning paydo bo’lishini tatbiq etib, bolaga o’yinchoqni
olishdan — oldin 0’zi yoqtirmagan ishni bajarish topshirig’ini bergan. Olingan ma’lumotlardan
quyidagilar ma’lum bo’ldi: a) — maktabgacha yosh davrida ezgu orzular yo’lida harakat qilish im-
koniyati tug’iladi; b) — ushbu orzularning bevosita bog’liq sabablari bevosita sabablarga qarganda
ertaroq paydo bo’ladi; v) — bevosita idrok qilinadigan narsalarga alogador hoxishni bajarishga qa-
raganda, narsaning o’ziga aloqador hoxishni bajarishni muayyan muddatga kechiktirish osonroq.
Xulosa qilib, buning zamirida bolaning mayinligi, niyati, orzusi, kasbga qiziqishi, hoxish — istagi
va tilagining mazmuni hamda xususiyatidagi o’zgarishlar yotadi. Maktab o’quvchilarining tahmi-
nan 25-30% foizida tanlangan kasbga nisbatan kasbga barqaror qiziqishlar boshlang’ich kichik
yoshlaridayoq shakllanar ekan.

O’qituvchining vazifasi: - o’quvchilarning qiziqishlarini mumkin qadar oldinroq aniqlashda va
davlat, hokimiyat, mahalla, oila talab — ehtiyojlariga muvofiq shu qiziqishlarni rivojlantirishda,
inson shaxsini har tomonlama uyg’un barkamol toptirish uchun shart-sharoitlar yaratishdan ibo-
rat.0’quvchini mehnat qilishga o’rgatish, nafagat mehnatni sevishga u bilan shunday uyg’unlash-
ishiga ko’niktirish kerakki, mehnat uning vujudiga singib ketsin. Ularni kasb hunarga yo’naltirish,
orqali biror kasb egasi bo’lishida, o’quvchilar mehnatisiz biror — bir narsaga erisha olmasliklar-
ini tushunib yetsinlar.O’quvchilarni kasbga yo’naltirish (boshlang’ich kichik yoshdagi) quyidagi
mazmuni ega bo’ladi:Boshlang’ich I-IV sinf o’quvchilarini kasbga yo’naltirishdan maqgsad ularni
mehnat, kasb turlari, yo’nalishlari bilan tanishtirib borish va o’quvchilarda kasb faoliyatiga bo’lgan
qiziqishni shakllantirishdan iborat. Bunga erishish uchun ularda mehnat va kasb olami xaqida
tasavvur paydo qilish, - o’quvchilar bilan «Kim bo’lsam ekany», «Kasbim-faxrim», «Kasb tan-
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lash - hayot ko’zgusi» kabi mavzularida suhbatlar, bahslar munozaralarni tashkil qilish; 0’z-0’zini
baholay bilish malakalarini hosil qilish; - intellektual va hissiy irodaviy hislarni rivojlantirish: Bu
yoshdagi bolalar mehnatga halol munosabatda bo’lishlari uning xayotdagi va jamiyatdagi rolini
tushuna bilishlarida, har qanday ish bajarish uchun intiluvchanlik, tabiat, atrof-muhitga va un-
ing boyliklarini saglash va boshgalarda. Umumiy o’rta ta’lim maktablari boshlang’ich sinflari-
da kasb tanlashga yo’llash va mehnat ta’limidan dars beradigan o’qituvchilar yuqori natljalarga
dars samaradorligini erishishi uchun albatta qo’yidagilarga e’tiborni qaratish kerak.- zamonaviy
ilmiy- texnikaviy taraqqiyotning va ma’naviyat-moddiy qadriyatlarning mohiyati chuqur tushuna
bilish;- pedagogik texnologiyani va innovatsiya asl mohiyati va uslublarini tushuna — qo’llay bili-
shi;- o’quvchilarni mustaqil kasb hunar o’rganishga, erkin kasb tanlashga sharoit yaratish;- peda-
gogik texnologiyalardan foydalanar ekan, 0’zi ham yangi yaratuvchi yangi xilma-xil (“Kasb dar-

17,”Aqliy hujum”, “Zinama-zina”) uslublarni o’ylab topishi, amalda qo’llashi;- an’anaviy darslar
orqah o’qituvchilarning yakka tartibda (individual) ishlashga erishish;

- test topshiriqlarni o’quvchi faoliyati darajalariga mos holda tuzish bo’yicha ko’nikmalarga
ega bo’lishi shart.O’qituvchi uslubchilarimiz uchun bugungi kun talabi mana shulardan iborat.
Xalgimizda ilmu - hunar ulug’lanib kelgan. Agar inson biron — bir kasbni mukammal egallasa,
hunar unga huzur bag’ishlaydi.

Foydalanilgan adabiyotlar ro’yxati.

1. K.Davlatov, V.CHichkov. “O’quvchilarni kasb tanlashga yo’llash” Toshkent “O’qituvchi”
1978 yil.

2. N.Shodiev «Studentlarga o’quvchilarni kasb tanlashga yo’llash ishlarini o’rganish” Toshkent
“O’qituvchi” 1992 yil.

3. www.ziyouz.com
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SOG‘LOM AVLODNI VOYAGA YETKAZISHDA JISMONIY TARBIYA VA SPORTGA
QO‘YILADIGAN TALABLAR

Allayarova Sevara

Urganch Davlat Universiteti talabasi
tel: +998975131009
allayarivamadam67@.com

Annotatsiya: Ushbu maqolada inson a‘zolarining tuzilishi va ularning funksional kamoloti.
Ichki a’zolar, nerv va harakat, suyak - muskul tizimi, badanning uyg‘unligi va ularning funksional
faoliyatini boshqarish va albatta yosh avlodning voyaga yetkazishda sporting ahamyati yoritilgan.

Kalit so’zlar: Gigiyena qoidalar, jismoniy tarbiya, ichki a‘zolar, nerv va harakat, suyak -
muskul tizimi, badanning uyg‘unligi va ularning funksional faoliyatini boshqarish.

Sog’lom avlodni voyaga yetkazish, yoshlarga ta‘lim-tarbiya berish bog’chada boshlanib,
maktabda sekin-asta jiddiylashib boradi. Aynan shu davrda jismoniy tarbiya faniga qiziqtirish
orqali bolada jismoniy madaniyat shakllantiriladi. Tabiiyki, bu jarayonni qanchalik to‘g‘ri tashkil
etish jismoniy tarbiya o‘qituvchisining bilim va mahoratiga bog‘liq. Har bir jamiyatning kelajagi
uning ajralmas qismi bo‘lgan ta‘lim tizimining qay darajada rivojlanganligi bilan belgilanadi.
Bugungi kunda taraqqgiyot yo‘lidan borayotgan mamlakatimizning uzluksiz ta’lim tizimini
isloh qilish va takomillashtirish, unga ilg‘or pedagogik texnologiyalarni joriy etish va ta‘lim
samaradorligini oshirish davlat siyosati darajasiga ko‘tariladi. Ta‘lim to‘g‘risidagi Qonun va
Kadrlar tayyorlash milliy dasturini qabul qilinishi bilan uzluksiz ta‘lim tizimining asosi yaratildi.
O‘quvchilarning jismoniy kamolotlari uchun sharoit yaratish va pedagogik boshqarish jismoniy
tarbiyaning vazifasidir. Sport o‘yinlari tizimida jarayoniy kamolot diagnostikasi muhim o‘rin
tutadi. Jismoniy kamolot jismoniy tarbiya saviyasi, fan tili bilan aytilganda, jismoniy tarbiya
samaradorligi ko‘rsatkichidir. Maxsus usul va jismoniy texnika asosida o°‘quvchilarning
sog‘liglarini, har bir shaxs kamoloti saviyasini tashkil etish: belgilangan norma va undan
uzoqlashish ko‘rsatkichlarini oldindan belgilash negizida jismoniy tarbiya uchun doimiy
ko‘rsatkich aniqlanadi. Jismonan yetuklik deganda badanning tashqi ko‘rinishidagi garmoniya,
go‘zallik shakli, jismoniy sifatlarning yuqori darajadagi kamoloti tushuniladi. Agar diagnostika
o‘kuvchilarning yoki biron-bir o‘kuvchining jismoniy va tibbiy ko‘rsatkichlari pasayib ketayot-
ganligini ko‘rsatsa, demak, zudlik bilan jismoniy tarbiyadagi mavjud tizimni o‘zgartirish lozim.
Shuning uchun ham maktablarda, individual yoki guruhli tartibdagi jismoniy tarbiyani tashkil
etishni yo‘lga qo‘yish tavsiya etildi. Jismoniy madaniyat jismoniy tarbiyaning tarkibiy qismidir.
Shu bilan birgalikda, jismoniy madaniyat inson va jamiyatdagi umumiy madaniyatining ham
ajralmas qismidir. Jismoniy madaniyat mazmuniga quyidagilar kiradi:

1. Inson a‘zolarining tuzilishi va ularning funktsional kamoloti. Ichki a‘zolar, nerv va harakat,
suyak - muskul tizimi, badanning uyg‘unligi va ularning funktsional faoliyatini boshqarish.

2. O‘quvchilarning sog‘ligini mustahkamlash.

3. Gigiyena qoidalarga ko‘nikish.

4. O‘quvchilarning har tomonlama mohirligini o‘stirish.

5. Bo‘lajak ishchi—mehnatkashlarning jismoniy va fiziologik sifatlarini kasb ahamiyati
jihatidan shakllantirish, ish qobiliyatlarini oshirish.

6. Shaxsiy jismoniy qobiliyatlarini tarbiyalash. Ko‘rinb turibdiki, jisomoniy tarbiya mazmuni
benihoya kengdir.

Bu vosita yoshlarimizning turmush tarzini, jismoniy madaniyat va sport asosida mazmunli
shakllanishini ta‘minlaydi. Ilg‘or pedagogik tajribalarning ko‘rsatishicha, jismoniy tarbiya
o‘quvchi va o‘kuvchilar jamoalarining turmush tarzi va dasturiga aylangandir. Aynigsa jismoniy
tarbiya darslari, sport va jismoniy tarbiya targ‘iboti, ishlab chigarish ta‘limi texnologiyasi va ishlab
chigarish amaliyoti borasidagi yutuqlarni rag‘batlantirishda, o‘quvchilarning uzoq vaqtgacha ish
qobiliyatlarini saqlab turishda, yoshlarimizning jismoniy va fiziologik sifatlarini kasb mazmuniga
bog‘lash borasidagi jarayonlarda beqiyos ahamiyatga egadir.

Bolalarning kundalik hayotida harakat faoliyatini to‘g ri tashkil etish, bolaning sog‘lom jismoniy
holatiga va kun davomidagi ruhiyati uchun zarur harakat tartibining bajarilishni ta’minlaydi.
Bolalarning jismoniy tarbiyalash dasturining sog‘lomlashtirish va ta’lim —tarbiyaviy vazifalari

Maprt|2021 10-kucm TomxkeHT
80



V3BEKMCTOHIA WIMHAMU-AMAIINI TAJIKUKOTJIAP" MAB3YCH/IATH PECIYBJIMKA %@
26-KVII TAPMOKJIA WIMH MACO®ABHM OHJIAMH KOH®EPEHIIUS MATEPHAJLIAPH C]

turli shaklda amalga oshiriladi. Ular orasida harakatli o‘yinlar, musobaqa va estafeta o‘yinlari
o‘tkazish ham muxim axamiyatga ega.

Xulosa qilib aytganda, jismoniy tarbiya darslarida yangi mavzularni musobaqa usulida
tushuntirilsa, o‘quvchilarning qiziqishi oshib, yangi mavzuni xilma —xil o‘yinlar vositasida
osongina, tezroq idrok qiladilar va o‘zlashtiradilar.

Foydalanilgan adabiyotlar:

1. Egamberdiyeva N., Xodjayev B. Pedagogikaning ayrim dolzarb muammolari: mohiyat, talin
va yechim. —Toshkent: —Fan va texnologiyal nashriyoti, 2013.

2. HNmmyxamenoB P., IOmpames M. Tabnum Ba TapOusiga WHHOBAIMOH I€JArOTHK
TexHoaorusap. —TomxkeHt: 2013.

3. MycmumoB H., YemonbekoBa V., Ba 001K, MIHHOBaIIMOH TabJIUM TEXHOJIOTHSIIAPH. — [OIIKESHT:
2015.
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TABITY FANLARNI O‘QITISHNING SIFAT SAMARADORLIGINI OSHIRISH
ASOSIY OMILLARI

Bekchanova Sanovar Bekimmetovna
Yangibozor tuman 27-son maktab o’qituvchisi
Telefon: +998 (97) 792 77 14
sb_bekchanova@inbox.uz

Alimov Xayrulla Ramatovich

Urganch tuman 27-son maktab o‘qituvchisi
Telefon: +998 (97) 791 34 08

x.ramatovich 27@umail.uz

Annotatsiya: Ushbu maqolada tabiiy fanlarni o‘qitilishining sifatga tasir etuvchi omillarni
bartaraf etish hamda ta’lim sifat-samaradorligini oshiruvchi omillar yuzasidan tavsiyalar berilgan.

Kalit so’zlar: Sifat samaradorlik, metodik adabiyotlar, zamonaviy axborot va pedagogik
texnologiyalar, laboratoriya va amaliy mashg’ulotlar.

O‘quvchilarni tabily fanlarga qiziqtirish, bu fanlarni o‘qitish sifat va samaradorligini
oshirishda zamonaviy laboratoriya asbob-uskunalari va jihozlardan foydalanish qo‘l keladi. Ular
yordamida tabiiy fanlardan o‘quv eksprementlari, namoyish tajribalar, laboratoriya ishlari, amaliy
mashgulotlarni talab darajasida o‘tkazish mumkin. O‘quvchilarga fagat murakkab nazariy bilimlar
berish emas, balki ularni yangi pedagogik va axborot texnologiyalaridan foydalanib, zarur o‘quv
materiallari asosida o‘qitish, ularning mustaqil bilim olishini tashkil etish kerak.

Ma’lumki, ta’lim jarayoni sifati va samaradorligi o‘zaro bir qator omillarga bog’liq:

1. Dars olib boruvchi o‘qituvchining kasb — mahoratiga.

2. Ta’lim jarayonini o‘quv — metodik adabiyotlar bilan ta’minlanganligiga.

3. Ta’lim jarayonini moddiy — texnik bazasiga, ya’ni o‘quv — laboratoriya asbob uskunalari,
jixozlar bilan ta’minlanganligiga.

4. Barcha darslarni maxsus jixozlangan o‘quv — laboratoriya xonalarida olib borilishiga.

5. Laboratoriya ishlari, amaliy mashg’ulotlar shuningdek tajriba va namoyishlarni o‘tkazishga
tayyorgarlik ko‘rishda va o‘tkazishda ishtirok etadigan laborantlarni kasb mahoratiga.

6. IM, IMI pedagoglari uchun alohida malaka oshirish kurslarini tashkil etilganligiga.

7. O‘qituvchining o‘z fanidan kasb mahoratini mustaqil oshirib borib, muntazam o‘z ustida
ishlashiga.

8. Ta’limjarayonida zamonaviy axborot va pedagogik texnologiyalardan samarali foydalanish
va boshqa omillarga.

Bugungi kunda kuzatuvlarimiz bo ‘yicha tabiiy fanlardan dars olib borayotgan o‘qituvchilarining
aksariyati o‘z fanining fidoyisi, tinmay izlanadigan, har bir darsni muqaddas bilib ijodiy mubhit
yaratib o‘tadigan o‘qituvchilar tashkil etadi. Boz ustiga ular turli sinf o‘quvchilarini “Bilimlar
bellashuvi” ga, fan olimpiadalariga, akdemik litseylarga, va oliy o‘quv yurtlariga kirishga tayyorlash
bo‘yicha darsdan tashqari qo‘shimcha mashgulotlar olib borishadi. Binobarin umumiy o‘rta
ta’lim muassasalari pedogoglari o‘z kasb mahoratlarini mustaqil oshirish bo‘yicha muntazam oz
ustida ishlaydilar.

Bugungi kunda umumta’lim maktablari optimallashtirilgan DTS lar, uzviylashtirilgan o‘quv
dasturlari asosida tayyorlangan darslik va o‘quv — metodik qo‘llanmalarning yangi avlodi bilan
deyarli to‘liq ta’minlanmagan. So‘zsiz, o‘quv — metodik adabiyotlarning taqchilligi darslar sifat-
samaradorligiga o‘z ta’sirini o‘tkazmay qo‘ymaydi. Biz bugungi kunda bu taqchillikka barxam
berish maqgsadida Respublikamizdagi taniqli olimlar bilan ijodiy hamkorlikda tabiiy fanlar
bo‘yicha o‘quv — metodik adabiyotlar tayyorlash bo‘yicha ish olib bormoqdamiz.

Ta’lim jarayonining moddiy texnik bazasiga to‘xtaladigan bo‘lsak, deyarlik aksari ta’lim
muassasalarida fan kabinetlari mavjud. Ammo, bitta umumiy kabinetda kimyo biologiya fanlaridan
o‘quv — laboratoriya asbob uskunalari va jixozlarning joylashtirilganligi fikrimizcha laboratoriya
ishlari va amaliy mashg’ulotlarini o‘tkazishga jiddiy to‘siq bo‘lmoqda. Fikrimizcha imkoniyat
doirasida har bir fan uchun alohida fan xonalarining ajratilishi magsadga muvofiq bo‘lar edi. Sir
emas tabily fanlar ta’limi sifat-samaradorligi dars jarayonida zamonaviy axborot va pedogogik
texnologiyalardan samarali foydalanishga ko‘p jihatdan bog’lig. Bu boradagi qiyinchilik shundan
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iboratki axborot texnologiyalari va pedagogik texnologiyalarni turli tabiiy fanlar mazmuniga
tadbiqi bo‘yicha maxsus qo‘llanmalar yaratilmagan.

Tabiiy fanlardan o‘tkaziladigan laboratoriya va amaliy mashg’ulotlarning sifat-samaradorligi
ta’lim jarayonida malakali laborantning ishtirokiga bog’liq. Bugungi kunda umumiy o‘rta
ta’lim muassasalarida faoliyat olib borayotgan laborantlarning aksariyati o‘rta ma’lumotli, talab
darajasida malakaga ega emaslar. Qolaversa, laborant lavozimida kim ishlashi kerakligi va tabiiy
fanlar uchun laborantlar malaka oshirish kurslarini tashkil etish masalasi muammoligicha qolib
0°z echimini kutmoqda.

Xulosa qilib aytganda sanab o°tilgan omillardan umumiy o‘rta ta’lim muassasalarida
to‘laligicha foydalanishga to‘siq bo‘layotgan qiyinchiliklarni bizning takliflarimiz asosida bartaraf
etilsa, binobarin ularda tabiiy fanlar ta’limi sifat-samaradorligini oshirishning muhum omili bo‘lib
xizmat qilar edi.

Foydalanilgan adabiyotlar ro’yxati

1. Xoshimov K., Nishonova S. Pedagogika tarixi.-T.: Alisher Navoiy nomidagi O‘zbekiston
Milliy kutubxonasi nashriyoti, 2005.

2. “O‘smir psixologiyasi: yuz bilmagan jihatlar” Sh.Mustafoeva. Farg‘ona nashriyoti.
T:2015.

3. Nishonova Z.T., Alimova G.K. Bolalar psixologiyasi va psixodiagnostikasi T.: TDPU
2017 - 264 b.
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BOSHLANG’ICH SINFLARDA ONA TILI O’QITISH METODIKASI.

Bekmuratova Aqshagul Amantayevna
Zarafshon shahar 9-umumiy o’rta ta’lim maktabi
Boshlang’ich sinf o’qituvchisi

Usmanova Tolqin Utegenovna

Zarafshon shahar 9-umumiy o’rta ta’lim maktabi
Boshlang’ich sinf o’qituvchisi

Annotatsiya. Ona tili ta’limi bolalarning tafakkur qilish faoliyatlarini kengaytirishga, ularni
erkin fikrlay olish, o’zgalar fikrini anglash, o’z fikrlarini og’zaki va yozma ravishda ravon
bayon eta olishga, jamiyat a’zolari bilan erkin mulogatda bo’la olish ko’nikma va malakalarini
rivojlantirishga xizmat qiladi.

Kalit so’zlar. ,,Ta’lim to’g’risida”gi qonun, Davlat ta’lim standartlari, lisoniy bilimlar, axloqiy
tarbiya, nutqiy, aqliy, yozma, og’zaki.

Ta’lim mazmuni o’quv fani sifatida ona tili oldiga qo’yilgan vazifalarga garab belgilanadi. Bu
vazifalar ko’p qirrali bo’lib, o’quvchilarni aqliy va nutqiy rivojlantirishga, ularning atrof — muhit
haqidagi bilimlarini kengaytirishga va axloqiy tarbiyalashga, oddiy lisoniy bilimlarni o’zlashtir-
ishga, ongli o’qish va yozish malakalarini, hamda darslik bilan ishlash ko’nikmalarini shakllant-
irish yo’naltirildi. O’z fikrini ravon, go’zal va lo’nda ifoda eta olmaydigan o’quvchini zamon ta-
labi darajasidagi o’quvchi deb bo’lmaydi. Bu vazifani bajarish asosan, ona tili ta’limi zimmasiga
yuklatiladi Yuqoridagi masalalarni hal etish uchun O’zbekiston Respublikasi uzluksiz majburiy
ta’limning Davlat ta’lim standartlari yangilandi, o’guv reja va dastutlar qaytatdan ishlab chiqildi.
Prezidentimiz ham bu haqda quyidagi fikrlarini bayon etganlar: .. .tajribali pedagog va mutax-
assislarni jalb etgan holda, o’guv reja va dastutlarni tubdan qayta ko’rib chiqish zarur”. Shundan
kelib chiggan holda, ona tili ta’limi oldiga ijtimoiy jihatdan mukammal shakllangan, mustaqil va
jjodiy fikrlay oladigan, nutqiy va madaniy muloqot salohiyati rivojlangan savodxon shaxsni ka-
mol toptirish magsadi qo‘yiladi. Boshlang'ich ta’lim barcha ta’limning asosiy poydevori hisobla-
nadi. Uning asosiy vazifasi: bolaning o’qishga bo'lgan ijobiy munosabatini, bugungi kunda eng
zarur bo'lgan o’qish savodxonligi, turli ma’lumotlar bilan ishlash, asosiy matematik amallarni
bilish va ularni kundalik hayotda qo’llay olish, mantiqiy va ijodiy fikrlash, 0'z-0'zini boshqarish,
jamoada o'zini tuta bilish, yozma va og’zaki muloqot madaniyati qoidalarini egallash, ta’limiy
faoliyatni tashkil etish kabi ko'nikmalarni shakllantirishdan iborat. Boshlang’ich sinflarda ona
tili o’qitishmetodikasi fanining predmeti o’quvchilarga o’zbek tilini o’rgatish yo’llari va vosita-
lari, ona tilini egallash, ya’ni nutqni, o’qish va yozishni, grammatika va imloni o’zlashtirib olish
to’g’risidagi ilmdir. Metodika maktab oldiga qo’yilgan ta’lim va tarbiyaviy vazifalardan kelib
chiqib, ona tilini o’rgatishning vazifalarini va mazmunini belgilaydi, ta’lim-tarbiya berish jaray-
onini tekshiradi. shu jarayonning qonuniyatlarini va ta’lim berish usullarining ilmiy asoslangan
tizimini belgilaydi. Ona tili o’qitish metodikasining predmeti ta’lim berish sharoitida ona tilini
egallash, ya’ni o’qish va yozishni, fonetika, grammatika kabilarni bilib olish jarayoni hisoblana-
di . Ona tilidan ko’nikma va malakalarni shakllantirish, til haqidagi fanning ilmiy tushunchalar
sistemasini o’zlashtirish qonuniyatlarini o’rganadi, til o’rganishning eng qulay metod va usullari-
ni izlaydi . Metodik fan sifatida ona tili o’qitish metodikasi boshlang’ich ta’lim standard belgilab
bergan vazifalarni amalga oshiradi, ya’ni tafakkur qilish faoliyatlarini kengaytirish, erkin fikrlay
olish, 0’z fikrini og’zaki va yozma ravishda ravon bayon qila olish, jamiyat a’zolari bilan erkin
muloqotda bo’la olish ko’nikma va malakalarini rivojlantirishga oid metod va usullarni ishlab
chigadi. Ona tili boshqga fanlarni o’qitish vositasi hamdir: jamiyat tarixi ham, tabily fanlar ham
ona tili yordamida o’rganiladi. Demak, ona tili bolaning umumiy kamol topishida ham, bilim va
mehnatga havasini uyg’otishda ham alohida o’rin tutadi. ,,Ta’lim to’g’risida”gi qonunda ta’lim
sohasidagi davlat siyosatining asosiy tamoyillari belgilab berildi: — ta’lim va tarbiyaning inson-
parvar, demokratik xarakterda ekanligi; — ta’limning uzluksizligi va izchilligi; — umumiy o’rta,
shuningdek, o’rta maxsus kasb-hunar ta’limining majburiyligi; — o’rta maxsus, kasb-hunar ta’li-
mining yo’nalishini: akademik litseyda yoki kasbhunar kollejida o’qishni tanlashning ixtiyoriyii-
gi; — ta’lim tizimining dunyoviy xarakterda ekanligi; — davlat ta’lim standartlari doirasida ta’lim
olishning hamma uchun ochiqligi; — ta’lim dasturlarini tanlashga yagona va tabaqalashtirilgan
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yondashuv; — bilimli bo’lishni va iste’dodni rag’batlantirish; — ta’lim tizimida davlat va jamoat
boshqaruvini uyg’unlashtirish. Bu tamoyillar boshlang’ich ta’limda ona tili o’qitish metodikasin-
ing vazifalarini ham belgilab, aniqlashtirib beradi. Qonunda ta’kidlanganki, boshlang’ich ta’lim-
umumiy o’rta ta’lim olish uchun zarur bo’lgan savodxonlik, bilim va ko’nikma asoslarini shakl-
lantirishga garatilga Metodika fani quyidagi masalalarni o’rganadi: 1. O’qitishning vazifalari va
mazmunini aniglaydi. Nimani o’qitish kerok? savoliga javob beradi, ya’ni boshlang’ich sinflar
ona tili kursining dasturlarini, ta’lim mazmunini belgilab beradi, o’quvchilar uchun darsliklar
va qo’llanmalar yaratib, ularni takomillashtirib, samaradorligi va muvofiqligini doimiy nazorat
qilib boradi. 2. O’qitish metodlari, tamoyillari,- usullari, dars va uning turlarini, o’quvchilar
amaliy ishlari — mashqlar va yozma ishlarning izchil tizimini ishlab chiqadi, ya’ni ,,Qanday
o’qitish kerak?” savoliga javob tayyorlab beradi. 3. O’quvchilarga ona tilidan bilim berish va
ko’nikma hosii qgilishda ilmiy nuqtai nazardan eng foydali shart-sharoitlar haqidagi masalalarni
hal qiladi, ya’ni ,,Nega xuddi mana shunday o’qitish kerak?”savoliga javob tayyorlaydi. Eng
foydali materiallarni, metodlarni o’rganadi, tanlangan metodlarni asoslaydi, tavsiyalarni eksper-
imental tekshifadi.6 Boshlang’ich sinflarda ona tili o’qitish metodikasi yuqori sinflarda ona tili
o’qitish metodikasining dastlabki bosqichi bo’lib, u tekshiradigan masalalarni boshlang’ich sinf
o’quvchilariga tadbigan (muvofiq ravishda) o’rgatadi. Shu bilan birga, boshlang’ich sinflarda ona
tili o’qitish metodikasining o’ziga xos xususiyatlari mavjud. Boshlang’ich sinflarda ona tilini
o’qitish grammatika, imlo va unga bog’liq holda nutq o’stirish metodikasinigina emas, balki
xat-savod o’rgatish, sinfda va sinfdan tashqari o’qish metodikalarini ham o’z ichiga oladi.

Foydalanilgan adabiyotlar ro’yxati.

1. Qosimova K., Matjonov S., G‘ulomova X., Yoldosheva Sh., Sariyev Sh. Ona tili o‘qitish
metodikasi. -T.: Noshir, 2009.

2. G‘ulomova X., Yoldosheva Sh., Mamatova G., Boqiyeva H. Husnixat va uni o‘qitish meto-
dikasi. -T.: TDPU, 20009. 3. www.ziyouz.com
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INTERFAOL USUL-IQTIDORNI YUZAGA CHIQARISH OMILI.

Jarasbayeva Aygul Mirzamuratovna
Navoiy viloyati Zarafshon shahar
9-umumiy o‘rta ta’lim maktabi
boshlang‘ich sinf o‘qituvchisi

Annotatsiya: Ushbu maqolada boshlang‘ich ta’limda interfaol usul- iqtidorni yuzaga
chiqarish omili haqida so‘z boradi. Unda bugungi kunda o‘quvchilar ongini o°‘stirishda
go‘llanadigan bir gator usullar yoritilgan.

Kalit so‘zlar: ,, Trening”, “TAFAKKUR GULSHANI”, tabriknoma,

Eng katta boylik — bu aql-zakovat va ilm,
Eng katta meros — bu yaxshi tarbiya,
Eng katta qashshoqlik — bu bilimsizlikdir!
Sh. Mirziyoyev

Igtidorli o‘quvchilar va ular bilan ishlash dasturlari kabi iboralari pedagogik nashrlar,
o‘qituvchilar va psixologlar suhbatlarida ko‘plab uchratamiz. Iqtidor masalasiga bag‘ishlangan
ilmiy tatqiqotlarda shaxs qobiliyat va iqtidorining namoyon bo‘lishi faqat uning o‘zigagina
emas, balki atrof — muhitga naqadar bog‘liq ekanligi asoslab berilgan. Teskor yangiliklar
ogimi bilan to‘lib toshgan zamonaviy jamiyatning o‘zi ham nostandart fikrlovchi, kelajak
voqealarga nisbatan teskor qaror qabul qiluvchi shaxslarga katta ehtiyoj sezmoqda. Shu
sabab iqtidorli o‘quvchilarni qo‘llab -qo‘vvatlash, ularning rivojlanishi uchun lozim bo‘lgan
shart-sharoitlarni yaratib berish, davlat va jamiat oldida turgan asosiy- ijtimoiy masalalardan
biridir.

Har bir bola o‘z holicha betakror. Biroq bu o°ziga xoslik ganchalik individual bo‘lmasin
bolalar iqtidorini ifodalovchi ko‘pgina qirralr ular uchun umumiydir. Bu qirrlarning ayrimlarini
chuqur, botiney, ya’ni noprofessional ko‘z orqali ilg‘ab olish qiyin bo‘lsa, ba’zilarini bolaning
tengdoshlari, kattalar bilan munosabatda, shuningdek, bilim olish jarayonida ko‘zatish mumkin.
Bu qobiliyatni fagat psixologlar emas, onatili va adabiyot fani o‘qituvchilari ham payqashlari
mumkin.

Ko‘zatishlar asosida shu narsa ayon bo‘lganki, ko‘pchilik mashhur odamlarda o‘ta
qiziquvchanlik, ko‘p savol berish xususiyatlari bo‘lgan.

[jodkor o‘quvchilar boshqa o‘quvchilar orasida a’lo darajadagi xotira , tinib-tinchimaslik,
yakka holda ishlashni xush ko‘rish, o‘zini nazorat qila olish xususiyatlari bilan ajralib
turganlar.

Interfaollik- o‘zaro faollik, harakat, ta’sirchanlik, o‘quvchi va o‘qituvchi mulogatlarida sodir
bo‘lar ekan, bu usulning bosh maqgsadi o‘quv jarayoni uchun eng qulay sharoit yaratish orqali
bilim oluvchining faol, erkin fikr yaratishiga mubhit yaratishdir.

Bu jarayon o‘quvchining intilliktual salohiyatini, imkoniyatlarini namoyon etadi va o‘quv
sifati hamda samadorligini oshiradi. Interfaollik darsini tashkil etishda hech bir o‘quvchi
chetda golmaydi.

O’qitishning ,, Trening” usuli

,, Irening” usuli boshlang‘ich ta’limida alohida o’rin tutadi . Bunda biron vazifa tanlanadi. Bu
ishlab chiqarish vazifasi bevosita o‘quvchilardan kelajakda qaysi kasb egasi bo‘lishlarini so‘rashni
talab etadi. “Trening” usuli quydagilarga asoslanadi:

-mashg’ulot o’tkazish rejasini tuzish va uning barcha bosqichlarining mazmunini ishlab chiqish;

-mashg’ulot maqgsadini aniq qo’yish va o’quvchilar faoliyatini unga yo’naltirish ;
-o’quvchilarni mustagqil ishlash va ijodiy fikrlashga o’rgatish va buning uchun sharoit yaratish ;

-o’quvchilar faoliyatini to’g’ri va xolisona baholash mezonlarini ishlab chiqish .

“TAFAKKUR GULSHANI” usuli. Bunda maqol va matallarning boshlanishi o‘qituvchi
tomonidan aytiladi. O‘quvchilar davom ettirishi kerak bo‘ladi.

Mehnat-mehnatning........
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Odam Vatanni sevar........

Xulosa qilib aytganda, tajribadan aniqlanishicha ta’limning sifati o’quvchilar bilim darajasining
yakuniy natijalari bilan belgilanadi. O’quvchilar amaliy faoliyatda olgan bilimlarini qo’llay olishi,
tayanch bilimlarini tushingan holda idrok etganlari bilan bog’liq . Xususan, o’quvchi egallagan
bilimlarni qo’llash, uning to’g’ri yo’l tutib , muayyan va’ziyatda tayanch bilimlari ganday
tushinchalardan foydalanish va ularni qo’llashning mohiyatiga yetishi ayni paytda tushunchalar
mohiyatini rivojlantiradi. Natijada bilimlar amalyotda qo’llaniladi hamda bu bilimlar o’quvchi
ongida rivojlanadi. Har bir ijodkor o’qituvchi bu jarayonlarni dadaktik jihatdan to’g’ri, unumli
uyushtirish orqali ta’limning sifatini ta’minlaydi.

Foydalanilgan adabiyotlar:

1. “Muhofaza” gazetasi 2015- yil, 1-son

2. Darsliklar bo‘yicha metodik qo‘llanmalar
3. Internet saytlari.
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MASOFAVIY TA’LIM TIZIMIDA MOZAIKA DIDAKTIK O‘YINLI
TEXNOLOGIYALARDAN FOYDALANISH

Jonibekov Doniyor

Guliston Davlat Universiteti
“Ta’limda axboborot texnologiyalari”
Magistraturasi 2- bosqich magistranti
Telefon: +998(99) 476 84 95
doniyorjonibekov1995@gmail.com

Annotatsiya: Masofaviy ta’lim tizimida zamonaviy axborot texnologiyalaridan foydalanib,
didaktik o‘yinli topshiriglarni yaratish metodlari va undan samarali foydalanish. Didaktik o‘yin
texnologiyalarini yaratish.

Kalit so‘zlar: “Ta’lim to‘g‘risida”gi qonun, Didaktik o‘yin, mozaika, “Raqamli mozaikalar”
metodi, “Hamkorlikda o‘qitish”, “Guruhlar bilan ishlash”.

Yurtimizda olib borilayotgan keng islohatlar natijasida, ragamli iqtisodiyotimiz ham jadal
sur’atlarda rivojlanib, “Qog‘ozli axborotlar” o‘niga “Raqamli axborotlar” yani, elektron
hukumat tizimiga o‘tayotganligi, hozirgi XXI asr axrobot, raqamli texnologiyalar asrida axborot
texnologiyalarini hayotga joriy etishda eng dolzarb masalalardan biri bo‘lib qolmoqgda. Shuningdek,
uzoq yillardan beri sifatli ta’lim tizimini yaratish, bugungi raqamli texnologiyalar zamonida
“Milliy o‘zbek ta’lim tizimi” modelini yaratish ham eng ustuvor vazifalardan biridir. Shu bois,
Prezidentimiz tashabbusi bilan, 2020-yil 19-mayda qonunchilik palatasi tomonidan qabul qilinib,
se’nat tomonidan 2020-yil 7-avgustda maqullangan O‘zbekiston Respublikasining “Ta’lim
to‘g‘risida”’gi qonuni gabul qilindi. “Ushbu qonunning magqsadi ta’lim sohasidagi munosobatlarni
tartibga solishdan iborat” (1-modda) bolib, unda davlat akkreditatsiyasi, davlat ta’lim muassasasi,
davlat ta’lim standartlari, davlat ta’lim talablari, malaka, mutaxassislik, nodavlat ta’lim tashkiloti,
tarbiya, ta’lim, ta’lim kampusi, ta’lim-tarbiya jarayoni ishtirokchilari, ta’lim tashkilotlari
attestatsiyasi kabi tushunchalar bilan birgalikda, asosiy prinsiplar va ta’lim turlari haqida batafsil
bayon etilgan.

Ta’lim jarayonida didaktik o‘yin elementlaridan foydalanish, o‘quvchilarning mantiqiy fikrlash
ko‘nikmalari va bilimlarni amaliyotga bo‘g‘lashdagi malakalarini mustahkamlab, kreativlikni
oshirib ta’lim jarayonlarini sifatli tashkil etishga yordam beradi. Didaktik o ‘yin — ta’lim beruvchi
usul bo‘lib, bu usul muayyan ta’limiy maqgsadlarga erishishga yani o‘tilgan o‘quv materiallarini
aniqlashga, mustahkamlashga va uni chuqurlashtirishga qaratilgan bo‘ladi.

Didaktik o‘yinlar asosan darsning mustahkamlovchi, boblar, bir necha mavzularni bir biriga
bog‘lab, o‘zaro alogadorlikni, amaliy mashg‘ulotlarni samarali tashkil etishda bir gancha talim
texnologiyalardan foydalanish orqali talaba-o‘quvchilarga samarali ko‘nikmalarni shakllantirishi
mumkin. O‘quvchining aqliy qobiliyatini rivojlantiruvchi tayyor qoidalarga asoslangan didaktik
o‘yinlardir. Qoidalarga ko‘ra, u o‘quvchidan anglashni, taqqoslashni, qismlarga ajratishni,
umumlashtirishni, muhimi bilishni talab etadi.

“Didaktik o‘yinlarning asosiy turlari intellektual ( aqliy ) va harakatli hamda aralash o‘yinlardan
iborat. Bu o‘yinlar ishtirokchilarda aqliy — jismoniy, axloqiy, psixologik, estetik, badiiy
tadbirkorlik, mehnat va boshqa ko‘nikmalarni rivojlantirishga yordam beradi. Ta’lim tarbiya
jarayonida asosan o‘quvchlarda ta’lim olish motivlarini ularning turli yo‘nalishdagi qobilyat
va qiziqishlarini oshiradigan biror kasbga moyilliklarini ko‘rsatadigan didaktik o‘yinlardan
foydalaniladi. Didaktik o‘yinlar nazariy, amaliy, jismoniy, ro‘lli, ishchanlik va boshqa yo‘nalishlar
bo‘yicha turlarga ajratiladi. Hozirda kompyuter vositasidagi didaktik o‘yinlardan foydalaniladi va
alohida o‘ringa ega bo‘lib bormogda. Umumiy o‘yinlar nazariyasiga ko‘ra mavjud barcha o‘yin
turlarini tasniflashda ularni funksional mavzuli konstruktiv, didaktik, sport va harbiy o‘yinlarga
ishlatiladi. Bularning orasida didaktik o‘yinlar ta’lim — tarbiya vazifalarini amalga oshirish
imkoniyatini borishi bilan alohida o‘ringa ega. O‘yinlar maktabgacha yoshdagi bolalarning asosiy
faoliyat shakllari hisoblanadi. Bu esa pedagog va psixolog olimlar tomonidan shu yosh davridagi
o‘yinlarning ta’lim — tarbiyaviy ahamiyatini o‘rganish va yanada oshirish bo‘yicha tadqiqot olib
borishiga asos bo‘ldi. Natijada o‘tgan asrning 60-yillari boshida AQSH so‘ngra boshqa G‘arb
mamlakatlarida ishchanlik o‘yinlari qo‘llanila boshlandi. Ishchanlik o‘yinlari tadqiqotchilari bu
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usulni eng asosiy samarali va tejamli ta’lim metodlaridan iborat deb takidlaganlar. Didaktik
o‘yinlarning yana bir turi aqliy hujum usulini birinchi marta 1939- yilda A.F. Osborn qo‘llagan.
Bu usulni g‘oyalar banki deb ham nomlagan. U muammolarni quyidagicha yechishga asoslanadi.

'] muammoli vaziyat yaratish

'] g‘oyalarni shakllantirish

'] eng yaxshi g‘oyalarni tekshirish va baxolash va tanlash

O‘qituvchi-pedagog didaktik o‘yinli mashg‘ulotlarni o‘tkazishda qizg‘in tayyorgarlik ko‘rishi
va uni o‘tkazishda quyidagi didaktik talablarga rioya qilishi talab etiladi:

1. Didaktik o‘yinli mashg‘ulotlar dasturida qayd etilgan mavzularning ta'limiy, tarbiyaviy va
rivojlantiruvchi magsad hamda vazifalarni hal qilishga qaratilgan bo‘lishi;

2. Jamiyatdagi va kundalik hayotdagi muhim muammolarga bag‘ishlanib, ular o‘yin davomida
hal qilishi;

3. Barkamol shaxsni tarbiyalash tamoyillariga va sharqona odob-ahloq normalariga mos
kelishi;

4. O‘yin tuzilishi jihatidan mantiqiy ketma-ketlikda bo‘lishi;

5. Mashg‘ulotlar davomida didaktik prinsiplarga amal qilinishi va eng kam vaqt sarflanishiga
erishishi kerak.” [1]

“Raqamli mozaika” didaktik oyin elementlaridan namunalar:

Raqamli mozaika — (mazaika - frans. masaique — muzalarga bag ‘ishlangan) mozaika - bir xil
yoki turli xom ashyo (koshin, tosh, yogoch, marmar, metall va boshqalar) bulaklaridan ishlangan
tasvir, naqsh. Bunda raqamlar va mozaikalar o‘rtasida mantiqiy, intelektual bo‘g‘lanishlar
aniqlanadi.

Ta’rifi. Quyida jadvalda 7 sinf o‘quvchilari uchun “Bir sanoq sistemasidagi sonlarni boshqa
sanoq sistemasida tasvirlash” va sanoq sistemasi mavzularini mustahkamlash uchun “Ragamli
mozaika” metodidan foydalanilgan. Bunda o‘quvchilar uch guruhga bo‘linib, “Hamkorlikda
o ‘qitish”, “Guruhlar bilan ishlash” texnologiyalaridan foydalanilgan. 2 lik guruhi, 8 lik guruhi,
16 lik guruhi har biriga bittadan tarqatma (yoki elektron doska, videopoyektor orqali namoyish
qilinishi ham mumkin) mozaikalar guruh nomlariga mos sanoq sistemasida son berilgan bo‘lib,
bu sonlarni 10 lik sanoq sistemasidagi qiymatini topishlari talab etiladi. So‘ngra, har bir guruh
berilgan topshiriglarining orqa qismida (yoki elektron doska, videopoyektor orgali namoyish
qilinishi ham mumkin) tasvirlangan “Mozaikalarni diqqat bilan kuzatishlari va tasvirga garab
nima tasvirlanganligini topishlari kerak bo‘ladi. O‘quvchilar berilgan topshiriglarni bajarib
bo‘lishgach, guruhlar hamkorlikda erishilgan javoblarni umumlashtirib, “Raqamli mozaikalar’ni
bir-biriga bog‘lashadi va yakuniy javobni birgalikga topishadi.

Qoidalar:

o Har bir guruhda kamida 3 tadan ishtirokchi gatnashishi va guruhlar soni masalaning
qo‘yilishiga qarab, o‘qituvchi kamida ikkita guruh tashkil etishi kerak;

[1]. Yulchiyeva Zulayho Olimjonovna “Kimyo o‘qitishda didaktik o‘yin texnologiyalaridan
foydalanish.” 5440400 — kimyo ta’lim yo’nalishi bo’yicha bakalavr. Akademik darajasini olish
uchun yozilgan bitiruv malakaviy ish. Zahiriddin muhammad bobur nomidagi Andijon davlat
universiteti. Andijon - 2012 yil.

o guruhlarga masalaning qiyinlik darajasiga garab bir, ikki, uch daqiqagacha vaqt beriladi;

o  har bir guruh javoblarni yozma shaklda javob ko‘rsatiladigan qismga yechilish yoli bilan
taqdim etishadi;

o o‘qituvchi javoblarni tekshirib bo‘lguniga qadar 3 daqiga ichida guruhlar mozaikalarda
nima tasvirlanganini topishlari kerak;

o barcha guruh azolari mozaikalarni o‘zaro tartibli ketma-ketlikda doskaga yopishtirib
chigishgach umumiy xulosa va mozaikalarning yakuniy javobini birgalikda topishlari kerak
bo‘ladi.

0
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X 1 0:?
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Xl[):?
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JAVOB: X,,=2020
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Butamun C
¥

2 LIK GURUHI 8 LIK GURUHI 16 LIK GURUHI

Yechim va erishilgan natijalar:

Yugqoridagi topshiriqni tahlil giladigan bo‘lsak barcha guruhlarga berilgan savollarning javobi
bir xil 2020 chiqadi. 2 lik guruhiga berilgan mozaikada shuni tushunish mumkinki: H O — bu suv
+ perekis vodorod + glitserin + 70% - bu spirt = Antiseptik vositasi. Ya’ni bu 2020 yili pandemiya
davri boshlangan vaqtdan dizenfeksion vositalar tayyorlash va uni doim undan foydalanishimiz
zarur ekanligini tushunishimiz mumkin. 8 lik lik guruhiga berilgan mozaikada shuni tushunish
mumkinki: KN95 yozuvi va uning orqa fonida qandaydir biror matodan nimadir ishlab chiqarish
jaroyoni tasvirlangan. Bunda tasvirga digqat bilan garalsa va KN95 yozuvidan darhol bu — KN95
niqoblari va uni ishlab chiqarish jarayonini tushunish mumkin bo‘ladi. 16 lik guruhiga berilgan
mozaikada shuni tushunish mumkinki: zinc — bu kimyo fani va Mendeleyev davriy sistemasi
jadvalidagi “RUX” moddasi va bu modda ozida C vitaminli mahsulotlarda mavjud ekanligini
ifodalaydi.
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Olingan natijalardan umumiy xulosalarni olishda o‘qiyuvchi va barcha o‘quvchilar birgalikda
Antiseptik vositasi + niqob + zinc (dori tabletkasi) = 2020 yil pandemiya vaqtida gat’iy amal
qilinadigan 3 ta muhim qoidalar asosida o‘z sog‘ligimizni asrashimiz uchun zaruriy vositalarni
o‘rganib olishlari mumkin bo‘ladi. Bundan ko‘zlangan maqsad fanlararo integratsiya (kimyo
fani), kundalik hayotimizda sodir bolayotgan eng dolzarb vaziyatlardan habardor etish, olingan
bilimlarimizning ne chog‘lim ahamiyatli ekanligini o‘quvchilar ongida bilim-ko‘nikma-
malakalarni shakllantirishga qaratilgan.

Adabiyotlar:

1. O‘zbekiston Respublikasining “Ta’lim to‘g‘risida”gi Qonuni. 2020 yil 7 avgust.

2. Yulchiyeva Zulayho Olimjonovna “Kimyo o‘qitishda didaktik o‘yin texnologiyalaridan foy-
dalanish.” 5440400 — kimyo ta’lim yo’nalishi bo’yicha bakalavr. Akademik darajasini olish uchun
yozilgan bitiruv malakaviy ish. Zahiriddin muhammad bobur nomidagi Andijon davlat universite-
ti. Andijon - 2012 yil.

3. Axborot-kommunikatsiya texnologiyalari izohli lug’ati, 2004, UNDP DDI: Programme
www.lugat.uz,www.glossaiy.uz

4. http://library.ziyonet.uz/uzc/book/53711

Maprt|2021 10-kucm TomxeHT
91



% V3BEKHMCTOHJIA WJIMHU-AMAJIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBIIMKA
@ 26-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH

ADVANTAGES AND DISADAVANTAGES OF ONLINE LEARNING

Jumabaeva Sayora

English teacher of secondary school Ne 1
Karakalpakstan.Qanlikul district

Tel: +998 99 9542804

Abstract: In this article, we have discussed the advantages and disadvantages of online learning.
This underscores the importance of creating learning opportunities for different types of learners,
that include the use of four interrelated language processes.

Keywords: integration, specific features, effective, receptive, interpretation, communication.

One of the most oft-used terms after the pandemic is the term “new normal.” The new normal
in education is the increased use of online learning tools. The COVID-19 pandemic has triggered
new ways of learning. All around the world, educational institutions are looking toward online
learning platforms to continue with the process of educating students. The new normal now is a
transformed concept of education with online learning at the core of this transformation. Today,
digital learning has emerged as a necessary resource for students and schools all over the world.
For many educational institutes, this is an entirely new way of education that they have had to
adopt. Online learning is now applicable not just to learn academics but it also extends to learning
extracurricular activities for students as well. In recent months, the demand for online learning has
risen significantly, and it will continue doing so in the future.

What Are The Advantages Of Online Learning?

1. Efficiency

Online learning offers teachers an efficient way to deliver lessons to students. Online learning
has a number of tools such as videos, PDFs, podcasts, and teachers can use all these tools as part
of their lesson plans. By extending the lesson plan beyond traditional textbooks to include online
resources, teachers are able to become more efficient educators.

2. Accessibility Of Time And Place

Another advantage of online education is that it allows students to attend classes from any
location of their choice. It also allows schools to reach out to a more extensive network of
students, instead of being restricted by geographical boundaries. Additionally, online lectures can
be recorded, archived, and shared for future reference. This allows students to access the learning
material at a time of their comfort.

3. Affordability

Another advantage of online learning is reduced financial costs. Online education is far more
affordable as compared to physical learning. This is because online learning eliminates the cost
points of student transportation, student meals, and most importantly, real estate. Additionally, all
the course or study materials are available online, thus creating a paperless learning environment
which is more affordable, while also being beneficial to the environment.

4. Improved Student Attendance

Since online classes can be taken from home or location of choice, there are fewer chances of
students missing out on lessons.

5. Suits A Variety Of Learning Styles

Every student has a different learning journey and a different learning style. Some students are
visual learners, while some students prefer to learn through audio. Similarly, some students thrive
in the classroom, and other students are solo learners who get distracted by large groups.The online
learning system, with its range of options and resources, can be personalized in many ways. It is
the best way to create a perfect learning environment suited to the needs of each student.

What Are The Disadvantages Of Online Learning?

1. Inability To Focus On Screens

For many students, one of the biggest challenges of online learning is the struggle with focusing
on the screen for long periods of time. With online learning, there is also a greater chance for
students to be easily distracted by social media or other sites. Therefore, it is imperative for the
teachers to keep their online classes crisp, engaging, and interactive to help students stay focused
on the lesson.
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2. Technology Issues

Another key challenge of online classes is internet connectivity. While internet penetration
has grown in leaps and bounds over the past few years, in smaller cities and towns, a consistent
connection with decent speed is a problem. Without a consistent internet connection for students
or teachers, there can be a lack of continuity in learning for the child. This is detrimental to the
education process.

3. Sense Of Isolation

Students can learn a lot from being in the company of their peers. However, in an online class,
there are minimal physical interactions between students and teachers. This often results in a sense
of isolation for the students. In this situation, it is imperative that the school allow for other forms
of communication between the students, peers, and teachers. This can include online messages,
emails and video conferencing that will allow for face-to-face interaction and reduce the sense of
isolation.

4. Teacher Training

Online learning requires teachers to have a basic understanding of using digital forms of learning.
However, this is not the case always. Very often, teachers have a very basic understanding of
technology. Sometimes, they don’t even have the necessary resources and tools to conducts online
classes.To combat this, it is important for schools to invest in training teachers with the latest
technology updates so that they can conduct their online classes seamlessly.

List of used literature:

1. Wilson N. Impact of Extracurricular Activities on pupils. London: Rutledge press. 2009.

2. Johnston H. Extracurricular Activities and pupil Achievement: Everyone Gains. Oxford:Ox-
ford University press.2014
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IMPLEMENTING AUTHENTIC MATERIALS IN TEACHING READING
COMPREHENSION OF EFL LEARNERS

Karimova Dilbar Komilovna,
The English teacher of the secondary school Ne3,
Navai, Karmana

Annotation: The aim of this study was to investigate the effect of authentic-based and
non-authentic-based materials on improving reading comprehension of the Uzbek intermediate
EFL learners. The data analysis and the results of this research revealed authentic group acted
noticeably on the improvement of reading comprehension of the learners.

Keywords: Authentic-Based  Materials, = Non-Authentic-Based =~ Materials, Reading
Comprehension

In Uzbek educational system, the EFL learners’ reading achievements are relatively poor.
The learners have many problems in understanding the meaning some words in the text that they
do not understand the meaning of the text. For that reason, they become demotivated to read
an English text. According to the problem, the study is going to focus on the importance of
authentic materials on the Uzbek EFL learners’ reading achievements. As the scientist Mousavi
told, over the past three decades, authentic-based materials were used in EFL classes as a result
of the spread of the communicative approach.

Martinez defines authentic-based materials as the materials which are prepared for native
speakers and not designed to be used for teaching purposes. Nuttall commented that
authentic-based materials can be motivating because they are proof that the language is used for
real-life purpose by real people. The difference is not in the language materials themselves but
rather on their outcomes and their effectiveness.

In this regard, “it has been traditionally supposed that the language presented to
learners should be simplified in some way for easy access and acquisition, nowadays there are
recommendations that the language presented should be authentic”. In contrast, Miller state
that non-authentic materials are those materials that are specially designed for learning purpose
and the language used in them is artificial with well- formed sentence all the time which is
useful for teaching grammar. Course book, textbook, and student work sheets are good instances
of non-authentic materials.

Many studies have focused on the authentic-based materials and their effects on different parts
of English language which some of them are mentioned in the next section but to the best
researcher’s knowledge, no research studies have been worked on the comparison of authentic-
based materials and non-authentic-based materials on reading comprehension. To fill the gap, the
present study was going to explore the effect of authentic-based materials versus non-authentic-
based materials on the Uzbek intermediate EFL learners’ reading comprehension performance.

Reading skill may be significant in our country where English is taught as a foreign
language because our students need this skill to continue in their academic education.
This important skill can be improved by the use of authentic-based and non-authentic-
based materials but it is not clear which one of the materials will be more effective in
developing reading comprehension. For that reason, the present study tried to reveal the
effectiveness of authentic materials in comparison of non-authentic materials in improving
reading comprehension performance.

Most of reading materials in Uzbek educational system are non-authentic-based materials
which are designed for educational purposes (e.g., English course books for secondary schools
and high schools). Possibly, it may prevent most of the EFL learners to be able to use the
language communicatively. In order to overcome the problem, the researcher tried to disclose
the advantages of authentic-based materials in improving the EFL learners to use language
communicatively. EFL Learners often have difficulties learning English without appropriate
learning materials. In practice, reading texts are designed either too difficult or too easy for
the learners. Without appropriate reading texts that suit the learners, language learners cannot
improve their performance in reading skill. Appropriate reading texts refer to those reading
texts which are compatible with students’ language proficiency.

Maprt|2021 10-kucm TomxkeHT
94



V3BEKMCTOHIA WIMHAMU-AMAIINI TAJIKUKOTJIAP" MAB3YCH/IATH PECIYBJIMKA %@
26-KVII TAPMOKJIA WIMH MACO®ABHM OHJIAMH KOH®EPEHIIUS MATEPHAJLIAPH C]

The role of reading comprehension ability has long been neglected, but currently, it is again
receiving attention in the language teaching curriculum. Reading has been the focus of varied and
versatile research, e.g., the acquisition of vocabulary in terms of frequency and saliency reading
processes, strategies, the nature of reading difficulties and abilities in second language learning.
Skimming is defined as to look at a text or a chapter quickly in order to get a general opinion
on the contents. It requires a greater degree of reading and word recognition skills as it includes
a more thorough understanding of the text.

Considering the results obtained from the analysis of the related data, it can be argued that the
authentic-based materials used in teaching reading in our setting were effective in the authentic
group. The authentic reading comprehension passages were interesting for the language learners.
After reading authentic texts, students became more motivated to read about their own favorite
topics and new things. Social reasons for reading, is another domain of motivation which had
an increase. It affirms the fact that readers not only read the texts for themselves, but also have
motivation to deliver the new information they got from the texts to other people. Here, the focus
of reading is on the content in which readers make an interaction with the text, and not on the
linguistic features of the text. Last but not least, language learners worked in groups in the authentic
group through, sharing opinions could perform effectively in reading comprehending.

Bibliography:

1. Coroline Krants and Julie Norton. Navigate.

2. www.etprofessional.com. Reading strateigies. Skimming and scanning.

3. Bensoussan, M and Laurer, B (1984). Lexical guessing in context in EFL reading
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STORYTELLING AS AN EFFECTIVE METHOD FOR TEACHING ENGLISH IN
DISTANCE EDUCATION
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Annotation. Storytelling is the most effective and interesting method in teaching English.
Stories are very powerful way to put things in the brain to help children’s remember. Stories
give them intelligence, self-confidence and develop their critical and logical thinking.
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In the rapidly changing world education takes great importance that a person must
learn. Not only education improves the way people’s interect with the rest of the people, but
also their entire future or career is dependent on their education. In this contemporary world
education or learning is very beneficial to be more productive.

Thanks to the advancement of the technologies, it has become easier for the people to sit at
home and educate themselves. This is possible with the help of distance learning.

Distance learning is a system of education which is done remotely by using electronic
communication. With the help of online software or tools , you can communicate and
educate yourself online connecting with the faculties. There are some benefits such as
quite flexible, convenient, work and learn, casual and effective, no tiresome journeys , of distance
education so that they can serve to make it more convenient and useful.

In teaching English we are using distance education widely, especially during the quarantine-
lockdown. While our pupils are at home and have no chance to come to school above mentioned
way of getting knowledge , I mean distance learning is the right choice.

As an English teacher I have practiced storytelling to teach English more effectively and
more interesting for my students. Our brains love stories so much that when we can make sense
of the world around us in story form. There are reward centers in the brain that light up. So
we tell the stories to teach kindness, to express our emotions, to connect people with each other.
Telling stories is one of the most powerful means that leaders have to influence, teach and
inspire. What makes storytelling so effective for learning?

Human beings have been telling stories since the beginning of time. Storytelling is said to be a
human’s oldest art form. 100 000 years ago ,we started developing our language . It’s sound to say
that we started using storytelling to transfer knowledge from generation to generation. 27 000 years
ago, we started transferring knowledge from generation to generation through the cave paintings.
3500 years ago we started transferring knowledge from generation to generation through text.

Everybody is a good storyteller from birth. The only problem is that you don’t believe in it.
Stories are very powerful way to put things in the brain to help children’s remember. [ am
going to share a small story. When you tell this story your pupils scream out: DO IT AGAIN! DO
IT AGAIN! Such kind of stories give them intelligence, self-confidence and develop their critical
and logical thinking.

Once upon a time there was a black cat and he got tired of being black cat and he: “I’m scat the
cat , ’m scat the cat. I'm sad and fat I can change my colour just like that” And he changed his
colour being black to being a blue cat. When he went to the shore he suddenly didn’t want to be a
blue cat.

“I’m scat the cat , I’'m scat the cat. I’'m sad and fat I can change my colour just like that” and he
decided to change his colour into a red colour . while he was walking around all animals laughed
at him. So he decided not to be a red cat any more.

“I’m scat the cat , I'm scat the cat. I’'m sad and fat I can change my colour just like that” and
he changed his colour to green. But when he played with his brothers and sisters in the grass they
didn’t see him as he was like a green grass. And he decided not to be a green cat. He was sad.
Afterwards the cat wanted to be a cat how he was-a black cat. Black cat because being yourself is
the best thing you can be. And try to be just how you are. And we teach students that they can be
favourable and honourable just a way they are.
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The unique effect of storytelling for kids to develop an understanding, respect and can promote
a positive attitude to people from different lands and culture. Besides, they can learn colours,
sequence patterns, rhyme or language and most importantly they will have powerfully activated
brains! Furthermore, storytelling for young learnersis vitally important to create constructive and
creative comprehension.

Storytelling motivates children to be active participant in the construction of meaning of the
story. In this activity, children involved while listening to the story so they can response the
language to gain the comprehension response. They experienced in different mental process.
The first process is they create mental picture they try to figure out the meaning of what they
listen to. Next, they try to imagine the characters, the situation, and the theme in the story. So using
storytelling can give the experience of language learning in fun situation.
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BULUTLI TEXNOLOGIYALAR HAMDA TELEKOMMUNIKATSIYA TIZIMLARI VA
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Kalit so‘zlar:Telekommunikatsiyalar signallar, belgilar, matnlar, tasvirlar, tovushlar yoki
axborotning boshqa turlarini o‘tkazgichli, radio, optik yoki boshqa elektromagnit tizimlaridan
foydalangan holda uzatish, qabul qilish, qayta ishlashni tushuniladi.

Axborot texnologiyalar jadal rivojlanayotgan davrda dasturiy ta’minotni o‘rni judaham
katta ahamiyatga ega. Dastur to‘la qonligicha ishlashi uchun shaxsiy kompyuter minimal
tizim talabiga javob berishi kerak. Internet modernizatsiyalashtirildi va server uskunalar ishlab
chiqildi. Shu bilan birga shunday g’oya yuzaga keldiki, dasturdan foydalanishda hisoblash
tizimlarini birlashtirish va undan yagona manba sifatida foydalanish. 2008-yildan boshlab (Cloud
technology) Bulutli texnologiyar so‘zi dunyo miqiyosida keng tarqaldi. Birinchi qarashda “Bulutli
texnologiyalar”tushunarsiz ko‘rinsada: bu model o‘zida biror bir tizmdagi (serverlar, ilovalar,
saglash tizmlari va xizmatlar) dan tez, qulay, samarali foydalanish imkonini beradi. Ortiqcha
urinishlarsiz, tez va aniq taqdim etiladi faqatgina provayder orqali tarmoqqga ulanganda.Bulutli
texnologiyalardan foydalanishdagi afzalliklar. Bulut ichida saqlanayotgan ma’lumotlardan har
kim foydalanish mumkin bunga faqatgina, kompyuter, planshet, mobil telefon internet tarmog’iga
ulangan bo‘lishi kerak.

Bulutli texnologiyalardan foydalanish ATda bir qancha ustunliklarni yaratib beradi. Tashkilot
boshqaruvida hisoblash resurslarini yanada samarali ishlatish mumkin. AT infratuzilmani
boshqgarishni takomillashtirish (shu jumladan,geografik jihatdan) ish boshqaruvida doimiy
soddalashtirish va qulaylashtirish, tizim konsepsiyasini zahiratarzda saqlash va virtual mashinani
migratsiyalash.AT infratuzilmani chigimni kamaytirish, hisoblash resurslari, elektr quvvatlarini
tejash.

Birinchi bo‘lim quyidagilarni o‘z ichiga oladi.Bulut hagida umumiy tushuncha: bulutli
texnologiyalar, bulutli hisoblash, virtualizatsiya, servis va taqdimlash modellari, bulutli
texnologiyalarni afzalliklari va kamchiliklari.

Ikkinchi bo‘lim. Bulutli texnologiyalarda amalga oshiriladigan hujumlar ularni bartaraf etish,
axborot himoyasi, apparat va dasturiy ta’minotlarning qo‘llash imkoniyatlari va tahdidlarga garshi
kurashish metodlarining qiyosiy tahlili.

Bulutli texnologiyalar hamda telekommunikatsiya tizimlari va tarmogqlarining o‘zaro
integratsiyalari taxlili:

Servis modellari va asosiy yetkazib beruvchilar,bulutli texnologiyalardan foydalanishda
afzalliklari va kamchiliklari,bulutli texnologiyalarda tarmoqlarning o‘zaro integratsiyalari
jarayoni,bulutli texnologiyada ma’lumot himoyasini ta’minlashda asosiy metodlar va foydalanishda
axborot himoyasi,bulutli texnologiyalarda apparat va dasturiy vositalarning qo‘llash imkoniyatlari.
Bulutli texnologiyalar - bu model iste’molchiga ATni servis sifatida internet orqali namoyon qiladi.
Bulutli hisoblashlarning yuzaga kelishida “virtualizatsiya” texnologiyalarining ahamiyati juda katta
hisoblanadi. Birinchi bo‘lib 1960-yilda virtualizatsiya texnologiyalari IBM taklif gilingan ammo
gqimmat meynfreym kompyuter texnologiyalarini arzon x86 protsesorli kompyuter serverlariga
o‘tgandan so‘ng virtualizatsiya termini ancha vaqtgacha esdan chiqgarildi. 2000-yildan boshlanib
holat o‘zgara boshladi, shu yillarga gadar WMware x86 razryadli virtualizatsiyada monopoliyani
qo‘lga kiritdi. 2005-yilda WMware kompaniyasi virtual mashinalarni DTdan foydalangan xolda
bepul tadbiq qildi. 2006-yilda Microsoft kompaniyasi “Microsoft virtual PC” Windows versiyasini
ishga tushirildi. 2006-yilda Amazon kompaniyasi o‘z qurilmalarida virtual serverlarni kengaytirish
orqali “Amazon Elastic Compute Cloud” yuzaga keldi buning yana asosiy sabablaridan biri virtual
serverlarni boshqa qurilmalarga (iste’molchilarga) ijaraga berish orqali bulutli texnologiyalarni
kelib chiqishiga turtki bo‘ldi. Bulut -AT-infratuzilma tashkilotlarining innavatsion modeli
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(konsepsiya) xisoblanib, u alohida ajratilgan va taqsimlangan konfiguratsiyalangan apparat va
tarmoq resurslaridan, dasturiy ta’minotdan tashkil topgan va ular masofadagi provayderlarni
ma’lumotlar markazida yotadi.

Bulutli hisoblash usullari

Model yagona puldagi tarmoqdan qulay va bir vaqtning o‘zida konfiguratsiyalangan hisoblash
resurslaridan birgalikda foydalanish imkoniyatini yaratadi (misol uchun, tarmoqlar, serverlar,
ma’lumotlarbazasi, ilovalar va servislar) shu bilan birga minimal boshqarishda hamoparativ va
erkin ishlash imkoniyatini taqdim etadi. Bulutning bu modeli 5 ta asosiy harakteristika, 3 ta servis
model va 4 ta tagdimlash modellaridan iborat.

Bulutli texnologiyani asosiy model tavsiflari. Ularni, boshqa turdagi hisoblashlardan farqlash
(internet resurslaridan). Talab bo‘yicha 0‘z o°ziga xizmat ko‘rsatish. Foydalanuvchi server vaqtini,
ma’lumotlar saqlash ombori xajmini, zarur bo‘lganda avtomatik tarizda, xizmat ko‘rsatayotgan
provayder bilan o‘zaro bog’liq bo‘lmagan xolda,hisoblash kuchini mustaqil tarizda aniqlash va
o‘zgartirish mumkin.

Tarmoqdan keng holda foydalana olish. Hisoblash kuchi imkoniyatlari tarmoqda standart
mexanizimlar orqali katta masofada foydalana olish mumkin. Har-xil turdagi (yupqa -qgalin) mijoz
platformasidan (terminal qurilmalar) keng gamrovda foydalanish imkonini beradi.

Resurslarni birlashtirish. konfiguratsiyalangan provayder hisoblash resurslarini yagona xovuzga
birlashtirish orqali ko‘p sonli foydalanuvchilar resurslardan birgalikda foydalanish imkoniyatiga
ega bo‘ladilar.Resurslarni tezkor elastikligi. Foydalanuvchilarning talabiga qarab bulut xizmatlari
kengayishi, tez taqdim etilishi, qisqartirilishi mumkin.O‘lchangan servis. (aslidafoydalanilgan
bugalteriya istemol servisi va to‘lov xizmatlarini imkoniyatlari.)Bulutli tizimlar servis turiga qarab
abstraksiyaning bazi bir darajalarida o‘lchashni amalga oshirish orqali resurslardan foydalanishni
optimallashtiradi va ular ustidan avtomatik nazorat qiladi.

Talab bo'yicha
o'z o'ziga
<,\:| xizmat korsatish
Tarmoqdan

keng(Unversal)
<::| holda foydalana

olish

Bulutli xisoblash Resurslarni

<\;| birlashtirilgan
holda

Resurslarni

<:: tezkorligi va
elastikligi
Servislarni
<:| o'chash(xisobla

sh)

Foydalanilgan adabiyotlar

1. Axmedova O.”’xborot xavfsizligiga oid terminlarning ruscha-o‘zbekcha izohli
lug’ati”Toshkent, fan nashriyoti, 2009.-b.54.

2. Amirov D.M, Atajonov A.Y, Ibragimov D.A, Raximjonov Z.Y, Saidxo‘jayev S.S. Axborot-
Kommunikatsiya texnologiyalari izohlilug’ati’BMTTD ning O°‘zbekistondagi vakolatxonasi,
2010.-b.320.3.Usmanova N.B. Ma’lumotlar uzatish tizimlari va tarmoqlari. O‘quvqo‘llanma. T:
TUIT.2006.

3. Kruk B.I. Telekommunikatsion sistemseti. Sovremenne texnologi.M: Goryachaya iniya —
Telekom 2003 yil.

4. http://www.intuit.ru/department/security/secbasics/1/secbasics 1.html

5.  http://www.cnews.ru/reviews/new/oblachnye  servisy = 2013/articles/zas  chishchaem
oblachnuyu sredu novye tehnologii bezopasnosti/

6. http://bureausolomatina.net/ru/themes in progress/clouds/
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BASLAWISH KLASLARDA MATEMATLKANI OQITIWDA INTERAKTLYV
METODLARDAN PAYDALANIW

Masheripova Gulbahar Xudaybergenovna.,
baslawish klass mugallim
Qanlikol rayon Ne20 sanli mektep

Annotatsiya: Tezistin tiykarglt mazmuni baslawish klaslarda matematikani oqitiwda interaktiv
metodlardan paydalaniw zarurligi haqqinda.
Tayanish sézler: interaktiv metod, aktiv bolmagan metod, metod.

Interaktiv usillardin en dhmiyetli tdrepi oqitiwshi oqiwshinin pikirin hesh qashan keskin tirde
biykarlamaydi, tek gana waqti menen tuwri juwmagq aytip otip ketedi, natiyjede oqiwshi gatesin
6zi tusinip aladi. Bul ese olard1 taskinlikke tusiw, pikirlewde tormozlaniw siyaqli jagdaylardin
aldin aladi. Interaktiv metodlar oqiwsh1 hdm oqitiwshi ortasindagi 6z-ara htirmetke tiykarlanadi.
Oqitiwsh1 gqanday bolmasin oqiwshinin pikirin tinlaydi hd&m hurmet penen qarawin bildiredsi,
sol menen birge oqiwshilard1 bir-birlerin tinlawga tyretedi, qalemewshilikler, qosimshalar ham
hurmetli, sizdin pikirinizge qosilgan halda “bizlerdin da 6z pikirlerimiz bar” edi siyaqli sozler ar-
qali bildiredi. Bul tarizde sholkemlestirilgen sabaq barisinda oqiwshi 6zin hirmet qilinip atirgan-
liginan derek beredi ham bunday sharayatta hesh qanday sin pikirsiz erkin pikirley baslayd: ham
on1 ashiq bayan ete aladi. Usilar menen birge oqiwshi basqalardi da harmet qiliwga tGyrenedi.

Interaktiv metodlar oqiwshilardin mudam iskerligin tdmiynleydi. Oqiwshilar sabaq dawaminda
bos qalmaydi, olar temaga tiyisli birde-bir mashqala menen bant boladi. Natiyjede zerigiw halatinin
ald1 alinadi. Interaktiv metodlardan paydalaniwda oqitiwshi en déslep sabaqtin texnologiyaliq
rejesin dazip aliw1 lazim. Sabaqti texnologiyaliq rejelestiriw ushin oqitiwshi interaktiv metodlar
strategiyalart hdm usillar1 menen tanis boliw1 zarur Bugingi kinde bir qatar rawajlangan
mamleketlerde oqiwshilardin oqiw ham o6ner iskerliklerin asirtwsh1 hamde talim-tarbiya
protsessinin natiyjeligin gamsizlandiriwshi pedagogikaliq texnologiyalardi qollaw barisinda bay
tajriybe toplagan bolip, us1 t4jriybe tiykarlarin sholkemlestiriwshi metodlar 6zine tan dhmiyetli.
Zamanagdy sabaq beriw metodlarinan tiykargisi “interaktiv’ metod bolip, hazirde onin toliq emes
awdarmasi “ interiskerlik” dep juritiledi. “Interaktiv”’ atamasi inglis tilinen alingan bolip, 6z-ara
tasirlesiw manisin anlatadi hdm qanday da bir iskerlik yamasa metodta 6z-ara baseki, pikirlew
tiykarinda iskerlik yaki birgelikte sheshimge keliw manisi tusiniledi. Talim beriw protsessi
uzliksiz oqitiw metodi menen t1g1z baylanisli. Metodika sizdin qanday texnikaliq qurilmalardan
yaki kitaplardan paydalanip atirganliginiz emes al sizdin taliminiz qanday sholkemleskenliginde.
Basqasha aytqanda, oqitiw metod: tadlim aliwsh1 ham oqitiwshinin oqitiw protsessindegi 6z-ara
baylanis formasi. Oqitiwsh1 ham oqiwshi arasindagi protses tiykarman oqiwshini ol yaki bul
bilim konlikpe ham tajriybelerdi 6zlestiriw magsetinde baylanip turganligin korsetip beredi. Usil
tarepten engizilgende oqitiwshinin barshe metodlarin ush toparga boliwimiz mumkin:

- Aktiv bolmagan metod

- Aktiv metod

- Interaktiv metod

Korsetip 6tilgen nsh tarli metodlar tarli gésiyetke iye. Aktiv bolmagan metod- bul oqiwshi
ham oqitiwshi arasindagi baylanisliq formasi. Bunda oqitiwshi sabaqtin tiykargi hareketleniwshi
figurasi esaplanadi, oqiwshilar bolsa aktiv bolmagan esitiwshi sipatinda sawlelenedi. Aktiv metod-
oqitiwsh1t menen oqiwshi bir-biri menen 6z-ara baylanista boladi. Sabaq barisinda oqiwshi aktiv
bolgan qatnasiwshiga aylanadi.

Interaktiv metod- oqiwshilar biliw ham tyreniw protsessinde sabaqqa putkinley sungip
ketedi ham algan bilimlerinen paydalanip sol temada bir-birleri menen salamat baseki sharayati
qaliplesedi.

Juwmagq retinde son1 aytip o6tiw kerek interaktiv metodlar hazirgi 6zgerip baratirgan zaman
talab1 boliw menen bir qatarda, Baslawish klass oqiwshilarinin aqliy ziyrekligin asiriwda, bilimin
bayitiwga hamde 6z pikirin erkin bayan etiwde, 6z-ara pikir almasiw protsessin jagsilawga tartki
boladi.

Paydalanilgan adebiyat:
1. “Baslawish talimde sipat ham natiyjelikti asirw” metodikaliq qollanba Tash-2018
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MATEMATIKA FANINING TA’LIM-TARBIYADA AHAMIYATI

Melsboyeva Shoxsanam Mels qizi
Navoiy viloyati Qiziltepa tumani
41-maktab matematika fani o’qituvchisi

Annotatsiya: Ushbu maqolada hozirgi davrda mamlakatimizda matematik ta’lim va matematika
fani taraqqiyotiga katta e’tibor berilmoqda. Matematik tasavvur, tushuncha va bilimlarni
shakllantirish yo‘llarini, o‘quvchida matematik savodxonligini shakllantirilishi muhimligi haqida
so‘z yuritilgan .

Kalit so‘zlar: Ta’lim-tarbiya, boshlang’ich ta’lim, misol, raqam, o’quvchi, matematika, dars.

Mamlakatimizda matematik ta’lim va matematika fani taraqqgiyotiga katta e’tibor
berilmoqda.2019-yil 9-iyulda imzolangan “Matematika ta’limi va fanlarini yanada rivojlantirishni
davlat tomonidan qo‘llab-quvvatlash, shuningdek, 2017 — 2021 yillarda O’zbekiston
Respublikasini rivojlantirishning beshta ustuvor yo’nalishi bo’yicha Harakatlar strategiyasini
«Ilm, ma’rifat va ragamli iqtisodiyotni rivojlantirish yili»da amalga oshirishga oid davlat dasturida
belgilangan vazifalar ijrosini ta’minlash maqgsadida Mamlakatimizda “Matematika sohasidagi
ta’lim sifatini oshirish va ilmiy-tadqiqotlarni rivojlantirish chora-tadbirlari to’g’risida” qaror qabul
qilindi.Mazkur garorda matematika ta’limi va fanlarini yanada rivojlantirishni davlat tomonidan
qo’llab-quvvatlash masalalari belgilab qo’yilgan.

Mamlakatimizda matematika 2020 yildagi ilm-fanni rivojlantirishning ustuvor yo’nalishlaridan
biri sifatida belgilandi. O’tgan davr ichida matematika ilm-fani va ta’limini yangi sifat bosqichiga
olib chiqishga qaratilgan qator tizimli ishlar amalga oshirildi. O’zbekistonRespublikasi vazirlar
Mahkamasi tomonidan tasdiglangan “Davlat ta’lim standarti to’g’risidagi Nizom”ga binoan
umumiy o’rta ta’lim, shu jumladan, boshlang’ich ta’lim bosqichi uchun ham alohida-alohida
davlat ta’lim standarti talablari va me’yoriy ko’rsatkichlari belgilab qo’yadi.

“Ta’lim to’g’risida”’gi Qonunda ta’kidlanganidek: “Maktabning birinchi sinfga bolalar olti-yetti
yoshdan gabul gilinadi. “Boshlang’ich ta’lim konsepsiyasi”da e’tirof etilganidek, olti yoshga to’lgan
har ganday bola aqliy, ruhiy hamda jisminiy jihatdan maktabda o’qish uchun tayyor bo’lganida,
maktabning moddiy-texnik bazasi bunday bolalarga ta’lim berish uchun yetarli deb hisoblanganda
hamda o’qituvchilar pedagogik va psixologik jihatdan olti yoshli bolalarni o’qitishga qodir deb
topilganda maktabga qabul qilinadilar.Boshlang’ich ta’lim jarayoni bolalarning mantiqiy tafakkur
qila olish salohiyati, aqliy rivojlanishi, duyoqarashi, kommunikativ savodxonligi va 0’z- 0’zini
anglash salohiyatini shakllantirishga, jismonan sog’lom bo’lishga,moddiy borliq go’zalliklarini
his eta olishga, go’zallik va nafosatdan zavqlana olish, milliy urfodatlarni o’ziga singdirish va
ardoqlash, ularga rioya qilishga o’rgatadi.

Prezident Shavkat Mirziyoyevning matematika ta’limi va matematikani rivojlantirishga
qaratayotgan alohida e’tiborining pirovard maqsadi — O°‘zbekistonni buyuk davlatga aylantirish,
yoshlarimizni shunga munosib bilim va malaka bilan qurollantirishga qaratilgani, hech shubhasiz,
ulug® magsad. Shumunosabat bilan O‘zbekiston Respublikasi xalq ta’limivaziri Sherzod Shermatov
hamda AQSHning O‘zbekistondagi Favqulodda va muxtor elchisi Deniyel Rozenblyum ishtirokida
EGRA va EGMA pilot loyihasining ochilish marosimi bo‘lib o‘tdi.Ozbekiston Respublikasi xalq
ta’limi vaziri Sherzod Shermatov bugungi kunga qadar o‘quvchilar bilimini baholashning obyektiv
tizimi yo‘qligini aytib, vazirlik xalqaro tajriba va tadqiqotlar asosida bu kabi tizimlarni joriy etish
ustida ishlayotganini ma’lum qildi.

Bunday yuksak maqsadlar shiddat bilan amalga oshirilayotgan bir davrda biz ilk matematika
bilimini beruvchi boshlang’ich ta’lim o’qituvchilari zimmasida ma’sulyatli vazifa turibdi desak
adashmaymiz.

Matematikaning ta’lim-tarbiya bilan bog‘liq xususiyatlarini sanab chiqish yengil ish emas,
ammo ulardan biri bugungi tub islohotlar davrida xalqimiz istigboli uchun ham g‘oyat muhimdir.

Bu — o‘quvchilar ya’ni ertangi kun kelajakimizbolgan bolalar qiyin, murakkab masalalarning
yechimini izlab topish malakasiga ega bo‘lishi. Zotan, har qanday islohot yuzaga chiqqan biror
muammoni hal etish maqsadida amalga oshiriladi. Aynan mana shu qobiliyatni matematika fani
shakllantiradi va charxlaydi. Ma’lum ma’noda matematikani masalalar yechish fani deb atash
mumkin. Chin matematika o‘qituvchisi bu — o‘quvchilarga masala yechishni o‘rgatuvchidir.
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Boshlang‘ich sinf o‘quvchisi 1 dan 9 gacha sonlarni bir-biriga ko‘paytirish jadvalini
yodlashi lozim. Bundan tashqari, amalda har bir darsda bir nechta yangi tushuncha, amal, qoida
kiritiladi va bu jarayon quyi sinflardan yuqoriga qarab uzluksiz davom etadi Matematika kuchli
xotira talab etadi. Matematika o°z tiliga ega — bu til formulalar tilidir.

Foydalanilgan adabiyotlar:
1. N.U.Bekboeva, Y.Yangiboevalar matematika 1-2-sinflar uchun. Toshkent — o’qituvchi 2008-

yil
2. M.Axmedov, M.Mirzaaxmedov matematika 4- sinflar uchun. Toshkent — o’qituvchi 2008-

yil.
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YKYBUNJIAPHU MABHABUH TAPBUSIAIIAA TEJATIOTHK BA
IICUXOJIOI'NK OMUJIJIAP

Mup3anueBa I'yadaxop Mup3axamaamoBHa
Kysa tymanu 63-MI/IYM ncuxonoru
e-mail:gulbahor@gmail.com

AnHOTamusi: Makonana €nuiap MabHABUATHHHM OIIUPHUIN Fo3acujaH onub Oopuiaérran
caMapaJiv uuuiap, YKyBYWJIApHU MabHABUW IOKCAITUPHUIILAA ITEJAarOTMK Ba IICUXOJIOTUK Macasaiap
TYFpUcHa cy3 6opaau

Kasaut cy3aap: ncuxosnorus, negaroruka, €iap OHrM, MAbHABUSAT

2017 — 2021 itunnapna Y36exucTon Peciy6GIuKaCHHM PUBOXKIAHTUPHUIIHUHT OEIITA YCTUBOP
HyHnamumm Oyiinda Xapakamiap CTPaTETUCUHUHT TYPTUHYHM HYHAIMIINIA WKTUMOHMNA COXaHU
PUBOXKJIAHTUPUILNTA HYHAITUPWITaH TU3UMHHU TaKOMMUJUTAIUTHUPULI, WKTUMOUHN HH(ppaTy3uIma-
JapHHU PUBOXKJIAHTUPUII XaM/la MOJIEPHU3ALUS KWINII OYiYa MakcaJUld JacTypiapHU amalra
OLLIMPHUIIL, TABJIUM, MAJIAaHUAT,aJa0uET, caHbaT Ba CIOPT COXAJAPUHU PUBOXKIAHTUPHIL, ElIIapra
OWJI JIaBNIaT CUECATUHU TAKOMUJIIAIITUPUII Bazudazapu OelruiaH/Iu.

Mabaymku, MycTakuil (UKpiail onaguras, AyHEKapamM Ba Ta(akKypu KeHI OapkaMoj WH-
COHJIAp IOPTHMHU3 TAKAMPUHU Xad Kuianunap. LIyHuHT yayH XaMm Kenakakka MyHOCHO Oynran
MabHaBUHM KUXATAaH €TyK €nulapHU TapOusiaml OyryHTM KyHHUHT MYXUM Baszudanapunax
Ooupuanp.”MabHaBUAT cOXacHJaru MIUIAPUMU3HUHT IPOBap] Makcalu — UHUMOH-IbTUKOAU Oy-
TYH, Upojacu OaKyBBaT, pKHMH (yKapo MabHABUATUHH IIAKJUIAHTUPUILIIUP. SIBHU MyCTaKWII
JTyHEKapallira sra axKa01J1apuMU3HUHT 6e0axo MepocH Ba 3aMOHaBUH TapakKypura TasHuO siiaii-
JUrad 0apKMOJI I1axc- KOMUJI MHCOHHU TapOusiiamaan noopar”. Xap OMPUMU3HUHT KaMUATAATH
YpuMH3 Ba )KaMUATra KYIWIMO SIIAIIMMU3HUHT IICUXOJIOTHK MeXaHU3MJIapu MaBxyll. by xxapén
NICUXOJIOTUsIAa MKTUMOMMIIAIIYB €K1 counanu3anus 1e6 roputunaau. lllaxcHuHr wxruMmoniina-
UIYBH Kapa€Huia GaonusaT MyXuUM axaMHsT kKacO sTaau. Smam — Oy XapakaTiaaHHII IeMakIup.
WNucon xaétu - Oy Oup Oupu Owiian ypuH anmanryBuu daonustiap TusuMuanp. daomust — Oy
WHCOHHUHT BOKEJIMK OWJIaH ¥y3apo MyHocabartu xapaéHu 0ynub Oy macuB ykap&H dMac, aKCMHYA
OHT OWJIaH OOIIKapuJIaAUraH HUcOaTaH OopTHK EkU Kampok (aomnukaup.MHCOH daonustu 6eBo-
cuTa 3XTHENKIIAap OUIaH 3Mac, 6aJIKu aHUKJIAHTaH MaKcaJl acocua oomkapuinaay. IHcoH daonus-
TH paHr 6apanraup. PaoausT HMHCOH SXTHEKIAPUHU aMalira OIIUPaan Ba (PAOIUATHUHT OXUPTH
HATW)KAaCUHUHT 00pasu cudaruaa HaMoEH 0ynaau. Motus — Oy OMpUHYMIaH HTHCOHHH (haosusTra
YHIaWI1, UKKUHYKIaH (HaonusaTAa Y3ura Xoc )KUXaTiapHi HaMOEH 3Ta Iy Ba MaKCaAra 3pUIIHIL
Y4yH 3apyp WY Ba yCy/UlapHU TaHjiamra épaaM Oepaan.

WHconuii paosImKKa yHIOBYM Hapca dXTUEXAUP. ABBa0, Oy MabHAaBHH MaJaHUMN dXTUEKIIAD
Ba ¥3 - Y3UHM PUBXKIAHUIIN OUIaH OOFIMK OYiraH >XTuéxinapaup. VbkTuMouiinamys xapaéHu-
Jla MIAXCHUHT MyBad@akusTra 3pUILUII )KapaCHu, YHUHT ¥3 Kyaunaaup. MHcon maHdaatnapu
Hadakar maxc, 0anKu JaBjar Ba KaMUAT YIyH MyXUM aXaMHATIa oTa. 3epo, 3XTUEK Ba MaH(aaTiap
OM3HU MaKca/ capy eTakyaiau, ainodarra Oy iynaa maxc myBaddaxkusaT Eku MyBadhakUsITCU3IUKKA
ydpaiiyd MyMKHH. bollutaran nmmmm3 pesxxanamTiprad XaTTu-xapakamiapumus myBaddaxusT 6u-
JaH Tyraca XypcaHjJ 0ynaMu3, JeKUH MIUIApUMU3 YXmiamaca MyBaQQakusATCU3IMKKA ydpacak,
TYUIKYHJIMKKa TyIIaMu3, KAWTUO 1y MIIHM KWIMLJIAH KYypKaMmu3 €ku yHIaH kKodamus. Lllynaii
Ba3MATIa TyILITaH Enuiapra KaHjaai mMaciaxariapHu Oepuil MyMKUH ? DHI aBBaJlo MHCOH XaMMa
Hapca YHUHT KYJInJa SKaHJINTHHN YHUTMACIUIU Kepak. MIHcoHnmap y3ramap Ba ¥3 ¢puKpiapu aco-
cuna y3rapanwiap. bupunun nHaB6atna 6u3 ¥3 GUKpIapuMHU3 Ba CYIapuMH3 XyKalMHN OYauImTra
XapakaT KWIMIIMMU3 Ba IIYHU [IAKJUIAHTUPHUIINMU3 JIO3UM.

MyBaddakusaTCU3INKKA yupamMaciauK YUYyH Makcaajap aHUK Ba I1axC UMKOHUATIApU Aapa-
Kacuaa OYIWIM JIO3MM. Xap KaHJal WIJa MachyIHAT Ba MachyJUIMK OYIHIIN Kepak. Xaétmaa
MyBa((akuATra SpuIlrad Ba WKOOUNH GUKPIM KUIIMIap EHuia OYIuIra MHTHIIUIL JIO3UM. 3epo,
OyHaail kummiap cusra épaaM Oepurmira gouM Tail€p. Maconnunr 3 nymmanu 6op. By Kypkys,
VMKKWIAHUII Ba XaBOTHP.

By yuaBnon wmyBaddakusTcuzaukiap omuwuiapuaup. KypkyBHM eHra osral, y3 Kyuyura
WIIOHTaH, UKKUJIaHMaral KUIIMHUTUHA Fanaba kytaau. KYpKyB Ba XaBOTHpHHU €HruIl Oyiinua
Kyiunaru Takiuiaapra AMKKaTUHTU3HN KapaTCaHIu3
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- KypkyB Ba xaBOTUpHHTU3HU Ca0aOVWHU AHUKJIAHT;

- Uykyp yinab ynu kenud unkuin cababuHu TaxXJ M KWIMHT Ba KaHaai okuOatiapra onuo
KCJIMIIN XaKu/1a VUJIaHT;

- ¥Y3unrusra caBos O6epuHr; Cu3z HUMaJaH KypKacu3; YTMUIIJAHMU €KH Kela)kaKIaHMu?
ynu yantmanrku, 40% xaBoTHp Ba KYpKyBIapuMu3 XxaéTtra Taa0uk syTunMainau, 30% y3raptupud
Oynmaiinuran yrmuin Ounan 60rnuK O0ynanu, 12% Oy Oomikanapra Taamykid OYiraH Myammo-
nap Ba TamBumap, 10% sca OM3HU KacalMKIAp capu eTakiaiau Ba ¢akar 8%rruHa XaKukaTaa
Xapakar KWIMIINMH3, Y3UMHU3Ta UIIOHUIIIMMU3Ta cabald OYIum MyMKHH.

Xynoca kunub aditaauraH Oyncak, xap KaHAai (aonusaTaa MHCOH y €ku Oy mapaxkana ¥3
XapaKaTIIApUHUHT MaKCaIuHU aHWKIAWIN, YHUHT SKyHWH HATHOKACHHU Xatll KHJIAIW, Ba3HST-
JapHU 0axoJaian, YIapHUHT KeTMa-KeTIIMTUHN TaAbMUHIAII Xakuaa (UKp IOPUTAIN, TUKKATHU
WyHANTUpaIu, upoaacura 3yp Oepaau, 6omkanap GaoJuaTHHH Ky3aTraad Xxamaa myBaddusT Ba
myBaddakuaTcu3nukau Oommaan keuupaau. by aca xap 6up maxcra y3-y3uHu TapOusiiamn Ba y3
yCTH/Ia JOMMUH HIILIAII KEPAKIUTUHY KYpCaTaiu.

doiiaaHWIrad agaduéTnap:
1. Yuksak ma’naviyat-yengilmas kuch. Qo‘llanma.-T.: “Yangiyo‘l poligraf servis”. 2010.
2. Jywné, cuécar, xxamusar. Kymnanama. — I'ynucton. 2013.
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O0°‘QUV JARAYONIDA TARBIYANING AHAMIYATI VA TA’LIMIY USULLAR.

Muratova Nuroysha Orinbayevna
Navoiy viloyati Zarafshon shahar
4-umumiy o‘rta ta’lim maktabi
boshlang‘ich sinf o‘qituvchisi

Annotatsiya: Ushbu maqolada boshlang‘ich ta’limning o‘quv jarayonida tarbiyaning ahamiyati
va ta’limiy usullar xususida so‘z boradi. Unda ta’lim va tarbiya bir-biri bilan chambarchas bog‘liq
ekanligi ochib berilgan.

Kalit so‘zlar: tarbiya, ta’lim, mukammal, ,,Insert”, “Zig-zag”, T”jadvali

“Tarbiya qancha mukammal bo ‘Isa, xalq shuncha baxtli
yvashaydi”,- deydi donishmandlar. Tarbiya mukammal

bo ‘lishi uchun esa bu masalada bo ‘shliq paydo bo ‘lishiga
mutlago yo‘l go yib bo ‘Imaydi.

(Shavkat Mirziyoyev)

Ustozlar zimmasida kelajagi buyuk davlatning komil va har tomonlama barkamol,
vatanparvar hamda mehnatsevar insonlarni tarbiyalashdek yuksak vazifa yotadi. Ular shogirdlariga
ta’lim-tarbiya beradilar, lekin evaziga hech qanday mukofot talab gilmaydilar. Ular uchun eng
oliy mukofot shogirdlar kamoli hamda yutug‘idir. O‘quv jarayonida o‘quvchilarning ijodiy
gobiliyatlarini shakllantirish, ularning tarbiyasiga jiddiy e’tibor garatish juda muhim. Bu vazifani
amalga oshirishda innovatsion va axborot-kommunikatsion texnologiyalardan foydalanish muhim
o‘rin tutadi. O‘sib kelayotgan yosh avlodni o°qitish va komil inson qilib voyaga yetkazish dars va
sinfdan tashqari ishlar samaradorligini sezilarli darajada oshirishni talab etadi. Chunki, o‘quvchilar
vatanga sadoqatni, mehnatsevarlik va tejamkorlikni maktabdan o‘rganadi. O‘quvchilarning
ongida tabiat bilan ganday munosabatda bo‘lishni, hayotiy jarayonlarni ustozlardan oladi. Bunda
ustozlardan xalqimizning asrlar davomida shakllanib kelgan, avloddan-avlodga ko’chib o’tgan
“Ta’limni tarbiyadan, tarbiyani ta’limdan ajratib bo’lmaydi”degan sharqona hayot falsafasi
ko’rinishida bizning qon-qonimizga singib ketganligidadir. Xalqimiz uchun boqiy, 0’lmas bo’lgan
qadriyatlarni yanada qadr toptirish-bu davrning, bugunning talabi.

Dars jarayonida asosiy tashabbus o’qituvchi qo’lida bo’ladi. U darsini tez-tez o’tish , ko’proq
bilim berish bilan mashg’ul, lekin sinfda bu ma’lumotlarni barcha o’quvchi turli tarzda qabul
qiladi, ularning xohish istaklari turlicha ular passiv eshituvchi , quloq soluvchi ,bu hodisalar
o’quvchilarning o’quv jarayonidagi ma’suliyatini , javobgarlik hissini susaytiradi. Bu hol ularni
erkin fikrlash mustaqil o’ylash imkoniyatidan mahrum etadi . Ilm-quyosh, o’quvchi nihol ,
o’qituvchi esa quyosh nurini niholga eltuvchi zarrachadir. O’quvchining bilim olishiga ,0’qishi,
o’rganishi , ularni ichki ehtiyojlariga aylanishi, real hayotga kirib borishi, dunyoni anglashi kabi
xislatlarni rivojlantirishga o’qituvchi masuldir . Bunday holatda o’qituvchi faqat “baholovchi”
emas, balki yangi bilimlar beruvchi yetkazuvchi manbaga aylanadi. Kompyuterdan , internetdan
mobil aloqa vositalaridan foydalanadigan hozirgi kun o’quvchisini oddiy ma’ruza usulidagi dars
va mashg’ulotlar qanoatlantirmay qo’ydi. Endilikda o’qituvchi o’quvcilarni o’z faniga qiziqtirish
uchun ta’limning eng maqgbul vosita va usullarini aniqlashi , ulardan 0’z o’rnida va samarali
foydalanish yo’lini belgilashi, o’quv dasturi bo’yicha qaysi mavzularni qaysi usul va shaklda
o’tish natijali ekanligini aniqlashi zarur bo’ladi . Aytish joizki, bu kabi tartiblar o’quvchilarni
faollashtirish barobarida mantiqiy fikrlashini rivojlantiradi, bilimini yuksaltiradi. Boshlang‘ich
ta’limda o’qitishning juda ko’plab usul, uslub va texnologiyalari mavjud.O’quv jarayonida
go’yilgan maqsadga erishish uchun o’qituvchi ulardan samarali va ijodiy foydalanishi lozim. Dars
jarayonlarida qo’llash uchun ba’zi bir usullar haqida to’xtalib,0’tmoqchiman.

Ona tili darslarida mashqlar ishlash, tahlillash ustida ishlashda usullaridan foydalanil-
sa,mashqlar ishlash, tahlillash jarayonida o’quvchilarning o’zi yangi bilimlarni egallashga ehti-
yoj sezadi, unga ma’lum o’quv faoliyati usullaridan foydalanib muammoli vaziyatlarni hal etishga
kirishadi.Agar o’quvchilar nazariy bilimlarni to’liq o’zlashtirgan bo’lsa, ushbu muammoni yech-
ishda qiyinchilik sezmaydi, muammoli vaziyatni tezda hal etishga kirishadi.
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O’quvchilarda nazariy bilimlari yetarli bo’lmasa , o’quvchilar muayyan qiyinchilik sezadi ,
mantiqiy fikr yuritish aperatsiyalarini bajarishda qiynaladi.

O’quvchilar mashq ishlash uchun:

'l Mashqgning izohini tahlil qilishi va anglashi;

'] Mashqgning shartini tushinishi;

'] Muammoni hal etish yo’llarini belgilashi lozim

O’qitishning ,,Insert” texnalogiyasi. Insert texnalogiyasi o’quv materiallarini o’zlashtirish va
mustahkamlash, ta’lim oluvchilarning kitob bilan ishlash ko’nikmalarini rivojlantirish, berilgan
vazifalarni mustaqil bajarishda qo’l keladi. Ushbu texnalogiya qo’llanilganda o’quvchilar
matnlardan mustaqil foydalanish , olingan axborotlarni tahlil qilish , tizimlashtirish , ularni qisqa
va aniq bayon qilish hamda tanqidiy fikrlash ko’nikmasiga ega bo’ladi. O’qitishning ushbu
texnalogiyasiga o’qituvchi yangi mavzuni bayon etmaydi, balki uning nomini e’lon qiladi. Mavzu
e’lon qilingach, ta’lim oluvchilar berilgan matnni mustaqil 0’qib o’rganadi.

Metodning avzalligi

-tahsil oluvchi matnlardan mustaqil foydalana oladi ;

-olingan axborotlarni mustaqil tahlil gila oladi;

-axborotlar tizimlashtirib, ularni qisqa va aniq bayon qilish ko’nikmasiga ega bo’ladi;
-kichik guruhlarda ishlash jarayonida har bir guruh a’zosining guruh bilan ishlash hamjihatligi
mustahkamlanadi ;

O’qitishning ,,Zig-zag ” texnalogiyasi

Ushbu texnalogiya asosida o’qitishda tarqatma materiallar ta’lim oluvchilar tomonidan yakka
tartibda va guruh-guruh bo’lib o’zlashtiradi. Ular dars jarayonida va darsdan tashqari mashg’lotlarda
o’quv adabiotlari, matnlar bilan ishlashni o’rganadilar. O’zaro suhbat , bahs-munozara , turli
savollar orgali ularning matn mazmunini qay darajada o’zlashtirgani nazorat qilinadi, kichik
guruhlarning faolligi va oz’lashtirish darajasi tez baholanadi.

Metodning afzalligi

-hajm  jihatidan katta materialni mustaqil o’zlashtirish  imkoniyati  mavjud;
-kichik guruhlarda ishlash jarayonida guruh a’zolari hamyjihatligi mustahkamlanadi.
O’qitishning ,,Rolli” —sahnalashtirish usuli

Bu usul orqali fan asoslari chuqur egallanadi. O’quvchilari ma’lum jarayon yoki hodisaga doir
amaliy hatti-harakatlarni bajaradi.

“T”jadvali usuli. Bu usul o‘quvchilarning mustagqil fikrlash qobilyatini yuzaga chigaradi. Unda
o‘quvchilar o°z fikr va mulohazalarini erkin bayon eta oladilar.

Masalan: Suvni tejab ishlatishda nimalarga e’tibor berish lozimligini ham shu usul orqali
bilishimiz mumkin.

Foydalanilgan adabiyotlar:

1. “Boshlang‘ich ta’lim” jurnali 2018- yil,3-son
2.Darsliklar

3.Internet saytlari.
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TA’LIM JARAYONIDA INTERNET VA KOMPYUTERDAN SAMARALI
FOYDALANISH MADANIYATININING PSIXOLOGIK JIHATLARI

Muxtarova Gulrux Shavkat qizi,

Navoiy shahar Alisher Navoiy nomidagi o’zbek tili
va adabiyotiga ixtisoslashtirilgan umumta’lim
maktabi amaliyotchi psixologi

Annotatsiya: Ushbu maqgolada ta’lim jarayonida internet va kompyuterdan samarali
foydalanish madaniyatinining psixologik bog‘liglikni tadqiq etishning nazariy jihatlari hamda
o‘smirlar ongiga salbiy ta’sir etuvchi omillar to‘g‘risida fikrlar va tavsiyalar berilgan.

Kalit so‘zlar: Xarakter axbort, kommunikatsiya, intellektual, kompyuter o‘yinlari, qobiliyat,
informatsion texnologiyalar, somatik buzilish psixologik, motivatsiya.

O‘zbekistonda keng ijtimoiy-iqtisodiy, madaniy-ma’rifiy, ma’naviy-axloqiy islohotlar
amalga oshirilmoqgda. O‘tish davrining yangi bosqichi inson faoliyatining barcha sohalarida tub
o‘zgarishlarni taqozo etadi.

Bugungi kunda o‘sib kelayotgan yosh avlodni har tomonlama etuk komil inson qilib tarbiyalash
va o‘qitish jarayonini takomillashtirish yangi informatsion texnologiyalarni tadbiq etishga alohida
e’tibor qaratilmoqda.

Ammo kompyuter o‘yinlari faoliyat shakli sifatida kirib kelishi bir tomondan ijobiy xarakter
kasb etsa-da, ikkinchi tomondan uning salbiy ta’siri mavjud. Kompyuter o‘yinlari insonni
mulohazalashga, aqlini charxlashga va psixomotor harakatlarni shakllanishga imkoniyat yaratadi.
Shunday bo‘lsa-da, kompyuter o‘yinlari shaxsni ijtimoiylashuvidan, shaxslararo munosabatdan
yiroqlashuvi, o‘zini ichki qobig‘iga o‘ralashib qolishi, ya’ni psixologik muammolarni keltirib
chigarmoqda.

Kompyuterlashtirish barcha sohalarga tez sur’atda kirib kelishi, yirik firmalar hattoki, o‘rta
holdagi firma va tashkilotlar ham kompyuter xizmatiga keng ehtiyoj sezmoqda. Zamonaviy kishilar
uyda, ishda, mashinada hattoki, samolyotda ham kompyuter bilan o‘zaro faoliyatga kirishadilar.
Kompyuter inson hayotiga kirib kelishi bilanoq inson ongida o‘z o‘rniga ega bo‘lmoqda va
bu gimmatbaho rangli metallni ishlash qobiliyatiga insonlar o°zlari anglamagan holda bog‘lanib
qolishmoqda.

Internet bilan birgalikda kompyuter o‘yinlari ham vujudga kelib, tez suratda o‘z muxlislarini
topgan. Kompyuterlar mukammallashgani sari kompyuter o‘yinlari ham mukammallashib bormo-
qda va ko‘plab insonlarni o‘ziga jalb qilmoqda. Kompyuter texnikasi shunchalik takomillashgan-
ki, dasturchilar kompyuter o‘yinlari reallikka yaqin holdagi grafika va tovushli qilib yaratmoqda-
lar. Geymer (inglizcha “Game” -0°yin) yoki kompyuter o‘yinlari fanati nomini olganlarning asosiy
faoliyati bu kompyuter o‘yinlarini o‘ynashdan iboratdir. Bu holatlarning oqibat natijasi yoki eng
xavfli tomoni insonlarda kompyuter o‘yinlariga psixologik bog‘liglik yuzaga kelayotganligidadir.

Psixologik olim M.S. Ivanov o‘zining ko‘p yillik kuzatuvlariga asoslangan holda kompyuter
o‘yinlariga psixologik bog‘liglik rivojlanishining to‘rt bosqichini mavjudligini aniqlagan'.
Ularning har biri o‘zining xususiyatiga ega. Quyida biz ularning har biriga qisqacha to‘xtalib
o‘tamiz.

-Birinchi:

Yuzaki qiziqish davri deb bunda bir yoki bir necha bor rolli kompyuter o‘yinlarini o‘ynagandan
so‘ng o‘smir kompyuter o‘yinlarini “maza” siga tushina boshlaydi va unga kompyuter grafikasi,
ovozi, hayotni va fantastik syujetlarni sohtaligi yoga boshlaydi. Kimdir umri davomida pulemyotdan
otishni va kimdir FERRARI mashinasini haydashni yoki jangovor samolyotni boshqarishni orzu
qilgan. Kompyuter insonga real hayotga anchagina yaqinroq holda ushbu (obrazlarni) orzularni
amalga oshirishga imkon beradi.

-IkKinchi:

Qiziqish davri insonni bog‘lanib qolishning ushbu davriga o‘tganligini tasdiglovchi dalil bu
ehtiyojlar iyerarxiyasida kompyuter o‘yinlarini o‘ynashgan nisbatan ehtiyojini yuzaga kelishidir.

' M.C. lBaHOB. BinsiHre pOMBBIX KOMITBIOTEPHBIX UTP HA (POPMUPOBAHUE MCHXOIOTHYSCKUN 3aBUCUMOCTH Ye-
JIOBeKa OT KoMIbioTepa. 1999 1.
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Bu ehtiyoj umumlashgan bo‘lib, biz uni “kompyuter o‘yinlariga ehtiyoj” deymiz. Aslida ehtiyojlar
strukturasi juda murakkab bo‘lib, uning asl tabiati shaxsning individual xususiyatiga bog‘liqdir.
Boshqacha qilib aytganda, o‘yinga intilish-bu real hayotdan qochish va rollarni bajarishni oz
zimmasiga olish ehtiyojlariga bog‘liq mativatsiyadir.

Shunday ekan, yoshlarda axborot olami imkoniyatlaridan oqilona foydalanish uchun asos
bo‘ladigan axborot iste’moli madaniyatini tarbiyalash hayotiy-amaliy ahamiyatga ega. Ularda
bunday madaniyatning kamol toptirilishi milliy qadriyatlarimizga zid bo‘lgan har qanday hodisaga
selektiv yondashish ko‘nikmasi shakllanishiga va dunyoqarashdagi sog‘lom barqarorlikka zamin
yaratadi. Zero, Muhtaram Yurtboshimiz Islom Karimov rahnamoligida mustaqil davlatimizda
olib borilayotgan siyosatdan ko‘zlangan maqsad - Inson manfaatini himoya qilish, uning uchun
munosib turmush tarzini yaratish ekan, bu ishlarni amalga oshirish uchun barcha ziyolilar, birinchi
navbatda, psixologlar ijtimoiy borliq qonuniyatlarini bilishi va undan maromida foydalib, turmush
normalariga bo‘ysungan holda jamiyatda o‘zining munosib o‘rnini egallab, fugarolik burchini ado
etishga tayyor bo‘lishi lozim.

Foydalanilgan adabiyotlar ro‘yxati

1. “BnusHuile poJEeBBIX KOMMIOTEPHBIX WIP Ha (QOPMHUpPOBaHHUIlE MCUXOJOTHYECKON
3aBUCUMOCTH 4YeJIOBeKa OT KoMmoTepa” 1999 .

2. HManoB M.C. IIcuxonorndeckuiie aCeKTbl HEraTUBHOTO BIUSHUS UTPOBOM KOMITFOTEPHOMN
3aBHCUMOCTH Ha JUYHOCT yeroBeka. www flogiston.ru.
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ERTAKLAR ORQALI O‘QUVCHILARNI MUSTAQIL FIKRLASHGA O‘RGATISH

Normatova Gullola Erkinovna
Qo shtepa tumani 43-maktab
boshlang‘ich sinf o‘qituvchisi
tel: 99899 646-13-44

Annotatsiya: maqolada ertak janrini o’rgatish va adabiy tahlil qilish orgali boshlang’ich sinf
o’quvchilarining mustaqil fikrlash qobiliyatini rivojlantirish masalalari tadqiq gilingan.
Kalit so’zlar: ertak, adabiy tahlil, ko’nikma, folklor, mustaqil fikr, xulosa.

Boshlang‘ich sinflarda xalq og‘zaki ijodiga mansub ertak janrining bolalar tomonidan yaxshi
qabul qilinib, qiziqib o‘qilishining sabablaridan biri, ertak tilining ta’sirchanligi, o‘tkirligi,
ma’nodorligi va xalq tiliga yaqinligidir. Ertaklarning ko‘pchiligida real hayot tasviri sarguzasht
elementlar bilan qo‘shilib ketadi.

Ertak xalq og‘zaki ijodida eng keng targalgan janr bo‘lib, ularda kishilar hayotida uchraydigan
oddiy hodisalar va fantastik sarguzashtlar hikoya qilinadi. Ertaklarning ko‘pida real hayot tasviri
fantastik elementlar bilan qo‘shilib ketadi.

Boshlang‘ich sinf o‘quvchilari ertak bilan amaliy tanishtiriladi. Ertakning o‘tkir maroqli
syujeti, vogea rivojidagi favqulodda, ajoyib vaziyat bolalarni maftun qiladi; undagi mard, kuchli,
topqir, dovyurak, chaqqon qaxramonlar, ertakning g‘oyaviy yo‘nalishi, undagi ezgu kuchning
— yaxshilikning doimo g‘alaba qilishi bolalarni o°ziga tortadi. Ertakda gabul qilingan hikoya
qilish formasi, bir xil so‘z va iboralarning gayta-qayta takrorlanib turishi, oxangdorligi, tilining
ta’sirchanligi, ifodali vositalarining jonliligi bolalar uchun juda qiziqarlidir. Ertakda qatnashuvchilar
ko‘pincha rahmdil, saxiy, adolatli hamda ularning aksi bo‘lgan yovuz, baxil, ochko‘z obrazlarga
bo‘linadi.

Ma’lumki, ertaklar dunyodagi boshqa xalqlar og‘zaki ijodida keng tarqalganidek, o‘zbeklarda
ham eng ommaviy janrlardan biri sifatida turli viloyatlarimizda yashaydigan yurtdoshlarimiz
tomonidan sevib aytib kelingan. Ularning juda gadim zamonlardan yaratilganini «ertaky»
atamasining Mahmud Koshg‘ariy tomonidan 1074-yilda yozilgan «Devonu lug‘oti-t-turk» asarida
«etuk» tarzda qo‘llanganidan bilsa bo‘ladi: «Etuk — hikoya, ertak; biror magsadni shohga bildirish,
hikoya qilish uchun ham bu so‘z qo‘llanadi. Asli bir narsani hikoya qilishdan olingan» . Bu
janrning qadimiyligini qozoq, qirg‘iz, turkman va boshqa bir qator turkiy xalqlar oilasiga kiruvchi
millatlar og‘zaki ijodida ham ertak deb atalishi, isbotlashi mumkin. Shuningdek, miflar, afsona,
rivoyatlar haqida fikr yuritganimizda, diffuzion jarayonning keyingi bosqichi ertak ekanligini
eslatib o‘tganmiz. Demak, agar xalqimiz og‘zaki ijodini qadimgi gadriyatlar sifatida e’zozlasak,
bu xazinaning noyob durdonasi sifatida hech ikkilanmay ertaklarni qayd etish mumkin ekan.

Ertakning pedagogik qiymati shundan iboratki, o‘quvchilar unda to‘g‘rilik, halollik g‘alaba
qilganidan, kambag‘al kishilar qiyinchilikdan qutilganidan, ya’ni yaxshilik, ezgulik ro‘yobga
chigganidan va yomonlik, yovuzlik mahkumlikka uchraganidan quvonadilar. Ular hayotda
ham doimo shunday bo‘lishini istaydilar. Masalan, «Halollik» ertagida (3-sinf) asosiy fikr
kambag‘allarga yordam ko‘rsatish, 0‘z mehnati bilan hayot kechirish bo‘lib, bu hatto butun xalq
istagi ekanligi g‘oyasi ilgari surilgan bo‘lsa, «Hiylagarning jazosi» ertagida (4-sinf) soddadilning
to‘g‘riligi hiylagarning makri ustidan g‘olib kelishi, xiyonat jazosiz qolmasligi g‘oyasi ilgari
surilgan. Har ikki ertak ham to‘g‘riso‘zlilikning g*alabasi bilan yakunlanadi. Bunday g‘alaba

Ertak ustida ishlashda bolalarni ertakni o‘qishgagina emas, balki uni aytib berishga o‘rgatish
ham muhimdir. Ertak aytish og‘zaki nutqni o‘stiradi, bolalar nutqini yangi so‘z va iboralar bilan
boyitadi.

Ertaklarda keltirilgan maqollar ustida ishlash, ularda ilgari surilayotgan g‘oyalarni bolalar
ongiga yetkazish, yod oldirish yo‘li bilan bog‘lanishli nutqni o‘stirish, nutqning ta’sirchanligini
oshirish lozim. Masalan, «Rostgo‘y bola» (1-sinf) ertagida bola o‘z rostgo‘yligi bilan podshoga
ma’qul bo‘lganligi hikoya qilingan. Ertak g‘oyasiga mos xulosa esa «Boshingga qilich kelsa ham
to‘g‘ri gapir» maqoli bilan ifodalangan. O‘quvchilar ushbu maqol mazmunini tushunib olishsa,
o‘zlari ham yuqoridagi kabi ertak tuzib, hikoya qilib berishlari mumkin.

Ertakni o‘qib, mazmuni bilan tanishtirilgach, o‘quvchilardan shaylanib, ro‘parasida, sharbat,
xayrli ish, xivchin, muhayyo so‘zlarining ma’nosi so‘raladi. Javoblar to‘ldiriladi, umumlashtiriladi.
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Ertak matni bilan ishlash jarayonida unda qo‘llangan badiiy vositalar: jonlantirish, metafora,
mubolag‘alar ustida ishlash ham muhim ahamiyat kasb etadi. Yuqoridagi barcha fikrlarni hisobga
olganda, ertakni o‘rganish darslarining qurilishi quyidagicha bo‘lishi mumkin:

1. Ertak bilan tanishtirish:

a) o‘quvchilarni ertakni idrok etishga tayyorlash,;

b) o‘qituvchining ertakni ifodali o‘qishi, yod aytib berishi va hok.

2. Ertakni o‘quvchilar qay darajada idrok etganliklarini aniqlash maqgsadida qisqacha suhbat
o‘tkazish;

3. Ertakni gismlarga bo‘lib o‘qish va tahlil qilish; undagi ayrim tasviriy vositalar, ma’nodosh
so‘zlarni topish, lug‘at ishi (ayrim so‘zlar ma’nosini tushuntirish);

4. Ertakni aytib berishga tayyorlanish (ichda o‘qish);

Xulosa qilib aytganda, boshlang‘ich ta’limda xalq og‘zaki ijodi namunalarini o‘qitish, ya’ni
ertak janrini o‘rgatish orqali bolalarni mustaqil va ijodiy fikrlashga o‘rgatish, dunyoqarashlarini va
tasavvurlarini kengaytirish mumkin.

Foydalanilgan adabiyotlar

1. S. Matchonov va boshq. Boshlang‘ich sinf 0‘qish darslarini pedagogik texnologiyalar asosida
tashkil etish.-T.: Yangiyul poligraph service, 2008.

2. K.Qosimova, S.Matchonov, X.G‘ulomova, Sh.Yo‘ldosheva, Sh.Sariyev. Ona tili o‘qitish
metodikasi. - Toshkent, 2019
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O‘QISH DARSLARINI TASHKILLASHDA ZAMONAVIY YONDASHUVLAR

O‘ktamova Gulbahor Nu’monovna
O‘zbekiston tumani XTB metodisti,
Tel: +99891 688-02-88

Isaqova Dilnozaxon

O°‘zbekiston tumani 51- maktab
boshlan‘ich sinf o‘qituvchisi

Annotatsiya: mazkur maqolada umumta’lim maktablarida boshlang‘ich sinflarda o‘qish
darslarini tashkillash va olib borish haqida fikr yuritilgan. Kichik maktab yoshidagi o‘quvchilarning
ertaklar olamiga sayohati o‘quvchi ma’naviy dunyosini boyitishda muhim manba ekanligi
asoslangan.

Kalit so‘zlar: barkamol shaxs, o‘qish darslari, adabiy matnlar, ifodali o‘qish, og’zaki nutqni
o‘stirish, yozma nutqni va savodxonlikni rivojlantirish, ertaklar tahlili.

Boshlang’ich sinflarda o‘qish darslarini tashkillash va olib borish o‘qituvchidan yuksak mahorat
talab etadi. Chunki yosh avlodni barkamol shaxs sifatida tarbiyalash, ularda shaxslik sifatlarini
shakllantirib borish, vatanparvarlik, mehnatsevarlik, do‘stlik, mehr-oqibat kabi tuyg’ularni
tarbiyalash bugungi ta’lim-tarbiya masalasining dolzarb vazifasidir. Shu sababli umumta’lim
maktablarida o°qish darslariga alohida e’tibor beriladi. O‘qish darslarida asosan, darslikda adabiy
matnlar bilan bir qatorda tarix, geografiya, odobnoma kabi fanlarga oid matnlar ham beriladi. Chunki
o‘quvchilarga adabiy matnlar mazmun-mohiyatini tushuntirishda tasavvurlarini, dunyoqarashlarini
kengaytirish, so‘z boyligini oshirish, yaxshini yomondan ajrata olish ko‘nikmasini shakllantirish,
ularning tuyg’ularini tarbiyalash zarur. Adabiy ta’limda boshlang’ich sinf o‘quvchilarining:

a) bexato, ravon, ifodali o‘qishlari;

b) o‘qiganlarini tushunish, tushunganlarini tushuntira olishi;

v) ular asosida og’zaki nutqni o‘stirish;

g) yozma nutqni va savodxonlikni rivojlantirish asosiy maqsad hisoblanadi.

Boshlang’ich sinflarda, asosan, o‘qilgan matnlardan didaktik xulosalar chigarsh muhim sanaladi.
Sinf o‘quvchilarining saviyasi, tayyorgarlik darajasiga ko‘ra 3-4-sinflarda matnlarni didaktik
tahliliga keng o‘rin berish mumkin, shuningdek, estetik tahlil unsurlarini ham kiritsa bo‘ladi. Bu
sinflarda she’rlar qofiyasini topish, qofiyaning she’r musiqiyligini ta’minlashdagi ahamiyatiga
e’tibor berish, so‘z o‘yinlariga diqqat qaratish estetik tahlil chizgilari deyish mumkin.

O‘qish darsligida “Ertaklar — yaxshilikka yetaklar” (2-sinf) rukni ostida berilgan ertaklarda ham
didaktik tahlilga keng o‘rin berish lozim. Masalan, “Tansihatlik — tuman boylik”, “Kenja o‘g’il”,
“Eng yaxshi sovg’a”, “Aqlli bola”, “Hakka bilan tulki” (o‘zbk xalq ertaklari), “Tulki va xo‘roz”
(eron xalq ertagi), “Somon, cho‘g’ va loviya” (Aka-uka Grimmlar) kabi ertak qahramonlari orqali
va ularning qilgan ishlari asosida ibratli xulosalar chigarishga o‘rgatish zarur. Aslida, ertaklar xalq
og’zaki ijodi janrlari hisoblanadi. Olim D.Quronovning fikricha, “Ertak — xalq og’zaki ijodidagi
epik janr, cho‘pchak. Ertak barcha xalqlar og’zaki ijodida gadimdan shakllangan va faol janrlardan
sanaladi. Ertaklar, asosan, nasrda yaratilib, syujeti asosida sehrli-fantastik, sarguzasht yoki maishiy
xarakterdagi voqgealar yotadi, voqealar bayoni va talginda ijodiy fantaziya, to‘qima salmoqli o‘rin
tutadi”. [1:375] Ko‘rinadiki, xalq og’zaki poetik ijodidagi eng boy va rang-barang janrlardan
biri ertaklardir. Xalq tomonidan yaratilgan ko‘plab ertaklarda bolalarning o‘ziga xos hayoti
chetlab o‘tilmagan. Hatto turli yoshdagi bolalar uchun juda ko‘p maxsus ertaklar yaratilgan.
Ertakning muhim xususiyatlaridan biri uning hamisha xalq hayoti, kurashi, tarixi, ruhiy olami,
dunyoqarashi, urf-odatlari bilan chambarchas bog’lanishi, insonlarga axloqiy va ma’naviy
yo‘ldosh bo‘lib kelishidadir. Ertaklar insonning ma’naviy va jismoniy kuchiga ishonch ruhi
bilan sug’orilgan bo‘lib, ijobiy kuchlar tabiat va ijtimoiy hayotda o‘ziga dushman bo‘lgan
kuchlarga qarshi kurashda doimo g’olib chiqadi. [2:33]

O‘zbek xalq ertaklaridan biri “Kenja o‘g’il” ertagida otaning o°g’illariga har bir shahardan
do‘st orttirishini o‘sha shaharlarda qo‘rg’on qurishiga o‘xshatadi. Ha, albatta, bejizga xalqimiz
“Do‘sting bo‘lsa, bog’ing chamandir” deb aytmagan. Ertakdagi kenja o°g’ilning oqila va dono xotini
cholning o‘g’illariga garata: “Turli shaharlarga borib, qo‘rg’on solib kelinglar!” [3:134] degan
so‘zlarining mazmun-mohiyatini to‘g’ri anglaydi va shu orqali cholning magsadi oydinlashadi.
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Ertak so‘ngida chol: “Har bir shahardan orttirilgan do‘st u yerga bir qo‘rg’on qurish bilan teng!
Mening maqsadimni fagat kenja o‘g’lim tushunibdi”, deydi. Mazkur ertakning didaktik tahlili
asosida o‘quvchilarga do‘st orttirish va do‘stni qadrlash zarurligi haqidagi g’oyalarni singdirish
zarur. Bundan tashqari, o‘quvchilarga odamlar bilan muloqotga kirish va nutq odobi haqida ham
fikrlarni aytib o‘tish lozim. Ertakni sinfda tahlil gilganda har bir o‘quvchidan shaxsiy fikrini
so‘rash, “ertakdan qanday xulosa chiqgardingiz” deb ularga murojaat qilish tahlilda yaxshi samara
beradi. Yana shuni ham aytish kerakki, o‘quvchilar ertaklarni o‘zlari mustaqil mutoala qiladilar.
Mustaqillik ularga ishonch va zavg-shavq bag’ishlaydi. Xalq ertaklarida ijtimoiy muhim
masalalar odilona hal etiladi. Ertaklar sodda va tushunarli bo‘lgani uchun har ganday
kitobxonga tez yetib boradi.

Xulosa qilib aytish mumkinki, boshlang’ich sinflarda o‘qish darslarini tashkillash va olib borish,
kichik maktab yoshidagi o‘quvchilarning ertaklar olamiga sayohati o‘quvchi ma’naviy dunyosini
boyitishda muhim manba. Darslarda o‘quvchilarga ertaklardan to‘g’ri xulosa chiqarishga o‘rgatish
yosh avlodni axloqiy-ma’naviy jihatdan boyitishga, mustaqil fikrlashga undaydi.

Adabiyotlar

1. Quronov D., Mamajonov Z., SHeralieva M. Adabiyotshunoslik lug’ati. Toshkent,
Akademnashr, 2013.

2. Jumaboev M. Bolalar adabiyoti va ifodali o‘qish. Toshkent, 2017.

3. G’afforova T., Nurullaeva SH., Mirzahakimova Z. O‘qish kitobi. 2-sinf uchun darslik.
Toshkent, 2018
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3DMAX DASTURIDAN FOYDALANIB INSHOATLARNING MODELLARINI
YARATISH TEXNOLOGIYALARI

Guliston Davlat Universiteti

Axborot texnologiyalari kafedra kata o’qituvchisi Niyozov Muhammad
Guliston Davlat Universiteti Ta’limda axborot

texnologiyalari 3-20M-AT guruh magistranti

Omonov Jasurbek Abdulaziz o’g’li

Tel:+998949179595

Jasurbek.omonov.1995@gmail.com

Annotatsiya: Bu mavzu yordamida bo‘lajak informatika fani o‘qituvchilari va ushbu
dastur orqali inshoatlarning modellarini yaratayot grafik muxarirlarinining kelajakda ishlash
jarayoniga qulayliklar olib kirish va 3DMAX dasturining boshqa dasturlardan qulay jihatlarini
o‘rganuvchilarga yetkazib bera olishni rivojlantirishda foydalaniladi.

Kalit so‘zlar: 3DMAX dasturi, texnologiya, informatika, kompyuter, uch o’lcho’v, 3d
modellar.

Asosiy qism: 3DMAX dasturi, Uch o'lchovli grafika ilmiy tekshirishlarda, injenerlik loyiha
ishlarida, fizik ob’ektlarning kompyuter modellarini qurishda keng qo’llanilib kelmoqda. Uch
o'lchovli grafika kompyuter grafikasi tarkibiga kiruvchi eng murakkab va keng qamrovli
yo'nalish hisoblanadi. Uch o’lchovli grafika bilan ishlovchi foydalanuvchi loyihalash, yoritish,
ob’ektlar va kameralarni ko' chirish, tovush va namoyish effektlardan foydalanish kabi sohalardan
bilimlarga ega bo’lishi lozim. Bu yerda shu sohaning tashkil etuvchilari - fazolar, ob ektlarni
modellashtirish, namoylsh tog'risida ma'lumotlar keltiriladi. Yaqin yillarda an’anaviy 2D grafik
dasturlar bilan uch o'Ichovli 3D modellashtirish, animasiya va namoyish dasturlari ko'p tarqaldi.
Shu davrda ishlab chiqilgan dasturlardan Discreet kompaniyasining 3D MAX yoki Alias
Wavefront kompaniyasining JAVA dasturlari o'z mohiyatlari bo'yicha gibrid grafik paketlardir.
Chunki ular bir tomondan 2D va 3D vektorli ob ektlar bilan ishlash imkoniyatini bersa, ikkinchi
tomondan ish natijasidan pikselli (rastrli) tasvir - alohida kadr sifatida yoki videotasmada olinadi.
3D modellashtirishning xususiyatlari va ularda animasiya harakatlarni qo'shish imkoniyati ularga
bo'lgan qiziqishni keskin oshirib yuboradi.

Ularni:

-namoyish effektlarini kino va videoindustriyada;

-televizion tijoratda (reklamada);

-interaktiv o'yinlarda;

-sano't va arxitektura dizaynida (bezashda);

-ilmiy, tibbiy va sud namoyishlarida;

-o'rgatuvchi dasturlar va kompyuterda ishlatish mumkin.

Uch o'Ichovli grafika dasturlari kompyuter qurilmalari, uning dasturiy ta'minoti hamda u bilan
ishlovchi dizayner bilimlariga juda yugqori talablar qo'yiladi. Uch o'lchovli grafika bilan ishlagan-
da, shakllar hosil gilinadigan fazoga alohida e'tibor berish kerak.

3D MAX dasturida ob"ektlarni yaratish. 3D MAX dasturi orqali standart sodda geometrik shak-
llarni ixtiyoriysini qurish mumkin bo’ladi. Misol tariqasida paralellopipedning panjarali (karkasli)
qurilishini ko'rib o'taylik. Buning uchun Create (yaratish) buyruqglar panelidagi Geometry (geo-
metriya) ob ektiga kiramiz, natijada ob’ektga ta'lluqli tugmalari ro"yxatidan Extended Primitives
(sozlangan sodda shakllar) tanlanadi va Object Type (ob'ekt turi) Compound Objects -marticle
Systems Patch Grids MURBS Surfaces Dynamics Objects ro'yxatidan oddiy 7 qulay turlariga
mos keluvchi yozuvli tugmalar paydo bo'ladi. So’ngra Chamfer Box (paralellopiped) tugmasi
tanlanadi. Buyruq panelining quyi qismida uch yozuv: Creation Method (yaratish usuli), Keybo'rd
Entry (klaviaturali kiritish) va Parameters (parametrlar) paydo bo'ladi. Sichqonchaning chap bilan
Perspective proyeksiyasi oynasini tanlang va tugmani qo'yib yubormasdan, parallelepiped asosini
chizish uchun kursorni diagonal bo'yicha tortib boramiz Parameters (parametrlar) da length (uzu-
nligi) va Width (kengligi) parametrlar miqdorining o' zgarishini kuzating). Asos uzunligi va ken-
gligini o'rnatish uchun sichqon tugmasini qo'yib yuborish mumkin. Paralellopiped balandligini
berish uchun sichqoncha korsatgichini yuqorida quyib yuborilgan nuqtada kursorni joylashtirish
va sichqonchaning chap tugmasini bosib, songra kursorni biror masofa yuqoriga siljiting va yana
chap tugmasini bosish kerak bo'ladi. Hozir siz o'lchagan masofa, 450 burchak bilan qirqiluvchi
faska kengligiga teng bo'ldi. Faska balandligini shuningdek Fillet (faska) parmetri yordamida ham
berish mumkin bo’ladi. Faska sirtini siliqlovchi Smooth (silliglash) rejimini ulagach, natijada,
yasalgan parallelepiped ko rsatilgan ko rinishga ega bo'lishi kerak. Biz segmentlar soni birga teng
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bo’lgan paralellopiped hosil qildik. Segmentlar sonini o'zgartirish uchun Lengs Segs (uzunligiga
ko'ra segmentlar) va Width Segs (kengligiga ko 'ra segmentlar) parametrlarni ko rsatish mumkin.
Segmentlar sonini oshirish ob’ektining turli qobig ini tahrirlash uchun zarur bo’ladi. Faska cheg-
arasida segmentlar sonini Fillet Segs (faska bo'yicha segmentlar) o zgaruvchisi yordamida berish
mumkin. Faskali parallelepiped Toroidal tugunni hosil qilish uchun quyidagi ishlarni amalga os-
hirish zarur:

1. Create (yaratish) buyruqlar panelidagi Geometry (geometriya) ob ektiga kiramiz, natijada
ob’ektga ta'luqli tugmalari ro'yxatidan Extended Primitives (sozlangan sodda shakllar) tanlanadi
va Torus Knot (torondal tugun) tugmasini bosing. Bu bo’'lim yordamida fazoda jismlarning butun
bir oilasini siljitish, shaklini, truba ko’ndalang kesimi o’lchamini o'zgartirib yasash mumkin.

2. Diametri bo"yicha cho’zilgan toroidal tugunni yassash uchun Creation Metod (yaratish usuli)
majmuasi o' lagichini Diametr (Diametr) holatida o'rnating.

3. Asosidagi egri chiziq aylana shaklini olishi uchun Ease Curoe (Asos egri chizig'i) bo’limida-
gi Circle (aylana) ulagichni o’ matish mumkin.

4. Worp Cound (Sinishlar soni) ni 3 ga va Warp Heigh (sinishlar balandligi)ni bering. Bu qiy-
matlarning miqdori asos egri chizig’ L radiusining ulushlarida beriladi.

5. Cugunning boshlang’ich nugqtasi joylashish kerak bo'lgan Perspective proyeksiyasi ixtiyoriy
oynasining nuqtasida IM ni bosish va asos egri chizig'ini tortib, kursorni suring. Aylana radiusini
shunday tarzda belgilab, IMni qo'yib yuboring. Kursorni asos egri chizig'i markaziga yoki marka-
zidan bir qancha masofaga siljiting va LM ni bosing. Bu bilan tugun trubkasi ko'ndalang kesimi
radiusi berilgan bo'ladi. Base Curve (Asos egri chizig'i) bo'limidagi Radius (Radius) parametri
miqdori asos egri chizig aylanasi radiusining Cross Section (kesim) bo'limidagi Radius (radius)
parametr esa tugun trubkasi kesimi radiusining o'zgarishini aks ettiradi.

6. Cugma trubkasining ko'ndalang kesimi shaklini aylanadan Elliptikka o’zgartiring. Buning
uchun, Eleppsning katta va kichik yarim o’qlari nisbatalarini boshqaruvchi, Cross Section (kesim)
bo'limidagi Eccentricity (eksskptrisitet) miqdori sozlanadi.

Asos egri chizig'i uch o'lchamli tugun shakliga ega bo’lishi uchun Base coure (Asos egri
chizig'i bo'limidagi Knot (tugun) ulagichni o’'rnatish kerak.

-Cross Section-

Radius: 118,035 Sides: fi2~~

Eccentricity:! 1,0

Twist: 10,0

Lumps: 0,0

Lump Height: j 0,0

Lump Offset: 10,0

Torandal tugun. Endi yuqorida yaratilgan ob’ektlarni bo'yash va ularning sirti uchun kerakli
faktura tanlash bilan shug ullanamiz. Maxsus Material Editor (materiallar muxariri) dasturi mod-
uli yordamida mavjud namunalardan tayyor materialni tanlash yoki materialni mustaqil yaratish
mumkin. Proyeksiyalar oynasida parallelepipedni yasang. O'nlangan materiallarni materiallar mu-
harriri namunalari yacheykalaridan biriga torting va uni Assing Material to Selection (materialni
ajratish uchun ko'rsatish) tugmasida bosing. Shunday qilib, biz materialni tanlash va ob" ektga
qo'llash usullaridan bittasini ko'rdik. Materiallarni yaratish va tahrirlash irakoniyatlari juda ko'p
va ijod uchun keng maydon yaratadi.

Xulosa. Ushbu materialni tayyorlash mobaynida 3D MAX dasturi haqida ko’pgina ma’lumot-
larga ega bo’ldik. 3D MAX dasturining imkoniyatlari, uni ishga tushirish interfeysi va unda das-
tlabki ishlash bilim ko’nikmasiga, 3D MAX dasturida yaratildgan uch o’lchovli obektlarni vizual
ko’rinishda tasvirlab, muhandislik ishlarida qo’llaniladigan obektlarni yaratib ko’rdik. 3D MAX
dasturining imkoniyatlaridan to’laligicha foydalanish uchun, bundan keyin ko’proq o’rganishni
0’z oldimizga magsad qilib oldik.

Foydalanilgan adabiyotlar:

1. «Pa3paborka CAIIP» mox pen. A.B. Ilerposa (T. 1-8).-M.: Bricmias mxomna. 1990.

2. Kopsiuko B.IL., Kypeitunk B.M., HopenkoB WU.I1. Teopetuueckue ocHoBbl CAIIP. YueOHuK
JUIs BY30B. —M.: 3HeproaTOMI/I3,£[aT 1987.-400 c.

3. T ynaes B.P. Jloiiuxanam xapaéHiapHy aBTOMATIAIITHPUII aCOCHAPU. YKyB Ky/ianMa.-T.:
TomITY. 2005. -139 6. 4. Rixsiboyev T. Kompyuter grafikasi.-T.:2006, 168 b
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BOSHLANG’ICH SINFLARDA MASALALARNI SODDA USULLAR BILAN
YECHISH

Qurbonova Xolbibi To‘raqulovna,
NavoiyVXTXQTMOHM “maktabgacha,
maxsus va boshlang‘ich ta’lim” kafedrasi o‘qituvchisi

Annotatsiya: Boshlang’ich sinf matematika darslarida matnli masalalar bilan ishlash
muhim ahamiyatga ega. Ushbu maqolada masalalar ustida ishlash,ularni sodda va qulay
usullar bilan yechish haqida so‘z boradi.

Kalit so‘zlar: Masalaning modeli ,grafik, chizma-shema, masala sharti, qisqa yozuv

Matnli masalalarning asosiy hususiyati shundan iboratki, ularda izlanayotgan sonni topish
uchun berilan sonlar ustida qanday amallar bajarish kerakligi to‘g’ridan-to‘g’ri ko‘rsatilmaydi
[2,270-b].Grafik modelni yasashga kirishilar ekan, berilgan va izlanayotgan miqdorlarni
tasvirlovchi geometrik obrazlarni shunday joylashtirish kerakki, masalada qaralayotgan
miqdorlar orasidagi munosabatlar yetarlicha ravshan ko‘rinib tursin.Masalan, berilgan va
izlanayotgan sonlarni tasvirlovchi geometrik obrazlar, ya’ni kesmalar odatda bir-birining ostiga
joylashtirilishi kerak. Harakatga doir masalalarni kesmalarda sxematik tasvirlashning katta
amaliy samaraga egaligi metodikada ilgaridan aniqlangan. Jumladan, harakat boshlanadigan
joyni, uchrashiladigan joyni, borish joyini va hokazolarni kesmada nuqta va tegishli harf
bilan, yoki chiziqcha, yoki bayroqcha bilan belgilash qabul qilingan. Harakat yo‘nalishini,
ya’ni harakatga doir masalalarning muhim elementlaridan birini yo‘nalish bilan ko‘rsatish
qabul qilingan. Bunday masalalarni «kesmalar»da sxematik tasvirlashda o‘tilgan masofaga
nisbatan (xususan, «uchrashguncha») va tezlikka nisbatan uzunliklarni taxminiy nisbatda
olishga amal qilish foydali, bunda faqat harakatga doir masalaalrnigina emas, balki boshqa
xil masalalari yechish ham nazarda tutiladi.[2,315-b]. Bunday grafik ko‘rsatish masalalar
yechimlarini izlashni qanchalik osonlashtirishini bir nechta masala namunasida ko‘rsatamiz.

I-masala. Naim bilan Said kutubxonadan bittadan kitob olishdi. Birinchi kuni ular o‘qigan
betlar soni teng bo‘ldi. Shundan keyin Naimning kitobidan 25 bet, Saidnikidan 30 bet qoldi. Agar
Naimning kitobi 40 betli bo‘lsa, Saidning kitobi necha betli bo‘lgan?

406 Shuni chizmada belgilang. Masaladanima haqida so‘ralyapti?

— — Shuni belgilang.

' ;o Son ma’lumotlardan va izlanayotgan miqdorga qarab

masalani tahlil qilib hamda grafik modelning yuqori gismiga
e asoslanib, 40 bet va 25 bet miqdorlar o‘zaro bog‘ligligi

| ; —t aniqlanadi. (Naimning kitobi 40 betli, u o‘qib bo‘lishi uchun
. - 4 yana 25 bet qolgan.) Bu bog‘lanish asosida Naim birinchi
kuni necha bet o‘qiganini ayirish amali bilan topamiz: 40-25
(bet). Tekshirish savoli beriladi: «Shuni bilish zarurmi, bu
bizni masalaning savoliga beriladigan javobga yaqinlashtiradimi?» (Zarur, Naim birinchi kuni
necha bet o‘qiganini bilganimizdan keyin Said birinchi kuni necha bet o‘qiganini topamiz,
chunki ularning birinchi kun o‘qigan betlar soni teng.) shundan keyin grafik modelning pastki
gismiga asoslanib, Saidning kitobi necha betli ekanini qo‘shish amali bilan toppish mumkinligini
aniqlaymiz: (40-25)+30=45 (bet).

2-masala. Ikki omborda 1000s kartoshka bor edi. Ikkala ombordan baravardan kartoshka
olib ketilgandan keyin birida 345s, ikkinchisida 389s kartoshka qoldi. Har bir ombordan necha
sentnerdan kartoshka olingan?

Masala grafik modelga tayanib yechilganda yuritilgan muhokama bunday bo‘lishi mumkin:
«Har qaysi ombordan ganchadan kartoshka olinganini bilish uchun ikkala ombordan gancha
kartoshka olinganini bilish yetarli. Buning uchun esa ikkala omborda birgalikda qancha kartoshka
qolganini bilish kerak. Ikkala omborda qancha kartoshka bo‘lgani ma’lum, qancha kartoshka
qolganini esa bilish mumkin, chunki omborlarning har birida alohida qanchadan kartoshka
qolgani ma’lumy». Shundan keyin yechish rejani aytiladi (oldin ikkala omborda qancha kartoshka
qolganini bilamiz, so‘ngra ikkala ombordan qancha kartoshka olinganini bilamiz va nihoyat,
har gaysi ombordan ganchadan kartoshka olinganini bilamiz) va yechish yoziladi:
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1) 345+389=734 (s) — ikkala omborda qoldi;

2) 1000-734=266 (s) — ikkala ombordan olindi;

3) 266:2=133 (s) — har qaysi ombordan olindi.

Javob: 133 s. Keltirilgan misollardan, yechimni ifoda tuzish yo‘li bilan taxt qilish va

shu ifodaning qiymatini topish mumkinligini yoki yechimni alohida amallar bo‘yicha
yozish mumkinligi ko‘rinib turibdi. Bir gator masalalarning yechimlarini har gaysi amaldan
oldin masala savolini yozish bilan rasmiylashtirish mumkin. Masalan, yuqorida keltirilgan
2-masala yechimini bunday yozish mumkin:

1) Ikkala omborda necha sentner kartoshka qolgan? 345+389=734 (s)

2) Ikkala ombordan necha sentner kartoshka olingan?  1000-734=266 (s)

3) Har qaysi ombordan qanchadan kartoshka olingan? 266:2=133 (s)

Javob: 133 s.

Arifmetik usul bilan masalalar yechishga o‘rgatish jarayonida masalaning xususiyatlarini va
o‘quvchilarning tayyorgarligini hisobga olgan holda yuqorida keltirilgan yozish formalarining
hammasidan foydalanish mumkin. Ammo yozishning eng qisqa formalariga va ayniqgsa, masala
bo‘yicha ifoda tuzishga alohida e’tibor berish kerak. Ifodalar juda katta bo‘ladigan hollarda esa
yechishni alohida amallar bo‘yicha bajarish foydalidir. Masala ustida og‘zaki ishlagandan keyin
masala mazmunini matematik atamalar tiliga o’tkazish kerak va uning matematik tuzilishini qisqa
yozuv (chizma, jadval) shaklida ifodalash kerak. [3,286-b].

3-masala. Ishchi bir oyning 25 ish kunida rejaga ko‘ra 950 ta detal yasashi kerak edi. Lekin u
har smenada rejada belgilanganidan 12 ta ortiq detal yasab borib, rejani muddatidan oldin bajardi.
Ishchi rejani muddatidan necha kun oldin bajargan? Masalaning shartini gisqacha bunday yozish
mumkin:

Bir smenada Ish vaqti Hamma

ishlanganda mahsulot
Reja bo‘yicha ? 25 kun 195 ta detal
amalda 12 ta d. ortiq ? 195 ta detal

Adabiyotlar:

1. Jumayev M.E, Tadjiyeva Z.G’. Boshlangi’ch sinflarda matematika o‘qitish metodikasi.
(O O%Y uchun darslik.)Toshkent.“Fan va texnologiya” 2005 yil.

2. N.U.Bikbayeva, R.I.Sidelnikova, G.A.Adambekova. Boshlang’ich sinflarda matematika
o‘qitish metodikasi.(metodik qo‘llanma) Toshkent “O‘qituvchi” 1996

3. Jumayev M.E, Boshlangi’ch sinflarda matematika o‘qitish metodikasidan praktikum.
(OO*Y uchun o‘quv qo‘llanma )Toshkent. “O‘qituvchi” 2004 yil.

4. N.Bikbayeva To‘rtinchi sinf matematikadarsligi. Toshkent. “O‘qituvchi” 2017

5. N.Abdurahmonova, L.O‘rinboyeva 2-3- sinf matematika darsligi. Toshkent -2018
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BOSHLANG’ICH SINF ONA TILI DARSLARIDA O’QUVCHILARNING FANGA OID
KOMPETENSIYALARINI SHAKLLANTIRISHDA FOYDALANILADIGAN NAZORAT
TOPSHIRIQ TURLARI

Qutlimurotova Fotima Qahramon qizi
Urganch tumani 31-son maktab o’qituvchisi
Telefon: +998 (88) 600 70 42
fq.qutlimurotova 31@inbox.uz
Qalandarova Roxila Seytniyazovna
Hazorasp tumani 12-son maktab o’qituvchisi
Telefon: +998 (97) 090 33 90

qalandarova r.s@umail.uz

Annotatsiya: Ushdu maqola boshlang’ich sinf ona tili darslarida o’quvchilarning fanga oid
kompetensiyalarini shakllantirishda foydalaniladigan nazorat topshiriq turlari haqida.

Kalit so’zlar: Nazorat topshirig’i, diktant, ta’limiy diktantlar, tekshiruv diktantlari, ta’kidiy
diktant, o’z diktant yoki yoddan yozuv diktanti, izohli diktant saylanma diktant, erkin diktant,
rasm diktant, lug’at diktant, ijodiy diktant.

Diktant eshitib idrok qilingan so’z, gap, matnni yozishdir. O’quvchilarning og’zaki yozma
nutqini o’stirishda, savodxonligini oshirishda diktantning ahamiyati katta. O’quvchi diktant yozish
jarayonida xato gilmaslikka harakat qiladi. Xato qilmaslik ularning fonetik, leksik va grammatik
bilimlarni qay darajada o’zlashtirganliklariga bog’liq bo’ladi. Imlo qoidalari grammatik hodisalar
bilan bog’liq bo’ladi. Demak, savodli diktant yozish uchun 0’z navbatida grammatik qoidalarni
ham bilish zarur.

Diktantlar maqgsadiga ko’ra ikki xil bo’ladi:

1. Ta’limiy diktantlar — bilim berishga yo’naltirilgan diktantlar.

2. Tekshiruv diktantlari — o’quvchilarning bilim, ko’nikma va malakalarini nazorat qilishga
qaratilgan diktantlar.

Ta’limiy diktantlarni o’tkazish vaqtini, o’rnini, turini o’qituvchining o’zi belgilaydi. Ta’limiy
diktantlar uchun darsning ma’lum bir qismi (5-10 daqiqasi), ba’zan bir dars ajratiladi. Bu diktant
o’quvchilar bilimini mustahkamlash maqsadida o’tkaziladi. Ta’limiy diktantda o’qituvchi
o’quvchilarga o’rgatilayotgan hodisaning imlosini bir necha tahlil usullaridan foydalanib
tushuntiradi, o’quvchilar so’zlarni to’g’ri yozishlariga ishonch hosil gqilgach, uni yozishga
ruxsat beradi. Har qanday yo’l bilan xatoning oldini olish chorasi ko’riladi. Masalan, 1-sinfda a
va o unlilari o’rganilayotgan darsda bo’g’in-tovush, tovush-harf tahlili o’tkaziladi. Baho, bahor
so’zlarining birinchi bo’g’inida a harfi yozilishini o’quvchilar bilib olgach, o’quvchilardan biri shu
so’zlarni xattaxtaga yozadi. So’ng so’z o’chirib tashlanadi, shundan keyin aytib turib yozdiriladi.

Ta’limiy diktantlar tashkil etish va bajarilish usuliga ko’ra quyidagi turlarga bo’linadi:

. Ta’kidiy diktant.

. O’z diktant yoki yoddan yozuv diktanti.
. Izohli diktant.

. Saylanma diktant.

. Erkin diktant.

. Rasm diktant.

. Lug’at diktant.

. [jodiy diktant.

Shulardan saylanma, erkin va ijodiy diktantlarda matn ma’lum o’zgarishlar bilan yoziladi.

Tekshiruv diktantida yaqinda yoki ilgari o’rganilib, mashqglar bilan mustahkamlangan
goidalarni o’quvchilar qay darajada o’zlashtirganliklari aniglanadi. Tekshiruv diktanti biror bo’lim
o’rganilgandan so’ng yoki chorak oxirida o’tkaziladi. Tekshiruv diktanti o’quv yili davomida 5-6
marta o’tkaziladi. Diktantning bu turida yo’l qo’yilgan xatolar chuqur tahlil gilinadi, ularni bartaraf
qilish usullari belgilanadi. Shu jihatdan tekshiruv diktantining ta’limiy ahamiyati katta. Imloviy
mashq sifatida diktantning xilma-xil turlaridan foydalaniladi.

Ta’kidiy diktantdan qoidani tatbiq etish usullarini yaxshi bilib olish magsadida foydalaniladi.
Matnni yozishdan oldin, uni yozish jarayonida, izohli yozuvdagi kabi, o’quvchilar so’zni qanday

OO\ DN B~ W —
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yozishni va nima uchun shunday yozilishini tushuntiradilar.

O’z diktant yoki yoddan yozuvda o’rganilgan imloviy qoida asosida yoziladigan so’zlar bo’lgan
matnni o’quvchilar o’zlari 0’qib yodlaydilar(ko’rib idrok qiladilar) yoki o’qituvchi rahbarligida
eshitib yodlaydilar (idrok qiladilar), keyin o’zlari mustaqil yozadilar.

Izohli diktant o’quvchilarning qobiliyatiga qarab ikki xil o’tkaziladi. O’quvchi, odatda,
o’qituvchining ko’rsatmasi bilan ma’lum so’zning yozilishini diktant yozishdan oldin yoki keyin
izohlaydi. So’zning yozilishini bo’g’in-tovush, tovush-harf tomondan tahlil giladi, unga qoidani
tatbiq etadi. Masalan, ““Kitob — bilim manbai” — Kitob: Ki-tob. Ikki bo’g’in. Birinchi bo’g’inida
k, 1; ikkinchi bo’g’inida t, o, b tovushlari bor. Oxirgi b tovushi p tovushi tarzida talaffuz gilinadi.
Unda b yoki p tovushini ifodalovchi harfning yozilishini tekshirib aniqlaymiz. Buning uchun so’z
oxiriga i1 tovushini qo’shamiz va aytamiz: kitobi. B tovushi yozilar ekan” kabi izohlanadi.

Bu diktantda o’quvchilar qoidalarga oid so’zlarning tagiga chizadilar.

Saylanma diktantda o’quvchilar diktovka qilingan gaplar yoki matnning hammasini yozmaydilar.
Uning o’qituvchining topshirig’iga mos qisminigina (o’rganilgan qoida asosida yoziladigan
so’zlarni, so’z birikmalarini) yozadilar. Masalan, bosh harf bilan yoziladigan so’zlarnigina
yozish (1-sinf), garatqich kelishigidagi so’zni u bog’langan ot bilan yoki tushum kelishigidagi
so’zni u bog’langan fe’l bilan birga yozish (4-sinf) kabi. Saylanma diktant o’quvchilarda imloviy
ziyraklikni o’stiradi.

Erkin diktantda o’quvchilarga mazmunni buzmay, gap tuzilishini o’zgartirish, bir so’zni unga
yaqin ma’noli so’z bilan almashtirish erkinligi beriladi. Diktant uchun 3-5 qismli matn tanlanadi.
O’qituvchi avval matnni bir marta ifodali 0’qib beradi, so’ngra matn mazmuni yuzasidan suhbat
o’tkazadi. Ayrim qoidalarni eslatadi. Keyin matnning bir qismi qayta o’qib beriladi, o’quvchilar
uning mazmunini yozadilar.

Erkin diktant imlo qoidalarini mustahkamlashga xizmat qilishi bilan birga, o’quvchilar nutqini
o’stiradi, fikrlash qobiliyatini rivojlantiradi.

Rasm diktant predmet rasmini yoki o’zini ko’rsatib o’tkaziladi: predmet rasmi ko’rsatiladi,
o’quvchilar uning nomini aytadilar va yozib vergul qo’yadilar, ish shunday davom etadi (Birinchi
so’z bosh harf bilan, qolganlari qoidaga ko’ra yozilishi eslatiladi). Rasm diktantda o’rganilgan
qoidani, ayniqsa, o’quv yili davomida o’rganiladigan imlosi qiyin so’zlarni to’g’ri yozishni
puxtalash, shuningdek, ularni o’quvchilar qanday o’zlashtirganliklarini sinash magsadi ko’zda
tutiladi.

O’qituvchi darsning magsadi va malakani shakllantirish ustida ishlash bosqgichini hisobga olgan
holda, diktantning barcha turlaridan izchillik bilan foydalanadi.

Bayon o’quvchilarning lug’atini boyitish, bog’lanishli nutqini o’stirishga qaratilgan orfografik
mashq turlaridan biri hisoblanadi. Bayon orfografik mavzularni o’rganishning yakunlovchi
bosqichida, o’quvchilar qoidalarni bilib olib, uni tatbiq qilishga o’rganganlaridan so’ngo’tkaziladi.
Bayon yozganda o’rganilgan imlo qoidalarini to’g’ri tatbiq etish ularning ongli o’zlashtirilganligini
ko’rsatadi.

Foydalangan adabiyotlar ro’yxati.

1. Jumayev M.E., Yuldasheva M.Yu., Mingbayeva B.U., Mamatova G.A., Levkina M.F.
Boshlang'ich ta’lim fanlarini o’qitish metodikasi O'UM. Nizomiy nomidagi TDPU huzuridagi
XTXQTUMOHM,, 2017.

2. Mirzaxmatova Sh., Po'latova D. Tabiatshunoslik darslarida interfaol ta'lim (Uslubiy
go'llanma) —T.: “Yangi asr avlodi”, 2011.

3. Mavlonova R.A, Sanaqulov X.R, Xodiyeva D.P Mehnat va uni o'qitish metodikasi. — T.:
TDPU, (O"quv qo'llanma) 2007.
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O’QUVCHILARIDA TABIATSHUNOSLIK TUSHUNCHALARNI SHAKLLANTIRISH
USULLARI

Raxmanova Muborak Bag’ibekovna
Urganch tumani 31-son maktab o‘qituvchisi
Telefon: +998 (99) 584 29 37
muborak.raxmanova 31 (@umail.uz
Rajabova Erkinay Salayevna

Urganch tumani 31-son maktab o‘qituvchisi
Telefon: +998 (97) 090 21 67

r.e.salayevna 090@inbox.uz

Annotatsiya: Ushbu maqolada tabiatshunoslik tushunchalarining klassifikatsiyasi,
tushunchalarini shakllantirish bosqichlari, umumiy, geografik va biologik tushunchalar hamda
tushunchalarni shakllantirish va rivojlantirish usullari yoritilgan.

Kalit so’zlar: Tabiatshunoslik tushunchalar, klassifikatsiya, umumiy tushunchalar, geografik
tushunchalar, biologik tushunchalar, ekskursiya, sintez, tahlil, taqqoslash, mavxumlashtirish,
konktetlashtirish, umumlashtirish yakka tushinchalar.

Boshlang’ich sinflarda tabiat to’g’risidagi bilimlar tarkibiga jonsiz tabiat jismlari va hodisalari,
o’simlik va hayvonlar, odam tanasining tuzilishi va salomatlikni muxofaza qilish, yilning fasllarida
qishloq xo0’jalik mehnati to’g’risida tasavvur va tushunchalar, oddiy jo’g’rofik tasavvur hamda
tushunchalar kiradi.

Atrofiolam bilan dastlabki tanishish ularning sezgi organlarining qabul qilishiga asoslanadi.
Olamni bilib olishning birinchi bisqichi-bolalarning barcha yangilarni qarab chiqishga iloji
bo’lsa ushlab ko’rishga qaratilgan tug’ma intilishdir. Shunga ko’ra dastlabki tasavvurlar va
tushunchalarni shakllantirishga o’quvchiga o’rganish ob’yekti bilan bevosita muloqotda bo’lish
imkoniyatini berishi kerak.

Ekskursiyalarda, kuzatishlar vaqtida o’quvchilar kundalik xayotning narsalarini gabul qilib,
ulargi o’xshashlik va tafovut belgilarini topadilar. Ularda oddiy tushunchalar shakllanadi. Fikrlash
jarayonida bolalarda aniq fikrlar vujudga keladi. Fikr bevosita gqabul qilish va tasavvurlar asosida
shakllanadi. Fikrlash faoliyati jarayonida bolalarda atrof olam to’g’risida tushunchalar shakllanadi.
Tushuncha ochib beriladigan fikrlar yig’indisi uning mazmunini tashkil qiladi. Tabiat jismlari
yoki ob’yektlarining birortasi to’g’risida bolalar qanchalik ko’proq fikr aytsalar, tushunchalar
mazmun jihatdan chuqurroq bo’ladi. Tabiatshunoslikni o’rganishda bolalar oladigan tushunchalar
jo’g’rofiy (umumiy, aloxida va yig’ma) va biologik (tur va avlod) tushunchalariga bo’linadi.

Tabiatshunoslik tushunchalari-bu umumiy muhim belgilari bilan birlashtirilgan ob’yektlar,
hodisalar, jismlarining butun guruhi to’g’risidagi umumlashtirilgan bilimlardir.

Tushunchalar tasavvurlardan farqglidir. Tasavvur- sezgi organlar faoliyatining, hotiraning yoki
tasavvur qilish mahsulidir. Tushuncha — tafakkur mahsuloti hisoblanadi. Tushunchalar gabul
qilinadigan va tasavvur etiladigan narsalar ustida fikr yuritish natijasida vujudga keladi.n Tushuncha
butun narsalar sinfiga taalugli umumlashgan mazmunni aks ettiradi. Tasavvurlar tushunchalarning
sezgili asosi hisoblanadi, biroq tasavvurlar bilan tushunchalar o’rtasida keskin chegara yo’q.
Tasavvurlar mazmunning boyib borishi, ularda narsalarning muhim xossalarini tobora ko’proq
aks ettirib borishi bilan umumlashadi va tushunchalarga aylanadi.

Tabiatshunoslikni o’rganishda bolalar Toshkent, Sirdaryo, Tyan-Shan tog’lari kabi yagona
tushunchalar; tog’lar, daryolar, shaharlar kabi umumiy tushunchalar; archa, qarag’ay, terak,
namatak, jasmin, oq quyon, kulrang quyon kabi tur tushunchalari; daraxt, buta, quyonlar va
boshqga avlod tushunchalari bilan uchrashadilar. Tabiatshunoslikni o’qitish jarayonida jo’g’rofiy
tushunchalarini biologik tushunchalar bilan bog’lanishiga e’tibor bermoq zarur.

Maktabda o’qishning birinchi yilida bolalar atrof olam bilan tanishish o’quv kitobidan ertak
va xikoyalarni o’qish, tabiatdagi kuzatishlar asosida o’simlik va hayvon organizmlari to’g’risida
umumiy oddiy tabiatshunoslik tushunchalarini oladilar. Kelgusi sinflarda ular tajribalar o’tkazishda,
kuzatishlar, ekskursiyalar, amaliy ishlar vaqtida tabiat to’g’risidagi konkret tushunchalarga ega
bo’ladilar.

Umumiy tushunchalarni shakllantirishda o’qituvchi: ob’yektlarni magsadga yo’nalgan holda
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qabul qilib olishlinishni tashkil qilishitabiat jismlari va hodisalari to’g’risida har bir yangi
tushunchani tahlil qilishi va barcha narsalarda, ilgari o’zlashtirilganlarda takrorlanadigan muhim
belgilarni ajratishi; ikkinchi darajali uncha muhim bo’lmagan barcha belgilarni mavhumlashtirish,
buning uchun uncha muhim bo’lmagan turlanadigan belgili, lekin muhim belgilarini saglagan
(lola va binafsha, boychechak va lola) narsalardan foydalanish lozim.

Tabiatshunoslik tushunchalarni shakllantirishda har xil operatsiyalar: sintez, tahlil, tagqoslash,
mavxumlashtirish, konktetlashtirish, umumlashtirishdan foydalanishga alohida ahamiyat berilish
kerak.

Yakka tushunchalar — bu yoki boshqa narsalarga, hodisalariga xos bo’lgan yakka belgilardir.
Agar umumiy tushunchalar atamalar bilan mustaxkamlansa, yakka tushuncha nomlar yoki shaxsiy
ism bilan ifodalanadi, chunki uning nomida boshqa ob’yekt bo’lmaydi. Yakka tushunchalarini
shakllantira borib, umumiy tushunchani ochishga alohida e’tibor berish lozim.

Tabiatshunoslik darslarida yakka tushunchalardan tashqari yig’ma tushunchalar ham
shakllanadi. Ular umumiy belgilarga ega bo’lgan yakka tushunchalardat tarkib topadi. Yig’ma
tushunchalarga kiradigan har bir yakka tushuncha o’zining individual hususiyatini saqlaydi.
Tabiatshunoslik tushunchalari bevosita qabul qilish- kuzatishlarga asoslanib, o’rganilayotgan
narsa yoki hodisa to’g’risida aniq va ravshan tasavvur hosil qilingan sharoitda to’g’ri bo’lishi
mumkin. Tushunchani birlamchi tarzda hosil bo’lishida ob’yektlar va kurgazma materialning har
xil turlari katta ahamiyatga egadir.

O’quvchilar tafakkurini rivojlantirmasdan, ularni fikrlash ishiga jalb qilmasdan turib
tushunchalarning o’zlashtirilishiga erishish mumkin emas. Tabiatshunoslik tushunchalarni
o’zlashtirishda predmetlararo bog’lanishlar (musiqa, o’qish, matematika, ona tili, mehnat, rasm)
katta ahamiyatga ega.

Predmetlararo aloqalardan muntazam ravishda foydalanish bolalarning ilgari olingan bilimlarni
go’llanishiga, o’quv faoliyatning barcha turlaridan mantiqiy bog’lanish o’rnatishga o’rgatadi.

O’qituvchi tushunchalar tarkibini bilib, ularni tashkil qiluvchi elementlari bo’yicha o’quvchilar
bilimini ob’yektiv baholashi mumkin. Tushunchalarni o’zlashtirishning qadrini bilish o’qituvchiga
o’qitishning borishini fahmlashga, bilimni o’zlashtirish jarayoniga to’g’ri rahbarlik qilishga yordam
beradi. Tushunchalarni ajratib o’qituvchi tegishli metodik uslublarni tanlaydi va qo’llanadi.

Foydalanilgan adabiyotlar ro’yxati

1. I.LNuritddinova “Tabiatshunoslikni oqitish metodikasi” T., 2005 yil.

2. V.M. Pakulova, V.I.Kuznetsova. “Tabiatshunoslikni o"qitish metodikasi”’. — M., Prosvere-
nie, 1990.

3. Petrosova R.A., Golov V.P., Sivoglazov V.I.Metodika obucheniya yestestvoznaniyu i ekolo-
gicheskoe vospitanie v nachalnoy shkole. — M., 1999.
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BOSHLANG‘ICH SINFLARNING CHET TILI DARSLARIDA ,,DAM OLISH
DAQIQASI” METODINI TASHKIL ETISH.

Baxtiyor Raxmatov Begmahammad o’g’li
Termiz davlat universiteti talabasi

[Imiy rahbar: Zamira Shirnazarova
Telefon ragami: +998978087787
baxtiyorbek.raxmatov(@mail.ru

Annotatsiya: Hozirgi kunda chet tilini o‘rganish dolzarb mavzuga aylangan.Kichik sinflardan
chet tili darslari o‘rganilmoqda.Pedagoglar dars jarayonida turli xil metodlardan foydalanishadi.
,Dam olish daqiqasi‘“ metodi eng ko’p tarqalgan metod hisoblanadi.Bu metod juda foydali.
Magqolamda keltirilgan fikrlar va xulosalar orqali bu metodning qanchalar foydali ekanligini ochib
berdim va sizlar ham dars jarayonida ushbu metoddan foydalanasiz degan umiddaman.

Kalit so’zlar:,,Dam olish daqiqasi‘“metodi,turli didaktik o’yinlar,aqliy hujum o’yinlari,
,Davom ettir* 0’yini, ,,Almashamiz‘ o’yini.

Siz kichik sinflarga dars o’tasiz ,ammo ular tez charchab qoladimi?Demak siz ,,Dam olish
daqgiqasi* metodidan unumli foydalanishingiz kerak.

Chet tilini o’rganish va o’rgatish juda murakkab,ayniqgsa, boshlang’ich sinflarga o’rgatish.
Ular yoshlari kichik bo’lgani uchun o’qishdan,yozishdan,yod olishdan tez zerikadi.Darsda faqat
mavzu o’tilib,turli murakkab mashqlar berilsa,o’quvchi juda tez zerikadi,charchaydi va qiziqishi
kamayadi. Shuning uchuntil o’rgatuvchilar boshlang’ich sinflarga dars o’tish jarayonida,,Dam olish
daqgiqasi‘‘ metodidan foydalanadilar.,,Dam olish daqiqasi‘‘metodi shunaqa metodki,u o’qituvchiga
ham,o’quvchiga ham bir xillikda positiv kayfiyat beradi.Ular orasida do’stonalik,erkinlik fikrini
bemalol bayon qilish kabi munosabatlarni o’stiradi.Bu metodning turlari ko’p.Masalan,qo’shiqlar
orqali jismoniy harakatlar qilish.Bu vaqtda o’quvchi miyasi chalg‘itish orqali dam oldiriladi,ammo
til o’rgatuvchi bu metod orqali ham turli yutuqlarga erishishi mumkin.Masalan, chet tilidagi
turli qo’shiglardan foydalanib qo‘shiq so’zlarining ma’nosiga qarab jismoniy harakatlar
qildiradi.O’quvchilar o’sha harakatlar orqali aytilyotgan so’zning qanday ma’noni anglatilishini
bilib olishadi.

Didaktik o’yinlar-turli tabiat hodisalarini 0’xshatish,hayvonlarni o’xshatish va shu kabi chigal
yozdi harakatlardir.Bu metoddan ko’p yoziladigan mashqglardan keyin foydalanilsa magsadga
muvofiq bo’ladi.

Aqliy hujum metodi.Bu metod ham ,,Dam olish daqiqasi‘“metodi ichiga kiradi.Oddiy
kichik koptokning o’quvchilarning bir biriga uzatishi orqgali yangi so’zlarni mustahkamlashda
foydalaniladi.Bir o’quvchi ikkinchi o’quvchiga koptokni uzatadi va yangi so’zlardan bitta aytadi,
ikkinchisi uchinchi o’quvchiga uzatadigan paytda yana bitta yangi so’z aytadi shu tarzda yangi
so’zlar tugaguncha davom etadi.

,Dam olish daqiqasi’metodidagi eng yaxshi foydali va samarali 0’yin bu-,,Davom ettir”
o’yinidir.1 o’quvchi yangi so’z aytadi,2 o’quvchi oxirgi harfiga boshqa yangi so’z aytadi,o’yin
o’quvchilar soni tugaguncha davom etadi.Bu didaktik o’yin qolganlaridan qiziq va foydali.Bu
o‘yin orqali o’quvchida og‘zaki nutq o’sadi,hozirjavoblikni o’rganadi,xotirasi kuchayadi.!

Yana bir qiziq o’yinlardan biri ,,Almashamiz*0’yinidir.Bu o’yinda bir gapning har bir
so’zi alohida qog’ozlarga yoziladi.Masalan:,,Ich gebe meinem kleinen Hund jeden Abend eine
fette Wurst.““O’quvchilar gapni grammatik tomondan to’g’ri tuzishi kerak bo’ladi.Gap to’g’ri
tuzilgandan keyin ular qo’llaridagi qog’ozlarni almashishadi va gapni tuzilish tartibini boshqa
ko’rinishda tuzishi kerak bo’ladi,ammo gapning ma’nosi o’zgarmasligi kerak.Masalan:,,Jeden
Abend gebe ich meinem kleinen Hund eine fette Wurst.,,Meinem kleinen Hund gebe ich jeden
Abend eine fette Wurst®....Shu tarzda o’quvchilar o’yinni davom ettiradi®>.Bu o’yin orgali
o’quvchilar chet tilida gaplarni grammatik jihatdan to’g’ri tuzishni o’rganadilar.

Dam olish daqiqasi orqali ham dam olib miya chalg’itiladi,ham turli yaxshi natijalarga erishiladi.
Bu metod eng samarali metoddir.

! Jumaniyozova M.Chet tilida ta’limiy o’yinlar.Toshkent 2004.
2 E,Lesniak.Stadtgyumnasium Detmold:Bewegungspausen wihrend des Unterrichts 2005.
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Foydalanilgan adabyotlar:

1. H.X.Avliyoqulov.Texnologiya pedagogi. Toshkent 2009.55-66-betlar.

2. O.Abullayeva.Pedagagek mahorat.-Toshkent 2011

3. M.Jumaniyoziva.Chet tilidan ta’limiy o’yinlar. Toshkent 2004.

4. Frithrjahrsakademie ,,Gesunde Schule2005.

5. E.Lesniak.Stadtgyumnasium Detmold:Bewegungspausen wihrend des Unterrichts.

6. Liitgeharm,R;Bewegungspausen und Bewegungsspall im Klassenzimmer,Kohl-Verlag,3.
Auflage 1999.

7. Kottman,L;Kiipper,D;Pack,R.-D.:Bewegungsfreudige Schule Hrsg.BEK,Bertelsmann
Stifung, GUVV Miinster.
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INFORMATIKA VA AXBOROT TEXNOLOGIYALARINI O'QITISHNING
ZAMONAVIY YONDASHUVLARI

Ruzmatova Dinora Kuranbayevna

Urganch shaxar 8-son IMI o‘qituvchisi
Telefon: +998 (97) 529 84 44

rk.dinora 8444@umail.uz

Atajanova Yayraxon Berdiyevna

Yangibozor tumani 26-son maktab o‘qituvchisi
Telefon: +998 (91) 437 10 22

ay.berdiyevna 26(@mail.ru

Annotatsiya: Ushbu maqolada informatika va axborot texnologiyalarini o'qitishning
zamonaviy yondashuvlari hamda zamonaviy o'quv multimedia majmualari haqida.

Kalit so’zlar: Informatika, axborot texnologiyalari, 0'quv multimedia majmualari, interaktiv
proyeksion tizim, kompyuter, interaktiv sensorli displey, simsiz grafik planshet, interaktiv so'rov
tizimi.

Informatika va axborot texnologiyalari fani dars samaradorligini oshirishda innovatsion
usullardan foydalanish muhim ahamiyat kasb etadi. Innovatsion ta'lim texnologiyalarning
asosly jarayoni: tashkil etish; hamkorlikda olib borish; takomillashtirish; tahlil qilish; qiyoslash;
umumlashtirish; xulosa chiqarish; boshqarish; nazorat etish; baholash kabilarni o'z ichiga oladi.

Dars jarayonini samaradorligini oshirish uchun: darslarda interfaol elektron didaktik vositalar,
multimedia ilovalar, audio vizual elektron darsliklar, immitatsion o quv vositalar, online muloqatlar
va boshqalardan foydalanish katta samara beradi. O'quv jarayonini tashkil etishda zamonaviy
innovatsion va axborot-

kommunikatsiya texnologiyalari sifatida zamonaviy o'quv multimedia majmualari (O"MM)
bilan ta'minlangan o quv xonalari bo'lib, u quyidagi rasmda keltirilgan. Zamonaviy innovatsion
o'quv multimedia majmua QOMO HiteVision qurilmasi bazasida yaratilgan bo'lib, uning
tarkibiga ultra gisqa fokusli QOMO interaktiv doska ham kiradi. O qituvchi stol-seyfiga aidio-
video qurilma, jumladan sensor terminalli boshqarishga mo’ljallangan hujjat o’quvchi kamera,
interaktiv planshet, taqdimot ko rsatuvchi kompter o rnatilgan.

Zamonaviy innovatsion O"MM maktab sinflari yoki ta’lim muassasalari o’ quv auditoriyalarini
jihozlash uchun mo'ljallangan. Zamonaviy innovatsion O"MMning bosh magsadi - 0" quv jarayoni
samaradorligi va maqgbulligini keskin oshirishdan iborat.

Zamonaviy innovatsion O'MM quyidagi funksional elementlardan tashkil topadi:

- interaktiv proyeksion tizim (multimediali proyektor i interaktiv doska);

- 0'qituvchi kompyuteri;

- universal stolli hujjat-kamera;

- interaktiv sensorli displey;

- simsiz grafik planshet;

- interaktiv so'rov tizimi;

- videomateriallarni ko rsatadigan ovoz beradigan tizim,;

- Flash-karta;

- sensor terminalni boshqarishga mo'ljallangan integrallangan tizim,;

- maxsus stol-seyf.

O’quv multimedia majmuani yuklash va o’chirishda ON/OFF tugmasidan foydalaniladi.

Majmuaning elementlari shunday tuzilganki, uning qo'shimcha komutatorning funksional
xizmatiga ehtiyoji yo'q. O'MMda ishlash va uni boshqarish o qituvchi ishini keskin yengilashuviga
olib keladi. O’'MMni boshqaruv sensorli terminal yordamida amalga oshiriladi.

Boshgaruv tizimining SmartControl® interfeys tizimi orqali kompyuterdan, kameradan,
noutbuk yoki DVD/VHS-pleerdan interaktiv doskaga ma'lumot chigarish mumkin. Bu o'z
navbatida o'qituvchi ishini keskin osonlashtiradi va o'qituvchiga O'MMni boshqaruvi haqida
bilimga ega bo'lmasdan, uni qo'shimcha o'rganishsiz boshqaruv imkoniyatini yaratadi.

O'MM asosida o' quv jarayonini tashkil etish:

- O'quvchilarda o' qishga qiziqishni orttirishi;
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- Ta'limning interaktiv xususiyati asosida o’ quvchilarning fikrlash qobiliyatlarini rivojlantirishi;

- O'quv materiallarini o'zlashtirilishining samaradorligini oshishi;

- Real holatlarda namoyish qilinishi qiyin, yoxud murakkab bo'lgan jarayonlarni modellashtirish
va kuzatish imkoniyatini berishi;

- O'quv materiallarining o'zlashtirilishi nafaqat darajasiga ko'ra, balki o quvchilar erishgan
mantiq va qabul qilishlari darajasiga ko'ra ham samarali bo'lishini ta’minlashi;

- O'quv-metodik ta'minotining samarali integratsiyasini ta'minlashi;

- O'quvchilarga mustaqil izlanish yo'li bilan materiallarni topish, o’rganish hamda muammoli
masalalarni hal etish orqali ularda ma’lum iqtidorini amalga oshirish ko nikmalarini shakllantirishi;

Axborot hamda ma’lumotlarni tahlil eta olish kabi malakalarni shakllanishi uchun sharoit
yaratishi kabi didaktik vazifalarni amalga oshiradi.

Foydalanilgan adabiyotlar ro’yxati

1.A.A.Abduqodirov, A.X.Pardayev. Masofali o’ qitish nazariyasi vaamaliyoti. Monografiya.-T.:
“Fan”, 2009. -145 bet.

2. A.A.Abduqodirov, R.Ishmuxamedov, A.Pardayev. Ta'limda innovatsion texnologiyalar
(ta’lim muassasalari pedagog-o'qituvchilari uchun amaliy tavsiyalar).-T.: Iste’dod, 2008.-180
bet.

3. A.A.Abduqodirov, Q.M.Karimov, [.A.Yuldoshev. Aniq fanlarni o'qitishda keys
texnologiyasidan foydalanish uslubiyoti. -T.: “Fan va texnologiya”, 2015.

4. Abduqodirov A.A., Astanova F.A., Abduqodirova F.A. Case-study uslubi: nazariya,
amaliyot va tajriba. -T.: “Tafakkur qanoti”, 2012. -134 bet.

5. B.X. Xodjayev. Innovatsion ta'lim texnologiyalari modulidan
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BOSHLANG’ICH SINFLARDA O’QUVCHILAR NUTQINI O’STIRISHDA
QO’LLANILADIGAN O’YINLAR

Salmatova Komola Abdugapparovna
Toshkent shahar Olmazor tumanidagi
I-maktabning boshlang’ich ta’lim o’qituvchisi

Annotatsiya: Mazkur maqolada boshlang’ich sinf o’quvchilarning nutqini o’stirishda qo’llanil-
adigan o’yinlar va ularning qo’llanilishi haqida fikr yuritilgan.

Kalit so’zlar: Nutq, boshlang’ich ta’lim, o’yin, o’qituvchi, o’quvchi, so’z, bolalar, kichik
guruh, garama — qarshi so’zlar, matn.

Nutq deganda so’zlash jarayoni va uning natijasi tushuniladi. Ma’lumki, so’zlashuv tili nutq
o’stirishning dastlabki bosqichi hisoblanib, u asta-sekin takomillashib boradi. So’zlashuv tili
esa o’qilgan matnlarni og’zaki hikoya qilishda namoyon bo’ladi. So’zlashuvga o’rganish barcha
darslar jarayonida amalga oshadi, lekin 0’qish darslari yetakchi ahamiyat kasb etishi kerak. Kichik
yoshdagi maktab o’quvchilariga ma’naviy kamolot ona tili darslari orqali mujassamlashadi. Ona
tili, shu jumladan, o’qish nutq o’stirish ta’lim — tarbiya jarayonidagi eng muhim vositalardandir.

O’quvchilarning og’zaki va yozma nutqlarini me’yorlashda, ularning mutanosibligini
ta’minlashda, milliy tilning tabiati va o’ziga xos xususiyatini belgilashda, ifoda va talaffuz
qonuniyatlarini aks ettirishda ohangdorlik, ya’ni qiroat bilan o’qishning amaliy ahamiyatini
o’stirish, adabiy til me’yori va mezonlariga rioya qilish, 0’qish, o’qish metodlarini takomillashtirish
yo’llarini izlash va eng qulaylarini amaliyotga tatbiq qilish zarur.

O’qituvchining turli fanlarni o’qitishdan maqgsadi o’quvchilarning nutq madaniyatini, nutq
ko’nikmalarini shakllantirish, ijodiy qobiliyatlarini taraqqiy ettirish kabi masalalarni o’z ichiga
oladi. O’qituvchi nutqi o’quvchilar uchun namunadir. O’quvchilarning nutqi ravon, tushunarli
bo’lishi uchun eng avvalo uning nutqidagi nugsonlarni bartaraf etishga e’tibor berish zarur.

To’g’r1 va ifodali gapirish har bir inson uchun hayotiy zarurat bo’lib qolgan hozirgi davrda
o’quvchilarning nutqini o’stirishda o’qituvchilar quyidagilarga alohida e’tibor berishlari kerak:

1.Boshlang’ich sinf o’quvchilarida nutq rivojining tarbiyasi individual uslubining haqiqiy
shaxsiy xususiyatlarini o’rganish va o’quvchilar nutqining ravonligini rivojlantirish. Boshlang’ich
sinf o’quvchilarida nutqning o’sishini mustaqil tahlil qilish, 0’zaro har tomonlama tavsifnomalar,
o’qituvchining kuzatishlari asosida amalga oshadi. Boshlang’ich sinf o’quvchilari orasida nutq
muomalasi haqida suhbatlar o’tkazish;

2. Nutqily muomaladagi kamchiliklarni aniqlash va ularni barham toptirish yuzasidan qilingan
ishlar: uyatchanlikni, tortinchoqlikni, muomala uslubidagi salbiy holatlarni yengish;

Tarbiyaviyjarayonnitashkil etishda, o’quvchilarnutqining o’stirilishida pedagogik muomalaning
jihatlari muhim rol o’ynaydi. Bu o’rinda, bir nechta bosqichlar ajratilib ko’rsatiladi.

Birinchi bosqich — bu 0’quvchini tarbiyaviy jarayon vaziyatidan xabardor qilishdir.

Ikkinchi bosqich — nutqiy muomala ob’ektining ya’ni o’quvchining diqqatini o’ziga jalb
qilishdir.

Uchinchi bosqich — nutqiy muomalani tashkil qilish, yangi materialni bayon qilish yo’nalishida
o’qituvchi o’quvchilarni bo’lajak muomalaga, yangi materialni tushuntirib berishga tayyorlaydi.

To’rtinchi bosqich — nutqiy muomalaning o’zaro ta’sir ko’rsatishi bo’lib, uning obrazi ko’rish
tizimi bilan birga borishi lozim.

Ma’lumki, o’qitish jarayonida pedagog o’quvchilar bilan individual holda nutqiy muloqotda
bo’ladi. Muloqot jarayonida boshlang’ich sinf o’quvchilari nutqida aniqlangan kamchiliklarni
tanqid qilishda ehtiyotkorlik talab qilinadi. Qo’pol tanbeh, noto’g’ri tanqid o’quvchilar o’rtasidagi
yaxshi muomalani buzishi, o’quvchini o’rinsiz ranjitishi mumkin. Shuning uchun ham o’qituvchi
nutqiy muomala qilishda pedagogik odob talablariga rioya qilishi, o’quvchilarning insoniy qadr-
gqimmatini, obro’sini saqlashga intilishi lozim. Boshlang’ich sinf o’quvchilari nutqini o’stirishda
yod oldirish, so’zlarning ma’nosini tushuntirish yoki qayta hikoya qildirish kabi usullardan
foydalanibgina qolmay, balki ular uchun qiziqarli faoliyat bo’lgan o’yinlardan foydalanish,
aynigsa, ko’zlangan magqsad, yuqori natijalarni qo’lga kiritishga katta yordam beradi. Chunki
o’yin kichik maktab yoshidagi o’quvchilar faoliyatida asosiy o’rinni egallaydi. Bolalarning yosh
va psixologik xususiyatidan kelib chiqib aytadigan bo’lsak, o’yin dunyoni va o’zlikni anglashda,

Maprt|2021 10-kucm TomxeHT
125



% V3BEKHMCTOHJIA WJIMHU-AMAJIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBIIMKA
@ 26-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH

bog’lanishli nutqni o’stirishda asosiy vosita hisoblanadi. Darslarda o’quvchilar zo’r qizigish bilan
ishtirok etadigan bir nechta o’yinlardan namunalar keltiramiz.

Qarama — qarshi so’zlar — bu o’yin mantiqiy tafakkurning hamda nutqning rivojlanishiga
yordam beradi. O’yinni individual tarzda ham, guruh bilan ham o’tkazish mumkin. O’yin sharti
quyidagicha: o’qituvchi bola yoki o’quvchiga bir so’zni aytadi, o’quvchi shu so’zning ma’nosiga
garama-qarshi bo’lgan so’zni topib aytishi kerak bo’ladi. Masalan, katta — kichik, issiq — sovugq,
achchiq — chuchuk, qorong’u — yorug’, keng — tor, uzoq — yaqin, baland — past va hakozo. Odatda
bolalar 0’yin boshida biroz qiynalishadi, aytilgan so’zga javoban antonim so’zni emas, sinonim
so’z bilan javob beradi. Masalan, katta — baland, uzun — uzoq. Ammo o’yinning mohiyatini
tushunib olganlaridan so’ng o’quvchilar yaxshi o’ynaydilar. O’yin bir necha marta o’tkazilgandan
so’ng o’quvchilar abstrakt tushunchalarni ham osonlik bilan tushunadilar va javob beradi. Shunda
o’quvchilarning nutqi ham rivojlana boradi.

To’rtinchisi ortigcha — bu 0’yin rasmlarsiz o’ynaladi. O’quvchiga bir guruhga kiruvchi uchta
predmet yoki boshqa guruhga mansub bitta predmet nomi aytiladi. Masalan, atirgul, boychechak,
binafsha, qo’ziqorin. O’quvchi ular orasidan ortiqchasini aytganidan so’ng undan fikrini asoslab
berilishi so’ralishi kerak. Bu o’yinlar o’quvchilarning tafakkuri rivojlanishiga yordam berishi
bilan birga nutqning o’sishiga ham yordam beradi. O’yin individual tarzda o’tkazilsa ham yaxshi
samara beradi. Guruhda musoboqa ko’rinishida o’tkazilsa o’quvchilarning qiziqishi yanada ortadi.

O’zarobog’liglik—o’quvchilarga rasmli kartochkalar tarqatiladi. Ular kartochkalar bilan tanishib
chiggach, o’quvchi rasmdagi predmet haqida gapirib beradi. Masalan, bu olma. Olma bog’da
o’sadi. U meva hisoblanadi. Uni barcha insonlar yaxshi ko’rib iste’mol qiladi. Keyin ikkinchi bola
ham o’zidagi predmet haqida gapiradi va o’zidagi predmet bilan birinchi o’quvchidagi predmetni
o’zaro bog’ligligini aytadi.

Masalan, bu quyosh. Quyosh chigsa havo isiydi. Uni o’quvchilar yaxshi ko’rishadi. Quyosh
isitib tursa olma va boshga mevalar pishadi. Keyin uchinchi o’quvchi o’zidagi predmet haqida
gapiradi va ikkinchi boladagi predmet bilan o’zidagi predmet orasidagi bog’liglikni topishi kerak
bo’ladi. O’yin shu tartibda davom etadi.

Safar — o’quvchilarga maktabdan yoki uylaridan ma’lum bir joygacha bo’lgan yo’lni tasvirlash
topshirig’i beriladi. O’quvchilar bir necha kun davomida ob’ektni mustaqil kuzatadilar va uni
og’zaki tasvirlab beradilar. Sinchkovlik, ziyraklik, kuzatuvchanlik, atrof-muhitga digqat-e’tibor
talab etiladigan bu 0’yin vositasida Vatanni sevish, tabiatga muhabbat, atrofga e’tiborli bo’lish
hislarini tarbiyalash mumkin. Bundan tashqari mazkur o’yinlardan foydalanganda o’quvchilarning
nutqi rivojlanadi, lug’at boy’ligi yanada ortadi, mustaqil fikrlash malakasi shakllanadi.

Yugqorida keltirilgan ta’limiy o’yinlar o’quvchilarning darsda faolligini oshirish birga bilimlarni
o’zlashtirish jarayonini yengillashtirish va mustahkamlash, nutq o’stirishga yo’naltirilgan har bir
mashg’ulotni tashkil etishga xizmat qiladi.

Foydalanilgan adabiyotlar ro’yhati

1. Ziyayeva M. Boshlang’ich sinflarda o’quvchilar nutqini o’stirish. IMK. Toshkent 2010-yil.

2. Ochilov M. Yangi pedagogik texnologiyalar. 2000-yil. 3. Boshlang’ich ta’lim jurnali. 2007-
yil, 9-son.
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BOSHLANG‘ICH SINFDA PISA TADQIQOTLARIDA MATEMATIK
SAVODXONLIKNI BAHOLASHNING METODOLOGIK ASOSLARI

Sattorova Muxayyo Musurmonqulovna
Sirdaryo viloyati Guliston tuman
Nel6 umumta’lim maktab boshlang‘ich sinf o‘qituvchisi

Annotatsiya: Ushbu maqolada boshlang‘ich sinfda pisa tadqiqotlarida matematik
savodxonlikni baholashning metodologik asoslari va matematika fanini o‘qitishda qo‘llaniladigan
metodlar, vositalarni mazmunan yangilash, to‘ldirish, innovatsion texnologiyalarga oid metodik
qo‘llanmalar, tavsiyalar yaratish, bu orqali ta’limda samaradorlikka erishish yo‘llarini ishlab
chiqish bugungi kunning dolzarb muammolaridan biri ekanligi va intellektual rivojlantirish
masalalari hususida muloxaza yuritilgan.

Kalit so‘zlar: Ta’lim, matematika, dars, innovatsion texnologiya, baxolash, metodologiya.

O’zbekiston Respublikasi Xalq ta‘limi tizimini 2030- yilgacha rivojlantirish konsepsiyasida
umumiy orta va maktabdan tashqgari ta‘limni tizimli isloh qilishning ustuvor yunalishlari
belgilangan. Unga asosan 2030-yilga kelib mamlakatimizning PISA - oquvchilar savodxonligini
baholash xalqaro dasturi reytingida jahonning birinchi 30 ta ilgor mamlakatlari qatoriga kirishiga
erishish, o’quvchilarning umumiy funksional savodxonlik darajasini baholashga yo’naltirilgan
ta‘lim sifatini baholashning milliy tizimini yaratish dozarb vazifalar sifatida qo’yilgan. PISA
tadqiqotlarining nufuzi va unda gatnashuvchi davlarlar soni borgan sari oshib bormogqda.
2021- yilgi tadqiqotlarda 88 ta davlatning gatnashishi kutilayapti. Ular gatorida O‘zbekiston
Respublikasida ham bu tadqiqot ilk marotaba o‘tkazilmoqda. O‘zbekiston 2021-yilda asosiy
yo‘nalishlar: matematika, o‘qish va tushunish, tabiiy fanlar bo‘yicha hamda ilk bor o‘tkazilayotgan
—XKreativ savodxonlik bo‘yicha tadqiqotlarda ishtirok etadi. Ta’limning bugungi vazifalaridan
yana biri o‘qituvchilarga metodik yordam berib, ularni zamonaviy bilim berish bilan qurollantirish
zarur. Buning uchun, xususan matematika fanini o‘qitishda qo‘llaniladigan metodlar, vositalarni
mazmunan yangilash, to‘ldirish, innovatsion texnologiyalarga oid metodik qo‘llanmalar, tavsiyalar
yaratish, bu orqali ta’limda samaradorlikka erishish yo‘llarini ishlab chiqish bugungi kunning
dolzarb muammolaridan biridir. PISA tadqiqotlarida o‘quvchilarning matematik tayyorgarligini
baholashda quyidagi uch jihatga alohida e‘tibor qaratiladi: - topshiriglarning o‘quvchilarning
kundalik hayotdagi qiziqishlari va ehtiyojlariga mosligi; - muammoli vaziyatlarning hayotiyligi;
- matematikani qo‘llash bosqichlarining faqat ayrimlarini emas, balki barchasining to‘liq qamrab
olinganligi, ya‘ni bu jarayonning bir qisminigina bajarish (masalan, tenglamani yechish, algebraik
ifodani soddalashtirish) emas, balki masalani tushunish bosqichidan boshlab, uni matematik tilda
ifodalash, yechish va yechimni talqin qilishgacha bo‘lgan barcha bosqichlarning hammasini gamrab
olinganligi. Boshlang’ich sinfda Matematik savodxonlik — bu shaxsning turli hayotiy vaziyatlar va
masalalar ustida matematik mulohaza yuritish, berilgan muammoni matematika yordamida ifodalay
olish, muammoni yechishda matematikani qo’llay olish va olingan natijalardan muammoning
yechimini talqin qilish va baholashda foydalana olish qobiliyatini o’rgatish kerakdir. PISA-2021
tadqiqotlarida boshlang’ich sinfda matematika fanining mazmun sohalarining har biriga bittadan
quyidagi yangi mavzular kiritilgan bo’lib ularga alohida e‘tibor qaratish lozim bo’ladi. Kompyuter
yordamida modellashtirish: miqdorlarni o’Ichashda qo’llaniladigan mos o’lchov usullari asosida
yaratilgan kompyuterdagi simulatsion o’quv qurollari, kalkulyator va o’lchov asboblaridan
foydalanish, natijasi ko’p omillarga bog’lig muammolarni maxsus kompyuter simulatori yordamida
yechish. Umumta’lim maktabining boshlang‘ich sinflarida da matematika fanining o‘rni beqiyosdir.
Mantiqiy va erkin fikrlovchi, dunyoqarashi keng, ijjodiy va badiiy tafakkurga ega shaxsni kamol
toptirish ona tili fanining bosh magsadidir. Zero, dars — mugaddas! Demak, maqsad bitta, u ham
bo‘lsa, o‘quvchilarga berilayotgan ta’lim-tarbiya sifatini oshirib, ularda kommunikativ salohiyatni
shakllantirish, mustaqil hayotda o‘z fikriga, 0‘z so‘ziga ega bo‘lgan vatanimiz ertangi kunini
dadil davom ettirib, yuqori marralar sari intiladigan yoshlarni tarbiyalashdan iborat. Pedagogik
texnologiyalarning magsadi o‘qituvchi va o‘quvchining belgilangan maqsadga hamkorlikda
erishishlarini ta’minlashdir. O‘quv jarayonida o‘quvchilar mustaqil fikrlab, ijodiy ishlab, izlanib,
tahlil etib, o‘zlari xulosa qila olsa, ko‘zlangan maqgsad amalga oshadi. O‘qituvchi o‘quvchilarning
faoliyati uchun imkoniyat va sharoit yarata olishi o‘qitish jarayonining asosi sanaladi. Har bir
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dars, mavzu, o‘quv fanining o‘ziga xos texnologiyasi bor. Matematika darslarida o‘quvchilarning
matematik savodxonligini mustahkamlash maqgsadida misol masala echish yuzasidan bir qancha
qiziqarli topshiriglar berish mumkin. O‘quvchi faoliyatining yuqori darajadagi ko rsatkichi, o‘quv-
biluv faoliyatini tashkil etishi, iroda va faoliyatning o‘quvchi ongining predmetiga aylanishdir.
Bu magsadni amalga oshirish uchun, avvalo, ta’lim beruvchi magsadga eltuvchi usullarni tanlay
bilishi, o‘quv-tarbiyaviy jarayon yaxlitligini ta’minlashi lozim.

Xulosa qilib aytganda, matematik savodxonlik o’quvchilarning mustaqil, o’zini boshqarish,
rivojlanishiga yordam beradi va o’quvchining hayotda faol ishtirok etish imkoniyatini kengaytiradi.
Asosiysi, u o’quvchilarning kommunikativ ko’nikma va malakalarini rivojlantirishga va ular
o’rtasidagi konkret muloqotni o’rnatilishiga yordam beradi, xisob-kitob bilan ishlashga o’rgatadi.
Darslarni bunday tashkil qilish, ya’ni dars jarayonini axborot-kommunikatsion texnologiyalar
orqali tashkil etish 0’ziga xos sifat va samaradorlikni ta’minlaydi va darsning sifat, samaradorligiga
javob beradi.

Foydalanilgan adabiyotlar

1. G‘ulomova M.X., Sobirova N.K. YAngi innovatsion texnologiya yordamida ta’lim
samaradorligini oshirish usullari — T.: 2009

2. PISA 2021 Mathematics Framework (first draft), 45th meeting of the PISA Governing
Board, 23-25 April 2018 Stockholm, Sweden.

3. Pedagoggika B. Ziyomuhammadov. T. 2017 y.
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SHAXSNING INDIVIDUAL PSIXOLOGIK XUSUSIYATLARI

Seyitmuratova Adiba Setmuratovna

Xonga tuman 18-son maktab amaliyotchi psixologi
Telefon: +998 (99) 505 29 54

s.a.seyitmuratova 18@inbox.uz

Karimova Aziza O’ktamovna

Urganch tuman 27-son maktab amaliyotchi psixologi
Telefon: +998 (93) 93 743 67 97

aziza o’ktamovna27@inbox.uz

Annotatsiya: Ushbu maqolada shaxsning individual psixologik xususiyatlari ya’ni sezgi, idrok,
xotira, tasavvur, tafakkur, hissiyot, temperament va ularning turlari haqida ilmiy ma’lumotlar
yoritilgan.

Kalit so’zlar: Psixika, sezgi, idrok, tafakkur, hissiyot, iroda, xotira, diqqgat, nutq, faoliyat,
emotsiya, iroda, temperament, sangvinik, xolerik, flegmatik, melanxolik

Psixologiya-lotincha «psyuxe» - ruh, jon, «logos» - fan, ta’limot degan so'zlardan olingan bo'lib,
ruh, jon haqidagi fan degan ma'noni anglatadi. Psixologiya faniga beriladigan ta'riflar ham juda
xilma-xil bo’lib, shulardan ayrimlarini ko'rib chigadigan bo’lsak faktlar, ularning qonuniyatlari
va psixika mexanizmlari haqidagi fandir. Ko rinib turiptiki, barcha ta'riflarda ham psixika haqida
so'z bormoqda. Xo'sh, psixika nima?

Psixika lotincha psyuxe so'zidan kelib chiggan bo'lib, ruh, jon degan ma'noni bildiradi. Psixika
sezgi, idrok, tafakkur, hissiyot, iroda, xotira va boshqa shu kabi tushunchalar bilan guruhlarga
ajratilib, hammasi birgalikda kishining psixikasi, kishining ichki dunyosi, uning ruhiy hayoti va
hokazolar deb ham ataladigan tushunchalarni hosil qgiladi. Bundan tashqari biz amaliyotda psixik
hodisalar, ruhiy hodisalar degan iboralarga ham juda ko'p duch kelamiz.

Shaxs psixik jarayonlari: Bilish sohasi: digqat, nutq, faoliyat;

Bilish jarayonlari: sezgi, idrok, xotira, tasavvur, tafakkur;

Emotsional-irodaviy sohasi: emotsiya, iroda;

Individual-psixologik xususiyatlari: temperament, xarakter, qobilyat.

Bilish sohasi

Diqgqat - idrokning u yoki bu ob’ektga ixtiyoriy yo naltirilishi.

Nutq - bu muayan qoidalar asosida yaratilgan til organi orqali insoniy muloqotni tarixiy
shakllangan formasi. Nutq jarayoni bir tomondan fikrlarni lingvistik vositalar bilan shakllantirilishi,
ikkinchi tomondan esa tilshunoslik konstruksiyalari va ularning tushunchalarini idrok etishni
nazarda tutadi.

Faoliyat - bu sub’ektning (tirik mavjudotning) ob’ekt bilan (atrofdagi borliq) faol hamkorlik
jarayonidir. Vogelikka nisbatan faol munosabat bildirishning shunday bir shaqlidirki, u orqali kishi
bilan uni qurshab turgan olam o’rtasida real bog’lanish hosil gilinadi. Bilish jarayonlari:

Sezgi - odamning real yoki abstrakt ob’ektlarga sub’ektiv munosabatini ifodalovchi hissiy
jarayoni. Sezgi deb sezgi a'zolarimizga bevosita ta'sir etib turgan narsa yoki hodisalarning ayrim
sifat va xossalarining ongimizda aks ettirilishiga aytamiz.

Idrok - Sezgi a'zolariga bevosita ta'sir etib turgan narsa va hodisalarning kishi ongida
butunligicha aks ettirilishi idrok deyiladi. Idrokning sezgidan farqi, narsalarni umumlashgan
holda, uning hamma xususiyatlari bilan birgalikda aks ettirilishidir.

Xotira - Individning o'z tajribasini esda olib qolishi, esda saqlashi va keyinchalik uni yana esga
tushirishi xotira deb ataladi.

Tasavvur (grek. pavtacio - «tasavvury) - individ yoki guruh jamoasi tomonidan realikka to*g'ri
kelmaydigan, lekin ularning orzu istaklarini bildiradigan jarayon.

Tafakkur - Tafakkur vogelikni umumlashtirilgan holda, qonuniy bog lanishlarni so'z va tajriba
vositasida aks ettirishdir. Narsa va hodisalar rivojlanish qonuniyatlarini aniqlash bilan odam, tabiat
va kishilik jamiyati taraqqiyotini boshqarish imkoniyatiga ega bo'ladi.

Shaxsning hissiy irodaviy sohasi:

Hissiyot ( lot. emoveo - hayajonlantiraman) -ob’ektiv dunyodagi mavjud yoki noma'lum bo'lgan
vaziyatlarga sub ektiv baholovchi munosabatni ifoda etadi. Iroda -insonning fikrlash jarayonlari
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orqali qaror gabul qilishi, hamda qabul qilingan qaror asosida o'z xarakatlarini yo'naltirish.
Shaxsning individual xususiyatlari deganda shaxsning bir biridan farq qilishiga imkon beradigan
quyidagi xususiyatlari tushuniladi: temperament, xarakter, qobiliyat.

Temperament lotincha temperamentum - narsalarning tegishli nisbati degan so’zdan olingan.
Temperament haqida dastlab eramizdan oldingi V asrda yashagan vrach Gippokrat, eramizdan
oldingi II asrda yashagan Galen, X asrda yashagan Ibn Sino va boshgalar o'z qarashlarini
bildirganlar. Galen birinchi bo'lib temperamentning kengaytirilgan tasnifini berib, uning 13 turini
sanab o'tgan. Keyinroq vatandoshimiz Ibn Sino temperamentni mizoj deb atab, uning issiq va
sovuq turini, bu odamning rangi, qonining miqdori, quyuq yoki suyuqligiga bog'ligligini aytgan.
Hozirgi kunda temperament oliy nerv tizimi va uning xillari bilan bog’ligligi asos qilib olinib, 4
tipt borligi qabul qilingan. Bu holda temperamentning antik davr klassifikatsiyasiga nomi bilan
o xshash bo’lishi gabul gilingan.

Sangvinik - qon so'zi bilan bog'liq bo'lib, serharakat, kuchli ta'sirlanish, muvozanatsiz bo'lish
nazarda tutiladi. harakatchan, muvozanatli tip. Yangi shart sharoitga tez moslashadi, tez ishga
kirishib tez soviydi, 0’z o'rnini, rolini tez almashtiradi,beg araz, kek saqlamaydigan tip. («Bir qop
yong og»).

Xolerik - sariq o't organizmda ustun miqdorda bo’lishi asos qilib olinib, ta'surotni tez qabul
qilib olish, kuchli qo'zg olish, terisiga sig'maydigan shoshkaloq odam xususiyati hisoblanadi.
«Jangovar, jo'shqin, oson va tez ta'sirlanadigan tip». (I. P. Pavlov). Chaqqon, tez harakat qiladi,
qattiq va tez gapiradi, o' zini tutib turishi qiyin, bazan xato javob gaytaradi.

Flegmatik - organizmda shilimshiq modda flegma miqdori ko'pligi bilan ifodalanadi. Bu
tipdagi odam ta'surotni bir muncha sekin qabul qiladi, ishga shoshilmay kirishadi, lekin ishni
puxta, oxiriga yetkazib bajarishga layoqatli tip. Hissiyotlari sekin paydo bo'ladi, ammo barqaror
va davomli bo'ladi. U vazmin va yuvosh, uning jahlini chiqarish qiyin, lekin jahli chigsa to xtatish
ham qiyin, gasoskor, ginachi.

Melanxolik - qora o't migdori bilan bog'liq deb hisoblanadi. Bu tipdagi odam «og'ir karvony,
«tepsa tebranmasy, atrofida sodir bo’layotgan hodisalarga va odamlarga logayd, «dunyoni suv
bossa, tupig'iga chigmaydigany tip. Antik davr psixologiyasidagi bu turlar keyin yana ko'p marta
tadbiq qilinib, yana shu to'rt tip nomi saqlanib qolgan. Reaksiyalari ko'pincha qo’zg ovchining
kuchiga to'g'ri kelmaydi, logayd, lanj, o'zini tez yo'qotib qo'yadi, biror ishda tashabbuskorlik
ko rsatmaydi. Hissiyotlari juda sekin paydo bo’ladi.

Foydalanilgan adabiyotlar ro’yxati

1. Nishonova Z.T., Alimova G.K. Bolalar psixologiyasi va psixodiagnostiasi T.: TDPU 2017 —
264 b.

2. G oziyev E. Ontogenez psixologiyasi Nazariy- eksperimental tahlil T.: Noshir 2010. —356 b.

3. Do’stmuhamedova Sh.A., Nishonova Z.T.va boshqalar Yosh davrlari va pedagogik
psixologiya T.: Fan va texnologiyalar 2013 — 343 b.

4. Shapovalenko I.V. Vozrastnaya psixologiya (Psixologiya razvitiya i vozrastnaya psixologiya):
uchebnik dlya studentov vuzov. — M.: Gardariki, 2007. — 349 s.
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BOSHLANG‘ICH SINF O‘QUVCHILARINING MA’NAVIY-AXLOQIY DUNYOSINI
BOYITISHDA SINFDAN TASHQARI O‘QISHNING AHAMIYATI

To‘raqulov Igboljon

Farg‘ona viloyati XTXQTMOHM
Maktabgacha, boshlang‘ich va maxsus ta’lim
metodikalari kafedrasi o‘qituvchisi

tel: +99890 165-58-61

Annotatsiya. Mazkur maqolada sinfdan tashgari o‘qishning magsadi, o‘qish malakalarini
takomillashtirish usullari, boshlang’ich sinf o’quvchilarida ma’naviy-axloqiy sifatlarni
shakllantirish omillari tadqiq etilgan.

Kalit so’zlar. Sinfdan tashqari o’qish, malaka, kitob mutolaasi, ertak, kitobxon.

Bugungi kunda boshlang‘ich sinf o‘quvchilarida kitobxonlik madaniyatini shakllantirish,
ularning ma’naviy-ruhiy dunyosini boyitish, intellektual salohiyatini oshirishda kitob mutolaasi
muhim ahamiyat kasb etadi. Bunda sinfdan tashqari o‘qish mashg‘ulotlarining olib borilishi
bola galbida kitobga muhabbatni uyg‘otadi.

Sinfdan tashqari o‘qishning maqgsadi o‘qish malakalarini takomillashtirish, kitob tanlay
oladigan, muntazam kitob o‘qiydigan, o‘qilgan kitobni to‘g‘ri baholay oladigan ongli kitobxonni
tarbiyalashdir.

Ma’lumki, umumta’lim maktablarida 1959-yildan boshlab maxsus sinfdan tashqari o‘qish
darslari tashkil etilgan. Sinfdan tashqari o‘qish darslari 1-2-sinflarda haftada 1 marta, 3-4-sinflarda
2 haftada 1 marta o‘tkaziladi. Savod o‘rgatish jarayonida esa haftadagi oxirgi alifbe darsining 17-
20 daqiqasi ajratiladi. Sinfdan tashqari o°qish darslarida badiiy va ilmiy-ommabop asarlar mustaqil
ravishda va izchil o‘qib borilsagina, o‘quvchi dunyoqarashini shakllantirish va kengaytirishga
xizmat qiladi’.

Sinfdan tashqgari o‘qish darslarining asosiy vazifasi o‘quvchida badiiy kitoblarni o‘qishga havas
uyg‘otish, o‘qigan kitoblari yuzasidan kundalik yurita olishga o‘rgatish, bolalar adabiyotining
mashhur adib hayoti va ijodi bilan elementar tarzda tanishtirish hisoblanadi. Bundan tashqari,
o‘quvchining mustaqil o‘qish malakalarini ham tarbiyalaydi. Buning uchun mustaqil bajarishga
yo‘naltirilgan topshiriqlar berish, qiziqarli mashq turlaridan foydalanish, eng yaxshi insholarni,
tagrizlarni, yozuvchi haqida to‘plangan ma’lumotlarni o‘qitish, ,,Tez aytish”, ,,Topishmoqlar
topish”, ,,Ifodali o‘qish”, “Maqollar aytish musobaqasi”, ,,Ertak to‘qish”, ,,Bilimdonlar anjumani”
kabi ko‘rik-tanlovlar tashkil qilish, muayyan mavzular bo‘yicha savol-javoblar uyushtirish, o‘yin
tarzidagi ish turlaridan foydalanish zarur. O‘qilgan asarlar yuzasidan suhbatlar o‘tkazish, ,,Kitob
haftaligi” tashkil etish, asarlar asosida kichik insholar yozishni mashq qilish yaxshi samara beradi.

Sinfdan tashqari o‘qish sinfda o°qish bilan uzviy bog‘liq ravishda uyushtiriladi. Sinfda o‘qish
sinfdan tashqari o‘qish uchun zarur bo‘lgan o‘qish malakalarini shakllantiradi, o‘quvchilarning
o‘qigan asarini tushunishga o‘rgatadi hamda lug‘atini boyitadi. Sinfdan tashqari o‘qish qiziqarli va
o‘ziga jalb etadigan faoliyat bo‘lib, bolalarning bilim doirasini boyitadi, qiyoslash uchun material
beradi. Sinfda o‘qish - hayotga tayyorlash vositasi, sinfdan tashqari o‘qish esa hayotning o‘zidir.

Hozirgi paytda boshlang‘ich sinf o‘quvchilari uchun sinfdan tashqari o‘qishga mo‘ljallangan
,,Kitobim- oftobiin” (1-3-sinflar uchun) nomli qo‘llanmalar ham chop etilgan. Sinfdan tashqari
o‘qish darslari o‘quvchilarda mustaqil kitob tanlash va o‘qish malakalarini shakllantiradi. Sinfdan
tashqari o‘qish uchun kitob tanlashda quyidagi tamoyillarga amal qilinadi:

Birinchidan, o‘zbek va jahon bolalar adabiyoti yozuvchilari asarlarini tavsiya etish. Bunda
o‘zbek va jahon bolalar adabiyotining nodir namunalarini tavsiya etish zarur.

Ikkinchidan, kitob tanlashda tarbiyaviy maqsad ko‘zda tutiladi. Bunda o‘quvchilarga
vatanimiz o‘tmishi, mustaqillik uchun kurash, xalq qahramonlari, xalq turmushi; oilada,
maktabda va jamoat joylarida o‘zaro munosabatlarda yuzaga keladigan axloqiy muammolar;
tabiat va uni asrab-avaylash haqidagi kitoblar tavsiya etiladi.

Uchinchidan, kitob tanlashda asarlar janri va mavzusining xiima-xilligi e‘tiborga olinadi.
Boshlang‘ich sinf o‘quvchilariga asosan topishmoq, maqol, kichik hikoyalar, ertak, she‘r, masal

' Qosimova K. v.b. Ona tili 0’qitish metodikasi. T.: 2017
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kabi janrdagi asarlar tanlansa maqsadga muvofiq bo‘ladi.

To‘rtinchidan, kitobning o‘quvchilar yoshi va saviyasiga mosligi hisobga olinadi. Bunda
boshlang‘ich sinf o‘quvchilarining yoshi va psixofiziologik xususiyatlari muhim o‘rin tutadi.
I-sinfda kichik hikoya va ertaklarni o‘qish tavsiya etilsa, 2-4-sinflarda mavzular doirasi
kengaytirilib, kundalik turmushda ro‘y berayotgan turli vogea-hodisalar tasvirlangan asarlar,
gazeta va jurnallardagi kichik hajmli xabariarni o‘qish ham tavsiya etilishi mumkin.

Beshinchidan, kitob tanlashda o‘quvchilarning shaxsiy qiziqgishi va mustaqil o‘qishi hisobga
olinadi. Bunda o‘quvchilar o‘ziga qiziqarli bo‘lgan o‘zbek va xorijiy bolalar adabiyoti
yozuvchilarining asarlarini o‘zi tanlashi muhim ahamiyatga ega.

Oltinchidan, kitob tanlashda mavsumiy tamoyilga amal qilinadi. Umuman olganda, kitobni
to‘g‘ri tanlash sinfdan tashqari o‘qish muvaftaqiyatini ta’minlashniag muhim shartidir.

Xulosa qilib aytganda, sinfdan tashqari o‘qish mashg‘ulotlarining o‘ziga xosligi har bir bola
qalbini kitobga oshno qilish, ularda kitobxonlik madaniyatini shakllantirish, kitobni mulohaza
qilib, undan zavqlanib o‘qishga o‘rgatishdir. Buyuk olmon adibi Herman Hessening ta’biri
bilan aytganda: “Mulohaza qilmay kitob 0‘qimoq—xushmanzara tabiat qo‘ynida ko‘zni yumib
sayr etmoqdek gap”.

Foydalanilgan adabiyotlar ro‘yxati:
1. Qosimova K. v.b. Ona tili o’qitish metodikasi. T.: 2017
2. Abdugayum Yo'ldoshev.//Mo’jizani kim yaratadi ?// “Tafakkur” jurnali, 3- son, 2015-yil
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EKSTREMAL VAZIYATLARDA AHOLIGA PSIXOLOGIK XIZMAT KO’RSATISH

To’ymurodov Abdurahmon Shuhrat o’g’li,
Buxoro Davlat Unversititi magistranti

tel: +998912447213
abdurahmontuymuradov(@gmail.com

Annatatsiya: Har birimiz qachondir hayot tasodiflariga duch kelganmiz. Ko‘pincha, bunday
holatlar keskin tus olib, yaqinlarimiz yoki o‘zgalarning yordamisiz ruhiyatimizda kechayotgan
hissiyotlarni yenga olmaymiz. Aynigsa, qadrli insonlarimizning vafoti, yaqinlar bilan
munosabatlarning buzilishi, ajrashish holatlari bunga misol bo‘la oladi. Bunday vaziyatlarda,
tushkunlikka tushgan insonlar turli dori vositalarni yoki spirtli ichimliklarini ist’emol qilishni afzal
ko‘rishadi. Uzoq vaqt davom etadigan kuchli emotsional bosim va mudhish kechinmalar turli xil
psixosomatik va fiziologik buzilishlarga olib keladi va albatta bunday hollarda psixologik xizmat
ko’rsatish zarur. Ushbu maqolada aynan mana shunday ekstremal vaziyatlarda psixologik xizmat
ko’rsatish bayon etilgan.

Kalit so’zlar: psixosomatik va fiziologik buzilish, stress, psixoterapiya, ekstremal vaziyat,
tamoyillar, psixodiagnostika, psixotexnika, ruhiy holatlar.

Barchamizga ma’lumki, o‘tgan yillar oralig’ida yirik, tabiiy hamda texnogen tusdagi favqulodda
vaziyatlar sodir bo‘lib kelmoqda. Shunga qaramasdan, ilm-fanda ekstremal inqiroz va favqulodda
holatlarni to‘liqg gamrab oladigan tushuncha hanuzgacha kiritilmagan. Bunday keskin va kutilmagan
holatlarda, vaziyatga nafagat ob’ektiv baho berish, balki insonlarni bunday holatni tushunib
yetishlari, anglashlari vaularning xulqg-atvorinazarda tutilishi darkor. Insonlar, favqulodda vaziyatga
to‘g‘ridan-to‘g‘ri guvoh, sababchi yoki jabrlanuvchi sifatida bu kabi holatlarga uzviy bog‘liq
bo‘ladi. Aynan shu sababli, odamlarning keskin holatlarga tushishiga javoban, ularda psixologik
kechinmalarni yuz berishini inobatga olish zarur. Shu sababli psixologik yordam ko‘rsatishning
asosiy vazifasi favqulodda vaziyatlar ogibatida negativ holatlarning oldini olish, yangi sharoitga
moslashuv jarayonini anglash, shaxsning adaptiv va kompensator resurslarini aktivlashtirish kabi
ishlarni amalga oshiradi. Jabrlanuvchilarga samarali psixologik yordam ko‘rsatish natijasi bu —
ekstremal, noodatiy vaziyatlarda insonning ruhiy holatini normallashtirishdir.

O’tkir stress sharoitida bo’lgan odamlarga shoshilinch psixologik yordam ko’rsatiladi. Chunki
bu holatlarda farovonlik va psixoemotsional holatning keskin yomonlashishi bilan chalkashlik
hissi, vahima reaksiyalari (ko’pincha mantigsiz yo’nalish) ustunligi, xulg-atvorning axloqiy
normativligining pasayishi, faoliyat samaradorligi darajasining pasayishi bilan tavsiflanadi
va bunga turtki, depressiv tendentsiyalar, diqqat va xotira funktsiyalaridagi ba’zi o’zgarishlar
(so’rovda qatnashganlar, shu kunlarda nima qilganlarini aniq eslay olmadilar). Bemorlarning
aksariyati ko’ngil aynishi, boshidagi “og’riqlik”, oshqozon-ichak traktidan bezovtalik, ishtahani
pasayishi (hatto nafas yetishmasligi) bosqichida shikoyat qiladilar. Bunday holatlatlar hissiy va
ruhiy disorganizatsiya tajribasi hisoblanadi.

Ekstremal vaziyatlar ta’siri natijasida psixologik shikast yetkazganlarga yordam berishning
asosly tamoyillari ishlab chiqilgan.

Shoshilinch yordam-jabrlanuvchiga yordamni iloji boricha tezroq berish kerak: jarohatdan
keyin gancha vaqt o’tgan bo’lsa, surunkali buzilishlar, shu jumladan travmadan keyingi stress
buzilishi ehtimoli shunchalik yuqori bo’ladi.

*  Vogealar o’tkaziladigan joyga yaqinlik-yaqinlik tamoyilining mohiyati tanish muhitda va
ijjtimoiy muhitda yordam ko’rsatish, shuningdek “kasalxonaga yotqizish” ning salbiy oqibatlarini
minimallashtirishdan iborat.

*  Normal holat tiklanishini kutish- stressli vaziyatni boshdan kechirgan odamga bemor kabi
munosabatda bo’lish kerak emas, balki oddiy odam kabi munosabatda bo’lish kerak.

» Psixologik ta’sirning birligi va soddaligi-jabrlanuvchini shikastlanish manbasidan
chalg’itish, ozig-ovqat, dam olish, xavfsiz muhit va tinglash imkoniyati bilan ta’minlash kerak.

Yana bir masala shundaki,aholiga shoshilinch psixologik yordam ongning sirt qatlamlariga
aralashish printsipiga asoslanishi kerak, ya’ni sindromlar bilan emas, balki simptomlar bilan
ishlashga harakat qilish zarur.

Demak,bizpsixologlarbirgalikdatadqiqotaloqgalarinirivojlantirishimiz,zararko’rganhududlarda
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hamjihatlikda olib borilgan ilmiy tadqiqotlarni, mahalliy ruhiy salomatlik mutaxassislariga ushbu
hodisalarning psixologik jihatlarini o’rganishda yordam berishimiz va kelgusi voqealarda yanada
samarali javob berish uchun zamin yaratishimiz zarur. Chunki, psixologik ehtiyojlar va resurslarni
samarali baholash va aralashuvlarni baholash alohida ahamiyatga ega sohalardir.

Adabyotlar:

1. Jeneva: IASC. Favqulodda vaziyatlarda ruhiy salomatlik va psixologik qo’llab-quvvatlash
bo’yicha ko’rsatmalar.

2. Jacobs, G. (2007). Gumanitar psixologiyaning rivojlanishi va kamol topishi.

3.Drujinin V.M “Eksperimentalnaya psixologiya”. Piter. 2001y
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BOSHLANG‘ICH TA’LIMDA YANGI METODLARNING O‘RNI.

Tulegenova Guljaxan Ibadullayevna
Navoiy viloyati Zarafshon shahar
9-umumiy o‘rta ta’lim maktabi
boshlang‘ich sinf o‘qituvchisi

Annotatsiya: Ushbu maqolada boshlang‘ich ta’limda  yangi metodlarning o‘rni haqida
so‘z boradi. Unda bugungi kunda o‘quvchilar ongini o‘stirishda qo‘llanadigan bir qator usullar
yoritilgan.

Kalit so‘zlar: ilm, chiroq, zukko, “Assisment”, paravoz, bahor, tabiat

“Ilm bir chirogdirkim, seni rohat va farog atga
hech bir zahmatsiz yetkazadi”
(Abu Lays As-Samarqandiy)
Ma’lumki har tomonlama komil insonni tarbiyalash ustoz — murabbiylardan yuqori bilim,
tinimsiz izlanish va yangiliklarga intiluvchanlik kabi qator fazilatlarni talab etadi. Hozirgi kunda
o‘quvchilarning fanlarga oid bilim darajalarini ko‘tarish juda muhim. O’quvchilarni fanlarga
qiziqtira olishda dars davomida interfaol o’yinlardan foydalanishning ahamiyati beqiyosdir.
Quyidagiusul va o‘yinlar boshlang‘ich ta’limda darslarni tashkil etishda muhim vosita hisoblanadi.
Chunki, boshlang‘ich ta’limda yangi usul va o‘yinlardan foydalanishning o‘rni beqiyos.
“Zukko o‘quvchi” ta’limiy o‘yini.
Bu o‘yinda o‘qituvchi o‘quvchilarga fe’llar yozilgan targatmani tarqatadi. O‘quvchilar so‘zlarni
qoshimchalar bilan birlashtirib, o‘tgan zamon fe’lini hosil giladi.

So‘z Qo‘shimchalar
Qirg 7

Qo‘rg -gan

Bich -kan

Cho‘k -gqan

chop 1

O‘qituvchi “Gap” mavzusi bo‘yicha o‘quvchilarning olgan bilimlarini mustahkamlash va o‘z-
o‘zini baholash magsadida “Assisment” metodidan foydalanadi.O‘qituvchi topshiriq yozilgan
tarqatmani o‘quvchilarga tarqatadi.

Testni bajaring. Muammoli vaziyat

1. Gap deb nimaga aytiladi? Gapni toping.

A) mazmun jihatdan bog‘langan so‘zlarga 1.Bola

B) Shaxs va narsaning nomini bildirgan so‘zlarga 2.0‘quvchi maktabda
D) Nima qildi? Nima qiladi?so‘roqlariga javob bo‘lgan so‘zlarga o‘qiydi.

2. Gap necha xil bo‘ladi? A)2 B)3 D)4 3.A,B,D, ..

3. Biror narsa haqida xabar berilgan gap nima deb ataladi? A)

darak gap B) so‘roq gap D) undov gap

Amaliy ko‘nikma
Simptom( belgisi) Gap mazmun jihatdan
—_— . bog‘langan bo‘lib,
so‘zlardan tuziladi.
Gapning birinchi
so‘zi bosh harf bilan
boshlansdi.

“Paravoz” usuli. Bu usulni matematika darslarida qo‘llash tavsiya etiladi.Bunda 0 dan 10
gacha bo‘lgan ragamlarda mavzuga oid misol va masalalar yoziladi va o‘quvchilar ketma-ket turib
paravozlarni tanlaydilar hamda misollarni bajaradilar.
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“Kim topqir” ta’limiy o‘yini.
Bu o‘yinda sinfni guruhlarga bo‘lib tashkil etiladi. Har bir guruhga ikkitadan harf beriladi.
O‘quvchilar berilgan harflar so‘z boshida, so‘z o‘rtasida va so‘z oxirida keladigan o‘tgan zamon

fe’liga so‘zlarni topishlari kerak. Bu vazifani qaysi guruh tez bajarsa va ko‘p o‘zak so‘zlar topsa,
shu guruh g‘olib bo‘ladi. Masalan:

1-guruh uchun: 2-guruh uchun: 3-guruh uchun :
1.O — .U — I.A—
2.K—2.T 2.Ch—
Namuna:

1-guruh uchun : oldi, oqdi, keldi, kutdi.

2-guruh uchun: uchirdi, uxladi, topdi, tanidi.

3-guruh uchun :aytdi, angladi, chizdi, chaldi.

“Tarmoqlash” usuli. Bunda o‘quvchilar mavzuga oid so‘zlarni o‘zlari tushunganlaricha

yozishlari mumkin. Yoki, o ‘qituvchi yangi mavzuni ham aynan shu usul orqali tushuntirsa bo
‘ladi.

sodir
bo’ladigan %&mm

Davlatimiz rahbarining ko'rsatmalari va istigbolli g oyalaridan kelib chiqib, hozirgi murakkab
sharoitda xalqimiz, avvalo, o'sib-unib kelayotgan yosh avlodimiz ongi va galbida mafkuraviy
immunitet hosil qilish muhim va dolzarb ahamiyat kasb etgan vazifalarimizdandir. Bu ishni
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bamisoli niholga mevali daraxt kurtagini payvand qiladigan usta bog bondek noziklik va mehr
bilan, oqilona yo'l bilan amalga oshirish lozim. Bunda ilk maktab ostonasiga qadam qo‘ygan
o‘quvchiga ta’lim-tarbiya beradigan boshlang‘ich sinf o‘qituvchilaridan ko‘proq mehnat va
mas’uliyat talab etiladi.

Foydalanilgan adabiyotlar:

1. “Ma’rifat” gazetasi 2017- yil, 5-son

2. Darsliklar bo‘yicha metodik qo‘llanmalar
3. Internet saytlari.
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THE USE OF SOFTWARE TECHNOLOGY IN HIGHER EDUCATION

Xurulboyev Sh.A.,

Senior lecturer of Andijan Machine Building Institute
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Abstract: The article provides a brief information about the history of the formation of
interactive 3D virtual reality systems and their various use abroad in various business companies
and educational institutions. Statistical analysis of the target audience is performed audience.

Key words: virtual reality systems, electronic, distance learning, multimedia technologies
interactive electronic tools training

Currently, the role of information and social technologies in education is growing, which
provide universal computerization of students and teachers at a level that allows solving at least
three main tasks:

- providing access to the Internet for each participant in the educational process, and, preferably,
at any time and from different places of stay;

- development of a single information space of educational industries and the presence in it at
different times and independently of each other of all participants in the educational and creative
process;

- creation, development and effective use of managed information educational resources,
including personal user databases and data banks and knowledge banks of students and teachers
with the possibility of universal access to work with them.

Based on the prevailing rates of computerization of the continuous education industry, as well as
taking into account the uneven technological computer-network support of the population at home,
it can be expected that in the very near future these tasks will not be fully and comprehensively
solved [1].

At the same time, there is a growing understanding that the traditional scheme of obtaining
education in the first half of life is morally outdated and needs to be replaced by continuous
education and lifelong learning. New forms of education are characterized by interactivity and
cooperation in the learning process. New learning theories such as constructivism, student centered
education, learning without time and space boundaries need to be developed. To improve the
quality of education, it is also proposed to intensively use new educational technologies [2].

Various approaches to the definition of educational technology can be summarized as a set of
ways to implement curricula and curriculum, which is a system of forms, methods and teaching
aids that ensure the achievement of educational goals. Specialists usually deduce the difference in
educational technologies from the difference in the teaching aids used. Information educational
technologies arise with the use of information and computer technology. The educational
environment in which educational information technologies are implemented is determined by the
components working with it:

- technical (type of used computer equipment and communication facilities);

- software and hardware (software to support the implemented learning technology);

- organizational and methodological (instructions for students and teachers, organization of the
educational process).

Educational technologies in higher education are understood as a system of scientific and
engineering knowledge, as well as methods and means that are used to create, collect, transfer,
store and process information in the subject area of higher education. A direct relationship is
formed between the effectiveness of the implementation of educational programs and the degree
of integration of the relevant information and communication technologies into them.

The overriding task of understanding and implementing the problem of informatization
of higher education is that as a result, a global rationalization of intellectual activity in society
should be achieved through the use of new IT in order to increase the efficiency and quality of
training specialists to the level of information culture achieved in developed countries. Training of
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personnel with a new type of thinking should be provided, corresponding to the requirements of a
post-industrial society [3].

This aspect of educational practice is commented on as follows. According to the associate
professor of the Institute of Management in the Machine-Building Industry A. V. Fel (Russia), the
use of the information system in the learning process “allows not only to give students information
about the object of management, but also helps them to understand all the diversity and complexity
of relationships typical of real enterprises to trace the dynamics of these connections when external
and internal factors change, as well as to destroy the interdisciplinary barriers formed in students,
due to the temporal sequence of the presentation of academic subjects. Such a toolkit makes it
possible to build modern educational technologies that provide for the formation of extraordinary
thinking in students, a creative approach to management. Ultimately, their activity becomes not a
set of standard techniques, but is based on an understanding of the cause-and-effect relationships
of phenomena and processes, which significantly increases its motivation and effectiveness”.

However, now many managers and theorists of higher education believe that the term
“educational technologies” today is not entirely adequate. More often, as a rule, they talk about
information technologies, about computer technologies, a little less often - about communication
technologies, and very rarely - this is already the subject of special discussions - about audiovisual
technologies.

Information technologies bring the opportunity and the need to change the very model of the
educational process. Experts believe that the development of traditional and new technologies
should proceed according to the principle of complementarity and intercorrelation, which, in turn,
allows us to speak of a fundamentally new dimension of the educational environment - a global
dimension that exists in real time and associates the entire set of educational technologies.

References:

1. A.S. Sigov, V.A. Mordvinov. Mobile information technologies in the educational process
of schools and universities. Master, No. 5-6, 2001.

2. Armengol M. The influence of globalization on the activities of the Ibero-American virtual
university // Higher education in Europe. Volume XXVII, No. 3, 2002.

3. Mason, Robin. Globalizing Education: Trends and Applications. New York: Routledge,
1998. P. 40-41.
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BOSHLANG*‘ICH TA’LIMDA ALISHER NAVOILY 1JODINI O‘RGATISHNING
AHAMIYATI VA UNI TAKOMILLASHTIRISH

Yusupova Muborak Qobilovna
Qo‘shtepa tumani 43- maktabining
boshlang‘ich sinf o‘qituvchisi
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Annotatsiya: maqolada boshlang’ich ta’lim o‘qish darslarida buyuk mutafakkir Alisher navoiy
jjodini o‘rgatish orqali o‘quvchilarning axloqiy-ma’naviy dunyosini boyitish usullari yoritilgan.
Kalit so‘zlar: milliy g’urur, adabiy meros, hikmat, komil inson, jaholat, ma’rifat, poklik.

Uzluksiz ta’lim mazmuni va tarbiya tizimi, xususan, «O‘qish» darslari orqali o°‘quvchi-
yoshlarda tug’ilib o‘sgan Vataniga, ona xalqiga mehr-muhabbat, milliy g‘urur, diniy bag‘rikenglik,
tinchliksevarlik, millatlararo muloqot madaniyati, insonparvarlik, mustaqil va teran fikrlilik,
fidoiylik, yuksak mas’uliyat va burchni his etish, galbi poklik, mustahkam irodalilik, g‘oyaviy
pishiqlik kabi komil inson uchun zarur bo‘lgan shaxslik xislatlari milliy qadriyatlar, diniy-axloqiy
o‘gitlar, ajdodlarimizning o‘lmas merosi asosida shakllantirib borilsa, magsadga muvofiq bo‘ladi.

Boshlang‘ich sinflarning «O‘qish kitobinda «Bobokalonimiz Alisher Navoiy», «Alisher
Navoiyning hikmatli so‘zlari», «Alisher Navoiy haqida rivoyatlar», «Donolarning donosi»,
«Navoiy hikmatlari» kabi mavzular va Oybekning «Alisherning yoshligi» hikoyasi berilgan.
Garchi ular qisqa bo‘lsada, Alisher Navoiyning hayoti, uning bizga qoldirgan katta merosi, qilgan
ezgu ishlari, insonparvarligi haqida o‘quvchi ongida tasavvur hosil gilishi mumkin va bu yosh
avlod qalbida Milliy istiqlol g‘oyasi va vatanparvarlik g‘oyasini shakllantirishda muhim o‘rin
tutadi.

Shunday ekan, bu mavzuni yanada ta’sirliroq chiqishi, o‘quvchi Navoiy haqida kengroq
tasavvurga ega bo‘lishi uchun dars mashg‘ulotlarida shoirning suratidan, asarlaridan foydalansak,
hikmatli so‘zlari yozuvi ko‘rgazmasini tashkil etsak magsadga muvofiq bo‘ladi. O‘quvchilarga
buyuk bobomizning tarjimai holi haqida gapirar ekanmiz, uning bolalik chog‘laridayoq aqlli,
odobli-zehnli bo‘lganligini, ilm olishga juda chanqoq ekanligini chuqur tushuntirishimiz lozim.
Toki bola ongida ana shu fazilatlarga ega b o‘lishga harakat qilish fikri uyg‘onsin. Buning uchun
Alisher Navoiy haqidagi rivoyatlardan o‘rinli foydalanish mumkin. Bundan tashqari, buyuk
bobomizning xalgparvarligi, muhtojlarga yordam berishi, podshohlarni to‘g‘rilikka, haqgo‘ylikka
chorlovchi ezgu ishlari hagida o‘quvchilarga kengroq ma’lumot berish kerak. Misol uchun:

Eyki, qaviy ayladi daviat qulung,
Zulm sori tushti va lekin y o ‘lung.

Bu sartlar orqali Navoiy o‘z davrida xalqga zulm o‘tkazgan, ko‘pgina nohagliklarga yo‘l
qo‘ygan, faqat boylik orttirish magsadida xalq yelkasiga ko‘plab o‘Ipon soluvchi podshohlarga
murojaat qilgan va: «Ey podshoh, baxt-davlat qushi boshingga q o‘nib, sen el-yurtni s o‘raydigan b
o‘lding. Lekin, sen bunday el-yurtni obod qilish, adolat uchun kurashmoq emas, o‘zmanfaatlaringni
o‘ylab, odamlarga zulm qilish y o‘lidan borayapsan» degan fikrlarni ilgari surgan. Ya’ni Alisher
Navoiy insonni o‘zidan yaxshi nom qoldirishini istasa o0°z xalqini o‘ylashi, uning dardi bilan
yonib yashashi, mushkulini oson qilishi zurur ekanligini uqtiradi. Uning bu fikri:

Odami ersang demagil odami,
Onikim yo ‘q xalq g ‘amidin g ‘ami,

deb bitgan so‘zlarida ko‘rinadi.

Alisher Navoiy «Xamsa» asarida Farrux, Iskandar, Shopur, Dilorom kabi o‘nlab adolat,
ma’rifat, yaxshilik, insoniylik, baxt-saodat, do‘stlik, birodarlik, go‘zallik uchun kurashuvchi,
zulm va adolatsizlikning, jaholatning hamma ko‘rinishlariga qarshi jang qilib, o°‘z hayotini shu
olijanob magsadlar tantanasiga bag‘ishlab, mard va jasur, haqqoniy va ogko‘ngil, xalgparvar va
vatanparvar kishilarning yorqin obrazlarini yaratdi.

Farhod haqida shoir shunday deydi:

Birovkim zori yig ‘lab, yig ‘lab ul zor,
Toshib ko ‘ngil el ozoridan ozor.

Bo ‘lub el anduhidin ko ‘ngli g ‘amnok,
Yoqo chokin ko ‘rub, ko ‘ksin qilib chok.

Maprt|2021 10-kucm TomxkeHT
140



V3BEKMCTOHIA WIMHAMU-AMAIINI TAJIKUKOTJIAP" MAB3YCH/IATH PECIYBJIMKA %@
26-KVII TAPMOKJIA WIMH MACO®ABHM OHJIAMH KOH®EPEHIIUS MATEPHAJLIAPH C]

Farhod faoliyatidagi barcha xususiyatlar uning ana shu elparvarligi, insonparvarligi bilan
bog‘lanadi.

«Xamsa»ning birinchi dostoni «Hayrat ul abror»da Navoiy kishilar munosabati va muomala
mezoni, 0‘zini tuta bilish, bola tarbiyasi va boshqgalar haqida qimmatli fikr-mulohazalarini bayon
etadi. Dostonda odob bilan, har bir kishining holu ahvoliga yarasha muomala qilish, kattalarga
hurmat, kichiklarga shafqat masalasiga keng o‘rin berilgan. Alisher Navoiy o°‘z asarlarida inson
qadr-qimmatini har qanday boylikdan ustun qo‘yadi.

«Farhod va Shirin» dostonida Farhodning insonparvarligi, uning irodasi, Shirin uchun
Armanistonning tog‘lik-toshlik erida kanal qazish jarayonida namoyon bo‘lishi ifodalanadi.

Farhod bu o‘rinlarda o°zining tinch mehnati bilan bog‘liq chinakam gahramonlik ko‘rsatadi.
Butun xalq bir necha yilda ham bajara olmaydigan ishlarni bir necha kunda, bir o0°‘zi bajaradi
va shu y o°l bilan Shirinning muhabbatiga sazovor bo‘ladi. Farhod g o°zal Shirinni z o‘rlik bilan
0°‘z changaliga kiritmoqchi bo‘lgan Eron shohi Xisravga qarshi, sevgilisi yurtini himoya qilib,
mardlarcha kurash olib boradi. Farhod va Shirin yovuzlikning, turli hiyla va nayranglarning,
adolatsizlik va jaholatning qurboni b o‘ladilar. Farhod o‘zining shoh farzandi bo‘lishidan qat’iy
nazar, avvalo, inson ekanligi sababli mehnatga mehr qo‘yadi, nochor kishilarga yordam berishni
o‘zining burchi deb biladi.

Alisher Navoiy o°‘z faoliyatida har bir kishini o°ziga do‘st deb biladi. Uning bizga qoldirgan
boy merosi asrlar davomida insoniyatni mehr-oqibat manzillari tomon boshlab, insonparvarlik
g‘oyalarini yuqori ch 0‘qqiga ko‘tarib kelmoqda. Shunday ekan, kelajak avlodimiz ham Navoiydek
insonparvar ulug® zotning avlodlari ekanligini anglab o°‘sishi va u kabi bo‘lishga intilishiga
erishaylik.
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BOSHLANG‘ICH SINFDA SIFAT SAMARADORLIKNI OSHIRISH VA PEDAGOGIK
TEXNOLOGIYADAN FOYDALANIB, ONA TILI DARSINI O‘TISH

Ataqulova Matluba O’razalievna
Sirdaryo viloyati Guliston tuman
Nel6 umumta’lim maktab boshlang‘ich sinf o‘qituvchisi

Annotatsiya: Ushbu maqgolada boshlang‘ich sinfda sifat samaradorlikni oshirish va pedagogik
texnologiyaning foydalanib ona tili darsini o‘tish va mediatexnologiyalardan foydalanishni
kengaytirish to’g’risidagi ma’lumotlar va masalalar xususida mulohazalar yuritilgan.

Kalit so’zlar: axborot kommunikatsiya, sifat-samaradorlik, multimedia, mediatexnologiya.

Shu o’rinda O’zbekiston Respublikasi Prezidenti Sh.Mirziyoev ta’kidlaganidek, «Agar
bolalar erkin fikrlashga o’rganmasa, berilgan ta’lim samarasi past bo’lishi muqgarrar. Albatda
bilim kerak. Ammo bilim 0’z yo’lida. Mustaqil fikrlash esa katta boylikdir. O’qituvchining bosh
vazifasi o’quvchilarda mustaqil fikr yuritish ko’nikmalarini hosil qgilishdan iboraty. O’qituvchi
o’quvchilarni faollashtirish, 0’zi va o’rganuvchilar uchun qulay bo’lgan yo’llarni, usul va
uslublarni, o’qitish shakllari, metod va vaziyatlarni izlaydi, zamonaviy pedagogik texnologiyalarga
suyangan holda o’quv jarayoni samaradorligini integratsiyalashtirilgan ta’lim orqali rivojlantiradi.
O’quvchilarni fanlararo aloqadorlikka, mustaqil fikrlashga o’rgatib, o’quv jarayonining yuqori
sifat va samaradorligiga erishishga harakat qiladi.

Ona tilini o‘rganish jarayonida dunyoqarash asoslarini shakllantirish masalasini hal qilishda
maktabda o‘zbek tilini o‘rgatishga asos bo‘ladigan material alohida qgimmatga ega. Materialning
xaqiqly tomoni uning g‘oyaviy yo‘nalishida va badiiy ifodaliligi o‘quvchilarning fikrlash
faoliyatlariga his — tuyg‘ulariga ta’sir etadi. Atrof — muhit haqidagi bilimlarni kengaytiradi, tilga
va uni yaratgan xalqqa qiziqishini tarbiyalaydi, ularning shaxsiy sifatlarini belgilaydi. Demak,
tilni o‘rganish jarayonida kichik yoshdagi o‘quvchilarda dunyoqarash asoslarini shakllantirishga
quyidagi omillar o‘qituvchilarning metodologik pozitsiyasi, o‘quvchilar o‘zlashtiradigan til
haqidagi bilimlar tizimi, o‘quvchilar o‘rganib oladigan bilim usuli, tilni o ‘rganishga asos bo‘ladigan
materialning bilim berishdagi g‘oyaviy-siyosiy va badiiy qimmati hal qiluvchi ta’sir ko‘rsatadi.

Boshlang‘ich sinflarda sintaksis yuzasidan beriladigan bilimlar: 1) amaliy o‘rganiladigan; 2)
nazariy o‘rganiladigan turlarga bo‘linadi. Sintaksis bilimlarni amaliy o‘rganish savod o‘rgatish
davridayoq boshlanadi va to‘rtinchi sinfda ham davom ettiriladi. Boshlang‘ich sinfda «Bog‘lovsizy,
«Gapy, «Darak gap», «Co‘poq gap», «Buyruq gap», «His-hayajon gap», «Sodda gap», «Qo‘shma
gap», «Gap bo‘laklari», «Gapning uyushiq bo‘laklari», «Undalma» mavzulari nazariy o‘rganiladi.
Bu mavzular yuzasidai turli mashqlar bajariladi. Boshlang‘ich sinflarda ona tili darslarining
muhim vazifalaridan biri fikrni ifodalashda gapdan ongli foydalanish ko‘nikmasini shakllantirish
hisoblanadi. SHunday qilib, o‘quvchilarda gap bo‘laklari haqidagi tasavvurni o‘stirish gapni
o‘zlashtirishda etakchi hisoblanadi.

Boshlang’ich sinfda pedagogik jarayonlarga ta’limning zamonaviy texnologiyalarini kiritish,
yoshlarni mustaqil ijodiy ishlashga, erkin fikrlashga o’rgatishni hozirgi davr talabi ekan, uning
ta’lim-tarbiya bilan uzviyligini ta’minlash bugungi kun vazifasidir. Boshlang’ich sinfda o’qish,
ona tili, matematika, tabiat, musiqa, mehnat, salomatlik darslari bo’yicha dasturlar asosida
tayyorlangan animatsiyali, syujetli, videoroliklardan, slaydlardan foydalanish maqgsadga
muvofiqdir. Masalan boshlang’ich sinflarda atrofimizdagi olam va tabiatshunoslik darslarida
axborot texnologiyalarni qo’llash o’quvchilar uchun 0’z hududi va bolani o’rab turgan tabiatga
bo’lgan mehr va muhabbatini anglagan holda ongli munosabatni shakllantirish imkonini beradi.
Ona tili va o’qish darslarida mavzuning aniq ma’lumotlarini tushunib olishga, kalit so’zlar bilan
tanishishga, matnda asar qahramonlari, voqealar ketma-ketligi bilan tanishishga imkon beradi.
Amaliyotning ko’rsatishicha, dars jarayonida axborot kommunikatsion texnologiyalardan
foydalanish dars mavzusining muammoli masalalariga diggatni qaratish imkonini beradi.

Boshlang‘ich sinf o‘quvchilarining gap haqidagi elementar bilimlari og‘zaki va yozma
nutqda gapdan ongli foydalanishni ta’minlaydi. ta’lim jarayonida o'yin metodlarini qo'llash
o'quvchilarning o'quv faolliklarini oshirish, darslarning qiziqarli va samarali tashkil etilishini
ta’minlash imkonini ham beradi.

Xulosa qilib aytganda, Bunday o' quv mashg ulotlarida o’ quvchilar o'zlarini jismonan va rihan
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erkin his etadigan muhitda yaratishi muhim ahamiyatga ega bo'lib, bu holat ularnng aqliy hamda
psixologik jihatdan to'liq rivojlanishlari uchun yordam beradi.

Boshlang‘ich sinflarda ta‘lim-tarbiya ishlarini doimiy va uzviy bog‘liq holda olib borish
kerak. Boshlang‘ich sinf o‘quvchilariga o‘qish darslari orqali ta‘lim va tarbiyaviy bilimlar berib
boriladi Boshlang‘ich isnflarda o‘qitiladigan har bir umumlashtiruvchi o‘qish darslari ta‘limiy,
tarbiyaviy xarakterda bo‘lishi kerak. Umuman olganda, boshlang‘ich sinf o‘qish darsini o‘tishda
dastlab ta‘lim va tarbiyaga oid bilimlar berib borilishi, kelajak avlodni barkamol osib ulg‘ayishiga
mustahkam zamin hozirlaydi.
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MATEMATHUK JAPCJIIAPJA KOTHUTUB MAH®AATJIAP JAPA’KACUHU
omunuPHUII

ManamunoBa ®@ortuma Maxcyn0ekoBHa
VYpranu TymaHu 48- COH MaKTaOHUHT
MareMaTruka GpaHu YKUTYBUUCH

AHHOTamusi: YmolOy Makonaaa IUIAKTUK YWUWMHIAPHUHT TYPJIM XWJ TYpPJIapUHU OJIMII, Ma-
TeMaTHKa JapCcura KOTHUTUB KU3UKHUIITHA Ky9alTUPHUIITa KYyMaKJIaluI, Taxxpuoda cuaduaa OyH-
Jaid TUJAKTUK YAWHIIAPHA YTKA3WIIl HATWXKAJIAPU XaKuja EPUTHITAH.

Kanur cy3aap: matemaruka, lunaktuk Vitnn, apudmeTuk, Kacp, pakoOart, KOTHUTUB YHHUHIIAP.

Marematuka pnapciapuia akjiuid IOKHUHD OLIMINM CU3HM YKYBUMJIADHM YpraHWIa€TraH
MaTepuaira, yJIapHUHT 1apc JaBOMU/1a (paouIMrura Kanai KU3MKTHPUIL XaKu1a Yisamira Maxxoyp
kunaau. Ly mynocabar Omnan MakTtad YKyBUMWJIAPUHHUHT (pUKpiapuHu (aosuialiTUpauraH,
yIIapHU Y3-y3uaaH OWJINM OJHINTA YHAAWIUTAH SHIU caMapaiy YKUTHII METOANKACH Ba METOJIUK
yCyJUIApUHU HM3Jall UIiapu oiaul OGopuiamokia. Juaaktuk YiuHIAp camapaid MeToiJapiaH
Oupu xucobIaHaIu.

JIMIakTUK YHAWMHIAPHUHT MakcajJu: MareMaTuka Japciapuaa OoslalapHUHT bTHOOPUHH
Ky4alTHpHIL y4yH, yJap MareMaruka caOOKura KyNnpoK KHU3MKHUII OWJIaH KYIPOK KU3HUKApIIH,
ynapaas Epaam OepuI )kapa8HUHH sTHaJa KU3UKAPIIH, yap MaTeMaTukara KU3UKUIIY OUJIaH stHaaa
Ku3uKapu 1e6 Ounmmranu. KyHrun ouran makiaard Basudanap Oonanap yuyH sHazia Kyjnaid Ba
&Ko3ubamu. YKyBUMIap KYIpoK apupMETHK XapaKkaTHHU, OF3aKH XUCOOIalAa MalllK KUIHILIAIH.

JMnakThK YiMHIap JapCHUHT OolKa KynuH4Ya 6oanap 3bTHOOPUHHM 5kaj10 KWINII Ba yIapHU
KEHMHIY MabJIyMOTHU aCCUMMJIATCHS KMJIUII €KU TAPCHUHT OXMPH/IA, SHI'M MaTepUaIHU Ba OyTyH
JapCHU YHIUPUII y4YyH Tai€pnaHnu yilmHra Oarunuiannu. Hakn mysncus Oumumiiap TH3UMH
WIIIaTWITaH, Te3IMK Ba TYFPWIMTH parOatinantupuiaau. Junakrtuk yiiuxnapnan Qoiinananran
X0J1/1a MaBXyM JapciiapHu UIIad YUKW, yIapHU YTKA3UII Ba TaXJIUJI KWIUHIN.

JlunakTuk YHUHIAPHUHT MINTHPOK 3TAJUraH Typiau CUH(G YKyBUMWIApU OWJIaH KU3UKApIIU
napciapia ¢aoin v oaud 60pMoKIa, yjaap cTaTUCTUKA UIIAPUHM TYFPU HaTHKara oyino, TYFpu
HaTXxara MHTWIMIIM. bonanapaa yitus xxapa€uua, Myctakui pukpai onariapy, 6oi1anapHUHT
9bTUOOPUHU PHUBOXKIAHTUPAM, OWIMM OJIMII HMCTard mnaigo Oynau. bonamap Y3mapuHuHT
FapHOAINIA BasWATIapra WYHANTHPWITAHIUTUHU Hciad, YpraHuml, YpraHraHJIukIapuHH
MaKKaIIx, Xa€JIOTHU PUBOXKIIAHTUPAAN. JIUTaKTUK YHUHIAP Kyl AXIIHU «OKUIIUN» TAhIUMOTIAD
OunaH Oupra aapc IUIAKTUK YHWHIap Ba YHUH maiTuaa YHUUH-KyIrwiapHu Oojaiap opacuja
KYBHOK HII Kal(UATUHU KU3UKTUPraH KU3UKApIM Ba KYHTWJI OYMII MIIUIAPUHU >Kaja0 KWIMIIAA
YKyB MarepuaylapuHU acCUMWIATCUS KWIMIIJA KUHMHUYWIMKIapra €ppam Oepau. [lunakuk
YiMHIAp YTKa3MII, MEXMOHXOHA IIAKJINIAaru MalkiIap aloXuaa KU3UKHUII YUFOTIH.

Tect skcnepumenTy cudaruia MyaTud «YHIMK Kacpiaap» MaB3ycuJa Ky3aTyB Ba CHHOBJIAH
YTKA3MIM. YHIMK KacpIapHU KyIIHII Ba aXKPATHIIL «

CuHOB  TaxpuOACHMHUHT MaKCaAM MaTeMaTWKa Japciapuna KOTHHTUK — KH3HKHII
PUBOKIAHUIIMHUHT MaBXKyUIMTH €KUM OWIMMJIApUHU aHMKJIAII, HIYHUHTAeK Oy OunuMm Ba
KYHUKMaJIaDHH YpraHWII AapaXkacu1a akC STTUPWITAHIUTMHHA aHUKJIAI JJIH.

Maremaruka gapcuja YKyBUWJIAPHM Ky3aTHUIIJAH MaKcaJ: OSKCIEPUMEHTall CUH()HUHT
Ooslazapu MareMaTuka Japciapuja Hazopar cuHduaaru Oojanapra Kaparaijaa KaHdaJuuk (aoin
OYIMIIMHYU Ky3aTHO OOPHII Ba aHUKIAI XUCOOIaHAIH.

Mag3yHu KyWuaarmua akc STTUPHII MyMKHH: (aoji I, TYFPH >KaBOOJAPHHHI YacTOTACH,
peakiuus Te3UTH, WKOOMI HaTHKajJapra 3pUIINII UCTaru.

Xucobnamiga gapc gaBomuaa $haos uluiarad YKyBYWIAp KHPUTHIIN, T€3 Ba TYFPHU >KaBoOJIap
6ep1z131amz1,

«Ypraua ¢aon» ae6 xucolnaHaauran yKyBuuiaap, ¢akar yjaap yuyH OCOHPOK Ba KM3HMKapiiu
6ynran Bazudanap Xakuaa Kynpok >kaBod OepHiaan, HOTYFpH kaBoO Oepuiaiu.

bab3u yKyBumimap YiuH naiTuaa JOMMHUNA paBUILa YaJFUTraH Tajabanap xaBoO OepHIl yuyH
KYJUIADUHH KyTApUIIMaH, CaBOJJIAPHU HOTYFPU TYLIYyHUILIH.

Maremarukagaru Jlunaktuk yiuHiaap onauil YinHaaH axkpanul Typaau, YyHKH yHJa Oapua
VKyBUMJIAp yUYH UIITUPOK 3TUII KEPAK. YHUHT KOUJaIapy, TApKUOU, aMmajira OMpHUILI METOTUKACH

Maprt|2021 10-kucm TomxkeHT
144



V3BEKMCTOHIA WIMHAMU-AMAIINI TAJIKUKOTJIAP" MAB3YCH/IATH PECIYBJIMKA i%@
26-KVII TAPMOKJIA WIMH MACO®ABHM OHJIAMH KOH®EPEHIIUS MATEPHAJLIAPH @

MareMaTtvkara KW3MKMaiiauraH Tanabanap KOTHUTHB MaH(paatnap maigo OYJIMIIMHUHT
Oonutanuimmaa OGOUUIAHFUY HYKTauaup. Maremaruk Japcriapia JuAakTUK YHWHIArd acoCuit
KY3JIaHTaH Hapca MaTeMaTHUKaHHU YpraHUIAup. YWnH xonatiapu dakar yKyBunnap GaonusTuau
(daommamTupanu, UAPOK STHUI, XUCCHUW, WKOAWM, WIKOIWUN, XUCCUETIAPHHM aMalra OIIUPaJIH.
[yHuHT y4yH, TUAaKTUK YiuHIapaad doigananuin cuHdapra SHT KaTTa TabCUp KypcaTaiu,
yiaapia MareMaThKa 3epuKapid Ba KypykK (aHra yxmmaian. Maremartuk napciapaard YWWH
XOJIaTIapuHU sApaTuil Maremarukara KU3UKHUII OPTTUPAI, YKYB MIUIAPUHU €HTMIUIALITHPAIH,
YapuOKHHM EHTMJUIAIITUPATN, YBTHOOD, aKJl, pakoOaT XUccH, ¥3apo EpAaMHu YHFOTaIH.

Marematuk MaTepHaiHi YpraHuiaa Typiiu O0CKuwIapaa IMIaKTUK YiHuHIapaan (oiinananum
MakTad YKyBUMIAPUHHUHT YKYB (GaOTHATHHE TAKOMILIAIITHPHUII, YKYBUMIAPHUHT OMIIMMITapH Ba
KYHUKMaJIJapUHU TaKOMWUIAIITUPUIL, YKYBUYWIAPHUHT aKIUi (aoyUIMTMHHU OLIMPUILTA MKOOUM
TabCUP KypcaTaJiurad caMapail BOCUTAIUD.

Junaktuk yiuHIap, amiakadoH alTuO® VYTUITaHWIEK, XyCycaH, KOTHUTHB YHWWHIAp,
LIAXCUATHUHT KYTI KUPPAJIX PUBOKIIAHUIIN, KOOMIUATIAPUHI PUBOKIAHTUPHIL Ba yMyMUHU FOsIIap
Ba KM3UKUILIAP acocuja OojaJapHU MUTHUHT KWJIHII UMKOHUATUHU Oepamu. «/lunaktuk yinH»
aTaMacHl YHUHI NEJaroruk WyHaJIWIIUHU TabKUUIAWIU, KYJUIAHWIMIIUHUHT XWIMA-XWIIUTHHA
akc eTTupagu. MaB3yHMHT 10a3apOiauru LIyHJaKkyd, MaTeMaThka eHI MyXUM (aH XucobiaaHaau
Ba 11y OujaH MHCOH XxaéTunaa Xap KyHu yupamaau. [IIyHUHr yuyyH YKUTYBUMIIap MaTeMaTUKaHU
VKUTHUIITA KUIIUN EHaalIaauiap, fapciapau oouramunap.

doiiaaHWIrad agaduéraap

1. AsraiinukoBa, A.K. Hekotopsie (opmbl opranuzanuu ycTHOro cuera / Maremaruka B
mikoste. — 2001.- Ne3.- 123c¢

2. Kosanenko, B.I. /lunaktnueckue urpel Ha ypokax maremaruku. — M.: [Ipocsemenue,
1990. — 95c.
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ZAMONAVIY TA’LIM METODLARIDAN FOYDALANIB UMUMTA’LIM
MAKTABLARIDA BOSHLANG*‘ICH SINFDA MATEMATIKA FANINI O‘QITISH
METODLARI

Xolmurzaeva Muazam Mamatqulovna
Sirdaryo viloyat Guliston tuman 16-umumta’lim
maktab boshlang’ich sinf o‘qituvchisi

Tel: 99 080 73 37

Annotatsiya: Ushbu maqolada zamonaviy ta’lim metodlaridan foydalanib umumta’lim
maktablarida boshlang‘ich sinfda matematika fanini o‘qitish metodlari va matematika fanini
o‘qitishda o‘quvchilarning bilim faoliyati, o‘quvchilarni boshlang‘ich siniflarda matematik
savodxonligini oshirish, o‘qitish vazifalari, boshlangich matematika fanining to‘zilishi va
mazmuni bilan tanishtirish shu o‘rinda xar xil ma’lumotlar va masalalar xususida mulohazalar
yuritilgan.

Kalit so‘zlar: Ta’lim, qobiliyat, programma, matematik savodxonlik.

Ta’lim o‘qituvchi va o‘quvchilarning hamkorlikdagi faoliyati bo‘lib, shu jarayonda shaxsning
taraqqiyoti, uning ma’lumoti va tarbiyasi ham amalga oshadi. Darslarda o‘qituvchi o‘z bilimi,
ko‘nikma va malakalarini mashg‘ulotlar vositasida o‘quvchilarga etkazadi, o‘quvchilar esa uni
o‘zlashtirib borishi natijasida undan foydalanish qobiliyatiga ega bo‘ladi. O‘rganish jarayonida
o‘quvchilar o‘zlashtirishning turli ko‘rinishlaridan foydalanishadi, ya’ni o‘zlashtirilayotgan
ma’lumotlarni qabul qilish, gayta ishlash hamda amaliyotga tatbiq etishda o‘ziga xos tafovutlarga
tayanadi. Ta’lim jarayonida o‘qituvchi va o‘quvchilarlarning dars paytidagi hamkorligi,
o‘quvchilarning mustaqil ishlashi, sinfdan tashqari ishlar shaklida ta’lim va tarbiya masalalari hal
etiladi. Bu vazifani etarlicha baxolamaslik amalda o‘quvchilar bilimlari sifatining pasayishiga olib
keladi. SHunga garamay, xozirgi vaqtda boshlang‘ich matematika fanini o‘rganishni fagatgina
kunikmalar xosil kilish va bir xildagi faktlarni o‘zlashtirish bilan almashtirish xam mumukin
emas. O‘quvchilar imkoni boricha mustakil ravishda konuniyat va munosabatlarni ochishni,
kuchlari etadigan darajada umumlashtirishlar kilishni o‘rganishlari, shuningdek, og‘zaki va yozma
xulosalar kilishni o‘rganishlari kerak. Boshlangich sinf matematika programmasi xuddi shunga
yunaltiradi, unda o‘qitishda nazariylik saviyasini oshirish ochig-oydin foydalangan, nazariyani
amaliyot bilan o‘zviy boglik roli seziladi. Matematika o‘qitish o‘quvchilarning ma’lum bilim
va malakalarinigina o‘zlashtirib olishlarini o‘z vazifasi deb bilmay, balki ularda idrok, xotira,
tafakkur, tasavvur kabi bilish kobiliyatlarining umumiy rivojlanishini xam nazarda tutadi. Bu
yunalishdagi maksadga muvofik ish ularga akliy faoliyatning muxim usullarini o‘rgatish (analiz,
sintez, takkoslash, umumlashtirish, abstraktlashtirish, konkretlashtirish kabi akli operaiyalarni
bajarish)ga imkon beradi. Ma’lumki, matematika fanining tarixi insoniyat tarixiga, ya’ni hisob-
kitobning paydo bo’lishiga borib taqaladi. Matematika fani hozirgi kungacha qanday murakkab
yo’lni bosib o’tgan bo’lsa, matematik bilimlarning izchil, ketma-ketlikda uzviy ravishda
joylashtirish va uni o’quvchilarga etkazib berish ham shunday mashaqqatli yo’Ini bosib o’tadi. Har
qanday fanda ketma- ketlik saqlanmasa, ya’ni olingan bilimlar dastlabki bilimlarni to’ldirmasa,
mazmunan boyitilmasa, o’zaro uzviy bog’liq bo’lmasa, u o’quvchida muayyan bir tushuncha
hosil qilmaydi va bunday o’qitishning samarasi bo’lmaydi. Fandagi kashfiyotlar ketma-ketligi
xuddi shu biz izlayotgan izchillik, alogadorlik, uzviylik asosida yaratilishi zarur bo’lgan dastur,
rejaga poydevor bo’ladi. Umumta’lim maktablarida o’qitiladigan fanlar orasidagi uzviylik va
uzluksizlik ta’lim sifati hamda mazmunini oshirishda muhim omil hisoblanadi. Boshlang’ich
sinflarda Matematika fanining o’qitishni o’qituvchilardan kuchli mahorat, bilim va katta
ma’suliyatni talab etdi. O’qituvchi dars jarayonini tashkil etish vaqtida matematika darsi jarayonida
o’rganilayotgan mavzuni magsadi, mazmuni,metodi unda foydalaniladigan ta’lim vositalari va
ko’zlangan magsadga erishishni o’quvchilarga tushuncha berish ko’nikmasi orqali qo’llay olishi
kerak. O’qituvchi o’zining faoliyati davomida dars turlarini amalda qo’llay olishi lozim. Ayniqsa
boshlang’ich sinflarda matematika darslarini noan’anaviy tarzda o’tish o’quvchilarda fanga bo’lgan
qiziqishini oshiradi. Aynigsa dars jarayonida o’qituvchi va o’quvchilarning birgalikdagi faoliyati
zamonavly dars o’tish metodining asosiy qismi xisoblanadi.Zamonaviy darslarini boshlang’ich
sinf matematika darslarida qo’llay bilish o’qituvchidan yuksak mahorat va bilim talab etadi.
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Aynigsa, 0’quv jarayonida axborot texnologiyalardan foydalanish yoki bolalarning fanga bo’lgan
qiziqishlarini yuksaltiradi. Didaktik materiallardan esa o’quvchi ongining ma’naviy va ma’rifiy
tomonini kengaytiradi. Didaktik materiallarni qo’llash vaqtida kompyuter, multimedia vositalari,
yozuv doskasi dars mazmuni va maqsadining asosiy qismini tushuntirishda muhim rol o’ynaydi.
Mavzu mazmuniga doir tuzilgan testlar, nazorat savollari, test va savollar asosida tuzilgan
jarayonida mavzuni o’quvchilarga namoyish qilishning eng muhim va samarali metodidir. Xulosa
qilib aytganda, matematika fani aniq va murakkab bo’lganligi sababli dars paytida darsdan
tashqari mashg’ulot , gizigarli o’yinlar savollar bilan o’quvchini dam olishlariga kam muddat
berilishi lozim.Xar dars bir shunday xolatda utilishi kerakki ukuvchi umrining oxirigacha marok
bilan eslab yurishi kerak Boshlang’ich sinflarda Matematika fanini qanchalik ko’p ko’rgazmali
qurollar, texnologik xaritalar, slaydlar, multimedialar bilan bog’lab o’tilsa shunchalik yaxshi
bo’ladi. Bolalar, ya’ni o’quvchilar xam dam oladi, xam bilim oladi. Bilimlari shu qurollar
evaziga boyiydi. Boshlang’ich sinf o’qiyuvchilari o’zlari ana shunday boy, yuksak bilimlarga
ega bo’lishlari lozim. Chunki, boshlang’ich sinflar maktabning fundamenti xisoblanadi.

Adabiyotlar:

1. Aliev LT. Matematika fanining uzviyligini ta’minlashda pedagogik texnologiyalar
elementlaridan foydalanish. T.: — 2014 yil. 110 b.

2. AsadovaM. «O’rta Osiyoning mashhur olimlari va ularning matematikaga oid ishlari». T.,
«O’qituvchi», 1983 yil

3. Matematika fanidan kompetetsiyaviy yondoshuvga asoslangan Davlat ta’lim standarti va
o’quv dasturlari Toshkent — 2018 yil. VMning 2018 yil 6 apreldagi 187-sonli qarori.
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. YMYMTABJINUM MAKTABJAPUJIA BOIVIAHFAY CUH®
YKUTYBUUWJIAPUHUHI  KACBUU ITEJATOT'AK YCJIYBU BA YKYBUUJIAPHUHT
Y3JTALITUPUII XYCYCUATIIAPHU

Ymaposa I'yauexpa JmmyparoBHa
Cupnapé Buitostu ['ynucToHn Tymanu
Nel6 ymymrabianm makTad OONITAaHFUY CHH(] YKUTYBUYUCH

Ten: 99 080 99 84

AHHOTamusi: Ma3Kkyp Makomaza yMyMTabiuM MakraOmapuaa OomnutanFud — CHHG
YKUTYBUMJIAPDHHUHT KacOMM MeAaroruk yciyOu Ba YKyBYMIIADHUHT Y3IIAIITHPUII XyCYCHSTIAPH,
KacOMii MOTUBATLUSTHUHT PUBOKITAHUIIIN Ba IIAKJUIAHUIIUAATH KYPUHHUIIUIAPH OYHnYa KYHHKMA Ba
MaJlaKaJlapUHH MIaKJUIAHTHPHII Ba 04r0 OepHII Macasiaiapt Xycycuaa Mynoxa3aiap FOPUTUITaH.

Kamut cy3nap: xacOuii nexaror, yciy0, MeTOn, METOAMKA, KacOuii kacOWil Maxopart, Kaco
TabJIUM METOJTapH, KacO TabJIUM yCITyOuétinapu.

Tabnum-tapbus xapaéHuga PecnyOnMKaMU3HUHT TapUXM MaJaHUATH aXJOAJApUMU3IAaH
eTUIINO YMKKaH OJUMY-ylamoiap, wiM-han apoobnapu, mytadakkupiap, Mabpudarnapsapiap
TYFpUCHIa OMITUM YPYFUHU COUMII YKYBYH Ba Tanadanapaa Fypyp Ba UPTUXOp TYHFyCHHHU BYXKyaAra
KEITUPALIHU.

TabnmuMm coxacugaru MCIOXOTIap €Il ABIOAHUHT OWIMMIIM, MYCTAaKWI Ba OSPKUH QUKD
FOPHUTAJINTaH, OHIVIA HHTH30MI'a 9Ta Oynran maxc 0ynub MmakUTaHUIIIMHY Ha3apaa TyTaau.

[y ypunna Y36ekucton Pecnybnukacu Basupnap Maxkamacuuunr 2017 iiun 6 anpengaru
187-connmu “Ymymuii ypra Ba ypra Maxcyc, KacO-XyHap TabIUMUHHUHI [aBJaT TabIuM
CTaHJapTJIApPUHU TacIUKJIALI TYFpPUCHIa” Kapopura MyBO(UK y3ITyKCH3 TabJIUM, XyCyCaH yMyMUN
ypTa TabIuM MaKTaOJapUHUHT TabJIMM Ma3MyHH SIHTHIIAH/IM, YKYB JacTypiapu Ba YKyB (aHmapu
oyitmua JITC xommereHIusuM EHIOMIYB acocuja KaiTta unmangd. MasKyp KOMIETECHIUSIIN
énonryB acocuna maxsanTupuiarad J[TC amanuérra »kopuid 3TUIL TabIUM-TapOus )kapaéHUHUHT
OomKa TapkuOMi KUCMIIAPU: YKUTHII METOUIAPW, BOCHTAJAPHM BA IIAKIUIAPDUHU WHHOBALUS
KUPHUTULI OpKaJId MOAEpHHU3aLMsAIAIHU Tanad staau. Y3o0ekucton PecnyOnukacu Ilpesunentu
[laBkar Mup3uéeB 2020 #un 2 MapT KyHH XajK TabJIMMH TH3UMHAArd yCTyBOp Basudanap
Myxokamacura Oarunuianrad iuruiaum ytkasau. Ly maxkcanna OyTyH TabiuM TH3UMHU TyOJaH
TAaKOMHJUTAIITUPUIMOK/1A. By 3ca TabiuM TH3UMH HCTEBMOITYHIAPUHUHT Tanal Ba TaKIH(IapuHu
TYJNAKOHJIM HMHOOATra OJMIIra, Ky3JlaHraH MakcajJ ydyH TYFpu HyJa TaHjamra Ba CTpPaTeruk
Kapopyap KaOyn kwiumra kymarkiansinTd. Ly ypurma alTum >KOM3KH, MamiIaKaTUMH3Iard
MWIIMH TabJIUM TU3UMHU MCIOXOTIApH, KyMJaJaH, TabluM CHU(ATHUHU TabMHUHJAII YCTYBOP
HyHanum ned OenrmnaHaérrad JaBpAa OJMHM TabIUM TU3UMHHUHI caMapaid MebEPUNH-XyKyKHH
acocjapu sHaJa TaKOMWUIAIITHPWIAETTaHUra XaMMaMH3 TyBOX OYnu0 TypuOmus. 3amoH
O6unan xamHadac negaroruk (HaoausaT PUTAETTaH MOAEPATOp YKUTYBUMWIAP SBHHU OOIITaHFUY
cUH(] YKUTYyBUMIApH IOKOpUJA KalJ STHITaH Tajabjaapra MOHAH/ XOJiJa YKUTHIIA HHTEp(aon
MeTomIap, MEeIaroruk Ba axOOpOT-KOMMYHHMKALMOH TEXHOJIOTHsUIapaaH Qoimananum Oyhinda
JACTIIA0KH TaXKpUOATapHU STaJIaMOK/Ia.

Metonuka - MeJaroruKaHuHI YKUTHII KOHYHUSATIIAPH, KOUAAJIAPH, TALIKWII STUII HIAKIUIAPH,
amajra OIIMPMII Ba HAaTWXXaJapWHU Ha3opaT KuiuO Oaxosaml MeToi XamAa BOCHUTaJapUHU
y3una myskaccamuamitupyBun ¢an Tapmoruaup. H.C.CailmpaxmenoB ¢uxpuya, “MeToauka
YKyB jKapaCHUHM TAIIKWJI ATUII Ba YTKa3WII OYiMYa TaBCUsUIAp MakKMyacHaup. MeToaukagaH
KY3JlaHraH Makcaj MpeaIMeT MaB3yJlapura Oujl Ha3apusUIapHU, aHUK XOJucajgap TEKUCIIUIHUra
Kyuupumaup” .

Opartna  TabiuM  JKapaHUHM caMapaid OOIIKapuil VKUTYBUWJIAp TOMOHHUJAH VKYyB
MalIFyJI0TIapUHU UIMHUI-TIEJAarOruK Ba aMaJluii- METOIUK KUXATAAH TYFPHU TALIKWJUIALITHPUILL,
o0 OopHIll Ba HATMO)KAJapHU XOJHUC, TM3MMJIM TaXJIMJ STHUINra JOMp OWJIMM, KYHHUKMa Ba
Manakajapra sra oynaummra Oornuk. Iy cababmu ykyBummap (Oynaxak YKUTyBUMIIAp) Xamja
MaJlaka OIIUPUII KypCIapuHUHT THHIVIOBYMIapuaa Oy Oopaaaru OmiuM, KYHUKMa, MaJlakaJdapHH
MIAKJUTAHTUPULT XaM/la PUBOXIIAHTHPHUII MYXHM aXaMUsT KacO 3Taju.

VKUTYBUM TabINM KAPAGHUHH TaIIKHII STUIIHY_PEXATAITHPULIIA KaJICHAAP-TEMATUK EKH
Japciiap pexalapuHu Ty3HILIra 3bTHOOp KapaTaau. Y KUTYBUMHUHI TabJIUM JKapa€HUHU TALIKUII
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STHIIAATH POJIM YKYBUMIIAP OJIAMTA YKYB MacallaJapuHU KYHHUIIL, yITapHUHT caMapaiy OakapuiInim
yUyH 3apyp LIapOUTHH SpaTUIIIaH HOopar.

MabiiymMKu, yMyMuil ypTa TabJIUM MakTabaapy 3MMMacura TabJIMM-TapOus jkapa€Hu opKasiu
VKyBumiIapaa TasHY KOMIETEHIMsIIAp, )KyMilaJdaH, KOMMYHUKAaTHB, aX00poT OWIaH UIIUTIal OJUII,
maxc cudaruna y3-yY3MHU PUBOKIAHTHPUII KOMIETEHLUMSICH, WXTUMOUN (aon Qykapoiauk
KOMITETEHIIMACH, YMyMMaJIaHUN KOMIIETEHIUSIIAp, MaTeMaTHK CAaBOAXOHJIMK, (haH Ba TEXHHUKA
SHTMJTMKIIapUiaH xabapop Oynui xamza (oiiiananuin KOMIeTeHIUUIApUHN TapKUO TONTUPUII
Ba3zn(acy IOKJIATHITaH.

Xo3upru onud GopuiaéTraH MUIUIMN TapOUABUN MIIIAPUMHU3HUHT aCOCUH MaKcaau KyJamH
KUXATUJIAaH KEHTPOK, axaMUsITH >KHXaTHAaH MyXUMpoK OYnnd 6opmokna. bynna Genrunanran
Bazi(a ENUIAPHUHT MUJUIMH-MabHABUH MMMYHUTETEUHH IHAKIUIAHTUPUIIIAH KOOpaTaup.
TabauMHaM TyOqaH UCIIOX KAWL, Y30€KUCTOH PecrmyOnrMKacHHUHT MUJUIMA TabIUMUHU KOPUH
KUJIUII/A Y3 XUCCAaMU3HU KYIIHUO, YHU amalija KyJuiaml Xap Oup meaaror yuyH mapadiau HIup.

IOxopunarunapau xyiaoca KWiv0 alTUII MYMKMHKH, TabIMM-TapOusiia Xap OMp XaJKHUHT
STHOICHUXOJIOTUK MUJUIMH XYCYCUSTIapUAaH YHYMIH (oiaajgaHul Xap TOMOHJIaMa TapaKKHi
9TraH MHCOH HIaXCUHU TapKUO TONTHPUIILA MyXUM YpPUH TYTaaH.

Anabuéraap pyixaru

1. XamxaboeB A., XycanoB U. “KacOuii Tabaum metogonoruscu’” — T., 2007 iw.

2. bapakaeB M., Kyp6anosa I". ““KacOuit Tabaum” iyHanumu 0yiinya negaroruk aMaauéTHu
VyTrazum Meronukacu’”. — T., 2007 iiun

3. Muyunii ros Ba MadKypa WiIMHU- amanuii Mmapkasu. bermaros. A. T. 2009 ii.

4. llepgarorruka b. 3uémyxammanos. T. 2010 .
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XALQARO BAHOLASH DASTURIDA ILG’OR TAJRIBALARNI
OMMALASHTIRISH VA UMUMTA’LIM MAKTABLARIDA INGLIZ TILINI
RIVOJLANTIRISH

Tadjibaeva Mexri Isaqulovna
Sirdaryo viloyati Guliston tuman
Nel6 umumta’lim maktab ingliz tili fan o‘qituvchisi

Annotatsiya: Ushbu maqolada xalq ta’limi tizimida ta’lim sifatini baholash sohasidagi
xalqaro tadqiqotlarni tashkil etish xalgaro alogalarni o’rnatish, o’quvchi yoshlarning innovatsion
faoliyatini eng avvalo yosh avlodning ijodiy g’oyalari va ijodkorligini har tomonlama qo’llab-
quvvatlash hamda rag’batlantirish masalalari ko’rib chiqilgan.

Kalit so’zlar: Xalgaro baxolash, PISA, TIMSS, PIRLS, TALIS

Globallashuv sharoitida shiddat bilan rivojlanib borayotgan davr davlat va jamiyat oldiga
dolzarbligi va qamrovi kun sayin ortib borayotgan zamonaviy talablarni qo’ymoqda. Olamshumul
strategik maqgsadlarga erishishi, yangi marralarni zabt etish rivojlangan davlatlar qatoridan o’rin
olish uchun mamlakatda bilimli, tajribali va zamonaviy fikrlaydigan yuksak salohiyatli kadrlar,
mutaxassislarning o’rni beqiyos.

O’zbekiston Respublikasi Prezidentining farmoniga muvofiq umumiy o’rta va maktablarida
ta’limni tizimli isloh qilishning ustuvor yo’nalishlarini belgilash, o’sib kelayotgan yosh avlodni
ma’naviy-axloqiy va intellektual rivojlantirishni sifat jihatidan yangi darajaga ko’tarish o’quv
tarbiya jarayoniga ta’limning innovatsion shakllari va usullarini joriy etish magsadida O’zbekiston
Respublikasining 2030 yiliga kelib PISA xalqaro dasturi reytingida jahonning birinchi 30 ta ilg’or
mamlakatlari qatoriga kirishga erishish hamda xalqaro ta’lim tizimida ta’lim sifatini baholash
sohasidagi xalqaro tadqiqotlarni tashkil etish asosida o’quvchilarning o’qish matematika va
tabily yo’nalishdagi fanlardan savodxonlik darajasini baholashga yo’naltirilgan tizim sifatini
baholashning milliy tizimini yaratish vazifalari belgilangan. O’quvchilarnig savodxonligini
baxolash bo’ycha xalgaro dastur (PISA), Boshlang’ich sinf o’quvchilarning matnni tushunish
darajasini baxolash xalgaro dasturi (PIRLS), o’quvchilarning matematika va tabiiy yo’nalishdagi
fanlardan o’zlashtirish darajasidagi baxolash dasturi (TIMSS), Raxbar va pedagog kadrlarning
umumiy o’rta ta’lim muassasalarida o’qitish va ta’lim olish muxitini hamda o’qituvchilarnin gish
sharoitlarini o’rganish bo’yicha xalqaro baxolash dasturlarini (TALIS) tashkil etishga kirishildi.
Har jihatdan etuk, intellektual rivojlangan, bilimli va tafakkur olami keng yoshlarni tarbiyalash
pedagog xodimlarning asosiy magqsadi sanaladi. Shu o’rinda bugungi ta’lim muassasalarida
zamonaviy pedagogik texnologiyalardan foydalangan holda o’qitishning ilg’or uslublarini qo’llab,
chet tillariga o’qitish, shu tillarda erkin so’zlasha oladigan o’quvchi yoshlarni tayyorlash uchun
keng imkoniyatlar yaratilgan. Odatda, o’qituvchi xorijiy tilni o’rgatish, o’qitish usulini 0’zi
tanlaydi. O’qitishning mazmuni deyarli o’zgarmaydi, ammo uni o’quvchilarga etkazish usuli
o’zgarishi mumkin. O’qitishning bir qancha usullari mavjud. Bu usullar o’quvchilar bilan muloqot
qilish, shuningdek, qo’yilgan maqgsadga yo’naltirilgan fikrlarni yoritish usuli yoki shaklidir.
O’qituvchi muayyan vaziyat yoki dars uchun mos usulni tanlay bilishi kerak. O’qitishning mos
va samarali usulini tanlash uchun bir gancha omillarni hisobga olish zarur. O’quvchilarning
soni. Muayyan vaziyat. Usulning qo’yilgan maqsadga mos kelishi. Agar biror matn muhokama
qilinsa, o’quvchilarni kichik guruhlarga bo’lib, jamoa yo’li bilan bahs-munozara o’tkazish
magsadga muvofiqdir. Bu usulda texnik vosita — audioyozuvlardan foydalanish mumkin. Usullarni
qo’llaganda vaqtni doimo hisobga olish zarur. Aqliy hujum (Brain storming) usuli. Ushbu usul
o’quvchilarning faol ishtiroki hamda ularning bilim saviyalari darajasini namoyon qiladi. Bu
o’quvchilarni g’oyalar o’ylab topishga undaydi, erkin muloqotda bo’lish imkonini beradi va
natijada ancha fikrlar to’planadi. O’qituvchi esa jarayon mobaynida nazoratchi hisoblanadi.
O’quvchilarning g’oyalari unchalik muvaffaqiyatli bo’lmasa-da, o’qituvchi ularni tanqid qilishi
mumkin emas. Aksincha, o’quvchilarning ijodiy tafakkuri rag’batlantirib borilishi zarur. Natijada
o’quvchilarning faolligi, fantaziyalari, ijodiy qobiliyatlari, ishchanliklari, jamoada o’zini tutishlari
haqida ko’proq ma’lumotga ega bo’lish mumkin. Ingliz tilini o’rgatishda o’quvchilarni qiziqtirib
o’qitish va bilimlarni to’liq o’zlashtirishlariga erishish zamonaviy pedagogik texnologiyalarning
asosiy magqsadlaridan biri hisoblanadi. Ingliz tilini o’qitish usullaridan yana biri — zamonaviy
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interaktiv usulidir. Usul mazmuniga ko’ra, darsda yangi grammatik mavzu e’lon qilinib, o’qituvchi
uni turli yo’llar, ya’ni doskaga har xil chizmalar chizish, harakatlar bilan ko’rsatish, avvalgi
o’tilgan mavzu bilan taqqoslash bilan tushuntirishi, mustahkamlovchi savollar bilan o’quvchilarni
fikrlashga jalb etishi lozim. Ingliz tili xalqaro tillardan biri hisoblangani uchun ham O’zbekiston
xorijiy davlatlar bilan hamkorlikni kuchaytirmoqda. Boshqa mamlakatlar bilan hamkorlikni
rivojlantirish va yurtimiz raqobatbardoshligini oshirish uchun maktab bitiruvchilari chet tilini puxta
bilishi zarur. Mazkur dastur bu yo’nalishdagi ilk qadamlardan biridir. Bitiruvchilarning chet tilini
bilishi internet orqali ham qo’shimcha daromad topish imkonini beradi. Bu esa “Ilm, ma’rifat va
raqamli iqtisodiyotni rivojlantirish yili”da muhim omil bo’lib xizmat qiladi. ESN:STT Xalq ta’limi
vazirligi, viloyat malaka oshirish markazlari va boshqa tegishli tashkilotlar bilan hamkorlikda 21
asr global iqtisodiyoti davriga hamnafas, til ko’nikmalari va vositalariga ega, o’ziga ishongan
ingliz tili o’qituvchilari jamoasini yaratish uchun faoliyat yuritadi. Xulosa qilib aytganda, ingliz
tilini o’qitish jarayonida pedagogik texnologiyalardan foydalanish o’quvchilarning og’zaki nutq,
tinglab tushunish, yozuv, o’qish ko nikmalarini o’stirishga va erkin muloqot qilishlariga amaliy
yordam beradi

Adabiyotlar:

1. Hoshimov O’., Yoqubov I.. Ingliz tili 0’qitish metodikasi. — T.: “Sharq”, 2003.

2. Charlotte Bronte. Jane Eyre. London, 1992. —P. 93-95.

3. Rogova G.V., Verehagina I.N.. Metodika obucheniya angliyskomu yazo’ku na nachalnom
etape sredney shkolo’. — M., 1988.
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HUI'POBBIE METObI IS UCITIOJIB30OBAHUSA HA YPOKAX PYCCKOI'O A3BIKA

Xosaosa Upona UOparumoBHa
YUHUTENIb PYCCKOTO SI3bIKA U JIUTEPATYpPbI MKOJIbI Nel§
Ke3pinTenuuckoro paiiona HaBowuiickoit obmactu

AnHoranusi: [{enpro mpoBeIeHNs TaKuX UTP SBISIETCST OPMHUPOBAHUE TyXOBHO-HPABCTBEH-
HBIX KaueCTB, IPUBUTHE UHTEPECA K MPEIMETY, Pa3BUTHUIO CIIOCOOHOCTEH yudanuxcsi, BEIpabOTKY
HaBBIKOB PENPOMYKTUBHOW peud. [T1aBHEN 3a/laueil TaKUX UTP SIBJSETCS OBJIAJICHUE 3HAHUSMHU,
YMEHMSIMHU U HAaBBIKAMU, IOCTUTAETCS MUPOBO33PEHUE YUALTUXCS, Pa3BUBACTCS UX CIOCOOHOCTH.

ImaBHeli 3amadyeil yuuTenel pyccKOTO s3bIKa HAIIMOHAIBHBIX IIKOJ- 3TO HAYYUTh YYAILIUXCS
MPAaBWJIBHO H3JIaraTh CBOM MBICIIA HA PYCCKOM si3bIKe. J[OCTHYh ITOH IienM HE JIETKO, TaK Kak
HET CPEeJIbl , B KOTOPOUW OHU MOTIIH 00ImaThes. [1o3ToMy MBI yuuTelns crapaemcsi OOJIeTr4uTh CBOU
TPy, IPUMEHSEM pa3HbIe MPUEMBI, KOTOPBIC TIOMOTAIOT JIETYe 3alIOMHUHATh PYCCKHUE CIIOBA. X09y
MIPEJICTaBUTh BaM MPHUEMBI, KOTOPBIX S UCHOJB3YI0 Ha CBOUX ypokaX. Sl HauMHaI0 ypoK C TOTO,
YTO JaM YYallluMCs MPOCIyIIaTh PyCCKYIO MECEHKY, U3 KOTOPOrO OHM JIOJIKHBI M3BIIEYb CIIOBA,
BBIpXKAIOIIUE TUO0 MpeaMeT, TMO0 MpHU3HAK MpeaMeTa, MO0 JAeiicTBre. YUYSHUKH B XOJe Mpo-
CIIYIIMBAHUS 3AIMCHIBAIOT CJIOBA, MTOCIE MPOCIYIINBAaHUS HA3bIBAIOT, KTO, CKOJIBKO CIIOB 3aIHCAIL.
B mponomkenue ypoka, 4TOOBI Jy4Illie WX 3allOMHUTh, MBI BBIMIOJHSIEM HECKOJIBKO 3a/JIaHUN B
urposoil popme. Hanpumep: u3 necenku «B TpaBe cuaen Ky3HEUHK) 3allMChIBAEM MMEHA Cylle-
CTBUTECIIbHBIC.(TpaBa, Ky3HEUHK, OTYPEUHHK, KO3SBKa, MyXa, JIATYIITKA, OPIOIIKO, KOHEI)

3amanue-1 pacnpenenuTe 3TH CIOBa B IBa CTOJIOWMKA. B mepBbIl CTOMOMK OyIICBIEHHBIC, a Ha
BTOPYIO HEOyIIEBIEHHbIE IMEHA CYIIECTBUTEIIbHBIC.

3amanue-2 onpenenuTe poj 3TUX CYIIeCTBUTEIbHBIX.

Beimonusist psi 3aqaHuil, YYEHUKHA HECKOJIBKO Pa3 MOBTOPSIIOT 3TH CJIOBA, M OHH HAJIOJTO
OCTAHYTCS B UX MMaMSTH.

3HaHUe TIOCITIOBHII M TIOTOBOPOK TOXKE 00O0TaIIaeT CIOBAPHBIN 3aI1ac yJalluxcsi, TOMOTaeT UM
YCBOMTBH OOPA3HBIN CTPOM PYCCKOTO SI3bIKA, PA3BUBACT ITAMSTh, PUOOIIIACT K HAPOIHON MYIPOCTH,
B KOPOTKMX OOpa3HBIX NPEUIOKEHUSX, COMACPKAIMX 3aKOHUYEHHYIO MBbICIb, OOBIYHO Jierye
3alIOMHHAIOTCSI HOBBIE cjoBa. Mcxoast u3 aToro, s Ha ypoKax CTaparoCh MPUMEHSTH MOCIOBHUIIBI
¥ IOTOBOPKHU. UTOOBI yUaIirecs: XOpouIo YCBOMIN ATH MOCIOBHIIBI M TIOTOBOPKH, MBI BBITIOTHSIEM
HECKOJIbKO 3afanuid. Hanpumep:

3anmanue -1.ITogoOparek K MociaoBHIIAM y30SKCKHE YKBHBAJICHTHI. J[py3bsi TO3HAIOTCS B Oene.
(Do’st kulfatda bilinadi)2.JIumnee cinoBo- rpy3 s cinona.(Ortiqcha gap eshakka yuk) 3.XBansrt —
He Topauch, yuar —He cepaucb(Magqgtaganda kekkayma,o’rgatganda xo’vrayma).

3ananue -2. O003HaubTe JaHHBIE CUTYAIlUH TOCIOBUIIAMH.

AmnBap 3a0071€1 U HE CMOT TPUNTH Ha 3aHATUS. bek3oxa mocie ypokoB npuinén k AuBapy. OHu
BMeCTe TOTOBHIN ypoKd. OH KaK[blid JIeHb MOCJE YPOKOB MPUXOAWI K AHBapy U OHU BMECTE
nenanyu ypoku.(Jpy3es mo3HaroTcs B 6ezie.)

2.A3uza u MapskoHa py»at emé ¢ gerTckoro cana. OHu ydarcsi B olHOM kiacce. HemaBHo B nx
KJIacC TpHUIILIa HOBask yueHu1a. Map koHa noApy>Xuiiach ¢ Hel u 3a0bu1a 00 Azuze.(HoBbix apyseit
Ha)KHBaii, a O CTapbIX HE 3a0bIBaiA. )

3ananue-3. MoxHO caenarb U HA00OPOT, MyCTh YYEHUKH CaMU MPUIYMBIBAIOT CUTYallUU K
nocnoBunaM. Tpyn ykparnaer yenoBeka. JJoopoe neno camo cedst XBaJuT.

HNMms cymecTBuTEIbHOE

1.Ipy3bs no3Hatotrcs B 6ene.

2.Yenoek 0e3 apy3eid, 4To JepeBo 0e3 KOpHEil.

3. Tpyn ykpamaet 4enoBeka.

4.I1loBTOpEHBE MATh YUYEHBE.

5.YueHbe-CBET, a HE YUEHbE- ThMa.

6.Bek x1BH, BEK YUHCh.

7.Jdpy3bs mo3HaoTcs B Oene.

8.Y4eHbe myurie OorarcTaa.

9.1IpITUIATH TT0 OCEHU CUUTALOT.

10.CnoBo cepedbpo, MOITIaHHE-30J10TO.
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11.CrioBo He BOpoOel, BBUIETUT- HE TTOWMAEIIIb.
12. Tepnienbe U TPy BCE MEPETPYT.

HNMms npuiararejbHoe

1.Crapplii 1pyr Jgyulie HOBBIX ABYX.

2.Kpatkoe Cl10BO —JTy4Illee CIOBO.

3.JIuiiHee ciaoBO rpy3 i CIOHA.

4.Xopotue aena mydiie O0OIbIIOro 6e3/1embsl.
5.ManeHbKoe J1eN10 JIyurie O0IbIIoro 0e3aembs.
6./1o6poe aemno camo cedst XBAIIUT.

7.1'0101HOM KypHLIE 3€pPHO CHUTCS.

8.BeceHHuit 1eHb o KOPMHUT.

9.Xopormras paboTa /1Ba BeKa )KHBET.

10.J1oOpoe cII0BO ¥ KOIIKE MIPHATHO.
11.Xopo11yto peds XOpOoIIo U CIyIaTh.

I'maroa

1.YuuThCst HUKOT/IA HE TIO3/IHO.

2.Y4uch cMOJIOAY- IPUTOJIUTCS K CTAPOCTH.
3.XBaJIAT —HE TOPJIUCH, Y4aT —HE CEPAUCH.

4 Ilocnemume- JOIAEH HaCMENINIIb.

5.Jlomatk - HE CTPOUTH, AyIlIa HE OONIHUT.

6.Tume exens — fajpiie Oyelb.

7.Cxaxellp — He BOPOTHUIIb, OTPYOUIIIb — HE IPUCTABULIb.
8.Unu Briepén, He OIS AbIBAIICS HA3A/I.

9. JTroOu1ps KaTaThCsi — JIFOOM U CAHOYKH BO3UTb.
10.Caenan neno — ryinsii cmeno.

1 1Hanuta koca Ha KaMEHb.

HNMms yncaureabHoe

He umetii cro py6meii, a umeit cro apyseil.
Jlyuiie oquH pa3 yBUAETb, YEM CTO pa3 yCIbIILIATh.
Cemb pa3 oTMeEpb, OJIUH Pa3 OTPEKb.

YOuTh 1ByX 3aiilieB OTHUM BBICTPEJIOM.
Crapplii IpyT JTy4Ille HOBBIX JIBYX.

3a 1ByMs 3aiillaMy TOTOHUIIBCS — HU OJIHOTO HE MOiMaelllb.
3a 6UTOrO- IBYX HEOUTHIX JIAIOT, J1a U TO HE OepyT.
OpHa KHHTA THICSYH JIIOEH YUUT.

9. Cewmb Oen- 0OJUH OTBET.

10. Cemepo 0HOTO HE KIYT.

11. OnHOMY HE CTpaniHo, a JBOMM BECEIIO.

12. O06 0IHOM B3J0XHEIIb, a BCEX YKaJICEIlIb.
MecTonmenue

1.KT0 X0ueT MHOTO 3HaTh, TOMY HAJI0 MaJo 3HaTb.
2.51 He —4, ¥ nomaAgL HE MOSL.

3.M c T0o60i1 Kak psida ¢ BOAOH.

4.Y koro 4To OOJIUT, TOT O TOM ¥ TOBOPHT.

5.KT0 MHOTO TOBOPHT, TOT MaJIO JIEIAET.

6.JIpyr OH MOI1, @ yM y HEro CBOW.

7.Kto0 Be3ne — TOT HUTAE.

8.CBOs 3eMJIs M B TOPECTH MUJIA.

PRNAINBE DD —

Ot HI'PBI IOMOTAlOT yYalllUMCH JIETKO YCBAWBATh MAaTCpUalibl, U3y4aCMbIC HAa YPOKaXx.

HUcnonb3yemble JUTEPATYpPhI:
1. Pycckue nocnosuisl 1 noroBopku Ilog pen. B.Anukuna
2. VY30eKcKHe MOCIOBULBI U TIOTOBOPKHU
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UMUMTA’LIM MAKTABLARIDA BOSHLANG'ICH SINF O'QITUVCHILARINING
KREATIVLIK FAOLIYATINI SHAKLLANTIRISH METODLARI

Xushimova Xurshida Nurdullaevna
Samarqand viloyati Pastdarg‘om tumani
89-maktab boshlang‘ich sinf o‘qituvchisi

Annotatsiya: Ushbu maqolada umumta’lim maktablarida boshlang"ich sinf o"qituvchilarining
kreativlik faoliyatini shakllantirish metodlari va Shaxsning ijodkorlik imkoniyatlarini tadqiq
etishga bo'lgan ijtimoiy buyurtma kreativlik muammosining alohida muhimligini belgilash
masalalari hususida mulohazalar yuritilgan.

Kalit so‘zlar: individuallashtirish, ta’lim metodlari, usul, harakat malakasi, harakat ko‘nikmasi.

O’zbekiston Respublikasining ta'lim sohasini isloh qilishdagi sa'y harakatlarining biri — bu
pedagog kadrlarning zamon talablariga xamnafas tarzda faoliyat yuritishlari, har tomonlama
rivojlangan komil shaxsni tarbiyalashga doir chukur bilim, ko'nikma, malaka va madaniyatga
ega bo’lishlarini talab etmoqda. Bu esa 0'z-0'zidan ta'lim va tarbiya ishlarining qonuniyatlarini
o'rganuvchi pedagogika faniga «kreativlik» degan tushunchani olib kirdi.

Aynigsa boshlang’ich ta'lim — bu har bir bolaning hayotida chuqur iz qoldiruvchi ta'lim
turidan biri bo'lib, ta'limning bu bosqichida pedagog o* qituvchilarga katta mas uliyat yuklatiladi.
Ya'ni boshlang'ich sinf o'qituvchilarining kreativlik faoliyati xali maxsus o'rganishni talab
etmoqgda. Shuning uchun ham Biz magistrlik dissertatsiya ishimizning mavzusini «Boshlang'ich
sinf o'qituvchilarining kreativlik faoliyatini shakllantirish muammolari va metodlari» sifatida
shakllanadi.

1. Kreativlik — bu o’qituvchilarni innovatorlikka undovchi pedagogik kategoriya hisoblanadi.

2. Kreativlik o' qituvchining kasbiy va shaxsiy sifatining integratsiyasidir.

Chunki o'qituvchi tabiatan qiziquvchan, intiluvchan bo'lmas ekan, bunday o'qituvchi hech
qachon jjodkorlikni namoyon eta olmaydi.

3. Kreativlik o'qituvchilarda o'z-o'zidan payda bo'ladigan sifat emas, u o’qituvchining
yangiliklarga intilishi, yangiliklarni o"zlashtirish va o'zining pedagogik faoliyatida qo’llay olish
jarayonlarida duch keladigan qiyinchiliklarni enga olishi, Kreativlikni o'rganish asosan ikki
yo'nalishda olib boriladi:

I-yo'nalish. Kreativlikni intellekt bilan bog'liqligi masalalarini va kreativlik bilan bog'liq
ta'limiy jarayonlarni belgilashni o'rganadi. 2-yo nalish. Shaxs va uning psixologik o'ziga xosligi
kreativlikning asosiy aspekti ekanligi, shaxsga va uning motivatsion chizgilariga urg'u berilishi
bilan tasniflanadi. Hozirgi zamon pedagigika fani oldida turgan muhim muammolardan biri ham
o'qituvchi va pedagogik mehnat sharoiti muammosi hisoblanadi. Chunki, o'qituvchida barcha
pedagogik g'oyalar mujassamlangan bo'lib, uning faliyati orqali bu g"oyalar amalga oshiriladi va
hayotga tatbiq etiladi. O"qituvchining ko'p qirrali va murakkab faoliyati zamirida yosh avlodni
odobli, axloqli qilib tarbiyalash, ularni bilimlar bilan qurollantirish kabi muhim vazifalar yotadi.
Bularni amalga oshirish esa o'qituvchining xilma-xil faoliyatiga bog'liq: bolalarni o'qitish,
maktabdan va sinfdan tashqari tarbiyaviy ishlarni tashkil eta bilish va o tkazish, ota-onalar o'rtasida
pedagogik targ'ibot ishlarini olib borish va hokazo. Bularning hammasi o'qituvchidan chuqur
bilimga ega bo'lishni, 0’z sohasini, bolalarni sevishni talab etish bilan bir qatorda bu faoliyatga
jjodkorlik bilan yondoshishni, uning kreativlik faoliyat yuritishini talab qiladi. «Mutaxassis malakasi
— chuqur umumiy bilim, keng dunyoqarash va kasb tayyorgarligi, komp yuter savodxonligi, 0’z
bilimini tezlik bilan yangilash va to'ldira olish qobiliyati singari omillardan tashkil topadi. Shular
qatorida uning intizomi, mas uliyat, ziyolilik, o'z ishiga, mamlakati mustaqilligiga, vatan va jahon
taraqqiyoti yo'lida ezgulik va adolatga sadoqat tuyg ularini ham tarbiyalash zarur». 1 va 2 sinf
o quvchilari diggatning o'ziga xos xususiyatlaridan biri uning yetarlicha barqaror emasligidir.
Shuning uchun ular digqatlarini muayyan narsalarga qarata olmaydilar va ob’ektda uzoqroq
tuta olmaydilar. Bunda tormozlanish bilan qo’zg alish o'zaro nomuvofiq harakat giladi. O"qish
mashg ulotida tutilish, to’xtab qolish, qiroat suratining kamayishi, tovushning tebranishi va
pasayishi, ba'zida xarf, ibora, gaplar tushib qolish hollari mana shu fiziologik mexanizm ta’sirida
paydo bo'ladi. Qator tatqiqotlar 1 - va 2 - sinf o'quvchilari darsda fagat 30-35 daqiqa diqqat bilan
o tirishi, 0’z digqatini muayyan ob ektga to ' plashi va unda ishlab turishi mumkinligini ko rsatadi.
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Shuning uchun ham mashg ulotlarda bolalarni harakatga keltiruvchi harakatli o'yinlardan
foydalanish magsadga muvofiqdir.

qilib aytganda, Ta'limning zamonaviy globallashuv va axborotlashuv sharoitida ugituvchining
jjodkorlik faoliyati muhim ahamiyat kasb etadi. Bugungi kunda ta'lim-tarbiya sohasiga kirib
kelayotgan innovatsion yangiliklar pedagogika faniga yangi tushunchalarni ham olib kirmoqda.
Shunday tushunchalarning biri «kreativlik» tushunchasidir. Bu tushuncha kuproq psixologiya
fanida kengroq rivojlangan. Ammo pedagogika fani bu tushunchaning mazmun va ma’nosini tadqiq
etish talab etiladi. «Kreativlik» tushunchasi «ijod» tushunchasi bilan bog'liq. Shaxsning ijodkorlik
imkoniyatlarini tadqiq etishga bo'lgan ijtimoiy buyurtma kreativlik muammosining alohida
muhimligini belgilaydi. Shaxsiy ijodkorlikning dinamik (rivojlanib, o'sib boruvchi) tasniflanishi
kreativlik va uning asosiy qirralarida aks etadi. Biroq, Yuqoridagi fikrlarni umumlashtirgan
holda kreativlik - shaxsni rivojlantiruvchi kategoriya sifatida inson ma'naviyatining ajralmas
qismi bo'lib, shaxsni 0'z-o'zini rivojlantirish omili, shaxsiy jonbozlikning asosi, shaxs ega
bo’lgan bilimlarning ko'pqirrali ekanligida emas, balki yangi g’ oyalarga intilishda va o'rnatilgan
stereotiplarni yangilik yaratish jarayonini isloh qilish va o’zgartirishda, hayotiy muammolarni
echish jarayonida kutilmagan va noodatiy qarorlar chigarishda namoyon bo ladi.

Adabiyotlar:
1. Mirziyoev SH.M. Buyuk kelajagimizni mard va olijanob halqimiz bilan birga quramiz.
—T.: “O‘zbekiston”, 2017. — 488 b.

2. Normurodov A.N. Jismoniy tarbiya. — T.: «O‘zbekiston», 1998.
3. Boshlang‘ich ta’lim jurnali. Barcha sonlari.
4. http://ziyonet.uz/
5. 42. http://pedagog.uz/
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BUGUNGI KUN O‘QITUVCHISINING TA’LIM JARAYONINI TASHKIL ETISHDA
INNOVATSION FAOLIYATI, MEHNAT VA MAHORATI

Esanova Nurxon Nurqulovna
Sirdaryo viloyati Guliston tumani
19-maktab boshlang‘ich sinf o‘qituvchisi

Annotatsiya: Ushbu maqolada bugungi kun o‘qituvchisining ta’lim jarayonini tashkil
etishda innovatsion faoliyati, mehnat, mahorati va O‘qituvchi darslarda o‘quvchilarga
bo‘lgan talabchanlikni bolalarga hurmat, ziyraklik, pedagogik mavqge obro‘sini saqlagan holda
yondashishning muvofiglashtirgan holda olib borishi masalalari hususida mulohazalar yuritilgan.

Kalit so‘zlar: individuallashtirish, ta’lim metodlari, usul, harakat malakasi, harakat ko ‘nikmasi.

Darhagqiqat, bugungi kunda umumta’lim muassasalari, o‘rta maxsus kasb-hunar ta’limi tizimi
uchun pedagogika sohasida mustaqil fikr yuritadigan, yuksak ma’naviy-axloqiy salohiyatga ega
bo‘lgan o‘qituvchilarni tayyorlash, ularning malakasini rivojlantirishning zamonaviy metodikalari,
shakllari, usullari hamda vositalarini ishlab chiqarish dolzarb vazifalardan hisoblanadi. Bugun
ta’lim muassasalariga 0‘z sohasidagi bilimlarini mustahkam egallashdan tashqari zamonaviy
pedagogik texnologiyalarni va interfaol usullarni puxta biladigan, ulardan o‘quv va tarbiyaviy
mashg‘ulotlarni tashkil etishda foydalanish qoidalarini biladigan o‘qituvchilar kerak. Buning
uchun barcha fan o‘qituvchilarini yangi pedagogik texnologiyalar va interfaol usullarga oid
bilimlarini yanada mustahkamlash borasida olgan bilimlarini o‘quv-tarbiyaviy mashg‘ulotlarda
go‘llash malakalarini oshirib borish lozim. O‘qituvchining pedagogik mahorati haqida fikr yuritar
ekanmiz, uning bilim va fikr doirasining kengligiga, o‘z vazifasiga munosabatiga e’tibor bermoq
kerak.

Pedagogik faoliyat yosh avlodni hayotga, mehnatga tayyorlash uchun xalq oldida, davlat
oldida javob beradigan, bolalarga ta’lim-tarbiya berishga maxsus tayerlangan odamlarning
mehnat faoliyatidir. O‘qituvchilarning faoliyati inson shaxsini shakllantirishga qaratilgan. Har
bir bola o‘z xulq atvoriga, xarakteriga ega. Bolalarni tarbiyalashda ularning ana shu o‘ziga
xususiyatlarini hisobga olish, o‘rganish nihoyatda murakkabdir. Bunda odamlar o‘rtasidagi ij-
timoiy munosabatlarining murakkabligini o‘zida aks ettiruvchi maxsus usullardan foydalaniladi.
Pedagogik faoliyatga tayyorgarlik ko‘rayotgan yoshlar uning ana shunday xususiyatlarini bilishlari
lozim.

O‘qituvchibolalarganisbatan talabchan bo‘lishi bilan birga oz shaxsiga tanqidiy nuqtai nazardan
qaray olish kerak. O‘qituvchi pedagogik etikaning me’yorlarini o‘zlashtirib olishi tajribada qo‘llash,
o‘zining dunyoqarashi va axloqiy tajribasi bilan taqqoslashi lozim. O‘qituvchining muhim fazilati
kishilar bilan tez el bo‘la olish, ko‘pchillika aralasha bilish, ulfati jonlik, dilkashlik bo‘lib, bu
unda muomila madaniyatini yuksakligini ifodalaydi. Ijtimoiy faollik va fuqarolik burchini anglash
o‘qituvchilik shaxsiga xos xususiyat, zero, haqiqiy pedagog to‘la ma’nodagi jamoatchi bo‘lib,
bolalarga hayotga ijtimoiy faol turishining amaliy namunasini ko‘rsatadi. O‘qituvchi darslarda
o‘quvchilarga bo‘lgan talabchanlikni bolalarga hurmat, ziyraklik, pedagogik mavge obro‘sini
saglagan holda yondashishning muvofiglashtirgan holda olib borishi lozim. Darsda o‘qituvchining
o‘quvchilarga murojati ham farqsiz emas, o‘qituvchi o‘quvchilarni ismi-shariflari bilan chagqirishi
va unga o‘rgatishi maqsadga muvofiqdir. Pedagog sifatida o‘zligini namoyon etishi talab qilish
zarur holatlarda o‘qituvchi tomonidan o‘z hissiyotini aks ettirishini inkor etmaydi.

O‘qituvchi darslarda ziyrak, mehribon, quvnoq, hushyor, ko‘ngilchan bo‘libgina qolmay balki
jiddiy xafa va noroziligi bilingan qiyofada ham kerak. O‘qituvchilarning pedagogik optimizmi
uning o‘quvchilarga munosabatidagi ishonch, o‘quv faoliyatini tashkil etishning turli shakllaridagi
darsda ularning hamjihatlikdagi izlanuvchanligini tashkil etish, o‘quvchilarning ishlariga haqqoniy
baho berish, ularga doimiy zarur yordam ko‘rsatishga tayyor turishlik bularning barchasi juda
katta amaliy va tarbiyaviy ahamiyatga ega bo‘ladi.

O‘qituvchining belgilangan rejani bajarishi yuzasidan tashkil etadigan o‘quv ishlari, tayyorlov
va bajarish bosqichlariga bo‘linadi. Darsga tayyorlanish davomida o‘qituvchi o‘z imkoniyatlariga
qarab quyidagilarni ta’minlaydi:

Ta’limning zarur bo‘lgan texnik vositalari, ko‘rgazmali qurollar, qo‘llanmalarni, didaktik va
tarqatma materiallarni tayyorlaydi.
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Hozirgi zamon fan va texnika taraqqiyoti o‘qituvchining ijodkor bo‘lishi fanning muhim
muammolari yuzasidan erkin fikr yurita olishi, fan yutuqlarining o‘quvchilarga etkaza olishi va
nihoyat o‘quvchilarni ijodiy fikrlashga tadqiqot ishlariga o‘rgata olishini talab qiladi.

O‘qituvchi ta’lim-tarbiya jarayonida o‘quvchilarning imkoniyatlari va talablarini inobatga
olishi zarur. Ustoz tomonidan targ‘ib etilayotgan ta’lim va tarbiya tizimi shaxsga yo‘naltirilgan
xarakterga ega bo‘lishi, ya’ni shaxsning har xil xususiyatlari va sifatiga e’tibor qilgan holda
tabaqalashtirilgan bo‘lishi kerak. Pedagogik mahorat sohibi bo‘lishga intilgan kishi, shubhasiz
0‘z bilimini doimo kengaytirishi, o‘quvchi talabiga ma’naviy-axloqiy ta’sir etuvchi g‘oya va
fikrlarni yangilab borishi zarur. Zero, bizning asosiy kuchimiz bo‘lgan yoshlar tarbiyasi ishonib
topshirilgan o‘qituvchining o‘zi har tomonlama tarbiyalangan bo‘lishi lozim. Jamiyatimizdagi
o‘zgarishlar jumladan ta’lim sohasidagi yangiliklar darslarga inovatsion yondashuvlar o‘quvchilar
bilim, ko‘nikma va malakalarini inovatsion texnologiyalar yordamida shakllantirish, mehnat
ta’limi darslari jarayonida o‘rgatish va yuqori bosqichga ko‘tarish ta’lim sohasida olib borilayotgan
o‘zgarish, jamiyatimiz taraqqiyotning keng va rovon yo‘liga olib chiqilishiga imkon beradi.

Adabiyotlar ro’yxati

1. K.Qosimova. Boshlang‘ich sinflarda ona tili o‘qitish metodikasi. Toshkent: O‘qituvchi.
2005.

2. M.YUsupov. O‘qish va yozuv darslari samaradorligini oshirish. Toshkent: O‘qituvchi. 2002.

3.”Boshlang‘ich ta’lim”, “Til va adabiyot ta’limi” jurnallari.
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BOSHLANG‘ICH SINF O‘QUVCHILARINI MA’NAVIY SOG‘LOM RUHDA
TARBIYALASHDA XALQ OG‘ZAKI 1JODI ASARLARIDAN FOYDALANISH

Qodirova Moxichexra
Qiziltepa tumani 15 umumiy o‘rta ta’lim maktabi
boshlang‘ich sinf o‘qituvchisi

Boshlang‘ich sinflardagi ta’lim-tarbiyaning maqsad va vazifalari o‘rganilishi lozim bo‘lgan
materialning mazmuni va tuzilishini belgilaydi. O‘qish dasturini tuzishda g‘oyaviy- estetik,
mavsumiy, tadrijiy asoslar hisobga olinadi. O‘quv materiallari bolalarga ta’lim berish, ularni
tarbiyalashda muhim bo‘lgan borliq haqidagi bilimlar va insoniy munosabatlarni o‘z ichiga oladi.
O‘quvchilarni badiiy, adabiy asarlar bilan tanishtirish orqali kitobxonlik madaniyatini tarkib
toptirish o‘qish dasturlarining tub mohiyatini tashkil etadi. Prezidentimiz Shavkat Mirziyoyev
2017-yil 12- yanvardagi “Kitob mahsulotlarini chop etish va tarqatish tizimini rivojlantirish,
kitob mutolaasi va kitobxonlik madaniyatini oshirish hamda targ‘ibot qilish to‘g‘risida”gi
farmoyishi bu yo‘nalishning naqadar davlat siyosati darajasida bugungi kunda e’tiborda ekanligidan
dalolat beradi.

O‘tmishda xalqimiz boshidan kechirgan muhim voqea-hodisalar aks ettirilgan asarlarni
o‘qish orqali o‘quvchilarda tarixiy bilimlar shakllana boradi. Ona yurt daxlsizligi yo‘lida
ajdodlarimiz olib borgan mardonavor kurashlar tarixi haqida hikoya qilingan asarlar bolalarda
vatanga muhabbat tuyg‘ularini tarbiyalaydi. Boshlang‘ich ta’lim o‘quv dasturidan o‘rin olgan
vatan mavzusidagi asarlar o‘quvchilarni mamlakatimizning ijtimoiy-siyosiy madaniy - ma’rifiy
hayoti va xalgimizning bunyodkorlik yo‘lidagi olib borayotgan ishlari bilan tanishtirishga
yordam beradi. Dasturning vatanga, inson e’tiqodi va ma’naviyatiga bag‘ishlangan mavzularini
o‘rganish o‘quvchilarni ma’naviy-axloqiy tuyg‘ularni tarbiyalashda alohida o‘rin tutadi. Istiglol
tufayli erishgan yutuqlarimiz haqidagi asarlar milliy g‘urur tuyg‘ularini tarbiyalashga xizmat
qiladi. Bu jihatdan boshlang‘ich sinflarda o‘quvchilar “O‘qish va nutq o‘stirish” dasturi asosida
tuzilgan “O‘qish kitobi” darsliklari orqali ko‘plab xalq og‘zaki ijodi asarlaridan namunalar bilan
tanishadilar. Bu asarlarni o‘qib-o‘rganish uchun boshlamg‘ich sinf o‘quv dasturida muayyan vaqt
ajratib ko‘rsatilgan bo‘ladi. 1-sinfdan tortib 4-sinfgacha “O‘qish kitobi” darsliklarida xalq og‘zaki
ijjodi alohida bo‘lim sifatida ko‘rsatilgan va ularni o‘rganish uchun muayyan bir soatlar belgilangan.
Xususan, 1-sinf “O*qish kitobi” darsligining “Xalq o‘giti — baxt kaliti” bo‘limini o‘rganish uchun
o‘quv dasturida 9 soat ajratilgan. “Xalq o‘giti — baxt kaliti” bo‘limiga bolalar qalbiga ona allasi
bilan kirib kelgan og‘zaki ijod namunalari kiritilgan bo‘lib, ezgulik, to‘g‘ri so‘zlik, sofdillik,
nafosat, do‘stlik, o‘rtoqlik, ahillik haqida tasavvur hosil qiladi. O‘quvchilarning sinfda va mustaqil
o‘qishlari lozim bo‘lgan asarlar: 1. “Sher va sichqon” ertagi. 2. “Maymun va duradgor” ertagi. 3.
“Rostgo‘y bola” ertagi. 4. ”Laylak keldi - yoz bo‘ldi” qo‘shigi. 5. Latifalar. 2-sinf “O‘qish kitobi”
darsligidagi “Ertaklar — yaxshilikka yetaklar” bo‘limini o‘rganish uchun 13 soat ajratilgan. Bu
bo‘lim orqali o‘quvchilar ertaklar olamiga sayohat gilishadi. Nima yaxshi-yu, nima yomonligini
ertaklardagi voqea-hodisalar orqali 0°qib oladilar.Ertak qahramonlarining holatini so‘zlab berish,
voqealarni rasmda ifodalashga alohida e’tibor qaratiladi. O‘quvchilarning sinfda va mustaqil
o‘qishlari lozim bo‘lgan ertaklari: Quyoshbobo nurlari, Maqtanchoq ayiq,Nima totli? ,Ertaklar,
Mashhur rassom,Baxtli bo‘lish osonmas,Ko‘ngilchan o‘tinchi,Uzun terak, O‘jar baligchi, Dono
dehgonbobo, Quyoncha va ayyor tulki, O‘tinchi yigit bilan sher,Urto‘qmoq, Oltin tuyoqli kiyik,
Oq ko‘ngil chol va xasis boy, Ko‘p ko‘rgan ko‘p biladi. 3-sinf “O*qish kitobi” darsligidagi “Xalq
og‘zaki ijodi” bo‘limini o‘rganish uchun 17 soat ajratilgan. Bu bo‘limda xalq og‘zaki ijodiga oid
qo‘shiq, ertak, masal, maqol, latifa, topishmogqlar kiritilgan. Ular orqali o‘quvchilarga xalgning
orzu — umidlari, do‘stlik, ahillik, vatanparvarlik, mehnatsevarlik, halollik, fazilatlari ulug‘lanishi,
salbiy xislatlarning qoralanishi uqtiriladi. O‘quvchilar qo‘shiq bilan tanishadilar. “Botir mergan va
chaqimchi”,”Halollik”, “Donishmand yigit” kabi o‘zbek xalq ertaklarini o‘qiydilar.Shuningdek,
“Qaysar buzoqcha”, “Chumoli va tipratikan” masallarini o‘rganadilar.Maqol, iboralar, latifalar,
topishmogqlar, tez aytishlarni ham o‘qiydilar.Bo‘limdan “Rustamxon” va “Alpomish” dostonlaridan
parcha ham o‘rin olgan.Bunda o‘quvchilar xalqimizning ming yillar mobaynida yaratgan sehrli-
fantastik ertaklari, xalq dardi, istak-xohishi, orzuumidlari ifodalangan qo‘shiqlar, bolalarning
quvnoq o‘yin-qo‘shiqlari, hozirjavoblik, topqirlikni taqozo etadigan topishmoqlar, xalgning hayotiy
xulosasi tarzida yuzaga kelgan purhikmat maqollar, sehr-jozibaga yo‘g‘rilgan rivoyatlarni o‘qib-
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o‘rganadilar. Bo‘limning 0‘zi 5 qismdan iborat: 1- qism “Qo‘shiglar qanotida” deb ataladi. Bunda
“Boychechak” ,“Oftob chiqdi olamga” , “Xo‘p hayda” qo‘shiqlari berilgan. 2- qism “Ertaklar
mamlakatida” deb nomlanadi. Undan “Davlat” , “Ilm afzal” , “Ko‘zacha bilan tulki”, “Ochko‘z
boy”, “Hiylagarning jazosi” , “Ziyrak uch yigit” ertaklari o‘rin olgan. 3-qism “Adabiy ertaklar
bo‘lib, unda Anvar Obidjonning “Bo‘rining tabib bo‘lgani haqida ertak”, Shukur Sa’dullaning
“Lagmait”, A.Abdurazzogning “Baqa bilan taqa” ertaklari mavjud. 4-qism “Topishmogqlar”. Bunda
5 ta topishmoq va G*afur Gulomning ”Buni toping, qizlarim” she’riy topishmog‘i berilgan. 5-qism
”Magqollar” bo‘lib, bu yerda 11 ta maqol mavjud. Boshlang‘ich sinf ”O‘qish kitobi” darsligidagi
xalq og‘zaki ijodiga mansub asarlar mundarijasi tahlilidan ham ko‘rinadiki, o‘quvchilar maktabga
qadam qo‘ygan davridanoq xalgning o‘lmas merosidan, ma’naviyat sarchashmasidan, ya’ni
og‘zaki 1jjodi namunalaridan bahramand bo‘lar ekan.

Bu asarlarni o‘rganish jarayonida ularning tarbiyaviy jihatlariga diqqat qilish, ulardan yosh
avlodning insoniy fazilatlarini shakllantirishda unumli foydalanish esa har bir o‘qituvchining eng
mas’uliyatli vazifasi bo‘lib qolaveradi.

Foydalanilgan adabiyotlar

1. Anorboyev A. Badiiy asar- ma’naviy boylik// Boshlang‘ich ta’lim, 2008, 6- son,
2. Anorboyev A. Badiiy asar- ma’naviy boylik// Boshlang‘ich ta’lim, 2008, 6- son
3. Ziyodova T. O’quvchilarni mustagqil fikrlashga o’rgatish. — T.: O’qituvchi, 2001
4. www.lex.uz
Mapr|2021 10-Kucm TomkenT

159



"V3BEKMCTOHJIA WIIMU-AMAJINA TATKUKOTJIAP"
MAB3YCHJIATU PECITYBJIMKA 26-KYII TAPMOKJIN
NJIMHNHN MACOPABHUN OHJIAMTH KOH®EPEHIINA
MATEPUAJLIIAPUA

(10-xkucm)

Macwyn myxappup: ®aiizueB [loxpyn MapMOHOBUY
Mycaxxux: @aiizucs Pappyx PapMOHOBUY
Caxudanosun: [Ilaxpam Daiizues

DBI0H KWl Myaaati: 31.03.2021

KonrTakt penakmmii HayuHbIX Kypuajos. tadgiqot.uz Editorial staff of the journals of tadgigqot.uz
000 Tadgiqot, ropon TamkeHt, Tadgigot LLC The city of Tashkent,
yina Amupa Temypa np.1, nqom-2. Amir Temur Street pr.l, House 2.
Web: http://www.tadgigot.uz/; Email: info@tadgiqot.uz Web: http://www.tadgiqot.uz/; Email: info@tadqgiqot.uz

Tex: (+998-94) 404-0000 Phone: (+998-94) 404-0000




