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OUJIOJIOTUA ®PAHIIAPVUHU PUBOKJIAHTUPUIII
UVINIOATU TAODKUKOTJIAP

TYPIU TUWIJIAPIA KYJIMHAPOHUMJIAPHUHI Y3UTA XOC KUXATJIAPU

. MamarkyjoBa ®oTumMa AIUPKYJIOBHA
VY36ekucton asnat XKaxon Tumnapu YHuBepcuteTH,
MHIIN3 T | (pakynbTeTH MHININ3 THIIU Ha3apHid
acniekmiapu Nel xadenpacu YKutyBurcu
mamatkulovafotima@gmail.com

AnHoTanus: Ymly Te3ucaa Typiu TWUlapja KyJTHHApOHUMIIAPHUHT YpraHWIHII Japa)kacu
Ba YJIApHHUHI Y3HMra XOC >KMXaTjapyd XakuJla MabiayMoT Oepwirad. Typiau Twuiapia Kopmyc
JUHTBUCTUKACH]IA KYJTHHAPOHUMIIAP OWiiaH OOFIUK KYTU1ad TaaKUKOTIap oaub Gopuiran 0yimo,
YAQPHUHT aKCApUATH COXa TEPMUHAIOTUSACUHUHT KUECUM TaxJIUIUTa OaruiiaHaim.

Kanur cy3uaap: Typau Tuiap, KyInHApOHUMIIAP, TEPMUHOIOTUK (OHII, TAAKUKOTIAP, O3UK-
OBKAT.

Xap Oup XaJK TWIM JIOMMO YHHMHI OOIIKa TUJuIap OWiIaH y3apo aloKaJapUHUHI KeHraiuim
OwIaH OOFJIMK Tap3/1a PUBOXKIIAHAH.

KynunapoHUM COXaCHMHMHT TEPMHMHOJIIOTUK (DOHAMHU TYIAUPHUILIA aTaMalapHU Y3IallTHPHIL
IIYHU KYpPCAaTIUKW, TEPMUHIAPHUHT aKCapUSATH WHIIM3 TWIHJAH ONUHTaH 0Ynuo, OyHU Xanakapo
TYPHU3M TapUXHH THIIOJIOTUK XycycusTra Oofnamt MyMKHH. Coxa TEpPMUHOJIOTUACHAA UHITIN3YA
aTaMaJIapHUHT KeHI TapKaJHILIHM, aBBaJaMOo0p, SKCTPAIIMHTBUCTUK OMUIIIAp OMJIaH M30XJIaHAIU
[1].

Typautunnapaa KopnyCcIMHTBUCTUKACUAAKYIUHAPOHUMIIAP OMIIaH OOFIMKKYIUIa0 TAIKMKOTIIAp
o6 Oopwiran OYnMO, yTapHUHT aKCaApUATH COXa TEPMUHATOTHSICMHUHT KHUECH TaXJIMIHTra
OarumnaHaau. Macanan, Jleonosa Anna HMeanoeéna Y3uHHWHT (JIMHTBOKYJIBTYpOJIOTHUECKAS
crneur(puka KyIMHapOHUMOB)[2] TaaKUKOTH JaBOMHUJAA KyJIMHAPOHUMIIAP, SBHU, PYC, MHIIIU3
Ba (paHIly3 TWIMIATW TaOMJIap Ba YHJIM KaHJOJAT Maxcylomiap (IeueHe, MUPOT, MUPOXKHOE)
HOMJIapH Xamja ubopanap, ppaseonoruk OupnukiIap, MakoJ Ba MaTajuiapa KyJInHApOHUMIIAPHH
KYJUTaHWIMILUTA XOC MaJaHui Oenrmiapuiu anoxuaa tTacHuduanau. llynaunrnek, »xamu 1113 ta
KyJIMHapOHUM HOMJIapHiaH nbopar (pyc, MHIIU3 Ba (paHIly3 THIUIapua)aTaMalapHu IypyxJjiapra
aXpaTHIl TaKIM(DUHU UITapu Cypaau. DTHUK Ba MaJaHUI MaHCYOIUTHUIaH Keiaul YuKKaH X0yiaa
MaTHJIapUIaru KyJIuHApOHUMIIAPHU YPranuo, pyc Ba MHININ3 TUJIApHIa TaXJIui onub Oopaau.

Ban Yorcuyzvr y3ununr (HaumoHanbHO-KyNbTypHas cHelu(uKa JEeKCHKO-CEMaHTHYECKOH
IpyMITEl HANMEHOBAHUHN 0TI pyCCKOlM KyXxHHU B acriekre o0yuenust PKU: Ha marepuane pycckoro
U KUTaWCKOro s3bIKOB) [3] Tagkukoruaa «Mwuwuiuid Taomiiapy MaB3yCHHH V3 WYUTa OJITaH
JapciavKiap Ba YKyB KYJUIaHMallapUHU TaxXJIWI KWJIaJu Ba YKyB MaTepUaUIapUHUHT aKkcapusaTu
MWUTHH WYHAITHPWITAH dMac, s’IbHU IyHE JIMHTBUCTUKACUHUHT SHT KUWMUH OYnaru Oyiran cys3
OOMINTMHU TabKuAJIaMaraHuHu kyparub Oepaau. LllyHuHraek, uer »miMk Tanabanap y4dyH;
pyC KyIMHApOHUMIIAPDMHHUHT TH3UMIIM alloOKajdapu eTapiuya XucoOra oNMHMAaraH; MacajaH,
XUTOMIMK Tanabajapra MY/DKaJUIlaHTaH YKyB MaJaHUM JMHTBUCTHUK JIyFamiap MamBXKyl dMac.
Taxynn 3KCrIepUMEHTH HaTHKaJIapy IIyHH KYPCAaTAUKH, XUTOMINK Tajgabanap pyc TaOMIAPUHUHT
TapuXy Ba aHbAaHAJApU XaKua eTapiinya KyJITypoJIOTMK OMIMMIIapra sra smaciap, LIyHUHIJEK
JUHTBUCTUK OWJIMM Ba KYHUKMajapra sra Oy Oopaja MaJaHMSTra Ouj CY3JIapHU YKUTHUIIIA
JIMHTBOKYJITYPaJIOTMK €HJJAlTyBra aJloXHU/1a TYXTaJaau.

Kanentownuk, Eseenuss Braoumuposna (KymruHapHBIN KOA KYIbTYpbl B CEMAaHTHKE OOpa3HbIX
CpeACTB s13bIKa) [4] TAAKMKOTH JaBOMH/IAa O3UK-OBKAT MaXCyJI0TIapH, UANII-TOBOK Ba OBKATIAPHUHT
HOMJIApH, YIApHUHT cU(aTIapy, IIyHUHTACK yJIapHHU Tail€paml Ba UILIATULI KapaéHIapu aHUK
MWIIHA Ba MaJaHU{ y3WUra XOC XyCYCHSITH INYHHMHTACK, 00pa3iy MIUIAHUIIUAA YiIap MUJLTHHA
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TYHEKAPALTHUHT Y3Ura X0C XyCYCUSTIapUHH aKc STTUPUIINHU TacHunaiau. Arxaudapu bacum
Xacan Xpeoum typmu Twiuiap wmuconuaa (KymmuapHo-racTrpoHOMuYeckas CyOCTaHTHBHAs
JICKCHKa B OOpa3HOM yIOTpeONieHWH) [5] amanra Ommprad TaJKHKOTHIA «OBKATIAHUII)
COXAaCHMHHMHI ONIMAa3JIMK Ba FaCTPOHOMHUK JIyFaTUIa acoCJIaHraH MeTa(OpUK MOJIEIUTAPHUHT U3UHIT
TaBCU(U F03acHJiaH TaxJIWINKA Xynocanap kentupaau. llyHuHraek, Mertadopa Molenn opKaiu
OHIJ]a MaBXKys OYiaraH OupsiaMuM Ba MKKWJIAaM4M MabHOJAp CEMaHTUKACMHMHI THIMK HHcOATh
MKKHJIaM4u MeTa(opa MabHOJIAPUHUHT NAi10 OYIUIIM yuyH HAMyHA OYJIUIINHYI TaKU1a0 YTasu.

A.A.Ipucopvesa (JlpeBHepuMCKasi KyJluHapHas JIEKCHKa IpoOjeMa TEpMUHOIOTUU (Ha
MaTepuaje TEKCTOB alHUIMEBCKOro Kopmyca) [6] TaaKMKMKOTHIA aluIMEeBCKUI KOpIyCHIaH
tonuiaran 690 Ta O03UMK-OBKAT HOMJIApH YpraHuianO, YIapHUHT CEMAacHOJIOIMK TaCHU(UHU
KenTupuod yraaw. Y KylIWHApOHUMIJIApHU y4 Kucmra Oymamu: 1 - «Xom amé HOMmmapwy», 2 -
«Maxcynotr HoMIapu», 3 - «OBKar HOMIapw». TaIKUKOTHUHT acocuii 00ekTH cudaruma «Xom
aié HoMuIapu» OYIMMHIa O3UK-OBKAT TAPKUOMN KMCMIIapy HOMJIApMHHU YpraHaJu Ba Kyhaaruua
TacHU(IANIN: TeXKOHUMINK, MUFUIL,0aIMK OBJIAII CHHIapy aTamMajiapHu KypuO uukaau. Typiau
TWIIap/ia KyJTMHAPOHUMIIAPHU YpraHWINTra OWJ TAIKUKOTIAp acoCaH WHININ3, pyc, (paHIry3,
THJUIApHIa o0 Oopwiran OYIub akcapusaT KUECHA TaxX i KWinHAU. KymuHapoHUMITApHUHT
KUECUN TaXJIWIINTa OUJ TAAKUKOTIAp Y30€K TUIN TMHTBUCTUKACHU A IEAPIIU KY3ra TalllaHMaian.

Anaduéraap pyuxaru

1. TepMuHONIOrUs TypHU3Ma AHIJIMHCKOIO U PYCCKOIO SI3bIKOB B CUHXPOHHOM U JUaXPOHHOM
acreKTax BUHOTPAJO0Ba, JIIOIMUIIA BaJlepbeBHA KaHIuAaT (uionornyeckux Hayk 2011.c. 4.

2. Anna VBanoBHa.JIMHTBOKYJIETYpOJIOTHYECKAsT CHCM(PUKA Ky THHAPOHUMOB.ABTOpEdapar.
M.:T6epus.2003.c.4.

3. Ban Wxuizsl. HanuoHanbHO-KyIbTypHas cHelu(puKa JIEKCUKO-CEMaHTUYECKOM TIPYIIIIbI
HaMMEHOBAaHMK OJFONI PyCCKOM KyXHHU B acriekte oOydeHusi PKI: Ha marepuane pycckoro u Ku-
taiickoro si3pikoB. M.: CI16.2006.

4. https://www.dissercat.com/content/kulinarnyi-kod-kultury-v-semantike-obraznykh-sredstv-
yazyka/read

5. Anxaunapu bacum Xacan Xpeout. KynnHapHo-racTpoHOMUYecKasi CyOCTaHTHBHAS JIEKCHUKA
B 00pa3zHoMm ynorpedienun. M.: Boponex.2013.

6.  http://netess.ru/3jazykoznanie/275474-1-drevnerimskaya-kulinarnaya-leksika-problema-
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MAKTAB O’QUVCHILARIGA ONA TILI VA ADABIYOT FANLARINI O’QITISHDA
ZAMONAVIY METODLAR VA INTERFAOL USULLARDAN FOYDALANISH

Xolmatova Nodira Normamatovna

Termiz shahridagi Al-Hakim at-Termiziy nomidagi
1-sonli yosh fizik va matematiklar maktab internatining
ona tili va adabiyot fani o’qituvchisi

Annotatsiya: ushbu maqolada maktablarda ona tili fanini o’qitishda sinf darsligi bilan
cheklanmaslik shu bilan birgalikda ona tili fanidan manbalarni kengaytirish to’g’risida fikrlar
yoritiladi.

Kalit so’zlar: mustaqil fikr, nutqni rivojlantirish, ma’ruza matnlari, tarqatma materiallar.

Bugungi kunda barcha maktablarda fanlarni o’qitish jarayonlari innovatsion texnologiyalar, turli
xil interaktiv o’yinlar orqali amalga oshirilmoqda. Demak, endi o’qituvchidan an’anaviy darsdan
noan’anviy darsga o’tish talab etiladi:Noan’anaviy darsning asosiy yo‘nalishlari:1. o‘quvchi
fikrini bir nuqtaga jamlash; 2. o‘quvchilarga mustaqil fikr yuritishni o‘rgatish; 3. o‘quvchilarda
fan asoslari, yutuqlari to‘g‘risida aniq tushuncha hosil qilish; 4. olgan bilimlarini amaliyotda
qo‘llash va boshqgalarga o‘rgatish va hokazo.Noan’anaviy darslarni esa interaktiv metodlar va
o’yinlarsiz tasavvur etish qiyin, zero bular darsning 0’zagini tashkil etadi,Misol uchun, murakkab
mavzuni o‘quvchilar ongiga osongina etkazish uchun «Aqliy hujumy», «Interfaol», «O’yin darsy,
«Bahsli dars», «Sayohat dars», «Musobaqa darsy», «Baliq skeleti», «Charxpalak» kabilarning
o’quv jarayonida qo’llash alohida ahamiyatga ega. Darslarda qo‘llanadigan interaktiv usullar
o‘quvchilarda o°‘z ona tili va yurtiga mehr-muhabbat tuyg‘ularini uyg‘otish, ularni mukammal
savodxonlik darajasiga ko‘tarish, mantiqiy aniq va to‘liq nutq sohibi bo‘lishiga erishish kabi
muhim vazifalarni bajarishni nazarda tutadi. Sababi, metodlar darsdan bir kun oldin tayyor
holga keltirilishi, kerakli ko’rgazmali qurollar, tarqgatma materiallar, qisqa savol-javob va testlar,
baholash mezonlarini shakllantirish shuningdek o’rganuvchilarni rag’batlantirish va jazolash
maqgsadga muvofig. Yana bir e’tiborga olinishi lozim bolgan jihat bu ona tili va adabiyot
darslari davomida computer texnologiyalardan foydalanishdir. Buning uchun birinchi navbatda
o’qituvchi sinfxonani kerakli jihozlar bilan ta’minlanishini tashkil etishi, so’ngra mavzuga doir
taqdimotlar, videolar, qisqa filmlar, rasmlar va ijod namunalarini yaratishi yoki internet saytlaridan
sifatlilarini tanlab yuklab olishi lozim. Buning asosiy sababi, ular o’quvchilarning ijodkorligini va
dunyoqarashini kengaytirishga, visual o’rganishni rivojlantirishga va albatta o’quv jarayonining
qiziqarliroq va sifatliroq tashkil etilishiga yordam beradi. Bu usul Grammatik jihatdan murakkab
mavzularning oson tushunilishiga, rasmlar orqali o’quvchilarning mustaqil oddiy gapdan to
kichik matn tuza olish qobiliyatini o’stirishga, adabiyot namoyondalari hayoti va ijodini ko’z
oldida gavdalantirish va yaxshiroq yodda saqlashga, ularning ijod namunalaridan ekran orqali
bahramand bo’lishga yordam berishi bilan alohida xarakterlanadi. Xulosa qilib aytganda, ona
tili va adabiyot fanining chuqur o’zlashtirilishi zamonaviy pedagog foydalanadigan interfaol
metodlar, o’yinlar va computer texnologiyalaridan oqilona foydalanish orqali yanada puxta, oson
va tez bo’lishi mumkin.

Foydalanilgan adabiyotlar ro’yxati:
1. Ona tili va adabiyoti fani metodikasi 2018. Toshkent
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DICTIONARY STRUCTURE IS ONE OF THE MAIN PROBLEMS

Bagdagul Ishangulievna Abayeva
English teacher at Chirchik Secondary school NelS8
bogdagulabayeval424@gmail.com

Abstract: Article about dictionaries How? And What kind of dictionary we use? There are
two main types of dictionaries: general dictionaries and special dictionaries. General dictionaries
divided into explanatory dictionaries and parallel or translation dictionaries (bilingual and
multilingual).

Key words. Folomkina, Collocabi-Lity, Pigmalion, Webster’s Collegiate Dictionary, English-
Russian Dictionary, COD,

Lexicography is a science of dictionary-compiling. Modern English lexicography appeared in
the 15 th century. In this period English-Latin dictionaries were in existence. The first dictionary
of the English language was published in 1755 by Samuel Johnson, in which he gave the origin of
words and examples from the works of the best writers.

Another major milestone is the New English Dictionary of Oxford English Dictionary. It was
written from 1888 up to 1928. It covers the vocabulary of English with a full historical evidence. It
gives the full his-tory of words. It has 13 volumes and a supplement containing neologisms (new
words).

The first important dictionary in American lexicography is Webster’s American Dictionary of
the English language. It was published in 1828 in two volumes.

Lexicography depends on its development in the solution of some general problems of
lexicology. So, lexicography is closely connected with the problems of lexicology. The compilers
approach to lexicological problems differently. For example, there is no clear border-line between
homonymy and polysemy in different dictionaries. Thus in some dictionaries words such as fly
—namiua (Myxa), (a two winged insect) and fly — mammma (myxa), (a flap of cloth covering the
buttons on a garment) are treated as two different words and in others (Ex. the Concise Oxford
Dictionary and the Advanced Learners Dictionary of Current English) — as different meanings of
one and the same word.

There are encyclopaedic and linguistic dictionaries. An Encyclopaedic dictionary gives the
information of extralin-guistic world. It gives the information about the important events, animals,
and all branches of knowledge. They deal not with words, but with facts and concepts.

There are two main types of dictionaries: general dictionaries and special dictionaries. General
dictionaries are divided into explanatory dictionaries and parallel or translation dictionaries
(bilingual and multilingual).

The best know explanatory are: «The Shorter Oxford Dictionary* in two volumes, based on the
NED, the COD (one volume). Chamber’s 20 th Century Dictionary (one volume), WNID, New
Comprehensive Standard Dictionary, the New Random House Dictionary, Webster’s Collegiate
Dictionary etc.

Most of these dictionaries present the spelling, usage, pronounciation and meaning of words,
grammatical information, origan of words, derivatives, phraseology, etymology, synonyms and
antonyms. Pronounciation is shown either by means of the International phonetic transcription or
in British phonetic notation which is somewhat different in each of the larger reference books. Ex.
[o:] is given as oh, aw, 6, or, etc.

Translation dictionaries or parallel are word-books containing vocabulary items in one language
and their equivalents in another language.

Ex. Russian-English Dictionary under the edition of prof, A. I. Smirnitsky. The English-Russian
dictionary by Mill-ler, New English-Russian Dictionary by I. R. Galperin. The Pocket English-
Russian Dictionary, by BenroK, HepnioK. English-Uzbek dictionary by J. Buranov and K- R.
Rahmanber-diev etc.

The translation dictionaries are based on the comparative study of the languages. Among the
general dictionaries we find Learner’s Dictionary which is compiled for foreign language learners
at different stages of advancement.

Ex. The Advanced Learner’s Dictionary of Current English by Hornby, Gatenby, Wakefield: It
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is a one-language (monolingual) dictionary compiled on the basis of COD. It differs from other
dictionaries because it gives the information about the lexical or grammatical valency of words.

The Learner’s English-Russian Dictionary by Folomkina, Weiser contains approximately 3.500
words.

Specialized dictionaries give us the information of one or two particular pecularities of words
(ex. synonyms, collocabi-lity, frequency, etymology, pronounciation, phraseological units etc).
The best known dictionary of synonyms is Dictionary of English Synonyms Expressions by Soule
and Webster’s Dictionary of synonyms.

The best and most comprehensive collection of English phraseology is A. V. Koonin’s English
phraseological Dictionary (in two volumes). The Oxford Dictionary of English Proverbs, Collin’s
Book of English Idioms.

There are other types of specialized dictionaries. Dictionaries of collocations. A Reum’s
Dictionary of English Style, Dictionaries of word Frequency (Dictionary of frequency Value of
Combinability of words. Moscow 1976). The Teacher’s Book of 30.000 words by E. S. Thorndike
and Lorge. Michail West. A General Service List of English Words. Etymological dictionaries; Ex.
W. Skeat’s Etymological Dictionary of the English Language. Pronouncing dictionaries: English
Pronouncing Dictionary by D. Jones etc.

The most important problems the lexicographer comes across in compiling dictionaries are
the selection of words, the selection, arrangement and definition of meanings, and the illustrative
examples to be supplied.

Dictionaries can’t possibly register all occasional words. It is impossible to present all occuring
technical terms because they are too numerous (ex. there are more than 400.000 chemical
terminology in English). Therefore selection is made according to the aim of the dictionary.

The choice of correct equivalents depends on the type of the dictionary, and on the aim of the
compilers.

Different types of dictionaries differ in their aim, in the information they provide and in their
size. They differ in the structure and content of the entry.

The most complicated type of entry is found in explanatory dictionaries. The entry of an
explanatory dictionary of the synchronic type usually presents the following data: accepted spelling,
pronounciation, grammatical characteristics, the indication of the part of speech, definition of
meanings, modern currency, illustrative examples, derivatives, phraseological units, etymology,
synonyms, antonyms etc. The entry of translation dictionaries presents the meanings of words with
the help of other languages.

Selection and the arrangement of meanings of words in different dictionaries are different. They
depend on the aim of the compilers. Diachronic dictionaries list more meanings than synchronic
dictionaries of current English as they give not only the meanings in present-day use but also
those which have already become archaic or gone out of use. Ex. SOD gives 8 meanings of the
verb «arrive» while. COD lists only five. The meanings of words in dictionaries may bet defined
by means of phrases, synonymous words and expressions. Frequency dictionaries, spelling books,
etymological, ideographic and other dictionaries may have illustrative examples.

The structure of the dictionary consists of an Introduction and Guide to the use of the dictionary.
It » explains all the peculiarities of the dictionary and also gives a key to pronounciation, the list of
abbriviations. Dictionaries have some supplementary material. It may include addenda and various
word-lists: geographical names, foreign words, tables of weights and measures.

The shortening of words means substituting a part for a whole, part of the word is taken away
and used for the whole. Ex. demo (demonstration), dub (double), vac (vacuum cleaner), doc
(doctor), fig (figure), Mrs (missis).

Literatures

1. A dictionary of literary terms Hardcover — January 1, 1977

2. Karima Qosimova, Safo Matchonov, Xolida G’ulomova, sharofat Yo’ldosheva, sharofjon
Sariev - Lug’at ustida ishlash metodikasi

3. Angus Stevenson (Editor), Christine A Lindberg (Editor) -New Oxford American Dictionary
3rd Edition 3rd Edition.
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GRADATION AS A LINGUISTIC DEVISE
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Abstract: The study aims to look for the concept gradation from the linguistic point of view
and identify its types. For the conduct of this analytical study, several authentic sources were
analyzed, viz. articles from the internet, advanced dictionaries, and books. The results of the re-
search reveal that gradation employs in several spheres such as ecology, medicine but the article
aims to investigate it in linguistics. Furthermore, the study identifies the rising, and descending
graduations, climax, and anticlimax, respectively. The three types of climax such as logical cli-
max, emotional climax, and quantitative climax were examined with authentic examples.

Keywords: gradation, climax, anticlimax, logical climax, emotional climax, quantitative cli-
max

The Latin word gradatio is translated as “gradual increase”. There are several assumptions about
this linguistic device. One of them is, this linguistic term denotes a figure of poetic speech in which
syntactic repetitions and such an arrangement of words and expressions are used that an increase
in the semantic significance of the preceding word or the descent of the meaning of an expression
occurs. Another definition is the gradation is a rhetorical figure that consists of ordering an idea or
concept from least to greatest importance. However, Gradation is one of the devices that are a less
investigated item in linguistics. Several researchers such as Plotnikova M.V., Kuznetsova N.A.,
Beregovskaya V.A., Shcherbakov F.I., and Lyapon M.V. dedicated their studies to the analysis of
gradation and its features. Plotnikova M.V. describes gradation as a stylistic figure, consisting of a
consistent forcing or, conversely, weakening comparisons, images, epithets, metaphors, and other
expressive means of artistic speech. Another researcher, Kuznetsova [2012:2] points out that in
modern linguistics, there is two historically related approach to defining the concept of gradation:
stylistic and structural and syntactic. Traditionally gradation was considered as a stylistic device,
consisting of a series of expressions in sequential order rising or falling semantic or emotional
significance of the members of the series. This approach to determining the gradation is also noted
in modern studies [Beregovskaya 2003; Shcherbakov 2004]. A different view of the essence of this
phenomenon appears in works by F.I.Serebryana, V.A. Beloshapkova, M.V. Lyapon, and others,
who consider gradation not as a stylistic phenomenon, but as a type of syntactic relations with
its corpus of means expressions. Researchers disagree on the status of the graduation as stylistic
reception. Gradation is defined as a special case of enumeration (E. A. Panova); retardation (N.N.
Prangishvili); lexical and syntactic repetition (N. T. Golovkina, E.P. Marchenko); synonymous
row (E. M. Beregovskaya). A. Kuznetsova, linking the phenomenon of gradation with syntactic
concurrency, notes that “the recessive meaning is syntactic parallelism also acquires an antithesis in
figures based on contrast, menopause and anticlimax, based on increasing or decreasing gradation
”[Kuznetsova 2003: 17]. Gradation can serve as the principle of architectonics for the whole work,
thus performing the text-forming function [Shcherbakov 2004: 5]. Similarly, you can observe the
gradation in plot structure of larger literary genres, fairy tales, short stories, etc. Gradation is a
stylistic figure that can interact with other stylistic devices [Shcherbakov 2006: 60].

Synthetizing the above-listed ideas it can be considered that Gradation is a linguistic device that
attempts to show, step by step, how to get from one point to another. This resource is often used
a lot in descriptions and is a type of thought figure. Originally, gradation consisted of the literal
chaining of words. However, over time this figure resulted in the descending or ascending order of
the words according to their importance.

The analysis of dictionaries (MWCD, CIDE, OALD, and LDCE) has shown that the dictionary
meanings of the term GRADATION are as follows:

According to the Macmillan English Dictionary, the gradation is: 1. (noun) ( C) one of the steps
in a series showing how one thing slowly becomes something else, for example how something
becomes more or less heavy, seriously, or bright; 2. A mark on something used for measuring, for
example, one of the marks showing the temperature on a thermometer. In Oxford online dictionary
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the following definitions are determined: 1. a scale or series of successive changes, stages, or
degrees. 2. an individual stage within a succession of changes, stages, or degrees. 3. a minute
variation in shade, tone, or color. 4. (in historical linguistics) another term for ablaut. Collins online
dictionary includes the following definitions for this notion: 1.are small differences or changes in
things. 2. a series of systematic stages; gradual progression 3. (often plural) a stage or degree in
such a series or progression 4. the act or process of arranging or forming in stages, grades, etc.,
or of progressing evenly 5. (in painting, drawing, or sculpture) transition from one color, tone, or
surface to another through a series of very slight changes 6. (Linguistics) any change in the quality
or length of a vowel within a word indicating certain distinctions, such as inflectional or tense
differentiations 7. Ablaut. 8. (Geology) the natural leveling of land as a result of the building up or
wearing down of pre-existing formations

It can be seen from analyzing the authentic sources and dictionaries the term Gradation is used
in a variety of aspects of life such as art, geology, music, and linguistics as well. From the linguistic
point of view, gradation is considered the stylistic device. In the Great Soviet Encyclopedia,
Gradation described as, a stylistic device; a series of similar words or expressions (images, similes,
metaphors, and so on) that gradually emphasize and increase or, on the other hand, decrease (climax
and anti-climax, respectively) the sense of emotional significance. Also, it says that the features of
gradation can be the device in a verse composition (in lyric poetry—for example, “The east grew
white ...” by F. I. Tiutchev) or plot composition [epic folk songs] or fairy tales—for example, The
Little Tower Chamber). An example of stylistic climactic gradation is “I do not regret, I do not call,
I do not cry” (S. A. Esenin).

From the above-mentioned definition, it can be driven that gradation can be both rising and
falling. The ascending, or straight, gradation is called the climax, and the type of decreasing
gradation is called the anti-climax. There are different definitions for the notion of Climax. 1. the
most intense, exciting, or important point of something; the culmination. 2. a figure of speech in
which a series of phrases or sentences is arranged in ascending order of rhetorical forcefulness 3.a)
the highest point: CULMINATION; b) the point of highest dramatic tension or a major turning
point in the action (as of a play); ¢) orgasm; d) menopause; 4. a relatively stable ecological stage or
community especially of plants that is achieved through successful adaptation to an environment

The analysis of dictionaries such as Merriam online dictionary and Macmillan dictionary for
advanced learners revealed that the notion climax is used as a physiological term, an ecological
one; furthermore, the most usage of this word can be seen as a stylistic device in linguistics, and
in literature.

As a stylistic device, the term climax refers to a literary device in which words, phrases, and
clauses are arranged in an order to increase their importance within the sentence. The following
are examples of climax as a stylistic device:

Example #1: The Passionate Pilgrim (By William Shakespeare)

See how William Shakespeare achieves climax in the passage below, taken from his Sonnet The
Passionate Pilgrim:

“Beauty is but a vain and doubtful good;

A shining gloss that videte suddenly;

A flower that dies when first it gins to bud;

A brittle glass that's broken presently:

A doubtful good, a gloss, a glass, a flower,

Lost, vaded, broken, dead within an hour.”

The phrase “dead within an hour” is placed at the very end, as it marks the climax of the fate of
beauty, which he introduces as “a vain and doubtful good.”

Example #2: I Have a Dream speech (By Martin Luther King, Jr.)

“This note was a promise that all men, yes, black men as well as white men, would be guaranteed
the unalienable Rights of Life, Liberty and the pursuit of Happiness.”

This line from Martin Luther King’s famous speech, I Have a Dream, qualifies as the climax of
the speech. It criticizes and rejects racial discrimination suffered by black Americans at the hands
of white Americans.

As Plotnikova claims Climax is an arrangement of sentences (or of the homogeneous parts of
one sentence) that secures a gradual increase in significance, importance, or emotional tension in
the utterance, as in:
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1.”It was a lovely city, a beautiful city, a fair city, a veritable gem of a city” or in:

2. “Ne barrier wall, ne river deep and wide, Ne horrid crags, nor mountains dark and tall Rise
like the rocks that part Hispania's land from Gaul.” (Byron)

The gradual increase in emotional evaluation in the first illustration and significance in the
second is realized by the distribution of the corresponding lexical items. Each successive unit is
perceived as stronger than the preceding one. Of course, there are no objective linguistic criteria
to estimate the degree of importance or significance of each constituent. It is only the formal
homogeneity of these parts and the test of synonymy in the words ‘lovely’, ‘beautiful’, ‘fair,’
‘veritable gem’ in the first example and the relative inaccessibility of the barriers ‘wall’, ‘river’,
‘crags’, ‘mountains’ together with the epithets ‘deep and wide’, ‘horrid’, ‘dark and tall’ that make
us feel the increase in the importance of each.

A gradual increase in significance may be maintained in three ways: logical, emotional, and
quantitative. Logical climax is based on the relative importance of the parts looked at from the
point of view of the concepts embodied in them. This relative importance may be evaluated both
objectively and subjectively; the author’s attitude towards the objects or phenomena in question
is disclosed. Thus, the following paragraph from Dickens’s “Christmas Carol” shows the relative
importance in the author’s mind of the things and phenomena described:

“Nobody ever stopped him in the street to say, with gladsome looks, ‘My dear Scrooge, how
are you? When will you come to see me?’ No beggars implored him to bestow a trifle, no children
asked Jim what it -was o clock, no man or woman ever once in all his life inquired the way to such
and such a place, of Scrooge. Even the blind men's dogs appeared to know him, and when they saw
him coming on, would tug their owners into doorways and up courts, and then would wag their
tails, as though they said, ‘No eye at all is better than an evil eye, dark master!’”

The order of the statements shows what the author considers the culmination of the climax. The
passage by Dickens should be considered “subjective” because there is no general recognition of
the relative significance of the statements in the paragraph.

In a House small, of a town small, of a country small, of a continent small, of a world small in
the immensity of the galaxy, lived a man ...

The climax in the above example may be considered “objective” because such things as ‘house’,
‘town’, ‘country’, ‘continent’, ‘world’ are objectively ranked according to their accessibility. The
emotional climax is based on the relative emotional tension produced by words with emotive
meaning, as in the first example with the words ‘lovely’, ‘beautiful’, ‘fair’. Of course, the emotional
climax based on synonymous strings of words with emotive meaning will inevitably cause certain
semantic differences in these words — such is the linguistic nature of stylistic synonyms, but the
emotive meaning will be the prevailing one.

The emotional climax is mainly found in sentences, more rarely in longer syntactical units.
This is natural. The emotional charge cannot hold long. As becomes obvious from the analysis of
the above examples of climatic order, the arrangement of the parts calls for parallel construction
which, being a kind of syntactical repetition, is frequently accompanied by lexical repetition. Here
is another example of emotional climax built on this pattern:

“He was pleased when the child began to adventure across floors on hand and knees; he was
gratified when she managed the trick of balancing herself on two legs; he was delighted when she
first said ‘ta-ta’; and he rejoiced when she recognized him and smiled at him.” (Alan Paton)

They know they looked, I know they spoke, I know they kissed, I know fell in love, I know they
got married and they loved forever.

Finally, we come to a quantitative climax. This is an evident increase in the volume of the
corresponding concepts, as in:

He counted the seconds, minutes, hours, days, weeks, months, years to see her.

“They looked at hundreds of houses; they climbed thousands of stairs, they inspected
innumerable kitchens.” (Maugham)

Here the climax is achieved by a simple numerical increase. In the following example climax is
materialized by setting side by side concepts of measure and time:

“Little by little, bit by bit, and day by day, and year by year the baron got the worst of some
disputed question.” (Dickens)

In the next example, the quantitative climax is expressed by nouns that increase according to
their significance insides.
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“In a House small, of a town small, of a country small, of a continent small, of a world small in
the immensity of the galaxy, lived a man ...” Climax, like many other stylistic devices, is a means
by which the author discloses his world, outlook, his evaluation of objective facts and phenomena.
The concrete stylistic function of this device is to show the relative importance of things as seen
by the author (especially in emotional climax) or to impress upon the reader the significance of the
things described by suggested comparison, or depict phenomena dynamically.

There is a device which is called anticlimax. According to some researchers, by definition,
anticlimax terms/phrases are figures of speech in which statements or ideas descend according to
their importance. It means that a serial arrangement of phrases, words, or clauses in an order of
higher to a lower priority. They also claim that sentences that include anti-climax have a negative
effect and can be used for a satirical or a jocular purpose. The ideas expressed may be arranged in
ascending order of significance, or they may be poetical or elevated, but the final one, which the
reader expects to be the culminating one, as in climax, is trifling or farcical. There is a sudden drop
from the lofty or serious to the ridiculous. A typical example is Aesop’s fable “The Mountain in
Labor.”

“In days of yore, a mighty rumbling was heard in a mountain. It was said to be in labor, and
multitudes flocked together from far and near, to see what it would produce. Smoke coming out
of its summit, the earth quaking at its feet, trees crashing, and huge rocks tumbling. After long
expectation and many wise conjectures from the bystanders-out popped a mouse.

There are other examples,

And the earth became smoke. And the smoke in the dust. Then came the shadow and then the
nothing.

The kilometers that distanced mother from daughter quickly became meters, more later in
centimeters hearing their voices on the phone.

If not a job, I do not have money. If I do not have money, I will not be able to buy food. If I do
not buy food, I get sick what if I get sick, could die.

In the above-given examples, the utterances are going down. The writer expresses and uses
anticlimax with the units such as smoke-dust-shadow-nothing, from substance to nothing.

To sum up, graduation is one of the artistic means of creating figurative speech. This is a
stylistic device (figure) with an increasing sense of the significance of words or expressions, or less
often - with a descending one. Studying authentic sources, we can withdraw the characteristics of
gradation as follows: 1.Their sentences are linked or related to each other. 2. Presents a descending
or ascending order of importance. 3. Use figures of speech like climax and anti-climax to mark
the loudest and lightest points. 4. It can imply the order from least to greatest (or vice versa) of the
length of the words or concerning their complexity.
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Abstract. This article is devoted to the history of rhetoric. The article discusses the types of
rhetoric and some ways to apply them. It also discusses the history of rhetoric, its formation
and importance in society.
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Rhetoric is the art of persuasion, which along with grammar and logic is one of the three
ancient arts of discourse. Rhetoric aims to study the capacities of writers or speakers needed to
inform, persuade, or motivate particular audiences in specific situations [1.4]. Aristotle defines
rhetoric as “the faculty of observing in any given case the available means of persuasion” and
since mastery of the art was necessary for victory in a case at law; or for passage of proposals
in the assembly; or for fame as a speaker in civic ceremonies; he calls it “a combination of
the science of logic and of the ethical branch of politics” [2.6]. Rhetoric typically provides
heuristics for understanding, discovering, and developing arguments for particular situations,
such as Aristotle’s three persuasive audience appeals: logos, pathos, and ethos. The five canons
of rhetoric or phases of developing a persuasive speech were first codified in classical Rome:
invention, arrangement, style, memory, and delivery [3.5].

From Ancient Greece to the late 19th century, rhetoric played a central role in Western
education in training orators, lawyers, counsellors, historians, statesmen, and poets [3.6].

Scholars have debated the scope of rhetoric since ancient times. Although some have limited
rhetoric to the specific realm of political discourse, many modern scholars liberate it to encompass
every aspect of culture. Contemporary studies of rhetoric address a much more diverse range
of domains than was the case in ancient times. While classical rhetoric trained speakers to
be effective persuaders in public forums and institutions such as courtrooms and assemblies,
contemporary rhetoric investigates human discourse. Rhetoricians have studied the discourses of
a wide variety of domains, including the natural and social sciences, fine art, religion, journalism,
digital media, fiction, history, cartography, and architecture, along with the more traditional
domains of politics and the law [6.24].

Because the ancient Greeks highly valued public political participation, rhetoric emerged as
a crucial tool to influence politics. Consequently, rhetoric remains associated with its political
origins. However, even the original instructors of Western speech — the Sophists — disputed this
limited view of rhetoric. According to the Sophists, such as Gorgias, a successful rhetorician
could speak convincingly on any topic, regardless of his experience in that field. This method
suggested rhetoric could be a means of communicating any expertise, not just politics. In his
Encomium to Helen, Gorgias even applied rhetoric to fiction by seeking for his own pleasure to
prove the blamelessness of the mythical Helen of Troy in starting the Trojan War.From ancient
times rhetoric is divided into two types,traditional and modern [2.29].

The traditional rhetoric is limited to the insights and terms developed by rhetors, or rhetoricians,
in the Classical period of ancient Greece, about the 5th century BC, to teach the art of public
speaking to their fellow citizens in the Greek republics and, later, to the children of the wealthy
under the Roman Empire. Public performance was regarded as the highest reach of education
proper, and rhetoric was at the centre of the educational process in western Europe for some
2,000 years. Institutio oratoria (before AD 96; “The Training of an Orator”), by the Roman
rhetorician Quintilian, perhaps the most influential textbook on education ever written, was in
fact a book about rhetoric[1.8].

Modern rhetoric has shifted its focus to the auditor or reader. Literary criticism always
borrowed from rhetoric — stylistic terms such as antithesis and metaphor were invented by
Classical rhetoricians. When language became a subject of sustained scholarly concern, it was
inevitable that scholars would turn back to Classical theories of rhetoric for help. But modern
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rhetoric is far more than a collection of terms. The perspective from which it views a text is
different from that of other disciplines. History, philosophy, literary criticism, and the social
sciences are apt to view a text as though it were a kind of map of the author’s mind on a particular
subject. Rhetoricians, accustomed by their traditional discipline to look at communication from
the communicator’s point of view, regard the text as the embodiment of an intention, not as a
map. They know that that intention in its formulation is affected by its audience. They know
also that the structure of a piece of discourse is a result of its intention. A concern for audience,
for intention, and for structure is, then, the mark of modern rhetoric. It is as involved with the
process of interpretation, or analysis, as it is with the process of creation, or genesis [8.68].

Rhetorical analysis is actually an analogue of traditional rhetorical genesis: both view a
message through the situation of the auditor or reader as well as the situation of the speaker or
writer. Both view the message as compounded of elements of time and place, motivation and
response. An emphasis on the context automatically makes a rhetorician of the literary critic or
interpreter and distinguishes that approach from the other kinds of verbal analysis. Critics who
have insisted upon isolating, or abstracting, the literary text from the mind of its creator and
from the milieu of its creation have found themselves unable to abstract it from the situation
of its reader. Certain modern critics have joined with rhetoricians in denouncing the folly of all
such attempts at abstraction. In interpreting any text — say a speech by Elizabeth I of England at
Tilbury, Essex, or a play by the great Hindu poet of the 5th century, Kalidasa — the rhetorician
must imaginatively re-create the original situation of that text as well as endeavour to understand
those factors that condition a present understanding [8.74].

All discourse now falls within the rhetorician’s purview. Modern rhetoricians identify rhetoric
more with critical perspective than with artistic product. They justify expanding their concerns
into other literary provinces on the basis of a change in thinking about the nature of human
reason. Modern philosophers of the Existentialist and Phenomenologist schools have strongly
challenged the assumptions whereby such dualities as knowledge and opinion, persuasion and
conviction, reason and emotion, rhetoric and poetry, and even rhetoric and philosophy have
in the past been distinguished. The old line between the demonstrable and the probable has
become blurred. According to these modern philosophers, a person’s basic method of judgment
is argumentation, whether in dialogue with others or with a text, and the results are necessarily
relative and temporal. Such modern philosophers use legal battles in a courtroom as basic models
of the process every person goes through in acquiring knowledge or opinion. For some, philosophy
and rhetoric have become conflated, with rhetoric itself being a further conflation of the subject
matter Aristotle discusses not only in his Rhetoric but also in his Topics, which he had designed
for dialectics, for disputation among experts. According to this view, philosophers engage in
a rhetorical transaction that seeks to persuade through a dialogic process first themselves and
then, by means of their utterances, others. It is in this “argumentative” light that a rhetorically
trained reader or auditor interprets all texts and justifies their inclusion within the province of
rhetoric [8.79].

Rhetoric has come to be understood less as a body of theory or as certain types of artificial
techniques and more as an integral component of all human discourse. As a body of discursive
theory, rhetoric has traditionally offered rules that are merely articulations of contemporary
attitudes toward certain kinds of prose and has tended to be identified with orations in which
the specific intent to persuade is most obvious. But modern rhetoric is limited neither to the
offering of rules nor to studying topical and transient products of controversy. Rather, having
linked its traditional focus upon creation with a focus upon interpretation, modern rhetoric offers
a perspective for discovering the suffusion of text and content inhering within any discourse
[8.80].

In conclusion the history of rhetoric goes back to the ancient Greek philosopher Aristotle.

Aristotle and other scholars in this field studied rhetoric as a method and described their scientific
approaches in what areas they could be applied and what results could be achieved. Traditional
and modern rhetoric, which has long been known, is still taught to students in foreign countries.
Besides modern rhetoricians analyzed rhetoric with critical perspective. They identified expanding
their concepts into other literary provinces.
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Language is one of the most fundamental aspects of human communication. It is the main
medium through which human beings should present their ideas and relate the contents of their
minds to one another. The learning second language is the demand of our epoch. People can
learn languages at any age. But, at what age it is better to study second language? Some studies
show that children who learn language before adolescence are more likely than elder learners to
attain native-like pronunciation. Another way adult learners can make use of whatever kind of
knowledge they have accumulated in their own language. Again this advantage cannot be seen
in other groups of learners like children and adolescents. In other words both learners have some
advantages and disadvantages of learning second language.

First of all, a number of researchers have found that children have an innate ability to acquire
the rules of any language, and that this ability is diminished by adulthood. At this age their minds
are very open and flexible and they learn quite naturally through playing and being introduced to
vocabulary related to their interests, daily lives and immediate surroundings. Finally, early learners
have the ability to learn to speak foreign languages with native pronunciation because they are able
to hear and reproduce slight differences in tone and sound unlike adults.

On the other hand, there are some disadvantages of learning second language early. There is
evidence that this is not the case, particularly if the second language comes to take the place of
the first language, which has never been allowed to develop properly. One researcher talks of the
dangers of double semi-legalism for early learners of a second language; the child does not develop
full proficiency in either of the two languages. Scientific researches show that the learning of
second language to adult learners has some advantages as follows. The main one is that adults have
finished their studies or have undertaken at least some in their own language ,it is not uncommon
to see learners comparing and contrasting their first language with the foreign language. They
are learning to find out areas in which the two languages are different or similar so that they
can learn the new language more quickly. In addition they can apply various study techniques,
such as mnemonic memory strategies, to speed up their language learning. Understanding some
grammar in their native language also tends to help adults when they learn another language as
they understand the building blocks, such as nouns, verbs and adjectives. Unlike children and
adolescents, adults are autonomous in some way.  On the contrary, there are some disadvantages
to the learning of second language to adult students as well. The first disadvantage is that second
language learning makes a strong demand on adult learners in terms of time. As a matter of fact,
it is really difficult for adult students to make time to learn. As most institutions and centers have
to teach second language adult students after work. Three one-hour-and-a-half sessions or three
three-hour sessions a week seems difficult for adult learners who work to attain.

In conclusion, the learning a new language at any age has its own pro and con sides. But,
according to current researches, the most motivated and successful age for learning a new language
is 11-13.
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ONA TILI DARSLIKLARIDAGI MUAMMOLAR VA ULARGA YECHIMLAR

Sultonova Soliya Sapoyevna
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33-son umumta’lim maktabi ona tili va
adabiyot fani o’qituvchisi

Annotatsiya: Mazkur maqolada umumta’lim maktablarining ona tili darsliklaridagi ayrim ka-
mchiliklar bayon qilingan va ularni bartaraf qilish uchun fikr mulohazalar aytib o’tilgan.
so’zlar: ona tili, muammo,darslik, ta’lim, matn, ism, shakl, sifat, malaka.

Mamlakatimiz taraqqiyotning yangi bosqichiga o’tib, barcha sohalarda islohotlar,
yangilanishlar amalaga oshirilmoqda. Jumladan, xalq ta‘limi sohasida ham to’planib qolgan
ancha muammolar ijobiy hal etimoqda. Aynigsa, kelajagimiz egalari bo’lgan yosh avlodga
berilayotgan ta‘lim va tarbiya sifatini tubdan yaxshilash, ularga zamon talablariga mos
bilim berish, hayotiy zarur ko’nikma va malakalarni shakllantirish uchun ilg’or pedogogik
texnologiyalardan foydalanilmoqda, yangi uslubiy qo’llanmalar yaratilmogda. Bu jarayonda esa
umumiy o’rta ta‘lim yoki maktab davri ta‘limining o’rni nihoyatda katta. Afsuski, ta‘limning
bu bosqichida yechimini kutayotgan muammolar hali ko’p. Aksariyat hollarda maktablarning
moddiy-texnik bazasi talabga javob bermasligi, o’quv metodik qo’llanmalarning yetarli emasligi
yoki o’qituvchilar malakasi, pedogogik saviyaning pastligi, kadrlar yetishmasligi kabi jihatlar
asosly muammolar sifatida ko’rsatiladi. Shular gatorida o’quvchining beminnat yordamchisi
— bilimlar manbai bo’lgan darsliklar muammosi ham borki, biz ular haqida ba‘zi taklif va
mulohazalarni bildirib o’tmoqchimiz. Hozirda darsliklarimizdagi xato va kamchiliklar ko’rsatilib,
ular takomillashtirilmoqda, yangidan nashr qilinmogqda. Ammo masalaning didaktik tomoni
ya‘ni darsliklar mazmuni, o’quvchiga nimani o’rgatish, ganday ilmiy bilimlarni berish borasida
ham, ikkinchidan, ya‘ni metodik jihatdan o’sha bilimlarni qanday shaklda, ganday usulda berish
borasida ham hali kamchiliklar bor. Jumladan, ona tili fani darsliklari ham bundan mustasno
emas.

Biz quyida maktablarda o’quvchilarimiz foydalanayotgan 5-sinf va 7- sinf ona tili darsliklari
bo’yicha ba‘zi fikrlarni o’rtaga tashlamoqchimiz. Masalan, 5- sinfda So’roq gap mavzusida beril-
gan mashqlarda darak gaplarni so’roq gaplarga aylantirib, daftarga ko’chirib yozish topshirilgan
va quyidagi matn berilgan: Bepayon sahro. Quyosh olovli sel purkaydi. Ufq qadar yastangan sar-
hadsiz qumlikda qilt etgan tirik jon ko ’rinmaydi. Ahyon— ahyonda ko’ ’hna sardobalar uchraydi.
Bu matndagi darak gaplarni so’roq gapga aylantirish 5- sinf o’quvchi uchun biroz noqulay. Uning
o’rniga terma gaplardan iborat yoki boshqga shakldagi, so’roq gapga aylantirish qulay bo’lgan matn
berilsa yaxshi bo’lardi.

Gap bo’laklari mavzusidagi mashqda so’zlardan keyin uning so’rog’ini gavs ichiga yozib
borish topshirilgan. Odatda, oldin so’roq berilib, keyin so’z yaratilishi yoki yozilishi kerak.
Savolni to’g’ri berib, gap bo’laklarini aniglash juda muhim jihatlardan biri bo’lgani uchun
o’quvchilarga shu shaklda ko’p mashq qilishlari kerak. Lekin kitobdagi so’zlar ustiga savol yozish
mumkin emas. Shu o’rinda ona tilida hali ingliz tili darslaridagi ishchi daftarlar bo’lsa, yaxshi
bo’lardi, degan fikrga kelamiz. Chunki 5 - sinf o’quvchilari daftarga ko’p gaplarni ko’chirib
yoza olmaydilar. Tayyor matn ustida ishlash, tayyor gaplardan bo’laklar ustiga so’roqlarni yozish
esa qulay va ko’proq amaliy bilim olishga yordam beradi. Lekin hamma o’qituvchilar ham
bunga e‘tibor bermasligi, bunday usulni qo’llamasligi mumkin. Ba‘zida o’quvchilar bir- ikkita
grammatik qoidani o’rganish uchun 5-6 gapni ko’chirib yozib, vaqt yo’qotadilar. Masalan,
nugqtalar o’rniga mos qo’shimchani qo’yish, berilgan ma‘nodosh so’zlarning mosini qo’yish kabi
topshiriglarni ko proq bajarish mumkin, yozish uchun esa bitta mashq bajarilsa yetarli.

Keyingi mulohazalar 7-sinf ona tili darsliklari haqida bo’lib, ulardan bittasi haqida
to’xtalmoqchimiz. Bu - Ismlarning munosabat shakllari mavzusidir. Bu mavzuni o’zlashtirish
o’quvchi uchun qiyinchilik tug’dirmoqda. Chunki —ismlar atamasi ostida birlashtirilayotgan
ot, sifat, son, olmosh, fe‘lning harakat nomi va sifatdosh shakllari, shuningdek, taqlid so’zlarni
eslab qolishning o’zi 7-sinf o’quvchlari uchun murakkablik qilmoqda. Shu o’rinda o’zbek
tilshunosligida - ismlar deb nomlanuvchi til hodisasining paydo bo’lishi haqida to’xtalsak.
Darslikda ta‘kidlanganidek, bu so’zlarni —ismlar‘ atamasi ostida birshtirish zarurmikin? Keyingi
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yillarda paydo bo’lgan bu qarash ona tilimizni o’rganishda yoki o’quvchilarga o’rgatishda biror
muhim amaliy ahamiyatga ega bo’ldimi?

Bu hodisa tilshunoslikda gandaydir sun‘iy, ortigcha parametrga o’xshab tuyulmayaptimi?
Bundan 10-15 yillar oldin fanimizda otdan boshqa so’z turkumlarining egalik va kelishik
go’shimchalari bilan o’zgarishi - otlashish hodisasi deb talgin etilardi. Ana shu talqin so’z
turkumlarining o’ziga xos xususiyatlarini o’rganishda, ularga qo’shiladigan lug’aviy shakl
yasovchi yoki sintaktik shakl yasovchi qo’shimchalarni farqlab o’rganishda qulay edi. Ot, sifat,
son, olmosh turkumlarini birlashtirib, ularga qo’shiladigan lug’aviy shakl yasovchi qo’shimchalar
sanalganda ko’plik, kichraytirish—erkalash, qiyoslash ma‘nosini bildiruvchi shakllar aytib
o’tilgan. Lekin sifatning daraja shaklini yasovchi, sonning turlarini yasovchi qo’shimchalar
haqida esa hech narsa deyilmagan. Vaholanki, ular ham ismlarning lug’aviy shakllari deb talqin
qilyapmiz. Undan ko’ra har bir so’z turkumi o’rganilganda unga qo’shilishi mumkin bo’lgan so’z
yasovchi, lug’aviy shakl yasovchi va sintaktik shakl yasovchi qo’shimchalar haqida ma‘lumot
berib borish qulay bo’ladi. Xulosa qilib aytganda, umumiy o’rta ta‘limda —Ismlar hodisasini
o’rganish o’quvchilar uchun murakkab, amaliy ahamiyatga ega emas, deb hisoblaymiz. Ilmiy
jihatdan ham, bu hodisa bizga nima berdi, degan savol ustida o’ylab ko’rish kerak.

Foydalanilgan adabiyotlar

1. Mahmudov N. Tilning mukammal tadqiqi yo’llarini izlab.

2. Mahmudov N., Nurmonov A. O’zbek tilining nazariy grammatikasi.
3. Umumiy o’rta ta‘lim maktablarining ona tili darsliklari.
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YAPON VA O‘ZBEK TILLARIDA IRIM-SIRIMLAR BILAN BOG‘LIQ TIL
BIRLIKLARIGA DOIR ILMIY TADQIQOT ISHLARINING TAHLILI

Turdaliyev Obidjon Sodiqjon o‘g‘li
Toshkent davlat sharqshunoslik universiteti
Lingvistika yo‘nalishi 1-kurs magistranti
turdaliyevobidjon@gmail.com

Annotatsiya: Irim-sirimlar xalgning lisoniy tafakkuri, badiiy ijodini, madaniy rivojlanishning
0‘ziga xos xususiyatlarini o‘zida namoyon etish bilan bir qatorda til va madaniyatning o‘zaro
kesishmasida til va madaniyat uyg‘unligini o‘zida namoyon etadi. Irim-sirimlar ilmiy asoslarga
ega bo‘lmasa ham, unda xalgqning kuzatuvchanlik qobiliyati, nuqtayi nazari va tasavvur maydoni
xususiyatlari namoyon bo‘ladi. Shu sababli irim-sirimlar turli fan doiralarida jumladan, tarix,
folklor, jamiyatshunoslik, madaniyatshunoslik, mamlakatshunoslik, shuningdek tilshunoslik
sohalarida keng tadqiq etib kelinmoqda. Ushbu maqolada irim-sirimga doir mavjud tadqiqotlar
tahlil etiladi. Tadqiqot obyekti sifatida garalgan irim-sirimlarning o‘rganilganlik darajasi dunyo,
rus, yapon tilshunoslari tadqiqotlari asosida aniglanadi va tahlil etiladi. Maqoladan ko‘zlangan
asosly magqsad irim-sirimlarga oid tadqiqotlarda amalga oshirilgan ilmiy nazariyalarni tahlil
qilishdir.

Kalit so‘zlar: madaniy kod, irim-sirim, Fuon Zan, Kezang Sherob

Irimlar xalgning madaniy fenomenini o‘zida ifoda etuvchi birlik bo‘lib, ularda xalglarning,
ma’lum etnik guruhlarning madaniy kodi mavjud. Shu sababli bunday birliklarning mavzu
ko‘lami, anglashiladigan axborot signali turli madaniyatlararo bir-biridan farq qiladi. Turli
madaniyatlarga xos bo‘lgan irim-sirimlar maxsus klishe ya’ni qolipga ega ekanligi bilan o‘zaro
o‘xshash, lekin irim-sirimlarda so‘zning ta’sir maydonini kengaytiruvchi bir qancha lingvistik
omillar ishtirok etadi. So‘zning semantik qobig‘i irimlarning yaxlit strukturaviy ko‘rinishida
namoyon bo‘ladi. Shuning uchun bunday birliklar tarkibidagi har bir so‘zning semantik maydoni
va stilistik foni, sintaktik tuzilishi yaxlit kompozitsiya sifatida namoyon bo‘ladi. Irim-sirimlarning
ma’nosini tushunish uning etimologik xususiyatlari, xalq og‘zaki ijodi bilan bog‘liglik jihatlarini
keng tadqiq etish bilangina emas, ularning madaniyat va submadaniyat obyekti sifatida tahlil etish
bilan aniqlanadi. Chunki etnografik harakterga ega bo‘lgan birliklar tarkibida so‘zlarning qanday
ma’noga ishora qilishi nutq jarayoniga qadar so‘zlovchi va tinglovchiga tanish bo‘lgan nutqning
presuppozitsion omillariga bog‘liq. Shu sababli ham madaniyatlararo o‘zaro o‘xshash strukturaga
ega bo‘lgan birliklar orasidagi farqlar yuzaga keladi. Bunday farqlar tilning lisoniy jozibasini ifoda
etish bilan bir qatorda, tashqi farq ya’ni tillar orasida mavjud xalq tilining alohida kodini namoyon
giladi. Aynan mana shunday madaniyat va til o‘zaro kesishgan birlik sifatida irim-sirimlar
lingvomadaniy tadqiqotning asosiy obyektlaridan deyish mumkin. Irim-sirimlarni o‘rganish, tahlil
etish uning o‘ziga xos xususiyatlarini ochib berish orqali xalqning kundalik turmush tarzidagi
obrazli fikrlashning o‘ziga xos madaniy ko‘rinishlari namoyon bo‘ladi. Shu sababli bunday til va
madaniyat kesishmalarida hosil bo‘lgan til birliklari juda ko*plab ilmiy tadqiqotlar obyekti sifatida
namoyon bo‘lgan. Xususan Kezang Sherob va Kinzang Lendap o‘zlarining irim-sirimlarning
madaniy til qatlamidagi o‘rniga bag‘ishlangan “Irim-sirimlar” nomli ilmiy tadqiqotlarida
Butan millatiga mansub xalglarning kundalik hayotida irim-sirimlarning madaniy ildizi haqida
fikr yuritadilar. Tadqgiqot orqali inson tug‘ilishi bilan ijtimoiy munosabatlar a’zosiga aylanadi.
Uning ensiklopedik bilimi kundalik turmush tarzidagi an’ana va qadriyatlar, atrof-muhitga
bildirilajak munosabat ijtimoiy oqimda shakllanadi. Shu sababli bir davlatdagi mavjud shaharlar
yoki qgishloglar orasida madaniyat bir-biridan farq qilishi mumkin. Xalgning diniy marosimlar,
bayramlar o‘tkazilish jarayonida irim-sirimlarga bevosita alogadorlik hissi paydo bo‘ladi.llm-
fan taraqqiyoti davrida ham irim-sirimlarning yashab kelishi madaniyatning saqlashga qilingan
harakatlar bilan bog‘lanadi tarzidagi xulosaga kelingan. Ammo tadqiqotda irim-sirimlarning faqat
madaniy va diniy jihatlarining ijtimoiy munosabatlardagi aksigina ifoda etilgan. Tadqiqotda irim-
sirimning til birligi sifatida nutqqa tayyor holda kiruvchi maxsus strukturaviy tizim ekanligiga
urg‘u berilmagan. Ma’lumki, irim-sirimning nutq jarayonida qo‘llanilishi so‘zlovchining fikr
ketayotgan mavzuga munosabatini ifoda etadi.Shu sababli irim-sirimning ijtimoiy faollashuvi
jarayonini tadqiq etishda lingvistik tamoyillarni e’tibordan chetda qoldirmaslik lozim. Shuningdek
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Fuon Zan o‘zining “Yaponlarning irim-sirimlari haqida tadqiqot” nomli ilmiy ishida irim-
sirimlarning diniy aqidalardan farqi, tarixiy ahamiyati, etnografik xususiyatlari haqida fikr ilmiy
qarashlarni o‘rtaga qo‘yadi. Fuon Zanning fikriga ko‘ra “Irim-sirimlarning ilm-fan zamonida ham
kundalik turmush tarzida yashab kelishining asosiy omili- ijtimoiy transformatsiya hisobalanadi.
Farzand tug‘ilishi bilan irim-sirimlar bilan bog‘liq bilimga ega bo‘lmaydi. Oila, ijtimoiy muhit
orqali irim-sirimlar, turli etnografik bilimlarni egallaydi. Bu esa davrdan davrga, avloddan avlodga
turli ijtimoiy-madaniy an’analar singari irim-sirimlarning saqlanib qolishiga zamin yaratadi'”
Fuon Zan shuningdek ilmiy tadqgiqotda irim-sirimlarning grammatik strukturasiga to‘xtalib o‘tib,
irim-sirimlarning maxsus qoliplari va ularning semantik-sintaktik xususiyatlarini ham qisman
tahlil etadi>. Fuon Zanning ilmiy tadqiqot ishida irim-sirimlar madaniyatshunoslik sohasining
predmeti sifatida tahlil etilgan. Shuningdek yapon tadqiqotchilaridan biri Kotani Midori o‘zining
“ Yaponlarning o‘lim bilan bog‘liq irim-sirimlar va diniy harakatlar*” nomli tadqiqot ishida 20
yoshdan 84 yoshgacha bo‘lgan erkak va ayollar o‘rtasida anketa so‘rovnomasini o ‘tkazgan. Natijaga
ko‘ra yapon xalqining juda ko‘p qismi o‘lim bilan bog‘liq irim-sirimlarga ishonch bildirganligini
qayd etib,irim-sirimlarning bugungi zamonaviy davrda sotsiologik ahamiyati haqida fikr yuritadi.
Shuningdek, yapon xalqining irim-sirimlari va ularning turli sohalarning tadqiqot obyekti sifatida
tahlil etgan Saki Miyauchi*, Kesuko Konno® kabi olimlarning ilmiy izlanishlari ahamiyatga
molikdir. Ushbu ilmiy tadqiqotlarda irim-sirimlarning sotsiologik ahamiyati yoritilgan. Irim-sirim
ma’lum xalqning kundalik hayoti bilan birga shakllangan birlik sifatida a til qatlamida namoyon
bo‘lgan. Rus shargshunoslari tomonidan irim-sirimlarning semantik xususiyatlari bilan bir
qatorda grammatik shakllari alohida tadqiq etilgan®. Yapon tilidagi irim-sirimlarning tarkibidagi
fe’l shakllarining o‘ziga xos grammatik shakli shundaki, ularning umumiy ma’nosi taqiqni ifoda
etganida T/ T (te/ de) + I T 72\ (waikenai) shaklida keladi’.

BFE I RE & LT 3WiF7evy, Negoto ni henji wo shite waikenai Alaxsirab aytilgan
so‘zga javob qaytarib bo‘lmaydi®.

% & AW TR I SLCTT EWiF 2Ly, Hashi wo shiroi gohan ni tatete waikenai

Hashi’ni oppoq ovqatni ustida tik qilib bo‘lmaydi.

Xulosa qilib aytganda, irim-sirimlar turli fan maydonining tadqiqot obyekti sifatida namoyon
bo‘ladi. Irim-sirimlar bilan bog‘liq til birliklarining lingvistik jihatdan tahlil qilish orqali xalq
madaniyatining til qatlamida gay tarzda namoyon bo‘lishi aniglanadi. Shuningdek, Irim-sirimlar
tarkibida xalqning butun kundalik hayoti singganini e’borga olgan holda ularning qiyosiy-
lingvomadaniy tahlilini o‘tkazish orqali ikki millatning madaniy hayotidagi o‘xshash va farqli
fenomenlarni tahlil maydoniga tortish mumkin.
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Yaponlarning ikki uzunchoq gismdan iborat ovqat yeyish uchun qo’llaniluvchi ro’zg’or buyumi

Maprt|2021 7-kuem TomxenT
23

O 00 1N L h W=




% V3BEKHMCTOHJIA WJIMHU-AMAJIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBIIMKA
@ 26-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH

AHTPOITIOHUMJIAPHUHI ITPATMATUK XYCYCUSTIIAPU
(“Y¢x” pomanu acocuaa)

I'ynu ToupoBa UGparumoBHa,

Byxopo naBnar yHHUBEpCUTETH

¢unonorus dannapu 6¥iinya dancada gokropu(PhD) nouenr,
Kymaesa /Iniino3za baxuiy/jioeBHa,

HaBowii naBnar nmegarornka MHCTUTYTH

Maxkrabradya Ba OONUIaHFUY TabIUM (DaKyJIbTETH

bonunanruu TabiuM kadeapacu YKUTYBYHCH

Tenedon: +998944817557

nasirov.shuhratjon@mail.ru

AHHoTanusi: Ym0y Makoiiaga aHTPOIMOHWMIIAD XaKuJaa YMyMHH MablyMOT OepuiraH
oynu6, “Y¢dK” acapu muconuga aTOKJIM OTIAPHUHT Xycycusiiapu ounb Oepuiran. Acap
KaxpaMOHJIIApUHUHT HOMJIAPU IMMPArMaTuK XUXaTtJgaH U30XJIaHT'aH.

KauuT ¢y3: AHTpOIIOHMM, TOTIOHUMIIAP, 300HUMIIAP, (UTOHUMITAD, TEOHUMIIAP, ACTPOHUMIIAP,
JOKYMEHTOHUMJIAP, XPOHUMIIAP, TParMaTuka, aTOKIH OT

V36ex oHOMacTHKACH, SHHM HOMUIYHOCIMIH XX ACPHUHI MKKHHYM SPMUJAH KeHHH ajall
PUBOXKIIAHTAH coXallapaaH XucoOnaHaau. Aciuaa YTMHII JaBpiap/ia XaM OHOMAaCTHKa COXAacHra
OMJ] UIIJIap amajra OIWPUITAaHIUTHHU Kaia ety Jio3uM. bynna Maxmyn Komrrapuit, Anumiep
Hagowii, 3axupugana Myxamman boOyp xabu amnoManapHUHT (HAOTHATHHU MHCON cudaThIa
Kaila eruin mymkuH| 13 ].

Cyurru 50-60 inmiap MoOaiiHI1a aTOKJIM OTJIAPHU YpraHuil Oopacuia KaTop CaIMOKIH UIIIap
amanra ommpuian. bynnait unnap sxymnacura E.bermaros, 3./[ycumos, T.Hadacos, C.Kopaes,
X.XacaHoB kKaOW OTMMJIAPHUHT W3JIAHUIUIAPH KUPUTHII MyMKUH| 13 |. ATOKIHM OTiap XaaKHUHT
TypPMYIIH, XYKAIUK (DaoTuATH Ba YTMUIIM XaKUAA MAbIyMOT OepyBuM MYyXMM MaHOanapia
Ooupu. Y30ek aaubiaapu TOMOHHUJAH acapiap/a KyJUIaHTaH aTOKJIM OTJap XaM XalK XaéTHUHHHT
TypiAH >KUXAaDIapuJaH Japak OepyBUM BOCHTA CaHalaau. Acapiapia KYJJIaHWITaH aToKJIH
oTJIap Xakuaa WIMHI-Ha3apuil MabIyMoTra sra OYiHIIM afuOHUHT MaKCaJWHU, aCapHUHT acl
MOXHUATHHU TYIIyHHINTa KyMak Oepaau. UyHKH XaaK TapuxH, YTMUIIIH, XO3UPH Ba KeJla)karu MaHa
1y MaJaHuii ManOaapa ¥3 akCuHH TonraH. boiikada aiiTrana, skka mpeaMeT Ba XoIucalapHu
Maxcyc Kylnrumyia HoMyap OMJIaH aTtall TU1/1a aTOKIIU OTJIapHH k03ara KeITHprad. ATOKJIM OTJIap XaM
Xy[i1 OOLIKa CYy3/1ap CUHrapy TUJia a3ajjlaH MaBxkyld. byHu kagumru €3ma aropiukiap TUinaa
SKKOJ KYpHILI MyMKUH. TUi1a aTOK/IM OTIAPHUHT HUFUHIUCH Ma3Kyp THJIHUHT HOMJIap OOWIUTUHU
TAlIKWI KUiIaau. THIHUHT OHOMAcTHK (OHIWIATU aTOKIM OTiap Y3u HOMJIAHAETraH MpeaMeT
€K1 OOBEKTHUHT XycCycusaTura kypa QapkiaHaau. Ymap Typiu-TyMaH KOHCHU3 MpeIMeTIapHUHT
€K WHCOHJIAPHUHT aTOKJIHM OTJapu OYnuIM MyMKUH. bolkada aifTranaa, aTOKJIW OTJIap Xam
“cHCTEeMallapHUHT CHUCTeMacH TUp. SIbHM YHUHT ¥3HM ajoxujga Oup OyTyH CHCTEMaHHW TaIIKHII
KWIn0, allHU 3aMOH/1a OMp Heua MYKHM cHCTeMaapra OynmuHaan. Yiap KyWuaaruiap:
AHTponoHUMIIap (KUK HOMJIApH)

Tononnmitap (3k0¥ HOMJIAPH)

300HUMIIAp (XaHBOH HOMJIAPH )

duronumnap (YCUMIMK HOMJIApH)

Teonumuap (quHUI HOMIIAP)

AcTtpoHuMiap (KOMHOT HOMJIApH)

JlokyMeHTOHUMIIAp (Xy>KKAT HOMJIApH)

XpoHumiap (Tapuxuii xorca HOMJIapH) Ba OoIKazap

V(bK acapuna 380 naH OPTUK aTOKJIM OT MaBxkyl. YiapaaH 179 tacu anTponoHumiap, SbHU
KHILM HOMJIapU caHanaau. PoMaHu1a aHTpONOHUMIIAP, SbHU KAIIW HOMJIAPUHUHT Y31 OHOMACTUK
TU3UM OYnu0, y sHa TU3uMuajiapra OynuHaau. AHUKIaHraH 179 Ta aHTPONMOHMMHHU 5 TypyXra
O6ymumn mymkuH. Kymnaaan:

1. Ucmnap: 104 ta. Macanan: by ku3 yausar cuadromm umnop smum [ 15, 260].

2. @®amunusinap: 18 Ta. Macanan: Xa, kuznapuma, pamuiam Menuiiesa-ky [15, 578].

3. Ota ucmiapu(oryectBo): 2 Ta. Macanas:¥Y3 MynoxazaJlapuHTU3HA €3Ma paBuIaa Muxauni

Nk WN—
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-
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VBanoBuYra 1000puIMHIU3HY cypaiiman [15, 134].

4. JlakaGmap: 28 Tta. Macanan: Ucmu By3pyk 6ynranu yuyn Tys nakaOu Ounan aramapau [15,
224].

5. Uem damunusinap: 27 ta. Macanan: Pauciukka sSHMM HOM307 €bJIOH KWIMHIU. - Acpopa
Xaxumona (15, 534].

AcapHuHT OyH1ali OYITMHUIIM TAlTKK KYPUHHUIIKTA Kapad OaxomaHaau Ba aHa 11y OV IUHUIILIAP
OpKaJIM acap KaXpaMOHJIAPMHUHT KM 3KaHJIMTH XaKuJaa MabiayMoTra sra 0ynamus. Mcemmuap 6up
maxcHu OomkacuaaH (apkiam ydyH fozara kenraH.Kagum-kagum 3aMoHIapiaH HHCOHJIAp
KyHWIran ucM OupiiapuHu Oomkanapuaad (Gapkiam yuyyH xu3mar Kwirad. “Y$K™’ acapuua xam
€3yBUM TOMOHUJAH TYpJU-TyMaH KHUIIU HOMJIApHU KYJIaHWIraH Oynu0, ynap xam OUp IIaXCHU
Oomkacuaan Qapkiam Makcaauga KyJUlaHraH. AWHM malTna GaMuIdsJIapHUHT HILIATHIIALTN
OMp sKKa IIAXCHM OOIIKACHIAH QXPAaTUIIHM SHAJA AHUKIAIITUPWITaH KYPUHUIIUIUP, LIy
Ounan Oup Karopaa (paMWIMSIAPHUHT SIKKA Y3U MIUIATHIIMIINA YIIa MHCOHTa OyiaraH Xypmar
MabHOCHHM XaM H(onanaiau. PoManaan onvHran Kyluaard napya OyHHHI €pKUH HCOOTHIMD.
“YpTokiap, MOKIMCUMU3HU OOLLIANIAAH OJNIUH paéH XapOuil KOMHCCAPIUTUMUZHUHT XOAUMU
newrenar yprok McmonnoB GppoHT axBosmapuaad ramupud oepuniapuau cypaiimus” [15, 310].
Yy muconmgan kypuHud Typubanku, MecmounoB ne6d yakupuill OUp TOMOHJAH OMp MHCOHHU
OomkacuaaH GapKiall yayH Xu3Mmar Kujica, MIKKMHYM TOMOH/IaH 3¢a XypMaT MabHOCHHH aHIJIaTap
JKaH.

Wcmnaphu oTa HOM(OTYECTBO)Iapu OWIaH KYJUTAaHUIUIITHE PACMUATYMINK MAbHOCHHHU Oepaiu
Ba OyH/aii aramn (akar Ui F03aCHIaH BY)KyAra KeJaau. Y3 Mynoxa3ajJapuHTU3HU €3Ma paBHIIa
Muxaun MBaHoBuura etkazumuHruz MyMkud.” (15, 134]. Ym0y kentupwiran MUCONAA XaM
Muxaun VBaHoBuY /1€0 UII F03aCHIaH MypPOXKaaT KUJTMHTaH.

Typkuil TuUIapHUHT OGapyacuja Kyjna KYICOHJM Jiakad HoOMJap MaBxya OYnu0, ylapHUHT
MaTepuayiapu o3acujiaH Oup KaTop WIAMHUN TAaTKUKOTIAp oiaud Oopwirad. Jlakabmap (nuHwMiA
Tajmabiapaad KaTbUid Ha3ap) TaOMU KyHIAIWK dXTUEK Tydainu maino 6ynran. YHyHku yTMumaa
XO3UPrUAeK (haMuIusIap, ota ucMiiapu Oynmaras, 1y cababmu Oup X1 UcM sracu 6YamM0 Kosran
OT/IOII MIAXCJIApHHU Y3apo (apkiamia nakadiap xyna Kyn kenras, Llyaunriaex nakabnap 6abs3u
oujanapja auTHIUINM MaH KWIMHTAH MUCMJIAp YPHUHHU OOCHIIM JIO3UM OYNTAHIMTH YUyH XaM
sparuirad. Kaaumuii TaOy Ba eBGUMUCTUK aHbaHaIapra Kypa onia ia KeJIuH Y3 )pUHUHT, KallHOTa Ba
KallHOHACUHWHT, KAHMHCUHTHJI Ba KAMHJIApUHHHT, PUHUHT OOIIKA KAPUHIONUTAPHHUHT HOMUHH
TWIra OJMaraH. Yiapjaa y3u MXKoJ KWIraH Maxcyc Jlakad HOM OMilaH Mypoxaar 3TraH. XyIiau
IIYHUHIJIEK, YaKaJO0KKa MapXyM OyBucH, 6000cH, aMMacH, Xos1acu €k OOIIKa KapyHIOLUIap HOMU
Oepunran Oyica, OyHnail 6onara yHUHI HOMUHHM aTuO Mypokaar KuiauiiMarad. YyHku OyHra
amall KUJIMaciIuK HOMHHUHT acll aracu OYJIMUII MapXymra HUCOaTaH XypMaTcU3IuK Oynanu, 1ed
xucobmamran. HoMHuHT aci sracu 6ynMun 6000 Exku OyBUHUHT aMMa EKM aMaKUHIHT HOPO3WIIATH
3ca YaKaJIOKKa 0aXTCU3INK KeNTUPHUIIN MyMKHH J1e0 Vitnamrad. Mana mryHail xoiutapaa 6omnara
KYyIIuM4a UCM —Jlakabiap OepwiiraH Ba yHra yia jJakaOHUM aWTHO Myposkaar kuiauimrad. Kym
XoJ11a OOJIAaHUHT JIaKaOu YHUHT acCOCUH MCMMra ailylaHuO keTraH. AHa IIyHra yxuaraH Jiakaomnap
“YPK” acapuia XxaMm KyJUIaHTaH ,acapja MIUIATWITaH JakaOlapHU Kypap SKaHMH3, YJapHUHT
KYJIaMU HUXOSTJa KEHI €KaHJIUTUHH Kypamu3. Acapia yupalauras jgakaOlapHUHT KYMUUIATH
acap KaxpaMOHJIAPUHUHT XapakTepH, IOpHII-TypHUINH, KacO-kopu Tydaian KyHwiran.”cKu
XaKKyJI00OMTUK DYKH JTAaKAOIM aCKUSYH YOI MUHFUPIA0-MUHFUPIa0 TypuO Oupian Mymkanra
ypau [15, 225]. Ymby Mucosnia KeTHpUITaH MTHCOHHUHT acl ICMH HUMa €KaHJIUTH MabJIyM dMac,
n1aKaOu OpKaJli XaMMa yHH TaHUHu.

Hem damwnusinap OuiaH aram XaM HMCMIIAPHM aTAllHUHT KeMMHYAIUK BY)KyAra KeJraH
KYpUHHUIUTApUIaH Oupu 6¥nub xucobaaHau.

Xap Oup ucm ¥3 00beKTH KUXATUIAH TYPIH XU aX00poTiaapHu 6epuid MyMkuH.” TypcyHO0ii,
6onarunam, kanucau?”’ [15, 9]. Kentupuiran ymoby muconga TypcynOoil ucmu Tyl Oupiuru
(;muconmit) cudaruna maxcHu udoaanaim, HyTKUid HHQopMausaa 3ca CY3I0BYMHHUHT Iy HCMTa
MyHOca0aTuHu Omwiaupaan. Yoy mucomnaa JKanHat xonaHuHT ¢gap3anau oyamui TypcyHOoiira
OynraH mMexpu y3 akcuHM TomnraH. KoMmycuii axOopoT 3ca aHTPOMOHUM aCOCJIAHTaH amllIsTHUB
MabHOTa SIKUHJIaIma Iy, ibHu “TypcyHOo0ii — s1acuH, oMoH, cor 6yicun” [15, 429] neran MabHOHU
anrnaragu. TypcyHOoi ucmura sikMH OyiaraH OMp KaH4a MCMIIap XaM Iy Kabu MabHOJIApPHU
anrnaragy. Jlemak, xap Oup UCM OTa-OHAHUHT Op3y-HCTAKIapH , XOXUIILIapu cadabnu Kyiunaau,
Typcyn6oit ucMu xaMm yHHHT oTa-oHacu Oynrad JKannar xona Ba MIKpOMMKOHHHUHT (hap3aHIura

Maprt|2021 7-kuem TomxenT
25



% V3BEKHMCTOHJIA WJIMHU-AMAJIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBIIMKA
@ 26-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH

O6ynran Mexp-myxab0aru cababnu kyhunras. llynunr yuyn Oy kabu ucmiapuu Mcem Tunakiap
(e3uparosmnap) e araimr Makcaara MyBOQUKIHP.

Acappaa “xoH”, “00i” cy3u OulaH scajirad aToKJIM oTIap yupaiau. by uHaukarop spkaxiap
HMCMUHHU XOCHJI KMJTUIIJIA aJIOXUJA aXxaMusT KacO eraau. Ymly CY3HUHI acil MabHOCH IOKOpHIa
TabKU/IJITAHTAHUJICK dPKaJall, CyHUHI Ba XypMaT KWIHIIIAAP .

1.Yunan OyitHura anmapar ocral “doto Ilencon”, Funod kuiiaupunran TaHOypUHH KYTapuo
MasbmypaxoH xopus tymau [15, 316].

2. [Toyuacu TynanOoit MyiioB 3cKU KUTOOIapHH Ky YKuraH [15, 334].

Kenrupunran OupuHuM muconna XypMar MabHOCH SIKKOJI Ky3ra TanuiaHaau. Kypunamuku,
ym0y MabsMyp:koH xo(hu3ra XaMMaHHHT XypMartu Oanan, nry cababmu €3yBun Mabsmyp ucMura
#OH ap(PUKCHHU KYIIUII OpKaiu yini0y HOMra KOHHOHATUB MabHOHU IOKJIASIITH. 2- MUCOJIJIA 3Ca,
Tynan cy3ura 60 ahGpukcH KYIUTUIITN OPKAJIH aTOKJIN OT XOCHII OY1aau Ba yii0y aHTPOITOHOM/1a
XypMar Ba IIIyHra yXmarad MabHOJIap ¥3 aKCUHU TOMa/IH.

Xynoca Kuinb IIyHU alTHIINMU3 MYMKUHKY, “Y (K’ poMaHuaa KYJIUTaHWIraH ucMiiap €3yBUu
TOMOHHUJAH UIyHAal Maxopar OWJIaH TaHJAHTaHKH, acap KaXpaMOHMHUHI Oapya XapakariapH
UCMHra MOC paBHINZa TaHigaHraH. bynra mucon kunub JKanHart Xoma oOpa3sWHU OJMIIMMU3
MYMKHUH. Y0y KaXpaMOHHUHT (ap3anaura 0ynran mexpu, 3pu kpomskoHra Oyiaran cajiokaTH,
arpodpuaaru ogamiiapra OyiaraH MyoMajiacHJlaH YHMHT XAKUKWN KaHHATH WHCOH SKaHJIUTHWHU
KYPUILIMMHU3 MyMKHH.
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SPEAKING PROBLEMS AND THEIR SOLUTIONS.

Fayzullayeva Zarina Ixtiyor qizi
English teacher of the 12th public specialized
general school of Navoi city, Navoi region

Annotation: This article is about the problem of pupils’ speaking skill and its solution.
Key words: cause, difficulty, effort, speaking

While these problems are very common for most people learning English, they can be
improved upon with a little patience!:

1. “I don’t understand native speakers because they talk too fast.” This is a typical listening
problem for most people learning a language. It may seem like native speakers are talking faster
than normal! But they aren’t! The trick here is to try to relax, and don’t focus on each word. You
have to try to listen for key words, which in English are often the words that are stressed in the
sentence. For example, you may only pick up on the subject, but not the details. That’s ok: picking
up on key words is the beginning of understanding. If you try to understand everything at once,
you will become frustrated and possibly give up!

2. “I don’t know many words, and I forget everything when I try to speak.” Vocabulary is a
big hurdle for many students, and you may feel like you can never remember the words you need
to use the most often. The best way to acquire vocabulary is through repetition. This can be done
through listening to music and memorizing songs, or watching short television series over and
over. Vocabulary is more easily remembered when we learn it in a context.

3. “My pronunciation needs improvement and I’m worried that other people won’t understand
me.” Many students are worried that no one will understand them when they speak because they have
a strong accent. This could be true if you are speaking to someone for the first time. Pronunciation
can be improved through singing songs, or by practicing repeating lines from movies over and
over. E-learning is also a great way to practice pronunciation without feeling embarrassed, as the
computer program will assess your accuracy and no one else can hear you!

4. “I get very nervous when I speak English.” Confidence is a problem for many people,
regardless of learning a language. Add to that a communication barrier, and this can be a real
problem for many English learners. The best way to overcome this is by facing your fears: put
yourself in a situation where you must speak English, either in an Anglophone country, or join a
local club or go to a place where you know Anglophones are present. You may not overcome your
shyness right away, but over time your confidence will improve as you are encouraged by others.

5. “I can’t express my ideas in English and I speak with a lot of pauses.” Finding your own voice
in a second language can be very frustrating. Not being able to express humor or sarcasm, or even
a serious tone, can lead to misunderstandings and feeling helpless. This is actually a great place to
be in, because it means that your brain is starting to think in another way, and you are struggling to
improve. If you speak some English, but become frustrated when you can’t express yourself well,
rest assured you are on the right track and this is the moment of truth! Only practice and repetition
will be able to bring you out of the depths of non-communication. In the meantime, don’t hesitate
to use anything you can to help your expression: props, hand gestures, facial expressions, drawings
or whatever you can think of! Doing this actually helps your brain learn and remember faster and
better!

6. “I make a lot of mistakes when I speak English.” Grammar is probably the number one
concern for English learners. But would you believe that for most native speakers, they don’t really
notice that much? Making grammar mistakes should actually be very low on your list of problems,
because even if you make mistakes, you can still communicate effectively. Even some famous
people are known for making language mistakes, and it adds to their popularity and charm! As long
as you are able to communicate your ideas, acquire vocabulary, understand people and have an
exchange with others in English, don’t worry about making mistakes! Mistakes will only improve
over time with a lot of practice, and one day, you’ll realize that you are making far fewer mistakes
than before, and you won’t even know how you did it! In this world, you go everywhere the people
can speak the English language or even understand the English language. The English language
plays a greater role for the people in a society. The English language is an important subject for
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people whose English language is not their native language. For surviving in society, they have
to learn, understand, and speak the English language fluently. For communicating and sharing
thoughts with people who belong to other regions who speak different languages, the English
language is a common language to communicate with them. The English language is studying and
learning all over the world. In every country, the students are compelled to study and learn the
English language. The students who want to go to the foreign country for studying purpose they
have to understand and speak the English language for the sack of surviving in foreign countries.

Students study and learn the English language from the low-level school to the higher-level uni-
versity almost 16 years of education they study and learn the English language.But after16 years
of education and learning the English language the students are not able to speak the English lan-
guage fluently, why?What are the issues and problems by which the students are unable to speak
the English language? even after 16 years of learning and studying it. This is a very serious issue |
am targeting what are the reasons behind it that after 16 years of learning, the students are unable
to speak and understand the English language. Now I am going to target and discussed all the prob-
lems faced by students in Speaking the English Language. Usually, the students make mistakes
in tenses, active and passive, and vocabulary during speaking the English language. They used the
wrong tenses sometimes they want to speak in the past tense but they used to speak in the present
tense instead of the past tense. They cannot easily differentiate between the difference and how to
use the past, present, and future tenses.

2. Lack of Confidence in Speaking the English Language

Lack of confidence is also one of the reasons by which the students cannot speak the English
language in public. They are not confident about themselves speaking the English language in
front of people. This is usually caused by the teachers, the teachers not giving sufficient encour-
agement to speak the English language in public.

Problems Faced by the Students in Speaking the English Language

The problems faced by students are given below:

1. Common Grammar Mistakes While Speaking the English Language

Common grammatical mistakes mostly the students faced in speaking.

Learning English grammar is very difficult for students. In speaking the English language
mostly, the students make grammar mistakes. Usually, the teachers didn’t encourage them to speak
English in the classroom or in front of people. They learn the English language but they didn’t
learn how to speak it. This one of the problems that mostly the students faced in the classroom or in
front of people. Self-Confidence plays a very important role in speaking the English language if the
students didn’t believe and confident in themselves then they cannot speak the English language.
The self-confidence and beliefs of the students are completely depending on the teachers. The
teaches have to encourage and motivate them to believe in themselves and be confident in speaking
the English language in public. If the students are worried about making mistakes in speaking,
So, the teachers have to teach them that no one can be born perfectly, everyone learns from their
mistakes. They have been self-confident in speaking even they are speaking wrong. They will
learn from their mistakes and correct them in speaking again. So self-confidence in speaking the
English language is very important

3. Shyness in Speaking the English Language

Shyness is also one of the biggest factors by which the students cannot speak the English
language. It’s a kind of feeling which students feel while speaking the English language. They are
unwilling in front of their teachers and their friends. By shyness, they are unable to speak what
they are thinking and what they want to speak. In shyness, they are not confident of themselves
to speak, they are unable to remember the grammar rules and correct vocabulary in speaking the
English language. Due to shyness, they feel uncomfortable and anxious in front of people speaking
the English language. Teachers have to motivate the students to be self-confident, it’s okay to feel
awkward in front of people but they should know that they can do it and encourage them to speak
the English language as much as they can.

The problems and reasons by which the students cannot speak the English language even after
more than 16 years of learning as I discussed above. The teachers have to focus on these problems
and try to resolve them. That their students can speak English fluently. The teachers have to make
the environments that the students can feel comfortable in speaking the English language and
asking questions. Learning the English language is the process of speaking the English language
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with other people and in the public fluently. The teachers have to focus on oral communication in
learning the English language instead of learning from books and exercises. Through oral com-

munication, students can easily learn and can easily communicate, and feel comfortable speaking
with other peoples.
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ZULFIYAXONIM O‘ZBEK ADABIYOTINING ZABARDAST VAKILI

Jumayeva Zilola Xudoyorovna,
Navoiy viloyat Qiziltepa tumanl8-umumta’lim maktabning
Ona tili va adabiyot fani o‘qituvchisi

Annotatsiya: Ushbu maqolada Zulfiyaxonimning o‘zbek adabiyotidagi o‘rni va roli haqida
ma’lumot berilgan.
Kalit so‘zlar: Lirika, publitsistik, doston, kechinma, janr.

Zulfiya Isroilova — taniqli va iqtidorli o‘zbek shoirasi. Yorqin rassom, oddiy inson
qalbini o‘tkir his qilgan — mehnatkash, Sharq ayolining jamiyatdagi teng huquqi uchun
mardonavar kurashgan ayol. Zulfiya she’riyatining nufuzi — bizning dabdabali murakkab
davrimizning haqqoniy ifodasi, o‘ziga xosligi, zamondoshlarimizning qalbi va harakatlarining
yorqin tasviridadir. O’zbek xalqining atoqli va ardoqli vakili, tanigli jamoat arbobi, xalgaro
tinchlik uchun kurash jarchisi Zulfiya Isroilova xalqaro “Nilufar”, Javoharlal Neru nomidagi
hamda Davlat mukofotlari sohibasidir. Zulfiya XX asr o‘zbek lirikasining yurik namoyandalaridan
biridir. Shoiraning ijod ufqi keng, badity mushohadasi o‘tkir, ehtirosi jo‘shqindir. Zulfiya
she’riyati hayotbaxsh lirik tuyg‘ularga, yangi-yangi fikrlarga, chuqur g‘oyaviy mazmunga, teran
hissiyotga, ajoyib obrazlarga, rang-barang tasviriy vositalarga boydir. Zulfiya she’riyatida lirika
bilan publitsistik ruh o‘zaro chambarchas bog‘langan.

Shoira ijodiy merosi 0‘z davridan to shu kungacha adabiyotshunoslar, so‘z san’ati ixlosmandlari
diqqat markazida bo‘lib kelgan. Zulfiya hayoti va ijodi metodistlar tomonidan alohida tadqiqot
obyekti qilib olinmagan. Holbuki, shoira hayoti va ijodini, adabiy merosini o‘rganish va unda
ilg‘or ta’lim texnologiyalaridan, samarali usullardan foydalanish e’tiborga molik bo‘lgan. Shoira
badiiy mahoratini o‘rganish uning ijodiga xos nozik qirralarini anglashimizga yordam berishi
shubhasizdir. Zulfiya she’rlarining ixchamligi bejiz emas. Bu ham shoiraning so‘z zimmasiga
katta fikr, his-hayajon yuklay olganining natijasidir. Agar fikr va kechinmaning yangi jihatlari
ko‘rinib golsa, u mustaqil, ammo mazmunan, ruhan o‘zaro bog‘langan bir necha she’r yaratadi.
Zulfiya ijodidagi turkum she’rlar shu tarzda tug‘ilgan. Shoira dostonchilikni u qadar xush
ko‘rmaydi. «kAmmo doston janri, har qalay, menga nobop ko‘rinadi, - degandi u. - Men bu janrni
xush ko‘rmayman, uning kelajagiga ko‘p ishonmayman. Shakl ixchamligi va ixchamroq shaklga
joylashish fikrning rangdorligi menga ko‘proq yoqadi. Tuyg‘ular toshqinligi va fikrlar teranligi
bir-biriga muvofiq bo‘lishi kerak. Bu narsa she’rda oson hal bo‘ladi. Dostonlarim shuning uchun
ham kichkina, ular ko‘prog-uzun she’rlarga o‘xshab ketadi». Zulfiya she’riyati teran fikr
bilan jo‘shqin hissiyot uyg‘unligidan hosil bo‘lgan, demak, intellektual va psixologik she’riyat.
U tahliliy, falsafiy, o‘ychan, ayni chog‘da aniq manzarali. Shoira hissiyot oqimini, kechinma
manzarasini, o‘tkir dramatik holatni ham, dramatizmning cho‘qqisidir. Unda vaqt va makon
qamrovi keng, yaxlit. [jodida xotira, taqdirdosh, yuragiga yaqin kishilar, kelajak ohanglarining
barqarorligi shundan. Zulfiyaning olijanoblik, jasorat, haqqoniy xalq g‘ururi, tabiat va insonga
nisbatan samimiy tuyg‘ular va hurmat, boy ranglar va kutilmagan yangi timsollar bilan
bajarilgan lirikasi, kitobxon qalbini larzaga keltiradi, insoniyatning kelajakka bo‘lgan ishonchini
mustahkamlaydi.

Atoqli va ardoqli shoiramiz Zulfiyaxonim Isroilova qalbimiznig, yuragimizning tub — tubidan
joy olgan. Zulfiyaxonim Isroilovaning she’rlari hamon dilimizda yangromoqda. Prezidentimiz
Islom Karimov ta’riflashicha “Uning jahon manbalarida yangragan she’rlari sharq ayolining aql-u
zakosi, fazl-u kamolining yorqin ifodasi sifatida millionlab she’riyat muxlislariga odamiylik
muhabbat va sadoqatdan saboq bergan.

Foydalanilgan adabiyotlar:
1. Tong bilan shom aro. Zulfiya. Sharq. Toshkent.2006
2. Kamalak. Asarlar 3 jildlik. Zulfiya. G*.G ulom nomidagi adabiyot va san’at nashriyoti.1986
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O‘QUVCHILAR YOZMA SAVODXONLIGINI OSHIRISHDA DIKTANTNING
AHAMIYATI

Ibragimova Durdona Boynazarovna,
Toshkent shahar Chilonzor tumani
217-umumiy o‘rta ta’lim maktabi

ona tili va adabiyot fani o‘qituvchisi

Annotatsiya: Ushbu maqolada o‘quvchilarning yozma savodxonligini oshirishda yozma
ishlarning ahamiyati, diktant turlari, uning maqgsad va vazifalari haqida fikr yuritilgan.
Kalit so‘zlar: diktant, ta’lmiy diktant, nazorat diktant, erkin diktant, saylanma diktant

O‘quvchilarning yozma savodxonligini oshirishda yozma ishlarning ahamiyati katta. Dars
jarayonida yozma ishlarning turlicha bo‘lishi o‘quvchilarning yozuvga bo‘lgan muhabbatini
oshiradi va taraqqiy ettiradi. Turli xildagi yozma ish bolalarning tafakkurini, fikrlash qobiliyatini
rivojlantirishga yordam beradi hamda o‘quvchilarning bilimini mustahkamlaydi, takomillashtiradi.
Yozma ishlarning quyidagi turlari o‘quvchilarning yozma savodxonligini oshirish uchun samarali
xizmat qiladi: diktant, bayon, insho va ko‘chirib yozish.

Yuqoridagi yozma ishlarning eng soddasi ko‘chirib yozishdir. Lekin ushbu yozma ishlarning
barchasi o‘quvchilarda orfografik malakalarini shakllantirishga, mustahkamlashga, ularning ongli
yozishlarini ta’minlashga va ish qobiliyatlarini o‘stirishga qaratilgan bo‘ladi. Matnni ko‘chirib
yozishni orfografik, grammatik, uslubiy topshiriglar bilan birgalikda olib boorish maqgsadga
muvofigdir. Yozma ishning ko‘chirib yozish turida gapdagi tushirib qoldirilgan so‘z yoki bo‘g‘inni
qo‘yib ko‘chirish, matnda berilgan so‘zni o‘zgartirish, berilgan namuna yoki grammatik topshiriq
asosida matn yoki so‘z shaklini o‘zgartirish, so‘zlardan gap tuzish, berilgan namunaga o‘xshash
gap tuzish, savollarga javob berish, so‘zlar ustiga qaysi grammatik shaklda ekanligini yozish,
o‘qilgan va tahlil gilingan matn bo‘yicha savollarga javob berish kabilar kiradi. Ko*‘chirib yozush
turi ham bir necha xil bo‘lishi mumkin. Masalan, doskadan, jadvaldan yoki kitoblardan ko‘chirib
yozish.

Yuqorida gayd etilgan yozma nutqni o‘stirishning asosiy va samarali, shu bilan birga katta
ahamiyat kasb etadigan turi bu diktantdir.

1-11-sinflarda diktantlar, asosan, ikki maqsad uchun o‘tkaziladi. Biri grammatika, orfografiya
va puktuatsiyadan o‘tilgan qoidalarni puxta bilib olishga yordam beradigan, mustahkamlaydigan,
takomillashtiradigan ta’limiy diktant bo‘lIsa, ikkinchisi, grammatika, orfografiya va punktuatsiyadan
o‘tilgan qoidalarini o‘quvchilar ganday o‘zlashtirganliklarini sinash, tekshirishga imkon beradigan
nazorat diktantdir.

Ta’limiy diktantning yana bir nechta turi mavjud:

- eslatish diktanti;

- o‘z diktant yoki yoddan yozish;

- saylanma diktant;

- erkin diktant;

- grammatik topshiriqli diktant;

- tushuntiruvchi diktant;

- ijodiy diktant;

Quyida biz ta’limiy diktant turlarining ayrimlari xususida to‘xtalamiz.

O‘z diktant yoki yoddan yozish diktanti 4-7-sinflarda o‘tkaziladi. Bu diktanto‘quvchilarga gram-
matika va orfografiyadan olgan bilimlarni mustahkamlashga yordam berishi bilan birga og‘zaki va
yozma nutqni o‘stirishga ham katta ahamiyatga ega. O‘z diktant o‘tkazish uchun o‘tilgan mavzu
goidasiga va sinf o‘quvchilarining saviyasiga mos keladigan kichik bir parcha yoki she’riy asardan
bo‘lak, yoki to‘rtlik tanlanadi. Tanlangan parchani o‘qituvchining o°zi bir necha marta o‘qib bera-
di. O‘quvchilar matn yoki she’rni yodlab olgach, matn bekitiladi va o‘quvchilar yodlab olganlar-
ini daftarga yozadilar. O‘quvchilar diktantni yozib bo‘lganlaridan keyin doskadagi matn ochiladi.
O‘quvchilar yozganlarini doskadagi matn bilan solishtiradilar va xatolarini tuzatadilar.

Erkin diktant — bayonning soddaroq bir ko‘rinishi bo‘lib odatda boshlang‘ich maktablarning
3-4-sinfida o‘tkaziladi.

Erkin diktantda o‘quvchilar so‘zlarni va grammatik shakllarni o‘zgacha, erkin ishlata oladi-

Maprt|2021 7-kuem TomxenT
31



% V3BEKHMCTOHJIA WJIMHU-AMAJIMIA TAIKHKOTIIAP" MAB3VCHUIATH PECITVBIIMKA
@ 26-KVII TAPMOKJIM WJIMHI MACO®ABHM OHJIAWH KOH®EPEHIIMS MATEPHAJLIAPH

lar. Ushbu diktant turi o‘quvchilarning qanchalik tushunganliklarini aniqlashga yordam beradi.
O‘qituvchi matnni bir marta o‘qib eshittiradi. So‘ngra bo‘limlarga bo‘lib o‘qiydi. Agar o‘qituvchi
3 ta gap o‘qisa, o°‘quvchiuni ko‘paytirib yozishi kerak bo‘ladi: erkin diktant o‘quvchilarni o‘qilgan
matnni yaxshiroq esga saqlab qolishda, atrofdagilar nutqini digqat bilan tinglashda nutqni o‘stir-
ishda, yozma nutqni o‘stirishda katta ahamiyat kasb etadi.

Erkin diktant o‘quvchilarning orfografik, punktuatsion va uslubiy xatolarini kamayib borishi-
ga yordam berish bilan birga, o‘quvchilarning bayon, insho yozishga o‘rgatadi. O‘quvchilarning
yozma nutqi rivojlanadi.

[jodiy diktant — o‘tilgan qoidalarni puxta o‘zlashtirishga yordam berishdan tashqari o‘qu-
vchilarning og‘zaki va yozma nutqini ham o°‘stiradi. [jodiy diktantda matn o°qib berilmaydi. O‘qu-
vchilar o‘zlari berilgan so‘zlar bilan mustaqil ishlaydi. Shu jihatga ko‘ra ushbu diktant bayonga
juda yagqin turadi. O‘quvchilar diktantning bu turida so‘zlarni to‘g‘ri yozishga, ularni 0‘z o‘rnida
ishlata bilishga va kichik-kichik matn tuzishga, ya’ni ijod qilishga o‘rganadilar. Bu turdagi diktant
yugori sinfda bayonni osonlik bilan yozishga zamin hozirlaydi.

Diktant, umuman yozma ishlarning barcha turi ma’lum qoidalarning mustahkamlanishi bilan
birga o‘quvchilarni har bir gapga, so‘zga, so‘z birikmasiga diqqat bilan qarashga o‘rgatadi. Shu
bilan birga matndagi gaplardan kerakli so‘zni, grammatiks haklni tezroq topa olishga o‘rgatadi.
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LEXICOLOGY AND ITS IMPORTANCE

Iskenderova Gulnar Sarsenbaevna
English teacher at the secondary school No.
29 in Nukus, Republic of Karakalpakstan

Abstract: this article analyzes English lexicology and its importance. In addition, what is
lexicology itself and its types are described.
Key words: lexicology, mean, lexis, history, semantics, context.

Lexicology is quite simply defined as “the study of lexis, understood as the stock of words
in a given language” . McArthur (1992) stated that lexicology as a branch of linguistics also
deals with the study of nature, meaning, history and use of words and word elements, as well
as the critical description of lexicography. In other words, lexicology often requires looking into
elements of the language system such as morphology, semantics and etymology. We think that
the inclusion of these components in the study of lexis makes lexicology all the more important
not just in the context of language study, but also in larger societal contexts where language use
is particularly pertinent.

Firstly, the study of lexis inadvertently allows for a deeper and more comprehensive
understanding of the entire language system. Lexicology allows us to gain knowledge on not
just word formations, but also language components on a more macro level, such as conventional
semantic and structural patterns that we often adhere to. This belief stems from the fact that
lexical items are building blocks of coherent, meaningful phrases and sentences in a language.
As such, lexicology could enable us to gauge conventional semantic and structural patterns that
a typical language user would encounter or produce. For instance, in studying morphology, we
are able to note the pattern of words containing prefixes like “anti-”, “un-", “in-” and “dis-
” (i.e. undemocratic, inconsolable, disloyal) assert negation or rejection of a particular entity
or quality, if not necessarily negative in meaning or connotation. The presence of the suffix
“-ly” would typically tell the reader that the word is an adverb, and would exist in a sentence,
typically behind a verb, as an adjunct or a complementation. These examples illustrate the
conventions that exist in the language that could easily be detected through the study of lexis,
which ultimately enables speakers to use the language more efficiently.

Language evolves over time and does not operate in a vacuum. In other words, language
contains not merely a stock of words we commonly understand as lexis or vocabulary, but also
the rich history and culture that have helped shape the language into what it is today. The study
of lexis as a result becomes important, as it also reflects the background of the groups of people
using the language. This encompasses both groups from speakers throughout history as well
as in modern times. For instance, the Norman Conquest resulted in the influx of French words
into the English vocabulary in the 13th century, particularly words used in the law courts. As
such, we would be able to infer that the speakers from that era who were actively using words
like “jury”, “defendant”, “culprit” and “parole” were likely to be people of the upper class who
were accustomed to their law courts and judiciary proceedings. In contemporary times, we
could also associate the type of lexicon used with certain societal groups. By no means making
sweeping generalisations, we may likely find that nominalisation or words with a higher degree
of technicality and formality exist at a higher frequency in the lexicon of speakers who are in
the upper classes and more educated compared to the rest. Societal members of the middle to
lower classes on the other hand may use more simple and direct verb 4 | P a g e phrases that
are easily understood in their everyday use of language. Language and culture are intrinsically
bound together, and we believe lexicology allows us to observe how cultural and socioeconomic
backgrounds of linguistic groups in society, past and present.

Finally, lexicology is important in that it makes language users like us more aware of our
choice of words and choose our words more carefully and appropriately. This appropriateness
largely concerns the use of suitable language in certain situations and contexts, or when dealing
with particular groups of people during communication. Situational or contextual appropriateness
refers to whether or not the words used adhere to the setting in terms of formality or technicality.
The lexicon used in writing a scientific journal article would differ from that in writing a letter
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to a close friend in that one would use more formal and technical words in documenting findings
and presenting information to the targeted audience. Additionally, in addressing particular societal
groups, the choice of lexical items used would also vary considerably. Euphemisms or words that
are less crude would be used in favour of direct terminologies with vulnerable groups of people
to ensure pleasantness and political correctness. For instance, phrases like “visually impaired”,
“senior citizens” and “academically inferior” would be used in place of “blind”, “old people”
and “stupid”, respectively, to avoid unrest. In studying lexis, we are enlightened on how lexical
items can have different degrees of formality, technicality and appropriateness. This is especially
paramount as it ensures that we as users of language be more mindful of how our words can
cause tangible impact in society, and make an effort to speak or write as appropriate as possible
at all times.
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Annotatsiya: Ushbu tezisda nemis adabiyotining vakillaridan biri Tomas Mann hayotini keng
miqyosida ko’rib o’tamiz
Kalit so’zlar: Tanqidiy realizm, Lyubek, Yefallene, Bir oila inqirozi.....

T. Mann XX asr tanqidiy realism hayotining yirik namoyandalarldandlr Uning boy g’oyaviy
- falsafiy mazmun kasb etuvchi ijodi hozirgi nemis adabiyotida alohida o’rin egallaydi. T. Mann
ham akasi Haynrix mansub bo’lgan Lyubek muhitining farzandi. Ikki buyuk realistlarning
hayotiy va ijodiy taqdirlarida qator o’xshashliklar bilan bir qatorda, farqlar ham kam emas.
Burjua sivilisatsiyasiga tanqidiy munosabatga ular turli yo’llar bilan keldilar. T. Mannning
yo’li X. Mannga nisbatan murakkabroq va ziddiyatliroq. Adibning bolalik va o’smirlik yillari
lyubekda kechdi. 1891 yilda otasi olamdan o’tgach, ularning savdo firmasi tugatiladi va oila
Myunxenga ko’chib o'tadi. Bu yerda Tomas sug’urta kompaniyasi xizmatiga kiradi. Hali
Lyubekdaligidayoq she’rlar mashq qila boshlagan Tomas Myunxenda novellalar va hikoyalar
yoza boshlaydi. 1894 — yilda T. Mann o'zining ilk hikoyasi “Yefallene” ni chop ettiradi. O’z
adabiy iqtidoriga ishona boshlagan boshlovchi adib sug’urta kompaniyasidagi ishini tark etadi
va 0’zini jurnalistik faoliyatga bag’ishlaydi. 1898 — yili uning novellalar majmuasi “Kichik janob
Fridemann” (Der kleine Mann Friedemann) chop etiladi. Ilk asarlaridayoq o’zi yashayotgan
dunyoning kemtiklati, tartibsizliklari haqidagi ogoh etuvchi fikrlari yangray boshlaganini ochiq
ko'rish mumkin. Keyinchalik ijodkor bu fikrlarini chuqurlashtirib boradi, yosh yozuvchini
psixologik muammolar, bemor qalb mavzusi borgan sari ko'proq band eta boshlaydi.
T. Manning nemis adabiyotidagi mavqeini belgilashda, unda faxriy o’rin egallashda
,Buddenbroklar asarining ,, Buddenbrocks. Verfall einer Familie, 1901 ahamiyati beqiyosdir.
Asarda Buddenbroklar oilasi to’rt avlodining tarixi kuzatilib, avtor mazkur oilaning gullash
davridan to tanazzul va aynishigacha bo’lgan yo’lini tasvirlaydi. T. Mann bu asarni bejiz ,,Bir
oila ingirozi“ deb nomlamagan. Oilaning birinchi avlodiga mansub katta Yoxann Buddenbrok
y1r1k don savdogari. U burjuaziya jamiyatining gullagan davrida yashagan va 0’zi bu Jam1yatn1ng
ma’naviy va jismoniy timsoli sifatida namoyon bo’ladi. Asarda u g’ayratli, hayotga o'ch, omadli
savdogar tarzida ta’riflanadi. Uning davrida u boshqargan firma boyib kengaya boradi. Unga
XVII asr ma’rifatparvarlari singari hurfikrlilik xos. Katta Buddenbrok munofiglik, irim- sirimlar
dushmani, uning gapirish usulida biroz xalqona dag’allik bor. Ikinchi avlod uning o"gli, elchi —
kichik Yoxann obrazida o’z ifodasini topgan. U otasining ish zuritish usulini zaxshi egallagan.
Ota - meros firma uning qolida rivojlanishda davom etadi. U xushzor, ishbilarmon ammo boshqa
odam. Kichik Yoxann otasining hurfikrlilik, g’oyalaridan voz kechgan, dindor, ehtiyotkor, ilmli va
muomalali, 0’zgalarga nisbatan shirinsuxan. Uning fe’l — atvori boshqa davrda — reaksiya davrida
shakllangan. Shu bois unda otasining g ayrati va dag’alligi yo’q. Xotini ham xudojo’ylar ta’sirida
eriga mutanosib. Ikkinchi avlodda ko’rina boshlagan inqiroz belgilari uchinchi avlodda to’la-
to’kis namoyon bo’la boshlaydi. Bu chizgilar kichik Yoxanning farzandlari Tomas va Xristianda
va ularning opa-singillari Tani va Klaralar siymolarida va harakatlarida o’z ifodasini topgan.
Tomas — qobiliyatli va dono ishbilarmon, dastlabki paytlarda u muvaffaqiyat qozonadi, erkin
shahar senatiga deputat qilib saylanadi. Keyinchalik muvaffaqiyat omadsizlik bilan sekin-asta o'rin
almasha boshlaydi. Uning firmasi sinish chegarasiga kelib qolad1 U brogan sari charchoqni his
qila boshlaydi,darmoni qurib faqatgina iroda kuchi evazigagina o’zini ish yuritishga majbur etadi.

O’z mavjudligining ma’nisizligini his etish uni tobora band eta boshlaydi. Tomas ajib
tarzda, tartibli kishiga xos bo'lmagan holda o'lim topadi. U ko’chada loyga yiqilib o’ladi.
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G‘AFUR G‘ULOMNING “SHUM BOLA” QISSASIDA UCHRAGAN MAQOL, IBORA,
HIKMATLI SO‘ZLAR HAMDA ULAR TARKIBIDAGI YASAMA SO‘ZLAR HAQIDA
BA’ZI MULOHAZALAR

Sheraliyev Umidjon Sharopovich,
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Annotatsiya: Ushbu maqolada xalq og‘zaki ijodidagi maqollarning yozma adabiyotga kirib
kelishi, yozuvchi va shoir G*afur Gulom o‘zining “Shum bola” gissasida o‘zbek xalq maqollaridan
bir necha o‘rinlarda foydalanganligi haqida fikr yuritilgan.

Kalit so‘zlar: maqol, “Otalar so‘zi”, iboralar, hikmatli so‘zlar, affiksatsiya usulida yasalgan
so‘zlar, kompozitsiya usulida yasalgan so‘zlar

O‘zbek xalqining boy adabiy merosi, bitmas-tuganmas xalq og‘zaki ijodi borligi, uning
bilimdon, zukko va dono ekanligidan dalolat beradi. Xalgning o°zi yaratgan qo‘shiqlari, laparlari,
maqol-u, matallari, hikmatli so‘zlari uning tafakkurida yaratilib, sayqallanib mana necha asrlar
davomida yashab o0‘z ma’no mazmunini yo‘qotmasdan kelyapti.

Xalq og‘zaki ijodining go‘zal namunalaridan biri bu maqollardir. Xalgning dono purhikmat
ifodalari, uning hayotiy tajribalari asosida yuzaga kelgan dono fikrlarni ixcham shaklda
ifodalovchi asar magqol deyiladi. Maqol arabcha “so‘z” degan ma’noni anglatadi. O‘zbek
adabiyotida maqolning “Otalar so‘zi” degan ma’nosi ham bor. Maqolning o‘ziga xos xususiyati
bu fikrning aniqligi, xulosaning tugalligi, ifodaning lo‘ndaligidir. Maqol ikki xil shaklda bo‘ladi.

1. She’riy shaklda: Tilingni avayla, omondir boshing,

So‘zingni avayla, uzayar yoshing.

2. Nasriy shaklda : Til dil kaliti.

Odobli bola elga manzur.

Magollarning mavzu ko‘lami keng. Masalan, ota-ona, vatan, mehnat, mardlik, sadoqat va
vafo, to‘g‘riso‘zlik, bilim, aql, bola odobi, yaxshilik va yomonlik, hayvonlar, tabiat va hokazolar
haqidadir.

Xalq og‘zaki ijodidagi maqgollarning yozma adabiyotga kirib kelishi Mahmud Koshg‘ariyning
“Devoni lug‘atit turk™ asari bilan bog‘liqdir. Mahmud Koshg‘ariy o‘zining asarida bir nechta
magqollardan misollar keltirgan. Masalan, “Erik erni yag‘lig‘, ermagu bashi qanlig®” (Tirishqoqning
labi yog‘lig*, erinchoq, dangasaning boshi qonlik), “Emgak bekorga ketmaydi” (Mehnat bekorga
ketmaydi)

Badiiy asarda maqollardan foydalanish adabiyotimizning ko‘pgina ijodkorlari tomonidan go‘zal
tarzda qo‘llanilib kelinadi. Yozuvchi va shoir G‘afur G‘ulom o‘zining “Shum bola” qissasida
o‘zbek xalq maqollaridan bir necha o‘rinlarda foydalangan. Maqollar gissaning badiiy jihatdan
betakror bo‘lishida bevosita 0°z ta’sirini ko‘rsatgan. Qissada quyidagi maqollar keltirilgan.

Magqollar:

Orziglik ot horimas.

Semizlikni qo‘y ko‘tarar.

O‘g‘ri qarisa so‘fi, g‘ar qarisa parixon bo‘ladi.

Yopiq qozon yopigligicha qoldi.

Tuya ko‘rdingmi-yo‘q.

Bo‘sh qorin tik turmas.

Maslahatli to‘n tor kelmas.

Yangi yorni ko‘rganda eskisidan kechmoq kerak.

Sherikli oshni it ichmas.

Bir kaptan bersa to‘yg‘uzadi, Bir mushtdan ursa o‘ldiradi.

Mard maydonda.

O‘zingni ehtiyot tut, qo‘shningni o‘g‘ri tutma.

Yetim qo‘zi asrasang og‘zi burning moy etar,

Yetim o‘g‘lon asrasang og‘zi burning qon etar.

Qissada magqollardan tashqgari iboralar va hikmatli so‘zlar ham qo‘llanilgan .
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Iboralar:

Pul- dardi kabob.

Egasi yo‘q mol afandiniki.

Qora po ‘stakdan burga qidirish qiyin.

Ashulaga non-osh beradi.

Jon og‘ritgani jondor qidirar.

Zirapchani nina bilan olganday.

Qornilaring to‘q - qayg‘ularing yo‘q .

Qulog*‘i ostida qolgan (o‘lgan ma’nosida).

Qush uchsa ganoti, odam yursa qanoti kuyadi.

Qo‘ling yengil ekan.

O‘zbek mumtoz adabiyotining yirik vakillaridan Sa’diy Sheroziy va Alisher Navoiy
hikmatlaridan ham namuna keltirilgan.

Hikmatli so‘zlar:

1. Sa’diy aytibdur: “Bir mamlakatda g‘arib bo‘lsang, hurmatsiziansang, safarni ixtiyor qil”.

2. Navoiy aytibdur: “Ul kishidurkim, u dunyoni fark giladi, dunyo uni tark gilmasdan.

Yuqoridagi maqollar gissaning bosh gahramoni Qoravoy , uning do‘sti Omon va asarning boshqa
gahramonlari tilidan qo‘llanilgan. Bugungi kunda ushbu magqol, ibora va hikmatli so‘zlarning
shakllari o‘zgargan bo‘lsa-da , ma’no va mazmuni o‘zgarmay xalq orasida ishlatilib kelinadi.

Umuman olganda, badiiy adabiyotda yaratilgan biror bir asar yo‘qki, maqollar, iboralar,
hikmatli so‘zlar ishlatilmagan bo‘lsa. Asarning go‘zalligini, ta’sirchanligi va albatta badiiy
jihatdan mukammalligini ham aynan shular ta’minlaydi. Yozuvchining aytayotgan fikrini lo‘nda
qilib o‘quvchiga yetkazishida maqol, ibora va hikmatli so‘zlarning ahamiyati beqiyosdir.

Shuning uchun ham badiiy adabiyot namunalarida ushbu janrlar keng ko‘lamda qo‘llanilib
kelinmoqda.

Endi biz atoqli shoir va yozuvchimiz Gafur Gulomning “Shum bola” qissasida ishlatilgan,
yuqorida qayd etilgan maqol, ibora va hikmatli so‘zlarda ishlatilgan yasama so‘zlar xususida
to‘xtalamiz.

Yugqorida keltirilgan maqol, ibora va hikmatli so‘zlardagi yasama so‘zlar, asosan, affiksatsiya
(so‘zga so‘z yasovchi qo‘shimcha qo‘shish) usulida va 0z miqdorda kompozitsiya (so‘zga so‘z
qo‘shish) usulida yasalgan.

Affiksatsiya usulida yasalgan so‘zlar:

- oziqlik — ozig+lik (otdan sifat yasalgan);

- semizlik — semiz+lik (sifatdan ot yasalgan);

- parixon — pari+xon (otdan ot yasalgan);

- yopiq — yop+iq (fe’ldan sifat yasalgan);

- yopiqligicha — yop+ig-+ligicha (fe’ldan sifat, sifatdan ravish yasalgan);

- maslahatli — maslahat+li (otdan sifat yasalgan);

- sherikli — sherik+li (otdan sifat yasalgan);

- po‘stak — po‘st+ak (otdan ot yasalgan);

- jondor — jon+dor (otdan sifat yasalgan);

- hurmatsizlan — hurmat+siz+lan (otdan sifat, sifatdan fe’l yasalgan).

Kompozitsiya usulida yasalgan so‘zlar:

- ixtiyor qil — qo‘shma fe’l (ot+fe’ldan yasalgan);

- tark giladi — qo‘shma fe’l (ot+fe’ldan yasalgan);

- tark gqilmasdan — qo‘shma fe’l (ot+fe’ldan yasalgan).
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O’ZBEK TILI O’QITISHNING UMUMDIDAKTIK PRINSIPLARI
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Annotatsiya: Ushbu maqolada o’zbek tili o’qitishning umumdidaktik prinsiplari
ahamiyati,bolalarning shakllanishida bu prinsiplarning ahamiyati haqida mulohazalar yuritiladi.

O’quvchilarga hozirgi o’zbek tilshunosligida qat’iy hal etilgan, ilmiy tomondan tasdiqlangan
to’g’ri ma’lumotlar beriladi. O’qituvchi til hodisalarini o’zaro aloga va taraqqiyot nugqtai
nazaridan izohlaydi. O’qitishning ilmiylik prinsipi o’qituvchining hamisha ziyrak bo’lishini, fan
yangiliklaridan xabardor bo’lib turishini talab giladi. U butun fikrini ilmga asoslanib bayon etishi
kerak. O’zbek tili o’qitishda sistemalilik va izchillik prinsipi ham alohida o’rin tutadi. Ona tili
fanini, uning bo’limlarini bir tartibda o’rganish o’quvchilarning bilim olish va mantiqiy fikrlash
faoliyatini yaxshilashdan tashqari, o’zlashtirish jarayonini ham yengillashtiradi. Shuning uchun
dastur, darslik qo’llanma tuzishda ham shu prinsipga qat’iy amal qilinadi. Maktabda ona tili 0’qitish
fonetika, grafika, leksika, so’z yasash, morfologiya, sintaksis va punktuasiyani o’zida birlashtirgan
ekan, bu sistemalilik va izchillik prinsipiga to’la mos tushadi. O’quvchilarga fonetika va grafika
haqida ma’lumot bermasdan leksika haqida bilim berib bo’lmaydi. Tilning leksik boyligi bilan
tanishish so’z yasash, so’z qurilishi, so’z turkumlari haqida asosli bilim berishga imkon yaratadi.
Shuning uchun leksika bo’limi morfologiyadan oldin o’rganiladi. Morfologiyada o’quvchilar har
bir so’z turkumini o’rganish davomida so’z yasash usullari bilan kengrok tanishib boradilar.

2. Odatda, har bir sinf o’quvchilari yosh jihatdan bir xil bo’Isalar ham, bilim va malakalarni
o’zlashtirish, gabul qilish, qiziqish, mustaqil ishlash va qobiliyat kabilar nuqtai nazaridan
ma’lum darajada farqlanadilar. Bir o’quvchi juda oson o’zlashtirgan materialni o’zlashtirishda
qiynalsa umidsizlana boshlaydi, o’quvchida fanga qiziqish susaya boradi. Mavzuning hammaga
tushunarlibo’lishiga erishish o’qituvchiga muayyan pedagogik mas’uliyat yuklaydi. Shuning uchun
o’qituvchi har bir darsda o’quvchilar yoshini, sinfning tayyorgarligini, materialning xarakterini
hisobga oladi, shunga ko’ra dars o’tish vositasini tanlaydi. O’qitishning bu prinsipiga ko’ra, hatto
ilmiy va tarixiy nuqtai nazardan to’g’ri bo’lgan ayrim dalillarni 5-sinf o’quvchisi uchun taqdim
etish didaktik tomondan 0’zini oglamaydi.

3. Til inson faoliyatining barcha sohasi bilan bog’liqdir. Til bo’Imasa, jamiyat ham bo’lmaydi,
har ganday ishlab chiqarish to’xtaydi. Bu ma’noda tilning xizmati cheksizdir. Maktab jamiyatning
kelgusi a’zolarini tarbiyalab yetishtiradi. Maktabni tamomlagan o’quvchi ijtimoiy hayotdan o’rin
oladi. Bunda unga, aynigsa, ona tilidan bilganlari, to’g’ri yozish va o’qish malakalari, mazmunli
va chiroyli so’zlash san’ati, ish qog’ozlari bilan muomala qila olish o’quvchiga qo’l keladi.
Shuning uchun ona tili darslarida nazariya va amaliyotni o’zaro bog’lash juda muhimdir. Ona tili
darslarini hayotga bog’lash prinsipi quyidagilarni taqozo etadi: a) grammatik qoidalar uchun jonli
nutq va badiiy adabiyot namunalaridan misol keltirish. Hayotiy va chiroyli jumlalar o’quvchilarga
chuqur singib boradi, ularning bilimlarini ongli o’zlashtirishlariga yordam beradi. Misollarning
tarbiyaviy ahamiyati kuchli bo’lsa, ona tili darslarining saviyasi yana ortadi; b) o’tilgan qoidalarni
mustahkamlashda faktik materiallarga boy, o’quvchilarning mustaqil fikrlashini hamda ijodiy
qobiliyatini o’stirishga yordam beradigan mashqlardan foydalaniladi; v) o’quvchilar amaliy ish
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davomida nazariy bilimlarini og’zaki va yozma nutqlariga tadbiq etish malakasini egallaydilar.
Turli topshiriq va mashqlarni erkin bajaradilar; g) og’zaki va yozma nutqni o’stirish mashg’ulotlari
o’quvchilarning amaliy tayyorligiga bog’lab olib boriladi.

4. O’quvchilar bilimining mustahkamligi prinsipi Ona tilidan olingan bilim va malakalar amaliy
faoliyatda yordam bersa, o’quvchilar bilimining yanada boyishi, kengayishi va chuqurlashishi
uchun asos bo’lsagina bu bilim mustahkam hisoblanadi. Bilimlarni mustahkam o’zlashtirish
quyidagi shart-sharoitlar bilan bog’liq: a) yangi o’rganilayotgan mavzuni yaxshi tushunib olish va
aniq tasavvur qilish; b) o’quvchilarda o’tilgan mavzu bilan yangi mavzuni bog’lay olish malakasini
hosil qilish; v) o’quvchilarda o’rganilgan mavzu yoki bo’limlar bo’yicha sinfda, uyda bajargan
mustaqil ishlarining sifati; g) takrorlash sistemasi. d) mashg’ulotlarni bog’liglik prinsipi asosida
olib borish. Bu prinsipga binoan, o’qituvchi o’quvchilarni o’rganiladigan mavzuni o’zlashtirishga
oldindan tayyorlashi mumkin.

5. Ona tili o’qitishda izchillik 5-9 sinf ona tili mashg’ulotlarini boshlang’ich sinflarda
o’rganilgan materiallarni hisobga olgan holda o’tkazish ona tili o’qitishning muvaffakiyatini
ta’min etuvchi asosiy shartlardan biridir. 1-3 sinf dasturlarini yaxshi bilgan o’qituvchigina
ta’lim jarayonini yengildan qiyinga, soddadan murakkabga, yaqindan uzoqqa prinsipi asosida
tashkil etishi mumkin. Bu narsa yangi darsni oldingi dars asosida o’tkazish uchun imkon beradi.
O’quvchilarning boshlang’ich sinflarda olgan bilim va malakalarini hisobga olmay turib, 5-6-
sinflarda ona tili o’qitishni to’g’ri uyushtirish mumkin emas. 1-4 sinflarda o’rganilgan tushuncha va
malakalarni e’tiborga olib, o’qituvchi 5-sinfda ona tili 0’qitish usullaridan eng muvofig’ini amalda
tadbiq etadi. 5- sinfdagi dastlabki mashg’ulotlar xarakteri, dars o’tish metodlari va usullari, misol
va mashglar, o’qituvchi nutqi va boshqalar boshlang’ich sinflarda olib borilgan ish shakllarining
davomi bo’lishi kerak. 5-8 sinflardan boshlab o’qituvchining ish shakllari murakkablashib boradi.

Foydalanilgan adabiyotlar.

1. O’rtaumumta’lim maktablarining 5-11 sinflari uchun onattili darsliklari mezoni (konsepsiyasi).
“Til va adabiyot ta’limi” jurnali, 1992 yil, 3-4- sonlar, 7-8-betlar.

2. N.Maxmudov,A.Nurmonov,A.Sobirov.V.Qodirov,Z.Jo’raboyeva,G.ZiyodullayevOna tili. 5-
sinf. O’qituvchilar uchun metodik qo’llanma. “Tafakkur” nashriyoti, Toshkent, 2011 yil.
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THE METHOD OF LEARNING ENGLISH LANGUAGE WITH SMARTPHONES

Zohida Soliyeva Zokir qizi
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“Anything can change, because the smartphone
revolution is still in the early stages.”
Tim Cook

Abstract: This article introduces the definition of the world of smartphones and the reason
behind their spreading around the globe. Moreover, this article discusses several ways that
learners and teachers may implement smartphones into English language learning process. This
paper mentions methods of interactive activities, learning with the help of recording and taking
pictures and the method of notifications.

Key words: technology, smartphones, method, student, learner, task, camera, voice recorder,
vocabulary, SMS.

beginning of the XXI century is considered to be the starting point of technology development
with implementation of various types of devices, such as smartphones, laptops, tablets and personal
computers. All of the mentioned devices work as tools to make humans’ work simpler and to make
life more comfortable than it was before. Living in a digital world and communicating with people
mostly on the Web, the question among teachers and methodologists naturally arises: ”What should
we do with education?” Definitely, the world is changing so fast and educational approaches
are meant to be changed by time. First of all, let’s define the term smartphone. Smartphone is a
mobile phone that performs most of the functions of a personal computer. These general functions
are interface, internet access and an operating system which enables a user of this smartphone
to download applications and games. That’s why learning English language with the help of
mobile devices (in our case, smartphones) is very beneficial. Potentially, the positive impact of
smartphones on English language learning was researched by a number of scientists and was
proven to be true. To start with, the first benefit of smartphones in learning is that it is accessible
everywhere and at any time, which makes the educational process less difficult. Another benefit
that has to be considered is the way mobile devices make the process of exploring a language
more enjoyable with interactive games and, most importantly, visuals that smartphones can offer.
Therefore, there are several methods that can be used in a classroom with students. Almost all
learners nowadays have a working and of a new model smartphone with access to the Internet. In
addition, most learning centres have Wi-Fi access in the area of theirs. The first method that can be
applied by a teacher during English language class is the integration of tasks performed in every
student’s smartphone and accessed instantly there. For instance, there is a task named “spot the
difference”. It is conducted by the following steps. To start with, the teacher sends students several
pictures via social media or by email, by one picture to each group divided by a teacher himselt/
herself. Every group has to describe the picture to each other and they should guess the difference
between pictures in a group chat or Google Classroom. By the help of this task, the learners can
develop listening and speaking skills, build communicative and group work skills. At the same
time, digital devices like smartphones are being actively used during lessons. Another method
that is as effective as the first one is considered to be learning English language with the help of a
smartphone’s recorder and a camera. A sound recorder is an application used to record one’s voice
for future purposes of repeating and remembering it. For example, learners may record their voices
and share the recording with other group mates or friends to have peer feedback and objective
opinion on student’s capabilities. Recording and listening to the learner’s voice is considered to
be a perfect tool for building a proper pronunciation. Another useful side of sound recorder is that
it can provide facilities to integrate the recordings into language projects that are, again, may be
completed with the help of smartphones. Whereas a smartphone’s camera may work as a thing
to provide learners’ grammar development. As an example of this task we can provide the task
that is given to students by most teachers around the world. The task consists of steps where the
student should take pictures of words and sentences written in an English language in a span of a
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week and submit all these pictures during the class. In this task, the smartphone acts as a language
learning tool as well as the proof of finished work by the students. The third method that this article
is going to open up about is named the method of enlarging English vocabulary with the help of
smartphones. As a result of a study conducted by Kennedy and Levy(2008), students who took part
in a research showed better results at the range of vocabulary than those who did not participate in
the study. The research was based on the following things. The teachers provided students with the
SMS texts that contained 10 new English words every day until the research was finished. Even
if students did not really show interest in the texts and new words at first, they did remember the
words naturally by seeing those SMS texts every day. Smartphones worked as notifications and
alarms for students’ brains to understand that an English language is a part of their lives. According
to West (2012) technologies of mobile learning have the potential to transform the educational field
in favor of learners as the ability of students to have access on the internet using their smartphones,
tablets or laptops create great learning opportunities for them in different respects. The beginning
of the change, however, starts with the learner himself/ herself. What about teachers, it is important
for them to identify main principles of mixing the educational side of learning with enjoyable side
that can be reached with the help of smartphones. The digital world may have its own weak spots,
but still it is a huge step in humanity and the crucial tool in a modern educational process. How
fast its importance will be understood depends solely on teachers and students who take the path
of English language learning process.
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CPEJCTBA BEPBAJIBHON MAHU®ECTAIIMA SMOIUI B JINPUKE W. A.
BYHHUHA

baxpomosa Huropa Ypunoaesna
[Ipenonasarens pycckoro si3bika U jqureparypsl OI'Y

AHHOTALHUSA: CTaThi MOCBALICHA MPOOJIEME S3bIKOBOTO O3HAUYMBAHMS SMOIMNA B MO3TUYECKOM
peun U.A. Bynmna. CrnoBo, OOBEKTHBHPYS B S3BIKE PpE3yIbTaThl KOTHUTHBHOA((EKTUBHOM
NEeATEIbHOCTH aBTOPA, BBICTYNAET BBIPA3UTEIIEM «KUBOT0» 3HAHUS U «3HAYalUX MEPEKUBAHUI
CyOBEeKTa peud, 4YTo 00ecreurnBaeT JOCTyN K MH(OPMALMOHHOM, CMBICIOBOM U 3MOIMOHAJIBHO-
o0pa3Hoii 6a3e Xyn0KHHUKA CIIOBA.

KuroueBble c10Ba: Xy10’)K€CTBEHHAs! MOJIENIb MUPA, TO3TUYECKUN TEKCT.

N.A. ByHuH ucnonb3yeT B CBOEH MOATHYECKON peuu pa3iMuHble CPEJCTBA aKTyalu3alluu
HMOITMOHAIBHO-OIICHOYHBIX CeM. B ero impuke mypoKko peacTaBICHb:

a) JIeKCEeMbl, HECYUIMe SMOIMOHAIbHO-OLIEHOYHbBIE apXucemel (padocms, 6ocmope,
Haciaxycoenue, ymeuieHue, neuanib, mockd, YHblHUe, omuasnue W 1ap.). Haubomee dacToTHBIC
HoMmuHanuu B jupuke M.A. Bynuna — nr0606b, padocms, cuacmve, mocka. OAHAKO OCHOBHOM
SMOIIMOHABHBIN TOH €T0 M033UU CO3AAETCS HE OT/ICTbHBIMU HAUMEHOBAHUSIMU, 8 CEMAHTUYECKUMU
O00BEAMHEHUSIMH CJIOB, MAPKHUPYIOLINX 3MOIMHU: «IIEUAIb»/ «CTPAJTAHUE; «PALOCTB»/ «TPYCTh»/
«TOCKa»; «YIIOBOJIBCTBUEY/ «yTemeHue». Takum obpasom, mod3us M.A. bByauna coderaer B cebe
m000BaHMe, HACTAXKIEHUE C TPYCThI0 U nedanbto: Cyxue aucmvs, 3anax npaueii,/ AmaiacHolu
oneck oepesusaxa...// O mue cuacmausoviil, mue oomauuwii,/ Cmokpam OIANCEHHAsT MOCKA
(«»Packpsiocs HeOo romyboe», 1901); Mur 6 npuspaxu ne éepum; no u mac /Tomum 11060860,
MOMUM MOCKA paziyKu...// A um enuman, s caviuan ux He pas,/ Te epycmusie u ciadocmmuoie 38yKu!
(«IIpuzpaxuy, 1905); dmoii kpamkoti xncuznu geunvim usmernenvem / byody neycmanno ymeuamocs
A... («2Tol KpaTKOW >KM3HU BEYHBIM U3MEHEHbEM...», 1917). 3ameTum, 4TO OJHUM U3 3HAKOB
aBtopctsa [ 1] B mupuke U.A. ByHnHa sSiBiIsieTCs MOBTOP WJIM COYETAHHE JIEKCEM, aKTYaTU3UPYIOIINX
HMOITMOHAIBHOE COCTOSTHHE MEPCOHAXKa M BOBJICKAIOIINX B OPOHTY ATOTO COCTOSHUS YUTATEIIS:
Tak 6onvHO ObLIO MHe ocmambces bes omeemal// Ho ecé-maxu s pad, umo sichoco pacceema,/
Ymo osrcuznb meotro He 6y0y ompauams («be3 coB Mbl HaBcerja MPOCTUIIHCA € TOOOIO...», 1894);
O paoocms padocmeti! Hem, 3nar, / Hem, eepto, cocnoou, umo mwt /

Bepnéww k nomepsnnomy pato / Mou momnenvs u meumst! («O pamocTsb kpacok!», 1917);

0) JIeKCEeMBbI C OILICHOYHBIM 3HAUCHUEM (apomam, epOo3Hblil, XMYpbli, HCECHMOKUU, MUJbI,
yyoecHulll, Oaazoyxamov U 1p.): B poce ux kpwiivs, 6 poce 6ypvanvl,/ bracoyxarom nons co cHa
(«dpmvutcs mone. .. », 1901); Jlenuncs copoook, cwipot, 3abvimuiil écemu,/ M uenosex ckopben noo
c6000m xmypoix myy («Mymsb», 1916);

B) JIEKCEMBI, COJEpIKAIINe AMOLMOHAIBHO-OIEHOYHBIE TMOTEHIIMAIBHBIE CEeMbI (COTHeuHbll,
VMpeHHUl, 3a2a00UHbll, NYCMbIHA, X0100, 8emep, MO2UIbHO W Np.): M 632150 eé, 3a2a0ounvlil u
3b10Kkull,/ Mepyaem ecé beccmpacmueti u mepmaeii... («boruns», 1916); B xonoouoi npuxodceti
memno,/ v cymepku, ¢ nouvto mewasicy,/ Moeuibho cunetom 6 oxrno («MbI celu y edku. .. », 1917).
DOMOTHBHOE TI0JIC TEKCTa PAaCKPhIBAeT CeOsS B OKKA3MOHAJIBHBIX COCTABHBIX IMPHJIATATEIbHBIX C
LIBETOBON CEMaHTHUKOM (c8em cepebpucmozonyootl, cupetsb ¢ OmauUoM Mae4HO-30JI0MbLM, BOCHOP2
PA0OCMHO-0e3yMHbIIL);

T') IO3TUYECKHUE CUMBOJIBI, CO3AIOIINE YMOTUBHBIN (DOH U BBIMOIHSIOIINE TEKCTOOOpa3yoIne
¢yukuuu. CumBou, Oyaydd KaTeropueil 3CTeTHUECKOH, B TO K€ BpeMs MPEACTaET KaK MPU3HAK
KOTHUTHBHOTO TIJIaHA, OTPAXKAIOIIUHN CIIEIM(HUKY aBTOPCKON KaTeropu3aluu JIeHCTBUTEIBHOCTH.
I'. JI. TaueB nucan: «JIlupuka B3BoJHOBaHHA, €€ 00pa3 U MPOU3BEIEHUE — BCET/Ia CUMBOII, CJIOBO
BBIXBATBHIBACT M3 IMOTOKA OBITHS OJHO MTHOBCHHOE IMEPSKUBAHKUE (MBICIIB) H JIOJDKHO Yepe3 HEero
JIaTh 3aKOHYEHHOE BBICKa3bIBaHUE 000 6cem (BbinenaeHo aBTopoM. — O.Y.) OpiTum ...» [2, c. 130].
Jlexcembl ceem, 38e30a, HOUb, Mope, 3akam W JIp. HEPa3BEPHYTO AKTyaIU3UPYIOT SMOTHBHbBIC
JIOMUHAHTBI OyHUHCKHX TEKCTOB — ‘TPYCTh’, ‘TOCKA’, ‘paloCTh’, UTO OTPAKaeT UHIMBUAYAIBHOE
HMOIMOHAIBHOE BOCTIPHATHE MHUpPA XyAOKHUKOM CloBa: [lviiail, uepai cmoyeemHou cunor,/
Heyeacumas 36e30a,/ Hao oanvheio moeil moeunoi,/3abvimoti 60com nagceeoa! («Cupuycy,
1922);

1) U.A. ByHUH 4acTo UCIIONIb3YET B MOATHYECKHUX TEKCTaX JIEKCEMbl, CEMEMbI KOTOPBIX COAECPKAT
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KOHHOTATHBHBIE CEMbI, XapaKTePU3YIOIIHEC HAIIMOHAIBHON cielin(HUKON U penpe3eHTUPYIOIINe
HaIlMOHAJIbHBIE KOHUENThI. JIJii pyCcCKOro dYenoBeKa JIEKCEMBbI cmenb, Hojle, KONOKOAbYUK
ACCOIMUPYIOTCS C HEOOO3PHMBIM TIPOCTPAHCTBOM, CBOOOIOMW, JOPOTOH, >KWU3HBIO, BCTpede
WM, HAa000POT, pasnykoit: Bnepeou onsmo ceobooa,/ Cmenwv, npocmop u nHebeca («Llprankay,
1889); Konoxonvuux, niavywuti cuacmauso, / Ymo na ceeme 6cé asocw oa ciyuaii («KEnem 6opom,
y&pHBIMHU JIecamu», 1916);

e) (mopusMbl B OyHHHCKOW TOITHYECKOW MOJEIM MHUpPA TakKe CIyKaT OSKCITUKAIUU
HMOIMOHAIBHOTO COCTOSIHUS MepcoHaxka. Tak, Hampumep, GIopuU3Mbl MuUpm, KOGbulib, MONOb,
Kunapuc, oypmax O3HAYMBAIOT MOTHB CMEPTH W SMOIMOHAIBHYIO JIOMHHAHTY «TOCKa»: Kak
yepHrey, Hao benvim capkoghazom / B cunem nebe 3amep kunapuc («I'podHUIA

Cadun», 1906); /Koy nHosoeo éenka — u nomuto, umo cniemén/ Mz mupma mémnozo on 6yoem
(«/IBa Benkay, 1952); U mononv manemcs 6 omkpwvimoe okno/ U nadanom oraeoyxaem («Ilon
Beuep», 1905). [lepeocmbiciieHrne CeMaHTHKH CJI0Ba OTUPAETCS Ha YCTHO-MIOITUYECKUE TPAIULINY,
Ha HaJIM4Yue «001acTh CEMaHTHUECKOTO MePEeCeueHs» HOMUHAIIMH, HA aCCOIMAIIUU TOBOPSIIETO;

) O3HAYMBAHUIO SMOLMOHAIBHON cdepsl aupuueckoro repost ciuyxkar y M.A. Bynuna
IKCIPECCUBHBIC CHHTAKCHYECKHE KOHCTPYKITUH.
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Annotatsiya: Ushbu maqolada O’zbek va rus tillarining fonetikasiga qiyosiy tavsifi keltirilgan
umumiy o’rta ta’lim maktablarida rus tili fanini o’qitishda ushbu maqolani qo’llash natijasida,
o’quvchilarning rus tili faniga bo’lgan qiziqishlarini rivojlanishi, malakasi shakllanishi, bilimga
ishtiyoq uyg’otishida juda muhum ro’l o’ynaydi.

OTBETUTH HA TOT BOMPOC HE TAK-TO MPOCTO, XOTS OBl MOTOMY, YTO CYIIECTBYET MHOXKECTBO
BUJIOB aHAJIM3a U y KaXKAOI0 - CBOS 1ieNb. B Hayke pa3nuyaroT cOOBITUHHBIN, COMepKAaTeIbHBIMH,
MOHATUIHBIN U (PEHOMEHOJIIOTUYECKHA, 3JIeMEHTAPHBINH, TPUUUHHBIN, JJOTHYECKUH, CTPYKTYPHO-
(YHKUMOHAJBHBI M T.J. BHIBl aHaju3a. BIONHE €CTECTBEHHO, YTO YYHUTEIS HHTEPECYeT
COBEpUIEHHO KOHKPETHBIM aHajau3, KOTOPHIA IOCTaBIsUl Obl OCHOBAHMS JJiI BHECEHUS
KaKuX-T00 YIydIIeHWH B MpoBeAeHUE ypoka. Tak wim wHade, 000 aHAIUM3 MPUBHOCHT
Hay4yHYIO COCTaBIISIFOLIYIO B JEATEIbHOCTh YUYUTEINS], TOCKOJBKY SIBISIETCS OCHOBHBIM METOJOM
MO3HAHUS Yero-mubo. AHanu3 - JIOTMYECKHH NpHeM MO3HAHMs, MPEICTaBISIONIMNA co0010
MBICJIEHHOE Pa3JIOKEHHUE NIpeaMeTa (SBICHMsI, IIPoLecca) Ha 4acTH, 3JIEMEHTHl MU NPU3HAKH,
UX COIIOCTABJICHUE U IIOCIIEJOBATECIIBHOEC U3YyUYECHHE C LEIbI0 BBIABICHUS CYLICCTBEHHBIX, T.C.
HEOOXOAMMBIX M OIPENEICHHBIX KA4eCTB W CBOMCTB. [ICHXOIOrO-miearoruyeckoil Teopuei
pa3zpaboTaHbl MHOTOUMCIIEHHBIE CXEMBbl aHAJIM3a YPOKa, MOCTPOECHHBbIE Ha Pa3HbIX OCHOBAHUSX.
CoBpeMeHHBIN ypOK - 3TO JajeKo He OAHOOOpa3zHas M €AMHAas CTPYKTYpPHO-COAEepKaTelbHas
cxema. [ToaToMy Kax/blil KOHKPETHBIN yUUTENb, PYKOBOJIUTEINb OMpEAeIseT A ce0s Te (POopMBbL,
KOTOpBIE Ji1 HEro HamOojee MpHUeMIIEMbl, COOTBETCTBYIOT TOW Mapaaurme, B KOTOPOW OH
OCYILECTBIIET CBOIO IEATEIBHOCTE. HO MMEHHO B CBS3M C 3TUM HACTYyNAaeT IEPUOJ COMHEHUN
U CMSTCHUH: IVIaBHAs T'yMaHHCTUYECKas IIEHHOCTb - BO3MOXXHOCTh BBIOMpATh - 000paunBaeTCs
HEOOXOAMMOCTBIO Pa3MbIIUIATh, K YEMY HAIU YUYUTENs HE MPEApPACHOIOKEHbl. Y HHX HET
BPEMEHH U HET >KeJIaHUs BEIOUpaTh, MOCKOIbKY OCHOBAHUS I BHIOOpA - 3TO YK€ METOAOJIOIHS,
KOTOpasi B MENarorn4eckoil MOArOTOBKE YYMTENs 3aHMMAaeT KpailHe HE3HAYUTEIbHOE MECTO.
Tem He MeHee, y METOJOJIOTMYECKH IPAMOTHOIO YUMTENsl Takash BO3MOXHOCTh MPUCYTCTBYET B
BUJIE TPEAACATEIIBHOCTH II€1aroru4ecKoro CO3HaHUsA, KOTOpas «HACTPAUBAaEeT» MBILIJICHUE U
«TIOJICKa3bIBAET» YKOHOMHBIH, OBICTPBIA M TOUHBIA BBIOOpP. Il TAaKOro BHIOOPA CXEMbI aHAJIN3a
ypOKa JJOCTaTOYHO 3HATh COBPEMEHHBIE KPUTEPHH KaueCcTBa 00Pa30BaHHOCTHU YUAIXCSl, BIACTh
YMEHUSIMH CMBICIOIIOMCKOBOM JEATEIBHOCTH II0 ONPEIACICHUI0 U NPEOJOJICHUI0 KPU3UCHBIX
y3J10B B OOy4eHHH M BOCHUTAHHH, NEPECTPOUKH HMEIOLIUXCS 3HAHHUM, KOHCTPYHMpPOBaHUS
KYJBTYPHBIX U TYMAaHHBIX CMBICIIOB ME€Jaroru4eckoi NesTelbHOCTH, BIaJeTh YMEHUIMH 0TOOpa
U [IEPECTPONKU COAECPIKAHUSI U3yUaeMbIX 3HAHUH, MOJIEIMPOBAHUS U KOHCTPYUPOBAHUS YCIOBUI
U CPEICTB, MOAACPKUBAIOIIMX U Pa3BUBAIOIIUX JIMYHOCTHBIE CTPYKTYPbI CO3HAHUS Yy4allUXcs,
KaK OCHOBY MX JIMYHOCTHOU camoopranuzanuu. Ho 310 - ocobast Tema, pedb 0 KOTOPO MOXKET
BECTHUCH C YUUTEISIMU, CAMOCTOSATEIBHO BBIOPABIINMHU JIMYHOCTHO OPUEHTUPOBAHHYIO ApAIUTMy
oOpa3zoBanusi. DTOMYy TIOCBAIIEH U OCOOBIA pasfen Hamiero mocoOus. st Tex, KTO TOJBKO
HAuMHAEeT 3a/lyMbIBaThCSl HAJl HECOOTBETCTBHEM KaueCcTBa CBOEH pabOThl HOBBIM TEPOOBaHUSM
o0Opa3oBaHMsI, Mbl TNpeasiaraéM Bc€ MHOTooOpas3ve M3BECTHBIX M HE O4YEHb HM3BECTHBIX CXEM
aHanuza ypoka. PaccMaTpuBas ux uepes mpu3My HOBBIX II€JI€i, TPUHIIUIIOB, CPEACTB 00pa30BaHuUs,
YUUTENsl paHO MJIM MO3IHO MPUHAYT K HEOOXOJUMOCTH HCHOJIb30BaTh UX HECKOJIBKO MHAaue, B
KOHTEKCTE MPOMCXOAIINX MepeMeH. MHOrue nmeiaroru JeiatoT 3T0 U 0e3 HayyHBIX MOJCKa30K,
Tepsis CBOe OECIEHHOE BPEMsI U CHJIBI, TPOXOAS MYUYHUTEIBHBIM ITyTeM mpod u ommbok. Ho - He
Oynem ToponuThed. [l Havana MpoJoDKMM OTBEYAaTh Ha BOIPOC, BHIHECEHHBIM B 3aroJIOBOK.
BonbIMHCTBO yuuTeNne CXOOUTCS Ha TOM, YTO aHAIW3 ypoKa HEOOXOAMM [UIsl MOBBIIICHUS
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KauecTBa 00yueHus. OiHaKo, 07 OCHOBHBIMU MEXaHW3MaMH, IOMOTAIOIIUMHU JOCTUYb Bce Oosiee
BBICOKHE PE3YJIbTaThl B yueOe, MOHUMAIOTCS KOHTPOJIb U PYKOBOJICTBO MPOLIECCOM 3aIIOMUHAHHS
3HaHud. U 31O - coBepiieHHO BepHO. Eciau umers B BUay, uTo co BpemeH S.A. KomeHckoro B
MIE€arOrMKe HUKAKMX U3MEHEHUI He Tpon3onio. Ho 3a yeTsIpe CTOIeTHs MHOTHE I1eJarOrH4eCKHe
LIEHHOCTH NlepeMeHWINCh. [10SBUIMCh HE TONBKO HOBBIE LIEJIH, HO ¥ HOBBIE CPEACTBA 00Pa30BaHMSL.
CaMoe mIaBHOE - YpOK paccMaTpUBAETCSl CETOJHS HE TOJBKO KaK JCSATEIBHOCTh YUMTENS, T.C.
Kak ¢opma oOydeHus, HO U Kak JIeSTeIbHOCTh YUEHHUKa, T.€. Kak (hopma yueHus. Kak B cBs3H ¢
TAKOW BBIHY)KJCHHOH 7100aBKOM J10JKEH MOHUMaThesl ypok? Eciu Tonbko kKak ¢popma, B KOTOPOit
peanu3yroTcs CpeACTBa HAYYEHHUs, TO KJIACCUYECKUE CXEMBI IUIAHUPOBAHMS M aHAIU3a JIOJIKHBI
COXPaHUTBCS B HEIIPUKOCHOBEHHOCTH. EciM ke B COCTaB ypOKa BBOJATCA TaKHE KOMIIOHEHTHI,
KaK COBMECTHOE NPOECKTUPOBAHHUE, B3aMMOACUCTBHE, AUAJIOT, IAPTHEPCTBO U T.J. TO 31€Ch €CTh
HaJ 4eM 3aayMarbcs. Tak 4To Ke NaeT aHajlu3 ypoKa Ul y4HTess, OCTAOLIErocs MoKa 4To
Ha TPAJMLMOHHBIX IE€JIarorMYecKuX MO3ULMIX? AHaln3 JI0O0ro ypoka MpeicTaBiseT coOon
KOMIUIEKCHBIM IIOAXOJ, B KOTOPOM IICHUXOJOTMYECKHUH, IIENarOrM4eCKuil, COACpPKaTeIbHBIN,
METOIUYECKUH U IIPEIMETHBIN aCIEKThI TECHO B3aUMOCBSI3aHbI.

Foydalanilgan adabiyotlar.
1. Azizov O. Safaev A. Jamolxonov. O‘zbek va rus tillarining qiyosiy grammatikasi. T., 1986.

2. Kuccen M.A. Kypc comnocTraBUTENIbHONW T'paMMAaTUKH PYCCKOTO U y30EKCKOTO SI3bIKOB. T.,
1979.
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FRANSUZ TILIDA ANIQLOVCHI GAP BO’LAGI HAQIDA TUSHUNCHA

Shukurova Hanifa Tog‘ayevna
Sirdaryo viloyati Sardoba tumani
2- maktabning oliy toifali fransuz tili fani o‘qituvchisi

Annotatsiya: ushbu maqolada, hozirgi kunda fransuz tilining o’rni va unda aniqlovchi gap
bo’lagi haqida tushunchalar keltirilgan.
Kalit so’zlar: fransuz, til, aniqlovchi, duno, yoshlar, prepozitiv, postpozitiv

Hozirgi vaqtda dunyoda rivojlanmaydigan narsaning 0’zi yo’q, chet tillar ham bundan mustasno
emas albatta. Jamiyatni, uning rivojini, gullab - yashnashini, taraqqiyotini ta’minlovchi vosita bu
- tildir. Ayni vaqtda xorijiy tillarni o’rganish va o’rgatishga yurtimizda katta ahamiyat berilmoqda.
Bu esa yoshlarning jahon hamjamiyatida o’ziga xos o’rin egallashga intilayotganini ko’rsatadi.
Xalqimizning chet el mamlakatlari bilan hamkorlikda xorijiy tillarni mukammal o’rganishga katta
ahamiyat berilmoqda. Ayniqsa fransuz tilini o’rganishga bo’lgan qiziqish kundan — kunga ortib
bormoqda.

Quyida fransuz tilida aniglovchi gap bo’lagi hagida ma’lumotlar va misollar keltiramiz:
Aniqlovchi (I’attribut) predmetning belgisini, sifatini, miqdorini, xususiyatini, qarshiligini
bildirib, ot va otlashgan so’zlar bilan ifodalangan har ganday bo’laklarga bog’lanib keladi.
Fransuz tilida aniglovchilar o’z sintaktik xususiyatlariga ko’ra bir necha turga bo’linadi va
ular turlicha nomlanadi. Aniqlovchi shaxs yoki predmetning belgisini anglatuvchi gap bo’lagi
hisoblanadi. Aniqglovchi predmetning belgi xususiyati va sifatini anglatib, quel? quelle? quels?
quelles? (qanday?) so’roqlariga javob bo’ladi. Aniqlovchi gapning ikkinchi darajali bo’laklaridan
biri bo’lib, u gaplarda ot va otlashgan so’zlar bilan ifodalangan gap bo’laklarini, sifat va ularning
belgilarini ko’rsatadi. Aniglovchi o’zi aniqlab kelayotgan otga ergashib, undan oldin yoki keyin
kelishi mumkin. Shunga ko’ra, «prepozitiv”’ va “postpozitiv”’ kabi atamalarni aniglovchi uchun
qo’llaymiz.

Aniqlovchi ikkinchi darajali bo’laklarning alohida bir turidir. Gap strukturasida o’z tuzilishi
bilan boshga ikkinchi darajali bo’laklardan farq qiladi. Ikkinchi darajali bo’laklardan to’ldiruvchi
va hol fe’lga bog’lanib kelsa aniqlovchi otga bog’lanib keladi. To’ldiruvchi va hol gapda uning
mustaqil bir bo’lagi sifatida odatda kesimga tobe bo’lib kelsa, aniqlovchi birikma tarkibida uning
bir elementi sifatida egaga ham, kesimga ham, holga ham va hatto to’ldiruvchiga ham tobe bo’la
oladi. Bir aniglovchi ikkinchi aniglovchiga tobe bo’lib kelishi mumkin. Yuqorida aytib o’tilganidek,
aniqlovchilar aniglanmishga nisbatan postpozitiv yoki prepozitiv munosabatda bo’lishi mumkin.
Aniqlovchilar prepozitiv holatda kelganda sifat, olmosh, son, ot, sifatdosh so’z turkumlari bilan
ifodalanadi. Masalan: un bon film, un capable enfant. Prepozitiv aniqlovchilar esa faqat bitta so’z
yoki so’z birikmasi orqali ifodalanishi mumkin. Fransuz tilida aniqlovchilar struktur jihatdan
ko’plab turlarga bo’linadi.

Postpozitiv holatda kelgan aniglovchilar ham odatda sifat, holatni ifodalovchi so’zlar, otlarning
yoki gerundiylarning predlogli guruhi, infinitiv va sifatdoshlar orqali ifodalanadi. Masalan: un
livre interessant, un parole parlé.

Postpozitiv tarzda qo’llanilgan sifatlar esa gapda o’zlarining atributiv xususiyatlarini saqlagan
holda predikativlik ottenkaga ega bo’ladi. Holat kategoriyasiga ega bo’lgan so’zlar ham gapda
aniqlovchi vazifasida kelishi va postpozitiv tarzda qo’llanilishi mumkin. Olmosh va son so’z
turkumiga tegishli bo’lgan so’zlar ham gapda aniglovchi bo’lib kelishi va prepozitiv tarzda
qo’llanilishi mumkin. Ular aniqlovchilarning yordamchi funksiyasini amalga oshiradi. Bu funksiya
xuddi artikllarning funksiyasiga o’xshash bo’lib, u morfologik, sintaktik, semantik funksiyalarni
0’z ichiga oladi.

Foydalanilgan adabiyotlar:

1. Umbarov N., Hamroqulov G. Hozirgi zamon fransuz tili leksikologiyasi. — Toshkent:.
O‘qituvchi, 1996. -104 b.

2. Hamdam Orziqulov Fransuz tilining nazariy grammatikasi. — Samaqgand, 2000. -119 b.
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