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LEKSIKOGRAFIYANING NAZARIY ASOSLARI VA DOLZARBLIGI

Dildora Nekmurodova

O’z MU , XFF, Lingvistika(nemis tili)
mutaxasisligi 2-kurs magistranti

Ilmiy rahbar f.f.n dots. v.b M. J. Zulxonov

Annonotatsiya: Ushbu maqolada tilshunoslikning muhim va dolzarb sohasi bo’lgan
leksikografiya yani lug’atshunoslikning dolzarb muammolari, zamonaviy lug’atlar haqida gap

boradi.
Kalit so’zlar: leksikografiya, ichki qatlam, tilshunoslik,

Jahon tilshunosligida tildan amaliy foydalanish konikmalarini oshirish tilni tasvirlash bilan
birga uni tez va oson 0qitish magsadini birlashtirgan lingvodidaktik vositalar tadqiqiga e’tibor
kuchaymoqda. XX asr boshlariga kelib kopgina rivojlangan davlatlarda nafaqat til organish balki,
intellektual salohiyatga ega yuksak ma’naviyatli umummilliy va umuminsoniy qadryatlarga sodiq
shaxsni tarbiyalashning muhim vositasi deb 6quv lugatlari tan olindi.

Har gqanday xalqning betakror milliy boyligi uning 0’z so’zlari hamda turg’un iboralaridir.
Zamon va makon ta’sirida tilning lug’at boyligi doimiy ravishda rivojlanib boradi. Hayot, turmush
tarzi taraqqiyot va kashfiyotlar yangi-yangi so’zlar, tushunchalarni dunyoga keltiradi, ba’zi so’zlar
esa eskirib iste’moldan chiqgadi. Ana shunday dinamik rivojdagi bebaho boylikni 0’z vaqtida tarix
zarvaraqlariga muxrlash, tilning oltin sahifalarini durlash bilan to’ldirib borish faqat matonatli,
zahmatkash, fidokor tilshunosh siymolargagina nasib etadi. Bunday buyuklarning nomi abadiy
hurmatda bo’ladi. Buning yorqin isboti uchun bobomiz Mahmud Koshg’iy nomini tilga olish
kifoyadir. Uning qariyib 1000 yil ilgari yaratgan turkiy tillar tahliliga bag’ishlangan “Devonu
lug’atit turk™ asari barcha turkiy xalqlarning betakror boyligi hisoblanadi. Mahmud Koshg’ariyning
nomi esa tarix sahifalariga abadiy muxrlandi. Darvoge, til lug’at boyligining nisbatan to’liq
tahlili fagat lug’atlar orqali amalga oshirilishi mumkin. Lug’atlar tuzishning nazariy va amaliy
sohalari bilan shug’ullanuvchi fan leksikografiya deb nomlanadi. Har qanday izohli lug’atda,
shuningdek, ba’zi ko’rgazmali lug’atlarda chap va o’ng qismlar ajratiladi. Lug’atning chap tomoni
uning lug’atidir. O’ng tomonda yoki lug’at birliklarining tavsifi (agar lug’atning maqsadi ushbu
birliklarning semantizatsiyasi bo’lsa, masalan, tushuntirish lug’atida yoki chet tilidagi o’quvchilar
uchun ruscha-chet tilidagi lug’atda) , yoki lug’at elementlarining tarjima ekvivalenti bo’lgan til
birliklari to’plami (agar lug’atning maqgsadi - o’quvchiga ko’rsating, o’quvchining ona tilidagi
lug’atning ayrim elementlarini bildiruvchi semantik birliklar o’rganilayotgan tilning lingvistik
vositalari yordamida uzatiladi, masalan, chet tilli o’quvchilar uchun xorijiy-ruscha lug’atda).
Lug’at - bu, birinchidan, leksikografik talqin gilinadigan, ma’lum bir tizim birinchi navbatda,
alifbo tartibi bo’yicha joylashgan til birliklari, jumladan so’zlar, frazeologik birliklar, morfemalar
va boshqalar ro’yxatidir. Ikkinchidan esa barcha sarlavha birliklarining yig’indisi-til. Har qanday
lug’at loyihasini amalga oshirish juda katta, doimiy ravishda o’sib borayotgan materialni izlash va
to’plashni 0’z ichiga oladi. Material to‘plash leksikografning asosiy vazifalaridan biridir.

Ochig’ini tan olish kerakki, lug’at uchun so’zlarni tanlashning ob’ektiv mezonlari hali mavjud
emas. Bu kontekstda leksikograf uchun asosiy qoida, eng avvalo, leksemaning ma’lum bir til
birligidagi funksional rolini boshqarib borishdir. Lug’at bir qator matnlar bilan cheklanishi
mumkin. Til birligidan foydalanish chastotasi ham mezonga aylanishi mumkin. So’z tanlashning
tematik printsipi ham cheklovlarni qo’yadi. Tahlil uchun material tanlash bosqichida leksikograf
gaysi manbalardan foydalanishini aniqlashi kerak. Manbalar odatda yozma matnlar, ona til yoki
dialektda so’zlashuvchilarning og’zaki bayonotlari, turli xil ma’lumotnomalar va lug’atlar va
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boshqalar. Lug’at uchun material tanlash tamoyillari xronologik (tarixiy nuqtai nazardan) bo’lishi
mumkin; me’yoriy (adabiy til me’yori nuqtai nazaridan); ma’no jihatidan farqlash; funktsional va
stilistik; tarjima (lug’atning qarama-qarshi qiymati bo’yicha). Nazariy leksikografiyaning asosiy
muammosi polisemiya (leksik polisemiya) va omonimiya (tashqi jihatdan o‘xshash leksik birliklar
ma’nolarining o‘xshash emasligi) lug‘atidagi farqlash masalasidir. Ushbu masalani hal qilishning
qiyinchiliklari haqida leksikograflar juda yaxshi malumotga egalar.

Biz 0’z magistirlik dissertsiyamizni yozish uchun manba sifatida Y. Ismoilov hamda Sh.
Karimov tomidan tuzilgan 50 mingga yaqin so’z va iboralar keltirilgan ham o’zbekcha—nemischa
ham nemischa—o’zbekcha ikki tilli lug’atdan foydalandik. Ushbu kitobdagi lug’atdan misollar
keltirsak;

A.a. Der erste Buchstabe des deutschen Alphabets; von~bis Z hammasi, barchasi , boshidan
oxirigacha; Aal m, -e(s),; e; zool. ilonbaliq, aalen sich quyoshda toblanmoq ; aalahnlich adj -
ilonbaliqdek . Demak, bitta 0’zakdan kelib chiqqan holda bitta so’zning ham ot ham sifat ham
fe’l holatida kelishi br o’zakdan kelib chiqqan holatda berilishini ko’rishimiz mumkin. Xuddi
shunday tarjimada ham Aal so’zini ilonbaliq deb tarjima qilib dominant bosh so’z sifatida oladigan
bo’lsak, qolgan so’zlar ham uning atrofida to’plangan, bir o’zakdan kelib chiggan o’zakdosh
so’zlar hisoblanadi. Tarjimada o’zbek tilidagi moslikni ham ko’rishimiz mumkin. Yoki quyidagi
misolda ham Abend m;, -s, e kechqurun , ogshom ; heute~, diesen~bugun kechqurun, oqshomda;
Guten- salom (kechki paytda) gegen~kechga yagqin; es ist noch nicht alle Tage~oyning o 'n beshi
qgorong’u , o’n beshi yorug’. Avvalambor lug’at tuzishda asosiy omil va ununig ketma-ketligini
alifbo tarzida yaratish eng muhim imil sanaladi. Yuqoridagi misollarda ko’rib turganimiz kabi
lotin alifbosidagi birinchi harf sanalgan Aa harfi bilan boshlangan so’z oldingi o’ringa qo’yib
joylashtirilgan. Bundan keyingi so’z esa birinchi harfi Aa va keyingi harfi ham lug’at tartibida
joylashtirilgani bu maktab o’quvchilari hamda akademik litsey va kasb- hunar kollejlari talabalari
uchun juda ham qulaylik yaratadi. Negaki, alifboni yoddan bilgan talabaga bu qoida qiyinchilik
tug’dirmaydi.

An’anaga ko’ra jahon leksikografiyasi amaliyotida lug’atdagi bosh so’zlar ikki xil usulda
joylashtiriladi. Birinchi yo’l so’zlarni alifbo tartibida joylashtirish yo’li bo’lib, biror ilmiy
prinsipga asoslanmagan bo’lsa-da, kerakli so’zni izlab topish uchun qulaydir hamda bir va ikki tilli
lug’atlar tuzishda keng qo’llanadi. Ikkinchi yo’l ideografik, tematik prinsiplar asosida tanlangan
leksemalarning joylashuvidir. Ilmiy-tematik prinsiplar asosida tuzilgan lug’atlarning soni ko’p
emas, lekin ularning til o’rgatish jarayonidagi ahamiyati katta. Aynigsa o’quv-leksik, frazeologik,
sinonimik va boshqa maxsus lug’atlar shunday tematik prinsiplar asosida tuzilsa, ularning
lingvodidaktik qiymati beqiyos ortadi. Bir tilli lug’at tuzish jarayonida bosh so’zning ma’nosini
ochib berish masalasini ishlab chiqish katta ahamiyatga ega. Bizning fikrimizcha ham, talablarda
darslarda ishlada yuqorida ko’rsatilgan tamoyillar samarali usullardan sanaladi. Biz lug’atdan
foydalanish uchun quyidagi usullarni taklif qilamiz; Lug’atdan foydalanish uchun hamda kerakli
so’zni tezda topa olish uchun o’quvchi:

a. o’quvchilar alifboni yaxshi bilishlari lozim;

b. nemischa-o’zbekcha lug’atdan foydalanish uchun nemis tili alifbosini yaxshi yodlagan
bo’lishi kerak;

1. o‘quvchi so’zlarning o’zagini topishni bilishi kerak;

2. otlarda ko’plik yasalishini bilishi kerak;

3. o’quvchi sifat darajalarini bilishi kerak;

4. fe’llarning noto’g’ri shaklini bilishi kerak;

Foydalanilgan adabyotlar ro‘yxati

1. Abdullayeva A. Deutsch 2 .Toshkent, G’afur G’ulom, 2002

2. Anorboyeva A. O’zbek tilining imlo lug’ati. Toshkent, Fan, 2004

3. Ibrohimov S. Farg’ona shevalarining kasb-hunar leksikasi lug’ati. Toshkent Noshir, 2002
4. Ismatullayev P.R Ruscha-O’zbekcha politexnika atamalari lug’ati. Toshkent.
Foydalanilgan internet manbalari
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K BOIPOCY O JIMHTBOKOTHUTUBHOM YPOBHE SI3bIKOBOI1 JINYHOCTHU B
JUCKYPCE

AcauaauHoBa 3apMuHa
(CamapkaHICKHii TOCYTapCTBEHHBIN
WHCTUTYT HMHOCTPAHHBIX SI3BIKOB)
Tenedon: +998973927727

AnHoOTanus: PaccmarpuBaercst IMHTBOKOTHUTHBHBIA YPOBEHb SI3BIKOBOM JINYHOCTHU B IIJIAHE
JUCKypcCa IPU ONMCAHNUH S3bIKOBOM KapPTUHBI MHpA.

KiroueBble cioBa: AMCKypC, KOHLENT, pe(epeHT, JMHIBOKOTHUTUBHBIA YPOBEHb, SI3bIKOBAs
JINYHOCTb.

OOI1Ien3BeCTHO, YTO OINHWCAHWE JIMHTBOKOTHUTHUBHOTO YPOBHS SI3BIKOBOM  JIMYHOCTH
MIPEANOoIaraeT peKOHCTPYKIIUIO €€ sI3bIKOBOM KapTUHBI MUpa. BooO111€ TOBOPSI, B TMHTBUCTHYECKOM
JUTEepaType MpU PEKOHCTPYKLMU SI3BIKOBOM KapTUHBI MHpA HOCHUTENs SI3bIKa HCIOJb3YIOTCA
pa3auyYHble TEPMUHBI, 0003HAYAIOLINE ESAMHUILY OMUCAHUS S3BIKOBOW KapTWUHBI Mupa. B uucnie
TaKUX TEPMUHOB KOHYeNnm, MeHmMalbHAas UHMEHYUs, K8aHM 3HaHus, Kuodesas udesi. O KIOUeBON
ujee Kak CTPYKTypOoOOpas3yroleM KOMIIOHEHTE SI3bIKOBOW KapTUHBI MUPA TOBOPSAT A.A. 3alNHu3HSIK,
N.b. Jlesontuna, A./l. lllmenes [3anu3usk, 2005], aHanu3upys KJIIOYEBBIE UIEU HALIMOHAIbHON
SI3BIKOBOM KapPTUHBI MUPa PYCCKUX IMTOCPEICTBOM CEMAaHTUYECKOTo aHanu3a. Kirrouesas uaest — 31o
CKBO3HOW MOTHB, ONPEIEIAIOIINNA BOCIPUATHE MUPA S3bIKOBOU JIMYHOCTBIO.

Ham mnpexacrapnsieTcsi, 4To JaHHOE TMOHSATHE MOXKHO HCIOJIB30BaThb M MpPHU ONHUCAHUU
WHAUBUAYaTbHOTUIIOBOH S36IKOBOM KAPTUHBI MUPA, B YaCTHOCTH MPY OMTUCAHUH S3bIKOBOM KAPTHHBI
MHUpa alekcuTUMuKa. Ha ocHOBe COMOCTaBUTEIHHOTO aHAIM3a, CO3JAHHBIX AJIEKCUTUMUKAMU U
HOCHUTEIISIMU sI3bIKa 0€3 aleKCUTHUMHUH, BBISIBICHBI CIICAYIONINE KITFOYEBBIC HICH, ONPEICIISIONINe
CHen(UKY S3BIKOBOM KAPTHHBI MUPA AJICKCUTUMHKOB.

1) PedepenTHas neTanu3anus cOObITHS, TO €CTh aKIIEHT B TEKCTAaX JI€JIA€TCS HA OMMCAHUU
pedepenTta (Belln), aKTyaIU3UPYIOTCS IEHOTaTUBHBIE MPU3HAKU peepeHTa — MaTepual, IIBET,
MIPOCTpaHCTBEHHbIE XapakTepuctuku u np. Cp.: A konvyo N. A cepebpsanoe, ¢ mHodicecmeom
HeOONbUUX KAMHEl, BbLIONCEHHbIX O0OPOXCKOU... BaXHbII KOMIIOHEHT, MPHUCYTCTBYIOLIUN B
TEKCTax, — yKa3aHue Ha (PyHKIHMOHAIBHOCTH pedepenta: A npocmoti kapanoaus, oepesanubii. B
MeHs BCMABUIU 2PAdUMOBbLIL CMeEPIHCetb, 01a200aps YeMy 5. M0o2y OCIABIAMb Cle0 Ha NPOt0eHHOU
MHOI0 NOBEPXHOCMU... U A — wapurkosas pyuxa, oueHb HeoOXooumas O MOeu 61a0enuybl.
[TpakTHYecKn B KaXJIOM MOHOJIOTE, aBTOPOM KOTOPOTO SIBJISICTCSI aJICKCHTUMUK, YKa3bIBaeTCS
HazHauYeHUe Belu: <...> Kaowowlii 0eHb 51 6cMampusarcs 80dlb, 821y0b U NyCmMomy KOCMocd 8
NouUcCKax H08020 u Heuzgeoanno2o, Ewe s muxaro kascowiii uac, umobwl 6ce 3HANU, CKONbKO ceudac
8PeMeHU, ...ONAmb 51 O0JICEH CUUMAmb meou msagicenvie npumepul..., ...C moetl nomoujpbio oHa
nuuiem KOHCHeKmbl, peulaem 3a0ayu...

2) OrcyTrcTBHE CBSI3M MeEKAY pedpepeHTOM U ero odjaaareseM (oT4ysKaeHHe pedepeHTa
oT ero odaanaren): A kocmuueckuii meneckon. Kascowiii 0ens s 6cMampusarcs 80aib, 62106 u
NYCMomy KOCMOCA 8 NOUCKAX HOB020 U HEU38€0aHHO020. A 8UCY Kpacomy HeoObAMHOU 8CeleHHOU.
Tlocmosnublli NOUCK JHCUSHU 8He HAWell CUCMEeMbl U NOCMOAHHAS HAOeHCOd Ymo 80MEom, yoice,
Ce200HsL 51 Hatldy YMomo makxoe, 4e2o He ObLI0 00 MO0 U NEPUOOUUECKU IMO NPOUCXOOUM, YO
paoyem MmeHs u Haoercs, odell 6Hu3y. Tonvbko uHoeoa 6vieaem 0OUHOKO, HO 51 00 3MOM PeoKo
OyMaro, max Kax NOUCK U HaOI0OeHUsA 3aHUMAIONM 8Ce BPEMSL.

B cozepxaTenbHOM OTHOIIEHWUHM TEKCTHI MPEACTABISIOT cO00H ONMCaHHEe KOHKPETHOTO
MIPOCTPAHCTBA, Hanpumep: Ilepswiii Mol Oom ObLL OONLUUM, BOKPY2 ObLIO MHO20 OpYeUX KHUZ,
BpeMeHHU: Bpems 06a uaca nouu, A uepywxa. Mue 17 nem, s cuumatro, umo yoice cmapa.

AHanu3upys S3bIKOBYI0 KapTHHY MUpPA aJleKCUTUMHUKOB, OTMETHUM, YTO JUIS HUX XapaKTEPHO
3pUTENbHOE BOCIpHUATHE HHPOpMAINK, T.c. BeAyliasi MOJAJIbHOCTh BOCHPHUATHSI — 3PCHHUE,
CrocoOCTByIoIIlee BUACHUIO WH(popManuu. B pesynprare aBTOMarndeckond oOpabOTKU ITaHHBIX
BBISIBJICHO, YTO UMEIOTCS JIOCTOBEPHBIC Pa3lINyMs B CPABHUBAEMBIX IPyIIaX MO UCIIOIb30BAHUIO
CJIOB, KacCaroIIUXCsl MPOLECCOB BOCTIpHATUs MHMopManuu. Jluma ¢ alekCUTUMuEe J0CTOBEPHO
Jaie MCIoNb3yIT KaTeropuio «Buaenue» (view, saw, seen — NpuMep aHIIIOS3BIYHON BEpCHUH);
IIPU ATOM OTCYTCTBYeT Kareropus «Cipimianue» (listen, hearing — mpumep aHTIIOA3BIYHON BEPCHH).
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Onucanne BepOATLHOCEMAHTHUYECKOTO YPOBHS SI3bIKOBOM ITUYHOCTH TMPEAINONaraeT aHajiu3
SI3BIKOBBIX OCOOEHHOCTEHN CO3/1aBa€MbIX €10 TEKCTOB. JIMHTBUCTHUECKUN aHAJIU3 MPOBOJUIICS HA
OCHOBE JIaHHBIX, TIOJIYYCHHBIX B PE3yJbTaTe aBTOMATUYECKON 00paboTku TekcToB. [Ipeamerom
aHaJIM3a CTaJIM JIEKCUYECKHUM, CEeMaHTUUYECKU, MOP(POIOTHYECKUN U MYHKTYyallMOHHBIH YPOBHU
TekcToB. Ha ocHOBe aHanu3a ObLTM MOTYYEHBI CIEIYIOIINE BHIBOIBI.

AHan3 JeKCH4YeCKOro YPOBHS I0Ka3aJjl, 4YTO HU Y OJTHOTO U3 UCIIBITYEMBIX C AJIEKCUTUMHUEN HU
B OJTHOM IIPOTOKOJIE HE BCTPEUAIOTCS BYJIbrapU3MbI U CIIHT, UTO MOKET TOBOPUTH 00 ONPEIEIIEHHBIX
yeprax aJleKCUTUMHKOB KaK «HOPMAaTHBHBIX» JUYHOCTeH. Takke O «HOPMATUBHOCTHY
AJICKCUTUMUKOB MOXKET TOBOPHUTH TOT (AKT, YTO OHU JIOCTOBEPHO PEKE, YEM HOCHUTEIU S3bIKa
0€3 aJeKCUTUMHUHU, HEMPABUIILHO MCIIOIB3YIOT CJIOBA. AHAIU3 CEMAHTHY€CKOr0 MPOCTPAHCTBA
TEKCTOB IOKA3aJl, YTO y HOCUTEJIEH S3bIKA C AJIEKCUTUMHUEN TOCTOBEPHO YaIlle, YEM Y HOCHTENIECH
s3bIKa 0€3 aJeKCUTUMUHU, BCTPEUAETCS TEMa «CEMbsD», YTO TOBOPUT 00 aKTyaJIbHOCTH CEMEWHBIX
B3aMMOOTHOIICHUH /17151 JAaHHOM KaTeropuu JuLl.

AHanu3 Mop(}oJIOrHYecKoro ypoBHs M0Ka3ajl, YTO HOCUTENU SI3bIKA C aJIEKCUTUMHUEH 4acTo
yHOTPEONISIFOT JIMYHBIE MECTOMMEHUS (5, MEHSI, MHE) U JIOCTOBEPHO Peke — MecTonMeHue « Tbi».
Kpome Toro, BBISIBIEHO, YTO PECTIOHAECHTHI C aTIEKCUTUMHUEN I0CTOBEPHO Yallle UCTIOIb3YIOT COI03bI
Y IPUCOCTUHEHUS («U», «B TO BPEMsI Kak», BKJIIOUATh B ce0s» ). BBOIHBIE CITIOBA HE MCTIONB3YIOTCS.
MexaoMeTus TuIa ¢ aJIeKCUTUMUEH UCTIONB3YIOT Yallle, YeM PECIIOHICHTHI 0€3 aJIeKCUTHMUH.

Taxum oOpa3oM, Ucciie0BaHKUE TOKA3aJI0, UTO SI3bIKOBAsl TMYHOCTh AJIEKCUTUMUKA UMEET PsiJ
0Cco0eHHOCTEH. DTH 0COOCHHOCTH MPOSIBIIOTCS KaK Ha IMHIBOKOTHUTUBHOM, TaK U Ha BepOaIbHO-
CEMaHTUYECKOM YPOBHSIX SI3bIKOBOUM JIMYHOCTH.

SI3bIkOBasi KapTUHA MUpa AJEKCUTUMHUKOB XapaKTEPU3YETCS CIEAYIONIMMHU KIIOUEBBIMU
uaesMu: pedepeHTHOM JeTanu3anueil COOBITHS, OTCYTCTBHEM CBSI3M MEXKIy pedepeHToM u
ero obmamareneMm (oTdyxkaeHue pedepeHta ot ero obnamaress). YCTaHOBICHO, YTO BeAyIIEH
MOJAJIBHOCTBIO BOCIIPUATHUS aJIEKCUTUMHUKOB SIBIISIETCS 3pEHUE.

HccnenoBanue mO3BONSET CHENATh BBIBOJ O TOM, YTO JIMHIBUCTHYECKUM MapKepOM
QIeKCUTUMUU CIYXaT JIEKCUYECKUM, CEeMaHTUYECKUd, MOP(OTOrHUECKH M MyHKTyallMOHHBIN
YPOBHHM TEKCTA. YCTAHOBJIEHO, YTO $I3bIKOBAsl JINYHOCTh AJIEGKCUTUMHKA SIBIISIETCS. HOPMATUBHOM
SI3BIKOBOM JIMYHOCTBIO, I KOTOPOM HE XapaKTEPHO HCIIOJIb30BAHUE BYJIbIAapU3MOB, CJICHTA,
HCMOJb30BAaHUE HEMPAaBWIBHO HAMMCAHHBIX CJHOB. [{ns HOcuTened s3bIka C aJeKCUTUMHEH
CBOMCTBEHHA aKTyaju3alys HEraTUBHBIX SMOLMM, JOMUHUPYIOLIEH SMOIMEN SIBISETCS SMOLUS
THEBA.
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Annotation: Different methods can be used in teaching English: games, brainstorming,
dialogues and so on. Methods based in games are effective to any age group. In this article, I am
writing about two game-methods, which help pupils to make longer sentences in short time. Using
these game-methods, teachers of English can make their lessons more effective and more funny.

Key words: pedagogical problem, sentence, game, method, group, logical, grammatical, pupils.

One of the pedagogical problems in teaching English is how to teach pupils to make longer
sentences. In order to overcome this problem I suggest game methods, which will help pupils
make sentences easily and with fun. In this article, I am writing about three game-methods. These
methods can be used to pupils of pre-intermediate or intermediate levels.

The first game is named as “If I were”. The teacher begins this game with explaining the rules
and situation. Firstly, about the rules. The class is divided into two groups. Both groups should
work as a single team in making sentences. When the teacher explains the situation, one of the
groups begins the game by making one part of the sentence. The sentence should be of conditional
two (unreal conditional). The second group continues the sentence by making both logically and
grammatically correct ending. In turn, the first group should continue making another sentence,
which should logically continue the second groups ending. Then, second group makes ending to
the second sentence. Thus, game continues until one of the groups can’t make sentences correctly
or the teacher can stop the game due to time requirements. Before beginning the game, the teacher
must explain the situation. For example, a pupil wants to do his or her lessons but doesn’t have
enough knowledge on the topic. The teacher lets the first group begin the game by making the first
sentence. Here an example of the games.

First group’s sentences Second group’s sentences

If I knew the topic very well, I could do the exercise immediately.

If I did the exercise now, I could go the gym.

If I had enough time to go to the gym, I would become an athlete.

If I were a strong athlete, I would participate in tournaments.

IfI......

Then, the second group begins the game when the teacher explains another situation. The second
group begins If I ..... and the first group should continue the sentence. So the game continues. An

important point in this game is to make sentences correctly. They should be grammatically correct
and make sense. The teacher decides if the sentence is correct or not. Also, the teacher should
correct the mistakes. As you can see that this method helps pupils think and make sentences in
short time. The longer the sentences, the better for pupils themselves. This method helps pupils
think creatively and make correct sentences in any situation.

The next method is called as “fortunately — unfortunately”. The rule can be explained in this
way. The class is divided into two groups. Both groups should work as a single team in making
sentences. When the teacher explains the situation, one of the groups begins the game by making
a sentence beginning with “Unfortunately, ..... The teacher explains the situation. For example,
“Yesterday, I planned to go to the bank to have cash”. The first group’s sentence can be like this:
“Unfortunately, father drove my car to work. Then, second group continues the game by making

sentence beginning with “Fortunately, ....... . An example of game:

Teacher: - Yesterday, I planned to go to the bank to have cash.

Fist group: - Unfortunately, father drove my car to work.

Second group: - Fortunately, I live near bus-stop.

Fist group: - Unfortunately, there were no bus for ten minutes.

Second group: - Fortunately, a bus came after 12 minutes.

Fist group: - Unfortunately, it was the bus that doesn’t go to my bank.

Second group: - Fortunately, I realized that, changed to another bus and reached the bank.
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Fist group: - Unfortunately, it was lunch-break in the bank and I had to wait.

Second group: - Fortunately, I had my mobile and played games.

Fist group: - Unfortunately, ........

Second group: - Fortunately, .........

Then, groups can change their roles, the second group makes negative sentences beginning
with “Unfortunely, ....” And the first group positive sentences with “Fortunately, .... . The game

continues until one of the groups can’t make sentences or the teacher stops. This method help
pupils make sentences quickly.

Spoken English teaching techniques stress real-world communication and English conversation
versus rote memorization. Because these communicative methods are a student-centered approach,
the teacher must work as a facilitator in an effort to help students develop English speaking skills
for a range of purposes. Our teaching methods are focused on increasing speaking English in
classroom, as well as the pronunciation of words, and utilizing new vocabulary as much as possible.
Using these classroom oriented methods maximizes dialogue through a variety of techniques,
including class discussions, presentations, small group discussions, pair work, group work, special
projects, and other task-oriented assignments.

A good teacher always wants that his teaching should be effective. He wants that all the students
of the class should properly attend, listen to him and try to grasp what he teaches in the class. The
principles evolved help the teacher to carry on his routine of teaching efficiently. They provide him
guidelines and keep him on the right track. They check him from going astray. They ensure the
achievement of the teacher in the process of teaching.

Used literature:

1. John and Liz Soars. New Headway. Pre-Intermediate. Student’s Book. Oxford. 2007.

2. Jim Scrivener. Learning Teaching 3rd Edition Student’s Book. London. Macmillan. Harmer
Jeremy. How to teach English. London. Pearson. 2007
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O’ZBEK VA XITOY TILLARIDAGI KO’PLIK
QO’SHIMCHALARINING QIYOSIY TAHLILI

Irgasheva Umida Asqarjon qizi
0’zDJTU Xitoy tili nazariyasi va
amaliyoti kafedrasi o’qituvchisi
umida.0402@mail.ru
+998909342773

Annotatsiya. Ko’plik xitoy va o’zbek tillarida keng tarqalgan grammatik tushunchadir. Ushbu
maqolada ko’plik shaklining qiyosiy o’rganilishi va bu ikki tilning ishlatilishi keltirilgan. Magsad -
har ikki tilni o’rganuvchilarga ikki til ifodalari o’rtasidagi o’xshashlik va farqlarni har tomonlama
tushunish va o’zlashtirishga yordam berish hamda ularning tillararo muloqot ko’nikmalarini
takomillashtirishdir.

Kalit so’zlar: o’zbek tili, xitoy tili, ko’plik, qiyosiy tahlil.

O‘zbek tili — Oltoy tillari oilasining turkiy tillar turkumiga kiruvchi tildir. Xitoy tili Sino-
Tibet tillari oilasiga mansub bo’lib, izolyatsiyalangan ya’ni “ajratilgan til”dir. O’zbek tilida
unlilar uyg’unligi va unlining zaiflashuvi mavjud. So’z shakllanishi va morfologiyaning ko’plab
qo’shimcha tarkibiy qismlari mavjud. Xitoy tili nutq, lug’at tarkibi va grammatik tuzilishda
o’zbek tilidan juda katta farq qiladi. Xitoy va o’zbek ko’plik shakllari va ularning ishlatilishi
o’xshashliklarga va ko’plab farqlarga ega. Ushbu maqolada “ikki tilli” o’quvchilarning ta’lim
samaradorligini oshirishga yordam berish uchun o’zbek ko’plik qo’shimchasi “lar” va Xitoy
ko’plik qo’shimchasi “f[7” (“men”) o’rtasidagi 0’xshashlik va farqlar bo’yicha giyosiy tadqiqotlar
olib boriladi.

1. O’zbek tili ko’plik qo’shimchasi “-lar” xitoy tili ko plik qo’shimchasi”f|7” bilan bir xil.

Ikki xil til har doim ma’lum grammatik kategoriyalarni ifodalashda o’xshashliklarga ega
bo’ladi. O’zbek tili ko’plik qo’shimchasi -lar xitoy tili ko plik qo’shimchasi “f|7” bilan ba’zi
grammatik o’xshashliklarga ega.

Ritorik personifikatsiya bo’lganda o’zbek va xitoy tili ko’plik affikslarining ma’nosi va
ishlatilishi bir xil bo’lib, ular ob’ektlarga ishora qiluvchi otlarga biriktirilishi mumkin. Masalan,
yo’lbarslar(# &1 laohu men), itlar(J)4[] goumen).

Biror bir narsni jonlantirishda foydalanish adabiy asarlarda ko’proq uchraydi. Bu xususiyat
ko’proq ertak va romanlarda yaqqol ko’zga tashlanadi. Masalan,

1. HFR—F|, L4 HAIEER VK (chuntian yi dao, niaoshou yuchong men dou
huoyuele qgilai) - Bahor kelishi bilanoq qushlar, hayvonlar, baliglar va hasharotlar faollashdi.

2. HSEWIH R, R 2 B A T2 iR IR BS >k —(yueliang gang chulai, man tian de xingxing
men jiu zha qi yanjing lai) Oy chiqqach, osmonda yulduzlar miltirardi. tilida son (miqdor) so’zlar
bilan o’zgartirilgan otlar ko’plik affikslari bilan O’zbek ergashmaydi. Ushbu holat xitoy tilida ham
mavjuddir. Masalan: A EiSCE B CRGE RPN Pl(ta de shou shang fang zhe ziji shuxi
de liang ge dongxi) - Uning qo’lida tanish bo’lgan ikkita narsa bor.

O’zbek va xitoy tillarida uch bolalar (=M% 717) va besh savdogarlar (111§ A1) deb
aytish to’g’ri hisoblanmaydi.

Otlarga “{/1” qo’shilgandan so’ng ular endi umumiy miqdorlovchilar tomonidan o’zgartir-
ilmaydi, lekin ba’zan“¥F£ . Ifde. T . XL, FBLLko’p, ko’p, u guruh, bular, o’shalar”
kabi noaniq sonlarni ifodalovchi miqdor sifatlar bilan o’zgartirilishi mumkin. Bu xususiyat o’zbek
va xitoy tili iboralari ham bir xil.

O’zbek tili ko’plik qo’shimchasi “-lar” bilan xitoy tili ko’ plik qo’shimchasi “//1” o’rtasidagi
farqlar quidagilardan iborat:

O’zbek tilida ko’plik bir xil ikki yoki undan ortiq narsani anglatadi. Bu ko’plik sonlarining
eng asosiy va tipik ma’nosi. Ko’plik tushunchasi asl o’zagiga maxsus “-lar/-lar “ qo’shimchasini
qo’shish orqali ifodalanadi. Oxirgi bo’g’in orqa unli bilan-lar birikib hosil gilgan o’zakdir, oxirgi
bo’g’in esa-lar birikib old unli bilan hosil qilgan o’zakdir. Masalan:

O’rtoglar, do’stlar ([F] A7) sayohatchilar (iR%41) (unlidan keyingi uyg’unlik), jangchilar
(5 1A4'1) (unlilar uyg unligi).
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Xitoy tilida unli uyg’unlik bilan bog’liq muammo yo’q. Xitoycha ko’plik qo’shimchasi” 1]
“ so’zidan keyin ham ikki yoki undan ortiq o’xshash narsalarni ko’rsatish uchun qo’shiladi. Bu
“AiE—" 86 “L20” birdan ortiq” yoki “eng ko’p miqdor” degan ma’noni anglatadi. Mas-
alan: “MiAIT”  “UEIRAT” . “EZFATY - “ular”,)” qizlar”,bolalar”.
O’zbek tilida ko’plik sonlari tana qismlari nomlarini ifodalovchi ma’lum otlarning o’zaklariga
qo’shilib, atoqli otlar bilan yuritiladigan narsalarning butunligini ta’kidlaydi. Masalan:

Butun boshlarim va bellarim og’ridi - T #E A k, BEAEHAIZ (wo de zheng ge tou, zheng-
ge yao dou teng).

Ammo, xitoy tilida “JEA1” « “SkAT” o “HEAT” “yuzlar”, “boshlar” va “bellar” deyish
to’g’ri emas. Jonlantirish usulidan tashqari, xitoy tilidagi “{/]” odatda referent nomi yoki olmosh
keyin qo’shib bo’Imaydi, lekin fagat referent olmosh yoki ot keyin ilova qilinishi mumkin. Mas-
alan: : “ARAT” « “ZBINAT” . “ERAEATT” » sizlar”,” o’qituvchilar”,” shifokorlar” va hokazo.

Olib borilgan qiyosiy tadqiqotlar shuni ko’rsatdiki, ko’plikning shakli va ishlatilishi jihatidan
0’zbek vaxitoylarning bir-biriga o’xshashligi va ko’pgina farqlari bor. O’zbek tilidagi “~lar “ ko plik
qo’shimchasi keng qo’llanish va boy ma’nolarga ega bo’lib, uning nutqi shunga ko’ra o’zgaradi.
Shu bilan birga, o’zbek tilidagi ko’plik va birlik ragamlari ma’no va shaklda qat’iy cheklangan
va aralash bo’lishi mumkin emas, bu zamonaviy o’zbek tili otlarining birlik va ko’plikka qattiq
qarshilik ko’rsatadigan morfologik yozuvga mos keladi. Xitoy tilida “[1” dan foydalanish tor
doirasi bilan, grammatik qoidalar bilan cheklangan, lekin ma’nolari keng. Ko’plik ma’nosi ko’plik
shaklida yoki birlik shaklda ifodalanishi mumkin. Bundan tashqari, Xitoy tilidagi ko’plik shakli
ham o’zbek tilida mavjud bo’lmagan grammatik xususiyatlar birlik ma’nosini ifodalashi mumkin.
Bu farqlar ikkala tilni o’rganish uchun qiyin. Qiyosiy tilshunoslikda tegishli nazariyalardan
foydalanish, o’xshashlik va grammatik ma’noda o’zbek va xitoy tili ko’pchilik o’rtasidagi farqlar
qiyosiy o’rganishga yordam berishi mumkin. Har ikki tilni o’rganuvchi o’quvchilar tushunishi va
yana har tomonlama ikki tillarni o’zlashtirishi, va ularning muloqot ko’nikmalarini oshirishida
ushbu maqola yordam berishi mumkin.
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A MIRROR WORLD THAT SHOWS THE EXISTENCE OF EACH NATION IN THE
WORLD

Urinboeva Nazokat
3rd Stage Student of the
National University of Uzbekistan

Annotation: This article describes the role and importance of the mother tongue in the formation
of a person, the history of the Uzbek language, its beauty and charm, as well as scientific views
on the importance of language in the works of prominent representatives of classical and modern
literature. We are talking about the reforms that have been carried out in recent years to increase
the prestige and prestige of the Uzbek language and their results.

Keywords: Turkish language, historical roots, history of linguistics, world languages, phonetics,
phonology, Turkology, theoretical and practical linguist, Jadids, foreign words, language festival,
department.

It 1s difficult to find a nation in the world that does not honor its mother tongue and fight for
its honor and prestige. The language reflects the centuries-old history, national values, customs,
culture, art and spirituality of each nation. The development of the modern Uzbek literary language
is a process that has been going on since certain times. The Uzbek literary language has a number
of historical roots: the oldest Turkic language, the oldest Turkic language, the old Turkic language,
the old Uzbek literary language, the new Uzbek literary language. The Uzbek language grew from
these historical roots and in the 30s of the XX century took the form of modern Uzbek literary
language.

In order for the Uzbek language to reach this level, it is possible to obtain new information
through the spiritual heritage of our great ancestors and the history of linguistics, as well as its
views on its development. In particular, Farobi’s views on the field The fact that the first part of
The Word on the Classification of Sciences is devoted to the science of language also indicates
that he paid great attention to linguistics. Or, through Beruni’s Saydana, he expresses his views
on world languages, their differences, and some issues, and thus contributes to the formation of
linguistics as a science. The author cites the involvement of eight muscles in the movement of the
tongue. Through his knowledge of the organs of speech, Ibn Sina became famous as a scholar who
contributed to the development of phonetics and phonology in world linguistics. According to S.
Mutallibov, the work «Devonu lug’atit turk» created by Mahmud Kashgari is a valuable work for
the science of Turkology, as well as for the high title of the founder of the science of Turkology
Kashgari. In the history of the Uzbek literary language, the second half of the XV century is
associated with the creative activity of the great Uzbek poet and thinker Alisher Navoi. Hazrat
Alisher Navoi, who considered our language a little higher than other languages, wrote his works
in our language in a way that everyone could understand and clearly.

In Navoi’s Muhokamat-ul Lughatayn, the Uzbek language is also one of the richest languages
through the comparative study of two languages belonging to different families. proves that it
has a fully developed literary language in practical and scientific-theoretical terms. Through
Muhokamat ul-lug’atayn, as a theorist and practicing linguist, he demonstrated the richness of
the Uzbek language vocabulary, the possibilities of phonetic and morphological phenomena, and
the artistic power of the Turkic language. Navoi continued his struggle for his mother tongue in
three directions: as a great poet and writer, as a great statesman of high rank and as a great thinker,
linguist.

It is no coincidence that the Jadids, who called for the struggle for development, the development
of Turkic languages, the enrichment of literature in these languages, the study of secular sciences,
the use of scientific advances, and the struggle for equality between women and men, paid special
attention to language. That is why it is said, «When a nation loses its language, it loses its religion
and its nation.» The magazine «Oyna» edited by Behbudi paid special attention to the language
issue. The speech encouraged in-depth study of the language without the use of foreign words. In
particular, the author writes: “If we do not preserve our language and literature, but add foreign
dictionaries and words to it, we will soon lose our language and nation. When we lose our nation,
our religion will disappear by itself ... So protecting our language from foreign words is our number
one priority. ” Or Abdullah Avloni’s article, «We Need Four Languages, Not Two,» urges young
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people to learn more languages and learn Russian, along with Arabic, Persian, and Turkish. It is
obvious that the works of art, manuals, newspapers and magazines created by our great ancestors
for the development and progress of the Uzbek literary language are firmly committed to further
enhancing the role of our motherland in society and its future recognition by the peoples of the
world.

In my opinion, the law on language is necessary not to show our pride or to satisfy our desires,
but to preserve our identity, not to lose our language and not to destroy the Uzbek people. The
first example of respect and attention to the state language is to speak and write it correctly and
beautifully.

«I am saddened by Turkish poetry,»

I turned the country upside down. «

they write. When Alisher Navoi discovered the treasures of our native language, he described
it as follows: more beautiful than a tulip. « The Uzbek people are proud of the thousands of years
of history and continuous development of their literary language. We young people are the owners
of all the treasures.

The future of our language, which is ingrained in the human heart by the mother goddess, and
which is the glory and honor of humanity, is in the hands of us young people. When children stop
reading in their mother tongue, that language is on the verge of extinction. Preserving a language
means preserving the culture, customs, and traditions of that people. Language is the core of every
nation’s culture. That is why the preservation of language determines the development and future
of the nation. Language unites people, educates them, teaches them, preserves their customs and
traditions. Therefore, in order to raise the international prestige of our native language, to include it
in the list of languages developed on the basis of national and universal concepts, each of us must
have a deep respect for our language.
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Annotatsiya: Texnologiyalarning hozirgi rivolanish bosqichida kundalik muloqotda ham,

professional sohada ham xorijiy tillarni o‘rganish va amaliy jihatdan egallash uchun tobora yuqori

talablar ortib bormoqda. Aynigsa, ma’lumot miqdori ortib bormoqda, ya’ni ko‘pincha uzatish,

saglash va qayta ishlashning an’anaviy usullari yetarli darajada samarali emasligi tobora ko‘zga

tashlanib bormoqda.

Kalit so‘zlar: axborot texnologiyalari, lingvistik ko‘nikmalar, kommunikativ ko‘nikma, yangi

yondashuvlar, leksik birliklar

Axborot texnologiyalaridan foydalanish kompyuterning yuqori salohiyatini o‘rganish vositasi
bo‘lib golmoqda. Kompyuter texnologiyalari an’anaviy ta’lim usullari bilan solishtirganda katta
afzalliklarga ega. Kompyuter texnologiyalari asosida siz turli xil nutq faoliyatlarini o‘rgatishingiz
mumkin, shuningdek, til hodisalarini tushunishga, lingvistik ko‘nikmalarni shakllantirishga,
kommunikativ vaziyatlarni yaratishga, nutq va til harakatlarini avtomatlashtirishga yordam beradi,
shuningdek, talabalarning mustaqil ishini jadallashtiradi va ta’limga individual yondashuvni amalga
oshiradi. Eng muhim metodik toifalar chet tilini o‘qitishning maqsadi hisoblanadi. Zamonaviy
xorijiy tillar bo‘yicha Yevropa Kengashi ta’rifiga ko‘ra, chet tillarni o‘qitishning asosiy maqsadi
kommunikativ ko‘nikmani shakllantirishdir. Shu bilan birga, bu ko‘nikmaning bir necha tarkibiy
qismlari, masalan, lingvistik ko‘nikmalar, ijtimoiy-madaniy ko‘nikmalar, ijtimoiy-madaniy
ko‘nikmalar va strategik ko‘nikmalar. Lingvistik ko‘nikmalar til tizimi haqida bilimga ega bo‘lish,
til birliklarining nutqida ishlash qoidalari, ushbu tizim asosida suhbatdoshning fikrlarini tushunish
va og‘zaki va yozma ravishda o°‘z hukmlarini ifodalash imkoniyati bilan bog‘liq. Sotsiolingvistik
ko‘nikma, til asosida fikr shakllantirish va shakllantirish usullarini bilish va nutqda tilni qo‘llashni
0°‘z ichiga oladi. Ijtimoiy-madaniy ko‘nikmada o‘quvchilar ona tilining nutq xatti-harakatining
ijtimoiy va madaniy xususiyatlarini bilishlari nazarda tutiladi. Milliy va madaniy xususiyatlar
orasida axloq qoidalari, urf-odatlar, ijtimoiy stereotiplar mavjud.

Strategik ko‘nikmalar talabalar tilni bilishdagi bo‘shliglarni, shuningdek, xorijiy muhitda
muloqotning ijtimoiy va nutq tajribasini to‘ldirishlari mumkin bo‘lgan ko‘nikmani nazarda tutadi.
[jtimoiy ko‘nikmalar odamlar bilan muloqot qilish, muloqot sharoitida harakat qilish va ma’ruzachi
va vaziyatning kommunikativ magsadlariga muvofiq fikrni bayon etish ko‘nikmaiga ega bo‘lish
ko‘nikmaiga ega. Chet tillarni o‘qitish jarayonida axborot texnologiyalaridan foydalanishda
axborotlashtirish jarayoni ta’lim jarayonida yangi texnik vositalarni rasmiy ravishda qo‘llash bilan
cheklanib qolmasligi, axborot jamiyati talablariga mos keladigan innovatsion metodlarni ishlab
chiqish va qo‘llash uchun mutlaqo yangi ta’lim tizimini yaratish uchun asos bo‘lishi zarur.

Yangi yondashuvlarni yaratish va ishlab chiqish jarayonida yangi axborot texnologiyalaridan
foydalanish bo‘yicha jahon tajribasini tahlil qilish foydali bo‘ladi.

Hozirda chet tili darslarida foydalanish uchun ko‘plab kompyuter dasturlari mavjud:

- 0‘quv dasturlari - muayyan bilim, ko‘nikma va ko‘nikmalarga ega bo‘lish;

- o‘quv dasturlari - bilim va ko*‘nikmalarni mustahkamlash;

- nazorat dasturlari - bilim sifatini nazorat qilish va ularni tuzatish;

- 0‘yin dasturlari va hakozo.

Kompyuter dasturlari yordamida quyidagi maqsad va vazifalarni amalga oshirishni iloji bor:

- fonetikani o‘rganishda: a) yetarli talaffuz va eshitish ko‘nikmaini olish. Yangi til materiallariga
nisbatan eshitish va talaffuz ko‘nikmalarini yanada takomillashtirish; b) eshitish, talaffuz va
intonatsion ko‘nikmalarni shakllantirish.

- grammatikani o‘rganishda: a) grammatik vositalar hajmini kengaytirish, yangi grammatik
hodisalarni o‘zlashtirish va ularni nutqda qo‘llash; b) retseptiv grammatik ko‘nikmalarni
shakllantirish, nemis jumlasining barcha tarkibiy va kommunikativ turlarini (o‘rta maktab
o‘quvchilari uchun) aniqlash va nutqda foydalanish ko‘nikmalarini takomillashtirish — muayyan
grammatik hodisalarni samarali o‘zlashtirish-masalan, turli xil jumlalar, konstruktsiyalarni (o‘rta
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sinf o‘quvchilari uchun);

- so‘z bilan ishlashda: a) leksik birliklarni tizimlashtirish, potentsial lug*atni kengaytirish, leksik
birliklarni aniqlash va ulardan foydalanish ko‘nikmalarini rivojlantirish; b) yozma nutqning leksik
ko‘nikmalarini shakllantirish, tinglash va samarali ko‘nikmalarini shakllantirish.

- o‘qish jarayonida: a) o‘qishning asosiy turlaridan foydalangan holda turli uslublarning
(publitsistik, badiiy, ilmiy-ommabop) haqiqiy matnlarini tushunish: axborot, o‘rganish, ko‘rish,
qidirish.

O‘z darslarimda men quyidagi o‘quv dasturlarini tez-tez ishlataman: MyTestX talabalarning
leksik va grammatik materiallarga ega bo‘lish darajasini aniqlash uchun; Der griine Max, Buntes
Deutsch Aktiv 3 (fonetika, grammatika, so‘z birikmalarini (so‘zlar, suhbatlar, vaziyatlar) o‘rgatish,
eshitish orqali nutqni o‘qish va his qilish; Hueber — Grammatik fiir anfanger. Ushbu dastur
grammatikani o‘qitish uchun taqdim etiladi.

Har ganday noan’anaviy dars - bu o‘yin, faqat “katta” o‘yin, o‘z qoidalari va sifati bilan. Bu
bolaning shaxsiy boshlanishini namoyon qilish uchun qulay shakl. Maktab o‘quv materiallarida
o‘yin faoliyatida bolalarning aqliy harakatlari shakllanadi, majoziy fikrlash rivojlanadi, ta’limotning
motivatsiyasi kuchayadi. O‘yin quyidagi vazifalarni muvaffaqiyatli hal qilishga imkon beradi:

- bolalarning nutq faoliyatida psixologik tayyorgarligini yaratish;

- til materiallarini qayta takrorlashning tabiiy ehtiyojini ta’minlash;

- yaxshi nutqni rivojlantirish uchun tayyorgarlik bo‘lgan to‘g‘ri nutq variantini tanlashda
o‘quvchilarni o‘qitish; hikoya va vaziyatli muloqotga tayyorgarlik jarayonida talabalar guruhdagi
o‘zaro aloqgani o‘rganadilar, rollarni tagsimlaydilar, mashq qilib ko‘radilar va hk;

Xulosa o‘rnida shuni aytish mumkinki, chettillarini, xususan, nemis tilini o ‘rgatishda zamaonaviy
texnologiylarni istigboli porloqdir. Nemis tili o‘qituvchilari zamonaviy texnologiyalardan o‘z
darslarida samarali foydalishlari magsadga muvofiqdir.
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NOISE IN THE CLASSROOM: OBSTACLE OR OPPORTUNITY?
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Annotation: the article represents causes of obstacles such as noise during the class and proposes
some ways to deal with it. The content is sharing of personal pedagogic teaching experience.

Key words: noise in the classroom, objective reality, unclear assignments, teaching techniques,
practical advice, didactic tone, effective methods of delivering information, noise-generating
situations.

Every schoolteacher is familiar with the phenomenon of “noise in the classroom” the general
conception is that noise is something the teacher should be afraid of, something to be avoided,
something that hinders the realization of educational purposes. My suggestion is that noise should
be perceived simply as an objective reality we have to consider at work.

What are the most common causes of noise in the classroom?

- The use of unclear or unfamiliar terminology. Experience shows that even at teacher sem-
inars, where the participants have scholarly degrees, it is sometimes worthwhile to define the
terms used, and give illustrative examples. and the same is certainly applicable to schoolchildren.
Without meaning to sound simplistic, our observations show that after a teacher shows four or five
unknown words, noise in the classroom dramatically increases. Experienced teachers have a noise
for such words, and in a case where they are obliged to use unfamiliar terms or phrases, the vague
expressions of the students, occasional yawns, vacant stares and other “symptoms” will signal that
it is time to provide some explanation.

- Unclear assignments. The ability to give clear instructions is a hallmark of pedagogical skill.
however students’ understanding of these instructions depends on the situation: the class may un-
derstand the teacher perfectly well on one occasion and misinterpret the same task on another. In
planning activities, the teacher should be aware of student reaction to each and every word of the
assignment. but even this is not enough. The students will truly accept on assignment only if it is
logically connected with the previous parts of the lesson; and even more important, if they can see
and understand the point of the assignment — the educational aim.

Performing meaningless tasks may result in mindless facility, but this result is not educationally
sound.

- No outlet for pent-up energy. For some obscure reason, physical exercise and warm-ups
are considered expedient only in the elementary classroom. Teachers of upper grades are gener-
ally skeptical toward the idea of warming up. but the fact is, of the teacher does not initiate any
activities to realize accumulated energy, it is apt to find other, more harmful, outlets: graffiti on
the desks. scratches on the wall, etc. noise in the classroom is just one way of “letting off steam”.
Certainly, actual physical exercises with older students may seem awkward, but warming up can
take other forms. the teacher may sing a song with the class, play an intellectual game, or simply
talk for a while about something different, e.g. tell an interesting story. A skilled teacher will easily
find a way back to the theme of the lesson.

- Absence of logical connections or “transitions”. This is another reason for the classroom
to become noisy. Human perception is continuous and integral: we do not like to be interrupted in
the middle of the thinking process, to have our expectations upset by something completely new
and unexpected. Often the teacher presents a task that has no connection with the previous activity,
saying simply “Well, and now let us move on to something else...”. Such “leaps” cause mental
strain for the majority of children and invariably produce a negative reaction. Those who are not
especially good at behaving themselves develop an irresistible desire to talk about something else.
the noise-generating situation just described falls under the heading of “lesson plan mistakes”. The
continuity of the lesson, its “logical transitions”, should be planned beforehand. And in the case of
awkward transition, it is better for the teacher to back up a step and restore the missing logical link.

- An overly didactic tone. Some teachers cannot resist an opportunity to teach a moral —as well
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as intellectual — lesson. They overlook the fact that the actual effectiveness of such a “lesson with
moral” is usually close to zero. While we can — and should — debate this contention, one thing is
indisputable — excessive moralizing in class leads to excessive noise. and how difficult it can be
then to descend from the exalted realms of ethics to the ordinary prose of science! there is no point
in giving advice in this situation, but perhaps it is worth remembering that often the advice we give
to others is in fact meant for ourselves. if the shoe fits.

In conclusion, there may well be other causes — this is not intended to be an exhaustive list of
noise-generating situations. I do want to suggest that we consider classroom noise not as some-
thing to be feared and avoided, but as a fact of life that we must accommodate and learn from.
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1.https://www.researchgate.net/publication/326094743 Strategies in Learning and
Techniques_in_Teaching English Speaking
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INTENTIONALITY IN ENGLISH AND UZBEK LEXICAL MEANS REPRESENTING
THE CATEGORY STRUCTURAL - SEMANTIC FEATURES

Najmeddinov Ahmad Rakhmatovich
Teacher of Kokand University
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Annotation. It has become clear that the expression of intentionality, which is an anthropocentric
category in world languages, by linguistic means only if it is studied within a narrow—linguistic
boundaries, does not give a complete picture of its total internal and external features. A tectological
approach to field research is important.

Key words. Constant, corpus, semantic extension, phraseological units, potential, components,
lexemes, convergence.

The range of lexical means of expressing intentionality is extremely wide. As proof of this,
E.V. Gulyga considers the phenomena of objective existence and the relationship between them
and the speaker to be the most active of the available methods of expression by lexical layer
units - words. Although this situation creates favorable conditions for the convergence of lexical
and grammatical meanings, they differ from each other both qualitatively and numerically'. All
grammatical meanings and semantics can be named to one degree or another through lexical
meaning?.

Using the analysis of the corpus of verbs of an existing intellectual nature in English on the
basis of quantitative and qualitative criteria, it became clear that they can be divided into the
following groups according to their structure: simple (single-syllable) intentional verbs:

a) simple desire verbs (want, desire, plan 6éa x.x.):

“I've thought of that, Jack. I've planned it all. Father has saved some money. He is weary of
this place where the fear of these people darkens our lives (Doyle A.C.,724)

The peculiarity of this type of verbs is that they are applied to a particular component in the
sentence and require a semantic extension, which is characterized by the formation of sentences in
the form V + to infinitive / -ing (gerund)..

b) intentional devices in the form of verbs + prepositions (dream of, long for, pine for, aim at, be
about): Suddenly he discovered something. One of his upper front teeth was loose. This was lucky,
he was about to begin to groan, as a “starter,” as he called it, when it occurred to him that if he
came into court with that argument, his aunt would pull it out, and that would hurt (Twain M., 46).

Devices with two components: devices with intentional semantics in the verb + fire form (make
an effort, have a mind): When the worst came to the worst, she had an impulse to get up and tell on
Alfred Temple, but she made an effort and forced herself to keep still—because, said she to herself,
“he’ll tell about me tearing the picture sure. I wouldn't say a word, not to save his life!”( Twain
M., 126).

Complex non-structural units with two or more components (fixed expressions in the form
of phrases):have one's heart in the right place, ill will, show one’s hand, with a view to doing
something, have an itch for something, have a penchant for doing something, hunger for something,
one§ heart is set on something, a thirst for something, cook something up, have a (good) mind
to do something to be tempted to do something; to be on the verge of doing something, have
designs on someone or something, make a point of doing something, have something in store (for
someone), make up one’s mind to do something, take upon oneself etc.

The boy laughed rudely. “You ain't sendin* me home, missus. I was on the verge of leavin'—I
done done my time for this year.”(Lee H.,20)

On this Friday afternoon, scarcely two days after his previous visit, he made up his mind to see
Carrie. He could not stay away longer (Dreiser Th. Sister Carrie 85).

! T'yneira E.B., lengensc E.W. [paMMaTuKo-IeKCHYECKHUE MOJISE B COBPEMEHHOM HEMEIIKOM si3bike. — M., 1966.
2 Tymeira E. B. ABTOCEMaHTHS W CHHCEMAHTHs KaK TIPU3HAKH CMBICTIOBOM CTPYKTYPHI ClloBa //DHIOIOTHYECKIE
Hayku. — 1967. - T. 2. — C.62-72.
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Mr. Green took upon himself to order everything and everybody about the place (Bronte E.
290).

The formation of phraseological units with intentional semantics occurs not because of the
logical basis of individual tokens, but because of the integration of tokens. AE Mamatov emphasizes
that “the components of phraseological units have a certain degree of semantic independence.
They participate in the formation of phraseological meaning to one degree or another.” Therefore,
the relationship between the components is built in such a way that one of them is the main basis
and the logical basis. The basic component also plays an important role in providing the lexical
and grammatical group of phraseology. In linguistics, lexemes in phraseology have their own
“private meanings”, “meaning independence”, “lexemal status”, “private meaning is weakened”'.
VV Vinogradov emphasizes that «the degree of uncertainty of phraseologies, the closeness, the
coherence, the coherence of the phrase, as well as the independence of the word-components,
varies in different phraseologies.» A.l.Smirnitsky states that “the components of phraseology are
called tokens, but it is necessary to use them in a special way.” AV Kunin concludes that the
components of phraseology are called tokens, but they differ in their lexical nature. According
to Sh. Rakhmatullayev, the components that make up the phraseology emphasize that they retain
their specific meanings and interpret them as supporting and non-supporting components. M.
Umarkhodjaev admits that the meanings of the components of phraseology are weakened to
some extent, and prefers to call them lexemes, while acknowledging the occurrence of semantic
“incurable” 2.

One of the peculiarities of intentional verbs is that their meaning depends on their distributive
aspects. From this point of view, we can witness the intentional environment in which speech is
transferred to speech through models in the pattern of noun / adjective + complement + intentional
verb + infinitive / gerund or their modification (noun + verb + and + infinitive)®: There was a
pause during which Delaney again contemplated pushing himself up and heading home, but he
hesitated. Here was a sympathetic ear, an impressionable mind (Boyle T. C.,42).

“Soon’s school starts [I'm gonna ask Walter home to dinner,” [ planned,
having forgotten my private resolve to beat him up the next time I saw him (Lee H.,162).

Also, due to the syntactic potential of this or that unit, the use of devices consisting of noun
+ verb + preposition + gerund instead of the infinitive is widespread in the speech: But it appeared
to Dorian Gray that the true nature of the senses had never been understood, and that they had
remained savage and animal merely because the world had sought to starve them into submission
or to kill them by pain, instead of aiming at making them elements of a new spirituality, of which
a fine instinct for beauty was to be the dominant characteristic (Wilde O., 120).

Based on this analysis, it can be reiterated that additional tools (i.e., gerunds, infinitives,
prepositions) are required for the full functional activity of verbs of an intonational nature,
otherwise they cannot serve as an expression of intentionality.

’
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AnHoTamusi: B crathe paccmarpuBarOTCsS J1Ba TMOAXOJAa K CTEPEOTHUINY B JIMHTBUCTHUKE.
OcCHOBaHHBIN HAa TEOPUHU CTEPEOTUITHOTO 3HaUeHUs [ TaTHAIMa, epBhIi MOIX0 UCTIONIB3YET MOHATHE
CTepeoTUIia KaK WHCTPYMEHT AJIsi aHajdn3a KOHKPETHBIX SI3bIKOBBIX SIBICHUH: aCCOIIMATUBHBIX
aHadop, TaBTOJIOTMH W T.J. B pamMkax BTOpPOro CTEpEOTHI pPacCMaTpUBACTCS KaK OOBEKT
HCCIICAO0BAHUS U UCCIICAYCTCA HA PA3JIMYHBIX JIMHIBUCTUUCCKUX NAHHBIX.

KuroueBbie ¢pa3bl: CTEpEeOTHN, AITHOCTEPEOTHUIl, CTEPETHUMHU3ALNS, JIMHTBUCTUYECKUN
CTEPEOTHII

DTa cTaThs MOCBALIEHA HEKOTOPHIM aCTeKTaM U3YYEeHUs CTEPEOTHIIOB B TMHTBUCTHKE.

Camo cioBo cmepeomun BO3HUKIO B 1796 1., korma ¢paniys3ckuil migarens B 1922 r
MOHSTHE CTEPEOTHUIT BBOJUTCS B HAyUHBIM 0OMXOJl aMepUKaHCKUM myonuicToMm B. Jlunmvanom
[7]. B xHure «OOIIECTBEHHOE MHEHHUE» OH IMHUIIET O HEBO3MOXXHOCTH MOCTHYb OOBCKTHBHYIO
peanbHOCTh U HEOOXOAUMOCTHU €€ YIIPOCTUTh U OOBSCHUTH: «MbI JI0IIyCKAEM, YTO YEJIOBEUECKHE
MOCTYIIKH OCHOBBIBAIOTCSI HE HA MPSIMOM M OY€BHTHOM 3HAHUH, @ Ha KaPTUHAX, KOTOPbIE MHAUBH/
pPHUCYET caM WJIU TIOJydaeT OT KOTO-TO Apyroroy [7, 46]. Jns o6o3HadeHus 3TUX KapTuH Jlunmmman
OepeT cloBO cmepeomun M B cBOed KoHLeNuu, kak orMedaeT C. A. Pomaiko, «cyiiecTBeHHO
o0oraimaer CeMaHTUKy CJIOBa»: Hapsay C HOBTOPSIEMOCTbIO M HEM3MEHHOCTbHIO, MOSBIISIOTCS
IIPU3HAKU YIPOIEHHOCTb U OLIEHOYHOCTS [10, 223].

[locne BBIXO#Aa KHUTHM JIWNIIMaHa CTEPEOTHIIBI, NPEXKIE BCEro STHUYECKHE, H3Y4aroTCs
MIPEJICTAaBUTENSIMM  COLIMAJIBHBIX HayK. 3aTeM K CTepeoTurnaM oOpalaroTcs KyJbTypOJIOTH,
dbunocodwl, muTeparypoBensl, a ¢ 1968 r., 6naromaps amepukanckomy ¢unocody X. V. [Nataamy,
CTEPEOTHUIl CTAHOBUTCSI OOBEKTOM MCCIIEJOBAHUS B TUHTBUCTHUKE.

[TaTHAM MCTIONB3YET MOHATHE CTEPEOTHIT AJISl PEHICHHUS BOMPOCA O COOTHOILICHUHU 3HAYCHUS U
pedepentu. Hapsiny ¢ apyrumu ¢unocodamu (B uncie kotopbix K. lonnenan, C. Kpunke, /1.
Kamnan), oH KpUTHKYET «TpaJuLIMOHHBINY» MOAXO0J K 3HAYEHHUIO, Mpexae Bcero uaeu I. @pere u
b. Paccena, a uMEHHO TO MOJIOKEHUE, YTO 3HAUCHHE CIIOBA OIPEACIIIET 0OBEKTH BHEITHETO MUPA,
cp.:

«3HaK Kak TakoBOW (Oyab TO CJIOBO, CJIOBOCOYETAHHWE WU TpadhUUECKUN CHUMBOJI) MOXKET
MBICIIUTHCSI HE TOJIBKO B CBSI3M ¢ 0003HA4aeMbIM, TO €CTh C TeM, YTO MOXHO ObLJI0 ObI Ha3BaTh
JeHoTaToM 3Haka [Bedeutung], HO U B CBSI3M C T€M, YTO MHE XOTEJIOCh Obl HA3BaTh CMBICIIOM 3HAKa
[Sinn]; cMbICK 3HaKa - 3TO TO, YTO OTPaXKaeT CHOCOO MpeCTaBIeHHs, 0003HAYaeMOT0 JTAHHBIM
3HaKoM <...> MIMsl BeIpaxaeT CBOM cMbICI U 0003Ha4YaeT cBoit nenorar» [11, 354-358].

BmecTo TepMUHOB «CMBICII UMEHU» U «AeHOTaT» [1aTHAM UCHOonb3yeT TEpPMUHBI MHTEHCUOHAI
(MHOXXECTBO XapaKTEPUCTHK 0OBEKTa) U SKCTEHCHUOHAJ (MHOXECTBO OOBEKTOB BHEILIHETO MHUPA).
Takum o0Opa3om, TOJIOKEHHUE TPATUIIMOHHON Teopur y IlaTHAIMa mpUHUMAET CIASAYIOIHUA BU/I:
«3HaueHue TepMuHa (MOHATOE KaK MHTEHCHUOHAI) OIIPeIeNsieT ero SKCTEHCHOHAT (B TOM CMBICIIE,
YTO U3 TOXKJIECTBA HMHTCHCHOHAJIOB BBITEKAET TOXKIECTBO AKCTEHCHOHAIOB)» [8, 169].

[laTH3M BBICTYHA€T MPOTUB OTOXKAECTBIECHUS 3HAUYEHUs CJIOBA M €r0 HHTEHCHOHAIA,
MOJUEPKHUBast BAXKHOCTh COLMANBHON (a He pedepeHumansHoi) QyHKmu 3HadeHus. Ilo ero
MHEHUIO, TPAMOTHBIM HOCUTEJISIM sI3bIKa HE00s3aTeIbHO 3HaTh, YEM OTJINYaeTcst OyK OT Bsi3a, WK
KakoBa XMMHUecKas popMysa ankoroisi. 3HaHHE UHTEHCUOHANA, T. €. HAyYHO MOATBEPKACHHBIX,
HEOOXOJUMBIX M JIOCTAaTOYHBIX YCIOBHUH, KOTOPBIM JOJKEH YAOBIETBOPSITH OOBEKT, YTOOBI
HA3bIBaThCsI KOHKPETHBIM CJIOBOM, MO cioBaMm [laTHoMa, HE0OXOMUMO TONBKO CIEIUATHCTAM,
a ISl CPeIHEro HOCUTENs s3bIKa JOCTaTOYHO 3HATh Psijl OOLIEKYIBTYPHBIX CBEIEHUH, KOTOpbIE
MI03BOJISIIOT IIPABUJIBHO HCIIOJIB30BaTh CJI0OBO B KOMMYHHUKauuu. Jns I[latHama 3HaueHue ciosa -
9TO UHCTPYKIHS JJIS €70 MIPABUIBLHOTO YIIOTPEOICHNUS B I36IKOBOM KOJUIEKTHBE, BKITIOYAIOIIAst KaK
rpaMMaTHuYeCKHEe, TaK U CEMAaHTHUYECKHE MIPU3HAKH.

Uto0Obl ompenenuTh CEMaHTHUYECKYI0 COCTAaBJISIONIYI0 3HaueHus, [laTHam oOpamaercs K
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MOHATHUIO cTepeoTuIl. [IaTHIM oTMeuaeT, 4To «B OOBIIEHHOM YNOTPEOJISHUN CIIOBO “CTepeoTHn’”
BBIpaKaeT OOLIENPUHATOE (YacTO MPEAYMBIIUICHHOE) MPECTaBIeHHE (KOTOPOE MOXKET ObITh
COBEPILIEHHO HETOYHBIM) O TOM, Ha YTO MOXOXK, YeM SBIISIETCS M Kak Bener ceds X» [8, 207], u
Jlajiee TOBOPUT O CBOEHM TPaKTOBKE CTEPEOTHUIIA, KOTOPAsk BKIIIOYAET HEKOTOPbIE YEPThI OOBIIEHHOTO
ynoTpeOleHns cloBa: «s He Kacaloch MPEAYMBIIUICHHBIX MPEACTAaBICHUHN (KpOMe TeX CIIydaes,
KOTJIa caM SI3bIK TaKOB), HO MEHsI MHTEPECYIOT OOLIENPUHSATHIE MPEICTABICHUSI, KOTOPbIE MOTYT
ObITH HETOUHBIMIY [TaMm xe].

[IpumepaMu CTEPEOTHIHBIX MPU3HAKOB MOTYT OBITH UYEPHBIE TMOJOCKHM HAa PBDKEU MIKype
TUTPA, KEITHIA [BET U KUCIBIA BKYC JTUMOHOB. [IpHHIMIIHAIBHO, YTO CTEPEOTHUITHBIC MTPU3HAKH
He 00s3aTeNIbHO BEpPHBI JUIsl BCEX 0€3 MCKIIIOYEHMsI TUTPOB M JIMMOHOB; OHM XapaKTEpHbI AJIs
HOpPMaJIbHBIX, THITUYHBIX [IPE/ICTAaBUTENEH Kilacca U MOAPa3yMEBAIOTCS 10 YMOJIYaHHUIO.

Taxum oOpazom, Onarogaps [TaTHIMy, MOHATHE CTEPEOTHUIT BOLLIO B JIMHIBUCTHUECKHUI 00OMXO/I.
B 1menom, ero TpakToBKy MOXKHO COPMYIHUPOBATH CIEIYIOMIMM OOpa3oM: CTEPEOTHIBI - 3TO
OOIIENPUHATBIE NPEACTABICHUS O YeM-T100, KOTOpble HEOOXOJMMO YCBOUTb, YTOOBI CUUTATHCS
MTOJTHOIICHHBIM YJICHOM SI3bIKOBOTO KOJUIEKTHBA. CTEPEOTHITHI OMTUCHIBAIOT HOPMATBHBIX, TATTHYHBIX
IpeCcTaBUTENEH Klacca U ONPEeIIsioT 3HAYEHUS CIIOB.

B panpHelineM NoHSTHE CTEPEOTHUIT HALILUIO IPUMEHEHHE BO MHOTUX OOJIACTSAX JIMHIBUCTUKU;
OHO TIEPEOCMBICIUBAIOCH U PACCMAaTPUBAJIOCh C PA3HBIX CTOPOH. 3]1€Ch s OCTaHOBIIOCH Ha
JBYX IOJXO/IaX: B IEPBOM CIy4yae CTEPEOTHI HCIOIb3yeTCS KaK MHCTPYMEHT HCCIIEAOBaHUS
JUIsE OOBSICHEHUS] Pa3NUYHBIX S3BIKOBBIX SIBICHUN, a BO BTOPOM Cllydae OMHMCAHHUE CTePeOTHIIa
CTaHOBHTCS LIEJIbIO UCCIIEIOBAHMUS HA MaTepHalie I3bIKOBBIX JaHHBIX.

[IpumeHeHne MOHATUS «CTEPEOTUI» B KAYECTBE MHCTPYMEHTA JIMHIBUCTHUYECKOIO AaHAIN3a
IpeanojgaraeT UHTEPIPETALNI0 KOHKPETHBIX SI3bIKOBBIX (PAKTOB C YYETOM, BO-IIEPBBIX, CAMOIO
(akTa CylecTBOBaHHUS CTEPEOTUIIHBIX NMPEICTABICHUNA M UX BIUSHUS Ha S3bIK; @ BO-BTOPBIX,
HEKOTOPBIX CBOMCTB CTEPEOTHUIIOB, MPOSABIISIIOIIUXCS B A3bIKE B TOM WM MHOM ctenenu. [lepBoit
paboToi, BEIOJTHEHHOH B IAaHHOM pyclie, cTaja cTarbs ¢ppaHiry3ckoro uccinenoarens b. @panena
[13], xoTOpBIi MpennaraeT MCHOIb30BaTh MOHSATHE «CTEPEOTUI» ISl OOBSICHEHUS MEXaHH3Ma
acconuatuBHoi aHadopsl. CormacHo DpajieHy, OTHUM U3 TUIIOB CBSI3U MEX]TY IByMS SI3bIKOBBIMU
BBIPQKEHUSIMH SIBIISICTCSI BXOXKJCHHE pedepeHTa OgHOro B crepeoTur Apyroro. K koHuenuu
[Maredma oOpamatorcs Takxke P. B. ['m66c m H. MxKappemn mist ananm3a pasHBIX BHIOB
TaBTOJIOTMYECKUX KOHCTpYKUUH. Paccyxnas o pakTopax, KOTOpbIe MO3BOISIOT HHTEPIIPETUPOBATH
B OyKBaJbHOM CMbICI€ HEWH(OpPMATHBHBIE TaBTOJIOTMYECKHE BBICKA3bIBaHMS, aBTOPHI
MOJJYEPKUBAIOT BAXKHOCTH 001l CTePEOTUITHON NH(POPMAIINH O JIFOISIX, IEUCTBUAX U MPEAMETAaX:
«Cnymiarens 9acto MOHUMAIOT <BBICKAa3bIBaHUE™> Manvuuku ecmsv MAalbyuKy B 3HAYCHUU
‘MaJTBYUKH HEYTIPABIISIEMbI’ HE TOJIBKO M3-32 KOHTEKCTA, HO M TIOTOMY, YTO MIPEIIOIaraloT HalnIme
y TOBOPSIIIIETO TAKOTO )K€ CTEPEOTHIIAa MAJTFIMKOB, Kak Uy HUX camux» [ 14, 128]. Kpome Toro, ['n66¢
n MxKappemn orMeuaroT, 4To HEKOTOpPbIE TABTOJOTUYECKUE KOHCTPYKLUUU HHTEPHPETUPYIOTCS
Jdyd4llle, YeM Apyrue: HalpuMmep, BbICKa3bIBaHHE /lemu ecmb Oemu TPAKTYETCS CIyLIATENsIMU
¢ Ooubleil JIerkocThio, 4eM Mopxogb ecmb MOpKOGb. ITO OOBICHUMO, €CIH YYUTHIBAThb, YTO
pa3HbIe CTEPEOTUIIBI CONEPKaT pa3HOE KOIUYECTBO OIMUCATENBHBIX M OICHOYHBIX MPHU3HAKOB
WM, WHA4Ye, MOTYT OBITh «CHJIBHBIMUY, T. €. MOAPOOHBIMH M AMOLMOHAIBLHO OKPAIIEHHBIMU, U
«cnmabpiMuy. OOBIYHO HaWOoOJNee «CUIBHBIMIY) OKAa3bIBAIOTCS CTEPEOTHIBI JIOACH (BKIOUAst
CoLlMaJIbHbIE, TEHJEpPHbIE, BO3PACTHbIE, MPO(ECCHOHANbHBIE POJM, a TaKXKE HALMOHAJIbHYIO
MIPUHAIEKHOCTD: MYHCUUHA, MAMb, CMAPUK, yuumens U T. J1.), Aajiee UIyT aOCTPaKTHbIE MOHATHUS
(sotina, pazeoo, b6usHec), M, HAKOHEIl, CTEPEOTUITBI KOHKPETHBIX HEOMYIIEBICHHBIX MPEIMETOB
(uawxa, moprossb, uzympy0) daiie OKa3bIBaIOTCS «CIaOBIMI» (CpP. MPUBOAMMOE BBIIIEC 3aMEUaHNE
[TaTHAMa 0 caboit 3HAUMMOCTH B Pa3TUYUU MEXKIY OYKOM U BSI30M).

Hakonen, naunbosnee mOxpOOHO OMMCHIBAIOT BO3MOXKHOCTH HCIOJIB30BAHUS CTEPEOTUIA
Kak HMHCTpyMEHTa wuccienoBanus ¢paniy3ckuii nuarsuct XK.-K. AnckomOp [12] u, Ha
3armaiHOCIaBIHCKOM U pycckoM Marepuaine, A. B. [onoBaueBa (CTepeoTuIsl, B €€ TEPMUHOJIOTHH,
o0o3Hauatorcss kak CMC - crepeoTHnHble MeHTalbHblE CTPYKTypbl) [3]. VX uccrnenoBanus,
MpoJieIaHHbIC TPUOIU3UTEIIBHO B OJTHO U TO Ke Bpems (cepennHa 1990-x - nagano 2000-X rT.), BO
MHOTOM HAYT MapajieIbHO U 0OHApYy>KUBAIOT MHOTO 00111ero. OCHOBHOE MOJIOKEHHE, Ha KOTOPOe
onuparwTcs AHckoMOp U ['or0BaueBa, TaKOBO: MOCKOJIBKY 3HAHUE CTEPEOTHUIIA 00S3aTENIbHO IS
YWICHOB $3BIKOBOIO KOJUIEKTHMBA, CHUTYallls, COOTBETCTBYIOIAs CTEPEOTHUILY, BOCHPHUHHUMAETCS
TAKOBOM IO YMOJYaHHIO U HE TpeOyeT OroBOPOK; C APYrOd CTOPOHBI, CHUTYallHs, BBIXOISIIAS
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3a paMKHU CTEpeoTHra, AOJDKHA ObITh 3adpukcupoBana B peun. OOa aBTOpa, KaXKIblii HA CBOEM
MaTepuale, IMOKa3bIBaIOT, KaK JECHCTBYET ATO MPABWJIO HAa Pa3HBIX SI3bIKOBBIX YPOBHAX. 371€Ch 5
MIPUBOXKY JIMILIb HECKOJIBKO MILTIOCTPALIH.

Tax, B pyCCKOM M B UEIICKOM SI3BIKE CYIIECTBYET CIIOBOOOpa3oBaTeIbHbIi cypduke -am- (-at-),
KOTOPBIA MOXKET UMETh JIBA 3HAYCHHSI: HHTCHCUBHOCTb MTPU3HAKA (Hocamblil ‘UMEIONINNA OOJIBIION
HOC’, 4Yelll. nohaty ‘MMEIOIIMKA JJIMHHBIE HOTH ) U HaJIM4YUe TPU3HAKa (Oopodambiili ‘UMEIOIINA
6opony’, uenl. rohaty ‘umeromuit pora’). 3HaueHue cypdurca B KaXJIOM cllyyae ONnpenesercs
TEM, BXOJIUT JIU JCHOTAT MOTHBHPYIOIIETO CJIOBA B CTEPEOTHIT OMKMChIBAEMOro 00bekTa. Hanuuue
HOCA WJTM HOT SIBJIAIOTCS 00513aTeNIbHBIM CTEPEOTUITHBIM MPU3HAKOM YeJIOBEKa MJIH )KUBOTHOTO, B
TO BpeMsl Kak 00opoza i pora (hakyIsTaTHBHBL, TO3TOMY B TIEPBOM cCitydae Cy(p(UKC yKa3bIBaeT
Ha HEKUH OTIMYUTENbHBIM MPHU3HAK HOCA WM HOT (HampuMep, WX BEJIMYHHA), a BO BTOPOM -
MapKHpYyeT camMoO HaJlndue HeoOs3aTeTbHOTO dieMeHTa [3, 32].

Takum o06pa3om, oOpaieHHe K TOHATHIO CTEPEOTHI TO3BOJISIET OOBSCHSATH S3BIKOBHIE
(hakThl Ha pa3HBIX S3BIKOBBIX YPOBHAX M MOXET OBITh MPU3HAHO (PPEKTUBHBIM UHCTPYMEHTOM
JUHTBUCTUYECKOTO aHAIIM3A.

JIMHTBUCTUYECKOE ONUCAHUE U AHAIM3 KOHKPETHBIX CTEPEOTHIOB  IOpPa3yMEBAET
HCIIOJIb30BAaHUE B KauyecTBE Marepuana HCCIEeOBaHMs JaHHBIX s3bIka. CTEpeoTHUIbl MOTYT
ObITh BBIPAXXEHbI KaK BepOalbHO, TaK U HeBepOaJbHO, M €CIM HEeBEpOAJbHBIX pENpe3eHTalni
CTEpEOTHUIIOB HE TaK YK MHOTO (HallpUMep, KapuKaTypbl U TAHTOMHUMBI ), TO IPUMEPOB BEPOATHHOTO
BBIpAXXCHHSI CTEPEOTHIIOB Topasno Oosbie. [IpeacraBnenHus o NeHCTBUTENBHOCTH, UCTUHHBIC HITH
JIOKHBIE, MOTYT MOTYy4aTh BhIpAKEHUE CPEICTBAMH PA3HBIX KOMITIOHEHTOB (WU, CIETys TPATUIIHH,
ypOBHEM) s3bIKa: (POHOIOTUYECKOTO, MOP(OIOTHIECKOT0, HOMMHATUBHOTO, CUHTaKcHueckoro. K
HUM ¥ 00paIIatoTcs TMHTBUCTHI, YTOOBI PEKOHCTPYHPOBATH TOT MITM HHOM KOHKPETHBINA CTEPEOTHII.

[Tonsckuii uccnenoBarens E. BapTMUHBCKHMI NMHILET, YTO MOKA3aTEISIMU CTEPEOTHUIIM3ALUN
SBIISIIOTCS  «IIOBTOPSIEMOCTh XapaKTEPUCTHUKU TPEAMETa B PA3IUYHBIX BBICKA3bIBAHUSX, a
TaK)Ke 3aKpelyieHHE STOW XapaKTepUCTUKU B S3BIKe» U TpeJiaraeT CHUCOK KOHKPETHBIX
BepOaTbHBIX CHOCOOOB BBIPAKEHHUS CTEPEOTHIIOB, CPEIM KOTOPBHIX: 1) cmocoObl HOMHMHAIIUU
NPEIMETOB: HeMey OT Hemol, 2) TEePEHOCHbIe 3HAYCHHs CIIOB; 3) 3HAYEHUS HEKOTOPBIX
JICPUBATOB: 00e3bsaHHUYAmMb ‘TIOIPAXKATh ; 4) Ppa3eosoru3msl; 5) MOCIOBUIILL;, 6) CEeMaHTUYECKas
CTPYKTYpa CJIOKHBIX IPEUIOKEHUIN: IPOTUBUTENbHBIE U IPUUUHHO-CleAcTBeHHbIE [1, 170].

Ha pycckom wmarepmasie HamOoJee TMONMHBIA CIUCOK SI3BIKOBBIX CIIOCOOOB BBIPAXKECHUS
crepeorunoB npeiaraer JI.II. KpeicuH, koTopsiii Bbiaenser: 1) cioBa, B CBEpHYTOH (opme
coJieprKalllie OLIEHKY CBOMCTB JIPyroro 3THOCA, HAIPUMED: 8blYbleaHUMb; 2) CIydan ePEeHOCHOTO
ynoTpeOIeHns STHOHUMOB: He2p ‘4elOBEK, KOTOPBIM TSDKEIO U He MMesl HUKAKUX MpaB padoTaer
Ha pyroro’; 3) cpaBHUTENIbHBIE 000POTHI MOIUANUS, KaK (uHH; 4) TEHETUBHbIE U aTPUOyTUBHBIC
couetanus: Ou 0obusancs 6ce20 ¢ YNOPCMEOM KUumauya N amepukauckas 0el08Umocmu; S)
KBAaHTOPHBIE CIIOBA 8ce, 8Ce20d, Kaxcobli, 110601; 6) MoaNbHbIE HAPEUUs TUIIA NPOCMO, NPIMO,
NpAMO-maku, O0azxce W OLICHOYHbIE NPUJIATaTeNIbHbIE HACMOAWUL, UCMUHHbIL, NOOAUHHbIU; T)
UMIUTMKATYpbl: OH pycckuti, Ho He nbem [6, 452-454].

MoXHO 3aMeTHTb, YTO MpeacTaBleHHbIe Y bapTmunbckoro u y KpeicuHa crnucku 4acTUYHO
COBIIAJIAIOT, OJTHAKO BepOaJIbHBIE CIIOCOOBI BHIPAXKEHUSI CTEPEOTHUIIOB, ONUChIBaeMble KpbIcHHBIM,
HE MpenoiaratoT 00s3aTeIbHON (PUKCALUU B CJIOBAPSIX U MOTYT BCTPEUAThCA B JIFOOBIX YCTHBIX H
NUCbMEHHBIX TeKcTaX. Co BpeMeHeM, BIIPOYEM, OHU MOTYT I0JIydaTh (hOpMajbHOE 3aKpeIUIeHNE
B SI3BIKOBOM cucTeMe: MeTadoprudecKoe yrnoTpeOieHue ciioBa BEJET K MOSIBICHUIO IEPEHOCHOTO
3HAYEHMS; CPaBHUTENIbHbIE OOOPOTHI, T€HETUBHbIE U aTPUOYTHUBHBIE COYETAHUSI CTAHOBATCS
¢dpazeonoruzmMamu U T. A. Takum 00pazoMm, OJHU U T€ K€ CIOCOOBI BBIPAKEHHUSI CTEPEOTUIIOB
MOTYT WCIOJB30BaThCsl B PAa3HBIX TUIAX JAHHBIX: ISl BBISBICHHSI HAauOoJee 3aKperyieHHBIX U
ABTOMATU3MPOBAHHBIX CTEPEOTUITHBIX MPU3HAKOB IMOIXOISAT CIOBApPH M (POIBKIOPHBIE TEKCTHI,
JUISL TIOTy4eHUs1 OOJbIIEro pa3HooOpas3us MPU3HAKOB - HKCIIEPHUMEHTAIbHBIE JaHHBIE U KOpITyca
TEKCTOB, KaK CIIELUAJIbHO COAIAaHCUPOBAHHBIE U OTOOpAHHbBIE, TAK U CIOHTAHHO BBISBICHHbBIC
yepes3 MOUCKOBbIE cucTeMbl MIHTepHeTa.

T'oBOpst 00 HccienoBaHMSIX, MOCBSIICHHBIX KOHKPETHBIM CTEPEOTHIIAM, MOXKHO OTMETUTh, YTO
Haubosiee paclpOCTPAHEHHBIM CIKETOM SBIISIIOTCA dTHUYECKUEe ctepeotunsl [1; 4; 9], nanee
CTEPEOTHUIIBI APYTUX «UYEIOBEUYECKUX POJICH»: CEMEHHBIX, MPOPECCUOHATBHBIX U COIHAIBHBIX
[1] u crepeotuns! xuBOTHBIX [2]. CylleCTBYIOT TakKe CIElHalbHbIE CIOBAPU CTEPEOTHUIIOB:
«CroBaps HApOJHBIX CTEPEOTUIIOB M CUMBOJIOB» 101 pell. E. baprMunbckoro (moapodnee o Hem
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cMm. B [1]), «Pycckoe KynabTypHOE NpPOCTPaHCTBO: JIMHIBOKYJIBTYPOJIOTMUECKHUM ciloBapb» [2],
«Kparknii niTocTpUpOBaHHBIN CI0BAph KIMILIE U CTEPEOTUIIOBY [5] U JIp.

Hakonen, cinenyeT noq4epkHyThb, YTO CTEPEOTHIBI, PEKOHCTPYHUPOBAHHBIE TI0 JIAHHBIM $I3bIKa,
HE BCErja COBMAJAI0T CO CTEPEOTHIIAMU MO JAHHBIM ICUXOJIOTHH, COLMOIOIHH, KYIbTYpOJIOTUN
u T. 1. Ha 310 ecTh Heckonpko MpUYMH: BO-TIEPBBIX, (Ppazeosiornyeckre 000pOThI U MOCIOBULIBI,
KOTOPBIE YUUTHIBAIOTCS MPU BOCCO3IAHUU «SI3BIKOBOTOY» CTEPEOTHIIa, MOTIU C(HOPMUPOBATHCS B
JPYTrOM HUCTOPUYECKOM M KYJIBTYPHOM KOHTEKCTE, (PMKCUpYs CTEPEOTHUIIBl TOro (a He Harmiero!)
BPEMEHH: TaK, BBIPAKEHUS 310U KAK cobaxa W cobauuti xon00 (MpUMep U3 JICKIUH AHHBI A.
Samu3nsk 22.09.2012) orceiiaroT K ObITY MPOILIOTro, KOTa cO0aKH, KaK MPaBHIIO, )KWJIH Ha YJIHIIE
(cp. Takke mocnoBHIy baba u Kowka 8 dome, MysHcux u cobaxa 6o 06ope). Bo-BTOPBIX, HEKOTOPBIS
MIPU3HAKU «KYJIBTYPHOI'0» CTEPEOTUIIA MOTYT HE MOJIy4YUTh uKcanuu B si3bike: B.A. [lnyHrsaH u
E.B. Paxununa oTMeyaroT, 4To MpecioByTas TEPHETNBOCTh PyCCKOT0O HApO1a HUKAK HE OTpaskaeTcs
B SI3bIKE B OTJIMYME OT AaHIJIMHCKOMN CAEPKAHHOCTH M HEMEIIKOW MeTaHTUYHOCTH [9, 342].

Pasymeercs, Kaxaplii M3 pacCMOTPEHHBIX B CTarbe IIOAXOMOB K IOHATHIO CTEPEOTHUII
npecieayeT CBoU Lenu. Vcnonp30BaHUE cTepeoTUIa KaK MHCTPYMEHTA UCCIIEJOBAHMS 103BOJISIET
MHTEPIPETHPOBATH SI3BIKOBBIC SIBJICHUS, yCTAaHABIMBATH MTAPAIIJIEITH MEXK/Ty HUIMH, HAXOUTh O0IIIHe
3aKOHOMEepHOCTU. BbIOOp cTepeoTna kak 00beKTa HCCIeI0OBaHMs 1a€T BO3MOKHOCTD JOTOJIHATh
(wm ompoBepraTh) HalIy 3HaAHUST 00 0OBEKTAaX WM CUTYaAIlMAX HA MaTepualie S3bIKOBBIX JTAHHBIX,
PaHXHUpOBATh UX MPU3HAKHU 10 CTENICHU 3HAYUMOCTH, a TAK)XKE OMHUCHIBATH CTEPEOTHIIbI, KOTOPHIE
octanuch B mpouuioM. OcTaercs BBISICHUTh, MOTYT JIM 3TH TMOAXOABI B3aUMOJEWUCTBOBATH U
JOTIOJIHATH APYT Apyra? NHTYUTUBHO MPENCTABISETCS, YTO 3TO BO3MOXKHO: HAIIpUMED, S3bIKOBBIE
SIBJICHUS, KOTOPBIE YIOOHO MHTEPIPETHPOBATH, 0OpAIIasCh K CTEPEOTHIIAM, MOTYT TIOMOYb IPH
U3yUYEHUU KOHKPETHBIX CTEPEOTUIIHBIX IPEJICTABICHUN, OJHAKO ITOT BONPOC €Il€ OTCTABISAET
ToJie /JIsl AaJIbHEHIIETO NCCIIEJOBAHMUS.
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BOSHLANG‘ICH SINF O‘QUVCHILAR LUG*‘ATINI BOYITISH USULLARI

Ravshanova Aziza Mamayoqubovna
Navoiy viloyati, Xatirchi tumani
90-maktab boshlang’ich sinf o’qituvchisi
Telefon:+998 996838479

Juliyeva Nigora Nodirovna,

Navoiy viloyati, Xatirchi tumani
90-maktab boshlang’ich sinf o’qituvchisi
Telefon:+998 933177912

Annotatsiya: Maqolada boshlang‘ich talimda boshlang‘ich sinf o‘quvchilari lug‘atini boyit-
ishda o‘qish va ona tili darslarida zamonaviy pedagogik texnologiyalardan foydalanish usullari
yuzasidan fikr-mulohazalar bayon etilgan.

Kalit so‘zlar: Didaktik o‘yinlar, zid ma‘noli va ma‘nodosh so‘zlar, she’r, lug‘at ishi, qissa, 0z
ma’nosida, ko‘chma ma’noda, chiroyli, jozibador, asar yaratish

O‘quvchilarning mantiqiy fikrlashi, og‘zaki va yozma nutqini rivojlanishi, o‘z fikrini erkin va
ravon bayon eta olishi, so‘zlarni to‘g‘ri va 0°z o‘rnida qo‘llash ko‘nikma va malakalarini shakllan-
tirishda ona tili predmeti asosiy fan hisoblanadi. Ona tilini o‘qitishda uning bo‘limlari yuzasi-
dan o‘tiladigan darslarni zamonaviy pedagogik texnologiyalar asosida tashkil etish o‘quvchilar
lug‘atini boyitishda muhim ahamiyat kasb etadi.

Boshlang‘ich sinf ona tili darslarini zamonaviy pedagogik texnologiyalar asosida tashkil etish-
da boshqa o‘quv fanlari bilan bog‘liglikda olib borish, turli didaktik o‘yinlardan foydalanish o‘qu-
vchilar lug‘at boyligini oshirishga xizmat qiladi.

Jumladan, 4-sinf o‘quvchilariga zid ma‘noli va ma‘nodosh so‘zlar haqida bilimlar ber-
ishda ona tili darslari bilan chegaralanib qolmasdan, o‘qish darslari davomida ham zid
ma‘noli va ma‘nodosh so‘zlarning qo‘llanilishi o‘rgatib borilishi maqgsadga muvofiq bo‘la-
di. Aynigsa, garama-qarshi ma‘noli va ma‘nodosh so‘zlarni, ko‘p ma‘noli so‘zlarni, si-
fatning ma‘no turlarini o‘rgatishda o‘qish kitobida berilgan asar mazmunu va asar qah-
ramohlarini tahlil qilish jarayonida matnlar tahlili, har bir darsda o‘tkaziladigan lug‘at ishlari
katta ahamiyatga ega. Bunda amaliy ishlar orqali nazariy bilimlar hosil qilib boriladi.

4-sinf o‘qish darsida Abdulla Oripovning “Igboli buyuksan” she’rini o‘rganishda quyidagicha
amaliy ish olib boriladi:

1.  O‘quvchilar she’rni mustaqil o‘qib bo‘lganidan keyin bolalar bilan she’rdagi tushunarsiz
so‘z va iboralarni belgilaydi.

She’rda uchragan notanish so‘zlar yuzasidan lug‘at ishi o‘tkaziladi.

Lug‘at ishi:

dilband — dilni o‘ziga tortuvchi, maftun etuvchi; aziz farzand

suyuk — eng yaxshi ko‘rilgan, sevikli

igbol — baxtli taqdir, porloq kelajak; baxt, omad.

Mirkarim Osimning “Kitobga ixlos” qgissasini o‘rganishda didaktik o‘yin orqali

o‘quvchilarda so‘zlarning o0‘z ma’nosida va ko‘chma ma’noda qo‘llanishi yuzasidan bilim va
tushunchalar shakllantiriladi.

“Ma’nosini izohlang” o ‘yini.

Bunda o‘quvchilarga ushbu berilgan “Olovning qip-qizil tillari”, “Olovning tillari osmonni
yalar”, “O‘zini o‘tga urmoqchi” gaplarning ma’nosini izohlash topshirig‘i beriladi.

Topshiriq quyidagicha bajariladi:

Olovning qip-qizil tillari —(gurullab yonayotgan olovning yuqoriga buralib — buralib ko‘tarilishi)

Olovning tillari osmonni yalar — (baland ko‘tarilar)

O‘zini o‘tga urmoqchi —(olovning ichiga kirmoqchi)

O‘quvchilarga yordam berish maqgsadida shu so‘zlarni o‘z ma’nosida qo‘llab, taqqoslash
uslubidan foydalanish mumkin:

Olovning tili — odamning tili

Odam tili bilan yalaydi — olov tili bilan osmonni yalaydi

O‘tga urmogqchi — stolni urdi
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O‘qituvchi o‘quvchilarga ushbu savollarni beradi:

1.Qaysi birikmada til, yalaydi, uradi so‘zlari o‘zining ma’nosida qo‘llangan?

2.Qaysi birikmada ko‘chma ma’noda qo‘llangan?

O‘quvchilarning javoblarini o‘qituvchi umumlashtiradi:

“Odamning tili, odam tili bilan yalaydi, stolni urdi” birikmalarda “til, yalaydi, uradi” so‘zlari
0‘z ma’nosida qo‘llangan.

“Olovning tili, olov tili bilan osmonni yalaydi, o‘tga urmoqchi” birikmalarida til, yalaydi, ura-
di” so‘zlari ko‘chma ma’noda qo‘llangan.

Demak, 4-sinf ona tili darslarida qarama-qarshi ma‘noli va ma‘dosh so‘zlar ustida ishlash o"qu-
vchilar nutqini o’stirishda, lug‘atini boyishida katta ahamiyat kasb etar ekan. Negaki, tilimizning
lug‘atidagi eng chiroyli, jozibador, asar yaratish mumkin bo‘lgan so‘zlar sifat so‘z turkumiga man-
subdir. Bu so‘z turkumini yaxshi o‘rgangan o‘quvchilar kelajakda so‘z sanatkorlari bo‘lib yetish-
salari ham mumkin.

3-sinfda ona tilidan “Sifat yasovchi qo’shimchalar” mavzusini mustahkamlashda quyudagi di-
daktik o‘yindan foydalanish o’quvchilarning lug’at boyligini o’stirishga yordam beradi.

“Kim ko’p so’z biladi?” o’yini

Bu o‘yinda sinf ikki guruhga bo’linadi va 1-guruh o’quvchilariga boshlanishi va tugallanishi
unlidan tashkil topgan, ikkinchi guruhga esa xuddi shunday undosh bilan boshlanib, undosh bilan
tugallangan sifat so‘z turkumiga oid so’zlarni xattaxta(doska)ga yozish topshiriladi.

Masalan, 1- guruh “ilmli, aqlli”, 2-guruh esa “suvsiz”, “gulzor” kabi so’zlarni yozishi mum-
kin. Keyingi shart guruhlarni topgan so‘zlariga qarama-qarshi tomon ma‘nodosh va zid ma‘noli
sozlarni topish topshirig‘i berladi. O’yin shartiga ko’ra, guruhlardagi o’quvchilar navbat bilan
vazifani bajaradilar. So’z topolmay yozishdan to’xtagan guruh yutqazgan hisoblanadi.

Xulosa qilib aytganda, o’quvchilar lug’atini ma’nodosh va zid ma’noli so’zlar bilan boyitish
o’z fikrini aniq, ravon va ifodali bayon etishga yordam beradi.

Foydalanilgan adabiyotlar:

1. Boshlang‘ich ta’lim bo‘yicha yangi tahrirdagi o‘quv dasturi. T. 2017-yil.

2. Ona tili. 4-sinf uchun darslik. T. 2017-yil.

3. O‘“qish kitobi. 4-sinf uchun darslik. T. 2017-yil.

4. O‘qish. 4-sinf o‘qituvchilari uchun il

5. 4-sinf o ‘qituvchilari uchun ilg‘or pedagogik va axborot-kommunikatsiya texnologiyalarini
amaliyotga joriy etish bo‘yicha metodik qo‘llanma. T. 2017-yil.
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O’QUVCHILARNI IMLO QOIDALARIGA RIOYA QILISHGA O’RGATISH

Abdullayeva Gulbahor
Namangan viloyati Pop tumani
1-IDUM ona tili va adabiyot fani o’qituvchisi

Annotatsiya: Ushbu maqgolada o’quvchilarni to’g’ri yozishga, imlo qoidalariga amal qilishga
o’rgatish masalalari haqida ma’lumot berilgan.
Kalit so’zlar: imlo, yozuv, qoida, mashq, malaka, grammatika, xato, tahlil.

To’g’ri va imloviy xatolarsiz yozishni o’rgatish ona tili va adabiyot fani o’qituvchilarining
asosiy vazifalaridan biridir. O’qituvchi imloviy malakasining psixologik tabiatidan kelib chiqib,
kichik yoshdagi o’quvchilarga imlo va malakani shakllantirish ustida ishlash metodikasini
belgilaydi. Imloviy malaka maxsus nutq malakasidir. To’g’ri yozuv-maxsus nutq faoliyati; yozuv
ham murakkab harakat bo’lib, uning asosida nutq yotadi.

Imloviy malaka nutq faoliyatining komponenti sifatida gapni sintaktik jihatdan to’g’ri tuzish,
so’zni uslubiy aniq qo’llashni ham o0’z ichiga oladi. Imloviy malaka murakkab malaka bo’lib, uzoq
davom etadigan mashqlar jarayonida yaratiladi va so’zni fonetik tomondan tahlil qilish, uning
morfemik tarkibini aniqlash ko nikmalariga asoslanadi. Psixologiya malakani avtomatik harakat,
ya’ni mashgqlar natijasida asta-sekin avtomatlashgan ongli harakat deb belgilaydi.

To’g’ri yozuv malakasining shakllanishi uchun o’quvchidan fikrlash faoliyati talab etiladi. Biror
to’g’r1 yozuv hodisasini o’zlashtirish uchun o’quv va yodda saqlash emas, balki analiz va sintez
ham tadbiq etiladi. Bunda grammatik va imloviy hodisalarning o’xshash va farqli tomonlarini
aniqlash uchun taqqoslash usulidan foydalanish hamda so’z va so’z shakllarini ma’lum Grammatik
yoki grafik guruhlarga ajratish, muayyan tizimga solish, tushuntirish va isbotlash mashqlaridan
foydalanish ham muhim ahamiyat kasb etadi.

O’quvchilarda to’g’ri yozuv malakasini shakllantirish grammatik nazariyani va imlo qoidasini
o’zlashtirishga asoslanadi. Imlo qoidalari bir so’zgina emas, balki umumiylik mavjud bo’lgan
butun so’zlar guruhining yozilishini tartibga soladi. Bu xususiyati bilan u qoida xat yozuvchini
har bir so’zni yodda saqlash, xotirlashdan qutqaradi va qoidaga amal qilib, belgilangan me’yorga
muvofiq butun so’zlar guruhini yozish imkonini yaratadi. Imlo qoidalari grammatik birlashgan
so’zlarning yozilishini bir xillashtiradi. Bu yozma ravishdagi alogani yengillashtiradi va imlo
qoidalarining ijtimoiy ahamiyatini ta’kidlaydi.

Imlo qoidalarini grammatik, fonetik, so’z yasalishiga oid materiallarni ma’lum darajada
bilmasdan turib o’zlashtirish mumkin emas. Grammatik nazariya imlo qoidalari uchun poydevor
hisoblanadi. Shuning uchun boshlang’ich sinflarda imlo qoidasi shu qoidaga asos bo’ladigan
grammatik nazariyaga bog’liq holda o’rganiladi. Masalan, shakl yasovchi qo’shimchalarning
yozilishi haqidagi qoidalar “Ot”, “Sifat”, “Son”, “Kishilik olmoshlari”, “Fe’l” mavzulari ichiga
kiritilgan. Materialning bunday joylashtirilishi grammatika bilan orfografiyani bir-biriga bog’liq
holda o’rganishni ta’minlaydi.

Imloga oid mashqlar imloviy ziyraklik ko nikmasini shakllantirishga, tegishli o’rinda qoidani
tatbiq qilishga, mashqlarning qismlari o’rtasidagi bog’lanishni belgilash, ularni umumiy va
yagona faoliyat tizimiga kiritishga, o’quvchilar uchun qoidaning mohiyatini aniqlash va uni
shakllantirishga qaratiladi. = Metodikada imloga oid mashqlarga:

1) grammatik-orfografik tahlil;

2) ko’chirib yozuv;

3) diktantlar;

4) leksik-grammatik tahlil;

5) bayonlar kiradi.

Grammatik-orfografik va leksik-orfografik tahlilda orfografiyaning grammatika va leksika bilan
bog’lanishi, ko’chirib yozish va diktantda o’quvchilar faoliyatini belgilaydigan omillar, xususan,
ko’chirib yozishda ko’rish va qo’l harakati uquvi, diktantda eshitish uquvi hisobga olinadi.

Foydalanilgan adabiyotlar
1. K.Qosimova va boshqalar. Ona tili 0’qitish metodikasi.
2. Ta’limga oid saytlar.
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EFFECTIVE WAYS OF LEARNING READING SKILLS FOR BEGINNERS

Abdullayeva Malohat Rustamovna
English teacher of vocational school Ne2 Of
Khorazm region, Tuproqqal’a district

Annotation: Learning how to read is one of the most important things a child. That’s because
everything from vocabulary growth to performance across all major subjects at school is linked to
reading ability.

Key words: learn, read, method, process, activity.

They may enjoy singing the alphabet song and reciting nursery rhymes, which helps them
develop an awareness of the different sounds that make-up English words. As fine motor skills
advance, so does the ability to write, draw and copy shapes, which eventually can be combined to
form letters.

There are different methods which are useful during lessons:

The Phonics Method

The smallest word-part that carries meaning is a phoneme. While we typically think of letters
as the building blocks of language, phonemes are the basic units of spoken language. In an
alphabetic language like English, sounds are translated into letters and letter combinations in order
to represent words on the page. Reading thus relies on an individual’s ability to decode words into
a series of sounds. Encoding is the opposite process and is how we spell.

The Phonics Method is concerned with helping a child learn how to break words down into
sounds, translate sounds into letters and combine letters to form new words. Phonemes and their
corresponding letters may be taught based on their frequency in English words. Overall there are
40 English phonemes to master and different programs take different approaches to teaching them.
Some materials introduce word families with rhyming words grouped together. It’s also possible
to teach similarly shaped letters or similar sounding letters together.

The Whole-word Approach

This method teaches reading at the word level. Because it skips the decoding process, students
are not sounding out words but rather learning to say the word by recognizing its written form.
Context is important and providing images can help. Familiar words may initially be presented on
their own, then in short sentences and eventually in longer sentences. As their vocabulary grows,
children begin to extract rules and patterns that they can use to read new words.

Reading via this method is an automatic process and is sometimes called sight-reading. After
many exposures to a word children will sight-read the majority of the vocabulary they encounter,
only sounding out unfamiliar terms.

Sight-reading is faster and facilitates reading comprehension because it frees up cognitive
attention for processing new words. That’s why it is often recommended that children learn to read
high frequency English vocabulary in this way. The Dolch word list is a set of terms that make-up
50-75% of the vocabulary in English children’s books.

The Language Experience Method

Learning to read nonsense words in a black-and-white activity book is not always the most
effective approach. The Language Experience Method of teaching reading is grounded in
personalized learning where the words taught are different for every child. The idea is that learning
words that the child is already familiar with will be easier.

Teachers and parents can then create unique stories that use a child’s preferred words in different
configurations. Children can draw pictures that go with them and put them together in a folder to
create a special reading book. You can look for these words in regular children’s fiction and use
them to guess at the meaning of unknown words met in a context — an important comprehension
strategy that will serve kids in later grades.

Besides, there different activities which arereally critical during lessons. Butbefore implementing
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these every teacher should be attentive as observing the pupils’ background knowledge, their age,
grade and language potential.

REFERENCES

1. Alderson, J. C. (1984). Reading in a foreign language: a reading problem or a language
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ONA TILI VA ADABIYOT DARSLARIDA ,,TEZKOR MUHOKAMA” VA
»UCHINCHISI ORTIQCHA” O’YINIDAN FOYDALANISH

Ahmadaliyeva Muhtaram Qambaraliyevna
Namangan viloyati Pop tumani
2 - son maktab ona tili va adabiyot o’qituvchisi

Annotatsiya: Bugungi kunda o’quvchilarga dars o’tganda innovatsion metodlar va didaktik
o’yinlarning ahamiyati katta. Bular natijasida o’quvchi fanni yaxshi o’zlashtiradi va darsga bo’lgan
qiziqishi ortadi. Mazkur maqolada ham ona tili va adabiyot darslarida tezkor muhokama™ va
,uchinchisi ortigcha” o’yinidan foydalanish orqali darslarni tashkil qilish yo’llari keltirib o’tilgan.

Kalit so’zlar: ona tili, 0’yin, metod, tezkor muhokama, uchinchisi ortiqcha, o’quvchi, harf,
SO’Z.

Ona tili va adabiyot darslarida o’tilgan mavzuni takrorlash, yangi mavzuni mustahkamlashda
turli xil metodlardan foydalanamiz. Biz qo’llab kelayotgan metodlar o’quvchilarning ilm olishlari
uchun zamin hozirlaydi, uzoq vaqt xotirasida saqlanishini ta’minlaydi. Xotirani charxlovchi,
mustahkamlovchi metodlar qatorida ,,Tezkor mushohada™, ,,Uchinchisi ortiqcha ’ o’yinlarini
kiritish mumkin. Ushbu metodlardan foydalanishda shakldosh so’zlardan qo’llash mumkin.
Shakldosh so’zlar-shakli bir xil ma’nosi har xil so’zlar hisoblanadi. Namuna sifatida quyidagi
,,Tezkor mushohada” usuli asosida tez va to’g’ri yechishlari kerak bo’ladi. Ya’ni nuqtalar o’rniga
kerakli harflarni qo’yib shakldosh so’zlar hosil qilish topshiriladi.

1. T..1,2.Y...z.3.S...ch. 4. CH...ng.5.T...r. 6.T...sh. 7. T...t. 8.T...r. 9.Q...y. 10.T...y.

O’quvchilar ishi tekshirilib, so’zlar mazmuniga izoh berish talab qilinadi. Javoblar quyidagicha
bo’lishi kerak.

1-3-qator- ta’na a’zolari [ til, yuz, soch]

4-5-qator- cholg’u asboblari [chang, tor]

6-8-qator- harakat fe’llari [tush, tut, tur]

9-10-qator-hayvon nomi [ qo’y, toy]

,,Uchinchisi ortigcha o’yinida esa o’quvchilarga shakldosh so’zlar yozilgan quyidagi jadval
ko’rsatiladi. Ular shakldosh so’zlar berilmagan qatorni topishlari kerak bo’ladi.

och 0yoq

kuy

kul

gattiq

o't

Bunda 2-katakdagi oyoq, qattiq so’zlari shakldosh so’zlar emasligi qayd qilinadi.

Bundan

tashqari

quyidagi jadvalda ham o’quvchilarning bilim saviyasini oshirish, mustahkam o’zlashtirishlari va
o’rganishlari uchun zamin yaratadi.

Jadvalni to’ldiring.

T/r Shakldosh so’zlar So’zlarning ma’nosi | So’z turkumida qo’llanilishi
1 Bor mavjud ... [ot]
2 bor bormoq ... [fe’]]
3 tut daraxt ... [ot]
4 tut tutmoq ... [fe’]]
5 ot hayvon ... [ot]
6 ot otmoq ... [fe’]]

O’quvchilar ixtiyoriy ragam tanlashadi, shu ragam ostidagi so’zning qaysi so’z turkumida
Shuningdek, adabiyotda shakldosh

ekanligini jadvalga yozishadi.

so’zlar ishtirokiga asoslangan ,,Tuyuq” deb atalmish she’riy janr ham mavjudligi aytilib,
o’quvchilar digqat-e’tiborini so’z mulkining sultoni A.Navoiyning quyidagi tuyuqlarini tinglashga
qaratiladi, shakldosh so’zlarni eslab qolish topshiriladi.

Tig’1 ishqing yorasidur butmagon,

Dardini har kimga ochib butmagon.

Hajr sahrosidur ohim o’tidin,
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Anda gul yoxud giyoh butmagon.

,,Butmagan’ so’zi birinchi misrada ,,tuzalmagan” , ikkinchi misrada ,,tugatmagan” to’rtinchi
misrada esa ,,0’smagan”, ,,ko’karmagan’ ma’nosida kelgan.

Necha dedim ul sanamga bormag’in!

Qilmadi ul, tark oxir bormog’in

Munchakim xudroylik kurkuzdi ul,

Aql hayrat qildi, tishlab barmog’in.

“Bormog’in so’zi birinchi misrada ,,bormagin” , ikkinchi misrada ,,borish odatini’’, to’rtinchi
misrada borish ma’nosida kelgan.

Darhagqiqat ona tilida shakldosh so’zlar juda ko’p ishlatilgani uchun ular maxsus she’riy janr-
tuyuqgqa asos bo’lib, xizmat qiladi. Masalan:

Bunim yo’q, unim yo’q,

Uyimda unim yo’q.

Ishimda unim yo’q,

Aytishga unim yo’q.

Badiiy adabiyotda shakldoshlarni qo’llash orqali tajnis [jinos] va iyhom san’atlari yuzaga
chiqishi ta’kidlab o’tiladi. Chunki tajnis she’rda shakldosh so’zlarni qo’llash san’atidir.

Xulosa qilib aytganimizda shakldosh so’zlarni o’rganish, ma’no jihatdan tahlil qilish,
o’quvchilarning nutqini o’stirishda va lug’at boyligini oshirishda muhim ahamiyat kasb etadi.
Natijada o’z fikri va maqsadini og’zaki va yozma ravishda ifodalay oladi. So’z ma’nolari va uning
nozik jihatlarini yaxshi his qiladi.

Umuman, ona tili dasturidan o’rin olgan har bir mavzuni o’quvchilar qalbiga chuqur singdira
olsak, ularning lug’at boyligini oshirish uchun zamin hozirlagan bo’lamiz. Shuning uchun
o’rganilayotgan mavzularni amaliy va nazariy jihatdan asoslab berishda biz o’qituvchilardan
mas’uliyat talab qilinadi. Bu esa o’quvchilarning 0’zbek adabiy til normasida yozuv va so’zlashuv
ko’nikmalarini hosil gilish uchun xizmat qiladi.

FOYDALANILGAN ADABIYOTLAR
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3. Maktablarning ona tili va adabiyot darsliklari.

Nexadpn | 2021 7-Kuem TomkeHT
34



@g “V3BEKMCTOH OJIMMJIAPHU BA EIIIJIAPUHUHT HHHOBALIMOH
@6 NIMHUMN-AMAJINANA TAJIKUKOTJIAPHA”

TYPUCTUK PEKJIAMAHUHI U®OJABUM BOCUTAJIAPHA TAXJIWUINATA JIOUP

Hcemaunnosa Jlaiisio XonaaMmupoBHa
TANY Xopwxkwuii Truap kadeapacu
WHIJIN3 TUIU YKUTYBUKCH.

Email: laylohonimismailova@gmail.com

Abstract: This article classifies the stylistic features of national tourism advertising, as well as
its various functions. This article analyzes the ways in which tourist advertisements are delivered
to the public and explains them with a few examples.

Key words: advertising, branding, pragmatics, explicit meaning, implicit meaning, tourism,
stylistics, destination

MuHTaka - yMymMuid Tabunii reorpaduk, Tapuxuii, MIILIHI-MalaHUi OUPIIUK Ba TUHUH-3THUK
SIKUHJIMK, WKTUMOMM-UKTUCOIUN PUBOXIIAHUII JapakacH, Typiu OOCKHWY/AA TaKOMHJLIAalIMaraH
OOIIKApyB THU3UMHM XamJa MWXKTUMOUN MKTHCOAMM Ba SKOJOTMK MyaMMOJApHM €4HUIJaru
MabMypUR-XyAyauid opraniap GaoausTUHHUHT MyIITapaKINTMHU TaK030 KUITYBUH SIXJIUT XyAyIUH
Ooupnuk” ges Tabkuanarad. XycycaH, A.A KatomoB “MuHTaka (peruoH)-0y MabiyM XyayX
6ynu6, y 601mka Xyayaiapaan karop Oenrunap 6yitnua ¢apk Kuiaam Ba y3ura xoc oup OyTyHIIUK,
TapKUOUI AJIeMEHTIapu ypTacuaa y3apo aloKaJOpIMK MaBKyMIUTd OuinaH udomamaHagu 1ed
tabpud O6epran A.ConveBHUHI Tabkulamnya “Munraka” MuHTakaBuil UKTUCOAUETAA KYTIPOK
“Xyayn” MabHOCWHHM aHDaraau'. Mamiakar OpeHIMHTH TYPHCTHK COXAaHHHI a)XpajiMac KHCMH
OymraH xonaa, TaBIaTHUHT AyHE cali€x1apu Ha3Auaa KaHaai TaccaByp yHFOTHILIUTA 3aMUH OYIaiu.
Bpennunr 6opacuaa taakukorun K. Jlunuu “Teppurtopust OpeHauHru” acapuja arpodinya
MabIyMOT OepraH XoJia TYpPU3M dKCIIOPT MaxCyloTiIapH, cuécat, OM3HeC, MHBECTUIIHS, MaJaHHST
Ba MHCOHJIAP MaMJIaKaT OPSHAMHTMHUHT TAIIKWINN KHCMH SKaHHHU TabKUJIai 1. MamiiakaTHi
Hadakar ¥3 axonucu Oanku caii€xjiap TOMOHHJAH XaM MKOOWHM TacBHUpra sra OYIWIIN MyXUM
JKapaEHInp.

Xyayauidl UMUK XO3UPTH KyH/a MKTUCOAMETHHUHI peajl Ba yTa MyXUM pecypcura ainaHuo
6opMokna. by ukTuconuii Ba cuécuii CyObEKTIApHUHT PAaKoOAT YCTYHJIMKIAPUHU TabMHHJIAII
yuyH aXOOpPOTHHHI axaMusTH ToOopa optud OopaérraHuian kenub uyukaau. Xynya kKuédacw,
MYKH Ba TAIlIKW WKTUMOMK-CHECHI Ba MIIOMIIAPDMOH JOMpayapaaru oopy — 3bTUOOPH, MIJUTHNA
Ba MUHTAKaBUW TaIlIKU UKTUCOAWN Ba CHECUN JIOWMXATapHU parOaTJaHTHUPHINIA aCOCHH OMUII
OynraHu xXoJa, XaMKOPJIMKHU HyJra KYWHIIa SHT MyXUM pakoOaT pecypcu 6yiamoraa. “Axmm
HOM™~ MaMJIAKaTHUHT MKTUMOUN-UKTUCOIUN PUBOKIIAHUIINHY 5KaJa/UIAIITUPULL, aXO0IH TypMYII
Japakacu Ba CU(aTUHU SAXIIWIALNIHUHT ApTH 0Y1u0, XydyIHUHT *aJlajl PUBOXIIAHUIIN YUyH
MYyXHUM OYJIraH KaTop MacajlaJlapHU XaJl 3TUILTa KyMaKIamau.

By, 6upuHun HaBOaTIa, MHBECTUIMSIIAPHH, KyMJIalaH, XOPWKUN HIIOMIapMOHIAPHU KaJlo
KWW, MWUIMK XyOyAIud uOuiad 4YuKapyBUWIAp MaxCy/lOTJIapu ydyH caBio 0030piapuHU
KEHIalTUPUILL, MEXHAT peCypCIapyuHu ka0 KUITUIIL, TYPU3MHHU PUBOXKIAHTUPHILN AEMaKAUp. Arap
11axap MapKeTHHIH Iaxap MaH(paamIapuHU MyHTa3aM paBHIIJa WITrapu Cypuil Oyica, y Xoiaa
IIaxapHU OpeH y1all MapKeTUHTHUHT HT 3aMOHABUN Ba OMPIAIITUPHIITaH MIAKIA XHUCOOTaHAIH.
bpenn Oy mepornudHUHT Oup TypuaAup. YHUHT aBBajl HUMAaHU aHIVIATIaHU MyXUM sMmac. banku
YHHUHT HOMJIAHUIIM MyXuUMaup. By 3ca, HOCTalbruk OpeHasiap My SKaHIUTHHUHT cababuaup.
*[llaxap OpeHAMHUHT acJl MOXHUSTH Ba KUMMaTH Iaxap MaH(aaTIapuHA Wirapy CypHIIia KaHaan
épaaMm Oepuild Ba MamJjakarra KelaTHpyBuM (oigacu opkanu ynauaHaau. Typusm coxacuzaa
OpEHIMHT MaxCyJI0TH UCTEbMOTYMIIAp TaCaBBYpHIa Xap OUp MHCOH yuyH KYIu1a0 HOEO yronmMasiap
(TacBupnap) spaTaau, aMMO YJIAPHUHT aKCApHATH XKyla CalEXJIMK MaxCyJOTHHUHI BOKEJIUTHUTa
MOC 3Mac. 3aMOHaBUH Typu3M OyTyH AyHE 0Yiinal KYNpoK TapKaJraHu capH, TYPUCTUK (MaH3MI)
MaMJIakaT MapKETUHTHM Y4yH SSH'M UMKOHMSTIapro3ara KeJIMOK/a.

' Conuen A.S. Ba Gomikanap. MUHTaKaBuil HKTUCOTHUET. S}KyB kymnaama. TomkenT: Yamy 2003. —B.8.

2 Nuuau K. Bpenaunr teppurtopuii. JIyarrie mu-possie ipaktiku. M. : OO0 «Mawun, WBanos u ®epbepy, 2013.
—55.

3 HosukoB M:Hi Pekmamusbiii TekeT B CMU: crioco6sr 0603HaYEHUS TIEIEBOM aquTopun/ABToped: IHC. ... KaHI.
¢wumon. mayk. Poctos;u//1:,;2007. — B.22.
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Xankapo TypusM, Ky11ad cai€xJIMK MyXUM MUJUTHH SKCTTOPT XMCOOIaHy BUM TYPIIM MaMJIaKaTiap
YypTacuna spairaH MMIATIN pakoOar apeHacuaup. by Oo3opra kupran xap KaHmaid JaBliar,
Oomka gaBnatiap OWIaH, NIYHUHTACK, OyTyH jKaXxOH MUHTaKaJlapu OWIaH MyHOcaOaTIapHHHHT
Mypakkad pakoOaT TH3UMHTa Kupai. MapKeTHHT cuécat MaMilakaT TYPUCTHK Xyayl KuéhacuHu
HIaKUIAHTUPULI Ba WXKOOMM pPUBOXKJIIAHTHpUINTa Kapartwirad. [nmoGan nyHéna myBadaxusTiv
PUBOXJIAHMII YYyH MamJjakariap “OHIIM’ paBUIAA PHUBOXIAHUIIHM OWJIMOKIApH Xamza
y3rpunuiapra Tai€p Oynunuiapu tanal 3Tuinau
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MAMJIAKAT TYPUCTHUK XYAYI KUE®ACUHA IMAKJUTAHTUPHUII BA
N/KOBUU PUBOXKJIAHTUPUIIIJIA PEKIAMAHUHI' YPHUT'A TOUP

Hcmaunnona Jlaiisio XonxaMmupoBHa
TANY Xopwxuii Tuiap kadenpacu
WHIJIU3 TUJIU YKUTYBUYUCH.

Email: laylohonimismailova@gmail.com

Annotation: This article discusses the role of advertising in the development of tourism and
economy, as well as the linguistic and cultural characteristics of the advertising texts

AHHOTanusi: YOy Makoiajga MWDIHA TypU3M Ba UKTHCOIUETHUHT PHUBOXKIAHTUPHIIUILIA
pPEeKIaMaHUHUT YPHU, Xam/ia pekiiaMa MaTHUHUHT JJMHTBOKYJIBTYPOJIOTHUK XyCYCUSTIAPH XyCyCcHIa
CY3 IOpUTHUIIAIN.

Keywords: advertising, tourism, national tourism, management, image, linguoculturology

Kaaur cy3nap: pekinamMa MarHM, MWUIMA Typu3M, MEHEKMEHT, Cah€x, HWMHIIK,
JINHTBOKYJIBTYPOIOT UL

MapkeTuHr cuécaru MamjakaT TYpPUCTUK XyAayd KuEpacHHH INAKIUIAHTUPUIL Ba HKOOUMN
PUBOXKITaHTUPHINTA KapaTunrad. [moban nynéna myBadhakusTIM pUBOXKIAHUII YIYH MaMIlakaTiaap
OHINIMY paBHIAA PHUBOKIAHUIIHM OWJIMOKJIAPH Xamja Y3rpuuuiapra Tai€p Oynunuapu
tanabd dTwiaau. 3aMOHABHH MIaxapiap JyHE caXHACUTa SIHTH poJUiap OWJIAH YMKYBUM aKTEpIap
kabunupnap. Tearpga Oynranm kaOu ymOy caxHaaa XaMm Typlid Japa)ka Ba Maxoparra era
akTépiap, UCTEHIOUIUIAP, MyXJIMCIAp, Ba TeaTplaH KeilyBuu (oiina xam MaBxKyaaup. XarTo
pexucépnap xam Oop. Xa€tui Tearpaaru kadbu Oy jka0xaaa Xam, UCTEBIO0 COXHOIapH oAU
VHUHHUMIapAaH Kypa KaMpOKAup. MamiakaTiap WKpo 3TyBUHU «poJuiapy Oy Xyayauit OpeHanapaup.
Arap aifHaH my «akTép» maxapiaap Tanadra MyBo(UK pecypciapra sra Oynamail TypuO xam
PUBOXKITAHHUO, «aKTEPHIMKKAa MOWMI OyIMaraH maxapiapJaH MOIINH KUXaTAaH O0HUO KeTUIIH
Ky3aTWiIMaraija, ymoy Tearpra Moc Meradopanap KU3UKapiIu YXIIATUII XOJIUAA XaM KOJIMILN
MYMKUH 311. Busranos 3 acapuia OpeHAUHTHY YOy YXIIATHIL OPKAJIY KYy/la XN TYITYHTUPHO
Oepanu. UnHaan xam maxapiap OpeHINHH SpaTHINIa MablyM BazudanapHu Oaxapwuiraad. bynna
yaapra TypUCTHK CJIOTaHjap Ba pekiamanap €paam Oepaau. busHunrda snionnap Oy skapaéHnaa
MyXUM YpUH 3rajmiad maxap HOMHUAAH CY3JIOBUM dJEMEHTIap OYaud XaMm Xu3Mmar Kuilaauiap.
Jlapxakukar >kajan pekiiaMa KWIHHTaH Y5THOOP TOPTYBYH OCNTHIAPHA HAMOEH KUJITaH Xyayaaap
caiéxyap JUKKATHHU JIOMMO TOpPTHO KenraH. baw3m xormmapna Oy kaOu Xymaymiap Xed KaHuan
éaropauk, €K KU3UKAPJIM TyIIajapra XaMm sra OynMaiauiap. AMMO OUpOp TaIIKWI ATHITAH
Kyprazmajap pekjamMacy OpKaiM IIaxap KyIl COHJM cal€xjap MyJpKaiaura aiianvimu aHuk. C.
Jlanzpu Ba YHUHT XaMKacOlapu Xap Oup maxap - axoJIucH Y3JIapUHUHT MXKOIUN KanuTaJlJIapUHU
Oaxonanv pUBOXKIAHTUPHILNY, KypUIIU Ba OOIIKa IIaxapiapra pakoOaTialuilga YHU BOCUTA
cudaruia UIUIATHILITa KOJUp OYIraH maxap KOHIeNnuuscuHu unuad yukauiap [Jlanapu, 2005].
Konnenmusra xypa C. JIanapu Y3MHUHT YeKCHU3 HEKOMHIUTUHE HAMOEH eTaau. YHUHT Cy3apura
Kypa, Xap KaHJail maxap, XaTrTo MOJAJIUHN KUXATAAH 3HI YMHJICU3 PUBOXKIIAHUII pecypciapura
sra OyaMaraHu xam Y3WHU Y3rapTUPHILN MyMKHUH. ByHaa maxapHUHT QUIOKOP HKOAKOP axou
cunuHUHT €pramMu kepak Oymamau. Pecypcmap (MHBeCcTULMSIIAp) WXKOIKOP aXxodW CHH(H HIN
HaTIKacuJa KeHMHHPOK KenaBepaau. Ymily
Kapa€HHUHT aCOCHM  XapakKaTIaHTUPYBUU
Ky4du - Oy WOKOIM coxajap Ba aBBajgamOOp
MIaXapHUHT MaJaHwii  xaéTuaaH ubopar
O0ynaau. busra MabIyMKH MaJaHUAT OpPKaJIU
y3napuHu y3raptupunira MmyBagdax 0yiaran
maxapiap, Oup Karop MyBaddaKkuITIN
MapKEeTUHT MHUCOJUIApHJIA SHT KaTTa TYpPyXHHU
tamwkui Kuwiaaud. [llaxap mapkeruHru Ba
OpeHIMHN OOLIKApUII yYyH MAJaHUAT Ba
caHbarra TasHUIL - Oy 3HT YJIKaH FOTYKIUp.
[loTeHuman TypucCT OHIMJAard aHWK MakKcaj
TacBUpM YHHMHI ailHaH VyIa MabiIyM

o 9T
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JIECTUHALMSHY TaHaamura cabad 6ynaau. YOy noirana 1eCTHHALUS MapKETOJIOIapy peKIama
MaTepHajulapy Ba KaMIIaHUsUIAp sSpaTUIl MaKCaJuJa WHHOBALMOH JHI aKjra CHUFMaiaura
ycy/ulapra xaMm Mypoxar Kuinaawiap. Kylupa AyHEHUHT Typiau KHCMIIAPHIATH OMAaJUIH
XyIyIui OpeHJMHT KaMITaHWsUTapura Hazap cosamu3: bytok BpurtaHus pekiama KamIaHUsCH -
Oy SHT IOKOpH JapakaJa XaMKOPJIMKHUHT aXoiind HamyHacuaup. bytok bpuranus kamnanuscu
MWLM roounernapaan (macamas, [lekcnup BadoTuHUHT 400 HHIIUTH) KaOWiapJaH YHYMIH
¢oinananran xonaa pekiaMa KOMIAHUIAPHHU MIIa0 yuKapaau. Yiuly Mamiakar Taxpuoacu
OpKalli Y3MHTU3HUHT MaJaHUATUHTH3ra 4yKyp KupuO, yHH ayHE OwnaH Oaxam 1. KYpHIIHU
Yprauumi aiinu mynaaonup. Pexnama spnonnaaru “bpuranusiau [laginHr TOHHUHT Ky37Iapy Ouian
TOMOIIIA KU’ ©OOpacy 3ca TaXCUHTa JIONHK.

Keitmarn pacmpa 2020-iimiiia Takaum
stunran  Kocra-Pukamarm koW  OpeHam
cTparerusicu Hamo€H OYynub, Oy yJapHUHT

XapakaTIapuHUHT acocu cudaruaa
Myaccacapo  XaMKOpiIMK OwimaH — Oapua
XapakxaTaapuHu MIaKJUTAHTHPAUTaH

Ba OomIKapajWraH SXJIAT CHIANTYBIAH
nbopataup. YIapHUHT Ca€XJMK OpeHauIaH
2mwuiid - OpeHara  OynraH — caéXxaTWHH
Ky3aTHII  HIXOM  Oarunuiaiiaun.  Ymoly
MaMJIAKATHUHT ~ OpEHIUHT  KaMIaHUSICH
2050 iunrava nekapOOHM3ALMSHUHT YIIKaH
peKacMHM  OJIMra  KyHrawiumru  Owuiad
JTMKKaTra casoBopaup. Peximama Bapakacuia
WHHOBALUSJIAP, YCTYHJIMK, MKTUMOUN TapakKUET Xamaaa OapKapopiUK CYy3jaapu OpKald Xymdy/d
TAaCBUPU YHYMIIU SPATHIITaH.
# 303zap6aibkonHuar  2019-itungaru
pebpenauHr  cuécatw, caléxjapHu
\211(0)% MamJIaKarra SIHTUT/IaH
Kapaiira Ba CTE€pPEOTHUIUIAp OPTHAArU
MaMJIaKaTHUHT TY3aJTUTH Ba
_ XaWparuHu Kamid) STHUIITa YOpIaJu.
o T Pexnama nu3aifHUHUHT Y3HUra XOCIUTH
QzerbG]]On - -l J MaMIIaKaTHMHT 3WIIUATIApUTA Kyla
TARE ANQIHER FO OK - K = MOC Kenamu Ba Oy MOCHamlyBUaHIHK
= . IW3ailHA  Xap  KaHJgad  BasusTra
MOCJTAI THPAITUIIIAHA aHIJIaTa .
“Kaiita Hazap con!” mbopacu Xamja
pacMaaru 2 Xuwi1 TapoBaT OyTyH AyHE
Oyinad moTeHuMan caéxaTunMIapHUHT
TacaBBypJapHU Y3rapTUpAH. XyAyad
TaCBUPHU-KUIIUIAPHUHT TaOuuii-
WUKJIUMHH, Tapuxuil, STHOrpauK, MKTUMOUN-UKTUCOANM, CUECUIN, aXJIOKUW Ba TICHXOJOTUK Ba
Oomkazap Xakuja ro3ara KeJlaguraH dbTUKOJ Ba XHC-TYWFYJIapu MaxXMyH. YOy XyIyTHHHT
XyCyCHSTIIapU Ba YHUHT CyObEKTHUB KYPUHUIIN O€BOCHTa KM OMIIBOCHTA HAMOEH OVmaau.
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REALIYA VA ULARNI TARJIMADA QAYTA YARATISHNING O’ZIGA XOS
XUSUSIYATLARI (O’ZBEK VA KOREYS MATERIALLARI ASOSIDA)

Kadirov Timur Raxmatilloyevich,

Samarqand Viloyat IIB ofitseri

(Samarqand davlat chet tillar instituti mustaqil izlanuvchisi)
Tenedon:+998933436152

rameo_113@mail.ru

ANNOTATSIYA: Hozirgi kunda jahon adabiyoti va boshga jamiyatimizning barcha
sohalarini xorijiy tildan tarjima gilganda o'zaro nomutanosibliklar va tarjima kontekstida
mos kelmaydigan realiyalarga har bir tarjimonlar, tarjima jarayonida duch keladi.
Xususan, ushbu maqola tarjimadagi realiyalar klasifikatsiyasi va milliy o'ziga xosliklarni
tarjima qilishda, aynigsa koreys va o'zbek tillari matereallari asosida batafsil yoritib
beradi.

KALIT SO’ZLAR: Realiya, endemik tushuncha, etnografik realiya,

Realiya va milliy o'ziga xoslikni ifodalovchi so'zlarni badiiy tarjimada gayta yaratish
muammolarini o'rganishdan oldin, tarjimashunoslik nuqtai nazaridan realiyalarning
umumiy klasifikatsiyasi, milliy va mahlliy o'ziga xosliklarni ifodalovchi so'zlarga ganday
leksik birliklarni  kiritish  mumkinligini jiddiy o'rganishga tog’ri keladi.Bu masala
mening nazarimizda bolgar olimlari S.Vlaxov va S.Florinlarning yuqgorida tilga olingan
"HenepeBegeHHble nepeogbl” va LK.Mirzayevning “CnoBo peanbHOCTVM M BOMPOCHI
XyzoxectBeHHoro nepesoga” kitobida atroflicha va chuqur o'rganilgan.[1] S.Vlaxov
va S.Florinlar o'z dissertatsiyalarida realiyalarga predmetik tushunchasini ifodalash
nuqtai-nazaridan mahalliy sharoitga, tarixiy davrlarga mansubligi jihatdan yondashib
klassifikatsiya qilishni taklif giladi.[2] Ular predmetik belgisiga muvofig tushunchalarni
ifodalovchi realiyalarni katta guruhlarga bo'lishadi:

1. Geografik va etnografik tushunchalarni ifodalovchi tushunchalar.

a) geografik tushunchalarni ifodalovchi realiyalarga fizik geografiyaning ob’yektlarini
ifodalovchining tushunchalarini kiritadi.

b) Inson faoliyati bilan bog'liq bo’lgan geografiyaning ob'yektlarini ifodalovchi
tushunchalar

¢) Endemik tushunchalarni ifodalovchi so'zlar

Olimlarning ta'kidlashicha geografik tushunchalarni ifodalovchi botanika, geografiya,
zoogeografiya, poleogeografiyaga oid belgilash mumkin emas.Bunday tushunchalarni
tarjimada berishda tarjimondan lug‘atlarga, ensiklopediyalarga

garash, tushuncha ifodalovchi bu so'zni tilda keng yoki tor doirada targalganlik
darajasi, so'z ifodalovchi koloritni, kontekstni chuqur o'rganish talab gilinadi.

a) Etnografik realiyalar ham o'z navbatida quyidagi kichik guruhlarga bo'linadi. [3]

1. Maishiy turmush tushunchalarini ifodalovchi realiyalar:

b) ozig-ovgat, ichimlik, ommaviy ovgatlanish korxonalari nomlarini ifodalovchi
tushunchalar: shi, cheburek, pirog, spagetti, borsh, gimiz, bo'za,sidr, choyxona, taverna,
bistrohammom, sauna, sake, &[sul](koreys arog'i), Z X|kimchi(salat),H| &l & [pibimpap]
(milliy taom) va boshqalar. [4]

c) kiyimlar, poyafzal turlari, bosh kiyimlarinomlari ifodalovchi tushunchalar: ot&
[hanbok]-koreys milliy kiyimi. [4]

d) ayollarni[8t=]hanbogi, [Z= 11 2|]chogori va [X|Ofchimadan iborat bo'ladi,erkaklarni
[et=2] hanbogi [Z=112|]chogori va [H}X|]chimadan iborat bo'ladi, [Z112|] chogori —
hangbokning ustki gismi(erkaklarniki belni pastigacha uzunlikda bo'lsa, ayollarniki
ko'krakning pastida turadigan uzunlikda bo'ladi. [X|Of]chima-koreys milliy yubkasi,
B A Tkomushin]-korea ayollar kiyadigan milliy oq kiyim, ™ A}ZL[myonsapo]-koreys
kelinchagining oqgfatasi , &t Zd[satkot]-bambukdan yasalganshlyapa va boshqalar.[4]

e) Turar joy, uy jihozlarilmebel)idishlar nomini ifoadalovchi tushunchlar: &f%
[sapchak]-to'gilgan eshik tabaqgasi, =& [mokchop]-bosh tagiga qo'yiladigan yostig, &
A[mongsok]- poxol quritilgan .[4]
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f) Bt 7} X| [pagaji] qovoqdan va yog'ochdan yasalgan cho'mich, 3= X{[sujo]-koreys milliy
goshig'i va cho'pchalari, & =[ondol]-issiq pol, OF2=[aretmok]-xonadagi polning eng
issiq joyi, Sl OF&[tvetmaru]-koreys xonadonlaridagi usti yopig, yog'och poli ayvonch,
Bl Al [pege]-o'zbek xalgiga xos bo'lgan yostiq va boshqalar;

g) Transport vositalari va ularning haydovchilari nomini ifodalovchi tushunchalar: 7t
Of[kama]-Koreadagi gadimda zodagonlar foydalanadigan transport vositasi(oldindan
ikki kishi, orgadan ikki kishi ko'tarib yuradigan arava.[4]

2. Mehnat faoloyatini ifodalovchi tushunchalar:

h) Mehnatkashlar:peredovik, udarnik, brigadir, tabelshik, fermer, konsert, dvornik,
Ht& [panjang], 1}&r[kvajang], (C.NOxero.1986:35) AlZ&t[xojayin], £ % [pujang], 2|%&
[hejang]

i) Mehnat qurollari nomini ifodalovchi tushunchlar:X| | [chige]

j) (koreys xalgining milliy yelkaga yukni olib yurish mehnat quroli), %[nat]( koreys
xalqi foydalanadigan maxsus o'roq va boshqalar. [4]

k) mehnat tashkilotlarini ifodalovchi tushunchalar: kolxoz, rancho,latifundiya,glavka,
agrokompleks,gildiya korxona.

3. San‘at va madaniyatga oid tushunchalar:

a) musiga va rags nomlari-kazachok, gopak, lezginka, trentella, tanovar, sambo,
polka, At=2|[samulnori]-milliy kuy, £XiZ[puchechum]-(yelpig'ichli rags), Of2|Zt
[arirang]-milliy qo'shig’i va b.

b) Musiga asboblarini ifodalovchi asboblar: balalayla, gitara,nay, g'ijjak,dutor, [kvi],
S[puk]-baraban, & F[changu], & [ching], #1t2| [kvengkvari] va boshqgalar;

c) Folklorga oid tushunchlar: saga, A|[shi]-she'r, A1 Ef[sokdam]-maqol,&[chum]-rags,
gasida, g'azal, latifa,yalla

d) Teatrga oid tushunchalar:®=[yongik]-teatr, 5 I:H [mude]-sahna, 2f[mak]-sahna
pardasi, Hij<$[peu]-rol, =2 [kiki]—sahnalashtlruvchl rejjisyor, =&[kikbon]-senariy va
boshqalar;

e) San‘atga oid narsalar nomini ifodalovchi tushunchalar:ikebana, sino,chinte, halishe,
2t7| [akki]-cholg'u asbobi, Zt==[kasu]-qo'shiqchi, At=7} [chagokka]-sozanda, 7t
[kayo]-koreys milliy qo'shig'i va boshqalar;

Ijro etuvchilar nomini ifodalovchi tushunchalar 23| [muhve], 2&7Hmuyongal, %t
[mudang], 0= 7t[misulka], &2t 7tHimakga], & At[aksa], Xt= 7}[chagokkal], trubadur,ohin,
baxshi, kobzar va boshqalar; [5]

f) Urf-odatlar va marosimlarni ifoadalovchi tushunchlar:Aj A4 A|[sesekshi]-yangi kelin,
kelin salom,Z 2 Al[kyoronshik]-to'y va boshqalar.

g) Bayramlar va xalq oyinlarini ifodalovchi [4]

h) tushunchalar:& & [myongchol]-bayram, Al [yangi  quyosh]-yangi vyil, ZFA
[chusok]-hosil bayrami, qurbon hayit, chillak.

i) Mifologiyaga oid tushunchalar:farishta, &[tangun]yalmog'iz kampir, uchar
gilam;

j) Diniy tushunchalarni ifodalovchi so'zlar:lama, o'ja, abbat, shaman,bonza, gugenot,
darvish, haj,machit,pogoda kostel, sinagoga, hoch, 7|=1lk [kidokyodo]-xristian, ==
H[sunyo], A% [katolik cherkovi],"d & [songjon], AlM[xudo], H|S}Hpeha]-hazrat, Of Y
[yebe]-ibodat va boshqgalar. [8]

1) tavgim sanalarni ifodalovchi tushunchalar: 2 Ot& [changmachol]-yomg'ir mavsumi,
0 E&[yorumchol]-yoz chillasi, 742 & [kyoulchol]-gish chillasi, vayshak, saraton, savr,
javzo.

2) Etnik ob'yektlarni ifodalovchi tushunchalar:

a) etonimlar:apachi, bantu,kazak,bask,turk

b) hazil va kinoya ma'nosidagi millatni ifodalovchi lagablar:kacap, bohol, bosh, fric,
gringo, yanki

c) yashash joyga mansub aholi nomlari: taraskonlik, gobravalik, evemlik, vodiylik, O]
= @l[migukin], ot= @l[hangukin], 2|7 ¢l[vegein] [4]

d) Ijtimoiy —siyosiy tushunchalarni ifodalovchi realiyalar:

1) Administrativ-hududiy tushunchalarni ifodalovchi so'zlar:

a) Hududiy-boshqaruv tushunchasini ifodalovchi birliklar: gubernya, departament,
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kanton, voevodstvo,tuman,viloyat, ZF-viloyat, 2 &[vangdo]-qgirollik, &’d[vangjo]-
tuman, X|b{[chibe]-ovul, £& &[putongryong]-respublika,

b) Aholi turar joylari nomlarini idodalovchi tushunchalar:arrondisselean, versal,
kremel, agora, ichkari, tashqgari, rabot, ark, hovli, ayvon, &[chip], Ot&[madang], 5+0j
[pakke], X|[chiyok], X|T[chigu], A|Z[shigol] [4]

¢) Hukumat organlari va lavozimlarini ifodalovchi tushunchalar: qurultoy,senat,
ijroqum, hokim, seym, duma, rada, getman, municipalitet, palata, =+ 2|[kukhe]-kongres

d) Kansler, xon, amir, shoh, farun, lord, myer, sherif, vazir, getman, regent, aytulla,
sheyx, Ol & @ [tetongryong]-prezident, 2% Y [pujangnim]-direktor, 2| & H[hejangnim]-
rais, X| 8l @l[chibein]-ta'sischi, & 2t[changkvan]-vazir, Bt&[panjang]-brigadir [4]

e) Unvon, daraja, titul(mansabi)ni, murojaat shakllarini ifodalovchi so'zlar:bakalavr,
magistr, agreje, knyaz, shahzoda, graf, baron,gercog, lord, syer, madam, miss, O}& O}
[ajumma], 1 5= E[kyosunnim],Z H[sonnim] va boshqgalar. [5]

f) O'quv yurtlari, madaniyat muassasalari nomini ifodalovchi so'zlar: o'rta maktab,
kollej, lisey, madrasa, &S5t il [chodinghakkyo], 11535t [kodinghakyo], &t ul[hakkyo],
CHst il [tehakyo] [4]

g) Irg, toifa va ularga mansub kishilar nomini ifodalovchi so'zlar: dvoryan, kreposnoy,
yunker, brahman, samuray, barin, faqir, £ X}[pujal,F[pu], XAt[chesan], FEt-boylik,
boy, zodagon), H|Bl[pimin], @A Bl[yongsemin], FAEXtchusodikchal, ZtEAHZ
[kadikegim]-kam ta’minlangan, kambag‘al), T Z[kvijok]-ogsuyak, 2|[shvi]-avom, &
2 8l[kongmuvon], (BHEOAF™ -EfStAL-1996:21)8F & 2|[kvangonli], <& [yokvon]-
amaldor), =&[nongbu], 2Zt&[sojaknong], &= [nongun]-dehqon, yerli xalq), 2
[changsek], 7|=& [kisulgong]-hunarmand, S&lhigin], L|11Z[negiro]-negr,slF&u
[hindugyo], Al XtH[shinja]-dindor[7]

h) Qism nomini birdiruvchi so'zlar: legion, falanga, o'rda, legiya, kogorta, lashkar,
go'rboshi, ECl[pude], #LCl[kunde], & &[pyongryok]-qo'shin, lashkar, harbiy okrug, [4]

Bolgar olimlari realiyalarni mahlliy shart-sharoitga ko'ra klassifikatsiya qilar
ekanlar yuqgorida nomlari keltirilgan tushunchalarni muayyan millatga mansubligi,
ularning boshqga tillarga ogirishdagi xususiyatlari nuqgtai nazaridan tasnif qilishni
alohida ta'kidlaydi. [6] Shunga ko'ra ular realiyalarni bir til gobig'ida muayyan xalgqa
, territoriyaga mansub realiyalar va tarjima tillarida ishtirokiga ko'ra ichki va tashqi
realiyalarga kirib borishi, keng ishlatilishiga ko'ra ularni milliy, lokal, mikrolokal va
internatsional realiyalarga ajratish mumkin.Milliy realiyalar odatda fagat asliyat tiliga
mansub bo'lgan tushunchalarni ifodalayd. Masalan 7}0Of[kama] old tomon ikki kishi ,
orga tomondan ikki kishi ko'tarib yuradigan koreys zodagonlarining milliy transport
vositasini anglatadi.Shu jihatlari bilan ular millat yashaydigan hududlarning ma’lum
bir bo'lagida yashovchi aholining o'ziga xos tushunchasi bo'lsa, ular lokal ,mikrolokal,
harakatiga ega bo'ladilar, Aynan mana shunday realiyalar tarjimada asliyat, ijtimoiy-
siyosiy vogeliklardan yaxshi xabardor bo'lishlikni talab qgiladi.

O’'zbekcha tarjimada:

“U pastor bilan do'stlashib qoldi va tez-tez koreyscha shashka o'ynrdi.Ushbu
cherkovda cho'gintirilganidan so'ng bir hafta o'tgach, u xotirjam vafot etdi.

Ruschada tarjimasi

"OH nogpyxmaca ¢ NacnopToM M 4acTo WUrpaa C HUM B KOpPenckue Lakm”

"OH XA M= SASEL EI 70 &| 0 W2 M7 & S0 R.0] 22 dE0M SUAE
27l 20 1 F =0 FASLCLT]

Internatsional realiyalar ijtimoiy, siyosiy, madaniy aloqgalar tufayli boshqga tillarga
o'tib golgan so'zlarni ifodalaydi.Ular bunday holda ham milliy, mahalliy koilorit saglab
golishiligi bilan xarakterlanadi. Masalan, inglizcha cowboy-aslida “otliq bola“degan
ma’'noni anglatad. [2] Hozirgi paytda bu so'zlar ko'pgina tillarga “kovboy” shaklida
o'tib, "gorquv bilmas”, "avantuyurist’-"sarguzash ishqibozi'sifatida o'tgan.Ispancha
“sombrero”- oddiy shlyapa, bosh kiyimini ifodalovchi lokal realiya va u bizning tilimizga
“girdlari keng shlyapa” ma'nosida o'tib internatsionnallashgan. I[jtimoiy hayotning
muayyan davriga xos realiyalar: zamonaviy va tarixiy realiyalarga bo'lib o'rganiladi.
Shunga ko'ra badily asar tarjimasida bu faktor tarjimondan realiya ifodalangan
tarixiy-arxaik ma'noni yaxshi bilishlikni talab qgiladi. Ko'pgina tarixiy realiyalar bizning
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davrimizga kelib arxaizmlarga aylanib golgan.Masalan: ruscha-pomeschijk, zemstvo,
o'zbekcha-batral, girol, quloqg so'zlari.[6]

Asardan keltirilgan quyidagi parchani asar gahramonining o'tmishi bilan birgalikda
Koreaning o'sha paytdagi ijtimoiy ahvoli hagida ham axborot beriladi:

Tarjimada:

“O’'shanda aroq tayyorlanganda goladigan don qoldiglari yagona taomimiz edi.-ular
eng arzon taomlar sanalardi.Aslida bu bug'doydan alkogolli ichimlik sigib olingach,
goladigan don tuppasi edi. [6]

Ruschada tarjima:

«Torga Mbl MUTaNNCb OAHUMMU 3€PHOBbLIMW OCTaTKaMK MOCAE MPUrOTOBAEHUS BOAKW,
37O 6bINO camom gelwweBon egon.To ecTb, 3TO BblIM OCTaTKM OT 3epHa, Nocae TOro, Kak
N3 HUX MPUrOTOBASIM aNKOTO/bHbIA HaNMUTOK".

Asliyatda:
Jd0i==2 2l 9= 550| ol SHOIS0- 15 0| M S 40| & =4 0| AS LY.
AMAe 0] UE FHLE OIS 0| YU LIHX|QUCKH[5] Tarjimashonoslikda

zamonaviy va tarixiy realiyalarni aks ettirishda asliyatga mansub bo'lgan mamlakatga
xos tarixiy davrlarni, muhim ijtimoiy-siyosiy vogealarni, adabiy ogimlar, muallifning
qaysi ogimiga mansubligini bilish ham muhim ahamiyat kasb etadi.Masalan, o’zbek
adabiyotidan biror xorijiy tilga tarjimaga qo'l urgan tarjimon o'zbek xalqgining ijtimoiy-
siyosiy tushunchalarini quyidagi davrlar orqali aniglab aks etishi mumkin. [5]

1)IX-X asrlardan boshlab O'rta Osiyo Rossiya tomonidan bosib olingungacha bo'lgan
davr.

2)Sobiq SSR davrida vujudga kelgan realiyalar

3)O’zbekiston mustaqillikka erishgandan keyingi davrda tilimizga ichki va tashqi
realiyalar nugtai nazaridan o'rganishlari mumdkin.

Bolgar olimlar zamonaviy realiyalarni tasnif gilar ekan, ularni tanish va notanish
realiyalarga bo'lib o'rganishni taklif etdi.Darhaqiqat igtisodiy, madaniy, siyosiy, aloqgalar
tufayli tizimga kirib kelgan juda ko'p inglizcha, ruscha, fransuzcha va hokazo realiyalar
allagachon o'zlashtirilgan so'zlarga, ya'ni lugat tarkibimizdan mustahkam o'rin olgan.
Masalan:

Inlizcha-sir, miss, goodbye, hello, biznes, biznesmen.

Ruscha-soldat, kurtka, stakan, prujina, odeyal kabi so'zlar barcha o'zbeklarga
tushunarli bo'lgan tanish leksikasiga aylanib ketgan.Vaholanki, yagindan beri tilimizga
kirib kelgan diller, menejer, markting, grinhol va hokazo so'zlar notanish so'zlar sifatida
barchaga tushunarli bo'lmasligi mumkin.Realiya klassifikatsiyasini chuqur o'rgangan
Surxandaryolik olim LK.Mirzayev bolgar ollmlarnlng fikriga qo'shilgan holda xorijiy
matbuot organlari nomalarini L.humnatire, “Figaro” “Revue de Dieu-Monde” va xalq
an‘analari, urf-odatlari, arxitektura yodgorlik, maydon nomlarini, frazeologizmlarda
ifodalagan xos ma’'noli birliklarni ham realiyalar sifatida o'rganishni taklif qiladi.[8]
Realiyalardan ko'proq atamalarga (terminlarga)yaqin turuvchi bu so'zlarni asliyatdan
rus tiliga 1l)transkipsiya va transliteratsiya;2) rus tilida mavjud, ana shunday ma'noli
so'zlar orqgali tarjimada berilishini kuzatishimiz mumkin.

Realiyalarni tarjima qilishning quyidagi keng targalgan usullari mavjud:

1. Tollig va gisman asariga harfma-harf ko'chirib o'tkazildi.Masalan: inglizcha
“pudding” ruscha "nyaunnr” , koreys tilidagi “St=" o'zbek tiliga ham "hanbok”, yoki
ingliz tilidagi “ice cream” koreys tiliga "OfO| A ﬂal”[alskrim],”cake” "Ao|a"] keyk] -tort,
shunindek rus tilidagi “ Pyuka” so'zi o'zbek tilida ham “Pyuka”, |ngI|z tilidagi “pen”-"
Pyuka” so'zi koreys tilida ham "Hl"[pen”, "wedding party”-"| 2 I}E|" [wedding pate]
(nikoh to'y bazmi) tarzida o'tgan.[9]

Qisman transliteratsiya gilinganida asliyatdagi so'zning o'zagi ishlatilib, o'zlashtirma
so'z hosil gilinadi.Masalan, chex tilidagi "kalhoty” so'zi ruschaga

“Konrotkn” tarzida o'rganiladi.

2. Tarjimada asliyat tiliga o'z ma'nosi va funksiyasi yaqgin bolgan yangi so'zlarni
yaratish. Masalan: inlizcha “skysraper” so'zi rus tiliga “Hebockpe6” tarzida tarjima
gilingan.
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3. Asliyat tildagi xos so'zlarning tarjima qilinayotgan tilidagi sinonimini topish.
Masalan: nemischa “haupnnann” rus tiliga “Kanutan” tarzida tarjima qgilinadi, Koreys
tilidagi "Or7FM|" so'zi ishlatiladigan o'rnida o'zbek xalgida “opa“, “yanga“, "kelinoyf”,
“singlim” kabi o'zbek xalgiga xos so'zlar bilan tarjima qgilinsa asliyat mazmuniga putur
yetishi yoki vogeaning ta'sir darajasiga ziyon yetishi mumkin.Shuning uchun asliyat
tilida ifodalangan hodisaning ta'sir doirasiga zarar yetkazishi mumkin.”AHéH”—yangi yil

"&F"-"1pud”, "&"-"hovuch”, "Xl F" —"yelpig'ichli rags”(koreys milliy raqsi) = &
O| _Tl_QtOIZ = l:‘*OI —T'—El" ! anShI so'zga ilon inidan chigar, yomoin so'zga pichoq
ginidan chigar” yoxud , “nima eksang, shuni o'rasan”, * 7|7} ZCt10 M| & b Of 7| 2Ct
H2HZ7F? "Xotbi rostom mal”.[10]

-"Agl yoshda emas-boshda” va shu kabi muqobil varianti tanlanib tarjima qgilinadi.

XOTb POCTOM ¥ Man, ja pa3Be MeHblue B3pocioro pebeHka

4. Tasviriy-izohlash usuli esa asliyatdagi xos so'z tarjima qgilinayotganda bir necha
so'z bilan imzolanadi.Masalan: rus tilidagi “yxa" ingliz tiliga “fish"(baliq sho'rva) tarzida
tarjima qgilinadi. Bu usul go'llanilganida tasvirlash, isbotlash uchun ishlatiladigan so'zlar
matnda realiya so'zidan keyin beriladi.Yoki realiya satr ostida snoska tarzida keltiriladi."
Z=M"Chusok ( oy tavgimi bo'yicha 15-avgus xotirlash kuni)Koreys milliy bayrami , “&= %t
X|" [tolchanchi]- bola 1 yoshga to'lganda o'tkaziladigan marosim, “& 'g"-"yangi y|In|ng
birinchi kuni-1-yanvar”, “gt=2"- koreys tili alifbosi.

Bu usul tarjima asariga haddan ziyod ekzotik bo'yoq berib, tarjima asarining ma'rifiy
giymatini oshirmaydi.Vaxolanki, tarjima qilinayotgan tilda milliy, tarixiy xususiyatlarga
ega bo'lgan bunday so'zlarning mugobillari mavjud.Xulosa qgilib shuni aytish mumkinki
milliy realiyalar tarjimada ifodalanishini o'rganish birinchidan baiiy asardagi milliy o'ziga
xosliklarni ifodalash usullarini aniglab tarjimonlar uchun amaliy va nazariy bilimlarini
takomillashtirishga yordam beradi, ikkinchidan, bilvosita va bevosita tarjima jarayonida
go'lga kiritilgan boy tajribalarni umumlashtirishga, yo'l qo'yilgan xato va kamchiliklarni
aniglab asarning g'oyaviy mazmunnini chuqurroq anglanishiga olib keladi.Asliyatda
ifodalangan milliy realiyani tarjima tiliga tushunarli o'girish muammosi xorijiy muhit
va shart-sharoitlarni kitobxon oldiga ochig oydin joylashtirish mas'uliyatini yuklaydi.
Biroq, transliteratsiya orqali berilgan soz izohlanmasa, tushuntirilmasa, kitobxon
tasvirlanayotgan vogea-hodisani va so'zlar bayoniga tushunmay qgoladi.[12] Bu o'rinda
transliteratsiya gilingan soz' kontekst ichida tasvirlanib tushuntirilishi, ma'nosi gavs
ichida berilishi , yoki matn ostida izohlanishi mumkin.Bunday tarnsliteratsiya asosli
transliteratsiya deyiladi.Asosli tranliteratsiya kitobxon tasavvurini boyitadi, nutq boyligini,
dunyoqarashini kengaytiradi.[12] Shunday qilib, realiyalar tarjima tilining boyishiga
ham sabab bo'ladi.Bularning barchasi asliyatda ifodalanggan realiyalarni kitoibxon ko'z
oldida aynan jonlantiradigan ifoda vositalarini vujudga kelishiga yordam beradi.

Asliyatda:

L2 8 £ &5 EXCE [10]

Tarjimada:

“Ertasiga Chong yana po'stagimni qoqdi”

Ruscha tarjimasida:

Ha cneayrowmn seHb YoHr onatb MeTan MOJAHWUUA

O’'zbek kitobxoni tasvvurida yuqorida go'llangan “po'stagimni qoqdi” iborasi orgali
rahbar va xodim o'rtasidagi holat aniq va tiniq ko'rsatilib berilgan. Tarjimada ishlatilgan
juda ko'p so'zlarning o'zbekcha mugobillari mavjud bo'lgani holda, ularning ruschada
ekvivalentlaridan foydalanilganligi bu o'zbek adabiy tilining so'z boyligini ko'paytirish
uchun emas, balki adabiy til meyyorlarini buzilishiga olib kelishi mumkin.[11]Masalan
vilka, programma, morojennoe, sutka, salfetka, refrejerator, tormoz, buksir, turist
va sh.k.Tog'ri bu so'zlar rus tilining ta'siri tufayli o'zbek kitobxonlariga ham tanish
tushunchalrni ifodalaydi. Birog, o'zbek adabiy tilida ular ifodalaydigan sanchqi, dastur,
muzqgaymogq, bir kun, qo’l sochig, muzlatgich, to'xtatgich, sayyoh kabi leksik birliklar
mavjud bo'lgani holda ruscha atamalarni ishlatish g‘alati tuyuladi.[3] O'zbek tiliga rus
tili orgali kirib kelgan va o'zbekcha ekvivalentlari mavjud bo'lmagan tushunchalarni
ifodalovchi xos so'zlar mavjud. Tarjimon ularni hech ganday izohlarsiz transliteratsiya
usulidan foydalanib, o'zbekcha matnga kiritishga majbur.Masalan “Samsung”, “Hende”,
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“Chungang ilbo” va boshqgalar. [3] Bu  kabi holatlarni bizlar ko'plab uchratishimiz
mumkin va bu bevosita har bir tarjimonda, tarjima jarayonida hech ganday giynchilik
tug'dirmasligi zarur.

Hozirgi kunda Janubiy Koreya va O'zbekiston Respublikasi o'rtasidagi diplomatik
alogalar eng yugori nuqtasiga chigdi desak adashmaymiz va kelasi ikkindavlat o'rtasidagi
munosabatlarning 30-yilligini nishonlah arafasida turibmiz, ammo ushbu diplomatik
aloqgalarning ilk ildizi uzog moziy ya'ni 1400-yil avval Samargandning “Afrosiyob”
shahriga tashrif buyurgan ikki koreys elchisi bilan boshlanadi desak adashmagan bo'lar
edik.

Foydalanilgan adabiyotlar ro'yxati
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O'ZBEK TILI DARSLARIDA TALAFFUZI QIYIN BO’LGAN HARFLAR VA ULARNI
O’RGANISH BO’YICHA TAVSIYALAR

Kuchkarova Fazilat Zarifovna
Xorazm viloyati Urganch shahar
8-son IMI ona tili va adabiyot fani o’qituvchisi

Annotatsiya: Mazkur maqolada o'zbek tili darslarida talaffuzi qiyin bo’lgan harflar va ularni
o’rganish, oson o’zlashtirish bo’yicha ayrim tavsiyalar berilgan.

Kalit so’zlar: o’zbek tili, ona tili, talaffuz, x va h harflari, nutqiy, maktab, o’quvchi, daslik,
imlo.

Bugungi kunda ta'lim sohasiga berilayotgan e’tibor oshib bormoqda. Xususan, davlat tilining
o’qitilishida uchraydigan muammolarni bartaraf qilish dolzarb vazifaga aylanmoqda. Shundan
kelib chiqib har bir o’qituvchi oldiga o'quvchilarda nutqiy malakalarni ehtiyoj darajasida
shakllantira olish zarurati ko’ndalang qo’yilmoqda. Har bir o’quvchi o'z ona tilida ravon gapira
oladi. Istalgan mulogat vaziyatiga mos so'zlarni (xoh rasmiy, xoh og"zaki) nutq bo’lsin jozibali,
ta’sirchan ifodalay olishadi. Ammo ta'lim boshqa tillarda olib boriladigan maktablarda o'zbek
tilining o’qitilishi bir gancha muammolarga duchor bo'lmoqda. Darslarni o’tish davomida ta'lim
boshqa tillarda o'qgitiladigan maktablarda ayrim tovushlarning talaffuzi, ularning yozishlari
o'quvchilarimizda qiyinchiliklar tug'dirilmoqda. Kuzatishlarimizdan ma'lumki, o* unlisining
talaffuzida o'zgachalik bor. Aksariyat hollarda i-e, u-o’, h-x tovushlari e’tirof etgan so'zlarni
o quvchilarimizning yozishi va aytishida xatoliklar uchraydi. Qoraqalpoq tilida h tovushi ko’p
qo’llanilmaganligi uchun o'quvchilarimiz x va h undoshlarini qo’llashda qiynalishadi. X va h
undoshlarining imlosining murakkabligi barchamizning tashvishga soladi. Shu paytgacha eng
samarali usul sifatida ushbu harflar bilan yoziluvchi so’zlarni yodlab qolishni ta'kidlamoqdamiz.
Ammo bundan soddaroq usul talaffuz bilan bog’liq.

Maktabda o'quvchiga o'zbek tili darslarida faqat grammatika qoidalarini yodlatish mumkin
emas. O'quvchilarga harflar farqini tushuntirib, mashqlar yordamida ifodalab berishimiz shart.
Buning uchun biz 0’ zimiz o quvchilarga og'zaki nutqni ravon o’rganishga chorlashimiz kerak.

O’zbek tili bilan ona tilini o’qitishning magsad va vazifalari bir-biridan ma'lum ma’'noda farq
qiladi. O"quvchi nutq so'zlashni oilada maktabda o'rganadi. Hatto ayirimlari maktabga bog cha-
dan o’qish va yozishni o'rganib keladi. Boshlang'ich sinflarda o'qish va yozishni o'rganib, yuqori
sinfga o'tadi. Endi u nimani o'rganishi kerak? Grammatikanimi? Darsda doim ham grammatika
qoidalari asosida gapirilmaydi. O'quvchilarda o' zi bilmagan hollarda nutqida ot, ega, kesim hatto
go'shma gap-u ko’ chirma gaplarni ifoda maqsadiga ko'ra qo’llana olishiga qiynaladilar.

Biz o' qituvchilar 2-sinfdan boshlab harflar imlosi va talaffuzini tog'ri qo llashini, gap tuzishda
gap bo'laklaridan tog'ri foydalanishga o’rgatib borishimiz kerak. O quvchiga adabiy talaffuzini,
imloviy savodxonligini, mantiqiy fikrlashni, o'z fikrini turli shakllarda ravon va ta'sirchan ifoda-
lay olishni o'rgatishimiz lozim.

“O’zbek-tili” darsliklari ta'lim qoraqgalpoq tilida olib boriladigan maktablar uchun mo ljallan-
gan bo'lsa-da, asosan, ona tilida so'zlovchi o'quvchilar doirasida cheklanib qolgan o'zbek tilini
o qitishdan asosiy magsad shunchaki o’ quvchilarning so’z boyligini oshirish, ularga grammatikaga
oid nazariy ma’'lumotlarni shunchaki o'rgatish emas, balki nutqini oshirishdir. Biz o'rgatayotgan
2-4-sinf darsliklarida asosan so'z boyligi, talaffuz va imlo ustida ish olib borishga qaratilgan, ya'ni
so'z shakllarini tarkiban anglash va grammatik qo’shimchalarini ongli ravishda amaliy o'zlashtir-
ish ko'zda tutilmagan. O zbekiston Respublikasi qonun hujjatlari to"plamlarida (2017-yil 14-son)
e'lon gilingan “Umumiy o'rta ta’limda ong ta'lim standartlari” da o’zbek tilini o’ qitishning ma-
gsad va vazifalari sirasiga shunday deyiladi: “o’quvchilarning o'zbek tilida og"zaki va yozma nutq
savodxonligini rivojlantirishiga garatilgan lingvistik kompetensiyalarini shakllantirish”. Bu deg-
ani o'zbek tili ta'limi mazmunida o’ quvchilarga o’ zbek tili grammatikasidan sistemali kurs emas,
balki nutqiy kompetensiyani hosil qilishning lingvistik asoslarini o'rgatishni ko'zda tutish kerak.

Yuqoridagi muammolarni hal qilishda o’zbek tili darslarida ham huddi biror chet tilini o'rgan-
gandek, avvalo, talaffuzi qiyin tovushlar ustida jiddiy ishlash kerak. Bu o'rinda talaffuz holati aks
etgan oksilografik rasmlardan (ayrimlari qiyosiy bo'ladi), asosan, maxsus fonetik mashqlardan un-
umli foydalanish samara beradi. Adabiy talaffuzga o'rgatishning eng samarali yo’li o’ qituvchining

Nexadpn | 2021 7-Kuem TourkeHT
45



«“Y3BEKMCTOH OJIMMJIAPH BA EIIIIAPUHUHT WHHOBAIIMOH >
WJIMHA-AMAJIAN TAJKUKOTJIAPA” %%

0'zi tanlagan matnni qayta o'qib yoki yoddan aytib berishidir. Bu usuldan to'laqonli foydalanish
uchun o'zbek tili fani o' qituvchilarning talaffuzi talabga javob berishi zarur.

Xulosa qilib aytganda o'quvchilarning nutq madaniyatini shakllantirishda o’quvchilarning
og'zaki nutqini jozibali, ta'sirchan ifodalay olishi uchun imkoniyatlar yaratib berish. O"quvchilar-
ga tovushlarning talaffuzini to"gri foydalanishga, imlo qoidalarini yaxshi o'zlashtirishga o’qitu-
vchi o’rnak bo’lishi, o’quvchilar nutqidagi xatoliklarni doimiy tuzatib, ko’proq badiiy kitoblar
o’qishga chorlashi lozim.

Foydalanilgan adabiyotlar:

1. G .Hamroev. “Adabiy talaffuz — madaniyat belgisi”

2. R.Yoldashev. “O’zbek tili darsliklari”.

3. lex.uz O'zbekiston Respublikasi qonun hujjatlari to plami.
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EFFECTIVE WAYS OF LEARNING VOCABULARY FOR YOUNG LEARNERS

Nuritdinova Oydin A’zamovna
English teacher of vocational school Ne 2
Khorazm region, Tuproqqal’a district

Annotation: It is important to realize that a good teacher will not rely on just one of these
techniques, but will use a combination. Different techniques are appropriate for different vocabulary
items and also for different types of learner. As you read through the different techniques, try to
think what words would be best taught using the technique and for which words the technique
would probably not work very well.

Key words: vocabulary, words, teach, pictures.

Visuals and realia

One of the most effective ways of teaching vocabulary is to show students the word. Concrete
words (mostly nouns) can usually be conveyed through pictures or realia (real objects). For
example, a word like chair (as a noun) is quite easy to teach, by pointing to a chair or by showing
a picture. Likewise, related words such as stool, armchair, sofa, deckchair, etc can be taught in a
similar way and the distinction between each made relatively clear. Even some abstract words can
often be conveyed using visuals — for example, a picture of a man and woman plus a heart could
be used to convey the word love.

Mime and anecdotes

Visuals and realia are usually limited to concrete words and are probably ineffectual when it
comes to more abstract notions and even some basic areas of vocabulary such as verbs, adverbs and
adjectives. However, these three areas of vocabulary do lend themselves to mime and anecdotes.

It is relatively easy to mime words such as run and walk and even to differentiate between
words that belong to the same group but have quite fundamental differences in meaning, e.g. run,
walk, stroll, sprint, jog, wander, etc. It is also relatively easy to use mime to teach adverbs of
manner, i.e. quickly, slowly, happily, etc. Getting students to mime various actions in a particular
manner is great fun and a good way of making the adverbs memorable.

Another way of presenting vocabulary is to tell a short anecdote containing the new words.
This gives the words a context and helps students understand not only the core meaning, but also
how the words might be used. It’s also quite simple to recycle the words within an anecdote so that
students hear the same word more than once. The more times students hear a word, the more likely
they are to remember it. Repetition is quite natural in anecdotes and so does not seem out of place.

Eliciting and contexts

Eliciting words from students is an effective way of activating their memories. In a class of
students it is quite possible that one or two may have come across the word before, even with
low levels. It also helps you find out how much your students already know. There are a few
different techniques for eliciting vocabulary, from drawing a quick picture on the board to giving
an explanation or a short example of a situation.

It’s important to remember when you are eliciting (or explaining) vocabulary that the language
you use is simpler than the language you are trying to elicit.

Using synonyms and antonyms

A technique often used by teachers, especially at low levels, is to explain words by using a
synonym or antonym. In many respects this is a flawed idea. Firstly, because many of the words
will be of a similar level and, if a student doesn’t know one, then they won’t know the other, i.e.
if a teacher wants to elicit black and they say it’s the opposite of white then this is unlikely to be
helpful as the students probably don’t know white. Secondly, it can be very misleading as very few
words have a direct antonym. For example, what’s the opposite of 0ld? Is it new or young? Both,
but then that becomes confusing. Thirdly, many words have more than one antonym or synonym
all with similar meanings, so which do you use? For example, the opposite of happy could
be sad or unhappy, it often depends on the context.

It is true that in Uzbekistan English is not so common in everyday conversation. And student
may encounter some difficulties if the words are explained in the same language. But giving
definitions and limited use native language is very effective if we want to teach our children better
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and it helps them to master the language in the long run
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The English language is one of the most commonly-spoken languages and is often considered
the most influential language in the world. Whether you want to learn English further your stud-
ies, your career, or your personal horizons, there are many benefits you can gain from attending a
qualified English school.

is the language of science, of aviation, computers, diplomacy, and tourism. Knowing English
increases your chances of getting a good job in a multinational company within your home country
or for finding work abroad. It‘s also the language of international communication, the media and
the internet, so learning English is important for socialising and entertainment as well as work!

Many of the world‘s top films, books and music are published and produced in English. There-
fore, by learning English you will have access to a great wealth of entertainment and will be able
to have a greater cultural understanding.

If you speak English, you won’t need to rely on translations and subtitles anymore to enjoy
your favourite books, songs, films and TV shows. Watching movies and television programmes
in the English language is also a great and fun way to learn it! Although learning English can be
challenging and time-consuming, we can see that it is also very valuable to learn and can create
many opportunities!

Language learning is hard work... Effort is required at every moment and must be maintained
over a long period of time. Games help and encourage many learners to sustain their interest and
work.

Research has shown that there are many benefits for playing daily games in the classroom.
When planning lessons, teachers should try to incorporate at least one game a day into one of the
key learning areas as either a teaching and learning tool, assessment strategy or classroom moti-
vator.

Games play a vital role in language learning classrooms despite the fact that many teachers
are unaware of it as a learning strategy. However, games offer a lot of potential benefits to the
learning process of your students. Firstly, games prevent the lesson from being ordinary and bor-
ing. Conversely, they create a successful and positive classroom environment where students and
their learning are central. Games are always fun for the learners, so they attract their interest un-
like many ordinary lessons. Even shy and reluctant children often react positively to them. This
increases the motivation of your students and encourages them to get involved in the lesson and
continue working.

Nowadays English is becoming more and more significant. Teaching English to the young
learners is not easy because English is not their mother tongue and it is a new subject for them.
The teacher should have a good and an interestingtechnique to introduce English for them, so that
the young learners will be interested and motivated to learn English. There are a lot of ways to
introduce English to the young learners. One of them is by using games. Some Methodists states
that games can be used to give practice in all language skills and they can be used to practice many
types of communication.

Young learners love to play, and they participate in a game with more enthusiasm and willing-
ness than in any other classroom task. When playing games, students become more engaged in
their learning, taught content is reinforced and class positivity is increased.

Further more, games are sometimes perceived as entertaining activities, playing which children
are not really learning. Children in general learn better when they are active. The use of games
in the classroom has many advantages. Games should be an essential part of any curriculum. Ac-
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cording to Carrier —Games raise the students‘ motivation in such a way that students enjoy their
learning so much that they might not realize they are doing sol. Games are fun and children like
to play them; through games children experiment, discover, and interact with their environment;
games add variation to a lesson and increase motivation by providing a plausible incentive to use
the target language.

There are countlessbenefits to using games in the classroom. Games can:

Help students to learn more about themselves

Foster a sense of community in the classroom where all students feel comfortable expressing
ideas in a safe learning environment

Energize students to become more active participants in the learning process.

Games are a welcome break from the usual routine of the language class.

They are motivating and challenging.

Learning a language requires a great deal of effort. Games help students to make and sustain
the effort of learning.

Games provide language practice in the various skills — speaking, writing, listening and reading.

They encourage students to interact and communicate.

Games are a great way to control the competitiveness between peers. By using games in the
classroom, students can compete against each other whilst playing a game, then support each other
during other learning activities.

Young learners love to play, and they participate in a game with more enthusiasm and willing-
ness than in any other classroom task. Besides, games are sometimes perceived as entertaining
activities, playing which children are not really learning. Children in general learn better when
they are active. Somegames are played in pairs or small groups; others are played with the whole
class. We know that games are often used as short warm-up activities or when there is some time
left at the end of a lesson.

The results of research suggest that games are used not only for mere fun, but more importantly,
for the useful practice and review of language lessons, thus leading toward the goal of improving
learners‘ communicative competence.
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ANOTATSIYA: Kognitilogiya tilshunoslikning keyingi yillari shakllangan sohalaridan.
Kognitilogiya til birliklarini kognitiv tahlil etish masalalari bilan shug ullanadi. Ushbu maqolada
«Qo’l» komponentli nemis frazeologizmlarining kognitiv xususiyati yoritilgan.

KALIT SO'ZLAR: Kognitiv tilshunoslik, frazeologik birlik, kognitiv xususiyat, frazeologik
faollik.

Hozirgi kunda zamonaviy tilshunoslik yo nalishlaridan biri bo’lgan “Kognitiv tilshunoslik™
fani judayam urfga aylandi. Kognitiv fan sifatida inson ongi va tafakkurini, shuningdek, ular
bilan bog’liq bo’lgan aqliy jarayonlari va holatlarini o’rganadigan ilmiy tadqiqot yo’nalishidir[1].
Kognitiv tilshunoslik kognitologiya va tilshunoslik fanlari chegarasida paydo bo’lgan fan
bo’lib hisoblanadi.

U XX asrning ikkinchi yarmida shakllandi. Til tizimi kognitologiya va tilshunoslikning ham
o’rganish obyekti hisoblanadi. Tilda insonning dunyo va o’zi haqidagi bilimlari, shuningdek,
obyektiv borligni bilish faoliyati aks etadi. Kognitiv fanning asosiy muammolari - inson qanday
bilim turlari va qanday shaklga ega ekanligi, u inson ongida ganday namoyon bo’ladi, inson bilimga
ganday keladi, undan ganday foydalanishi kabi savollardir. Shunday qilib, kognitiv tilshunoslik
inson ongining qanday qurilganligi, borligni bilish shakli, til shakllarida bilim tizimining
vogelanishi, mental muhitning yaratilishi kabi masalalarni yoritib beradi.

Tafakkur voqelik haqidagi axborotni qabul qilish, to’plash, qayta ishlash va tartibga solish
usuli bo’lsa, til vogelikni idrok etish va bilish quroli hisoblanadi[2]. Nutqiy birliklarning hosil
bo’lishi va ularni tushunish ong bilan bog’liqdir, ya’ni aqliy faoliyat natijasi hisoblanadi.
Aqliy faoliyat esa lisoniy bilimlarsiz magsadli jarayon bo’la olmaydi. Shu jihatdan kognitiv
tilshunoslikka lisoniy qobiliyatning tarkib topishini tushuntiruvchi fan deb qaraydilar. Tilda
mavjud frazeologizmlar kognitiv tilshunoslikni o'rganish doirasiga kiradi. Frazeologizmlar
kognitiv tilshunoslik doirasida lisoniy - kognitiv tahlil usuli yordamida o'rganiladi

Ushbu maqolaning mavzusi «Qo’l» komponentli nemis frazeologizmlarining kognitiv tahlili
bo'lib, bu maqolada yuqori chastotali va katta frazeologik faollik va mahsuldorlik bilan ajralib
turadigan “qo’1” (Hand) leksemasiga e’tibor qaratildi. Quyidagi lug‘atlardan qo‘l leksemasi ishtirok
etgan frazeologik birliklar tahlil gilindi. 1) Duden. Duden «Deutsches Universalwdrterbuchy 2)
Binovich L.E. Nemischa-ruscha frazeologik lug‘at.

Frazeologik birliklarning kognitiv tahlili natijasida «Qo’l» leksemasining quyidagi kognitiv
xususiyatlari aniqlandi: Asosiy kognitiv xususiyati - «biror narsaga, kimgadir egalik qilish».
Tahlil gilingan frazeologik birliklar umumiy soni buni ko’rsatdi. Qo’l inson tanasining eng muhim
gismlaridan biri bo'lib hisoblanadi. Sezgi organi sifatida u odamlarga o’z atrof-mubhitini bilishga
va tashqi dunyoga yo’naltirishga yordam beradi. O’Ichov asboblari yaratilishidan ancha oldin,
qo’l uzunlik va makon o’lchovi bo’lib xizmat qilgan va bugungi kunda ham noaniq o’Ichovlar
haqida gapirganda, u bu vazifani bajaradi. (z. B. etwas ist zwei Hand breit.)[3]. Qo’l orqali biz
beramiz, olamiz, taklif qilamiz va tarqatamiz. Qo’l bilan biz biror narsaga egalik gilamiz yoki
qo’ldan qo'lga o'tkazamiz ya'ni almashtiramiz. Bir tomondan u hujum obyekti bo’lsa, boshqa
tomondan himoya qilish uchun ishlatiladi. Qo'limiz orqali biz belgilar ko rsatamiz hattoki imo
ishoralardan muloqotda foydalanishimiz mumkin. Bu aloga va aloga vositasidir (z. B. Beim
Handschlag). Qo’l berib ko’rishish ham shartnoma yoki shartnoma imzolashda tasdiglashning
ramziy ishorasidir. Inson mehnatining ko’p qismi qo’lda bajariladi. Inson rivojlanishi fagat mehnat
orqali sodir bo’lgan va bunda qo’llar juda katta ahamiyatga ega. Biz qo’l boshqaramiz va shu
bilan biz kuchni qo’limizda ushlab turamiz. Qo‘l jamiyatimizda juda ko‘p ramziy ma’noga ega.
Titroq yoki xotirjam qo’llar hatto his-tuyg’ular va ichki holatlarning ko’zgusi bo’lib xizmat qiladi.
Qo’l har doim kuch, egalik va himoya ramzi bo’lib kelgan.

“Qo‘1” leksemasi ma’nosining asosiy semantik komponenti ushlash vazifani bajarishdan iborat
bo‘lganligi sababli, bu bilish xususiyati funktsional shartlangan, deyishimiz mumkin(in guten,
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sicheren Hiinden sein- Yaxshiva ishonchli qo llarda bo lish; etw. in die Hiinde nehmen-o zini
qo’lga olish; die/seine Hand auf etw. legen- chang solmoq egallab olmogq, qolga olmog, oz
izmiga olmoq, qo’lga kiritmogq; j-m in die Hinde fallen/kommen- birovning qo ‘liga tushmog;
etw. in j-s Hand/Hiinde legen- ixtiyoriga topshirmoq,; j-m, etw. in die Hand/in die Hiinde
bekommen/kriegen-(tasodifan) biror narsa olish, in j-s Hand sein/liegen, stehen- boshqa
birovning qo ‘lida bo ‘lish; etw. in Hiinden halten — qolda tutmogq, qo'lga olmoq) .

Ega bo‘lgan narsani yo‘qotish (etw. aus der Hand geben — qaytarib bermogq, baxridan
o ‘tmoq, vos kechmoq) yoki egasini o‘zgartirish imkoniyatini, ya‘ni, boshqasining ixtiyorida bo'lish
(in j-s Hand/Hdnde iibergehen- birovning qo ‘liga o ‘tish; von Hand zu Hand gehen - qo ‘ldan
qo ‘Iga o ‘tish, qo ‘ldan qo ‘Iga yurish )ni ifodalaydi.

,»Ishni bajarilishining* kognitiv xususiyati ham funktsional jihatdan aniqlanadi, shu bilan birga
harakatlarni bajarish tezligi ijobiy baholanadi. (j-m in bestimmter Weise von der Hand gehen
- bahslashmoq, muvaffagivatga erishmogq; etw. unter den Hinden haben - biror narsa ustida
ishlash; (die) letzte Hand an etw. legen - biror narsani tugatish, tugatish; in die Hinde
spucken - ishga kirishmoq; alle/beide Hiinde voll zu tun haben - juda ko ‘p muammoga duch
kelish).

Frazeologik birliklar orasida yordam kognitiv xususiyatini ifodalaydigan frazeologizmlar ham
mavjud: j-m, einer Sache in die Hand/in die Hinde arbeiten - kimgadir yordam berish,
harakat qilish, birovning qo ‘lida o ‘yin bo'lish; j-n an der Hand haben — kimnidir qolida
vordamchi sifatida bo lish; j-m (bei etw.) an die (zur) Hand gehen - birovga yordam bermogq,
ko 'maklashmoq, Hand in Hand arbeiten - kimgadir yordam berish, harakat qilish, birovning
qo ‘liga o ‘ynash; zur Hand sein - kimgadir yordam berish; (bei etw. selbst mit) Hand anlegen —
o0 z qo ‘lini biror narsaga qo ‘yish.

Quyidagi kafolatni ifodalaydigan frazeologik birliklarni tahlil gilganimizda ularda qo‘l qonun,
kuch ramzi sifatida mavjudligini ko'rib o'tdik: (j-m, etw. in die Hand versprechen — birovga,
biror narsaga qat’iy va’da berish, fiir j-n, etw. die/seine Hand ins Feuer legen — boshingiz
bilan kimgadir, biror narsaga kafolat bering; j-m auf etw. die Hand geben — biror narsani
qat iy va ‘da qilish, kafolat berish).

,Q0‘1“ komponentli frazeologizmlar ham shaxsni tavsiflash uchun xizmat qiladi: ishi yaxshi
ketayotgan(mit leichter Hand), to‘g‘ri ish qilishni intuitiv his qiladigan odam(eine gliickliche
Hand bei etw. haben). Bu guruhda salbiy ma’noli frazeologik birliklar ham mavjud (klebrige
Hiinde haben — qo 'li egri bo'lmogq, o°g rib bo Imoq).

Tahlil gilingan frazeologik birliklarda “nikoh” kognitiv xususiyati ifoda etuvchi frazeologizmlar
ham mavjud: j-n um j-s Hand bitten/anhalten- qo lini so'ramoq, j-m die Hand (zum Bund)
fiirs Leben reichen-qo lini va yuragini berish.

,»Qo‘1“ komponentli frazeologizmlarning juda katta qismini hissiy frazeologizmlar, shu bilan
birga ijobiy va salbiy his-tuyg‘ularni ifodalaydigan frazeologizlar tashkil etadi: hayrat - Héinde
iiberm Kopf zusammenschlagen (chapak chalib qo'ymoq qo llarni bir-biriga urib his tuyg ‘uni
ifodalamogq); samimiylik, ochiqlik - Hand aufs Herz (qo'lni ko krakka qo yib, samimiy
(ravishda), chin yurakdan), jasorat - sein Herz in die Hand nehmen (dadil bo 'lmoq, o zini
qolga olmog), shodlik - sich (D) die Hinde reiben (xursandchilikdan qo llarini bir-biriga
ishqalamoq).

,Qo‘1“ komponentli frazeologik birliklarda “o‘ng-chap” qarama-qarshiligi ham ajralib turadi
(linker Hand — chap; rechter Hand — o 'ng). V.A.Maslova[4]' ta‘kidlaganidek, bu qarama-
qarshilik har bir odamning yonida yaxshi va yovuz ruhlar borligi haqidagi afsonaga asoslanadi:
bizning yaxshi amallarimizni yozib boradigan farishta o‘ngda, yomon amallarimizni yozib
boradigan farishta esa chapdadir degan ma'no kelib chigadi. Bu frazeologik birliklarda o‘ng qo‘l
jjobiy ma‘noga ega, chap qo‘l esa salbiy ma'noga egadir. j-s rechte Hand sein (o ‘ng qo ‘l bo ‘lish,
asosiy yordamchi bo'Ilmoq) - zwei linke Hinde haben (noshud, no 'noq, epsiz bo'lmogq, ishda
chaqqon bo’lmaslik), ammo nemis tili frazeoligasida boshqa misollar ham qayd etilgan, ularda
norozilik bilan bir qatorda ijobiy ma‘no ham mavjud, masalan, quyidagi frazeologik birlik ikki
semantik komponentga ega etw. mit der linken Hand machen: 1)biror narsani oson bajarmoq,
2)biror narsani o’ynab-o ‘ynab qiynalmasdan pala-partish bajarmogq, zo'rg'a bajarmogq, va

'Macnosa B.A. Jluursokynbsryposorus [ Teker] : y4ue6. mocoOue st cTy/1. BbicIl. yued. 3aBeenuii / B.A.Macosa.
— M.: Akagemus, 2001. — 82 c.
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shuningdek die linke Hand kommt vom Herzen iborasida chap qo'l imo-ishora va salomlashish
uchun xizmat qilganda, umumiy qabul gilingan me‘yordan chetga chiqishi kuzatildi (salomlashish
uchun o‘ng qo‘l berish odat tusiga kirgan) , ammo yurak chap tomonda bo‘lgani uchun aynan chap
go'lga yanada yaqinroqligi sababli samimiy ma’noda ekanligini bildiradi.

,Qo1“ komponentli nemis frazeologik birliklarining o‘ziga xos xususiyatilaridan yana biri bu
antonimik xususiyatining mavjudligidadir: aus erster Hand (birinchi qo‘l, o'zi ko rib bilmoq)
— aus gweiter Hand (o zi orqali emas bevosita birov orqali bilish); die Hand auf der Tasche
halten (yomon bo‘lmoq) — eine milde/offene Hand haben (saxiy bo ‘lmog); mit vollen
Hiinden (pulni kanalga tashlang) — mit leeren Hiinden (bo ‘sh qo ‘llar bilan).

Nemis tilidagi “Qo‘l” somatizmining yana bir xususiyati uning juftlashuvidir, bu G.Kreyndlin
ta’kidlaganidek, ko‘pgina til a’zolarining (ya’ni lingvistik ong bilan o‘zlashtirilgan organlarni)
muhim xossasidir. Organlarning juftlashishi lingvistik hodisadir, ya‘ni bir qancha a’zolar uchun
ularga juft bo‘lib, lisoniy binomlar hosil giladi[5]. Bunday lingvistik binomlar Hand-FuB3 (qo'l-
oyoq)dir. Bunday binomalarning mavjudligi ikki hadli birikmalarning mavjudligi bilan baholanishi
mumkin (Hand und Fuff haben — mustahkam asosga ega bolmoq, kallasi joyida, mantigli
bolmogq; j-m sind die Hinde/Hiinde und Fiiffe gebunden — qo ‘I va oyog ‘ini bog ‘lab goymog,
hech bir ish qgila olmaydigan qilib qo ymoq), shuningdek, funktsiyalarning bir-birini to ‘ldirishi,
tuzilish yoki funktsiyalarning o ‘xshashligi (sich mit Hinden und Fiiflen gegen j-n, etw.
striuben/wehren — qo 'l oyog'i bilan qarshi kurashmoq, qarshilik ko ‘rsatmoq, mit Héinden und
Fiifien reden- umidsizlik bilan gaplashmogq).

Shunday qilib, ,,Qo‘l* komponentiga ega bo‘lgan frazeologik birliklar kognitiv jihatdan tahlil
qilinganda, bu frazeologizmlar biror narsaga, kimgadir egalik qilish, biror narsani yoki kimnidir
ushlash, ega bo‘lgan narsani yo‘qotish yoki egasini o‘zgartirish ya‘ni, boshqasining ixtiyorida
bo'lish, biror ishning bajarilishi, yordam berish, kafolatni ifodalaydigan, shaxsni tavsiflash uchun
xizmat qiladigan, nikoh, hissiy frazeologizmlar ya'ni, ijjobiy vasalbiy his-tuyg‘ularni ifodalaydigan,
bundan tashqari qarama-qarshilik, antonimik va juftlashish xususiyatlarini ifodalashi aniglandi.

Foydalanilgan adabiyotlar

1. KonnoBa M. H. BBejeHne B KOTHUTHUBHYIO JIMHTBHCTUKY: ydeOHOe mo-cobue. Uzm. 2-e,
nepepad. — Kamununrpan: Uzn-so bdVYum. U. Kanra, 2012. — 313 c.

2. T'openos U.H OcHoBel icuxonuHreuctuku. —M.: 1997. -C. 9

3. Uber die Funktionen der Hand ,,im eigentlichen und iibertragenen Sinn“ siehe das Deutsche
Rechtsworterbuch der Heidelberger Akademie der Wissenschaften, Ubersicht zum Stichwort
Hand, Online-Edition. URL: http://drw-www.adw.uni-heidelberg.de/drw/ [15.07.2008].

4. Macnosa B.A. Jluarsokynsryposiorust [Tekct] : yue6. mocobue i CTyI. BBICHI. y4eO.
3aBenennii / B.A.MacaoBa. — M.: Akagemus, 2001. — 82 c.

5. Kpevinmnun I, Jletyunii A. SI3pIkoBasi KOHIENTYyalu3alKs 4acTel Tela B PYCCKOM SI3BIKE
(ma mpumepe twied) [Tekct] / I. Kpeitaymn, A. Jleryuwnii / CokpoBeHHBIE CMBICIBI: ¢O. cTareil B
yecth H.JI. ApytionoBoit / OtB. pen. FO.J[.AmpecsH. — M.: SI3bIKH CIaBSIHCKOM KyJBTYpHI,
2004. - C. 129
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O'QUVCHILAR YOZMA NUTQINI O STIRISHDA AKTNING ROLI

Ro’zimova Shoira Saburovna

Allanazarova Xosiljan Inoyatovna

Xorazm viloyati Urganch tumani

43-sonli maktab Ona tili va adabiyot fan o’qituvchilari
Tel: +998936119472; +998937533585

Annotatsiya: Ushbu maqolada ona tili va adabiyot darslarida o’ quvchi yozma nutqini o stirishda
axborot kommunikatsion texnologiyalarning roli va ahamiyati haqida so'z yuritilgan.
Kalit so’zlar: nutq, AKT, ta'lim, kompyuter, yozma nutq, imlo, matn, til.

XXI asr — axborot texnologiyalari asri. Ushbu davrda axborot texnologiyalariga oid bilimlarga
ega bo'lmay turib zarur ko 'nikma va malakalarni shakllantirib bo'lmaydi. O'quvchilarda zaruriy
bo'lgan bilim va ko'nikmalarga ega bo'lishlari — ularni keyingi hayotga tayyorligining bosh
mezoni hisoblanadi. Bu sharoitda zamonaviy ta'limning maqsad va vazifalari ham o'zgarib
boryapti, an'anaviy ta'lim yondashuvidan bugungi asr yondashuviga, ya'ni shaxsga yo naltirilgan
ta'limga o'tilmoqda, bunday ta'lim yondashuvining asosida o’ quvchi shaxsining to'la rivojlanishi,
tez o zgaruvchan hayotga har tomonlama tayyor bo'lishi, ularning mustaqil ravishda bilim olish
ko'nikmalarini, ijodiy fikrlashini rivojlantirish, ulkan axborot makonida ma’lumotlarni tanqidiy
nuqtai nazardan to'g'ri izlash, tanlab olish, oldida turgan muammolarni nafaqat ko'ra bilish, balki
ularni og’zaki ifodalash va hal eta olish yotadi.

Til juda qadim tarixga ega bo'lib, ijtimoiy jamoa tuzumi davri bilan bog'liq hodisa hisoblanadi.
Mehnat qilish jarayonida kishilarda bir-birlariga nimanidir aytish ehtiyoji tufayli til pydo bo'la
boshlagan. Til juda qadim davrlarda shakllangan va kishilik jamiyati bilan birga rivojlana
boshlagan. Jamiyatsiz til bo'Imaganidek, tilsiz jamiyat ham bo'lmaydi.

Hozirgi kunda yer yuzida 7,5 mlrd dan ortiq aholi 3000 dan ortiq tilda gaplashadi. O zbek tili
XI asrdan boshlab mustaqil til sifatida turkiy tillardan ajralib chiqdi va o' zining taraqqiyot yolini
davom ettirdi. Bunga buyuk ajdodimiz Mahmud Koshg ariyning “Devon-u lugotit turk” asari
sabab bo'ldi.

Tilimiz XV asrda yana bir buyuk bobokalonimiz Alisher Navoiyning sa'y-harakati bilan yuqori
taraqqiyot darajasiga ko tarildi.

O’zbekiston Respublikasining birinchi prezidenti I.A.Karimovning “Yuksak ma'naviyat —
yengilmas kuch” asarida quyidagi fikrlarni o’ qiymiz: ”Jamiki ezgu fazilatlar inson qalbiga, avvalo,
ona allasi, ona tilining betakror jozibasi bilan singadi”.

Ona tili o'qitishning bosh vazifalaridan biri o'quvchilarimizning — o'sib kelayotgan yosh
avlodning og"zaki va yozma nutqlarini yuksak ma'naviyatli shaxs talablari doirasida rivojlantirishni
talab etadi. Bunda AKTning o'rnini inkor etish mumkin emas. Mazkur texnologiyalar
o'quvchilarimizning yozma nutqiy ko'nikma va malakalarini yanada takomillashtirish uchun
beqiyos imkoniyatlar omilidir. Biz bu texnologiyalar vositasida o'quvchilarimizning yozma
nutqdagi nugsonlarni, sheva xatoliklarini, ularning imlodagi chalkashliklarini, uslub bilan bog'liq
notugalliklarini bartaraf etishning qo'shimcha va samarali vositalariga ega bo'lamiz.

Kompyuterdan foydalanilgan darslarning asosini uning xotirasiga kiritilgan materiallar — ya'ni
turli xil matnlar, topshiriglar, mashgqlar, test savollari, boshqotirmalar va jumboqli grammatik
mashqlar tashkil etishi mumkin. Bunday darslar ekrandagi matnni o'qib, matn mazmuni
yuzasidan savol-javobi o'tkazish, kichik ertak yoki hikoyani davom ettirish, matndagi asosiy fikrni
aniqlash, matnning mavzusini topish, topshiriq va mashqlarning talablarini bajarish, berilgan test
savollarining to'g'ri javobini topish, boshqotirma jadvallari kataklarini to'ldirish kabi lisoniy-
nutqly masalalar asosida qurilishi o’quvchilarning mustaqil shug'ullanishga undaydi, tafakkur
malakalarini va yozma nutqini o’stiradi.

Jumladan, quyi sinflarda va 5, 6, 7-sinflarda bayoniy, tasviriy matnlar ustida ishlansa, 8,
9-sinflarda o'quvchilar e’tiborini tavsifiy hamda mulohaza turdagi matnlarga qaratish maqgsadga
muvofiq. O quvchilarga bu matn turlari haqida umumiy tushuncha beriladi, o’ quvchilarni turli xil
matnlar tuzishga o'rgatiladi. Matnlardan namunalar avvaldan kompyuterda tayyorlab qo'yiladi
va o quvchilarga monitor orqali ko'rsatib, o'quvchilar ham tayyor matndan andoza olishlari
mumkinligi aytiladi. Uyda esa mustaqil matn tuzib kelish vazifasi beriladi. Bunday usul orqali
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o'quvchilarning yozma nutq malakalarini o’stirishga biroz bo'lsa-da erishiladi.

Adabiyot darslarida istalgan mumtoz adabiyotimiz namoyandasining asarlarini, xususan lirik
merosini o'rganish jarayonida ko'plab qiyinchiliklarga, muammolarga duch kelamiz. AKT bu
borada biz uchun amalda mutlaqo cheksiz imkoniyatlarni yaratib bermoqda.

Xulosa o'rnida aytish mumkinki, AKT yuqoridagi fikrlarga yaqinlashishning eng zamonaviy
shakl va vositasi sifatida e'tirof etiladi. Eng muhimi u o'qituvchi uchun o'z o quvchisining
faolligini oshirish, mustagqil ishini kengaytirish, ijodiy fikrlashga qo’shimcha imkon berishi bilan
eng muhim vosita vazifasini ado etadi. Shuning uchun ham o’qituvchilarga har bir darsda AKT
dan foydalangan holda dars o’tishlarini tavsiya qilgan bo’lardik.

FOYDALANILGAN ADABIYOTLAR

1. Karimov I. A. Yuksak ma’naviyat yengilmas kuch.

2. K.Qosimova va boshqgalar. Ona tili o’qitish metodikasi.

3. R.Ishmuhammedov, M.Yuldashev Ta’lim va tarbiyada innovatsion pedagogik texnologi-
yalar.

4. M.Koshgariy Devonu lug otit turk.
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LYUSUPOV QOSIQLARINDA OMONIM QOSIMTALARDIN QOLLANILIWI

Tulebaeva Gilzar Paraxatovna

I.Yusupov atindag1 doretiwshilik mektepte qaraqalpaq
tilinen joqar1 kategoriyalit mugallim

telefon1 93 365 29 10

Annotaciya Usi maqalada qaraqalpaq tilindegi omonim qosimtalardin: s6z jasawshi menen
sOz tarlewsh1 qosimtanin, soz tirlewshi menen s6z tirlewshi qosimtanih 1. Yusupov qosiglarinda
sheberlik penen berilgeni haqqinda jazilgan

Tayanish sézler Omonim qosimta, s6z jasawshi qosimta, dorendi sozler, forma jasawshi
qosimta, koplik jalgaw, seplik jalgaw h.t.b.

Qaragqalpaq tilinde qosimtanin sh turi de bir-biri menen, sonday-aq bir qosimtanin ishinde 6z
ara omonim boliw jagdaylar1 da ushirasadi.

Sirtq1 formasi birdey, atqaratugin xizmeti har tarli bolgan qosimtalar omonim qosimtalar dep
ataladi.

1.S6z jasawsh1 menen s6z jasawshi qosimtalar omonim boladi.

Erkektin ko6z jast tamip sargaygan,

Sol gqagazdi aship oqisam mudam-

Bir munl sibirli esitiler magan:

“Tiymen ol kisige, ol jags1 adam...”.

“Song1 xat”

Munli-tubiri mun athqqa /1 kelbetlik jasawshi qosilip dorendi kelbetlik jasalip tur.

Sibirli- sibir eliklewishke /1 qosilip dorendi atliq jasalip kelgen.

2.S6z jasawshi qosimta menen séz tirlewshi qosimta bir-biri omonim boladi.

Senin kokireginde isenim de joq,

Rahat 6z otawin jiynagan endi...

Tusimde hawlirip gashaman tagi,

Aldimda komeski jin shiraq janar.

“Isenim”

Isenim- isen feyilge im _athq jasawshi qosimta jalganip dorendi athq jasalip tur.

Tusimde- fizs (omonim s0z) athqqa im _tartim jalgaw jalganip kelgen, de orin sepligi

3.S0z turlewshi qosimta menen s6z turlewshi qosimta 6z ara omonim bolada.

Misaly, iyelik sepligi menen betlik jalgawi

Aytqgan sézlerindi altinga gaplap,

Tuwisqanlar aytar:” Assalam, Berdaq!”

Merekendi Prezident qutliglap,

Jana awladlardiz ilhami boldin.

“Sahra bulbiline”
4. Seni kunler hdm de mennen qizganar,
Sirtinnan 6sek s6z érmegin shalar,
“Duwa”
Oytkeni sen 6zinnin, Salgan suwretlerine,
Nur juwirtip koézinnen,  Jan beresen tirinde... “Qoltanbalar”
Bunda kiinler so6zinde kun atliqqa -le feyil jasawshi qosimta jalganip, dorendi feyil jasalip tur.
Al, sawretlerine sozinde —ler koplik jalgaw1 bolip, so6z tarlewshi qosimta waziypasin atqarip tur.
5.Men sagan shayir okpeli,
Senin 6zin qalaysan,
Ayamaysan tek meni,
Basqanin barin ayaysan.
Betindi qashan qayirdim,
Kisige tagne etpe dim,
Sonda sagan shayirdin,
Juregi bol deppedim...
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“Shayir ham jarek”

Meni s6zinde —i qosimtasi tabis sepligi yagniy soz turlewshi qosimta, ( tibirdegi n tisip qalgan,
keyinli tasirge ushirap), jiregi sézinde —i tartim jalgaw1 bolip tur.

6.0lar- dinya bazariin erkesi,

Olar aldamaydi, aldanbaydi da,

Bizdegidey gujireytpes ensesin,

“Tonayman” dep gedeydi de, bayd: da.

“Alis Malayziya keshelerinde”

Aldamaydi sézinde —d1 3-bette aniqliq meyil bolip kelgen, al baydi s6zinde —d1 tabis sepligi
bolip kelgen.

7.Ken dinyaga kozin ashqan elimnin,

[Thamisan sen shayirliq tilimnin,

Qaraqalpaqqga qalin kitap oqitgan,

Sen teberik dargayisan bilimnin.

“Sen teberik dargayisan bilimnin”

Elimnin s6zinde —im tartim jalgaw1 bolip tur, bilimnin s6ézinde —im feyilden dorendi atliq jasalip
kelgen.

8.Adamlar bar garni toysa koklegen,

Ashigliq aldinda dize bukpegen,

Omirinde 1shq azabi shekpegen,

Al, men sol azapsiz jasay almadim.

Siz juldizlar menen sdwbet qurgansiz,

Alem tilsimleri oqiy algansiz,

Gumbezi Dawwardan taglimat korgen,

Togi1z murabbiydin biri bolgansiz

Azapsiz s6zinde —s1z qosimtasi atligtan dorendi kelbetlik jasap kelgen, al qurgansiz so6zinde —
s1z qosimtasi betlik jalgaw bolip tur.

Paydalangan adebiyatlar
1. M.Qudaybergenov. “ Qaraqalpaq tilinin morfemikas1” Nokis.” Bilim” 2001-j1l
2. I.Yusupov. “Tanlamali shigarmalar1” III tomlig, III tom Nokis.” Bilim” 2018
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INPUMEHEHUWE NHHOBAIIMOHHbIX TEXHOJ!OFI/IFI HA YPOKAX PYCCKOI'O
A3bIKA B HAYAJIBHOU HIKOJIE

baxponoBa /InabHo3a IllyxparoBua
VYuurens pycckoro Asplka B 27 IMIKOJIax
BobkenTckoro paiiona bByxapckoii obmactu
Tenedon: +998997077835
afruzbrkcom5@gmail.com

AHHoTanus: B 3T0ii cTaThe KpaTKo 00bICHAETCS METOANKA 00yUeHUs, pa3bsCHACTCS yUalluMcs
MITQJIIINX KJIACCOB Ha ypOKaxX pyccKoro s3bika. OO HCMONBb30BAHUN YUUTEIEM WHHOBAIIMOHHBIX
METOJIMK Ha ypoKax. Peub UJeT 0 TOM, YTO MIKOJbHUKY MIIAIINX KJIACCOB MOTYT OBICTPO OBJIa/IETh
PYCCKHUM SI3BIKOM.

KuroueBsble ciioBa: negaror, MeTosl, ypok, pyCCKHM sA3bIK.

C peau OonpuIoro pa3zHooOpa3usi MEeIaroruyecKuX METOJ0B, NMPUEMOB, TEXHOJOTUM, B
nocyeaHee BpeMsi 0COObI MHTEpEC BBI3BIBAIOT MHTEPAKTUBHBIE METOAbI 00yueHus. JTta hopma
OpraHM3aly 3aHATHH HaXOOUTCS B LIEHTPE HCCIIEJOBAHMSA, KaK YUYEHBIX-TIEaroroB, Tak WU
yuuteneil mkosn. Bompocam HHTEpakTHMBHOTO OOy4YEHHsI MOCBSIIEHBI PA0OThl MHOTHX yUYEHBIX
n cneuua-nuctos: C.IO. Kypranosa, B.X. Illeiine, M.B. Knapuna u ap. [{ns ocymectBienus
00y4eHHs C TPUMEHEHHEM WHTEPAKTHBHBIX METOOB IEAAror JODKeH 00J1a1aTh TeJarornueCcKuM
MactepcTBoM. JlomkHa OBITH JOBENEHA O BHICOKOM cTemeHW oOydaromiasi M BOCIHUTATeNbHas
YMENOCTh, OTPaKaoIIasi 0coOyl OTHIIM(OBAH-HOCTh METOJOB M IMPUEMOB, Ojaromaps demy
obecnieunBaeTcs Boicokast 3pdexruBHOCTh Y BII.

UYroObl NPUMEHATh UHTEPAKTUBHbBIE METO/Ibl, YUUTENb JOKEH HAyYUThCsl paboTaTh B perkuMe
TBOPUYECKOTO pa3BHUBaromierocsi ooyuenusi. Ocoenue mpoOIeMHO-IIOUCKOBBIX METOI0B-OCHOBA
OpraHM3ali TBOPYECKO-UCCIIEN0-BAaTEIbCKOW AESITEIbHOCTH y4YalluXcs, a, CJIEAO0BaTeNIbHO, U
OCHOBAa UHTEPAK-TUBHOTO 00yueHus. [Ipy muHTepakTHBHOM 00y4€HNN MPAKTUYECKU BCE ydallUecs
OKa3bIBaIOTCSI BOBJICUEHHBIMU B MpoIlecc Mo3HaHus. [1og MHTepaKTHBHBIM METOJIOM OOyuYeHUs
MMOHUMAIOTCS, «...BCE BUJBI ICATEIBHOCTH, KOTOPbIE TPeOYIOT TBOPUYECKOTO IMOIX0/1a K MaTepraity
1 00eCIeuynBaIOT YCIOBUSA AJIs PACKPBITHS KaXXA0T0 YUeHHKay». [Ipu 3ToM pe3ynbTar, moay4ueHHbIN
CaMOCTOSITENIbHO, UMEET JIJIs1 peOeHKa OOJIbIIYI0 [IEHHOCTh, YeM COOOIIEHHBIN €My YUUTEIEM.

CreKkTp MHTEpAaKTUBHBIX METOAOB Ype3BblYaiHO MMpOK. [1o 1eneBoii opueHTanuu cpeau
HUX MOTYT OBITh BBIICTICHBI: JTUIAKTUUYECKHE, TO3BOJIIONINE CPOPMUPOBATH MO3HABATEIbHEIC,
MPaKTUYECKUE YMEHHUs, OpraHU30BaTh pa3iauu-Hble BHJAbI y4eOHOW  JEeSATEIbHOCTH;
BOCIIUTBHIBAIOIINE, HANPABICHHBIE HA PAa3BUTHE HPABCTBEHHO-3TUYECKHUX, BOJEBBIX U JPYIHX
KauecTB O0y4aeMbIX; KOHTPOJIU-PYIOLINE, OPHEHTUPOBAHHBIE HA peaTU3alMi0 KOHTPOJIHHO
- oueHoyHOM (yHkiMHU. [IpyuMeHeHHe MHTEpaKTUBHBIX METOJOB  OOyuYeHHs MO3BOJISET
pematb MHOrHe mpoOsieMbl: (OPMHPOBATH WHTEPEC K H3ydyaeMOMY IIpEAMETY; pa3BHUBaTh
CaMOCTOSITENIbHOCTD YUYaIIUXCs; 000TaIaTh COUAIBHBINA OMBIT YYAIIUXCS IyTeM MEPEKHUBAHUS
KU3HEHHBIX CUTYaIHii; KOM(OPTHO UyBCTBOBATH CE0s HA 3aHATHUSX; IPOSIBIISITH MHAWBUIYAIBHOCTD
B mpoiiecce. B MeToquke HMHTEPAKTUBHOIO 00ydeHHUs ydaluecs o0ydaroT Ipyr Apyra, yBakaroT
aJbTEPHATUBHOE MHEHUE, MOJCIHUPYIOT DPA3JIUYHBbIE CHUTYallMH, CHOCOOCTBYIOT 030POBICHUIO
MICUXOJIOTUYECKOTO KJIMMara Ha ypoKe, CO3/alT Mo0poxke-jareiabHyto oO0cTaHoBKY. [TomoOHas
METO/IMKA NPUHLIMIUAIBHO MEHSET CXeMy KOMMYHHUKAIMM y4yeOHOro mpouecca. Y4HTelb
BBICTYNAaeT B KayeCTBE OpraHu3aropa mnpouecca oOydeHHs M KOHCyabraHta. OH HM B KOEM
cllydae He JOJDKEH 3aMbIKaTh y4eOHBIM Tporiecc Ha cebe. [TaBHBIME B mporiecce 0oOydeHus
CTaHOBATCS CBSI3U MEXAY YUYEHUKAaMHU, UX B3aUMOJIEUCTBUE U COTPYAHMYECTBO. Pe3ynbrarsl
00y4YeHHs TOCTUTAIOTCSI B3aUMHBIMU YCHIIMSMU YYaCTHUKOB OOy4Y€HUs, ydaluecs MPUHUMAIOT
OTBETCTBEHHOCTb 32 PE3yJbTaThl 00yUEHUS.

CoBpeMeHHbIE y4€OHUKH, MOCOOWS ISl yUWUTENeW MO3BOJSIOT MPU JODKHOM MOATOTOBKE
CTPOMTh YpPOK TaK, YTOOBI pPa3BUBATH y yYaIMXCA MBIIUICHUE, BHUMAaHUE U JPYTU€ BUIIbI
MO3HABATENILHON JEATeNbHOCTH. [IpONyKTHBHBII ypoK JOIDKeH (POpMUpPOBATH HE TOJBKO
DTyOOKHME ¥ TIPOYHBIE TIO3HAHUS, HO M YMEHHS HCITOJIb30BATh UX B PA3IMYHBIX CUTYAIHSIX, anpoOu-
poBaTh OMBIT pelIeHHs MpodieM camocTosTeNnbHO. Hawmnmydiine pesynbTaTbl NMpU peLIeHUH
3TOH MpoONeMbl MOXKHO MOJYYUTh MPH HAJIMYUU aKTUBHOM MO3ULMU YYallUXCA B y4eOHOM
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nporecce. [IpuHIMI aKTMBHOCTH YyYallMXCs B Ipolecce 00yueHHst ObUT U OCTaeTCs OJHUM U3
OCHOBHBIX B AuJaKkTukKe. [loaToMy, mpruMeHeHne HHHOPMAIIMOHHBIX TEXHOIOTUHN B MTPETIOIaBaHUN
PYCCKOTO f3bIKa U JINTEPATYPbI-3TO HE 1aHb MOJIE, @ HEOOXOUMOCTb.

B cBoell neparornyeckoi NpakTUKE 51 UCIIONIB3YHO CIEIYIOIINE UHTEPAKTUBHBIE TEXHOIOTHU.
«IIIar 3a marom»-ucnosab3yercs sl aKTUBU3ALAN ITOJIyYCHHBIX paHEe 3HAHUM. YUEHUKH, 11aras
K JIOCKE, Ha Ka)KJbli IIar Ha3bIBAalOT TEPMHUH, IOHATHE, SIBJICHUE U T. . U3 U3yYEHHOIO paHee
Marepuana. Kaxaplii 1mar conmpoBOXKJIAIOT Ha3BaHHWEM KaKOro-HUOyAb TEPMHMHA U3 IpaBHIIA.
Ha ypoxax yueHuKM BIIOJIHE MOTYT BBIIIArMBaTh, CKJIOHSS CJIOBA I10 NaJi€KaM, Ha3blBasi MMEHa
MEPCOHAXEHW WM aBTOPOB MPOU3BEICHHUH, Opdorpammsl, cioBa mo Teme «Cembsi» U T.A.
«ITocaymarb-croBOpUTHCA-00CYAUTb»-TaHHBI METO/l CIIOCOOCT-BYET aK TUBHOMY YCBOEHHIO
3HAHUM, BOBJIEKAET B IPEAMETHYIO pa0OTy YUEHHUKOB C JIFOOBIMH YPOBHSAMU OATOTOBKHU. Y U€HUKaM
IIpejIaraeTcs MoyMarh U HalMcaTh 3 CJI0Ba, OTHOCSIIUXCS K TEME ypoKa. 3aTeM pedsATa T0KHBI
II0Ka3aTh UX COCELy 10 napre, nocie 3a 1,5 MUHyThI U3 6 cJ10B 0TOOpaTh HEOOXOAUMO 3 U OIIACUTh
ux kinaccy. «JIoBM OIIMOKy»-yduTellb MpeniaraeT yyamumcs HHGPOp-MaIUio, COACPIKALIYIO
HEU3BECTHOE KOJIMYECTBO OIIMOOK. Yuammecs WIIyT OMMOKY TpyNIod WIM WHAWBUIYAJIbHO,
CHOpAT, coBemaroTcs. [Ipuns K onpeneneHHOMY MHEHHIO, TpyTIa BeIOUpaeT crukepa. Crimkep
IIepeAACT pe3yJIbTaThl YUNUTEI0 WIM ONIAIAET 3aJaHUE M PE3yJbTaT €ro PEHICHUs Iepe] BCeM
KJIACCOM.
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HETPAJUIIMOHHBIE ®OPMbI YPOKOB PYCCKOTI'O SI3bIKA B HAUAJIbHOM
HIKOJIE

HcaeBa 3e00 MapaueBHa

YUUTEIh PYCCKOTO SI3bIKA

o01mieo0pa3oBaTeNbHOM mKOIbI Ned
Jlxu33akckoit oonmactu "anmnaapansckoro paiioHa

AHHoTanus: B cTarbe peub UAET 0 MOBBILIEHUH 3()PEKTUBHOCTH ypOKa U O 3a7a4aX yUUTEIs.
Kak oprann3oBaTtb ypoK pycCKOro si3blka UHTepecHbIM? 111 3TOro yunTento HeoOX0AUMO BBOIUTh
B IIPAKTUKY 3aHUMAaTEJIbHbIE Pa3HOBUIHOCTH YPOKOB, CO3/1aBasi HETPAAULIMOHHBIE YPOKHU. Takoin
YPOK BKJIIOYaeT B ceOs MpUEMBI M METOAbI pa3iuyHbIX (HOpM OOyueHUs, yepe3 pas3InyHbIe
(OopMBI KOJUIEKTUBHOM U TpynmnoBoi paboTsl. [IpuBoaATcs mpuMephl, KOTOpPbIE MO3BOJISAT
YUHUTEIIO CIIPABUTCS C YCTAIOCTBIO IeTeH, IOMOYb HACTPOUTH UX HA pabodMil JaJ: ¢ IOMOIIBIO
CJIOBapHOM pabOThl, OTTabIBAHUEM 3aTaJI0K, Pa3IMUHBIX UT'P, IPOBEICHNE KAPTUHHOTO IUKTAHTA,
rpaMMaTHueckux 3crader, oTrajbiBaHue pedycoB U KPOCCBOPIOB, a TakKe 00 MCIOJIb30BaHUU
IpUEMOB B HETPAJUIIMOHHOMN (popMe B Hadasie ypoka.

KuroueBble cioBa: HetpaauimoHHbli ypokK, pa3inyHble BUAbI YpoKa, (hopMma, 3a/1auu ypoKa,
YCBOEHHE, Pa3BUTHE, IPOBEACHUE YPOKa, paOOTHI.

B xontekcre I'OCOCO ocoboe 3HadeHHWE NPHUIAETCS TEXHOJOTHSIM JCSITSILHOCTHOTO
oOyueHusi. B cBsizu ¢ 3TUM B HacTrosiiiee BpeMs BakKHEWIIEH MmpoOieMoil, BOJHYIOIIEH Bcex
MeJIaroroB, SBJISICTCS TOBBIICHHE A((HEKTUBHOCTH ypoKa KaK OCHOBHOHM (hOpMBI OOydeHUS U
BOCHHUTaHU ydamuxcs. [IpuOnu3utensHo 1ecath ThICSd YPOKOB — CTOJIBKO MPUXOAUTCS HA JOJTIO
IIKOJILHUKOB 3a rofibl yu€Onl. 1 ecnu Bce oHM OyAayT MpOBEICHBI B OJHOW U TOH ke (opme, TO
3T0 OyZeT YTOMHUTEIbHO, OHOOOPA3HO U Ui yYEHHKA, U JJIS YUUTENs, a 3HAYUT, YPOKH OyayT
HE pe3yabTaTUBHBI. He mpuHYX1aTh K YYEHHIO, a MpOOY>KAAaTh WHTEPEC, TATY MOCTOSHHOMY
MOJTYYSHUIO 3HAHUH — BOT 33/1a4a YUHUTENS. YPOK — 3TO HE TOJIBKO «OCHOBHAs (hopMa OpTraHU3aIIH
y4eOHOTO TPOIIeCcCay, HO U MECTO BCTPEUH C TMYHOCTHIO YUeHHKA. BeTpeua HaYMHACTCS € TEPBBIX
JHel pebeHKa B IIKoJIe, Ha ypoke. UeMm sipue, yBiekareabHee U yoequTeIbHee OHa TPOUCXOAUT, TEM
yCHelIHee U paJloCTHee UIET AalibHelee oopa3oBanue. YToObI 3Ta BCTpeya COCTOSIACh, YTOOBI
JUYHBIE HHTEPECHI YUUTEJNS U IeTeH COLUINCH B TTO3HAHUH HOBOT'O, HA/10 MPUCTAIBHO BIVISIETHCS
B KQX/IyI0 KJIETOUKY YPOKa. 3/1eCh BasKe€H KaXKIbIii MOMEHT, KaXKast IeTallb.

HayuuTps Hepycckoro peGeHKa TOBOPUTH MO-PYCCKH, YUTATh KHUTH, JTIOOUTH PYCCKHUI SI3BIK-
HEJIETKOE JIeJI0, Hy>KHa OoJibias J000Bb K podeccun, 3HaHUE JIETCKOU TICUXOJIOTHH, TEPIICHHE.

Ho Bcerna BonHyeT oauH U TOT e Bompoc - Kak e caenarb ypok pycCKOro si3blka HHTepec-
HbIM?

MHuoroo6pasue MONCKOB €€ PelIeHUs] HaXOAUT CBOE OTpakeHHE KakK B MPUBJICYCHHUH SPKOTO,
HEOOBIYHOTO AMJAKTHUECKOTO MarepHaja (BbI3bIBAIOIIEIO HHTEPEC K €ro COAEPIKAHUIO), TaK U B
WCTIOJIb30BaHNH HECTAHAAPTHBIX 3aJaHMi (BBI3BIBAIONIMX MHTEpPEC caMHMHU (opmamu paboThI).
BornbInyio poiik B 3TOM UTparOT HECTaHJAPTHBIE (POPMBI TPOBEICHUS YPOKOB.

[TockonbKy TpaIWIIMOHHBIE CIIOCOOBI OOyUYeHHsI HE BCETJa B COCTOSHHM OOECIIeUUTh yCBOE-
HUE MaTepuaa BCEMH yYalllUMUCS, BO3HUKAET HEOOXOAUMOCTh YMEJIOW OpraHu3aluu yueOHOU
JeSITEIbHOCTH Ha ypokax. UToObl co3narh yciaoBus Aisi pOpMHUPOBAHUS ITOM JesTENbHOCTH, He-
00X01MMO C(OPMHUPOBATH MO3HABATEIbHYIO0 MOTHUBALIUIO, PA3BUTHE HHTEpeca, NOOYKICHHUE UX K
PUOOPETEHUIO 3HAHMM, a Ui 3TOTO YYUTEII0 HEOOXOAMMO BBOAUTH B MPAKTUKY PAaOOTHI IIKOJ
3aHUMaTeNbHbIe Pa3HOBHIHOCTH YPOKOB, CO3/IaBasi HETPAJUIIMOHHbBIE YPOKUA. HeTpaauiunoHHbIH
YPOK — 3TO UMITPOBH3AIIHS BO BpeMsl yUeOHOTO 3aHSATHS, UMEIOIIasi HETPAAUIIUOHHYIO CTPYKTYDY.
Taxoil ypok BKiItoyaeT B ce0si IpUeMbl U METO/Ibl Pa3IMYHBIX (OpM OOyUEeHHS.

Nmenno HectanmaptHble (OpMBbI MPOBEICHHS YPOKOB MOBBIIIAIOT [MO3HABATEIBHYIO AKTHB-
HOCTh YYalllUXCsl, U COCOOCTBYET MOAJIEPKaHUIO0 CTa0MIBHOTO MHTEpeca K yueOHoil paboTte, a
TaKXe JTy4lIeMy YCBOCHHIO TPOrpaMMHOT0 Marepuaia. OCHOBHBIE 3aJ]a4M KaX/10T0 ypoKa, B TOM
qHcie U HECTaHJApTHOTO, B KOHTeKcTe BBeAeHUs ['OC HavanbHOro 0o0IIero o0pa3oBaHUs - 3TO
OOIIEKyIBTYPHOE Pa3BUTHE; TMYHOCTHOE PA3BUTHUE; PA3BUTHE MIO3HABATEIBHBIX MOTHBOB, HHUIIH-
aTUBBI M MTHTEPECOB 00yYaromuxcs; GOpMUPOBAHNE YMEHUS YUUTHCS; pa3BUTHE KOMMYHUKATHB-
HOU KOMIIETEHTHOCTH.
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HetpaauunoHHble ypOKH B Ha4aJIbHOM IIIKOJIE TIO - MPEKHEMY 3aHUMAIOT 3HAYUTEIBHOE MECTO.
3TO CBS3aHO C BO3PACTHBIMU OCOOEHHOCTSIMHU MJIQ/IIINX IIKOJIBHUKOB, UTPOBOI OCHOBOM JTaHHBIX
YPOKOB, OPHUTHHAILHOCTBIO WX TpoBeaeHHs. [Ipu mpoBeaeHNN OTKPBITBIX YPOKOB JaHHas opma
BCETJIa SIBJISIETCSI BBIMTPBIIIHOM, TaK KaK B HEW IPEICTaBJIECHbI HE TOJIbKO UI'POBBIE MOMEHTHI,
OpUTHHAJIbHAS TI0jaya MaTepuara, 3aHITOCTh YJallluXcs He TOJIBKO MPH IMOATOTOBKE YPOKOB, HO U
IpU MPOBEACHUN CAMHUX YPOKOB 4Yepe3 pa3iuyHble (OpPMbl KOJJIEKTUBHOM U IPYNIOBOIM paboTHI.
Tem He MeHee, BbIOMpas JaHHBIN BUJT YPOKOB, HEOOXOIUMO TOMHUTD:

- HETPaAMIIUOHHBIE YPOKH SIBJISIFOTCS TOJIBKO OJTHUM U3 BUJIOB YPOKOB, IOATOMY UX IPOBEJCHHUE
BO3MOKHO HE 4acTo.

- HE BCErJa CoAepkKaHHE MaTepuajoB TEM MOXET ObITh MPEICTABICHO B HETPAIULMOHHOMN
dbopwme.

- JaHHbIE YPOKH TPeOYIOT MpeaBapUTEIbHON MOATOTOBKU KaK CO CTOPOHBI YUHUTENs, TaK U CO
CTOPOHBI YYaluXcsl, TO3TOMY BO3MOKHOCTH UX MPOBEIEHUS HECKOIBKO OTPAaHUYCHBI.

- BCe cozieprKaHKe yueOHOro Marepuraa He MOXKeT ObITh IPEACTABICHO Yepe3 HeTPaAULIUOHHBIE
(bopMmBI.

BesyciioBHO, HETpaJUIIMOHHOE MTOCTPOCHNE YpOKa TpeOyeT OONBIINX 3aTpaT BpeMEHH, CHIT U T.
1. K coxxanenuto, MIMEHHO BpPEMEHHU U HE XBaTaeT IIPU MOJrOTOBKE K YPOKY, Ja U HE KaXKJIbli ypOK
JIOJDKEH OBITh MOCTPOEH B BUE UIrpbl. JleTH MOMKHBI OT/AaBaTh cebe OTYET B TOM, YTO B IIIKOJIE
HE TOJIBKO UTPAIOT, HO U 3aHMMAIOTCS Cepbe3HbIMU AenaMu. EcTh mMacca crmocoOoB, KOTOpbIE
MO3BOJISIIOT YUUTENI0 3aUHTEPECOBATh AETEH, MOATOTOBUTh UX K M3YYEHHIO HOBOTO MarepHaa.
Henaps13unBO MepekItounTh BHUMaHUE peOeHKa ¢ OHOTO BUJA JESTEIbHOCTH Ha APYTOil.

[IpuBeny HECKOIBKO IPUMEPOB, KOTOPBIE TO3BOJIAT YUUTEIIO CIIPABUTHCS C YCTAJIOCThIO ACTEH,
IIOMOYb HACTPOUTh UX Ha paboumii Jaa:

1.Ha ypokax pycckoro si3pika OOJbIIOE BHUMaHHE YIEISETCs croeaphoit padome. Eciu
MocTapaThCsi Pa3HOOOpa3uTh MPUEMBbl MPOBEACHHS CII./pad., TO y neredd He OymeT ociabeBarhb
UHTEpeC K TOMY JTaly ypoKa, 1a U TOTOBUTHCSA JOMa K CIIOBapHOil paboTe, Ha MO B3MIIA, Y HUX
OyneT OOMbIIIe KeIaHus.

A) yuuTens YyUTaeT 3arajKy, a ydanmecs UX OTraipiBatoT. OTrajkaMu siBISIOTCS CJIOBapHbIC
CJIOBA, KOTOpBIE JI€TH 3allMCBIBAIOT B TETPajb, IOAYEPKUBAs HENpoOBepsieMble OyKBBI, CTaBs
yaapeHue.

b) y3Hare mpeamer mo omucaHHUIO. YYHUTeNIb JAaeT ONUCAaHWE, JIeTH HAa3bIBAlOT IpPEIMET -
CJIOBApHOE CJIOBO, 3aMHCHIBAIOT €TO.

B) urpa «3axpoit popTouKy». YUUTENIb MOKa3bIBAET KAPTOUKH C OTKPHIBAIOIIMMHUCS (POpPTOUKaMU
(OykBBI, KOTOpbIE HAJ0 3allOMHUTb, BBIPE3aHbl MU OTOTHYTHI Ha MPOTHBOIOJIOKHYIO CTOPOHY).
VYuyarmuecs roBopsT, Kakylo OyKBY Ha/J0 BCTaBUTh U TOrna (POPTOUKA «3aKPHIBACTCS» U HYKHAS
OykBa cTaBUTCs Ha cBoe Mecto [10].

I') kapTUHHBI AMKTAHT. YYHUTENb MOKa3bIBA€T KAPTHUHKU C H300pak€HUEM MPEIMETOB-
CJIOBapHBIX CJIOB. MOXKHO X CTPYIIIUPOBATH IO TeMaM (OBOILH, (PPYKTHI, IIKOJIA. .. ) DTOT TUKTAHT
MOYKHO MPOBOAUTSH IO - PA3HOMY: KaK KOMMEHTHPOBAHHOE IMUCHhMO, KaK CaMOCTOSATEIbHYIO padoTy,
KaK TUKTAHT - MOTYAHKY. ..

J1) otranarb peOychl, KpOCCBOPABI, COCTaBIEHHBIE YUUTEIEM U3 CIOBAapHBIX CIIOB, OTTa/1aTh,
3ammcarh CJIoBa, MOAYEPKHYTH OphorpaMmy.

E) pasnuunble BUIBI UTP: «COPBU I'pUOOK, 5I0J0KO, SATOAKY, LIBETOK». Ha oOparHO#l cTOpoHe
MIPEeIMETOB HAIIMCAHBI CJIOBAPHBIE CJIOBA C MPOIYIICHHBIMU OPPOrpaMMaMHU.

) wurpa «paznereBmmecs Imapbl». Ha 1gocke Ha mucaHbl ClIOBa € MPOMYLICHHBIMU
opdorpammamu, a crpaBa 3a YepTOM HAXOASTCS PAa3HOIBETHBIC LIAPHI C HAMMMCAHHBIMHU Ha HHUX
OykBaMHM. Yualluecs BBIXOJAT K JIOCKe, HaXOAAT HYKHBIH 11ap M MPUKPEIUIAIOT €ro K CIOBY.

3) rpammarudeckas dctadeTa ¢ IeMeHTaMu copeBHOBaHUs. Ha mocke B 3 cTonOuKa BBIMMCAHBI
CJIOBa C MPONYUICHHBIMH OpdorpaMMamu. Ydamuecs: IeiiaTcs Ha 3 KOMaHbI, MO CHUTHAIY
OTHOBPEMEHHO BBIXOJIST K JOCKE U BCTABJIAIOT B CJIOBO MPOIYIIEHHYIO opdorpammy. Bemrpeisaer
TOT PsiJI, KOTOPBIN OBICTpee CIIpaBIIsIeTCs C 3aJaHUEM, CIEJIaB IIPU 3TOM HaMEHBIIIee KOJINYECTBO
OILINOOK.

2.bonbiioe 3HaUYeHHWE B OpraHU3allid ypoka uMmeeT ero Hauano. OCOOEHHO eciu YpOK He
1 ¥ 1eTM HEMHOTO yCTajH, BaXHO HACTPOMUTh UX Ha pabouuil ynaj. MIMEHHO IS 3TOrO MOXHO
MCIIOJIBb30BaTh MIPHUEM Havaja ypoKa B HeTPaJUIMOHHOM (opme.

- Jleny Bpewmsi, IOTEXE yac.
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[Ipouuraiite MOH pacckas

Ha nocke HamucaH TekcT.

- TeTpaap ¢ HAKJIOHOM TOJIOXKY,

Pyuky npaBuibHO IepiKy.

Csny npsiMmo, HE COTHYCb,

3a paboTy 51 BO3bMYCB!

- IIpoBeps, Apy*xoOK,

T'oToB 51 THI Ha4YaTH ypok?

Bce 11b Ha MecTe, BCe JIb B IIOPSIKE,

Kumxka, pyuka u Tetpajaka?

[Iposepunu? Canurecs!

C ycepauem Tpyaurecs!

- Xoueurb CO MHOW HAayYUThCA NMUCATH!

HyXHO MeHsI HayuuTbCsl 1€pKaTh.

Ouenb X0uy s ¢ TOOOH MONPYKUTHCS

C nepBoro cioBa, ¢ NepBOi CTPaHUIIbI.

- BykBbI euaTHbIE — OUEHb AKKypaTHbIE,

BykBbI 17151 TMcbMa s MIUILY cama.

OdeHb Becello MUILIETCS pydKa,

BykBbI nepxkar apyr apyra 3a py4xu!

VYPOK pyCCKOTO sI3bIKa HE SIBJIAETCS JIOOMMBIM y JIeTel, Kak B HadaJbHBIX KjaccaxX, Tak U B
CpEIHEM 3BEHE LIKOJIbI. Kak 0TOMTH OT OJTHOTUITHOW CTPYKTYPBI ypPOKa, IPEOI0JIETH CTEPEOTUITHOCTD
B 00yuyeHUM, clielarh ypOK HMHTEPECHBIM M PaJOCTHBIM? DTH BONPOCH! BOJHYIOT Yy4yuTeNel
Bcerga. Ha mMeroguueckoM 0ObeMHEHUHN YUYUTEI HauyalbHBIX KJIACCOB M3Y4YalOT METOIUYECKUE
PEKOMEHJallMHU TI0 IPOBEICHHUIO HETPAJUIIMOHHON (POPMBI yPOKOB.

Kaxxnplii y4nTenb IUIAHUPYET, CTPOUT CBOW YPOK B COOTBETCTBHM CO CBOUM OIIBITOM,
HacTpoeHrneM HeTpaauioHHsle GOpMbI TOMOTAIOT MPEOA0JIEBATh TPYAHOCTH 00YyUSHHS S3bIKY.
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TEACHING SPEAKING IN EFL CLASSES THROUGH TASK BASED APPROACH

Akbarova Ravzaxon Abdullaxayevna,
an English teacher of Namangan State
University Tel: +998 93 4014556

Annotation: This article is about developing students’ ability to speak English through task
based approach. Task-based speaking activities have attracted considerable attention of many
researchers in teaching and learning speaking skills. The current study is aimed at investigating the
effects of Task-based speaking activities.

Key words: role play, Task-based language teaching, oral communication

Speaking is one way to express ourselves when communicate. Most of students fail when they
perform speaking skill. They faced problems in expressing themselves using in accurate, fluent and
even simple sentences. Task based learning is an approach that need the completion of meaningful
tasks. Task Based Learning focuses on the use of language for genuine in communication. Based
on the problem mention above, it’s very necessary to use proper teaching technique. Task
based learning is one of solution to fulfill demands as before mentioned particularly in
providing optimal circumstance for EFL students to improve their speaking skill. According to
Nunan , task-based language teaching (TBLT) is a “needs-based approach to content selection”
!(p. 1). TBLT strengthens the application of authentic texts in learning and focuses on the learner’s
own personal experiences in classroom learning; TBLT promotes the use of the target language in
real-life situations to learn effective communication. It also combines classroom language learning
with the practical uses outside the classroom. TBLT “provides a non-threatening way of engaging
beginner learners in meaning-centered activity” *(Ellis, 2003, p. 37).

Task based learning is a learner-centered approach; it has primary focus on the task completion,
uses analytical approach and specifies learners’ real-life communication needs. During task-based
learning, students solve tasks that are relevant and interesting to them. In order to solve the task,
they need to use the target language they’re learning to communicate with their peers. They use
authentic language instead of answering grammar or vocabulary questions about the language. The
3 basic stages of task-based learning: A lesson planned within this framework consists of three
phases: pre-task, task cycle and language focus. What does pre-Task stage of TBL include? The
pre-task phase of a TBL lesson is the moment when the teacher sets the task, contextualizes the
topic of the lesson, raises students’ interest and prepares learners to perform the task. What does
task cycle of TBL include? Task cycle: In the task cycle the teacher sets up a communication task
which learners are encouraged to do using the language means they already have at their disposal
and then to improve that language, under teacher guidance, while planning their reports of the task.
What does language focus of TBL include? Language focus: The last phase in the framework is
language focus. During this phase students have a closer look at the language structures which have
naturally turned up during the task cycle. By this phase they have already grasped the meaning
of the new language and they need to focus on form. What are the activities that can be used in
task-based language teaching approach? If you need some more ideas for how to do TBL with your
students, here are just a few ideas:

*  Making a phone call to make a reservation, or complain about something.

*  Write an email in English for work.

*  Visiting the doctor.

*  Gathering information to make a poster or advertisement.

*  Make a short movie.

*  Plan aroad trip

Classroom tasks involve learners in producing utterances without manipulation because
the task is designed to mobilize learners’ grammatical knowledge to express their opinions rather
than to complete grammatical exercises. Learners are encouraged to use a range of unpredicted
language structures to promote language learning. The role of a teacher in task-based approach:

" Nunan, D. (2004). Task-based language teaching. New York: Cambridge university press.
2 Ellis, R., (2003). Task-based language learning and teaching. Oxford: Oxford University Press.
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from a task-based perspective, teachers are expected to use meaningful tasks for assessment
purposes, primarily evaluate whether students have performed the task to criterion. Advantages
for Task-Based Learning:

*  Student interaction is ‘built in’ to the lesson, as they need to communicate to complete the
task.

*  Students’ communication skills improve.

*  Students’ confidence can improve, as tasks can mimic real life.

*  Students’ motivation can improve due to the same reason.

The goal of the language teacher is try to develop pedagogical tasks that are as close to real-
world tasks as possible, thus creating activities that are meaningful and relevant to students. One
clear purpose of choosing TBL is to increase learner activity. TBL is concerned with learner and
not teacher activity, and it relies on the teacher to produce and supply different tasks which will
give the learner the opportunity to experiment spontaneously, individually and originally with the
foreign language. The first step toward teaching students to speak a language well is understanding
proficiency. Great language teachers comprehend proficiency levels and teach their students
about them. Once proficiency is the central focus in the classroom, grammar no longer reigns --
communication does.

In conclusion, I can say that, I try to plan as many communication situations as possible in
the lesson and encourage students to try to participate in them. In order for students to speak
English as much as possible, the language should become the main means of communication in the
classroom. According to the communicative teaching methodology, in order to achieve the optimal
duration of the teacher’s and students’ speech, work should be carried out regularly in pairs and
groups. Role play is an important technique in teaching speaking. Learners can get motivated
and become more confident because this activity is carried out in a secure environment'. Role
play is perceived by the learner as a rehearsal for real life and therefore as relevant to his aims
in learning the language. In role-play task, students are assigned particular roles that represent
different people according to the assigned situation. Role play gives learners the opportunity to
be involved in various social contexts and have a variety of social roles. Therefore, the language
practiced through role-play is easily transferable to real-life situations. I apply my knowledge of
English speaking education into practice. I attempt to use task-oriented role play approach to help
my students improve their oral communication, which allows me, also as a teacher candidate to
connect the theory to practice.
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Games provide language teachers with many advantages when they are used in classroom.
One of these advantages is that learners are motivated to learn the language when they are in a
game. The games provide opportunities to talk informally and to think creatively.
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English, as an international language, plays an increasingly crucial role in daily life in the
world. The reason is that the significance of English is recognized by more and more people
who learn the English language as their second language. Therefore, in many countries, English
as L2 (ESL) has been taught to children since their early age. Teaching adjectives is a very
important subject in English language education. It is obvious that one of the important problems
existing in the methodology of teaching foreign languages is the problem of organizing training
using a game technique. Using technology and digital media to add to the overall learning
experience, playing adjective games help students “attain a certain level of fluency and mobility
within the English language. Adjectives are content words that describe the properties of people,
things or phenomena. Also, as Beare has clarified, the adjective describes how the thing is; it is
usually applied to describe nouns in the sentence . The adjective is one word class in English .
Therefore, it is necessary to find an effective way to facilitate the teaching of English adjectives
as L2. It’s important for ESL students to become familiar with the different types of adjectives.
The use of various game techniques in the classroom also contributes to the formation of a
friendly team in the classroom, since each student in the game has the opportunity to look at
himself and his comrades from the outside.

Adjectives in English, however, like everything else, are best studied in the game. Today
we are talking about wonderful games that will not require much effort, but will bring a lot of
benefits. The reason for the currently increased interest in various kinds of games is, first of
all, a departure from traditional forms and methods of teaching. The game activates the desire
of children to contact each other and the teacher, creates conditions for equality in speech
partnership, destroys the traditional barrier between teacher and student. The game stimulates
and significantly increases the motivation for the successful implementation of educational
activities. The desire to win makes students take the learning process more seriously. These
games can help you diversify your lessons. Study them — and you will not have to spend time
preparing, you will always have an interesting game in reserve.

Activity 1.”Comparison Cards 1. (Worksheet “Comparison Cards”)

Prepare work cards. Divide the class of students into groups. Cut the Worksheet “Comparison
Cards” into small cards and distribute these small cards (one set) to each group of guys. Each
student in the group pulls out a card and makes a comparative sentence using the nouns and
adjectives presented in the card.

Example: My legs (short) Your legs. Student sentence: My legs are shorter than your legs.
Another student in the group works as a verifier and decides whether the sentence is logically
and grammatically correct. Thus, students take turns pulling out cards, making suggestions and
working as inspectors. The players count how many correct sentences came out in their group.
The team that scored the most points wins.

Activity 2. “Comparison Cards 2”. Divide the group of guys into pairs. Pick up a few small
pictures (for example, pictures of animals). Give each pair of students two or more pictures.
Each pair of players makes suggestions by comparing these pictures. Example : A bear is shorter
than a giraffe. When everyone has finished their work, pairs of players show their pictures
and read out their suggestions. You can ask if the other players agree with the variants of the
compiled proposals.

Activity 3.”Compliment Game”. Prepare 3 — 5 cm cards with adjectives written on them
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(on one side). Each student receives a card and a piece of paper. The guys should write on the
opposite side of the card the excellent form of this adjective.

E x am p 1 e : attractive delightful modern terrific; beautiful funny nice unique bright happy
pleasant wonderful; comfortable interesting pretty; cute large small. Students should imagine
that they are rich aristocrats at a party. They should be formal and very polite and compliment
everyone they meet. They approach the guests and show their adjective presented on the card.
Every guest who is approached should complement this person using the adjective provided.

E x am p | e: Student A’s card: beautiful. Student B’s compliment: You are wearing the
most beautiful dress in the room. If a student says a compliment using the correct form of the
adjective, then the first student with a card signs his sheet. When the allotted time is over, the
number of signatures on the sheet is counted. The student with the most signatures wins.

Activity 4. “Compare them”. Prepare pictures of animals. Divide the group of students into
pairs. Give each pair of players two pictures. Write a few adjectives on the board. Example:
bad short tasty; beautiful long small; good young big; nice old sweet; funny interesting wild;
clever new. Students working in pairs should compare the animals depicted in the pictures and
write down as many suggestions for comparison as possible.

Activity 5. “Close in meaning”. To consolidate the concepts of the adjective, replenish the
vocabulary of students with synonyms. 3 teams of 6 people play. There are 3 columns of adjectives
written on the board. The task of each player is to pick up an adjective with a different root that
is close in meaning to one word and write it down on the right, for example, caring - attentive,
cloudy - rainy, etc. The team that will cope with the task faster and make fewer mistakes wins.

Activity 6. “Opposite in meaning”. To consolidate the concepts of the adjective, replenish
the vocabulary of students with antonyms. 3 teams of 6 people play. There are 3 columns of
adjectives written on the board. The task of each player is to pick up an adjective with a different
root opposite in meaning to one word and write it down on the right, for example, strong — weak.
The class checks the work of the teams and identifies the winners.

Material for the game: White — (black), clean (dirty), long (short), sad (merry), day (night)
and in winter (summer), soft (hard), light (dark), hot (cold), a new (old) , healthy (sick).

Activity 7. Find the synonyms to the adjectives:

Well-known-; Unusual-; Clever-; Loyal-; Amazing

To sum up, educational games are effective because often students don’t even realize they’re
learning while playing. Many are also versatile and can be tweaked or repurposed to use for
other subject areas. Through games like these you can create a fun learning environment for your
students that’ll help them pick up the difference between adjectives and other kinds of words in
no time. Children and adults alike will be happier to learn when they are having fun: that is why
adjective games for kids are a really effective way to teach adjectives in the classroom. Students
will develop a stronger vocabulary when learning is a fun process and they can frequently use
their newly learned adjectives.
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Modern information technologies based on telecommunications and multimedia are the basis
of changes in education area. Development is an integral part of any human activity. A person is
constantly growing by accumulating experience, improving ways, methods of action, expanding
his mental abilities.

The same process is applicable to any human activity, including teaching. At different stages
of its development, the society imposed several new standards and labor requirements. This
necessitated the development of the education system.

People who work in both state and business system should constantly improve their

skills in order to withstand competition in the labor market, since the competitiveness of a
modern specialist is determined not only by his high qualifications in the professional sphere, but
also by his readiness to solve professional tasks.

The transition from natural communication in the traditional form of education, to virtual
communication in ICT determines the characteristics of modern education. Multimedia is a set
of technical and software tools that enable a person to communicate with the computer using the
natural environment: audio, video, graphics, texts, animation, and more.

Training specialists in the field of communications through the multimedia tools has the
following advantages:

a) The materials are taught deeper and they are more accessible;

b) Communication is closer accepting the areas of education:

c¢) Achieving time-savings as a result of curriculum downtime;

g) The gained knowledge will be kept in memory for a long time.

On the basis of the recommended multimedia tools students can find the information

they need from a computerized information bank and exchange their experiences with others on
an e-network basis. This ensures that learners can communicate well with others, and encourage
their knowledge by this kind of training.

As well as, Innovative multimedia teaching tools affect the quality and methodology of teaching,
allowing us to expand the practical component of the lesson, as well as qualitatively improve the
perception of theoretical information. The use of multimedia technology in the educational process
directly affects the cognitive activity of trainees. Thanks to multimedia technologies, educational
materials became more visible and interesting.

The use of multimedia presentations allows us to use not only listening, but also visual
memorization. Also, the use of animated effects in presentations helps to focus the attention of
students and diversify the visual range, thus the associative visual memory will be involved. In
addition, a multimedia presentation prepared by the teacher in advance significantly saves study
time.

Multimediaintegratespowerfuldistributededucationalresources; they canprovideanenvironment
for the formation and indicator of key competencies, which primarily include informational and
communicative. Multimedia technologies open fundamentally new methodological approaches in
the education system.

Thus, the use of information and communication technologies in teaching FL

allows:

- provide a positive motivation for learning;

- conduct lessons on a high aesthetic and emotional level (music, animation);

- increase the amount of work performed in the lesson by 1.5-2 times; - improve the

control of knowledge;

- rationally organize the learning process, improve the effectiveness of the lesson;
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Annotation: Content and Language Integrated Learning (CLIL) is an approach where students
learn a subject and a second language at the same time. A science course, for example, can be
taught to students in English and they will not only learn about science, but they will also gain
relevant vocabulary and language skills.
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Today, when we can talk about globalization, the demand for learning foreign languages is
increasing. A foreign language is an important tool that opens up new horizons of professional
training, access to a wider range of knowledge, the opportunity to communicate and exchange
opinions with colleagues from different countries. The process of teaching foreign languages
in non-linguistic universities primarily reflects the history and process of changing approaches
and priorities to teaching English in search of the most effective and acceptable scientific and
methodological activities. However, this process of teaching English in higher education
institutions should be considered in the broad context of what is happening on the world stage
in general and in the field of vocational education in particular, since the need for modernization
and improvement is due to the need to adapt the higher education system to the socio-economic
needs of society. In the modern world, English language proficiency is increasingly acquiring
the character of a universal professional competence. The goals of a non-linguistic university
should not include teaching the basic level of a foreign language. This task must be solved at the
stage of school preparation, which is why continuity and consistency in the reform of general and
vocational education are so important. Despite all these problems, non-linguistic universities are
looking for ways to teach a foreign language and a professional foreign language as effectively as
possible with a minimum number of hours allocated to this discipline and a low level of language
proficiency by school graduates. Also, an important role is played by insufficient motivation of
students to master a foreign language.

One of the tools that is used to obtain competencies in the areas mentioned above is CLIL. As
Mackenzie states, CLIL produces life-long learners and students are sent out with real-world skills
and enhanced motivation and self-confidence. CLIL is a competence-based approach to learning,
the essence of which is the parallel study of a subject area and a foreign language. The idea of CLIL
is well expressed by the following phrase: “using language to learn, learning to use language”. In
addition to studying the subject area and a foreign language, CLIL encourages the use of programs
that contribute to the formation of skills and abilities in the field of interpersonal communication,
intercultural communication and intercultural understanding. The author of the term is the Finnish
researcher D. Marsh, who proposed it in 1994. Later, he developed and described in 2001, the
technique, the essence of which you can pass in the following way: CLIL considering learning a
foreign language as a tool for learning other subjects, such by the way, forming the student need
to study, allowing him to rethink and develop their skills in communication, including in their
native language. The use of a foreign language in CLIL education depends on the set educational
objectives and goals. The goal of CLIL is not to teach the entire curriculum in a foreign language,
but to make a meaningful choice of topics and modules compatible with CLIL. CLIL is a general
term that combines a number of approaches used in various educational contexts. As the main
source of materials for CLIL classes, it is usually recommended to use textbooks on the subject
being studied that were created for native speakers of the target language. Through interactive
techniques, it was possible to develop analytical, critical and practical thinking of students to a
greater extent, to teach a collective form of creativity, to familiarize them more closely with the
branch of industrial activity. Furthermore, the CLIL teachers should think about their learners
first. They should consider them as individuals with specific needs, interests and learning styles.
In practice they should run their lessons as student-centered lessons. They should set tasks, for
example, a joint project, when students can collaborate with each other, share knowledge of the
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real world, but also exploit each other s language potential. Moreover, the given tasks should be
stimulating (critical) thinking skills. Such an approach to learning definitely makes students more
responsible for their learning outcomes. CLIL can enhance learners’ motivation and overcome
the main shortcoming of communicative language teaching by proving a meaningful context for
authentic communication around relevant and cognitively challenging content. CLIL proposers
claim that it not only increases linguistic proficiency, but that it also enhances content knowledge,
cognitive skills and creativity in learners of all abilities and not just top end.

In conclusion, we can say that a CLIL lesson is not a language lesson, neither is it a subject
lesson transmitted in a foreign language. In fact, it is a lesson where language is used as a medium
to broaden one horizons of knowledge. Students use language to learn about the world around
them. It is the topic or task that is a driving force. Nevertheless, one must admit that if a student
wants to express his/ her ideas on the topic or task clearly and persuasively, s/he has to use the right
language. That means that students unconsciously but naturally master a foreign (target) language
so as to be able to speak effectively.
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AHHOTAINIUSA. Makona y30eKk THIUAA yapailiura MJICOHACTUK OMPITHKIAPHUHT TaCHU(UTA
Oarunianra 0ynuo, yH/a, 1acTaBBal, IJICOHA3M TyIITyHUacHura arpoduinya n30XJ1ap KeJITUPUIITaH.
By TyuryHUYaHUHT 3TUMOJIOTHSICUTa TYXTalull OuiaH OMp Katopha, MIeoHa3M XOAUCACH XaKuaa
AQHTHK JIaBp TWILIYHOCTApU TOMOHUJAH KEATHPWITaH Typirua Kapauuiap xam yimoly MakoiaaaH
xoi onraH. UlyHHWHIIEK, TYpKUHIIYHOC OJMMIIAPHHUHT IUIEOHa3MIap ycTtuaa onubd Ooprax
W3JaHUIUIApU, 0ab3u YpHUHIIap/Aa dca yIapHUHI OMp-Oupura Kapama-kapim Oynran ¢ukpnapu
XaM Kaig 9TiO yTuiraH.

I11eoHna3m (10H. IJIEOHACMOC-OPTUKYAINK ) — OUpP XUJT €K CHHOHUMUK H(O/1a BOCUTAITAPUHUHT
(TrIT OUPIIMKITAPUHUHT ) CEMAaHTHK )KMXAaTAaH TaKpOp XoJaa Kyutanuiy. [5,278] YMymaHn onranja,
IJIEOHA3M MabJIyM OUp TyrajulaHTaH HyTK €KW MaTHIa Ma3MyH KUXaT/AaH aifHaH Oup TylIyH4YaH!
n(}oaIoBYM TUJ Ba HYTK OMPIUKIAPUHUHT TaKPOp KYITAaHUITUIHP.

“IlneoHasM” aramacu TapuXura Ha3ap Tanuiaiinuran Oyncak, Oy TEpMHUH aHTHK JaBp
THWINTYHOCTUTUAAH KHpUO KenraH. YmOy JaBp HaMOSHIAIapW IUIEOHAa3Mra Typiauda 0axo
Oepumirad. Keuntunuan, [lonar, Jluomen miueoHa3Mra CTHIMCTUK KaMUYMIIUK chdatuaa HyTKIa
OpTHKYA CY3JapHUHT KYJUTaHWIIH Je0 KapamraH. byHra kapama-kapmu Tap3aa JunoHucuit
lNanukapnacckuii Oy makiara HyTKHU cy3nap OuiaH OoiuTyBuM Xxoauca cudaruaa TabKHUIJIAIIN
Oapobapuia, OPTUKYATUK MaBKYMJIMTHHH XaM WHKOp STMaiiau. AMMO YHUHT (ukpuda, Oup
Kapariia OpTUKYaIeK TYIOJITaH cy31ap HyTKKa aHUKJIUK, Kyd, pUTMUKIUK Ba Tadoc Oarumuiaim
[2,107].

Tunmrynoc onmumiapaad U.b.Tony6 Ba A.bonran6aesnap rjeoHa3m xoaucacura Oup ToMoHIama
éumamanunap. M.b.Tony0 «Cy3mapHu aHUKIANl ydyH KYJUIAHWIIWA IHapT OyaMaraH cysmnap
meoHasM ae6 aramaam», — aebd uzoxjyaca, A.bonran6aeB, akCMHYA, «IUIEOHACTUK KYJUTAHHIII
ne6 myHaai OupuKManapHH aTail Kepakku, KalCuKu Oupukma Tapkubugaru Oynakiap Y3uHUHT
acocuil Ma’HOCHHHU & KOTMaiiau, Oanku Oup OYJaKHUHI Ma’HOCH MKKUHYM OuUp OYIaKHUHT
Ma’HOCHHH TYJIJIUpaad Ba Kydatupaam»,[3,5] — ned ta’kuanaiiam. [lemak, amabuériapna
Ma3Kyp XO[uca XaKuaari KapalulapHUHT Oup-Oupura 3uiTuru Ky3aTuiazm.

[[lyan amoxupa KaWa OSTHII KEpPAaKKH, KYMUWIMK XOJUIapAa IUIEOHA3M Ba TAaBTOJOTHS
Oup xuin xoauca cudparnaa Kapanaad. TUIIYHOCIHK/IA YJIapHUHT Yerapacu Macajach Xall
kwmmHMarad. M.Pusen Ba A.M.bymyiinap ¢ukpuda, IpuHCHUT )KUXATAaH KYITYWIMK TICOHACTHK
KOHCTPYKTCHsIIap OWiIaH TaBToJIOTU3MIIap opacuaa (apk & k.

Atipum unmapaa Oy xoaucanapHu ¢apkianra xapakar KWIMHAO, «TaBTONOTUS — OUp XU
y3akmapaaH Xxocun Oynran cy3 Ompukmacu. [IneoHasm 3ca CHHOHUM cy3map Takpopw» Kabu
TacHU(IaHaIu.

AlipuM unulapia sca Xap HMKKajacu XaMm TaBrojorusi cudaruia Kapaiaad. by Xakna
B.M.KoponkoB Kyihumarnya €3anu: «TaBTonorusi» Ba «IUICOHA3M» TEPMUHJIAPU aMalueéTaa
Ky XxoJutapAa Ayonetnap cudaruna Kymutanagu. busHuHrya, yinap opacunaru (apk mIyHIaKH,
TaBTOJIOTUSl OPTHKYAIMKIAPHUHT OapuacuHU ¥3 wuura kampal onaad (KMHC TYIIYHYacH),
IUIEOHA3M 3Ca JIEKCUK OMPIIMKIAPHUHT «OPTHUKYa» KYJUTAHUIIUIa aCOCIaHaAN (Typ TYyIIyHYACH)».
bynra kapama-kapmm Tap3ga H.MaxkamoB ¥3 TaAKHUKOTHAA IIeOHa3Mra Kyiuaarmda 0axo
Oepaau: “...MJEOHA3M TaBTOJOTHUS XOAMCACUTa KaparaHja KEHIpoK TYIIyHYa, s HM IJI€OHa3MJa
Takpop (M30BITOYHOCTH) KyJaHaérran hopma (cy3, addukc, cy3 OMpUKMacH) TaMOMaH OPTUKYA
oYUM €KUM KaHAAIup CTHIMCTUK (PyHKCUS OaskapuIlld MyMKHH. TaBTOJIOTHS XaM IJIEOHACTHK
KYJUTAaHUIIHUHT Oup Typu OYnuO, Takpop KyijaaHa€TraH TWI OUpIMTH OpPTHKYa Oyjca Ba xeu
KaHnai ¢yHkcus OaxxapMaca, y TaBTOJOTHK KYJUIAHUII XHcOoOnIaHaau. Xap KaHaall TaBTOJIOTHK
KYJUIaHUIIIa TUIGOHA3MHHM Ky3aTHII MYMKHH, JIGKHH Xap KaHAal TUIGOHACTHK KYJUIaHHUIIA
TaBTOJIOTUS MaBXKy/l OynaBepmaiinu. lllyHnait skaH, niaeoHa3M KUHC TYUTYHYACH, TABTOJIOTHS 3ca
Typ TyllyH4acu cudatuaa Kapanumu kepak.” [12,19]

Taprosorust sca maxira TasHagurad xoauca OYinO, KOHTEKCTAa SKKOJI KYPUHHO TypyBUU

Nexadpn | 2021 7-Kuem TomkeHT
70



@g «“V3BEKMCTOH OJIUMJIAPH BA EIIJIAPUHUHT WHHOBAIIMOH
o8° WJIMMIA-AMAJIVI TAJIKUKOTJIAPH”

HIAKJUTAPHUHT Takpop Kenumuaup. OpTHUKYAIMKHU HAMOEH KWIIYBUM XOAMcalapiaH OYIMHUII
“TaBroyorus - (Tpek. TayToc —aiHaH yma + Joroc-cy3) Oup Ma3MyHHH OoIIKa cy3 EKu cy3map
OwsiaH TakpopaH opTukua udomanani, cy3HU opTukya unuratuir aemakaup| 1,86]. Macanan, ean
2anupmok, €3yeuu €30u ea x.K. boikaua Kkunul aiTranza, ieoHa3M Ba TaBTOJIOTHS THII Ba HYTK
(hapkianuaa HaMOEH OVITYBYM XOAUCATAPIHD.

TunuryHocIMKAa OPTUKYAIUK aTaMacy UKKH TalkKuHra sra: 1. MarHaa xed KaHjail ceMaHTHK
IOK OJIMara, si’HU Oupop Bazuga OGaxapmaraH Tui Oupnurd. OpTUKYAIMKHUHT Oy KYpPHUHUIIH
TaBTOJIOTHUS XOIMCACUIA SIKKOJI HAMOEH OYmaan.

2. Anabwmii me’épra HucOaran onuHUO, mapmim udonanaHagy, 1’ HA MaBKyJl CEeMaHTUKAHUHT
TYypau THJI OWpIIMKIApHIa TakpoOpjlaHUO, OpTHKYa Ma’Hora srajnuk Kuiauimu. OpTukda 1e0
XycoOmaHran Ma’Ho (akynTaTuB €KM TaBTOJOTHK XapakTepiaa Oyimaii, mMa’lyM KOHHOTAaTUB,
SMOTHB Ma’HO udomanamra xociaaHran Oymamu. by ypuHma sca mIcoHa3MIAPHUHT MOXHUSATH
sSHaJa OMJAMHIAIIAIU JecaK, sSHrIumMaivMu3. OpTUKYaIuK, OUpUHYUAAH, TUJ OMpIHKIapuaa
JOUMUH y3ura XociauK cudaruaa, MKKMHYUIAH, YCIyOuil OpTHKYAIMK cU(aTHAa TYLUTYyHUIIAIH.
TunmyHocnukaa HyTK O0CKUYMIa TaKpopiaaHa&Tral OMPIUKIAPHUHT TypH (KYIIumua, cy3, ra)
ra Kapab MIeoHa3MHUHT Kyiuaaru Typiapu axparunanu: 1. Jlekcuk miueonasmiap. 2. CeMaHTHK
meonasmiuap. 3. Adbduxcan mneonazmnap. 4. Jlekcuk-apdukcan miueonazmiap. 5. CHHTaKTHK
meoHasmiaap. MabiayMku, ¥30ek Tiim xyaa 0o Twi. bup Tymynyanu udonanam yayH YHiIa0
MaBHOJIONI CcY3iapaaH (oHgamaHUuIl MYMKHH. AMMO CY3JIApHUHT acjl MOXHMSTHHH TYIIyHMan
TypuO KyJam HyTKAa ycyOuil xaronapra onub kenanu. XyIau Iy XylocaHu Hadakart cy3napra,
0anku Kymnmya, cy3 OupruKMacH Ba rar KaOu THII OUpIUKIapura HucoaTaH KyJulaliiMU3 MyMKHH.
Masmynan Gutra ymymmii TynryH4aHu uQopanalijuran OUPIMKIAPHUHT OUpra KyJUIaHWIIN
HATM)KAacuAa TUICOHA3MIIAp fo3ara Keiaad. Y30eK THIUAArd IUICOHACTHK OMPIMKIAPHU TaXJIUII
KWJIMII Kapa€HU LIYHU KYpPCATAUKHU, YIApHUHI aKCapusAT KUCMHU TapkuOuia y3namma cyziap
MaBxKyJ OupukManapaup. byHra acocuii cabab yetnan Kupub KeyraH cy3JIapHUHT aCll MOXUSTHHH,
TyO0 Ma3MyHWHH OwiMai TypuO Kymurammaup. Kymaman: — atMocdepa xaBocu OMpHUKMacuaa
XaBOCH C¥3M opTuKuya. UyHKM armocdepa CY3MHHUHI Y3MJaH XaBO MabHOCH AaHIVIAILIMIIAIM.
“Atmocdepa (toHOHYA aTMOC- OyF Ba cepa-KoOHK, I1ap) — ep MmapuHu ypad onraH Ba y Ouinan
Oupra aiimaHaaurad xaBo koouru” [7];

— O0yw eakancua MUconuaa Oy Cy3uHU Kysutamra Xoxar € K. “Bakancus (JloTuH4a BaaH —
0y11) — Myaccacaaaru Oy, srajulaHMaraH JaBo3uM, YKyB optuaaru oym ypun’ [5,436];

— emakxyu 1udep OVUPUKMACH XaM IJICOHA3MHUHT SKKOJI HAMYHACUIUP. 3€po, JIUJEP — MHITIH34Ya
Jeanep-eTakuu, Oounummk, paxodap[5,497] mMabHONApWHU aHIIATap 9KaH, TaKpOp paBHILJA sSHA
€TaK4yM CY3WHU KYJUIallra Ha X0Kat?

— unk npemepa — ( ppaHcysua npemype- OUpUHYM) CIIEKTAKI, DCTpasia, CUPK TOMOIIAJIapH,
SIHTH KHHOUIM (TeneduaM)HUHT OUpHHYN 00p OMMaBHii HAMONUIN KWIMHUIIN[6].

— oupunuu deorwm — (dhpancysua — OupuHuM Kagam) 1) Oupop-Oup coxama OupuHYM MapTa
YUKW (MacajiaH, apTUCTHUHT CaXHaJ1a WIK OOp YUMKHILN); 2) [IIaXMaT, [anika YUHHUHT 1acTIa0Ku
IOPUIIJIAPUHHM 3 UUUTa OJyBUM OonuiaHFud 6ockuuu[5,585].

Kypunub typubnuku, npemepa Ba oebrom Oupiaukiapy Ouinan oupra wik, 1acTiadku, OupuHIN
KabM cy3mapHHU KYJUlall MasMyHHH TakpOpHH XOCHJ KMIMO, HYTKIa YCIyOMH XaTOHU BYXKYyIra
KEITUPALIH.

—maxghuitrcocyconpukmacuiarunMaxduii-y3rara, oeroHara O IHPUIMANTUTaH, OOIITKATapAaH
cup TyTwiagurad; xygus, smupus.[5,560]. Kocyc — Mabiaym Oup paonusTHU SIIUPHUH, CUPIU
paBuIlia aMajra OolKPYBYH MIAXC XUCcOOIaHap 9KaH, yHra sHa Maxduii cudatianiiHy UIUTaTUII
HI1apT 9Mac;

— ymymxanx peghependymu — (J0THHYA pedepeHIyM- OWIAMPWINIIN Kepak OyiraH) —
yMyMXaJIK O0BO3 Oepuin &M OwiaH KOHYHJap KaOyn KWIMII Ba JIABJIAT aXaMUSATHIAa MOJIUK
9HT MyXUM MacaialapHu Xal Kuiauil mmakid. [5,380] Pegepenoym cY3uHUHT TyO MOXUSATHIA
YMyMXaJIK MyXOKaMacu OpKaJld Xajl KWIMHMILIM 3apyp OyiraH Macaja aHDIallwiranu ca®adnu
KalTa KyJUlall OPTUKYAIMKHU F03ara KeJITHPAJIH;

— uyku unmepep — (hpaHc. UHTEPUEYP-UYKH) MEBMOPIUKIa OWHO Ba MHIIOOT (Typap KOM,
YKaMoaT Ba CAHOAT)JIApHUHT Oaauuii Oe3aTHiITaH Ba KUXO3JIAHTaH WYKapu Kucmu [5,218]. Huxu
CY3MHU siHa KalTa KYJulall OpTUKYA, YyHKH TAIKH UHTepep OYamanu;

— Kywiumya 6onyc — (IoTHHYA OOHYC-SIXIIIM, MapXaMaTiid) COTYBYM Ba Xapuaop ypracuia
aJI0X¥/1a KeJINITYB KM COTUIII HIAPTHOMACUTIa aCOCaH COTYBYM TOMOHUaH Xapuaopra oepuiiagurad

Nexadpn | 2021 7-Kuem TourkeHT
71



«“Y3BEKMCTOH OJIMMJIAPH BA EIIIIAPUHUHT WHHOBAIIMOH >
WJIMHA-AMAJIAN TAJKUKOTJIAPA” %

eHT'MJUIMK; OJlaT/a TYJIaHaJuTraH Maollra KymuMmya MyKo(OT; HapXHHUHT YCHUIIM MyHOcadaru
OWIaH acoCH UII XaKura KyIruMua KYITWITH XaK; TOBAPHUHT cH(aTd yIyH KyIIumMaa MykoQoT
[5,312].

Cemanap TakpopH HaTHKacK/1a 103ara KeJiraH OpTUKYaJIMKKa CEMaHTUK OPTUKYAJIMK IedniIaiu,
OyHIa TypiH CYy3 TypKymylapura KHPyBYM Xamja Oup-Oupu OwiaH Ma3MyHUH MyHocabarma
OymyBuM cy3nap cuHbU TypKyMmJapapo JEKCHK MaiIOHHHM TalIKWi 3Tagd Ba TaKpop cemanap
y3apo TobOenuk MyHocabatuaa Oupukaau. CeManapHMHI Oup apXucema acocuja Ma3MyHHH
MalJOHHU XOCWJI KHJIWIIM HATHKachJa apXMCEMaHUWHT XyCYyCHUW CeMallapu peajulallTHpUIaIn
Ba KOHKPETIAITHPWIAAM, TaHJIAHTaH ceMajap Takpopuia (GUKpHU Ta KHUJUIall, OYpTTUpHIL,
HMOTCHOHAII-DKCIIPECCUBIIHNK Ky3aTuiaan. MacanaH, 6a’3aH Iaxc OTH OJIUIaH YHUHT OCITUCUHH
AHIVIaTYBYM C¥3 Kelaau, OUiI’akc OT TypKyYMUAAru cy3/la YHUHT OelIrucu aHuk Oymaau:

Katicu kynu tiuznab xemou oup myticaguo 4oi.

Yon nekceMacHHHUHI JIEHOTAaTHB CeMallapy KyWujarwiap: “maxc”’, “Kapuiuk Oeiarucura
srajuk’”’, “‘cou-COKOIU OKapran”, “éumm karra” kaOu. Myiicaghuo 4on KOHCTPYKTCUSICUHUHT MKKaa
KOMIIOHEHTH/IA XaM CEMAaHTHK MaiI0H “Kapmiuk’ 0ynub, Oy ypuHaa 4oi apxucema, i’ Hi yMyMHH
cema caHaiaau. MasKyp CeMaHTHK MaiJoH won apxucemacu arpoduaa Oup Heda ceMallapHU
Ooupnamtupanu. Kyiinnaru cemanap 4ojl apXMCEMacUHUHT XyCycuil cemanapu 0yiaub, yciyOuit
dapkka sragup: “myinicadun’, “kexca”, “rabappyk”’, “MyHKwIIaran”, “Hyponui” kabu. [loetuk
MaTHJIa apxucemara aTpuOyTHB OMpPUKKAH XyCyCHil ceMajap CEMaHTHK OPTHUKYAIMK MaBKeHja
O0ynu0, Ma3MyHHU peaiamitupanu. Mowcookop myticagpuo 4on OupukyBuga “HucOaTaH Kapu’,
Kekca Yo OUPUKYBUA “‘aHda Kapu’’, MyHKUIA2aH 4o OUPUKYBUIA 3ca “XKyaa Kapu”’, HYPOHULL 4Ol
OUpHKYBHA “HYPIIH Yexpa’, mabappyk 4on OUpUKYBUAA “FOAT XypMaTiIn~ ceMajapuHH CyOeKTUB
MyHocabatna Ta’kuiad kypcarrad. bynna apxucemara arpuOyTuB OMpPUKKAH XyCyCcUd cemanap
CEMaHTUK OPTUKYAJIUK MaBKeua oynamau. [4,15]

[Ineonasmnapuu TacHudIap 3KaHMHU3, YIapHU TY3WIUIIMra Kypa KyHuzaru rypyxJjapra
akpaTcak, Makcaara MmyBohuk O¥yiaau:

— Ty0 Y371 KOMIOHEHT/Iap/IaH TallIKWII TONTaH IICOHA3MIIAD: nacmed mywuul, YuH XaKuKam,
Kapu 4oJl, waxcau MeH Ba X.K.;

— sicama CY3JIM KOMITOHEHTJIap/iaH TALIKWII TOITaH IJIEOHAa3MIIap: 6enyi coea, emakyu auoep,
MY31U aticoepe, Kypeazma SKCHOHAmMU, YUK i#cacao...;

— OpTHKYa KOMIIOHEHTIH: (espan(bowka ucmanean oiu) ouu, bew mMune (bowka ucmaneau
Kutimam) cym nyi.

Tun gouMo yTa aHUKIMKKA WHTUIIAP dKaH, YHAA OPTUKYATIUKHUHT 03ara KeJlu Ta0uuiaup.
OpTuK4amuKiIap 3ca KynuH4ya yciayouid Bazuda yuyH xuszmar kuiaau. Ilieonactuk Gupnukiap
TUJIHUHT XWIMAa-XWUIATH, KEHI KaMPOBJIWIWTH, IIYHUHTACK, YyTa HO3UMK MAabHO KHppasapura
STAJIMTUHY YPTaHWII YUyH Ky/la KU3UK OYiraH Tuia Oupiukiapuaup. byHu rokopuaa Taxjiuiaa
KeJITHPHUIITaH MHUCOJUIAP OPKAJIM XaM SIKKOJ KYPHUITUMHU3 MYMKHH.
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AHHOTanus. HyTKHUHI MHTEHIMOHAJ acCIEeKTH YCTHJA W3JIAHHUIUIAP MYPOXaaT, MYJIOKOT
TaMOWMJUIAPY Ba ITUKETU TYFPUCUAATU NMOCTYIATIAPHA TAaXJIMJI THUIL 3apyPHUITHHU XaM TaK030
stau. by Oopana TaakuMKoTiaap camapacu YiaapoK, MYITOKOTHM TAIIKWJI ATULIHMHI Ba YHUHT
KOHTEKCTIa TAabCUPUHM TABMUHIAIIHUHT SHIHUJAH-SHIH, aBBaj (aHra MabiyM OyiMaras
MaHTHUKHH ycysiapu pyéora ynka Oonuiam.

KamuT cy3aap. Komnonent, ¢ppazeonorusm, comatuka, MHTEHIIMOHAI (hPa3eosIoru3M, JIeKceMa,
OMpHKMa, OCTYIAT.

MabiiyMKH X03Upru ¥30eK TUINAa Ppa3eonoru3miIap NKKM KOMIIOHEHTIUAAH YH KOMIOHEHTIIN
Ba YHIAH 3ME]] KOMIOHEHTIN OYnuimyd MyMkuH'. [anra TeHr OyaraH ¢paseonorusmiap acocaH
Ky KOMIOHEHTAM OYynaau. MacanaH, “ky3 onaimupmox” unmenyuonan Qpazeoaoru3smMu
WKKH KOMIIOHEHTIIH OYiica, “Ky3u mypm 6yamoK” yd KOMIOHEHTIUAUD. “Kowt Kyaman 0eo Ky3
yuKapmox” ppazeonoru3mMu sca oer KOMIoHeHTIUANp. Mucosiapaad KYpUHa UKW, HHTEHIIMOHAT
(bpazeosorn3MIIaApHA TAIIKKUII STTaH KOMIIOHSHTIIAP TYPIH X CY¥3 TYpKyMJIapUTa TeTUILTHIND.
byHnna mycTtakui cy3 TypKymjapHiaH Talulkapy, €pAaMuu cy3 TypKyMIIapu XaM HIITHPOK 3Talu.
Macanan, ymoly ¢ppa3eoJoru3MHUHT KOMIIOHEHTIApHU KyHUJaru cy3 TypKyMiapura TeTUILTUAND:
“Oup yK bunan uKkKu KyEHHu HUWLOH2A YPMOK, ” — COH-OT-00FJIOBYHM-COH-OT-0T-(PEBI.

VY36ex Trnuaa Gpa3zeoqoru3MIAPHUHT KYIU WHCOHHHMHT Xa€TH, TYpMyII Tap3u, (paonusaru,
KUCMOHMI XoJjaTu OwnaH OOFiaMK paBumia spartwirad. LIyHWHr yuyH Xam ¥30ek TwiH
(bpaszeosoru3miIapi TapkuOMIa COMATHK JIeKCeMayiap acocuil ypuHHHU srajuiaian’. Comatuk
KOMITOHEHT/Iap Gpa3eosioruk OUpiIuKiIap TapkuOuaa KOHCTAHT (Y3rapMac) KOMIIOHEHT cudaruia
UILITHPOK 3TN Ba TYpiu oOpasnap/a makuianaan’. MeToHuMusE Wy OWiiaH KY4upuIil, aCOCaH,
COMaTHK (Ppa3eosoru3MIApPHIHT CEMAHTUKACUHU IAKIUIAHTUPUIIIA UINTHPOK 3Tanu. Kylinmgaru
MHCOJIJIa UHTEHIIMOHA Ta0uarra sra COMaTUK KOMITOHEHTIU (pa3eosioru3M KaTHamran: Bakm
VH Oew Oakuxa xam YH mypm. Yuune mywnuxkka oopuwea oézu mopmmaémeanou. bynune
uxkuma cababu 6op. bupunuuoan, onacu «Aneu tiurnu 6us ounran bupea Kymacamy, 0ed MuUH4IUK
oepmaiiou. Ukkunuuoan, Onusanune cy3cu3 MUCKUH KAPAWAAPU, VETUHUHE EMCUpad mypuuiiapuHu
Kypub ropaeu 33unaou.(Adaymiaes A., 132)

«Oé&ru TopTMacIuK» nbopacu OUp MIIHU KWIMOKYH, OUp >koira 6opmokuu 0yi1u0, nadraran
OyHra XOXHUIIHUHT CYHUO KOJUIIINTa HUCOATaH UIILJIATUIIA I Ba (haKaT caaOuil OXaHTHU TaIluian®,
NuTennmonan nbopanap opacuia SHT Ky KyJUIaHWIaIUTalIapIad Oupummp.

ByHIa METOHUMHS-CHHEK/I0Xa THUIHIA MabHO Kyuuimn 103 Oepamu. UyHku Oy xojaraa
0JlaM TaHa ab30JIAPUHUHT KUCMJIApU HOMJIApH IIaXCHUHT Y3Ura HucOaTaH

MabHOAA KYyNiaHa Oomuiaiau. JleMak, KHCMHUHT HOMHU OyTyHHH Hdomanmamr yuyyH Xu3mar
kunaau. Macanas, «0oIny COMaTHK JieKkcemMacu (hpa3zeooru3Miap TapkuOua maxcra xoc oyiaran
XyCYCUSTIIApHH, YJIAPHUHT XapakTepuHU, y OwinaH OOFIHMK xofucanapHu udonmanainu. by
(paszeonoru3miIapiaru MaxkJJIaHTaH MabHO HMIAXCHUHT (DakaT TaHa ab30CHUra TeTHIUIA OYiIMai, y
6I/IJ'IUaH OOFJIHK XOMCaIapHU aHTIaTaIr’.

VY30ek TWIMHUHT (pa3eooruk OOMIMIuaa K)’3 COMaTUK JIEKCEMAacH UILITUPOKU/IA IIaKJIJIaHTaH
ubopanap COHUHHMHT KYIUTUTH Ba XHJIMA-XWUIMTH OWIaH axpanud Typamu’. ANUTHIN 5KOW3KH,
yJAQpHUHT KaTTa KUCM HMHTEHIMOHAN Tabuartra sra. XycycaH, y30€K TUIMHHHT (pa3eoOTHK
JyFaTHa MasKyp JeKceMa acocuia MAaKIaHTHpHiIran 59 Ta ¢pas3eonorusM Kaia STHITaH
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(Bapnantiapucus). Jlekun Oy dverapa smac, 4yHKH THiga OMp Karop MHIMBHIYyal-Myailtdg
(bpazeosoruzmiap xam MaBxyaku, yiaap « Y TUJI»napaa y3 udonacunu ronmaran'. Ky3 coMaTu3Mu
(bebn nexcemacu Onnan OUPUKNO, MKKH KOMIOHEHTIH Qeb Ppa3eooru3MIIAPHHN XOCHIT KUIIAIH.
bynna «xy3» nexcemacu TY¥pu MabHONA, (ebsl KOMIOHEHT 3ca KyuMa MabHOAA KYJIaHUO,
(pazeonoruk MabHO to3ara keiaaau. Opazeosoruk MabHO 3Ca «KY3» JIEKCEMAaCUMHUHT MaHTUKUN
acocura Kypuiaran Oymaau. bynpmaii Oupukmanap SpkUH OMpUKMa Tap3ga HILIaTHIMAiIu.
Viap MabHO IIAKIIAHUITHUHT CIOHTAaH TypUra Kypa MakmiaHagu. Mucomnap: Ywanoa ozacu
Myxammao Hlapughnune Scku Hosxamoan Kaumub KeauwuHy Ky3u mypm 0yauo Kymuo ymupean
Otixonnownua anva assan 6ounad Kyiuean mana 0y 2a3anunu oxupuea kaoap oumou...( Ucmoun
A.,145);

bup mapagoan mobopa kexcaiiub bopaémear onacu, Ky3aapu uyauza HUZOPOH yeiu, KacaiaHo
aénu, ukKunuu mapagoa oynénapea armawmupmac myxaboamu ea baxopu...( Aooynnaes A., 123),

Cauouii ky3napunu xamma o4ou, Kapuucuoa2u 3apxajl pamMKaiu KammaxkoH MOulouHaza
MUKUIOU: OUHA KY3Uued, He2aoup, HUXoamod yupouau, xyod Kyn 00amiap op3y Kuji2aH, Ky3
mukkau oup Hapca 6yniu6 kypunou.( Kaxxop A.Capo6,253)

«K¥3u 1ypT OYymubd KyTMOK» mOOpacw MyaisiH MCTaK OOBEKTHHU WHTH3OPIUK Ba 3yp YMHI
OWwIaH KyTHINTa HWIIOpa KWwiaad, OYpTTupuil MabHocuaa KymnaHwitaau. ly xwuxarman omnub
Kapalica, FOKOpH/ia KenTUpwiran 1 Ba 2 - Mucoap/ia KyJulaHWITaH noopajap MyalsiH 1apaxana
MabHOAOUIIND. 2-MHUCOJIJIa KOHTEKCTJa OMPO3 KaThbUATCU3 yMHU UPOJACH MAaBXKY/. 3-MUCOIAru
«KY3 THKMOK» HOOpacH MabJIyM OMp HCTaK 00BEKTH TOMOH KaThHii MHTHIIUIITHA OUJIAUPAIH B YIIOY
BA3MAT/a MabHOIONI OMPIMK OMJIaH YIOIINO KeIHMIIN Xadap Ma3MyHUHHMHI MHTEHCHBJIAIIUILINTA
acoc OynraH.
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TEACHING ENGLISH BY USING SONGS

Azizova Lola Abdusaminovna,
an English teacher, Namangan region,
Kasansay district, school Ne 20 Tel: +998 91 3437841

Annotation: In this article, we will share not only recommendations on how to learn the
language from songs, but also the English songs themselves for easy mastering. Do not hesitate
and sing along, because learning English by songs is not only easy, but also fun.

Keywords: teaching, songs, remember, role, communication, vocabulary,using

A significant role in the development of students’ communicative competence, as is known, is
occupied by language skills, on which the level of formation of speech activity directly depends.
Songs in English lessons bring to the learning process not only a moment of creativity. Songs
in English lessons are used not only when teaching children, but also when teaching adults,
especially when it comes to learning a language from scratch. E.K. Karpichenkova formulated the
methodological advantages of songs in learning a foreign language:

- songs as one of the types of speech communication is a means of stronger assimilation and
expansion of the lexical stock, because it includes new words and expressions.

- in the songs, the already familiar vocabulary is found in a new contextual environment, which
helps to activate it.

- proper names, geographical names, realities of the country of the language being studied,
poetic words are often found in songs.

- this contributes to the development of students’ feelings of language, knowledge of its stylistic
features;

- grammatical constructions are better assimilated and activated in songs.

Songs can be used as a valuable teaching and learning tool. Using songs can help learners
improve their listening skills and pronunciation; they can also be useful for teaching vocabulary
and sentence structures. Probably the greatest benefit to using songs in the classroom is that they
are enjoyable.The song material can be used at any stage of the lesson, but it is necessary to follow
a certain sequence of working with it in the lesson. Of course, for adults, not game songs are
selected in order to defuse the situation, but with the maximum semantic load. Songs in English
lessons as a way to train perception by ear. In English, the pronunciation of words is very different
from the spelling - there are quite a lot of letter combinations that are read quite differently from
how they are written. Using songs in the learning process allows you to train not only hearing, but
also perception. At first, familiar words are recognized, then the meaning of the whole song.

: It’s no secret that reading, translating
with a dictionary and listening to English
speech are different things. Students will
have to learn to hear and understand
English. Songs in English are the best way
to contribute to the process of assimilation
of the acquired knowledge. When teaching
children, songs allow you to pause, defuse
the situation, give the child a rest and
concentrate again, and then when teaching
adults, song material is used more as a way
to train the perception of English speech
by ear.
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fly fly.fly

the butterfly

in the meadow

1s flying high

in the garden

is flying low

fly fly.fly

the butterfly

G.A.Chesnovitskaya, for example, believes that the methodology of teaching kids a foreign
language is based on four types of work: play, movement, music and visibility. Lyrics combined
with rhythm and music are easier to remember, increase motivation to learn and create a favorable
classroom environment

Songs in which vocabulary is learned
through movements, for example, —If
you are happy, -Head and shoulders,
etc., help to master vocabulary better,
learn commands, work out any lexical
g topic. The words of this song are as

| simple as possible, it is not difficult
to work with such materials, selecting
them beforehand, according to the
thematic orientation. I use songs in
lessons at the stage of consolidating the
material, when we have already studied
a new lexical or grammatical topic, and with the help of songs I want to work out this topic with
the student. I have a few songs that we definitely listen to with students. Songs used for learning,
you can share and present on the following topics: alphabet, numbers, colors, weather, animals, my
family and I, body parts, toys, weather, food, character, profession, rules of the road movement,
music and art, fairy tales and complexity of these topics on the middle and older stages of learning.
From my experience, | can say that I can hear a song hundreds of times, but not understand
all the words from it. But at some point, an epiphany comes, and you begin to hear previously
indistinguishable words. And then, like a child, you rejoice in this small, but still victory! So the
songs are motivating.

Thus, children can depict any actions, dance and sing, draw and make crafts, play different
games, repeating after the teacher, learn the language and culture of the country of the language
being studied in full without much explanation and difficulty.

Based on all of the above, it can be concluded that the use of song material in foreign language
lessons is the most modern, effective and versatile way to study not only the phonetic aspect of
a foreign language, but also the linguistic, cultural, general communicative and moral aspects of
both the native language and a foreign one. I will conclude that the songs are a great educational
material, but you need to choose them wisely.

References:

1. Kurniarti, Dwi. 2017. The Effectiveness Of Song Lyrics To Teach Student’s Vocabulary.

2. Millington, Neil T. Using Songs Effectively to Teach English to Young Learners.

3. Putri, Adhe Lelyana Kisworo. 2015. The Use Of Song Lyrics For Teaching Vocabulary.
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INGLIZ TILI DARSLARIDA ILG‘OR PEDAGOGIK TEXNOLOGIYALARDAN
FOYDALANISH

Hakimova Muxlisa Bahodirovna
Navoiy viloyati Qiziltepa tumani
15-umumiy o‘rta ta’lim maktabi
ingliz tili fani o‘qituvchisi

Annotatsiya: Ushbu maqolada ingliz tili darslarida ilg‘or pedagogik texnologiyalardan
foydalanish haqgida to‘xtalib o‘tilgan.
Kalit so‘zlar: Pedagogik texnologiya, “Ilg’or pedagog”, “Ijodkor o’qituvchi”...
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Pedagogik texnologiya bosqichma-bosqich qo’lga kiritilar ekan, uning bosqichlarini garab
chiqaylik. Pedagogik texnologiyani egallash eng avvalo, tinimsiz mehnat, har bir o’qituvchining
0’z ustida ishlashini taqozo qiladi. Bu ish dastlab ilg’or pedagogik tajribalarni o’rgatishdan
boshlanishi lozim. Ilg’or pedagogik tajribalarni o’rganish va yoyish o’qituvchilar uchun o’z kasb
mahoratlarini takomillashtirishning tajribali o’qituvchilarini takomillashtirishning eng qulay
shaklidir. Ilg’or pedagogik faoliyatga ijodkor va novatorlarga yondoshib, o’quvchilarga ta’lim va
tarbiya berishning yangi yo’llarini izlab topishdir. Keyingi paytlarda “Ilg’or pedagog”, “Ilg’or
o’qituvchi”, “Novator pedagog” tushunchalari matbuot sahifalarida, pedagoglarning o’zaro
suhbatlarida, uslubiy kengash, seminarlar ko’p tilga olinmoqda, lekin ular asosida uncha yangi
emas.

“Ilg’or pedagog” avvalo, boshqa o’qituvchilarga qaraganda o’z ishiga mu’suliyat bilan qaraydi.
Shu sohadagi ijobiy tajribalarni o’rganib o’z darslarida, maktabda va sinfdan tashqari tarbiyaviy
tadbirlarda qo’llaydi. Shu orqali o’quvchilarni ta’lim va tarbiyasida muayyan yutuqlarni qo’lga
kiritadi.
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“Ijodkor o’qituvchi”’da ham “Ilg’or pedagog”dagi xususiyatlar bo’lishi mumkin. Ularning jiddiy
manbalarni o’rganib shular asosida ish olib borsa, ijjodkor o’qituvchi bor manbalarga tanqidiy
ko’z bilan qaray biladi, ko’p hollarda mavjud uslubiy yo’l-yo’riglarga o’z munosabatini bildirib,
sharoit va vaziyat taqozosiga o’zining imkoniyatlariga garab mavjud tartiblardan farqli metodik
usullardan foydalanadi.
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Match the parts.

The swallow flew down and can only say “bzzz”,

When a swallow makes a nest in your home, to eat the sweetest meat in the

The mosquito could bit the mosquito's tongue.

The snake wanted

From that time on the mosquito

The snake and the swallow

don't like each other.

it is very good for you.

not speak.

Ilg’or pedagogik tajribalarni aniqlashda ma’lum mezonlarga asoslanishi kerak. Bunda eng
muhim mezon o’qituvchi 0’z pedagogik faoliyatida qullaydigan ta’lim-tarbiyaning yangi shakl,
metod va usulidir. Bu mezon ilg’or o’qituvchini oddiy o’qituvchilardan ajratadigan eng muhim
belgisidir.

Dars - bu ijodkorlik, lekin ijodkorlik fagat o’qituvchi uchun emas, balki avvalo bor o’quvchi
uchun ham ijodkorlikdir. O’quvchini darsda faol qatnashmasligi darsning muvaffaqiyatsiz
bo’lishiga olib keladi. O’qituvchi darsda o’quvchilar hamkorligisiz qanchalik mehnat qilmasin, u
darsda yakkalanib qolgan holda o’ziga 0’zi dars o’tadi.

Dars har bir o’quvchini ijjodkorga aylantirish, ularni darsda faol bo’lishga, qatnashishga, doimo
fikrlari bayon etishga tayyorliklari - o’qituvchining pedagogik mahoratini belgilaydi. Bunday
o’qituvchi o’quvchini bilim olishga qiziqtira olishi, undagi yashirinib yotgan motivatsiyalarini
ro’yobga chiqgarishi, buning uchun ko’ngliga yo’l topish lozim. Avval qiziqtirish, so’ngra o’rgatish
lozim.

Foydalanilgan adabiyotlar:

1.Xoshimov O’. Yoqubov I. Ingliz tili 0’qitish metodikasi. “Sharq” nashriyot-matbaa AK bosh
tahririyati.

2.vvv.google.uz, vvv.learnenglish.kom
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ZAMONAVIY TA’LIMDA INGLIZ TILI TEXNOLOGIYALARI

Murodova Dildora Rajabovna
Navoiy viloyati, Qiziltepa tumani
15-umumiy o‘rta ta’lim maktabi
ingliz tili fani o‘qituvchisi

Annotatsiya: Ushbu maqolada ingliz tili darslarida zamonaviy usullar xususida so‘z boradi.
Kalit so‘zlar: rasmlar bilan solishtirish, tinglash, takrorlash, mashqlar...

Ma’lumki an’anaviy o’qitish usuli mamlakatimizda keng tarqalgan. Biroq ta’lim sohasidagi
islohotlarni amalga oshirishda an’anaviy ta’limning muhim ta’limiy muammolar 0’z yechimini
topa olmayotganligini qator Ilg’or pedagogik tajribalar ommalashmayotganligini kurishimiz
mumkin. Demak eski an’anaviy uslub bilan amalga oshirib bo’lmaydi. Shuning uchun fikrimizga
biz bu masalani yangi pedagogik texnologiya asosida amalga oshirilishi mumkin.

Xush, yangi pedagogik texnologiyaning o’zi nima, unga ganday erishib bo’ladi? Yangi
pedagogik texnologiya (YAPT)- bu gandaydir mavhum, qul bilan tutib bo’lmaydigan, fahm-farosat
bilan amalga oshirib bo’lmaydigan narsa emas. Bu murakkab uzoq davom etadigan jarayondir.
Bu jarayon o’qituvchining bosqichma-bosqich pedagogik mahorat pillapoyalarini egallab uning
yuksak pedagogik darajasiga ko’tarilishi kabi nixoyatda qiyin mashaqqatli mehnatning samarasi
sifatida har bir o’qituvchi erishishi mumkin bo’lgan mahorat cho’qqisidir.

Numbers
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Zanjir mashqi

Bu mashq tez-tez ishlatilib turiladi. Zanjir mashqlari yangi til materiali bilan ishlashning eng
samarali usullaridan biridir. Ular har bir o‘quvchiga yangi til materiali yoki qurilmani ishlatib
ko‘rishga imkon beradi. Ular juda tez bajarilishi mumkin.

Zanjir mashqlari sinf mashqidir. O‘qituvchi yangi materialni tanishtiradi.

M-n.:I like sewing. O‘qituvchi oldin bir o‘quvchi bilan mashq qilib ko‘radi, boshqalar esa
kuzatib, tinglashadi. U I like sewing. What about you? deb aytadi. O‘quvchi o‘zi uchun javob beradi
va shu savolni (What about you?) so‘raydi. O‘qituvchi o‘zi uchun javob beradi va shu qurilmani
shu o‘quvchi bilan yana bir marta mashq qilib ko‘radi. Shundan so‘ng o‘qituvchi o‘quvchilardan
ushbu jarayonni quyidagidek bajarishni so‘raydi:

O‘q. 1: I like sewing. (yonidagi o‘quvchi tomon buriladi) What about you?

O‘q. 2: I like reading books. (yonidagi o‘quvchi tomon buriladi) What about you?

O‘q. 3: I like drawing. (yonidagi o‘quvchi tomon buriladi) What about you? va h.k.

Jarayonni tezlashtirish uchun o‘qituvchi Zanjirli mashqini qatorlarda tashkil

etishi mumkin.
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Colours

Ko‘rsatish va aytish mashqlari

Bu mashqdan yangi so‘zlarni mashq qilish magsadida foydalanildi. U
o‘quvchilarga yangi so‘zlarni yodlab olgandan ko‘ra ularni amaliy yo‘l bilan
yodda saqlashga yordam beradi.

Painting picture

GET MIORE..... — N i Y
Wildlife Lesson1 Habitat is hc L?/ :
Lion-sher
deer-bug’u
bear-ayiq
tortoise-toshbaqga
frog-qurbaqa
snake-ilon
bird-qush
crocodile-timsoh
wolf-bo’ri
tail-dum
forest-o’rmon
mountain-tog’
desert-cho’l
water-suv
habitat-vatan
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Hozirgi kunda Respublikamizda chet tillarini mukammal egallagan mutaxassislarga talab
ortib borayotgani uchun ingliz tili darsliklarini va qo’llanmalarini qaytadan ko’rib chiqishni
ilmiy jihatdan kengaytirish ingliz tilini o’rgatish metodikasi bilan tanishtirishni davrimiz taqazo
qilmoqda.

Foydalanilgan adabiyotlar:
1. Farberman B “Ilg’or pedagogik texnologiyalar” Toshkent 2000- yil
2. Satarov T “Bo’lajak ingliz tili o’qituvchisini uslubiy texnologiyasi” Toshkent 2003- yil
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INGLIZ TILI DARSLARIDA ZAMONAVIY USULLAR

Murodova Maftuna Nodirovna
Navoiy viloyati, Qiziltepa tumani
15-umumiy o‘rta ta’lim maktabi
ingliz tili fani o‘qituvchisi

Annotatsiya: Ushbu maqolada ingliz tili darslarida zamonaviy usullar xususida so‘z boradi.
Kalit so‘zlar: rasmlar bilan solishtirish, tinglash, takrorlash, mashqlar...

Mustaqil Respublika sharoitida xalq ta’limi uziga xos rivojlanish davrini boshidan kechirmoqda.
Bu o‘ziga xoslik eng avvalo ta’lim-tarbiya mazmunini milliylashtirish, ya’ni uzimizning juda boy
o‘tmish tariximiz, madaniyatimiz, fanimiz, tilimiz 0’z mohiyati bilan juda chiroyli, yuksak insoniy
axloqiy mazmunga ega bo’lgan milliy urf-odatlarimiz asosida jamiyatimiz kelajagi bo’lgan yosh
avlodni o’qitish baxtiga muyassar bo’ldik. Bu narsa barcha muallimlar qatori biz o’qituvchilarning
ham galbidamizda yuksak g’urur hislarini shakllantiradi. Mana shu sharoitda hammamiz juda
katta ko’tarinkilik bilan jamiyatimizning yosh avlodini yuksak vatanparvarlik, xalgparvarlik,
milliy g’urur ruhida tarbiyalashimizni talab etadi. Bu esa ta’lim-tarbiya jarayoniga yangicha
yondoshishni, yangicha uslub va mazmun, shakl va vositalardan ham foydalanishimizni taqozo
etadi. Eski uslub bilan yangi vazifalarni amalga oshirib bo’lmaydi.

Yangi so‘zlarni rasmlar bilan solishtirish mashqlari

Bunday turdagi mashqglarda o‘quvchilar yangi so‘zlarni ma’nosini fahmlash orqali rasmlar
bilan solishtirishadi. Ular solishtirishni tugatganlaridan so‘ng javoblarini Siz yoki o‘rtoqlari bilan
yangi so‘zlar ma’nosini to‘g‘ri yoki noto‘g‘ri fahmlaganini tekshirib ko‘rishlari kerak. Bu mashq
o‘qituvchining yangi so‘zlar ma’nosini to‘g‘ridan-to‘g‘ri berishidek amaldagi uslubga qaraganda
anchagina qiziqarlidir. U o‘quvchilarning bilish ko ‘nikmalarini ham rivojlantirishga yordam beradi.
M-n.: ingliz tilidagi so‘zni o‘zlari bilgan boshqa bir til bilan taqqoslash va shu usul bilan ma’noni
topa olish yoki topa olmasliklarini sinab ko‘rish orqali. Bir tildan boshqa bir tilni o‘rganishda
foydalanish xorijiy tilni o‘rganishda muhim ko‘nikma hisoblanadi. (O‘quvchilaringiz so‘zlar
ma’nosini fahmlay olmasa yoki noto‘g‘ri fahmlasalar-da hech ganday muammo tug‘ilmaydi.

Zaruriyat tug‘ilganda so‘zlarning ma’nosini Sizning 0°zingiz aytasiz.)

Rasmlardan foydalanish

New Fly High 5 da barcha rasmlar til o‘rganish vazifasi sifatida xizmat qiladi.

Faqatgina bezak uchun rasmlar berilmadi. Rasmlardan ham o‘qituvchi ham o‘quvchi dars
davomida faol foydalanishlari kerak. Rasmlardan noto‘g‘ri foydalanish yoki ularni nazardan
chetda qoldirish o‘qitish va o‘rganishning samaradorligini pasaytiradi.
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Tinglash va takrorlash mashqlari

Tinglash va takrorlash mashqlari ko‘pincha yangi so‘zlarni rasmlar bilan solishtirish
mashglaridan keyin yoki o‘quvchilar so‘z yoki so‘z birikmalarining ma’nosini bilib olgandan
so‘ng bajariladi. Tadqiqot shuni ko‘rsatadiki, yangi so‘z yoki qurilmalarning ma’nosini bilmasdan
turib ularni tinglab takrorlagandan ko‘ra, o‘quvchilar ma’noni bilganlaridan so‘ng ularni tinglab
takrorlasa yaxshiroq esda saqlab qolishadi.

O’qitishni boshlang’ich bosqichida uy topshiriglarini o’quvchilarga nima qilish kerakligi
to’g’risida biror shubha yoki tushunmovchilik paydo bo’lmasligi uchun ona tilida berilishi
maqsadga muvofiq bo’ladi deb o’ylayman. Mashqlarni ifoda qilinii juda oddiy va bu topshiriq faqat
yangi o’rganilgan materialdan iborat bo’lganda, ularni chet tilida berish mumkin. Boshlang’ich
bosqichda darslikning bo’Imasligi 0’qish sifatiga salbiy ta’sir ko’rsatadi. O’quvchilarni ingliz tiliga
o’rgatish bilan bir gatorda yetakchi o’rnini egallasa ham uning roli hamma vaqt bir xil bo’lmaydi.
Bu o’qitishni magsadiga va uning bosqichlariga bog’liq bo’ladi.

Foydalanilgan adabiyotlar:
1.Jalolov J “Chet tili o’qitish metodikasi” Toshkent 1996 yil
2.Farberman B “Ilg’or pedagogik texnologiyalar” Toshkent 2000 yil
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INGLIZ TILI DARSLARIDA TURLI METODLARDAN FOYDALANISH VA
ULARNING AHAMIYATI

To‘xsanova Muhabbat Rajabova
Navoiy viloyati Qiziltepa tumani
15-umumiy o‘rta ta’lim maktabi
ingliz tili fani o‘qituvchisi

Annotatsiya: Ushbu maqolada ingliz tili darslarida turli metodlardan foydalanish va ularning
ahamiyati haqida to‘xtalib o‘tilgan.
Kalit so‘zlar: Proektlab o’qitish, Grammatik-tarjima metodi, Tushuntirish....

O’qituvchining o’quvchilarning o’quv faoliyatini tashkil qilish va boshqarishdagi o’rgatuvchi
faoliyati daryo jarayonida nutq, faoliyatining barcha turlari buyicha ko’nikma va malakalar
shakllantirishga yo’naltirigan turli tuman metodlar, usullar, vositalardan foydalanish orqali amalga
oshiriladi. Shunday ekan, o’rgatish va o’rganish metodlari, usullari va vositalari, tushunchalari
haqida batafsilroq, to’xtalishimizga to’g’ri keladi.

Dastlab «metod» tushunchasi haqida. Metodik adabiyotlarda «o’qitish metodlari» «ta’lim
metodlari» deb yuritiladigan bu tushunchani «o’rgatish metodlari» deb atash ma’qul tuyuladi.
Chunki «ta’lim» butun o’quv jarayonini ifodalaydagan tushunchadir. «O’qitish» tushunchasi esa
«o’qishga o’rgatish» degan ma’noni ham berada. Didaktikada metod deyilganda o’qituvchining
0’quv dasturi asosida, ma’lum maqgsadni ko’zlagan holda o’quvchilarning o’quv faoliyatini tashkil
qilish va boshgarishga yo’naltirigan faoliyati tushuniladi.. Chet tillar o’rgatishning rivojlanish
bosqichlarida turli metodlar qo‘llanilgan. Jumladan, quyidagi o’rgatish metodlari haqida fikrlar
bildirilganligini ko’ramiz:

1. Grammatik-tarjima metodi; 2. Leksik-tarjima metodi;
3. To’g’ri metod; 4. Pal’mer metodi;
4. Uest metodi; 5. Audio-lingval metod;

Proektlab o’qitish metodi. Bu metodlarning vujudga kelishiga, shubhasiz, pedagogika,
psixologiya, shaxs psixologiyasi, lingvistika, psixolingvistika fanlarining rivojlanishi va ta’siri
katta bo’ladi. Fikrimizcha, chet tilini o’rgatish metodlari haqidagi bunday turli tumanlik metodist
olimlar orasida hamon yagona fikr yo’qligidandan dalolat beradi. Masalan, I. V. Rahmonov va M.
V. Lyaxovitskiylarning fikricha chet tilini uchta umumiy metod orqali o’rgatish

Mumkin deb ta’kidlashadi:

1. Namoyish qilish (demonstratsiya) metodi;

2. Tushuntirish metodi;

3. Mashq ishlatish yoki amaliy ishlarni tashkil gilish metodi.

What is the correct answer?

fJ - " " E l?
E = $ E ' A f\
I eye T head ™ hair ™ hands I~ neck
I~ ear I~ shoulder I~ mouth I~ feet I~ shoulders
I nose I~ arm [ nose " knee I honds
e i : ~
RN 77 wg 9 U
(T i y
‘ \}/7 —
I ear T hand I finger I eye I~ ankle
I~ nose T leg I~ elbow I~ ear I hair I~ knee
I~ hair I~ mouth I~ knee I~ shoulders I neck I~ tongue
_._"\ 2 -
tasett e .
yedig =
I~ ankle r teeth I~ toes I neck r~ chin ™~ back
I elbow I fongue I~ fingers I” knee I neck I~ stomach
I knee I~ neze I foot T~ wrist I~ hair I~ shoulders
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R. K. Min"yar-Beloruchev esa, bu uch metodni boshkacha atamalar orqali nomlashni taklif
qiladi:

1. Tushuntirish metodi; 3. Ko’rsatish metodi; 3. Mustahkamlash metodi.

I. L. Bim esa, o’rgatish metodlarini tasniflar ekan ularni:

1. Ko’rsatish; 2. Tushuntirish; 3. Mashq bajartirish; 4. Malakalarni amalda qo’llash kabi turlarga
bo’ladi.

YE. 1. Passov, I. M. Maxmudovlarning asarlarida ularning soni yanada ko‘paytirilada: 1.
Tushuntirish metodi (retseptiv metod yoki kurgazmali tushunti—rish metodi); 2. Reproduktiv
metod; 3. Muammoli (problemali) o’qitish metodi; 3. Evristik suhbat metodi; 5. Ilmiy izlanish
yoki ilmiy tadqiqod o‘tkazish orqali o’rgatish metodi.

VOCABULARY
What's this in English?

T Write the words.

a book a camera a car
a computer a bag

a hamburger o television

a sandwich a house

2 EEER Listen and repeat the words,
3 EEEE Listen and repeat.

— e GRAMMAR SPOT
What's this in English? ( I's o photograph. )
- — —

Work with a partner. Point to a picture. Ask and answer questions.

4 Go to things in the room. Ask your teacher. Trars this i Engliah?

10 Unit1 - Hellol

Nazarimizda o’rgatish metodlariing bunday turli-tuman tasniflanishida o’rgatish metodlari,
usullari, tamoyillari uzaro aralashtirilib yuborilgan.

Tushuntirish metodi. Tushuntirish metodi ta’lim jarayonida eng keng qo’llanadigan metodlardan
biri hisoblanib, o’quvchi o’quv dasturida belgilangan fonetik, leksik, grammatik materialni
og’zaki usulda o’quvchilarga taqdim qiladi.O’qituvchi xilma-xil ko’rgazmali qurollardan,
ta’limning texnika vositalaridan foydalangan holda o’quv materialining mazmunini bayon qiladi,
bu orqali o’quvchilarda dastlabki fonetik, leksik, grammatik ko’nikmalarni shakllantiradi va bu
ko’nikmalarni amalda qo’llash yo’llarini ko’rsatadi.

Foydalanilgan adabiyotlar:
1. Jalolov J “Chet tili 0’qitish metodikasi” Toshkent 1996 yil
2. 3.Internet saytlari.
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HINDIY DA i ISH
ﬁlﬂd@%ﬁ&ﬁ%@apd% 5 I%ﬁ%g{%%gké&ﬂl%ﬁm%N
Ergasheva Malika Uluglbek kizi

: - Malika Ulug‘bek Kkizi
Toshkent daviat sharqs%gﬁﬁggtu(%ﬁz? %Eé?ﬁshunoslik universitetiti

<<Janubiy va<lamubizSkarian it dildayi O3 yafillars? mkafodasi magistranti

Annotatsiya: Ushbu maqolada hindiy tilidagi sifat sollz turkumi darajalari va ularning
ifodalanish xususiyatlaritahlil qilingan. Tilshunos olimlarning ilmiy asarlari va qarashlari asosida

hindiy tilida sifat soJz turkumi darajalari hamda ularning xususiyatlaritadqiq qilingan.

YpoBHH KauecTBa Ha XUHM U UX BBIPA3UTEIILHBIC 0COOCHHOCTH
Opeawesa Manuxa Yyebex xuzu

Tawxenmckutl I'ocyoapcmeennsiii Ynusepcumem Bocmokosedenus
Mazucmpanm kagpeopwr «A3vixoetOdicnoti u FO2o-Bocmounou Azuuy.
AHHOTAnUA:B cTarbe aHATM3UPYIOTCS YPOBHU TMPWIATATeIbHBIX B XHHIA W UX
BBIpa3UTENbHBIC 0COOCHHOCTH. Ha OCHOBAaHWM HAyYHBIX TPYJIOB W B3TJISI0B JTMHTBHCTOB OBLIH
M3YYCHBI YPOBHH MPUIIAraTeIbHBIX B XUHM M UX CBOWCTBA.

Quality levels in Hindi and their expressive features
Ergasheva Malika Ulug’bek kizi
Master of the department "Languages of South and Southeast Asia" at
Tashkent state Universityof Oriental studies
Abstract:This article analyzes the levels of adjectives in Hindi and their expressive features.
Based on the scientific works and views of linguists, the levels of adjectives in Hindi and their
characteristics have been studied.

Mazkur maqola Hind-Yevropa tillari oilasining hind-oriy tillari guruhiga oid hindiy tilidagi
sifat darajalarining ollziga xos xususiyatlarini ilmiy tadqiq etishga bagllishlangan. Garchi
hindiy tilining ol ]ziga xos xususiyatlari ilmiy jihatdan ol rganib kelinayotgan bol Isa-da, lekin
hindiy tili grammatikasi sifat sol !z turkumi hamda sifat darajalarining ol lziga xos xususiyatlari
o[ ]zbek hindshunosligida tadqiqot obyekti sifatida keng o[ /rganilmagan.

Mazkur maqolani yozishda ko'plab ilmiy asarlar o'rganildi. Asosan hind va rus tilshunos
olimlaridanK.Guru, Z.M. Dimshits, O.G.Ultsiferov, V.P.Beskrovniykabi olimlar sifat sollz
turkumini o'z ishlarida nazariy jihatdan tadqiq etganlar.

Hind tilida sifat darajalarini ko'rsatish o'zining maxsus morfologik qo'shimchalariga ega

emas. Sifat darajalarini ko'rsatish asosan so'z qo'shish orqali amalga oshadi. Faqatgina
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sanskrit va forschadan o'zlashgan sifatlarda istisno bo'lishi mumkin. Ular odatda maxsus
suffikslar orqali sifat darajalarini ko'rsatib keladi.

Hindshunos olim Dimshits o'zining "Hind tillari grammatikasi" asarida sifat
turkumining quyidagi darajalarini ko'rsatadi:

1. Qiyosiy daraja;

2. Kuchaytirma va ozaytirma daraja;

3. Orttirma daraja.

Qiyosiy daraja. Hindiy tilida sifatning qiyosiy darajasi, ya'ni bir predmetning
xususiyat, sifat va alomatlari oz yoki ko'p miqdorda boshqa predmetning xuddi shunday
xususiyat, sifat va alomatlari bilan farqlanish turli usullar bilan ifodalanadi:

1.  Odatda sifatlarning qiyosiy darajasi sintaksis  konstruksiya yordamida
ifodalanadi, bunda qiyoslanayotgan predmet ot o'rnida qo'llanilib, gapda ega yoki boshqa
gap bo'lagi vazifasida keladi, sifatning o'zi esa oddiy darajada kelib, gapda otlashgan
kesim yoki aniqlovchi bo'lib xizmat qiladi. Qiyosiy darajani ifodalash uchun quyidagi
konstruksiyalar ishlatiladi:

a) ko'proq ¥ ko'makchisi bilan:Tg ¥ 9i8E A A4S ¥ "bu olmalar asaldan ham
shirinroq" , ¥YT 9TS 39 & F=T § "mening akam undan kattaroq" , = =& 19 & AfgT geft
U AT ITd | g1 Tl ¢ "meni bu narsa unga nisbatan ko'proq xursand giladi";

b) ® ko'makchisi "orasida,ichida" deb tarjima qilinadi: T X H FAT I AT ¢
"bizning uyimiz bu uylar ichida balandroq hisoblanadi";

d) ¥ & qo'shma ko'makchisi orqali: 37 T S&HAT H H a8 BT g "bu 3 kishi orasida
u yoshroqdir";

e) quyidagi murakkab qo'shma ko'makchilar orqali #T sT9eT , &t fFead , o af=eaq , &

THTE , #l AT | % & § ... bilan qiyoslanganda, nisbatan giyoslaganda" deb tarjima

qilinadi: ~ &&hd 1 oroer T84T ¥¥ ¥ "Hindiy tili sanskritga nisbatan qiyoslaganda

osonroqdir", & FT AFara =TT Hdd 2 "ot eshakka nisbatan kuchliroqdir" , T & T §

gTAd g4 % afvead @9 g "Hindiston qishloglaridagi  holat shaharlarga nisbatan

qiyoslaganda og'irroq", TH HY HATIT AT =] Fls dgl SIT=aT "uni mendan ko'ra hech
kim yaxshiroq bilmaydi" ;
f) % AT, % GT9 kabi murakkab ko'makchilar orqali: g ¥ 3T T € "mening

oldimda u kichikdir" , & T&T % HTHT FHSAT gl g "ayol kishi erkak kishi oldida

kuchsizroqdir" .
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2. Shuningdek, hindiy tilida ¥ ko'makchisi TEAT "kattalashtirish" va =eAT "qisqarish,

tushish" so'zlari ¥ F&aY va ¥ Teh< kabi ravishdoshlar bo'lib ham ishlatilishi mumkin. &
TEFT va T FeHT birikmalari sifatsiz  qo'llanilganda, u yoki bu predmetning alohida
xususiyatlarini aks ettirmagan holda giyoslash uchun ishlatiladi, masalan: ¥ T & TEH g "u
sendan ustunroq”,"u sendan yaxshiroq", gH TH ¥ TeHY g "biz sendan orqadamiz" , "biz
sendan yomonroqmiz" , T T TET H FEHT FATHIT & fo1F IS AT dal § "rassom uchun
tomoshabinlar e'tiboridan ortiqgroq hech narsa yo'q" .

Aniq sifat va xususiyatni aks ettirish uchun qo'llaniladigan o TEFT va ¥ HEHT
qiyoslash birikmalari bilan ishlatilganda postpozitiv sifat yoki "®" ko'makchisi bilan
ishlatiladigan prepozitiv ot bo'lib, unda giyoslanayotgan predmetning alomatlari tagqoslanadi,

masalan: g TH | 96T gAaTH ¢ "u sendan ko'ra kuchliroq", 8% TH & Hea< a4 g "biz

sendan ko'ra kuchsizroqmiz", & TFETY foIT oae & Ty &F T, g7 ol AT 9 g8 T dg I |
@q@rw%’ "men senga boyroq, chiroyliroq va aqlliroq qaylig' topib beraman".

3. Sifatning qiyosiy darajasi ,shuningdek, sanskrit tilidan olingan sifatlarga "-q<"
qo'shimchasini qo'shish bilan ham yasaladi: FTA¥ "balandroq" - ZgT "baland" , FHAT
"yomonrog, undan battarroq" - B9 "yomon" , T¥a¥ "qo'rqinchliroq" - =¥ "go'rqinchli" ,
FIAEAGY "mayin, yumshoqroq" - FHe "yumshoq" va boshqalar.

4. Sifatning qiyosiy darajasi morfologik jihatdan"-d¥" qo'shimchasini kelib chiqishi
arab va fors tilidan olingan sifatlarga qo'shish yo'li bilan ham yasaladi, $AT<Td¥ "ko'proq,
kattaroq" - SATST "ko'p, katta" , HSddY "qattiqroq, kuchliroq" - ®IId "kuchli, katta" ,
T "qiyinroq" - FFHA "qiyin" , FHEAL "oqroq" - T "0q" va boshgqalar.

Orttirma daraja. Sifatning orttirma darajasi , ya'ni predmetning xususiyat, sifat

yoki alomatlari ko'proq yoki kamroq darajada boshqa predmetlarning xuddi shunday

xususiyat, sifat yoki alomatlari bilan qiyoslanish quyidagicha aks etadi:

1. {9 "hamma" olmoshining ¥ ko'makchisi bilan birikmasida (kamdan kam hollarda &
ko'makchisi bilan ham) va oddiy darajadagi sifat bilan ishlatilishidan, masalan : gATE T9T |
g 99 ¥ A¥T T2F ¢ "bizning shahrimizda bu eng uzun ko'cha hisoblanadi" , 7g =< ¥a &
=T 8 "bu eng yaxshi uy";

2Bir xil predmetlari yig'indisini anglatuvchi ®#,#¥9 birikmalari bilan. Bunda

predmetlar ichida bittasi maksimal yoki minimal darajada boshqalaridan xususiyati, sifati yoki
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alomati bilan ajralib turishi nazarda tutiladi, ya'ni bunda bir turdagi predmetlar yig'indisi I
"hamma" olmoshi va bosh kelishikda ko'plikdagi ot bilan ifodalanadi, sifat esa oddiy
darajada fe'lning oldida bo'ladi, masalan: g H& AEHI § =371 & "u eng yaxshi bola", T AF
T AT T AT 8 "bu eng kichkina stol" , Tg T O I4 § A I=TE "bu uy eng katta uydir" ;
3. Sifatning ¥ ko'makchisi bilan takrorlanishidan, masalan: 2 ¥ F€T =< "eng katta uy" ,
T=ET H A= TEqF "eng yaxshi kitob" 39 T =g F =y @9 @Y I, qiAT F izAT AL

T8 9 "u eng sara ovqatlarni yerdi, eng sara kiyimlarni kiyar edi" ;

4. “—qH” qo’shimchasini sanskrit tilidan olingan sifatlarga qo’shib ishlatishdan, masalan:
FGTaH “eng yuqori, eng baland”, FFT “yuqori, baland”, =Ta® “eng qo’rqinchli”, =TT
“qo’rqinchli”, FAAAR “eng nozik FIFA “nozik”;

5. 9aT “barcha, hamma” so’zini sanskrit tilidan kelib chigqan sifatlarga qo’shish yo’li

bilan, masalan: TAT-F&TT “eng muhim” - F&M9 “muhim” , FAT- THGAT “eng mashhur” -

TTEEAT “mashhur”, AT “eng zamonaviy” - e[ “zamonaviy”;

6. “—qa” qo’shimchasini arab va fors tilidan kelib chiqqan sifatlarga qo’shish yo’li
bilan, masalan: AW “eng mustahkam” - ASgd“mustahkam” ,FHIALA “eng oqroq” -
THT “0q”.

Predmetlar nafaqat oz yoki ko’p darajada ularning sifat va xususiyatlarini aks ettiruvchi
sifatlari bilan, balki bir xil darajadagi predmetlarga xos bo’lgan sifat va xususiyatlari bilan ham
taqqoslanishi mumkin. Predmetlardagi bir xil xususiyat va alomatlar qgiyoslanishi T a%g, ¥

i, 3 FHTT “kabi” ko’makchilari bilan, STET “-dek” olmoshi bilan amalga oshiriladi, masalan:

ZHTL IIEAT HIATE i 98 A9Ed g “Bizning do’stligimiz po’latdek mustahkam”, ST STET SET

29T “Hindiston kabi katta mamlakat” ,q& &T FHIT =T “sendek kuchsiz bola”.

Kuchaytirma va ozaytirma daraja. Hindiy tilida sifatning kuchaytirma va ozaytirma

darajasi leksik usul bilan xususiyat sifatlariga quyidagi so'zlarni qo'shish orgai yasaladi:
afa "ko'proq" , FATAT "ko'p,oshiqroq" , FEI "nisbatan ko'proq" , FH "kam" , Tgd"juda" ,3aT
"juda" , FET"0zgina" , FT "kamroq" , T "bir gancha" ,&=T "juda" ,FTHT "yetarlicha" ,Fgraa
"nihoyatda" ,ﬁw "butkul" va boshqalar. T T T | ATerH AT 3T @Fﬁ 2 "Bu tom unisiga

nisbatan kengroq va ochigroq", Zeff AT FT e et AT FATET HET 9T "Chet el
mollari mahalliy mollarga nisbatan gimmatroq ekan" ,Fgd g {* U& 90T | Jg TITX dgd gl
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AT 97 "Aytishlaricha , bir paytlar bu tog' tekisligi juda baland bo'lgan" , 9% H HIT 531
SRTg 8, TOWT 3T 37 8 "Hindistondagi Merath sovuq makon, Simla esa undan ham
sovuqroq".

Sifatning kuchaytirma darajasi xususiyat sifatlariga @112l "ko'proq, nisbatan,

kattaroq" so'zini va T&® birikmasini qo'shib ham yasaladi: FaTT2] 39 <h 'nisbatan mosroq" ,

TIHHZATIT "eng muhim”.

“Hindiy tilida sifat darajalari va ularning ifodalanish xususiyatlari” nomli maqola yozilishi

natijasida quyidagi xulosalarga kelindi:

v Sifat so’z turkumi bir qator o’zbek, rus, hind va boshga chet el olimlari
tomonidan tadqiq etilgan. Ular sifat so’z turkumi , uning struktur tahlili,
etimologiyasi, ma'no xu’usiyatlari jihatdan semantik tahlili, sifat darajalari va
uning bir qator xususiyatlarini o’rganishgan;

v" Xususan, rus olimlaridan Z.M.Dimshets, A.N.Kononov kabi olimlar; hind

olimlaridan esa .SSTh9NT THTE ﬁi’a’, K.Guru, Usha R.Jain kabi bir qator olimlar
sifat so’z turkumini tahlil qilishga 0’z hissasini qo’shishgan;

v’ Sifat so’z turkumi struktur jihatdan tahlil etilganda uning darajalari
o’rganilib chiqildi.

v" Hindiy tilida ham xuddi o’zbek tili kabi sifat darajalari mavjud bo’lib, ular
quyidagicha tasniflanadi:

Hindiy tilida esa quyidagicha bo’linadi:

1. Qiyosiy daraja
2. Orttirma daraja
3. Kuchaytirma va ozaytirma daraja

Xulosa o’rnida ayta olamizki, hindiy tili grammatikasi tizimida “Sifat” mavzusi yetarlicha
ahamiyatga ega va bu borada ko’plab ishlar amalga oshirilgan. Ammo, ba’zi bahsli o’rinlar
borki, biroz tuzatish va qo’shimchalar kiritishga muhtoj. Chunonchi, mazkur mavzuga qo’l
urishimizdan maqgsad ham bu boradagi mavjud kamchiliklarga barham berish, bahsli masalalarga
yechim topishga kirishish, mavzu doirasidagi tushunmovchiliklarni bartaraf etish kabi
mas’uliyatli ishga kichik bo’lsada hissamizni qo’shish va kelgusi avlod vakillariga bugungi
mavjud ma’lumotlarga qo’shimcha yanada aniq va to’liq tarkibdagi ma’lumotlarni qoldirishdan

iboratdir.
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TILSHUNOSLIKDA FRAZEOLOGIK BIRLIKLAR VA TERMINLARNING
IFODALANISHIDAGI MUAMMOLI VAZIYATLAR

Xakimbayeva O.K.

O’zbekiston davlat jahon

tillari universiteti. O’qituvchi
Abduqodirova M.N.

O’zbekiston davlat jahon

tillari universiteti. Talaba

Tel: (998 998041457 )

E-mail: muslimaxon2003@gmail.com

Annotatsiya: Mazkur maqolada lingvistikadagi frazeologik birliklar va terminalogiyadagi
ayrim muammolar haqida so’z borgan. Ingliz va o’zbek tillaridagi atamalar va terminlarning
bugungi kundagi ahamiyati haqida so’z yuritilgan. Frazeologik birliklarning tilshunoslikda tutgan
o’rni va ahamiyati haqida fikr yuritilgan.

Kalit so’zlar: frazeologiya, termin, frazeologik birlik, frazeologik chatishma, frazeologik
birlashma, ilmiy termin, kasbiy termin, frazeologik qo’shilma.

[jtimoiy sohada terminologiya va frazeologik birliklarni standartlarga muvofiqlashtirishning
yo’qligi tabiiy fanlar va texnologik fanlardan farqli o’laroq, qator sohalarda yangi atamalarning
paydo bo’lishiga olib keldi. Lingvistikada kundan-kunga terminologiya sohasining rivojlanib
borishi keng hajmli imkoniyatlarni ochilishiga sabab bo’Imoqda. Shundan kelib chiggan holda,
eng avvalo terminalogiya va frazeologiya aslida nima ekanligini bilib olish zarurdir. Terminologiya
- bu ma’lum bir sohaga oid maxsus so’zlar yoki ma’nolar guruhi, shuningdek, bunday atamalar
va ulardan foydalanishni o’rganish uchun umumiy tushuncha. Bu terminologiya fani sifatida
ham tanilgan. Frazealogiya esa tildagi turg’un birliklarni o’zganuvchi bo’limdir. Terminlar
- bu maxsus ma’noga ega bo’lgan oddiy so’zlar va qo’shma so’zlar yoki ko’p so’zli aynan
muayyan matnda o’ziga xos ma’noga ega bo’lgan iboralar bo’lib, ba’zan matn ma’nosidan kelib
chiggan holda o’zgarishi mumkin. Terminologiya, boshqa shu kabi fanlar gatori, atamalarning
rivojlanishini va ularning ixtisoslashgan sohadagi o’zaro bog’ligligini o’rganadigan fandir.
Terminologiya leksikografiyadan asosiy farqi shundaki, u tushunchalar, kontseptual tizimlar
va ularning belgilarini (terminlarini) o’rganishni 0’z ichiga oladi, leksikografiya esa so’zlar va
ularning ma’nolarini o’rganadi. Frazeologiya esa tildagi qotib qolgan birliklarni o’rganganligi
sababli uni terminologiya bilan adashtirmaslik zarur.

Terminologiya sohasini quyidagi ikki asosiy qismlarga ajralganini ko’rishimiz mumkin:

e Bitta atama yoki cheklangan miqdordagi atamalarning ishlatilishi, sohalardagi
qo’llanilishiga oid izlanishlar;

e Terminologiyaning tizimli to’plami, u muayyan predmet yoki faoliyat sohasidagi
barcha atamalar bilan shug’ullanadi, ko’pincha ushbu soha doirasidagi atamalarning tuzilgan
ontologiyasini va ularning o’zaro bog’ligligini yaratish;

Shuni ham ta’kidlab o’tish joizki, tarjimonlik kabi sohalarda maxsus terminologiya keng
tarqalgan bo’lib, u yerda ma’lum bir tarjima muammosini hal qilish uchun ma’lum bir atama (yoki
atamalar guruhi) uchun tarjima terminlarini to’g’ri qo’llay olish talab qilinadi.

Terminologiya faning asosiy mohiyatidan biri shuki, u tilshunoslikning maxsus lug’atni
o’rganadigan soha ham hisoblanadi. Terminologik tadqiqotlarning asosiy obyektlari maxsus
leksik birliklar (yoki maxsus leksemalar), eng avvalo, terminlardir. Ularning kelib chiqishi, rasmiy
tuzilishi, ma’nosi hamda funksional xususiyatlari nuqtai nazaridan tahlil qilinishi ham ayni sohaga
taaluglidir. Tushunchalarni ifodalash uchun atamalar ishlatiladi, shuning uchun terminologiya
fani tushunchalarni shakllantirish va rivojlantirish, shuningdek, tushunchalar o’rtasidagi mavjud
munosabatlarni ochib berish va ularni tasniflash tamoyillari bilan ham shug’ullanadi. Shu o’rinda
esa lingvistika haqida ham qisqacha ma’lumot qo’yish joizdir.

Lingvistika ya’ni Tilshunoslik til haqidagi ilmiy fan bo’lib, tilni har tomonlama, tizimli,
obyektiv va aniq o’rganadi. Tilshunoslik tilning har bir jihatini tahlil qilish bilan bir qatorda ularni
o’rganish va modellashtirish usullarini ham o’z ichiga oladi. Tilshunoslik tahlilining an’anaviy
sohalariga har biri taxminan inson til tizimlarida uchraydigan hodisalarga mos keluvchi tovushlar
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(va ishora, imo-ishora tillarida), minimal birliklar (fonemalar, so’zlar, morfemalar), iboralar
va jumlalar, ma’no va foydalanish uslublarini o’rganuchi fonetika, fonologiya, morfologiya,
sintaksis, semantika va pragmatika kabilardan iboratdir. Tilshunoslik bu hodisalarni turli yo’llar
bilan va turli nuqtai nazardan o’rganadi. Nazariy tilshunoslik (jumladan, an’anaviy tavsifiy
tilshunoslik) bu tizimlar, ularning qismlari (ontologiyalari) va kombinatorikalarining modellarini
yaratish bilan shug’ullanadi. Psixolingvistika bu hodisalarning barchasini qayta ishlash va ishlab
chiqarish nazariyalarini quradi, Ushbu hodisalar sinxron yoki diaxronik (tarix orqali), bir tilli yoki
poliglotlarda, bolalar yoki kattalarda, ular olingan yoki statik ravishda, mavhum obyektlar yoki
kognitiv tuzilmalar sifatida, matnlar yordamida yoki eksperimental ravishda o’rganilishi mumkin.

Tilshunoslikning aynan shu sohalaridagi kundan kunga rivojlanishlar sohaga oid
terminalogiyadagi ba’zi muammolarni kelib chiqishiga sabab bo’lmoqda. Tilshunoslikda kashf
etilayotgan ma’lumotlar, sohaga kirib kelayotgan o’zgarishlar lingvistika doirasida ishlatilayotgan
termin frazeologik birliklar va tushunchalarning qo’llanilishi, 0’z ma’no-mazmuni hamda
uslublariga ma’lum darajada o’z ta’sirini o’tkazmoqda. Shuning natijasida, sohadagi terminlarva
frazeologik birliklar 0’z qo’llanish uslubini o’zgartirishiga yoxud umumiy olganda sohadan chiqib
ketishiga sababchi bo’lmoqda. Bu esa 0’z navbatida terminalogiya va frazeologiyadagi ayrim
muammolarni keltirib chiqaradi.

Foydalangan adabiyotlar ro’yxati

1.Abdullayev A. Frazeologizmlarning ekspressivlik xususiyti. — T. O’TA.1976. 5-son.
2. Abdullayev A. O’zbek tilida ekspressivlikning ifodalanishi. — T.Fan. 1983.

3. Amocosa H. H. OcHoBsl anruiickoit ¢ppazeonoruu. — M. 1963.-C.46-49.

4. AxmanoBa A. C. CnoBapb JMHIBUCTHYECKUX TePMUHOB. — M.: CD.1966.-C.17
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O’ZBEK TILIDA FRAZEOLOGIK BIRLIKLARNING TUTGAN O’RNI

Xakimbayeva O.K.

O’zbekiston davlat jahon tillari universiteti. O’qituvchi
Karimova M.L.

O’zbekiston davlat jahon tillari universiteti. Talaba
Tel: (998 99 040 28 48 )

E-mail: karimovamohiS@gmail.com

Annotatsiya: Ushbumaqolada o’zbek tilidagi farzeologik birliklarning tutgan o’rni va ahamiyati
haqida so’z yuritilgan. Bugungi kunda zamonaviy tilshunoslikda frazeologik birliklarning
ifodalanishi va vazifalari haqida fikr yuritilgan. Frazeologizmlar va frazeologik birliklarga ta’rif
berilib ularning qanday holatlarda tilde qo’llanish usullari haqida ma’lumotlar berilgan.

Kalit so’zlar: frazeologiya, frazeologik birlik, frazeologik chatishma, frazeologik birlashma,
ilmiy frazeologizmlar, kasbiy frazeologizmlar, frazeologik qo’shilma.

Til fanining iboralarni o’rganadigan bo’limi frazeologiya deb ataladi. Iboralar lingvistik
terminologiya tili bilan aytsak, frazeologizmlardir. Frazeologizm qadimgi grek tilidan olingan
bo’lib, frasis-ibora, logos-tushuncha, ta’limot demakdir. O’zbek tilining frazeologizmlari ham
besh jildlik “O’zbek tilining izohli lug’ati” da (2006-2008) va bir jildlik “O’zbekcha-ruscha
lug’at” da (1988) birmuncha to’laroq aks etgan bo’lsa-da, bu lug’atlarda ham o’zbek tilidagi
barcha iboralar qamrab olingan, deb bo’lmaydi. XIX asrda yashagan turkiyshunos olim Mirza
Kozimbek (1802-1870) o’sha davr an’analaridan kelib chiqib, rus tilida yozilgan boshqa tasviriy
grammatikalarda bo’lgani singari 0’z asarida “fraza” so’zini jumla, gap ma’nosida qo’llagan.

Ozarbayjon tilshunoslari B.Cho’ponzoda va F.Og’azoda “Turk tili grammatikasi” asarida til
bo’limlari haqida fikr yuritib, “Semasiologiya”, “Stilistika” atamalari bilan birga o’sha davrda
tilshunoslikda keng qo’llanilishda bo’lgan “Idiomatizm” atamasini ishlatgan. Mualliflar bu asarda
turk tilidagi idiomalarga oid “boshga solmoq”, “boshga tushmoq”, “ko’z ko’rmoq” kabi birliklarni
misol sifatida keltiradilar. Umuman, frazeologiya turkiyshunoslikda nisbatan keyin paydo bo’lgan.
Uni sistemali ravishda o’rganish fagat o’tgan asrning 40-50-yillariga kelib boshlandi.

Shundan keyingi 30-40 yil mobaynida turkiy tillardagi frazemalarni intensiv o’rganish
bo’yicha muhim yutuqlar qo’lga kiritildi. Bu davrda S.N.Muratovning “Turkiy tillarda turg’un
so’z birikmalari”, Sh.U.Rahmatullayevning “O’zbek frazeologiyasining ayrim masalalari” (1966)
kabi ishlari yaratildi. Rus tilshunosligida bo’lgani singari turkiyshunoslikda ham frazeologiya
doirasini tor va keng ma’noda tushunish hamon davom etib kelmoqda. Frazeologiya obyektini
tor ma’noda tushunishning faol tarafdorlaridan biri, yirik turkiyshunos A.A.Yo’ldoshev edi. U
frazeologiya obyekti tor doirada tushunilsa, “Frazeologiyaning o’rganish doirasi aniqroq namoyon
bo’ladi, undan haqli ravishda bo’linmas leksik birliklar, jumladan maqol, matal, hikmatli so’z
va aforizmlar chiqib ketadi, chunki ular struktura jihatdan yaxlit holda qo’llanuvchi sintaktik
birliklardir”,- degan fikrni olg’a suradi.

O’zbek tilining frazeologik boyligini o’rganishga bag’ishlangan mukammal tadqiqotlarga
egamiz. Adabiy til lug’at tarkibining taraqqiyoti va boyishi xalq shevalari bilan uzviy va
chambarchas bog’liqdir. Adabiy til normalarini belgilashda xalq shevalarining leksik, fonetik va
grammatik xususiyatlariga suyanadi va ma’lum o’ziga xos qonuniyatlar bilan rivojlanadi. Shunday
ekan milliy tilning xalq shevalaridagi ko’chma ma’noli iboralarni o’rganish ham hozirgi o’zbek
adabiy tili taraqqiyotining, uning boyib borish yo’llarini belgilovchi omillardan biri bo’ladi.

Inson nutqi albatta turli tuman so’zlarga boydir. Kundalik turmushimizda ishlatiladigan
magqollar, frazeologizmlar ya’ni iboralar og’zaki nutqda ham, badily adabiyotda ham keng
tarqalgan. Frazeologizmlar ikki yoki undan ortiq so’zdan tashkil topgan bo’lsada , so’zlar singari
odatda yaxlit bir tushunchani ifodalash uchun xizmat qiladi. Frazeologizmlar (iboralar) ham o’z
navbatida 2 turga bo’linadi: turg’un ibora hamda frazeologik ibora.

Turg’un ibora - bevosita nutq jarayonida hosil bo’lmaydigan, tilda bir butun holda mavjud
bo’lib, shundayligicha nutqqa kiritiladigan so’z birikmasi yoki gapga teng jumla. Frazeologik
ibora—turg’un iboralarning ko’chma ma’noli, obrazli turi. Frazeologik iboralar 0’z ma’nodoshlari
bo’lmish so’zlarga nisbatan ma’noni kuchli darajada ifodaydi hamda ularda obrazlilikni yorqin
aks ettiradi. Iboralarga bir nechta misollar keltirsak
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- Boshi osmonga yetdi - xursand bo’ldi ;

- Bir boshga bir 0’lim- nima bo’lsa bo’ldi ;

- Ko’p gap eshshakka yuk - keraksiz gaplarni gapirish;

- Ignani ustida o’trish - juda xavotirda bo’lish

- Orgasidan kun ko’rmoq- birovni xisobiga yashash

- Chuchvarani xom sanabsan - xom hayol qilib yuribsan ,

Albatta nutqimizda yoki asarlarda iboralarning qo’llanilishi nutqni ta’sirchanligini va
jimjimadorligini oshiradi. Ammo asalning ham o’gzi shirin deganlaridek nutqimizda tinimsiz
iboralarning qo’llanilishi nutqdagi g’alizlikka olib keladi. Mustaqil lingvistik fan sifatida
frazeologiyaning vazifasi muayyan tilning frazeologik asarlarini har tomonlama o0’z ichiga oladi.
Ushbu fanni o’rganishning muhim jihatlari quyidagilardir: frazeologik birliklarning semantik
tuzilishi, ularning kelib chiqishi. Ammo frazeologik birliklarni tildan tilga tarjima qilish o’ziga
yarasha mashagqatni va tajribani talab etadi. Tarjimada oz bo’lsada xatolikka yo’l qo’yilsa, iboraning
ma’no mohiyati o’zgarib ketishi ehtimoldan xoli emas .

Foydanilgan adabiyotlar ro’yxati

1. Berdiyorov H., Rasulov R., Yo’ldoshev B. O’zbek frazeologiyasidan materiallar. LILIII
gismlar. — Samargand, 1976, 1979, 1983.

2. Doniyorov X., Yo’ldoshev B. Adabiy til va badiiy stil. — Toshkent: Fan, 1988.

3. Yo’ldoshev B. Frazeologiya tarixidan lavhalar. — Samarqand, Sug’diyona, 1998.

4. Yo’ldoshev B. O’zbek tilida frazeologizmlarning uslubiy va pragmatik imkoniyatlari. —
Samarqand, 2002.
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TIL O’ RGATISHDAGI ZAMONAVIY METODLARNING BUGUNGI KUNGA
BOG’LIQLIGI VA TA’SIRI

Xakimbayeva O.K.

O’zbekiston davlat jahon tillari
universiteti. O’qituvchi

Mamatova N.M.

O’zbekiston davlat jahon tillari
universiteti. Talaba

Tel: (998 93 9881501)

E-mail: nozi.mamatova2001@gmail.com

Annotatsiya: Hozirgi kunda muloqot va chet tillari bir necha yil oldingiga qaraganda ko’proq
ahamiyatga ega b’lib boryapti. Til asoslarini o’rgatish uchun an’anaviy usuldan boshqa yo’l
yo’q bo’lsada, bu yondashuvlar talabalarni qiziqtirishi uchun ancha o’zgartirilishi kerak. Til
haqida asosiy tushunchalarga ega bo’lgan talabalar uchun an’anaviy usullar odatda zamonaviy
va innovatsion usullarga qaraganda yomonroq natijalar beradi. Zamonaviy usullar o’quvchilarga
tilni yaxshiroq o’zlashtirishga yordam beradi va bu ularning qiziqishlarini saglab qoladi. Ushbu
magqola tilni o’rgatishda foydali yondashuvlar va usullarni taqdim etadi.

Kalit so’zlar: grammatik tarjima, to’gridan-to’gri yondashuv, kognitiv usul, audio lingual,
kommunikativ usul, eklektik, innovatsion yondashuv.

Hozirgi globallashib borayotgan zamonda turli millatlar orasidagi muloqot judayam muhimdir.
Muloqotlarni turli xil usullarda amalga oshirish mumkin. Bugun, biz yashab turgan davrda,
til o’rganmoq boshqa millatni hayot tarzi va rivojlanishini o’rganishning eng muhim kalitidir.
O’qish, yozish, gapirish, o’ylash, muammolarni hal qilish va yaratish kabi jarayonlar til bilan
sodir bo’ladi. Tilning aloqa qilish, fikrlarni ifodalash, madaniy muloqot qilish kabi faoliyatlarda
ham o’rni beqiyos. Insonning qobilyatlarini rivojlantirish, qiyin muammolarni hal qilish, ilmiy
fikrlash va dunyoqarashni kengaytirish til orqali olib boriladi. Bu holat bizga til o’rganish
gobilyatlarimizni rivojlantirishimiz kerakligini va maktabda olgan bilimlar bilan chegaralanib
qolmasligimizni anglatadi. Juda ko’p davlatlar til o’rganishning yangi usullarini ishlab chiqib,
judayam katta imkoniyatlar beryapti. Asrlar davomida, insonlar maktab davridan xorijiy tillarni
o’rganishning boshlang’ich ta’limini olib kelishyapti. Kundan kun til o’rganishning psixologiyasi
va nazariyalardagi rivojlanishlar sababli yangi til o’rgatish uslublari ishlab chiqilyapti. Til o’rgatish
qiziqarli jarayon hisoblanib, o’qitish usullari bo’yicha munozaralar so’nggi yuz yil davomida keng
tarqalgan.

Grammatik tarjima qilish metodi, to’g’ridan-to’gri metod, audiol-lingual metod vakommunikativ
o’qitish kabi usullar mavjud bo’lib, ularni amaliyotda tushunish qiyin. Chunki, u tushuncha qancha
xato ta’riflangan bo’lmasin, u strategiya yoki texnikani 0’z ichiga oladi. Bundan oldingi davrlarda
til o’qitish metodikasi, ikki turdagi tushunchalar o’rtasida o’zgarishlar mavjud edi: bir turdagi
yondashuvlar tildan foydalanishga ya’ni gapirish va tushunishga, ikkinchi turdagisi tahlil qilishga
ya’ni grammatik qoidalarni o’rgatishga qaratilgan. Klassik yunon va o’rta asrning lotin davrlari
chet tillarni o’qitish bo’yicha farqli jihatlarga ega.

Til o’qitishning turli usullari metodning diqqat markaziga ta’sir qiladi, ya’ni natijaga erishish
uchun bo’lgan magsad aniqlanadi. Bunday maqsadlarning aniqlanishi yondashuvning emas balki
dizaynning mahsulidir. Ayrim usullarda birinchi, o’gzaki nutq qobilyatlariga qaratilgan so’ng,
0’qish, yozish qobilyatlari ikkinchi darajada bo’ladi. Ba’zilari esa umumiy muloqot qobilyatlarini
o’rgatish uchun mo’ljallangan bo’lib, grammatik aniqlik hamda mukammal talaffuzdan ko’ra
mazmunli ifodalanish va anglash qobilyatiga ko’proq ustunlik beradi. Boshqgalar esa boshidanoq
to’gri grammatika va talaffuzga e’tibor berishadi. Ayrim usullar tilning grammatikasini va lug’atini
o’rgatish uchun mo’ljallangan. Gattegno shunday degan “O’rganish bu bilimlarni to’plash sifatida
emas, balki biror faoliyat bilan shug’ullanishda yanada malakali o’quvchi bo’lish vositasida
qaraladi. Ushbu jarayonga yo’naltirilgan maqsad, an’anaviy usullarning lingvistik yo’naltirilgan
yoki ma’lum bir o’qitish usuliga yo’naltirilgan maqgsadlardan farq qilishi mumkin. Usulubning
jarayonga yoki usulga yo’naltirilgan magsadlarga ega bo’lish darajasi uning so’z boyligini
o’zlashtirish yoki grammatik malakaga qanchalik katta e’tibor berilganligi bilan aniqlanishi
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mumkin.

Asosan jarayonga yo’naltirilgan deb hisoblanadigan ayrim usullar grammatik va leksik
ma’nolarga ega bo’lib, aniq grammatika va talaffuz bilan bog’lig muammolarni ko’rsatadi

Til o’qitishdagi oldingi qilingan xatolar va ularni bartaraf etish yo’llari takomillashtirildi.
Ko’ plab tadqiqotlar tillarni 0’ qitishga hissa qo’shdi. Quyidagi berilgan usullar Zamonaviy Yevropa
Kengashi tomonidan qabul qilingan va keng qo’llanilayotgan usullardir. Bular: Grammatika-
tarjima usuli, to’gridan-to’gri usul, audio lingual usul, kognitiv kod usuli, kommunikativ usul va
eklektik usullardir.

Grammatik-tarjima usuli asosan tildan tilga tarjima qilish orqali amalga oshiriladi. Grammatik
qoidalar yodlanishi va yoddan o’rganilgan so’zlarning uzun ro’yhatlarini o’z ichiga oladi. Bu
usulda og’zaki nutq qobilyatini rivojlantirishga e’tibor berilmaydi.

To’g’ridan-to’g’ri usulda o’qitish to’liq magsadli tilda olib boriladi. O’quvchiga o’zining ona
tilisida gapirishga ruxsat berilmaydi. Grammatik qoidalarga emas, balki ravon talaffuzga e’tibor
qaratadi.

Audio-lingual usulning nazariyasi shundan iboratki, tilning o’rganish odatlariga ega bo’lishni
anglatadi. O’rganilayotgan tilda biror narsa(matn kabi) bir marta eshitiladi va yozma shaklda
ko’rishdan oldin chuqur o’rganiladi.

Til o’rgatishning kognitiv usuli takrorlashni 0’z ichiga oladi. Yangi tilni tashkil qilish, ma’noni
umumlashtirish, konteksdan ma’noni tahmin qilish, yodlash uchun tasvirdan foydalanish kabi
o’rganishlarni yaxshilash uchun manipulatsiya qilishni 0’z ichiga oladi.

Kommunikativ usul esa o’quvchiga 0°zi duch kelishi mumkin bo’lgan turli vaziyatlarda samarali
va to’g’ri muloqot qilish imkonini beradi

So’nggisi o’rgatishning eklektik metod usuli bo’lib bunda til o’rgatishning turli yondashuv va
usullari o’zida mujassamlashtirilgan holda o’qitish magsadlari va o’quvchining qobilyatlariga
bog’liq bo’ladi. Bu usul “aralash” usullari sifatida ham tanilgan.

O’quvchilar dars davomida faqat chet tilida so’zlashishlari va tushunmagan so’zlarni tarjimasi
o’qituvchi tomonidan darrov aytilmasligi, balki ularni mimikalar orqali amalga oshirishlari kerak
bo’ladi.

O’quvchilar kichik guruhlarga bo’linishi, va ular quyidagi usullardan foydalanishlari ya’ni
“Munozalar qilish, o’z fikrini aytish, hamda birgalikda jamoa bilan ishlash™ kabi usullardan
foydalanishlari kerak.

O’quvchilarga erkin fikrlash va fikr bildirish imkoniyatini yaratish, ularning xatolari bir zumda
tuzatilmasdan birgalikda muhokama qilinishi kerak bo’ladi.

Ushbu yondashuvlarning barchasida e’tirof etish kerak bo’lgan eng kuchli narsa shundaki,
ular o’quvchini ham, o’qituvchini ham jalb qilishga qaratilgan. O’qituvchilarga o’zlarining
aqlli mutaxassislari kabi munosabatda bo’lishsa va o’qitishda ular ko’pincha bog’langan tarixiy
modellardan tashqariga chiqadigan yondashuvlar bilan ham shug’ullanilsa, talabalar boshqacha
o’rganishga yaxshi munosabatda bo’lishadi va ta’lim yaxshilanadi.

Foydalanilgan adabiyotlar ro’yxati

1. Jack C. Richards, Theodore S.Rodgers. Approaches and Methods in Language Teaching.
Cambridge University Press. 1999. 14,20-22 b

2. Burcu Okmen, Abdurrahman Kilig. A Research about the Level of Using Language Teaching
Methods and its effect on some Variables:in Turkey. Universal Journal of Educational Research
1994-2001. 2016. 1-2b  http://www.hrpub.org

3.Rahimov S., Umurqulov B. Hozirgi 0’zbek adabiy tilini 0’qitish qoidalari. Darslik. — Toshkent:
O”qituvchi, 2003.
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INGLIZ VA O’ZBEK TILLARIDA SIFAT KATEGORIYASINING IFODALANISHI
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O’zbekiston davlat jahon tillari universiteti. Talaba
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Annotatsiya. Biz sifat leksemalaridan hayotimizda keng ko’lamda foydalanamiz. Ushbu
maqolada ingliz va o’zbek tillarida sifat kategoriyalarining ifodalanishi, xususan, sifat haqida
tushuncha, sifatning turlari, sifat darajalari haqida ma’lumotlar keltirilgan. Ingliz va o’zbek
tillaridagi sifat kategoriyasidagi bir nechta muommoli vaziyatlar haqida ish olib borilgan. Mavzu
xususida yozuvchi va olimlarning sifat termini haqida keltirgan fikrlari bilan mavzu misollar orqali
boyitib borilgan.

Kalit so’zlar: Sifat kategoriyasi, sifat turlari, xususiyat sifatlari, rang-tus sifatlari, maza-ta’m
sifatlari, hajm-o’lchov sifatlari, hid sifatlari, makon va zamon sifatlari, sifat darajalari, oddiy
daraja, qiyosiy daraja, orttirma daraja, ozaytirma daraja.

Sifat atamasi to’g’risida ilk ilmiy tadqiqot 40-yillarning 2-yarmida vujudga kelgan. Sifat
so’z turkumi morfologiya bo’limida o’rganiladi. Sifat deb otga bog’lanib “qanday?”, “qanaqa?”,
“qaysi?” kabi so’roqglarga javob bo’ladigan so’z turkumiga aytiladi.Sifat mustaqil so’z turkumlari
doirasiga kiradi va asosan otga bog’lanib keladi. Masalan: chiroyli gul, baland bino, devoriy
gazeta. Ushbu so’zlardagi chiroyli, baland, devoriy so’zlari sifat leksemalari hisoblanadi.
Shuningdek, ingliz tilidagi sifatlar ham otlarga bog’lanib keladi. Masalan: a beautiful flower,
a high building, a wall newspaper. Ushbu so’zlardagi beautiful, high, wall so’zlari sifat bo’lib
kelgan.

O’zbek tilida sifatlarning ma’nosiga ko’ra 6 gruhga bo’lib o’rganamiz. Bunga quyidagi sifat
turlari kiradi:

1. Xususiyat bildiruvchi sifatlar (sodda, mehribon, odobli)

2. Rangni bildiruvchi sifatlar (qora, qizil, sariq)

3. Ma’za-tamni bildiruvchi sifatlar (achchiq, nordon, shirin)

4. Hajm-o’lchovni bildiruvchi sifatlar (og’ir, yengil, tor, keng)

5. Hidni bildiruvchi sifatlar (xushbo’y, sassiq, qo’lansa)

6. Makon zamonni bildiruvchi sifatlar (ichki, tashqi, kuzgi)

Shuningdek, ingliz tilida ham o’zbek tilidagi kabi ushbu sifatlar ham mavjud. Masalan, rangni
bildiruvchi sifatlardan: gora-black, qizil-red, xususiyatni bildiruvchi sifatlardan: sodda-
simple, mehribon-kind, maza-ta’mni bildiruvchi sifatlar: shirin-sweet, achchig-bitter, hajm-
o’Ichovni bildiruvchi sifatlar: keng- wide, og’ir-heavy, hidni bildiruvchi sifatlar: sassig-ugly,
xushbo ’y-fragrant, makon-zamonni bildiruvchi sifatlar: kuzgi- autumn,tashqi-external.

Sifat turkumi o°ziga xo0s so‘z yasalishi va morfologik tizimiga ega. O’zbek tilida yasama sifatlar,
asosan, sifat yasovchi suffikslar yordamida xosil qilinadi: aqlli (aql+li), hosildor (hosil+dor),
serqirra (serqirra) va shunga ko’ra sifatning morfologik belgisi — daraja kategoriyasiga egaligidir.
Sifat bildiradigan belgi daraja nuqtai nazaridan 3 xil bo‘lishi mumkin: me’yoriy, me’yordan
ortiq (yuqori) va me’yordan oz (kuchsiz, past). Shunga ko‘ra, sifatning 3 xil daraja kategoriyasi
farqlanadi: oddiy daraja —maxsus ko‘rsatkichi yo‘q va u belgining me’yoriy (ortiq — kamlik,
kuchli — kuchsiz va sh.k.ga befarq) holatini bildiradi: yaxshi, katta, shirin, xunuk kabi; orttirma
daraja — bu darajaning ham maxsus morfologik ko‘rsatkichi yo‘q. Belgining ortikligi ma’nosi
o‘zbek tilida bir necha usul bilan ifodalanadi. Masalan, fonetik usul: sapsariq, ko‘mko‘k, baland
(unlini cho‘ziq talaffuz etish); leksik usul (maxsus so‘zlar yordamida): juda kuchli, nihoyatda
go‘zal kabi; analitik usul: shirindan shirin, qo‘poldan qo‘pol kabi; ozaytirma daraja shakli roq
affiksi yordamida yasaladi: yaxshiroq, balandroq, sho‘rroq kabi
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Degrees of Adjective - sifat darajalari

. . . Comparative (Qiyosiy Superlative (Orttirma
Simple (Oddiy daraja) daraja) daraja)
Ularga —r yoki —er The...-st/-est qo’shiladi,
qo’shiladi. O’zbek tilida — tarjimasi eng. ..
Large . e
. roq deb tarjima qilinadi.
. s - . Wide
Bir bo’g’indan iborat Cold Larger The Largest
bo’lgan (one syllable Bi Wider The Widest
adjectives) 1S Colder The Coldest
High . .
Sha Bigger The Biggest
P Higher The Highest
R/I[larper ’Ifl}le Shar;%est
Ikki va unda ortiq Beautiful oree. ¢ Most...
e e More beautiful The most beautiful
bo’g’inli sifatlar (more Modern
than t llabl Difficult More modern The most modern
dootien it More difficult The most difficult
adjectives xtme More exiting The most exiting
Little Less The least
Tarkibi va o’zaci Much/many More The most
o zoaradiean si fa%lar Far Farther/further The farthest/the furthest
£ £ Good/well Better The best
Bad/badly Worse The worst

Sifat so’z turkumidan avvaldan keng ko’lamda foydalanib kelinadi. Har qanday sohada
sifatlarning ishlatilishi yuqori darajada desak mubolag’a bo’lmaydi. Masalan poetik matnlarda,
devon, romanlarda, yozuvchi va shoirlar o’z ijodiy ishlarida sifatlardan mohirona foydalanilib
kelgan va hanuzgacha foydalanilmoqda.

Masalan:

Ko’zing qaro sening, qoshlaring qaro,

Yuzing oq sening, kulishlaring oq (Usmon Azim)

Ushbu misrada sifat leksemalaridan mohirona foydalanilgan. (garo,qaro,0q,0q).

Bundan tashqari sifatlar badiiy adabiyotda va xalq og’zaki ijodi namunalarida qo’llanganda
otlashuv xususiyatiga ham ega. Masalan: Yaxshi topib gapirar, yomon qopib gapirar. Qozonga
yaqin yursang , qorasi yugar, yomonga yaqin yursang , balosi yugadi. Ushbu misollardagi belgilab
berilgan so’zlar otlashgan sifatlar hisoblanadi.

Foydalangan adabiyotlar ro’yxati

1. Sayfullayeva R., Mengliyev B., Bogiyeva G. va b. Hozirgi o’zbek adabiy tili. O’quv
go’llanma. — Toshkent: Fan va texnologiyalar, 2009.

2. Sayfullayeva R., Mengliyev B., Bogiyeva G. va b. Hozirgi o’zbek adabiy tili. Darslik. —
Toshkent: Fan va texnologiyalar, 2010.

3. Rahimov S., Umurqulov B. Hozirgi o’zbek adabiy tili. Darslik. — Toshkent: O”qituvchi,
2003.

4. Hojiyev A. Tilshunoslik terminlarining izohli lug’ati.-Toshkent,2002

5. Usmon Azim “Grafika” she’ri

6. https://youtu.e/W4p9kqgdl Yk
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XALQ OG*‘ZAKI 1IJODIDA MAQOL JANRINING TUTGAN O’RNI

Xakimbayeva O.K.

O’zbekiston davlat jahon tillari universiteti. O’qituvchi
Qo’rg’onova Sh.A.

O’zbekiston davlat jahon tillari universiteti. Talaba
Tel: (998 931972300 )

E-mail: shahnozaqorgonova@gmail.com

Annotatsiya: Maqol janri xalq og’zaki ijodida juda muhim ahamiyatga ega. Ushbu maqolada
xalq og’zaki ijodining eng muhim janrlaridan biri bo’lgan maqol janri haqida so’z yuritilgan.
Magqol janriga yangicha yondoshuvlar haqida ma’lumotlar berilgan. Xalq og’zagi ijodining
boshqa turlari bilan maqol janrining bog’ligligi va farqli tomonlari haqida fikr yuritilgan.

Kalit so’zlar: xalq og’zaki ijodi, maqol, donolar so’zi, frazeolofiya, matal, ritmik shakl, naql,
hikmat, hikmatli so’z, tanbeh, mashoyixlar so’zi, paremiologiya.

Magollar xalq ijodiyotining qadimiy janridir. Ular gadimgi davrlarda paydo bo’lgan va
asrlarga borib taqaladi. Ularning ko’pchiligi yozma til bo’lmagan paytda ham paydo bo’lgan.
Frazeologiyada alohida bo’lim ajratilgan magqol va matallar deb ataladigan so’zlarning barqaror
birikmalarining tarkibiy-semantik turini o’rganadigan paremiologiya.

“Magqol” so’zi arabcha bo’lib “so’z”” demakdir. Maqollarda fikr aniq, xulosa tugal, ifoda lo’nda
va albatta, hukm tarzidagi ibratli fikr bo’ladi.

Magollar she’riy va nasriy tuzilishga ega. Ularda mehnatsevarlik, vatanparvarlik, mardlik,
saxiylik, adolat, insof, do’stlik, oliyjanoblik, chin insoniy g’oyalar, sof muhabbat, ilm olishga
da’vat va shu kabilar 0’z aksini topgan. Haqiqatdan ham maqollar xalgning donoligidir. Unda
kishilar hayotni obdon kuzatib tajriba to’plab aytgan hikmatli so’zlari o’z ifodasini topadi.
Ko’pincha she’riy shaklda izhor etilgan maqollarning mavzusi rang-barangdir. U rad qilinmas
darajadagi pishiq nasihatdan iborat bo’ladi. Maqollar grammatik jihatdan gap holida shakllangan,
xalq donishmandligi natijasida vujudga kelgan barqaror birikmalar maqollar sanaladi.

Magollar asosan xalgning hayotiy tajribasi, donishmandligi natijasida maydonga keladi. Ular
nutq jarayoniga qadar tilda tayyor birikma holida mavjud bo’ladi. So’zlovchi bunday birikmalarni
yaxlit holda nutqiga olib kiradi. Maqollar fikrni ta’sirchan, bo’yoqdor qilib ifodalovchi qudratli
vositadir. Nutqda maqollardan foydalanish so’zlovchining mahorati sanaladi. Shuning uchun ham
xalq og’zaki ijodida maqollarning o’ziga xos o’rni bor. U xalgning bir necha avlodlarning aql-u
farosati hamda turmush tajribasining yakuni, ular donishmandligining mahsulidir. Yosh avlod
tarbiyasida maqollarning o’rni katta.

Magollar ona vatanni sevishga, uning har bir garich yeri uchun kurashga, turli kasb—hunar egasi
bo’lishga, ahil bo’lib mehnat qilishga, to’g’ri so’z va halol kishi bo’lib kamol topishga, yaxshi
odob va olijanob xulqli bo’lishga chaqiradi.

Shuningdek, maqol so’zining lug’aviy ma’nosi -“xalq og’zaki ijodi janri, qisqa va lo’nda
obrazli, grammatik va mantiqiy tugal ma’noli hikmatli ibora, chuqur mazmunli gap. Muayyan,
ritmik shaklga ega bo’lgan qolip hisoblanadi”

Magollarda avlod-ajdodlarning hayotiy tajribalari, jamiyatga munosabati, tarixi, ruhiy holati,
etik va estetik tuyg’ulari, ijobiy fazilatlari mujassamlashgan. Asrlar mobaynida xalq orasida
sayqallanib ixcham va sodda poetik shaklga kelgan.

Magpollar, asosan, mavzu jihatidan nihoyatda boy va xilma — xil bo’lib, ularda vatan, mehnat,
ilm-hunar, do’stlik, ahillik, donolik, xushyorlik, til va nutq madaniyati, sevgi va muhabbat kabi
mavzularda, shuningdek, salbiy xislatlar xususida ham fikr boradi. Maqol uchun mazmun va
shaklning dialektik birligi, ko’p hollarda qofiyadoshlik , ba’zan ko’p ma’nolik , majoziy ma’nolarga
boylik kabi xususiyatlar xarakterli bo’lib, aynigsa, antiteza hodisasi ko’p uchraydi. Buni quyidagi
magqolda ko’rishimiz mumkin .

Kattaga hurmatda bo’l , kichikka izzatda bo’l.

Turkiy xalglarning maqollaridan na’munalar dastlab Mahmud Qoshg’ariyning “Devoni
lug’otit turk” asarida kiritilgan. Bu maqollarning bir ganchasi hozir ham o’zbek xalqi orasida turli
variantlarda ishlatilib kelinmoqda. Masalan “Kishi olasi ichdin , yilqi orasi tashdin”. Maqollar
ba’zan masal, zarbulmasal, naql, hikmat, hikmatli so’z, tanbeh, mashoyixlar so’zi, hikmatli
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magqollar, donishmandlar so’zi, otalar so’zi kabi nomlar bilan ham yuritiladi. Ko’pgina tilshunoslar
magqol va matallarning kelib chiqishini o’rganib, ularning tildagi ko’rinishi va faoliyati haqida
turli farazalarni ilgari suradilar. L.N.Orikina maqol oddiy gap emasligini qayd etadi. “U xalqning
fikrini bildiradi. Bu xalgning hayotga bergan bahosi, xalq tafakkurini kuzatishi. Har bir maqol
maqolga aylangani yo’q, faqat ko’pchilikning turmush tarziga, o’y- fikrlariga mos keladigan
magqol-bunday naql asrdan asrga o’tib, ming yillar davomida mavjud bo’lishi mumkin. Har bir
magqol ortida ularni yaratgan avlodlarning obro’si bor. Shuning uchun maqollar bahslashmaydi,
isbotlamaydi-ular aytgan har bir narsa qat’iy haqiqat degan e’tiqodda nimanidir tasdiqlaydi yoki
inkor etadi”. V.A.Jukovning ta’kidlashicha, “xalq orasida maqollar-turli mavzularda og’zaki gisqa
so’zlar qaysi davrdan boshlab tarqala boshlaganini aniqlash juda qiyin. Birinchi so’zlarning paydo
bo’lish vaqti ham noma’lum - zerikarli va murakkab tushuntirishlarsiz suhbatda biror narsani
ifodali va aniq tavsiflash va qodir bo’lgan o’rinli so’zlar, ammo tadqiqotchining fikriga ko’ra, bir
narsa shubhasizdir: maqollar va iboralar uzoq antik davrda paydo bo’lgan va o’z tarixi davomida
xalqqa hamroh bo’lib kelgan. Maxsus xususiyatlar maqollarni ham, kundalik hayotda va nutqda
doimiy va zarur qilib qo’ygan”.

Xulosaqilibaytadigan bo’lsak maqollar insonlar hayotida muhim ahamiyatkasb etadi. Shunchaki
magollarni 0’qiganda uning tag zamiriga yetib borish va eng asosiysi uni hayotda targ’ib qila olish
bu janrning qanchalik go’zal va takrorlanmas ekanligini ko’rsatadi desak mubolag’a bo’Imaydi.

Foydalanilgan adabiyotlar ro’yxati

1. O’zbek xalq maqollari. T.Mirzayev, A.Musaqulov. Toshkent 2015.
2. J.Raymond “Naprijonnost v poslovitsah” Zapadniy folklore. 1956.
3. O’zbek xalq maqollari. Toshkent. 2016

4. https://en.wikipedia.org/wiki/Proverb
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INGLIZ VA O’ZBEK TILLARIDA SON KATEGORIYASINING IFODALANISHI

Xakimbayeva O.K.

O’zbekiston davlat jahon tillari universiteti. O’qituvchi
Samandarova Sh.R.

O’zbekiston davlat jahon tillari universiteti. Talaba
Tel: (998 938055654)

E-mail: samandarovashahnoza5@gmail.com

Annotatsiya: Ushbumaqolada son so’z turkumining ikki tilde qiyoslanishi haqida fikr yuritilgan.
Son so’z turkumini ikki tilda qiyoslaydigan bo’lsak, shuni e’tiborga olish kerakki, o’zbek tilida
son asosan predmetlarning miqdorini, sanoq jihatdan tartibini bildiradi. Ingliz tilida ham xuddi
shunday. Bajaradigan vazifasiga ko’ra ravish va sifatga yaqin turadi. Son otlar bilan qo’llanilib
ko’p predmetlarning yig’indisini va miqdorini ifodalaydi. Sonlar boshga so’z turkumlari singari
tuzilishiga va bajaradigan vazifasiga ko’ra bir necha turlarga bo’linish xususiyatiga ega.

Kalit so’zlar: son, sanoq sonlar, tartib sonlar, miqdor sonlar, sonlarning otlashishi, jamlovchi
sonlar, sodda sonlar, qo’shma sonlar.

So’nggi besh yillikda Prezidentimiz tashabuslari bilan ta’lim sohasiga juda katta e’tibor
qaratilmoqda. Shu o’rinda tilshunoslikda ham bir qancha amaliy va nazariy jihatdan ko’plab
o’zgarishlar yuz berdi. Bu o’zgarishlardan eng muhimi tilshunoslikda qiyosiy-tarixiy
tilshunoslikning kundan kunga takomillashib borishi desak mubolag’a bo’Imaydi. Umuman olib
garaganda, o’zbek tiliga qardosh bo’lmagan tillarni o’zbek tili bilan giyoslaganda anchagin katta
farq qiladi. Bunga son so’z turkumini misol qilib oladigan bo’lsak, son narsalarning sanog’ini
bildiradi.

Sonlar narsaning aniq miqdoriy belgisini bildirish jihatdan miqdor bildiruvchi so’zlardan farq
qiladi. Misol qilib aytadigan bo’lsak, kutubxonadan kitob oldim (miqdor bittami yoki undan ko’p,
noma’lum), kutubxonadan ko’p kitob oldim (bittdan ko’pligi aniq, lekin miqdori aniq emas).
Kutubxondan beshta kitob oldim (bu yerda miqdori aniq). Ingliz tilida ham shunga o’xshashdir.
I have bought a book (bu yerda miqdor aniq, chunki bitta ekanligini bilish uchun “a” artiklidan
foydalanilyapti. / have bought many books (bunda bittadan ko’p,lekin nechta ekanligi noma’lum).

Xuddi o’zbek tili singari ingliz tilida ham sonlar ikki turga bo’linadi; sanoq son va tartib son.
Sanoq sonlarni ikki tilda ham ketma-ket sanab ketaveramiz, lekin tartib son hosil gilganda bular
farqlanadi, ya’ni o’zbek tilida tartib sonlarni yasash uchun “-nchi” qo’shimchasidan foydalanamiz.
Misol uchun, birinchi, ikkinchi, uchinchi, o’n ikkinchi, o’n beshinchi, yigirmanchi va hokozolar.
Lekin ingliz tilida ularni o’z shakli bor. Boshidagi uchta ketma-ket tartib ragam The first, the
second, va the third deb aytiladi, qolgan sonlarning tartibini bildirish uchun ragamlar oldidan “the”
artiklini va ragam ketidan “th” qo’shimchasini ishlatamiz. (The fifth of December, the eighth, the
eleventh of October va hakozo). Endi buni gap ichida ko’radigan bo’lsak, “The twentieth century
is computer technologies century”.

O’zbek tilida sonlarning yana bir muhim xususiyati ma’no jihatdan miqdor sonlarga bo’linishidir.
Migqdor sonlar esa 0’z ichida olti turga bo’linadi (sanoq son, dona son, taqsim son, jamlovchi son,
chama son, kasr son.).

Ingliz tilida esa sonlar asosan tartib (ordinal number)va sanoq (number) sonlarga ajratiladi.

1. Sanoq sonlarni odatdagidek, one, two, three, four, five, deb sanab ketaveramiz, lekin o’nlik
sonlarda 13 dan 19 gacha ragam oxiriga “teen” qo’shimchasi, 20 dan 90 gacha “ty”” qo’shimchasi
qo’shiladi.

2. Narsalarni donalab ko’rsatish uchun “ta” va “dona” so’zlaridan foydalanamiz. Misol
uchun,o’nta gul, besh dona daftar.

Ingliz tilida esa dona sonni ifodalash uchin hech qanday qo’shimcha yo’q: five pens, twenty
books, desak beshta ruchka va yigirmata kitob degan ma’noni tushunamiz.

3. Tagsim sonlarni ifodalash uchun “tadan” qo’shimchasini ishlatamiz. Misol uchun, o’ntadan,
ikkitadan ...

4. Jamlovchi sonlar (collective numbers) ni ifodalash uchun “-ov, -ala, -ovlon” qo’shimchalaridan
foydalamiz. Misol uchun, ikkov, uchala, to’rtovlon.
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Ingliz tilida esa sonlarni jamlab ko’rsatish uchun many, pair, triad so’zlari ishlatiladi. Many
people, pair of glasses, pair of scissors, triad similar bags.

Sonlar gapda otga, olmoshga, sifatga, ravishga ishora qilib kelishi mumkin.

Masalan: I have two hats.(otga).

Two went to travel yesterday (olmoshga)

The first flower is beautiful (sifatga)

I walked to mountain twice (ravishga)

Umuman olganda “son” turkumini ikki tilda bir biri bilan giyoslaydigan bo’lsak, yetarlicha
farqlar bor. Lekin ularni bir-biriga bog’lab o’rganadigan bo’lsak, deyarli uncha katta farq
topmaymiz, nafaqat bir-biriga qardosh bo’lmagan ikki tilning o xshash jihatlarini topamiz, balki,
ular orasidagi bog’ligliklarni ham ko’rishimiz mumkin.

Foydalanilgan adabiyotlar ro’yhati:

1. O’zbekiston milliy ensiklopediyasi. Toshkent. 2016.

2. Erkaboyeva N. O’zbek tilidan ma’ruzlar to’plami Toshkent. 2020.

3. (Numeral (linguistics)

4. https://en.wikipedia.org/wiki/Numeral %?28linguistics%29?wprov=sfla 1
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INGLIZ VA O’ZBEK TILLARIDAGI FE’L KATEGORIYASINING IFODALANISHI.

Xakimbayeva O.K.

O’zbekiston davlat jahon tillari universiteti. O’qituvchi
To’lginova S.D.

O’zbekiston davlat jahon tillari universiteti. Talaba
Tel: (998 90 491 41 09 )

E-mail: sdavronvna@gmail.com

Anotatsiya: Ushbu maqolada ingliz va o’zbek tillaridagi fe’l kategoriyasining ifodalanishi
haqida ma’lumot berilgan. Ingliz tilidagi fe’llarning o’zbek tilidagi fe’llardan farqli jihatlari haqida
gap borgan. Ingliz va o’zbek tilidagi fe’llarni taqqoslash, ularning o’xshash va farqli tomonlari
haqida fikrlar berilgan. Fe’lning aniq va noaniq shakllari mavjud bo‘lishi, ular gapda tuslanib
yoki tuslanmay kelishiga ko’ra bir-biridan farq qilishi, shaxs, son, zamon va payt kategoriyalarida
o’zgarib, gapda kesim vazifasida keluvchi fe’l shakllari fe’lning aniq (Finite Forms of the Verbs),
ya’ni predikativ shakllari deyilishi haqidagi fikrlar yoritilgan.

Kalit so’zlar: To’g’ri fe’llar (regular verbs), noto’g’ri fe’llar (irregular verbs), zamon (tense),
harakat nomi (infinitive gerund), nisbat (voice).

Fe’lning grammatik mohiyati haqida gapirganimizda shuni ta’kidlash mumkinki, fe’l mustaqil
so‘z turkumi bo’lib, harakat, holat yoki jarayonni ifodalaydi. Fe’l quyidagi xususiyatlariga ko’ra
mustaqil so’z turkumi sifatida xarakterlanadi:

e 1.Harakat, holat yoki jarayon sifatidagi leksik-grammatik ma’nosi.

e 2.0’ziga xos 0’zak yasovchi quyidagi suffikslar (-ize, -en,-ify;) va prefikslarga (re, over-,
out-, miss-, un;) hamda leksik-grammatik so’z morfemalarga egaligi.

e 3.Fe’l boshqa so’z turkumlariga qaraganda so’z o’zgartirish va so’z yasash borasida ancha
rivojlangan, bunga sabab uning bir gancha grammatik kategoriyalarga egaligidir.

e 4.Fe’lning o’ziga xos tarzda bog’lanishi.

e 5.Gapda turlicha sintaktik vazifalarda kela olishi.

Fe’l asosan shaxs faoliyatini ko’rsatib keladigan so’z turkumidir. Bunday ta’rif har ikkala tilga
ham ya’ni, ingliz va o’zbek tillariga xos bo’lib, buni quyidagi misollarda ham ko’rish mumkin:
Lanny Swarts and Young Mako are coming here tonight (P. Abrahams). They set down, very shaky,
and looked at each other. O’zbek tilida ham quyidagi misolni keltirishimiz mumkin. Masalan;
O ’rta maktabni a’lo baholar bilan bitirdi.

Bu misollarda ajratib ko‘rsatilgan so’zlar fe’l turkumiga oid bo’lib, ular gapdagi sub’yektning
faoliyatini ko’rsatib kelyapti. Fe’llar boshqa so’z turkumlari kabi morfologik tuzilishiga ko’ra
sodda, yasama va qo’shma fe’llarga bo’linadi. Sodda (voki tub) fe’llar (Simple (or root) verbs)
bir o’zakdan iborat bo’lib, sodda fe’llar tarkibida qo’shimcha yoki old qo’shimcha bo’Imaydi.
Masalan, ingliz tilida: to come, to see, to work, to bring, to hate, to grow. O’zbek tilida: kelmogq,
ko ‘rmogq, ishlamoq, o ‘smoq.

Yuqoridagi misollardan harakat va holatni bildiruvchi so’z turkumi fe’l ekanligi haqida
ma’lumotlarga ega bo’ldik. Fe’l asosan uchta zamonda tuslanadi. (hozirgi, o’tgan, kelasi zamon).
O’zbek tilida fe’l so’z turkumi boshga so’z turkumidan qo’shimcha qo’shilishi orqali yasaladi
(ish+(ot so’z turkumi) +la).

Ingliz tilida fe’llar (speak, do, go,...) o’tgan zamon shaklida ikkita guruhga bo’linadi: To’g’ri
va noto’g’ri fellar (regular and irregular verbs). Noto’g’ri fe’llar o’z ichida uch guruhga bo’linadi
(infinitive, past participle, perfect participle).

Ingliz tilida gap tuzishda fe’llarning turini to’g’ri ishlatish kerak. To’g’r1 foydalanish uchun
noto’g’ri fe’llar jadvalini yodlash zarur (do, did, done).

Ingliz tilida quyidagi fe’l shakllari mavjud: Yordamchi fe’llar, modal fe’llar, nisbat shakllari,
gerund, infinitive, zamon. Ingliz tilida yordamchi fe’llar asosan gapni so’roq va inkor qilishda
ishlatiladi. Masalan: I do not like watching TV. (Men televizor ko’rishni yoqtirmayman). Ushbu
gapda “do” present simple zamonining yordamchi fe’lidan foydalanib gap shaklini inkor gapga
aylantirgan.

Modal fe’llar gapda mustaqil qo’llanila olmaydigan yordamchi fe’l shaklidir. Shuning uchun
modal fe’llarni asosiy fe’l shakllari bilan gapda imkoniyatini, ehtimollilikni, qobiliyatni, zaruriyatni
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ifodalashda foydalaniladi. Masalan: / can play chess. (Men shaxmat o0’ynay olaman (qobiliyatni
ifodalamoqda)). Ushbu gapda can qgila olmoq modal fe’lidan foydalanilgan.

Gerund va infinitive o’zbek tilidagi harakat nomiga to’g’ri kelib gapda asosan “(i)sh”
go’shimchali tarjimani beradi. Gap tuzishda ikkalasi ham bir xil tarjimani bersada, ammo turli
xil ma’nolarda va holatlarda qo’llaniladi. Gerund va infinitivni bir biridan to’g’ri farqlash uchun
ma’lum bir qoidalarini yodlash zarur. Masalan: / like reading the book, I would like to read the book,
I would rather read the book. Ushbu misollarning barchasi Men kitob o’qishni yaxshi ko’raman
ma’nosini bersada, lekin turli xil shakllarda qo’llanilgan. Gerund, va infinitivni ikki xil shaklidan
foydalanilgan. Zamon ingliz tilidagi eng muhim mavzulardan biridir. O’zbek tilidan farqli o’laroq
ingliz tilida o’n oltita aniq nisbatdagi va o’nta majhul nisbatdagi zamonlar mavjud. Sababi ingliz
tili gramatikasida o’tgan, hozirgi, kelasi zamon ma’nolaridan tashqari ish harakatning davomiyligi,
tugallanganligi, oddiyligiga ham jiddiy e’tibor beriladi. Masalan I am playing computer, ,I play
computer. Ushbu misolda ikkala gap ham hozirgi zamonda tuzilgan bo’lsada, lekin aspektlari turli
xil ma’nolarini beradi. Birinchi gapda ish harakat ayni paytdagi holatning davomiyligini bildirsa,
keyingisida har doim takrorlanadigan ish harakatni ifodalamoqda. Ingliz tilida har qanday holatda
gap tuzishda fe’l asosiy rolni bajaradi. Agar gapda fe’l shakli yoki zamoni to’g’ri qo’llanilmasa,
kutilayotgan ma’no aniq yoritib berilmaydi.

O’zbek tilida yuqoridagidek fe’l shakllaridan foydalanish uchun o’sha ma’noni beruvchi
go’shimchalarni fe’l o’zagiga qo’shish orqali yasaymiz.

Masalan: 1.Zamon shakli qo’shimchalari —di, -ib, -gan(kan,qan), —yap, -yotir, -moqda, -ar, - ay,
-moqchi.

2.Nisbat qo’shimchalari —in, -il, ish,-sat, -ir, -ar, -gaz, -g’az...

Shu kabi qo’shimchalarni fe’l o’zagiga qo’shish orqali aniq ma’noni ifodalash mumkin. Bu esa
anglatilayotgan fikrni aniq va ravshan yetkazib berish imkoniyatini beradi.
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