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OUITOJIOTUA ®AHIAPVHU PUBOXJIAHTUPUII
MVYINOATU TAOKUKOTJIAP

FRANSUZ TILINI O’QITISHDA TERMINOLOGIYA VA ATAMALARNING
AHAMIYATI

Jurayev Talmas Abdumannonovich
Nizomiy nomidagi Toshkent davlat pedagogika universiteti,
Zamonaviy Yevropa tillari kafedrasi o’qituvchisi

Annotatsiya: Ushbu maqolada Fransuz tilida ot va sifatlarning o‘ziga xos xususiyatlari, ulardagi
rod va son kategoriyalarining berilishi, ularga tegishli muhim qoida va istisnolar qo’llanmada
alohida bayon qilinib, ko‘plab misollar yordamida ochib berilgan.

Kalit so’zlar: Gaiti, Monako, terminologiya, BMT, lahjalar.

Annotation: In this article, the specific features of nouns and adjectives in French, the
assignment of the categories of genus and number in them, the important rules and exceptions to
them are described in the manual, using many examples.

Keywords: Haiti, Monaco, terminology, UN, dialects.

Fransuz tili — Hind-yevropa tillari oilasining roman guruhiga mansub til; Fransiya, Fransiya
Gvineyasi, Gaiti, Monako, Benin, Burkina Faso, Gabon, Gvineya, Kongo Demokratik Respublikasi,
Kongo Respublikasi, Kot d’Ivuar, Mali, Markaziy Afrika Respublikasi, Niger, Senegal, Togo, Chad
davlatlarining rasmiy tili; Belgiya Qirolligi, Shveysariya Konfederatsiyasi, Kanada, Lyuksemburg,
Andorra, Kamerun, Madagaskar, Burundi, Ruanda, Komor Orollari Federativ Islom Respublikasi,
Jibuti, Vanuatu, Seyshel Orollari davlatlaridagi rasmiy tillardan biri. Italiya va AQShning belgili
hududlarida ham tarqalgan. So‘zlashuvchilarning umumiy soni 100 mln. kishidan ortiq bo‘lib,
Fransiyaning o‘zida 57 mln. kishidan ortiqroq (o‘tgan asrning 90-yillari). BMTning rasmiy va
ishchi tillaridan biri.

Fonetik xususiyatlari sifatida urg‘usiz, aynigsa, so‘z oxiridagi unlilarning reduksiyasi, urg‘uning
asosan so‘nggi bo‘g‘inga tushishi, urg‘u ta’sirida unlilarning o‘zgarishi, unlilar o‘rtasidagi va so‘z
oxiridagi undoshlarning tushib qolishi va boshgalarni ko‘rsatish mumkin.

Fransuz tili morfologiyasi uchun analitizm xarakterlidir (murakkab zamon, nisbat, qiyosiy
darajalarning analitik shakllari). So‘zlarning morfologik jihatdan o°‘zgarmaslikka moyilligi
kuzatiladi. Bir gancha fammatik ma’nolar (jins, son, shaxs)ning ifodalanishi ko‘pincha sintaksis
sohasiga ko‘chiriladi, yordamchi so‘zlar keng qo‘llanadi. Fe’l sohasida 4 mayl, 3 nisbat va keng
tarmoqli zamon shakllari mavjud. Leksikasida gaplardan saqlanib qolgan so‘zlardan tashqari
franklar tilidan saglanib qolgan muayyan qatlam ham mavjud. Fransuz tili rivojida adabiy lotin tili
katta rol o‘ynagan; undan ko‘plab so‘zlar, so‘z yasalish qoliplari, sintaktik tuzilmalar o'zlashgan.

O‘zbek tilida bo‘lgani kabi fransuz tilida ham barcha so‘z turkumlar asosiy va yordamchi so‘z
turkumlariga bo‘linadi. Ularni quyidagicha tasniflash mumkin:

Jonli va jonsiz predmetlarning, harakatning, sifatning, mavhum tushunchalarning nomlarini
bildiruvchi so‘z turkumi ot deb ataladi. Fransuz tilidagi otlarni quyidagi turlarga bo‘linishi mumkin;

1. Jonli va jonsiz predmetlarning nomlari - fille, chien, livre, table.

2. Atoqli otlar; Jacques, Paul, Paris, Seine, Tachkent va turdosh otlar; garcon, ville, riviére,
fenétre.

3. Aniq otlar; crayon, porte, clé, table va mavhum otlar; patience, sourire, peur, amour, amitié.

4. Shaxs va predmetni ifodalovchi otlar; enfant, feuille, papier va jamlovchi otlar; foule, groupe,
feuillage.

5. Sanaladigan otlar; cahier, pomme, allumettes va sanalmaydigan otlar. Sanalmaydigan otlar
o‘z navbatida predmetlarni ifodalovchi otlarga - eau, sucre, farine, viande hamda mavhum otlarga
ajraladi - force, patience, musique.
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6. Sodda otlar: plume, garde, stylo, porte va murakkab otlar: porte-plat, avant-garde. Bizga
ma’lumki, o‘zbek tilida rod tushunchasi mavjud emas.

Rus tilida esa 3 ta rod mavjud - mujskoy, jenskiy va sredniy rodlar. Fransuz tilidagi otlar esa
ikkita rodga bo‘linadi. Ular le masculin (mujskoy rod) va le féminin genskiy roddir. Lug’atlarda
qisqartirib m va f deb yoziladi. Shuni yodda tutish lozimki, rus tilidagi otning rodi har doim ham
fransuz tilidagi otning rodi bilan mos kelavermaydi. Jonli predmetlarda otlarning rodi quyidagi
yo‘llar bilan ifodalangan bo’ladi:

1. Ot qo‘shimchasini o‘zgartirish yo’li bilan;

2. Maxsus suffikslar qo‘shish yo‘li bilan;

3. Determinativlami (aniqlovchini) o‘zgartirish yo’li bilan;

4. Maxsus so‘zlarni qollash yo’li bilan

Xulosa qilib aytganda, Fransur tilini o’qitishda asosiy e’tibor grammatika va terminologiyaga
ahamiyat beriladi. Chunki har bir sohada terminalogiya asosiy faktorlardan biri va sohani chet
tilida bilish jarayonida mustahkam bilim egallashda asosiy rollardan biridir.

Adabiyotlar:

1. https://uzsmart.uz/kitoblar/files/Elektron%?20kutubxona/Ingliz tili va adabiyoti/Fransuz%
20tilining%?20amaliy%?20grammatikasi%20A.E.Mamatov%202015.pdf;

2. “Fransuz tili” O‘zME. F-harfi Birinchi jild. Toshkent, 2000-yil;

3. Chavez, R.-M., L’Interculturel en classe, (2012), PUG. Grenoble

4. Coubard, F., Pauzet, A., Habitudes culturelles d’apprentissage dans la classe de Francais
Langue Etrangére — F.L.E., (2002), UCO. Angers. L’Harmattan. Paris

5. Cuq, J.P,, Dictionnaire de didactique du francais langue étrangere et seconde, (2010), CLE
International. Paris;

6. Pretceille, M. A., L’éducation interculturelle, (1999), Que sais-je ?, Presses Universitaires
de France. Paris;

7. Robert, J.M., Manieres d’apprendre pour des stratégies d’apprentissage différenciées,
(2009), Hachette. Paris;
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BOSHLANG'ICH SINF O'QUVCHILARIGA RUS TILINI O'RGATISHNING
INTERFAOL METODLARI

Xamidova Gulmira Ro’ziqulovna
Navoiy viloyati Navbahor tumanidagi
3-umumta’lim maktabining rus tili fani o'qituvchisi

Annotatsiya: ushbu maqolada umumta'lim maktablarining boshlang'ich sinflarida rus tili
fanini o" qitishning zamonaviy usullari, interfaol metodlar va ularni dars jarayonida qo llash haqida
nazariy va amaliy ma'lumotlar berib otilgan.

Kalit so"z: rus tili, interfaol metod, o'yin.

Maktab ta'limi insonning hayotida muhim o'rin egallaydi. Bu bosqichda olingan ta'lim-tarbiya
insonga bir umrga hayot yo'llarida as qotadi. Insonning kelajakda kim bo’lishi, ganday inson
bo'lishi maktabda olingan ta'lim-tarbiya natijasida yuzaga keladi. Shuning uchun ham ustozlik
mashaqqatli ammo sharafli kasblardan biri hisoblanadi. Boshlang'ich sinflarga dars berayotgan
o'qituvchilarga esa bu ikki karra ma'suliyat yuklaydi.

Umumiy o'rta ta'limning ilk bosqichi bo'lgan boshlang'ich sinfda o’quvchilar ilk bor katta
hayotga qadam tashlaydilar. O'quvchilarning iqtidori va qiziqishi boshlang'ich sinfdan boshlab
sezila boshlaydi. Buni o'z vaqtida anglab yetish va uni to’'g'ri yo'naltirish boshlang'ich sinf
o'qituvchilarining pedagogik mahoratiga va sinchkovligiga bog'liqdir. Inson savod chiqara boshlar
ekan uning qiziqishlari orta boshlaydi hattoki, o zgarishi ham mumkin. Boshlang ich ta'limda savod
chiqarish, o’qish, yozish, atrofni anglash bilan birgalikda til o'rganish juda muhim vazifalardan
biri hisoblanadi. Yurtimizda boshlang’'ich sinflarda jahon tillaridan bo'lgan rus tili, ingliz tili,
nemis tili, fransuz tili o’tib boriladi. O’quvchining tillar haqidagi tasavvuri shu bosqichda yaxshi
shakllana boshlaydi. Maktab ta'limidan oldin bo'lgan maktabgacha ta'lim tashkilotlarida ham
bolalarga xorijiy tillar o'tiladi, bolalar til hagida tasavvurga ega bo'lishadi, lug’atida yangi so'zlar
paydo bo’ladi, albatta. Maktab ta'limida esa qiziqishlar, tasavvurlar jadallashadi chunki ular o’ zga
tillarga yanada yaqinroq bo'la boshlaydi. Misol tariqasida rus tilini oladigan bo'lsak, bu til bolalar
uchun uchun unchalik begona til hisoblanmaydi. Bolalar bu tildagi so’zlarni oila a'zolaridan,
radiodan, televezordan eshitgan bo’lishi tabiiy hol. Ular boshlang'ich sinflarda rus tilidan savod
chiqara boshlashadi, harflarni tanishadi bu esa 0’z navbatida o’ quvchilarda til o'rganishga bo'lgan
ishtiyoqni oshirib boradi.

K.D.Ushinskiy til “hali kitob va maktablar bo'lmaganda xalqqa ta'lim bergan eng buyuk
ustozdir” deb ta'kidlagan. Darhagqiqat, til o'rganish bilan bolalar o'z navbatida tarixni dunyo
hayotini o'rgana boshlashadi.

Rus tili o'rganish darajasi bo'yicha qiyin tillardan biri hisoblanadi. O quvchilarga rus tilini
o'rgatishda faqat grammatikadan foydalanish yaxshi samara bermaydi, aynigsa boshlang’ich
sinflarda. Boshlang'ich sinf o'quvchilari hali kundalik hayotida o'yin faoliyatidan chiqib
ketishmagan bo'ladi. Shuning uchun ularga tilni o'rgatishda turli ta'limiy o'yinlar va interfaol
usullardan foydalanish yaxshi samara beradi.

Interfaol tushunchasi ingliz tilida-interact (rus tilida-interaktiv) ifodalanib, lug‘aviynuqtai
nazardan inter-o'zaro, ikki taraflama,-act-harakat qilmoq, ish ko'rmoq kabi ma'nolarni anglatadi.

Rus tili fani o'qituvchisi bolalarga til o'rgatishda oddiy usullardan iloji boricha voz
kechishi kerak. Darsni tushintirish, mashqlarni daftarga bajarish til o'rganishga bo'lgan ishtiyoqni
biroz susaytirishi mumkin. Interfaol usullar yordamida o"qitish esa ko'zlangan natijaga erishishga
yordam beradi. Quyida rus tilini o"quvchilarga o'rgatishda yordam beradigan interfaol usullaridan
birnechtasini ko'rib chiqamiz.

“Muzyorar” metodi

Bu metodni yangi mavzu bilan tanishtirishdan oldin qo'llasa boladi.

Borishi: xonadagi o’quvchilar o'rinlaridan turishadi va bir biri bilan qo’l ushlashib aylana
hosil qgilishadi. O"qituvchi ham bu jarayonda faol qatnashadi. O qituvchi rus tilida: o’quvchilar,
kelinglar darsni boshlashdan oldin bir birimizga yaxshi kayfiyat bag"ishlab olamiz. Yonimizdagi
o'rtog imizga rus tilida ajoyib ta'rif keltiramiz deydi. Masalan: AmupOex ymHbINH, YMHIa Becenas,
Awmmpa kpacuBas u.T.1. Shu tariqa o’ quvchilar davom ettirishadi. Bu metod orqali o' quvchilarning
kayfiyati ko tariladi hamda lug"at boyligi oshib boradi.

Nexadpn | 2021 7-Kuem TourkeHT
13



«“Y3BEKMCTOH OJIMMJIAPH BA EIIIIAPUHUHT WHHOBAIIMOH >
WJIMHA-AMAJIAN TAJKUKOTJIAPA” %%

“Men nimani yoqtiraman” metodi

Bu metod orqali o’quvchilar o'zlarining yoqtirgan narsalarini rus tilida qganday nomlanishini
bilib olishadi. Ular daftarga ustun shaklida yoqtirgan narsalarini yozishadi o' qituvchi esa ularni rus
tilida tarjima qilib beradi. Bolalar bu so'zlarni 0" qib yodlashadi. Natijada ularning lug at boyligi
yana birnechta so'zga ko payadi bu metodni har darsda takrorlab turish yaxshi samara beradi.

“Tomosha qilib o' rganamiz” metodi

O’qituvchi o'quvchilarga dars yakunida rus tilidagi multfilmlardan birini qo'yib beradi,
o'quvchilar tomosha qilib bo'lgach, o’quvchi ularga tanish so'zlarni uchratdingizmi deb savol
beradi. O quvchilar yodida qolgan so’zlarni aytishadi, ba'zi notanish, ko'p qo’llanilgan so"zlarni
o qituvchi tarjima qilib beradi. Natijada bolalar sevimli multfilm ko'rish bilan birgalikda rus
tilidagi so’z boyligi ham oshib boradi.

Dars jarayonida bunday metodlarni ko'plab qo'llash mumkin. Uni yaxshi samara berishi esa
bevosita o' qituvchining pedagogik mahoratiga hamda ijodkorligiga bo’g’liq bo'ladi.

Foydalanilgan adabiyotlar

1. Babanskiy Yu.K. “Hozirgi zamon umumta’lim maktabida o‘qitish metodlari” Toshkent -
“O‘qituvchi” 1990 y.

2. «/lHHOBaIMOHHBIC TEXHOJIOTUM HA YPOKaX PYCCKOTO SI3bIKa M JIUTEPATYPHI B YCIOBHSIX
COBpPEMEHHOM 00111e00pa30BaTebHON MIKOJIBI. «- 3apunosa H.

3. Interfaol metodlar: Mohiyati va qo’llanilishi (Metodik qo’llanma) Toshkent
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METOAUKA HNPEINOJABAHUSA PYCCKOI'O A3BIKA KAK HHOCTPAHHOI'O

Jprawmesa uniadysa Kamuiosna
[Ipenogasarens [lenarornyeckoro
uHCTUTYTa byxapckoro
rOCyAapCTBEHHOTO YHUBEPCUTETA
Tenedon: +998914154241
dilfuzaergasheval972@mail.ru
HUcramos duép

Crynenr I kypca Ilemarorndeckoro
uHCTUTYTa byxapckoro
rOCy/IapCTBEHHOI'O YHHUBEPCUTETA

AHHOTAIMUSA: Crarbs mocBsieHa npoodiaeme 00yueHus pyCCKOMY SI3bIKY KaK HHOCTPaHHOMY.
ABTOp YTBEP)KJAE€T, YTO MOBBINICHUE KAaueCTBA KOMMYHHKATHBHON KOMIETEHTHOCTH BO3MOXXHO
Onarogapsi MPUMEHEHHUIO HOBBIX 00yYarOIINX TEXHOJIOTHH.

KJIFOYEBBIE CJIOBA: Hesa3bikoBasg  cpela, KOMMYHHMKAaTHBHasi  KOMIIETEHTHOCTb,
JUHTBOJUIAKTUYECKHE 1I€JIU, CEMaHTHU3a1Us1, aCCOLIMaTUBHOE MBILIJIEHUE, KOTHUTUBHBIE YMEHHUS.

[lepen coBpeMEHHOI METOAMKOM MpEnoJaBaHUsl PYCCKOIO s3bIKa KaK MHOCTPAHHOIO CTOAT
HOBBIE 33/1a4H, 00y CIIOBJICHHbIE N3MEHEHHUSIMU COACPIKaHUS, LIEJIeH U YCIOBUH 00yUeHHsSI pyCCKOMY
A3BIKY B HEsI3bIKOBOH cpejie. [loBbllIeHrne kauecTBa KOMMYHHUKATHBHOM KOMIIETEHTHOCTH BO3MOYKHO
Onarojapsi MPUMEHEHHUIO HOBBIX OOY4YaOUIMX TEXHOJOTHH, 00ecrednBarolIMX BapHATUBHOCTh
oOyueHusi, npuOIMKamuUX OOydeHHe K HHIUBUAYAJIbHBIM OCOOEHHOCTSIM Y4YaluXcs H
CO3JIaI0IMX HOBBIE CTUMYJIBI AJIs1 YCIIEIIHOTO U3Yy4YEHUsI PYCCKOTO SI3bIKA.

B MeTomKe mpenogaBaHus pyCcCcKOro si3bIKa Kak HEPOJHOTO (POPMHUPYIOTCS HOBBIE METOIUYECKHE
KOHLETIINH, pa3padaThIBalOTCsl HOBBIE IIOIXO/IBI K TOCTPOSHHIO MOZETIEH BOCTIPUATHS M TOHUMaHHS
MHOSI3BIYHBIX COOOILEHUHN, BBISBISIOTCS pPEUYEBbIE TAKTUKM KOMMYHHUKAHTOB, YTOYHSIOTCS
MICUXOJIOTUYECKasl U IMHTBUCTUYECKas crieln(rKa OOIIeHNs Ha HEPOIHOM SI3bIKE, ONpeAesieTcs
pOJIb HALMOHAJIBHO OOYCJIOBJIEHHBIX OCOOEHHOCTEH B OBJIAJCHUU SA3BIKOM, COINOCTABIISIOTCS
KyJBTYPBl U CUCTEMBI KOHTAKTUPYIOLIUX S3bIKOB B JINHIBOIUAAKTUYECKHUX LEIAX. ITO MO3BOJSIET
OIIPENEIUTh HOBBIE HAIIPABJICHHUS I UCIIOJIb30BAaHUSI KOMMYHHUKATUBHBIX TEXHOJIOTHH.

Kak moxaspiBaeT aHaiM3 CYyMIECTBYIOIIMX METOAMYECKUX paboT, oOydarourue TEeXHOJIOTHH
3a4acTyl0 paccMarpuBarOTCA B Yy3KO MparMaTHdeckoM acrekrte (oOyuenue opdorpadun,
rpaMMaTHKe, JIEKCHKE, pa3BUTHE peud U Jp.). OAHAKO COBPEMEHHBIE TEXHOJOTUHU JIOJIKHBI
YUUTBIBaTh WHAMBUIYaJlbHbIE MOTPEOHOCTH M MHTEPECHl yYaIlMXCA, Pa3IUYHbIE CTPATErHH
YCBOEHHUS A3bIKa, TU(PPepeHIIMPOBaTh CIOCOObI MPEebSIBICHHS yUeOHOTo MaTepuara, peaaararb
UH/AMBUYyalIbHbIe (GOPMBI pabOTHI, UCIOIB30BATh MIMPOKUNA CHEKTP CTUMYIIOB JJIsI BOBJICUCHHS
yUYalIUXCs B MHOSA3BIYHYIO PEUEBYIO JIEATEIBHOCTD.

MeToauku, HMCHONb3yeMblE B IPAKTUKE IPENOAABAHMS, JOJKHBI COOTBETCTBOBAaTb BCEM
00s13aTeIbHBIM TPEOOBAaHUAM, BBITEKAIOIIUM U3 ClIeHU(UKH YUEOHOro IpeaMeTa «MHOCTPaHHbIN
S3BIK:

—COCTOATh M3 MOJICUCTEM, YUMTHIBAIOIIUX I[VIABHBIX CYOBEKTOB MEIaroru4yeckoro mporecca —
YUHUTENs U yYallerocs, a Takxke Cofep KaHue U 1esid 00ydeHus;

—C03/1aBaTh YCJIOBUS JJIsl OBJIAZICHUS CPEACTBAMM SI3bIKAa U OCYILECTBICHUSI KOMMYHHUKAIIUK Ha
MHOCTPAHHOM SI3BIKE;

—BBITIOJTHATH MOTHBAIIMOHHBIE, 00yYaroIye 1 KOHTPOIHUPYIOUIHe (QYHKIINH;

—C03/1aBaTh MHOI'OMEPHBIE CTUMYJIbI JIJ15100€ CTIEYEHUSI MHOSI3bIYHOM yUeOHOM (KOMMYHHKAaTUBHOM
Y TIO3HABATEJIbHOW) AEITEIbHOCTH U JP.

B ycnoBusix Hes3bIKOBOH Cpebl MPEANOYTUTENbHBIMU SBISIOTCS CIEAYIOIINE 0COOCHHOCTH
OpraHu3alyM yueOHOoro mporecca:

- aKTHBHOE MCIIOJIb30BAHNE TEXHHUUYECKUX CPEIICTB OOy4eHHUs (PUCYHKOB, CXeM, TAOJHII) IJis
esiel BU3yalnn3alny y4eOHOro MaTepuala, CeMaHTH3aluy U JIp.;

- HaTM4y#e OOJBIIOTO KOJIMYECTBA S3bIKOBBIX YIPAXKHEHU,

- HaAISIIHOE TMPE/ICTaBICHHE JJIEMEHTOB KyJlbTypbl Poccun —BuIeOQUIBMBI, KUBOIUCH,
My3bIKa, OajerT.
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Ocoboro BHUMaHHUs 3aCIyKHBAET UTPOBOM METOJI, KOTOPBIH, HAa HAII B3IV, UMEET XOPOIINe
MIEPCIIEKTUBBI I 00yUEHHsI PyCCKOTO sI3bIKa KaK HEPOJHOTO B HES3BIKOBOM cpene. JlaHHbIi MeTox
o0naaer cueayommuMi 0COOEHHOCTIIMU:

1) Oyyun OJHUM U3 UHTEPAKTUBHBIX METOA0B 00yU€HUsI UHOCTPAHHBIM SI3bIKaM, OCHOBBIBAETCS
UI'POBOM B3aUMOJICHCTBUN YHALIUXCSI C U3y4aEeMBbIM SI3bIKOM U JIPYT C JPYTOM B ITporiecce 00yYeHuUs;

2) mpeanosaraeT CoOYeTaHME PEUYEBOM JEATENBHOCTU C JPYTMMH BHUJAMHU JI€ATEIBHOCTU
(meHueMm, TeaTpainzaluei, puCOBaHUEM U T.I1.);

3) “cnoab3ys IMHIBUCTUYECKUH (PEHOMEH SI3IKOBOM UTPHI B (DYHKIIMU TPEHUHTa HA MaTepuale
M3y4aeMOI'0 MHOCTPAHHOTO S3bIKa, IOMOIA€T B Pa3BUTUU YYBCTBA SI3bIKA U OCO3HAHUS HOPM €ro
yIoTpebIeHus B Tipoliecce 00y4deHus (Hanpumep, Urpa ¢ CAHOHIMaMH, aHTOHUMaMH | T.11.);

4) pa3BuUBaeT NaMsATh yUaIIUXCs, JOTHYECKOE, XYI0)KECTBEHHOE U aCCOI[MaTUBHOE MBILIICHUE,
KOTHUTHBHBIE YMEHUS U TBOPUECKUE CIIOCOOHOCTH 00ydaeMbIX;

5) npennonaraet J0OPOBOIBHOE y4acTHE U BO3MOXKHOCTb BbIOOPa;

6) TIO3BOJISIET CO3/ATh MO3UTUBHYIO IMOLMOHANBHYIO aTMOC(]epy, KOra yJyaruecs: 4yBCTBYIOT
ce0sl HEIPUHYKJCHHO, IEMCTBYIOT CBOOOHO U MOITYYAIOT OMPEACIICHHYIO «J103y aJlpeHaINHAY,

7) co3maeT ecTeCTBEHHBbI KOMMYHUKAaTHUBHBIM KOHTEKCT, B KOTOPOM 3HaHHsS MHOCTPaAHHOI'O
sI3bIKa U YMEHHUS UM OJIb30BaThCsl CTAHOBSITCS HEOOXOAUMBIMU;

8) ocHOBaH Ha MPUHIKIIE UHPOPMAITMOHHOTO Mpoodesa (HaaTuIue JIEMEHTa HEM3BECTHOCTH) U
IIPEII0JIaraeT OUCK PAaBUIBHOIO PELICHMS;

9) oTnaeT NpHOPUTET PUTMUYECKOI OpraHU3alny U3y4aeMoro si3bIKa (CTUXH, IECHH);

10) enuHCTBEHHBI METOJ,, KOTOPBIA COBMENIAeT y4yeOHbIe 3aJaydl M aKTUBHBIA OTABIX B
nporecce 00y4eHuUs;

11) monaepuBaeT U pa3BUBaeT MOTUBALIMIO 00y4aeMbIX B IPOIEcce O0yUEeHMUS;

12) siBnsiercst BICOKOA((EKTUBHBIM METOJIOM B 00yUYE€HUU MHOCTPAHHBIM SI3bIKAM;

13) ornnuaeTcs BBICOKOM CTEMEHBIO aganTalldd K KOHKPETHOW ayUTOpUU M K IIeJISIM
oOyuenusi[4].

B npomecce oOydeHus pycckoro si3blka Kak HEpOJHOr0 0co00€ MECTO Cpeaud HIPOBBIX
TEXHOJOTMH 3aHUMAIOT CUTyaTHBHbIE (posieBasi) WUrpbl U cumynsauusi. CuTyaTuBHas Hrpa
CIOCOOCTBYET MOBBIIMICHUIO MOTHBALMKM K M3YYEHHIO PYCCKOro s3bika U 3pdexkruBHOCTH
oOyuenus. Ilpumep cutyatuBHOW urpsl —«IlmanupoBanue skckypcui». Pomu: mpeacraButens
TYpPUCTHUECKOH (pUPMBI B CTpaHe NpeObIBaHNs, MECTHBIN TU/] U PYCCKOSA3BIYHBIN TypUCT. CUTyaus:
MecTo —ouc Typpupmsl. Llens: BEIOpaTh SKCKYpCHH, MApLIPYT MyTelecTBUs, BpeMs. COTpyaHUK
(bupMBbI IpeAsIaraeT pa3Hble BAPUAHTHI SKCKYPCHA, TYPUCT YTOUHSET BPeMsl, IPOJOKUTENIHOCTh
9KCKYPCHH, TU TOJPOOHO OMMCHIBAET MAPIIPYThI, TYPUCT JEJIAeT BBHIOOD.

OT onTUMaNIBHOTO COYETAHUSI UTPOBOTO METOJIA C TPAIUIIMOHHBIMU MeTofamMu oOydyenuss PKU
BO MHOTOM OyzieT 3aBuceTh 3(p(heKTHBHOCTD 00YUEHHS B IIETIOM.

Mpbl MOXXeM caenaTb  BBIBOJ, YTO IEPCHEKTHUBOW Pa3BUTHS COBPEMEHHBIX TEXHOJOTHH B
00y4YeHUH pPYCCKOro s3blKa KaK HEPOIHOIO SBISIETCS UX COOTBETCTBHE KOMMYHHUKAaTHBHBIM
3aJa4yaM OOydeHUsl, y4eT M pealu3alus WHAUBUIYaTU3UPOBAHHOIO MOAXOA, MEXKYJIBTYPHOIO
B3aMMOJICUCTBHS.

MeTtonuka npenogaBaHUsl PyCCKOTO sI3bIKa KaK MHOCTPAHHOIO HE CTOMT Ha MecTte. [naBHOe,
9YTOOBI ¥ TIPENOAABATENb U YUAIIMNACS 1T BMECTE K KOHEUHOM Len U TOOMBAIUCH pe3ysbTara.

Hcnonb3oBanHnasi aureparypa:
1. MomuanoBckuit B. B. CoctaB u comepkanue mpodeccrnoHanbHO-IeITeTbHOCTHON

KOMIIETCHIINH TIPETIoJaBaTellsl PyCcCKOro s3blka Kak MHOCTpaHHOro: Jluc. ... n-pa. meaar. Hayk.
-M., 1999. 412 c.

2. Krashen S. Second Language Acquisition and Second Language Learning. —Pergamon, 1981.
—151 p.

3. Beirorckuii JI. C. Mbinienue u peus. —M.: JIabupunr, 1999. -352 c.

4. ®enorona, H. JI.: OcHOBHBIE TP0OIEMBI ITPEMOAABAHUS PYCCKOTO S3bIKa KAK MHOCTPAHHOTO B
HesI3BIKOBOH cpene. - International journal of Russian studies (IJORS - MexayHapoHbIi sKypHaIT
poccuiickux uccnenonanuii), Ne 5/1 (saBapp 2016 1) ctp. 1-9.

Nexadpn | 2021 7-Kuem TomkeHT
16



@g «“V3BEKMCTOH OJIUMJIAPH BA EIIJIAPUHUHT WHHOBAIIMOH
o8° WJIMMIA-AMAJIVI TAJIKUKOTJIAPH”

THUINBI A3UKOBBIX EAWHUALL, IIPEACTABJISIIOHINX B TEKCTE POMAHA
«EBI'EHUU OHEI'MH» CPEACTBA JIIOBOBHOI'O JJEKCUKOHA

Aonyiiiaesa Myxao0ar PammagoBna
TynpoKKamMHCKOro paéHa yu4uTesst
PYCCKOTO SI3bIKa CpEAHEN
o0meo0pa3oBaTebHOM mKoIbl Nel9
Tenedon: 998971130434

AHHOTanusi: Becb KOMIUIEKC S3MKOBBIX CPEJICTB, CBSA3aHHBIX C TPAJUIIMOHHBIMHU JIEKCHKO-
CEMaHTHYECKHUMHU CPEICTBAMU, COCTABIISIONTUMU JIFO0OBHBIN TEKCHKOH MY IITKHHCKOU ATIOXH MOJKET
OBITH pa3fesi€H Ha HECKOJIBKO TPYMI B 3aBUCHUMOCTH OT CTETICHH TPATUITMOHHOCTH U XapaKTepa
€ro MPEJCTABICHUS B TEKCTE.

KuroueBsle ciioBa: Esrenunii Onerun, pomas, JF000BHOTO JIGKCUKOHA, TEKCT.

OnpeneneHHyo poib MpH MOAOOHOM YJICHEHHWU WUIPaeT Takke caM 00beKT oOo3HadeHus. C
9TOM TOUKHM 3peHHs HanOojee 3HAYUMbIMU SIBIISIOTCS: «0003HAYSHHS CaMOT0 JIFOOOBHOTO YyBCTBA,
(hopM U CpEeACTB €ro BbISBICHHSI CTEPEOTUIIOB JIFOOOBHOIO MOBEJEHUS , CAMOIO INEepCOHaXa,
HepeKUBAIOLIETO JIFOOOBHBIE YYBCTBA, U €0 BHEIIHETO O0JINKaY.

Uro ke KacaeTcs Xapakrepa NpeICTaBICHUs €AUHMI] B CTPYKTYpe TEKCTa, TO «IIYIIKHUHCKHUH
TEKCT 001a/1aeT HACTOIBKO SPKO BBIPAXKEHHBIMH KOHTEKCTYaJIbHBIMUA CBOMCTBAMH, YTO IIPOBECTU
YETKYI0 TPaHMIy MEXIy TPAAUTIHOHHBIM CPEICTBOM, MOAUGHUIIMPOBAHHONW TPaJAULIMOHHON
eIMHUIICH M COOCTBEHHO WHAMBHIYaJTbHO-aBTOPCKHUM BBIPAKEHHEM O Ka3bIBaeTCs HE BCErna
BO3MOXKHBIM», TeM 0oJiee UTO Jaxke B cilyyae, KOTjla €AMHUIIA JOCIOBHO BO3IPOU3BOAUT OOIUK
TPaJlMLINOHHOIO CPEJICTBA, OHA XapaKT€PU3YyeTCsl ONPEAEIIEHHBIMY IPUEMaMU KOHTEKCTYaJIbHOTO
ocBoeHUs. VIMEHHO MO3TOMY BBIJIEJIEHHE COOCTBEHHO JYKCHKOHA, TO €CTh Ha0Opa OTAENbHBIX
CJIOB M CJIOBOYETAHWH, MPEICTABISAIOIIMX STUKETHO-IPHU3HAHHBIE CPENICTBA, OCYIIECTBISIETCS
C ompenenéHHON Mepol YCIOBHOCTH, MOCKOJBIY J1a)Ke BBICOKO TPAJMIIMOHHBIE 0003HAYCHHMS,
MOCTAaBJIEHHOE B TECHEUIIYIO CBSI3b C KOHCUTyallMei, TEMOM M KOHTEKCTOM, ITPEBpAIACT Aa)xe
XOPOLLIO BEIWIECHAEMYIO OTJEIbHYIO JIEKCEMY TOJIBKO B 3BEHO, C KOTOPOIO HAYMHAETCS pa3pacTaHue
€IMHULl 10 TOPU3OHTAJMU: MPEBPALLEHUS OTIAEIBHOIO CJIOBAa B JABYWIEHHOE CIIOBOCOYETAHHUE,
CJIOBOCOYETAaHHE B MHOTOWJIEHHBIH OMHUCATEIbHBIA OOOPOT, 3aTEM COECIUHEHHE OIUCATENIbHBIX
000pOTOB B MUKPO(parMeHT, KOTOPBIA B paMKaX poMaHa MOXKET ObITh PACCMOTPEH TOXe Kak
(bparMeHT 1F000BHOTO JICKCHKOHA.

VYKka3zaHHble Tpolecchl OepyT CBOE Hauajga B TIpyNe €IUHUI, SBISIIMXCS MEPBUYHBIMU
HOMHUHAIUSMUITIO00BHOTOUYBCTBA. DTO, IPEXkK A€ BCErO MIArolIt00UTh U Ero cioBooOpa3oBaTeIbHbIE
MO (DUKATHI (PA3TFOOUTH, TTOIFOOUTH ), IPEICTABICHHBIE CUCTEMOM JTMYHBIX (hOpM 1 00Ia1aroIme
OTHOCHUTEJIbHON KOHTEKCTHOM aBTOHOMHOCTBIO, TO €CTh HE BXOJSIINE B COCTAB OMUCATEIbHBIX U
nepupacTUIecKux 060pOTOB.

Cp.:U ckonbko HE THOOWIT OBI Bac,

[IpuBbIKHY B, pa3mo00 ToT4ac!

B 3710 Xe rpyniy MOXHO BKJIIOUHUTH JACENPUYACTUS U MPUYACTHS JIIOOsI-HEIt00s;BII00IEH-
TH00MM, a TaK)Ke IJ1aroJl peBHOBATh KaK OJIMH U3 CEMAaHTUYECKUX IPOTUBOWIECHOB IVIAar0JIaIl0OUTh.

Bropoe, cyOcraHTuBHOE, Ha3BaHME AMOLMU — JIOOOBb — 4Yallle BCTPEYaeTcsi B COCTaBe
nepudpacTuaeckux 000poOTOB, XOTSI BO3MOKHO M €r0 OTHOCUTENIHLHO HE3aBUCUMOE YIIOTpeOsIeHHe.
B »TOM OTHOIIEHHH BechMa MOKA3aTeIbHO CJEAYIONIEee YIOTpeOIeHUEe:0H e JI000Bk, J00BU
NOCIYIIHBIN. B ganHOM ABycTuiuu : mnen jar000Bb (BocIieBaj JII0OOBHOE YyBCTBO KakK MOAT) —
9TO TUIIUYHBIA CTaHJAPTHBINA OMHMCATENIBHBIA 000POT, a JIFOOBU MOCIYIIHBIA — KOHTEKCTyaJIbHas
€IMHHULA, B paMKaX KOTOPOil 00a KOMIIOHEHTa COXPaHAIOT OTHOCUTENbHYIO cBOOOAY. Buaumo, B
JAHHYIO JKE TPYIIIE CIeAyeT OTHOCTH Haubomee npsaMyto GopMyiy JH0O0BHOTO MPU3HAHUS: S BacC
00O,

Crnenuduka 31o# (HhOpPMYIIBI 3aKITIOYAETCS B TOM, UTO OHA, ONUPAsSCh HAa IMYHYIO (popMy riiaroda,
OpPSIMO HA3bIBAIOILIETO YYBCTBO MPEACTaBIsET COOO KOHCTATAalMIO HAJIUYUS ATOrO YyBCTBA U
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OJTHOBPEMEHHO SIBJISIETCS] STUKETHON (OpMYION 00s3aTeNbHOM ISl OTpEIeIEHHOTO CTePEoTUa
JIF000BBLHOIO MTOBEACHUS.

JlpyruMu clioBaMH, JaHHAs €IUHUIA IPUHAICKUAT Cpasy JABYM IPYIIIaM sS3bIKOBBIX C3EJICTB,
CBSI3AHHBIX C JIIO6OBHBIM JICKCUKOHOM:

I. rpynne CIAUHUIIL, HGHOCPGI[CTBCHHO Ha3bIBAOIIINX J'II-O6OBHI)IG T-IyBCTBa;

II. rpymnme cpencts, 0003HAYAIOIIMX CTEPEOTHITBLUTFOOOBHOTO MTOBEICHUS.

Jluteparypa:
1. Nnbunckas H. Jlekcuka ctuxorBopHo# peun [lymkuna. —-M.,1970
2. Yenoseueckuii (HakTop B sA3bIKE. IKCIPECCUBHBIC MEXaHU3MBIL. — M., 1991
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TABIAT VA JAMIYAT HODISALARINI TUSHUNISHDA TILNING AHAMIYATI

Tursunova Dilnoza Zakirovna
Samargand davlat chet tillar
instituti magistri
Telefon:+998995950142
komilov88@umail.uz

Annotatsiya: Til jamiyat madaniy hayotida alohida ahamiyat kasb etib ijtimoiy alogalarni
tartiblashtirish mezoni hisoblanadi. Jamiyatning holati tilning holatiga, tilning umumiy holati esa
jamiyatning holatiga ta’sir qiladi. Mazkur maqolada atrofimizdagi tabiat va jamiyat hodisalarini
tushunishda tilning o‘rni hamda ahamiyati xususida bayon qilingan.

Kalit so‘zlar: Tabiat, jamiyat, til, matn, dialog, tushunish, madaniyat, tushuntirish, individual,
trialogik, polilogik.

Jamiyat va tilning o‘zaro ta’siri inson va uning tili o‘rtasidagi o‘zaro ta’sirga o‘xshaydi. Inson
ganchalik aqlli bo‘lsa, uning tili shunchalik boy bo‘ladi, u shunchalik yaxshi gapiradi va his etish
darajasi yuqori bo‘ladi. Inson o‘ziga mansub badiiy tilini qanchalik chuqur va to‘liq o‘rgansa,
shunchalik aqlli va dono bo‘ladi. Til abadiy ong va donolikning saqlovchisidir, bu esa avlodlar
hayotida muhimdir. “Til ijtimoiy xarakterga ega, chunki u jamiyat taraqqiyoti, mehnat faoliyati
jarayonida yuzaga keladi. Til fagat jamiyatda, odamlar orasida mavjud bo‘ladigan ijtimoiy quroldir.
Tilning taqdiri uning yashashi, rivojlanishi faqat shu tilda gaplashuvchi jamiyatga bog‘liq. Til
jamiyat bilan paydo bo‘lganidek, jamiyat bilan birga o‘ladi. Lotin, sanskrit tillarini esga oling,
ular o‘lik tillar deb aytiladi, chunki bu tillarda gaplashadigan, uni 0z ona tili deb hisoblaydigan
xalq yo‘q, hozirgi kunda bu tillarning lug‘at tarkibi, tovushlar majmui, grammatikasi bor, ular
to‘g‘risida fikr yuritish, boshqa tillar bilan qiyoslash mumkin. Ammo bu tillarda rivojlanish yo‘q,
gadimdan ganday bo‘lsa, hozir ham shunday va shundayligicha qolaverdi.”[1]

Jamiyat turli g‘oyalar, qonunlar, prinsiplarsiz va o‘z navbatida, tilsiz yashamaydi. Asosiy
g‘oyalar, prinsiplarning umumiyligi, ular va dunyo o‘rtasidagi bog‘liglik allagachon insoniyat
uchun ma’lumdir. Ushbu asosiy g‘oyalar va prinsiplar to‘plami, albatta, tilda mavjud. Har bir tilda
ma’lum bir odamlarning hayot falsafasi mavjud. Tilning o‘zi nafaqat hayot falsafasi, balki uning
turli xil kontseptual birliklarida o‘ziga xos tamoyil va g‘oyalarni ham gamrab olishi mumkin.
“Tilni xalq yaratadi va 0‘z navbatida, u jamiyat taraqqiyoti bilan ham nafis ohangda takomil topib
boradi. Xalgning madaniy va ijtimoiy-tarixiy taraqqiyoti o‘z izlarini, birinchi galda, tilda qoldiradi.
Shu bois, jamiyatdagi har ganday o‘zgarish, birinchi navbatda, tilda aks etadi. Ana shu qonuniyat
har ikki tushunchaning qanchalik uzviy bog‘ligligini ifoda etadi. Bu yaqin bog‘liglikni yanada
aniq ifodalash uchun quyidagi holatni anglash yetarli: agar biz Alisher Navoiy asarlarini o‘qisak.
Navoiy yashagan davr bilan “gaplashamiz”. Navoiy qo‘llagan so‘zlar o‘sha davrlardan sado
beradi. Unda “bank”, “kompyuter”, “avtobus”, “avtomatika”, “mashina”, “futbol” kabi so‘zlar
mutlaqo uchramaydi, uchrashi ham mumkin emas. Chunki u davrlarda bunday tushunchalarning
o°zi bo‘lmagan. Navoiyda “kotib”, “qalamzan”, “qalam”, “kilk”, “xora”, “kitob”, “lavh”, “nukta”,
“shuaro” kabi so‘zlarni o‘qishimiz mumkin va ular Navoiy yashagan davrga xosdir. Yuqoridagi
so‘zlar esa bizning asrimizga oid so‘zlardir. Jamiyat taraqqiy etib borishi bilan birga undagi
o‘zgarishlarga oid tushunchalar va ularni ifodalovchi yangi-yangi so‘zlar tilda ham paydo bo‘lib
boraveradi. Demak, til jamiyat bilan doimo hamnafas yuradi. Tilning paydo bo‘lishi, uning takomil
topib borishi, odamzodning bunday buyuk ne’matga noil bo‘lishiday murakkab jarayonda ijtimoiy
muhitning, kishilik jamoasining hal qiluvchi omil ekanligidan iborat haqgiqatni inson aqli to‘liq
anglagunga qadar ko‘p zamonlar o‘tgan.”[2]

Hozirgi davrda adabiyotlarda tabiat hamda jamiyatni tushunish turlari, tiplari va darajalarining
har xil tasniflari mavjud. Masalan, G.I.Ruzavin tushunishning uch asosiy turini farqlaydi:

A) Dialogda til vositasida aloqa qilish jarayonida yuzaga keladigan tushunish. Tushunish yo
tushunmaslik natijasi bu erda suhbatdoshlar o‘z so‘zlariga qanday ma’no yuklashiga bog‘liq.

B) Bir tildan boshgqa tilga tarjima qilish bilan bog‘liq tushunish. Bu erda o‘zga tilda ifodalangan
ma’noni ona tili so‘zlari va gaplari yordamida ifoda etish va saqlash nazarda tutiladi.

V) Matnlarni, badiiy adabiyot va san’at asarlarini, shuningdek odamlarning turli vaziyatlardagi
gilmishlari va harakatlarini talqin qilish bilan bog‘liq tushunish. Bu erda ma’noni intuitiv
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tushunishning o°zi etarli bo‘lmaydi.

Shunday qilib, tushunish - muayyan hodisaning ma’nosini, uning dunyodagi o‘rnini, yaxlit
bir butun tizimdagi funksiyalarini tushunib etish demak. U borligning ma’nolarini teran anglab
etishga ko‘maklashadi. Tushunish jarayoni sodir bo‘lishi uchun quyidagilar zarur: har qanday
tabiatli matnda ifodalangan predmet; unda ma’noning mavjudligi; mazkur ma’no to‘g‘risidagi
dastlabki tasavvur; matnni talqin qilish, ya’ni matnning mazmunini tushunish; talqin giluvchida
0°z-0‘zini tushunishning mavjudligi, muloqot, aloqa; «til stixiyasi»; dialog yuritish qobiliyati; 0‘z
fikrini bildirishga intilish, boshqacha fikrlaydigan odamga so‘z berish, uning aytganlarini hazm qila
olish; ayni bir matn (unga muallif yuklagan ma’nodan tashqgari) bir nechta ma’noga ega bo‘lishini
nazarda tutish; matnning predmet mazmunini hozirgi davrning madaniy tafakkuri tajribasi bilan
bog°‘lash.

O‘z navbatida, ijtimoiy-madaniy voqelikni bilish mazkur tayyor mahsulotlar dunyosini
bevosita aks ettirishdan ham ko‘ra ko‘proq ularning orqasida turgan narsalarni, ya’ni inson
ma’nolari va mazmunlari dunyosini aks ettirishni nazarda tutadi. “Ong amalda til shaklida mavjud,
demak, til materiallarisiz fikr shakllanmaydi Bu hoi fikrni til bazasidagina o’rgamshni taqozo
qiladi. Shuningdek. tafakkur ham, til ham borligdagi narsa-buyum va hodisalar bilan bevosita
munosabatda bo‘ladi. Garchi til va tafakkur bir-biri bilan bog‘liq bo‘lgan ajralmas birlikni tashkil
qilsada. ularni aynan bir hodisa deb tushunish ham noto‘g‘ridir. Til fonetika, grammatika qonunlari
asosida tashkil topgan tovushlar tizimi sifatida mavjud bo‘lgan material - hodisa bo‘lsa, tafakkur
mavjud borligning inson miyasida aks etishining oliy shakli sifatida ideal hodisadir.”[3]

[jtimoiy bilish matnli xususiyatga ega bo‘lgani tufayli ijtimoiy fanlarda semiotika muammosi
alohida o‘rin egallaydi. Semiotika (yunon. belgi, alomat) — belgilar va belgili tizimlarning
xossalarini o‘rganuvchi fan. Belgi xabarlar (axborot, bilim)ni ifodalash, saqlash va qayta ishlash
vositasi sifatida amal qiluvchi moddiy predmet (hodisa, vogea)dir. Til belgilari (muayyan belgilar
tizimiga kiruvchi belgilar) va tilga oid bo‘lmagan belgilar, ularning orasida esa —nusxalar, alomatlar
va simvollar farqlanadi. Tabiiy va sun’iy tillarning belgilari tafovut etiladi. Belgili tizimlarga
tabiiy tillar (so‘zlashuv tillari), ilmiy nazariyalarning gaplar tizimi, sun’iy tillar, avtomatlar uchun
dasturlar va algoritmlar, tabiat va jamiyatdagi signallar tizimlari misol bo‘lishi mumkin.

Xullas, tushunish — insonning hamkorlik faoliyatida bilish jarayonlari ob’ektiga kirgan narsa va
hodisalarning mohiyatini fikr uzatish, o‘zaro ta’sir o‘tkazish, ta’sirlanish, muloqot, taqlid yordami
bilan oydinlashtirish, xotiradagi bilimlar va ijtimoiy tajribalar bilan ularni uy.unlashtirgan holda
tushunish sari yetaklovchi aqgliy faoliyat. Tushuntirish hamkorlik faoliyatida (fikrni izohlovchi
— fikrni gabul qiluvchi ishtirokida) individual, trialogik, polilogik shakllarida amalga oshiriladi.
O‘zining muddati, ko‘lami, uzatish vositalari, verbal va noverbal nutq turlari ustuvorligi bilan bir-
biridan farq qiladi.

Foydalanilgan adabiyotlar ro‘yxati

1. Irisqulov M.T. Tilshunoslikka kirish. “Yoshlar matbuoti”. Toshkent. 2009. B 9.

2. Yo’ldoshev I., Sharipova O’. Tilshunoslik asoslari. “Iqtisod-moliya”. Toshkent. 2007. B 35.
3. Uluqov N. Tilshunoslik nazariyasi. “Barkamol fayz media”. Toshkent. 2016. B 37.
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O’QUVCHILAR NUTQINI O‘STIRISHDA DIDAKTIK O‘YINLARNING AHAMIYATI

Safarova Gulbahor Raxmatovna,
Navoiy viloyati, Xatirchi tumani
17-maktab boshlang’ich sinf o’qituvchis
Telefon:+998942204009

Jalolova Yulduz Sa’dullayevna,
Navoiy viloyati, Xatirchi tumani
17-maktab boshlang’ich sinf o’qituvchi
Telefon:+998 934353594

Annotatsiya: Maqolada boshlang‘ich talim o‘quvchilarining og‘zaki va yozma nutqini
boyitishda ona tili darslarida didaktik o‘yinlardan foydalanish misollar asosida ko‘rsatib berilgan.

Kalit so‘zlar: Fonetik 0’yin, yetakchi omil, tovush, so’z ma’nolari, leksik o0‘yin, qarama-qarshi
ma’noli, maqollar vositasida, ot, izohlash,

Kichik yoshdagi o’quvchilarning og’zaki va yozma nutqni egallashlarida didaktik o‘yinlar
muhim ahamiyat kasb etadi.. Jumladan, boshlang‘ich sinflarning ona tili ta’limida fonetik o’yinlar
tizimi tashkil etish o‘quvchilar nutqini boyitishga yordam beradi. Fonetik o’yinlar bolalarda
orfoepik, orfografik, uslubiy, punktuatsion va shu kabi malakalar hosil qilishning yetakchi omili
sanaladi. Quyida 2-sinf ona tili darsida fonetik o0‘yin o‘tkazish namunasini keltiramiz:

1-topshirig. Nugtalar o’rniga mos tovushlarni qo’yib, so’zlarni 0’qing. Darax. .., sus..., g’ish.

.,qan ..., kish,. .., pish...balan. .., do’s.. ., pas.., monan. .., pisand. . ., mush. .., dar...,
hunarman... va h.k.

2-topshiriq. O’n ikkita so’z berilgan (in, oz, es, iz, ov, il, esh, og’, ig’, ek, et). Ularni qanday
qilib uch guruhga ajratib yozish mumkin?

O‘quvchilarning so’z ma’nolari, so’zning o’z va ko’chma ma’nolari, ko’p ma’noli so’zlar,
so’z va atama hamda ularning o’xshash va farqli tomonlari, qarama-qarshi ma’noli va ma’nodosh
so‘zlar, ko‘p ma’noli so‘zlar bo‘yicha nazariy bilimlarini mustahkamlash magsadida leksik
o’yinlardan foydalaniladi. Misol uchun garama-qarshi ma’noli so‘zlar bo’yicha mashq qilishga
mo’ljallab tuzilgan topshirigni keltiramiz.

Topshiriq: Qarama-qarshi ma’noli so‘zlarning tagiga chizing.

Bir shirin so’z odamga,
Asal bo’lib tuyular.

Bir achchiq so’z olamga
Zahar bo’lib tuyular.

Magollar vositasida ham xilma-xil mashgqlar, didaktik o‘yinlar tashkil etish mumkin.
Bunday o‘yinlar o’quvchilarda so’zlarning majoziy ma’nosini, ko’p ma’no ifodalashini amalda
qo‘llay olish malakasini shakllantiradi. Quyida ona tilidan 3-sinfda ot so‘z turkumini o‘tishda
“Magqollar chashmasi” o‘yinini o‘tkazish bo‘yicha o‘z tavsiyamni taqdim etaman. Bunda
o‘quvchilar berilgan maqollardan otlarni aniqlash va ularni izohlash topshirig‘ini bajaradilar.

Nomard yovga yalinar, Mard kuchiga suyanar. 2.Yaxshi ko‘rgan dostingga,Yaxshi ko‘rgan
molingni ber. 3. Tilingni botir qilma, O‘zingni botir qil. 4. Yaxshi bola-otaga quvvat, Yomon
bola-uqibat.

Boshlang‘ich sinf o’quvchilarining og‘zaki va yozma nutqini o’stirish asosan ona tili va o‘qish
darslarida amalga oshiriladi. Ammo, o‘quvchilarning nutqini boyitish boshqa o’quv predmetlaridan
o’tkaziladigan mashg’ulotlar bilan ham uzviy ravishda bog’lanadi

Foydalanilgan adabiyotlar:

1. Boshlang‘ich ta’lim bo‘yicha yangi tahrirdagi o‘quv dasturi. T. 2017-yil.
2. Ona tili 3-sinf uchun darslik. T. 2017-yil.

3. 2-sinf. Ona tili va o‘qish savodxonligi. T. 2021-yil.

4. Rivojlantiruvchi ta’lim texnologiyalari. RTM, 2016-yil.
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INGLIZ TILIDAN O’QUVCHILAR LUG‘ATINI BOYITISH USULLARI

Bibitova Maxliyo Baxtiyorovna,
Navoiy viloyati, Navbahor tumani
13-maktab ingliz tili fani o’qituvchisi
Telefon:+998 934617075

Annotatsiya: Maqolada boshlang‘ich sinf o‘quvchilarining ingliz tilini o‘rgatishda ularning
og‘zaki nutqini o‘stirish, lug‘atini boyitishga oid turli didaktik o‘yinlar tashkil etish usullari haqida
fikrlar bayon qilingan.

Kalit so‘zlar: Didaktik materiallar, narsa-buyumlar, tevarak-atrof, nomlari, ingilizcha so’zlar,
nutqiy talaffuz, fonetik, Grammatik, o’yinlar, she’r, yodlash.

Boshlang‘ich sinf o‘quvchilarida ingliz tilini o‘qish-o‘rganishga bo‘lgan qiziqishni oshirishda
ularning nutqini rivojlantirish, nutqily munosabatga va muomalaga kirishishini shakllantirish
lozim. Buning uchun avvalo ularning og’zaki nutqini rivojlantirishni yo‘lga qo‘yish kerak. Bu esa
bir qancha maxsus vazifalarni oz ichiga oladi:

1. O’quvchilarni sinf xonasi va tevarak-atrof bilan tanishtirish, rasmli kartochkalardan
foydalanib ularning lug’atini boyitish.

2. Bolalar nutqining grammatik tomonini shakllantirish.

3. Bolalarda nutqiy tallafuz, tovush madaniyatini tarbiyalash.

O‘quvchilar lug’atini boyitish uchun rasmli didaktik materiallar juda ko‘p, bu ko’rgazmali
qurollar o‘quvchining inglizcha so‘zlarni o‘rganishiga yordam beradi. Bundan tashqari, sinf
xonasidagi narsa-buyumlardan hamda tevarak-atrof bilan tanishtirish orqali ham bolalar lug‘atini
boyitish amalga oshiriladi. Ya’'ni, o’quvchilarni tevarak -atrofdagi buyumlar, hodisalar, o’simliklar,
hayvonot dunyosi va hokazolar bilan tanishtirish jarayonida ularning nomlarini, sifatlarini,
xususiyatlarini ingilizcha so’zlar bilan aytiladi. Bunga quyidagilarni misol keltiramiz:

1.  Buyumlarning nomini anglatadigan: (things): mirror (ko’zgu), camp(taroq), soup (sovun),
carteen (gilam), cupboard(shikaf), bad (kirovat), tableclothe (dasturxon).

2. Vagetables (sabzavotlar ): carrot (savzi), cabbage (karam), turnip (shalg’om), cucumber
(bodring).

3. Fruits (mevalar): apple (olma), pear (nok), cherry (olcha), peach (shaftoli), banana (banan),
grape (uzum).

4. Domestic animals (uy hayvonlari): rooster (xo’roz), hen (tovuq), horse (ot), cow (sigir),
dog (it), cat (mushuk), goat (echki).

5. Verbs (harakatni ifodalovchi): washing (yuvinmogq), cleaning (tozalamoq), doing iron
(dazmollamoq), cooking (pishirmoq) va boshgqalar.

6. Adjectives(sifatlari): big (katta), small (kichkina), red (qizil), green(yashil), hot (issiq),
cold (soviq) va hokazo so’zlar.

Boshlang‘ich sinf o’qvchilarida nutqiy talaffuzni tarbiyalashda fonetik, grammatik o‘yinlar
o‘tkazish, she’rlar yodlatishning ahamiyati katta.

Fonetik o’yinlar o’quvchilarni talaffuzini mashq qildirish, she’rlarni baland ovozda talaffuz
qilishga o’rgatishda ishlatiladi. Bunda she’rlar o’quvchilarga avval yodlatiladi, so’ng yoddan
aytish musobaqa qilib aytiladi. Fonetik o’yinlarning turlari ham ko’p. Masalan:

1. Kim {r}tovushi bor so’zlarni tez, to’g’ri talaffuz giladi, bunda 2 o’quvchi qatnashadi.

2. Kim [y] tovushi bor so’zdan ko’p topib tez, to’gri talaffuz qiladi va yozadi.

3. She’r ayttirish kabilar.

Quyida o‘yin o‘quvchilarning to‘g‘ri talaffuz qilishga o‘rgatishda foydalaniladi.

“Go, my little pony, go!”

{ou}
Go, my little pony, go
Go, go, go!
Gallop, pony, gallop, go
Go, go, go!
An Old Grey Goose
{u}
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An old grey goose game,

Th! Th! Th!

I stretch my neck and cry,

At puppies passing by,

I like to make them cry,

Th! Th! Th!

Grammatik o’yinlar ingliz tilidagi grammatik murakkabliklarni sodda usulda o’quvchilar
ongiga singdiradi, o’quvchilarning og’zaki nutqini rivojlantiradi. Shu bilan birga og’zaki nutqni
mustaqil qo’llashda imkoniyat yaratadi va ijodiy mantiqiy faolligini oshiradi.

“Where is the pen”

Bu o’yinni tashkil etish oson bo’lib, 0’yin shartiga ko’ra, bir o’quvchi tashqariga chiqarib
yuboriladi. Qolgan o’quvchilar o’quv qurollaridan birini yashiradilar. Tashqgaridagi o’quvchi
sinfga taklif etilib, qolganlar nimani berkitib qo’yganlarini topishini so’raydi.

Pupil 1: Where is the pen?

He (She): The pen is in the bag.

Pupil 2: No, it is not.

He (She): The pen is on the desk.

Pupil 3: No, it is not.

He (She) The pen is under ths desk.

Pupil 4: Yes, it is.

O’qituvchi o’quvchilar bilan she’r yod oldirish mashg’ulotini tashkil etishi ham ulardagi
so‘z boyligini oshiradi. O‘qituvchi shakli va mazmun jihatdan o‘quvchilar yodlashi uchun oson
she’rlarni tanlashi lozim. Masalan, 1-sinf o‘quvchilari ”Ayiqcha  she’rini yodlatish.

Bolalarni she’r mazmuni bilan tanishtirish, uning ma’nosini tushunishga va yod olishga yordam
berish. O’quvchilarni 0’z o’rtoqglari oldida she’r aytishga o’rgatish.

Hozirgi she’r qo’shiq qilib kuylangan bo’lib u qiyidagicha:

Head, shoulders, knee and toes

Knee and toes

Eyes and ears

And mouth and noeses.

Xulosa qilib aytganda, bolalar uchun bu o’yinlar ko’ngil ochuvchi mashg’ulotdek tuyulsa-da,
bu usullar orqali ularning darsga qiziqishi oshadi va lug‘at boyligi kengayib boradi.

Foydalanilgan adabiyotlar:

1. O‘zbekiston Respublikasi Vazirlar Mahkamasining “Chet tillarni o'rganish tizimini yanada
takomillashtirish chora tadbirlari to'g risida”gi qarori. 2012-yil 10-dekabr

2. Jalolov J.J, S.T Mahkamova, Sh.S Ashurov ”English language teaching methodology”
Toshkent-2015 ”Fan va texnologiya” nashriyoti

3. Hoshimov O’, Yoqubov I.”Inliz tili o’qitish metodikasi”, Sharq nashriyot-matbaa
aksyadorlik kompanyasi bosh tahriryati Toshkent-2003.

4. http:// www.englishclub.com/esl-activities.

5. http:// www.eslgamesworld.com/ClassroomGames.html
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ONA TILI DARSLARIDA RIVOJLANTIRUVCHI TA’LIM TEXNOLOGIYALARINI
QO‘LLASH

Jamolova Manzura Shoyimovna,

Navoiy viloyati, Navbahor tumani

13-maktab ona tili va adabiyot fani o’qituvchisi
Telefon:+998 997192663

Annotatsiya: Maqgolada o‘quvchilar bilim samaradorligini oshirishda rivojlantiruvchi ta’lim
texnologiyalaridan o‘rinli foydalanish yuzasidan 5-6-sinf ona tili darslarida qo‘llash usullari
yoritib berilgan.

Kalit so‘zlar: “Charxpalak”, fe’llar, harakat va holat, o‘timli va o‘timsiz, nisbat shakllari,
didaktik o‘yin, “So‘zdan so‘z”, fe’l yasalishi, sodda, qo‘shma, juft.

Har bir dars o°ziga xos 1jodiy jarayon bo‘lib, har bir o‘qituvchi o‘z darsining ijodkoridir. Avvalo,
o‘qituvchi o‘tiladigan darsga oldindan puxta tayyorgarlik ko‘radi, sinfdagi o‘quvchilarning har
birining bilim darajasi va o‘zlashtirish qobiliyatiga, beriladigan bilim, ko‘nikmalar ko‘lamiga
qarab dars uchun usul tanlaydi, kerakli didaktik materiallar va ko‘zgazmali vositalarni hozirlaydi.
Hozirgi kunda rivojlantiruvchi ta’lim texnologiyalari asosida darsni tashkil etishda tanlangan
metoddan ko‘r-ko‘rona foydalanib bo‘lmaydi. O‘qituvchi birinchi navbatda darsda qo‘llayotgan
texnologiyaning mohiyatini tushunishi, keyin esa bu usul orqali o‘z oldiga qo‘ygan dars
magqsadlariga erisha olishiga ko‘zi yetsagina, undan foydalanishi kerak.

Men biror bir zamonaviy ta’lim texnologiyasini darsimda qo‘llash uchun asosan uning mavzuga
mos kelishini e’tiborga olaman, agar bir darsda qo‘llangan usul yaxshi natija bermadimi, demak, bu
usulni keyin qo‘llamayman. Quyida o‘z pedagogik faoliyatimda qo‘llagan rivojlantiruvchi ta’lim
texnologiyalaridan namunalar keltiraman. Masalan, “Charxpalak™ texnologiyasi o‘quvchilarda
o‘rganilgan mavzularni yodga olish, ular yuzasidan mantiqiy fikrlash, savollarga mustaqil javob
berish, 0‘z-0‘zini baholash malakalarini shakllantirish, o‘qituvchi tomonidan qisqa vaqtda
o‘quvchilarning bilimlarini baholash imkoniyatini yaratadi. Bu usul o‘quvchilarning individual,
juftlik va jamoada ishlash, boshqalar fikrini hurmat qilish, mavjud fikrlar orasidan muhimini tanlab
olish ko‘nikma va malakalarini rivojlantirishda muhim o‘rin tutadi.

Ushbu texnologiyani 6-sinf ona tilidan harakat va holat fe’llari, o‘timli va o‘timsiz fe’llar,
fe’llarning nisbat shakllari bo‘yicha o‘tilganlarni mustahkamlash darsida foydalanish har bir
o‘quvchining individual fikrini aniglashga va har bir o‘quvchini bir-birining fikri hamda bilimi
bilan tanishtirishga yordam beradi.

“Charxpalak” texnologiyasining qo‘llanilish tartibi:

1. O‘qituvchi o‘quvchilarni shartlar bilan tanishtirib, ularni “5X6” yoki 5X5” shaklda bola
soniga nisbatan guruhlarga ajratadi.

2. Har bir guruhga fe’lning nisbat qo‘shimchalariga bittadan gap asosida misol keltirish vazifasi
qo‘yilgan tarqatma materialli topshiriglar beriladi.

3. Topshirigni bajarish uchun ma’lum vagqt belgilanadi.

4.A’zolar guruhdaindividualravishdatarqatmamaterialdako‘rsatilgan vazifanibajaradilar(guruh
ragami va o°zi bajarganligining belgisi qo‘yiladi).

5. Belgilangan vaqt o‘tgach, tarqatmali materiallar boshqa guruhlar bilan charxpalak aylanmasi
yo‘nalishida almashtiriladi.

6. Har bir guruh tomonidan material mazmuni o‘rganiladi va o‘zgartiriladi. Bir o‘quvchining
misoli boshqga o‘quvchinikiga o‘xshamasligi kerak.

7. Belgilangan vaqt o‘tgach, tarqatma materiallar yana bir bor boshqa guruhlar bilan charxpalak
aylanmasi yo‘nalishida almashtiriladi(almashtirish guruhlar soniga gqarab amalga oshiriladi).

8. Guruhlar oz yechimlarini bitta qutiga yig*adi.

9. Materiallar so‘nggi bor almashtirilgandan keyin har bir guruh o°zi bajargan yechimni(guruh
ragami va belgi asosida) tanlab oladi.

10. Har bir guruh va uning a’zolari o‘zlarining yechimlarini boshqa guruhlarning ishlari bilan
tagqoslab, tahlil qgiladi.

11. O‘qituvchi jamoa yordamida to‘g‘ri javoblarni aniqlaydi.

12. Tahlil asosida har bir guruh va o‘quvchilarning faoliyati baholanadi(bir vaqtning o‘zida
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o‘quvchilar ham o‘z-0°zini baholaydi).

Bugungi kunda barcha fanlarni o‘qitishda “Didaktik o‘yin” texnologiyasini qo‘llash an’anaviy
tus olgan. Didaktik o“yin har bir fandan o‘tiladigan mavzularning ta’limiy va tarbiyaviy magsadidan
kelib chiggan holda foydalaniladi. Ona tili darslarida “So‘zdan so‘z”, “Bu so‘z bizniki”, “So‘z
zanjir1”, “O‘z o‘rningni top”, “Juftini bilasizmi?” kabi didaktik o‘yinlari keng qo‘llaniladi. Bu
o‘yinlar o‘quvchilarning topqirlik, sezgirlik, mustaqil fiklash qobiliyatlarini rivojlantirishga,
o‘tilgan mavzular yuzasidan bilim va malakalarini mustahkamlashga yordam beradi. Jumladan,
“So‘zdan so‘z” o‘yini o‘quvchini tez fikrlashga, topqirlikka undaydi. O‘yinni amalga oshirish
uchun o‘quvchilarga biror bir til sathida oid birliklarning ma’lum qismi beriladi. 6-sinfda so‘z
turkumlarini o‘rganishda ham bu o‘yindan foydalanish imkoniyati keng. Masalan, ona tili o‘quv
dasturida “Fe’llarning tuzilishiga ko‘ra turlari. Sodda fe’llar. Qo‘shma fe’llar. Juft fe’llar”
mavzularini o‘tigandan keyin “Fe’l so‘z turkumining yasalishi bo‘yicha tahlil’da bu o‘yinni
o‘tkazish mumkin. O‘quvchilarning ganday bilimga ega ekanligini o‘rganish maqgsadida quyidagi
topshiriq beriladi: “ruxsat, ta’zim, yalt-yalt, boshi, kulib, 0‘qib” so‘zlari ishtirokida qo‘shma fe’l
hosil qiling.

Bajarilishi: ruxsat berdi, ta’zim qildi, yalt-yalt etdi, kulib yubordi,o*qib chiqdi.

5-sinfda “So‘z ma’nosi” bo‘limi yuzasidan o‘quvchilar olgan bilim va malakalarini
rivojlantirishda “Juftini bilasizmi?” o‘yinidan foydalanish mumkin. Sinf xattaxtasi(doska)ga
ushbu so‘zlar yoziladi: chiroyli, shirin, yaxshi, bordi, ko‘p so‘zlariga qarama-qarshi ma’noli so‘z
topib, ularni jufti bilan yozing.

Bajarilishi: chiroyli-xunuk, shirin-achchiq, yaxshi-yomon, bordi-keldi, ko‘p-oz.

Yugoridakeltirilganmisollardanma’lumki, rivojlantiruvchita’limtexnologiyalariqo’llanilganda,
o’quvchilarning darsga qiziqishi ortishida, bilimlar ko’nikmaga aylanishida muhim rol o‘ynaydi.

Foydalanilgan adabiyotlar:

1. Ona tili fani o‘quv dasturi (5-9-sinf). Toshkent-2017.

2. Rivojlantiruvchi ta’lim texnologiyalari. RTM. 2016-yil.
3. 5-sinf ona tili darsligi.

4. 6-sinf ona tili darsligi. T. 2017-yil.

5. Ziyonet.uz.
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O’ZBEK TILIDA JUFT SO’ZLARNING LEKSIK-GRAMMATIK
XUSUSIYATLARI HAQIDA

Nurova Inobat Ro’ziyevna
Navoiy viloyati Qiziltepa tumani
43-maktab o’ qituvchisi
Telefon:+99890- 619-22-50
inobatnurova@mail.ru

Annotatsiya: Maqolada juft so'zlarning leksik-grammatik xususiyatlari haqida so'z yuritilgan.
Juft holda qo’llanilgan so'zlarning ganday ma’'nolarni ifodalashi to’g risida ma'lumot berilgan.

Kalit so’zlar: juft so'zlar,leksik-semantik ma'no, lisoniy birlik, grammatik shakl, umulashtirish,
leksema.

O’zbek tilida so'zlarning tuzilishiga ko'ra turlari quyidagilar: sodda , qo'shma, juft va takroriy
so zlar. Juft shakl ikki komponentdan tashkil topadi va har ikkala komponent bir so’z turkumidan
bo’ladi.Adabiyotlarda juft so’zga turlicha ta’riflar berib o’tilgan.Masalan, ba’zi manbalarda, “Juft
so’z—ikki mustaqil so’zni teng grammatik munosabatlar asosida yonma-yon keltirish orqali
tuzilgan so’zlar sanaladi”, deb ta’kidlansa, yana boshqasida esa “Juft so’z deb, ma’no jihatidan
bir-biriga yaqin, butun va bo‘lak ma’nosini bildirgan, o’zaro sinonimik hamda o’zaro antonimik
munosabatda bo‘lgan so‘zlarga aytiladi. Juft shakllar tarkibidagi har ikki komponentning bir xil
morfologik ko‘rsatkichga ega bo‘lishi bilan xarakterlanadi”, deb izoh berilganini ko’rishimiz
mumkin.

Juft so’z deb, bir xil so’roqga javob bo’luvchi, bir xil turkumga mansub, bir xil grammatik
ma’no ifodalovchi ikki so’zning bir-biriga bo’ysunmasdan, o’zaro erkin va teng munosabatda
bog’lanishiga aytiladi.Juft so’zlarning umumiy grammatik ma’nosi—bu ularning jamlik,
umumiylikni ifodalashi sanaladi. Misol uchun, garindosh-urug’, mehr-oqibat, shart-sharoit,
so’zlari jamlik grammatik ma’nosini bidirmoqda. Juft so’zlarning leksik-semantik ma’nosi esa,
umumlashtirish, jamlikni bildiruvchi lisoniy birlik ekanligidir. Ikki so’zning juftlashuvi ot, sifat,
fe’l, ravish, son, olmosh hamda taqlid so’zlarga xos grammatik shakl sanaladi.

So’zning juft shakllari bir turkumli so’z bo’lishi bilan, shuningdek, juft so’zlarning har birining
0’z urg’usi bo’lishi bilan, xususan, ular grammatik tomondan teng sanalishi bilan bir tushunchani
anglatib, bir bosh urg’uga ega bo’lgan, qat’iy tartib asosida bog’langan, qismlari turli so’z
turkumlaridan tashkil topgan qo’shma so’zlardan ajralib turadi.Bu juft so’zlarning qo’shma so’zlar
bilan qiyoslanganda yuzaga chiquvchi muhim xususiyat sanaladi.

A.Hojiyev juft so’zlarning yasalishi haqida tadqiqotlari davomida “Juft so’zlar yasalishi yangi
so’z yasalishi emas, ular shunchaki sintaktik usul bilan yuzaga kelgan hodisadir” deb ko’rsatadi.
“Odatda, ikki so’zning juftlashishidan yangi leksik ma’noli so’z yasalmaydi, aksincha, juftlik
hosil qilgan so’zlar 0’z ma’nosini saqlagani holda ko’plik, jamlash, umumlashtirish, miqdor,
takror, kichraytirish kabi qo’shimcha ma’nolarni anglatadi”. Masalan, ot so’z turkumidagi ota-ona,
qalam-daftar, kitob-daftar so’zlari ot ichida umumiylikni bildirib keladi; Juft sonlar ikki sonning
o‘zaro tenglashish yo‘li bilan bog‘lanishidan yasaladi va taxminiy miqdor ma’nosini anglatadi:
to‘rt-besh, besh — olti. Ikki sanoq sonni juftlab keltirish orqali chama son ma’nosi ifodalanadi.

Juft fe’l grammatik shakliga ko’ra ikki ko’rinishda bo’ladi: biri ravishdosh, ikkinchisi boshqa
shaklda: aylanib-o’rgilmoq, elib-yugurmoq, yayrab-yashnamoq, o’ynab-kulmoq, qo’llab-
quvvatlamoq;har ikki qismi bir xil shaklda: aylanib-o’rgilib, o’ylamay-netmay, aralashib-
quralashib, achib-bijib, tejab-tergab, qisinib-qimtinib, yuvib-tarab, yayrab-yashnab.

Juft ravishlar ikki so'zning teng bog'lanishidan hosil bo'ladi. Bunda asosan “umumlashtirish”
ma’nosi ifodalanadi: bugun-erta, oldin-keyin vb.

Taqlid so’zlar ham juft holda uchraydi: g’arch-g’urch, tag-tuq, vag’ir-vug’ur, alang-jalang,
tapir-tupur.

Juft so’zlarni turkumdan turkumga transpozitsiya (ko’chish)si ham mavjud bo’lib, uning
natijasida juft so’zlar o’zi hosil bo’lgan turkumdan boshqa turkumga ko’chib o’tadi hamda
birgalikda yangi leksik ma’no ifodalaydi. Fe’l so’z turkumidagi oldi-berdi, bordi-ketdi, keldi-ketdi
so’zlari ot so’z turkumiga o’tib yangi leksik ma’no ifodalash uchun ishlatiladi.

Juft sifat konversiya yo’li bilan boshqa turkumdan o’tishdan ham hosil bo’lishi mumkin . Bu
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sifatlashuv deyiladi.Sifatlashuv tarixiy jarayon bo’lib, boshqa so’z turkumi davr o’tishi bilan
sifatga aylanib boradi. Masalan, otning sifatlashuvi: mosh-guruch, rang-barang, xilma-xil, kesimlik
shaklidagi fe’l: oldi-qochdi, kuydi-pishdi.

Xuddi shunday holat ravish so’z turkumidagi uzog-yaqin, ochig-oydin, to’la-to’kis so’zlariga
ham taalluglidir. Boshqa turkum so’zlari juftlashib ravishga o’tgan: (lekin bular ham shaklan juft
ravish bo’ladi: a) fe’l leksema juftlashgan: ag’dar-to’ntar. b) fe’l leksemalar -b ravishdosh shakli
juftlashgan: ozib-yozib, to’lib-toshib, urib-surib kabi.

Xulosa qilib shuni aytish mumkinki, o’zbek tilidagi mavjud juft so’zlar o’ziga xos leksik-
grammatik xususiyatlarni o’zida mujassamlashtirib kelganligini yuqorida izohlab o’tdik. Juft
so’zlar tilda asosan jamlik, umumlashtirish grammatik ma’nolarini ifodalaydi; uslubiy jihatdan
turlicha ma’noviy ottenkalarni ifodalaydi, boshqa turkumlarga ko’chish hodisasi asosida yangi
leksik ma’nolarni ifodalashi mumkin. Lekin asosan juft so’zlar jamlik, umumlashtirish grammatik
ma’nolarini ifodalashga xizmat qiladi.

Foydalanilgan adabiyotlar:

1. Sapayev Q. “Hozirgi o’zbek tili”. Toshkent, 2009.18-bet

2. Sayfullayeva R va boshqalar. “Hozirgi o’zbek adabiy tili”. Toshkent, 2009. 3.Hojiyev
A.“O’zbek tilida qo’shma, juft va takroriy so’zlar”. Toshkent, 1963. 4.Sapayev Q. “Hozirgi o’zbek
tili”. Toshkent, 2009. 21-bet.
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SO‘ZLASHUYV USLUBINI O‘RGANISHDA BADIIY MATNLARDAN FOYDALANISH

Axmedova Roziya Toshpulatovna,

Navoiy viloyati, Navbahor tumani

13-maktab ona tili va adabiyot fani o’qituvchisi
Telefon:+998 972289150

Annotatsiya: Magqolada ona tili fanini o‘qitishda o‘quvchilar ong-u shuuriga tilimiz
imkoniyatlarining kengligini va boyligini singdirishda badiiy adabiyot materiallaridan foydalanish
yuzasidan fikr-mulohazalar bayon etilgan.

Kalit so‘zlar: Usullar, badiily matn, nutq uslublari, so‘zlashuv uslubi, guruhlarda ishlash,
“Bemor”, “O°g‘ri”, “Dahshat”, maqol, ibora, badiiy uslub,

Umumiy o‘rta ta’limning ona tili fani o‘quv dasturida: “5-9-sinflarda ona tili fonetikasi,
leksikasi, morfologiya va sintaksisini tizimli va amaliy samarali o‘rganish natijasida ta’lim
oluvchiga tilshunoslik fani asoslarini berish emas, balki ayni bir narsa-hodisani atash, fikrni
ifodalash uchun ona tilida o‘nlab imkoniyatlar borligini, xilma-xil shakl va ko‘rinishlarga
ega bo‘lgan bunday rang-barang imkoniyatlarning har birining o‘z ifoda va ta’sir xususiyatini
o‘quvchiga yetkazish, unda mana shu jihatlarni ilg‘ay olish, bunda axborot resurslariga murojaat
qilish madaniyatini shakllantirish, har bir shakl va imkoniyatdan o‘z o‘rnida foydalana olish
malakalarini rivojlantirishdir”, —deb ko‘rsatilgan.

Demak, ona tili darslarida o‘quvchilar ong-u shuuriga til imkoniyatlarining kengligini va
boyligini singdirish eng asosiy vazifalarimizdan biri hisoblanadi. Buning uchun ona tili fanini
o‘qitishda darslik materiallari bilan cheklanib qolmasdan, o‘quvchilarning ijodiy fikrlash
qobiliyatlarini rivojlantirishga qaratilgan usullardan foydalanish lozim. Bunday usullarni fanlararo
aloqadorlikda o‘tkazish yaxshi samara beradi. Ona tili darslarida adabiyot faniga oid materiallardan,
jumladan, badiiy asarlardan foydalanish o‘quvchilarning so‘zlarning ifoda va ta’sir xususiyatini,
tilimiz go‘zalligini ilg‘ay olishiga yordam beradi, nutq boyligini oshiradi.

Ona tili darslarida badily matndan foydalanishni so‘zlashuv uslubiga oid mashqlar bajarish
misolida ko‘rishimiz mumkin. 9-sinf ona tili fani o‘quv dasturida “Nutq uslublari va uslubiyat”
bo‘limida “Nutq uslublari haqida ma’lumot. So‘zlashuv uslubi. Matn ustida ishlash” mavzulariga
3 soat ajratilgan. So‘zlashuv uslubi yuzasidan o‘quvchilar tushunchaga ega bo‘lgandan keyin
darsning takrorlash va mustahkamlash qismida o‘quvchilarning so‘zlashuv uslubi yuzasidan olgan
bilim va malakalarini rivojlantirish maqsadida “Guruhlarda ishlash” usulini qo‘llasa bo‘ladi.

Ma’lumki, o‘zbek realistik hikoyachiligining asoschilaridan biri Abdulla Qahhor hikoyalari
juda ko‘p ibratomuz so‘zlarga, xalq og‘zaki nutqidagi iboralar va hikmatli so‘zlarga boydir,
shuningdek, sodda tilda yozilgan. Abdulla Qahhor hikoyalari 6-7-sinfdan boshlab o‘rganiladi.
Shuning uchun yozuvchining hikoyalaridan foydalanib bu usulni qo‘llash qiyinchilik tug‘dirmaydi.

Bu usulni tashkil etish: Sinf uch guruhga ajratiladi. 1-guruh “Bemor” hikoyasi, 2-guruh
“O‘g‘ri” hikoyasi, 3-guruh“Dahshat” hikoyasi asosida ish olib boradi. Guruhlarning har biriga
hikoya matni, oq plakat-qog‘oz, rangli ruchka va boshqa kerakli o‘quv qurollari beriladi. Guruhlar
o‘zlariga berilgan hikoyadan so‘zlashuv uslubiga xos so‘zlarni topib plakatga yozish va ishni
bajargandan keyin bu so‘zlarni izohlash topshiriladi.

Topshiriglarda hikoyda qo‘llanilgan maqol, ibora hamda dialoglardagi o‘zaro muomala
jarayonlaridagi so‘zlar o‘z aksini topishikerak.

I-guruh “Bemor” hikoyasidan “Osmon yiroq, yer qattiq”, “og‘rib qoldi”,
chakkasiga burov solingan kishiday talvasaga tushar edi”, “kasalni o°qitdi”, “tolning
xipchini bilan savaladi, tovuq so‘yib qonladi”, “doktorxona”, “...pashsha g‘ing‘illaydi,
bemor inqillaydi”, “Ko‘ngilga armon bo‘lmasin”, “Bemor og‘irlashdi” kabilarni.

2-guruh“O‘g‘r1” hikoyasidan “Peshonam sho’r bo’lmasa... Otning o’limi, itning bayrami.
Dehqonning uyi kuysa kuysin, ho’kizi yo’qolmasin. Qozonni suvga tashlash, uyi xatga tushdi,
Tekinga mushuk oftobga chigmaydi, pulning yuziga qarash aqldan emas, fuqaroning arzga
borishi arbobning izzati. Tepa sochi tikka bo‘ldi. Uni begim deguncha kishining beli sinar ekan.
O‘ynashmagil arbob bilan — seni urar har bob bilan... Yo’g’on cho’ziladi, ingichka uziladi”
kabilarni.

3-guruh “Dahshat” hioyasidan “burun zamonda, darchani, tag‘in, yuragi uvishdi, o‘tin

(13
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qalaganida, naridan-beri, boyagi, yuragi orziqib, yuragi dov bermas, xayal o‘tmay, ko‘ngli ozib,
tushipti, pinakka ketgan , “jon berayotipti”, ko‘zlari olaydi,o‘tiripti, harna, peshingacha yetmadi
— uzildi, “Mendan gaytmasa xudodan qaytsin”, “Bu dargohni endi elkamning chuquri ko‘rsin”
kabilarni.

Guruhlar a’zolaridan biri xattaxta(doska) yoniga chiqib bajarilgan topshirigni izohlaydi.
Masalan, “Bemor” hikoyasida“Osmon yiroq, yer qattiq” xalq maqoli,

“...chakkasiga burov solingan kishiday talvasaga tushar edi”, “Ko‘ngilga armon bo‘lmasin”
ibora qolgan jumlalar xalq og‘zaki nutqida- uyda, ko‘chada, insonlarning o‘zaro so‘zlashuvida
qo‘llanadigan so‘zlashuvida ekanligini ma’nolari bilan sharhlab beradi.

9-sinf ona tili “Badiiy uslub” mavzusini o‘rganishda darsni mustahkamlash magsadida birorta
badiiy asar ustida ish olib borish ta’lim samaradorligini oshiradi. Masalan, Abdulla Qodiriyning
“O‘tgan kunlar” romanidan olingan ushbu gaplarni ajratilgan so‘zlarni tahlil gilish. 1. Kumushbibi
ham ixtiyorlik, ixtiyorsiz bu kulgulikka tortilib, uning yuvoshqina iljayishidan yoqutdek lablari
ostidagi sadaf kabi oq tishlari biroz ko'rinib qo'ydilar. 2. Bu kungi kech Otabek bilan Homidning
hayot va mamot masalalarini o zining qora quchog'ig’a olg'an qorong’i bir tun edi va bulardan
qaysi birlarining so'ng soatlari yetkanligi shu qorong’i tun kabi qorong'i edi.

Muxtasar qilib aytganda, ona tili darslarida o‘quvchilarning badiiy matn ustida ishlashini tashkil
qilish ta’lim samaradorligini ta’minlashda muhim ahamiyat kasb etadi.

Foydalanilgan adabiyotlar:

1. O‘rinboyev B. O‘zbek tilining so‘zlashuv nutqi sintaksisi masalalari. T., 1975.
2. Ona tili fani o‘quv dasturi (5-9-sinf). Toshkent-2017.

3. 6-7-sinf adabiyot darsliklari.

4. Abdulla Qodiriy. “O tkan kunlar” romani PDF variant.

Nexadpn | 2021 7-Kuem TourkeHT
29



«“Y3BEKMCTOH OJIMMJIAPH BA EIIIIAPUHUHT WHHOBAIIMOH o
WJIMHA-AMAJIAN TAJKUKOTJIAPA” %%

BOLALARGA INGLIZ TILINI O’RGATISHNING INTERFAOL USULLARI

Abidova Farangiz Lamitdinovna
Farg’ona viloyati Farg’ona shahar
42-son maktab ingliz tili fani o’qituvchisi

Annotatsiya: Hozirgi vaqtda butun dunyoda ingliz tiliga bo'lgan talab kun sayin oshib
bormoqda. Quyida biz kichik yoshdagi bolalarga informatsion texnologiyalardan foydalanib,
qo’shig-kuy orgqali, rol ijro etish orqali ingliz tilini 0’qitish va boshqga innovatsion metodlar haqida
$0’z yuritamiz.

Kalit so’zlar: Prezident qarori, alifbo, she'r, qo'shiq, multfilm, topishmoq, rolli o"yinlar.

O’zbekiston mustaqillikka erishgandan so'ng chet tillarini o'rganishga katta e'tibor berib
kelinmoqda. Jumladan, ingliz tilini o'rganishga bo'lgan talab oshib bormoqda. O’zbekiston
Respublikasi birinchi Prezidentining 2012-yil 12- dekabrda qabul gilingan “Chet tillarini o'rganish
tizimini yanada takomillashtirish to'g'risida”gi garori hamda 2013-2014-0 quv yilidan boshlab
umumta’lim maktablarining birinchi sinflarida xorijiy tillarni uzluksiz o rgatishning joriy etilishi
buning isbotidir.

Bugungi kunda nafaqat maktab, litsey, oliy o'quv yurtlari talabalari balki MTM
tarbiyalanuvchilari bundan tashqari turli soha vakillari ham xorijiy tillarni o'rganmoqdalar,
chunki hozirgi kun talabi, davlatning siyosiy, iqtisodiy va ijtimoiy tizimlari, o'quv jarayonlari,
madaniyat va sport ishlari ham aynan xorijiy tillarni o'rganishga va undan foydalanishga bo'lgan
talabni keng gamrovli oshirmoqgda. Bu esa mamlakat kelajagi uchun juda quvonarli holat albatta.

Tilni o'rganishda esa juda muhim masalalar ham talaygina. Bulardan eng muhimi yoshga
doir murakkab psihologik masaladir. Psihologlarning ta'kidlashicha, bolalar kattalarga nisbatan
tillarni tez va oson o'rganadilar. Bolalarda tilga o'rganishga bo’lgan tabiiy moyillik, ularda taqlid
qilish xususuyati kuchli ekanligi, esda qolish va yod olish instinktlari yuqori ekanligi hamda
bolalarda kattalarga qaraganda vaqtlari ko'p bo’lishi buning muhim sabablaridan biridir. Keling
fikrlarimizga ilmiy yondoshsak. 6-7 yoshdagi bolalarning xorijiy tillarni o'rganish koeffitsienti
o zidan kattaroq bolalarga nisbatan anchagina yuqori. Ular ma'lumotlar ma'nosini tushunib emas,
uni mexanik tarzda yodlab olish bilan har qanday chet tilini oson va tez o'rganadilar. Shuning
uchun ham boshlang’ich sinf o'quvchilariga grammatikadan ko'ra ko proq harakatlar, rasmlar,
she'rlar, qo’shiglar va rolli o'yinlar bilan o'rgatish magsadga muvofiq bo'ladi. Aks holda ularni
zo'riqtirib qo'yishimiz va yoki til o'rganishga bo'lgan qiziqishini so'ndirib qo'yishimiz mumkin.

Shunday ekan, kichik yoshdagi bolalarga xorijiy tillarni o'rgatish birmuncha murakkabroq va
ma’suliyatli vazifadir. Lekin biz quyidagi usullardan foydalangan holda ularga xorijiy tillarni
oson va tez o'rgatishimiz mumkin bo'ladi:

-qoshiq va she'rlar orqali tushuntirish yoki esda qolishi qiyin bo'lgan, ma'noga ega bo'lmagan
harfyoki birikmalarni kuyga solib o' rgatish. Bunga misol qilib Ingliz tili alifbosini ABC ni olishimiz
mumkin. Alifboni qo’shiq qilib o'rganish shunchaki yodlab chiqishdan ko'ra samaraliroq;

-aqliy va jismoniy harakatlar bilan bog'liq bo'lgan o'yinlar; Bu o'yinlar yordamida Ingliz tili
atmosferasi shakllanadi va bola til o'rganishga yana ham qiziqa boshlaydi;

-multfilmlar; Bolalar til o'rganish mobaynida multfilmlardagi gaplarni tushunmasada, multfilm
qahramonlarining inglizcha nomlari, ayrim ko'p takrorlanadigan so’z va iboralarni tezgina yodlab
oladilar. Bu ham ularning lugat boyligiga anchagina ta'sir ko'rsatadi;

-topishmoqlar; Bolalarda topishmoqlarning javobini topishga bo'lgan qiziqishi juda kuchli
bo'ladi shuning uchun o'qituvchi topishmoqni Ingliz tilida aytsa bolalarda mantiqiy fikrlash
ko nikmasi hosil bo'ladi. Topishmogning javobini Ingliz tilida aytishga harakat qiladilar;

-rol 1ijro etish(role play): Bunda o'qituvchi mavzuga doir yangi so'z yoki harakatni
tushuntirmoqchi va Inglizcha nomlarni o'rgatayotgan paytda rol orqali ijro etishi yoki bolalarga
ijro ettirishi lozim bo'ladi. Misol uchun quyonning sakrashi, suvda suzish, kitob o'qish va shu
kabilarni ko rsatib bersa qolgan o’ quvchilar shu harakatga mos so'zlarni Inglizcha nomini aytishga
harakat qiladilar;

- imo-ishoralar, yuz harakatlari (mimika) orqali o'qituvchi bolalarga biror gapni gapirganda
yoki buyruq berganda, masalan, bu yoqqa kel (come here), derazani och (open the window) kabi
imo-ishoralarni qilganda, yoki hissiyotini yuz mimikasi orqali ko rsatib berganda ham ular mavzu
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va unga doir so'zlarni kuchliroq eslab qoladilar.

Bulardan tashqari ko rgazmali qurollar, plakatlar, kitoblar orqali ham tilni o'rgatishga qiziqtirish
mumkin. Bunday usullarning xilma-xilligi o'quvchilarning har bir yangi mavzuga o'zgacha
qiziqish bilan garashga undaydi. Chunki ular bir xillikdan tez zerikadi. Ularga bir turdagi dars
o tish uslublaridan emas, balki an'anaviylikdan biroz chekinib, usullarni o'zgartirib, yangilab
dars o'tishimiz lozim. Aks holda bolalar o qituvchining qanday dars o’tishini fahmlab olishadi
va bunga tayyorgarlik ko rishadi. Usullarni yangilab dars o’tish bolalarning intilishlarini oshiradi.

Xulosa qilib aytganda, kichik yoshdagi bolalarga til o'rgatish majburiyat sifatida emas, qiziqarli
mashg ulot tarzida olib borilishi, bir necha samarali usullardan foydalanib dars o’tish ularning
kelajakda oladigan bilimlari uchun asos bo'lib hizmat qiladi.

Foydalanilgan adabiyotlar
1. Chet tilini o' qitish metodikasi. Jamol Jalolov. “O‘qituvchi” nashriyot-matbaa ijodiy uyi.
2. How to learn English as a foreign language? McMillan. Oxford University Press. 2016.
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SAGINBAY IBRAGIMOV SHIGABMALARINDA TENEWLERDIN QOLLANILIW
OZGESHELIGI

Abdinazimov Shamshetdin Najimovich
Filologiya ilimlerinin doktor1, professor.
Alimbayeva Aseliya Qayirjanovna

QMU Qaraqalpagq filologiyast ham jurnalistika
fakulteti 3-kurs studenti

Telefon: +998 33 8621966

@alimbayeva 01 @mail.ru

ANNOTACIYA: Hazirgi dawirde qaraqalpaq til bilimi tariyxina janadan kirip kelgen
“Lingvopoetika” paninin orayliq obyekti bolgan troplardin, tiykarman tenewlerdin hazirgi
dawirdegi adebiyatimizda 6z ornina iye, sheber shayir hdim awdarmashi Saginbay Ibragimov
qosiglarinda qollaniliw 6zgesheligi haqqinda magliwmat beriledi.

GILT SOZLER: Lirika, Lingvopoetika, Qosiq, Trop, Stillik figuralar, Tenew.

“Lirika” termini dyyemgi grek tilinde s6zlik manisi boyinsha muzika asbabin (lira) anlatqan.
Biraq, bul s6z adebiy termin sipatinda b.e.sh. III asirden baslap ellinizm dawirinde qollanila
baslagan. Sonin ala, lirika termini grek addebiyati menen qatar antik Rim &debiyatinda da, jana
dawirde Batis Evropa adebiyatinda qollanilgan. XVIII-XIX dasirde rus adebiyatlarinda, sonin
ishinde garaqalpaq adebiyatinda da lirika termin retinde XX &sirdin birinshi yariminda qaliplesti.

Lirikaliq shigarmalarda, tiykarinan, shayirdin 6zinin ishki keshirmeleri beriledi, sonliqtan,
ayirim  jagdaylarda shayirdi lirikaliq qaharman sipatinda qabil aladi. Shayir barliq ishki
keshirmlerin us1 lirikaliq qatarlar arqali oqiwshisina jetkerip beredi. Awa, bul judd quramali
qubilis. G.Bellinskiydin aytip 6tkenindey: “Qosiq — qanday 4jayip oy-pikirlerge tol1 bola bersin,
dawirdin qanday otkir maselesin kotere bersin, eger de ol poeziya ruwxi menen suwgarilmasa,
onda bul qosiqtagi 4jayip oy-pikirler de, 6tkir méseleler de push narseler, ondagr unamli degen
narselerdin barligi da iske aspaytugin jagsi niyetler bolip gana qaladi”.

“Jaziwshmin stillik 6zgesheligin onin tilinde, obraz jasaw usilinan, tema hadm ideyasinda
anlaw muamkin” — dep alim Kamal Mambetovtin aytip 6tkenindey, har bir shayirdin 6zgesheligi
tema tanlay biliwinde hdm mazmun bere aliwinda. Stillik figuralar menen troplardan paydalaniw
sheberliginde.

Hazirgi dawirde adebiyatimizda ayrigsha oringa iye, kornekli shayir Saginbay Ibragimovtin
poetikasina ndzer salatugin bolsaq, onin stillik figuralardi, asirese, troplardi qollaniw sheberliginin
gawasi bolamiz. Maselen, shayir shigarmalarindagi tenewlerdin qollaniliw1 haqqinda aytatugin
bolsaq, ondagi harbir ugsatiw talapqa 1layiq berilgenligin koremiz. En awele, troptin bir tiri bolgan
tenew haqqinda qisqasha magliwmat berip 6Otsek:

Tenew — awispali manide kérkem stwretlew qurali bolip, tiykarman grammatikaliq qurallar
jardeminde amelge asiriladi. Tenewler kérkem suwretlew qurallari ishinde en 6nimlisi. Kérkem
shigarmada belgili bir zat, qubilislardi ekinshi bir zat yaki qubilis penen salistirip suwretlew bolip
tabiladi. Tenewlerdin jasaliw qubilisindagi teneliwshi predmetke tenestiriwshi predmetti tanlaw
boyinsha, professor, filologiya ilimlerinin doktor1 Shamshetdin Abdinazimovtin 2020-j1l1 baspadan
shigqan “Lingvopoetika” degen oqiw qollanbasinda judéa aniq ham tolig magliwmat berilgen. Men
us1 oqiw qollanban1 uyreniw arqali, shayir S.Ibragimovtin 2016-j1l1 baspadan shiqqan “Tanlamali
qosiglar” toplaminda ushrasatugin ayrim tenewlerdi aytip 6tpekshimen:

1. Teneliwshi predmetke tenlestiriwshi predmet etip tabiyat qubilislari, suw, hawa, sonday-aq
juldiz planetalar qollaniladi: Bahardey dirildep turmaysan tinde /3/; Sadaq oqglarin qarday boragan
/4/; Ishki sarayimdi nildey aynitip /89/; Ot ham suwdan qars1 eki dunyanin /100/.

2. Teneliwshi koriniske tenlestiriwshi korinis sipatinda bahali hasil taslar qollaniliw1 ushrasadi:
Altinday erikler shanga bolanip /6/.

3. Teneliwshi zat ushin 6simlikler alinadi: Quyash seni guldey aship oqiyd1/4/; Tariday shashadi
jillar adamdi /39/; Joldin boyindag: guldey nérseler /42/.

4. Teneliwshi koériniske tenlestiriwshi korinis sipatinda quslar, haywanlar qollaniliwi: Qustay
jenil bolip jursek bolmay ma? /8/; Hiukimi jurse edi — qoyday qosaqlap /68/; Janim qustay shirlap,
ganatlarimdi /86/.
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Bunnan basqa da, shayir shigarmalarinda har qiylt mazmundagt:

Bul qustin tagdiri bunnan keyingi,

Ozimnin kewlimdey garangi edi... /5/;

Ttstey bir halatta bas1 aylanip... /7/;

Shaddesleri suwdin betine shigip,

Mendey jigitlerge korseter qiliq /8/;

Perishtedey hadal jasay alasan /12/;

Bir qonrawdin sesti jerge darip tur —

Men teridey etten siyriliwdaman /20/;

Demine buwsanip jatar dalalar,

Timsa sezim boyin biylegen qizday /30/

- styaqli tenewler ushrasadi.

Mine, shayir S.Ibragimov 6z shigarmalarinda usi siyaql troplardi qollaniw arqali, qosiqtagi
harbir gatarga teren mazmun ham emocional-ekspressivlik kush bere algan. Albette, bulardin
barlig1 shayirdin ganshelli dérejede ruwxiy dinyasinin kenliginin ham lirikadag1 sheberliginin
belgisi bolip tabiladi.

Paydalanilgan adebiyatlar:

1. Abdinazimov Sh “Lingvopoetika” oqiw qollanba 2020-j1l ““Yoshlar nashryot uyi” Toshkent;
2. Jarimbetov Q, J.Sagidullaeva “Adebiyattaniw teoriyas1” Nokis “Qaraqalpaqstan” 2020;

3. Mambetov K “Adebiyat teoriyas” Nékis “Bilim” baspast 1995
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O’ZBEK TILI — MILLAT TILI

Dushamova Munojat Maqsudbekovna
Xorazm viloyati Urganch shahar
28-son maktabning o’zbek tili fani o’qituvchisi

Annotatsiya: Ushbu magqolada tilning to’xtovsiz o’zgarib turishi, tovushlar tizimi, davlat
tili sifatida o’zbek adabiy tilining mavqei, o’zbek tilining milliy til ekanligi, o’zbek tilining
hayotimizdagi o’rni haqida mulohaza qilingan.

Kalit so’zlar: o’zbek tili, milliy til, lug’at, fonetika, tovush, taraqqiyot, ona tili.

Til to’xtovsiz ravishda o’zgarib turuvchi, taraqqiy etib boruvchi ijtimoiy hodisadir. Til taraqqiyoti
jamiyat taraqqiyoti bilan bevosita bog’liq. Tilning taraqqiyoti birinchi navbatda uning lug’at
boyligida 0’z aksini topadi. Kishilar hayotidagi o’zgarishlar, ilm-fan va madaniyatning taraqqiyoti
leksikani boyitib boradi. Tilning tovushlar tizimi va grammatik qurilishi esa juda sekinlik bilan
o’zgaradi. Buni til tarixini o’rganish orqaligina sezish mumkin.

Til-millatning bosh belgisi. O’z ona tilidan mahrum millat tili iste’molda bo’lgan xalqglar
ichiga singib ketishga mahkum. Ulug’ o’zbek adibi, ma’rifatparvar bobomiz Abdulla Avloniy
ta’kidlaganidek: Milliy tilni yo’qotmak - millatning ruhini yo’qotmakdur”. O’zbek xalqining
ko’p asrlik madaniy, ilmiy-ma’rifiy va badiiy tafakkuri, chuqur intellektual salohiyatining yorqin
va bebaho mahsuli bo’lgan o’zbek tili uzoq o’tmishga ega va jahondagi eng boy tillardan biri
hisoblanadi.

O’zbek tili - o’zbek millatining tili, o’zbek tili - O’zbekiston Respublikasining davlat tili.
Davlat tili sifatida o’zbek adabiy tilining mavqei beqiyos darajada o’sdi, xizmat doirasi kengaydi,
lug’at tarkibi boyidi, fonetik tizimi, grammatik qurilishning takomillashuvida katta o’zgarishlar
yuz berdi.

O’zbek milliy tili hozirgi o’zbek millatiga mansub bo’lgan barcha kishilarning umumiy va yagona
tilidir. U o’zbek millatining shakllanishi bilan bevosita bog’liq. O’zbek millati shakllangunga
gadar u urug’ tili, gabila tili va xalq (elat) tili tarzida yashab, rivojlanib keldi.

O’zbek adabiy tili ijtimoiy vazifasining kengayishi natijasida uning lug’at tarkibida jiddiy
o’zgarishlar ro’y berdi. Tilning leksikasi ichki imkoniyatlar bilan yangi yasalgan so’zlar va boshqa
tillardan gabul qilingan so’zlar hisobiga boyib borishi ko’zga tashlanmoqda. Kishilar ijtimoiy-
iqtisodiy hayotidagi, xalq xo’jaligidagi, madaniyat, fan-texnika sohasidagi ko’pgina o’zgarishlar
yangi tushunchalarni, yangicha munosabatlarni keltirib chiqardi. Bularning hammasi o’zbek
tili leksikasining ko’pgina yangi so’zlar hisobiga hamda boshqa tillardan o’zlashtirilgan so’zlar
hisobiga boyishiga sabab bo’ldi. Masalan: broker, diler, makler, kompyuter, menejer, fermer, biznes
va h.k. Ayrim o’zbekcha so’zlarning ma’nosida o’zgarishlar ro’y berib, ular boshqa ma’nolarda
qo’llana boshladi. Masalan: ishbilarmon va tadbirkor so’zlari ilgari sifat turkumiga mansub
bo’lib, belgi ifodalagan bo’lsa, hozirgi paytda bu so’zlar ot turkumiga o’tdi va shaxs ma’nosini
ifodalaydigan bo’ldi. Bu jarayonlarning barchasi o’zbek tili lug’at boyligini yangi pog’onaga
ko’tardi.

O’zbek tilining fonetik tizimida, grammatik qurilishida ham ma’lum o’zgarishlar sodir bo’ldi.
Jumladan, fonetik tizimda, o’zlashma so’zlarda o’zbek tiliga xos bo’lmagan bo’g’inning yangi
turlari (so’z boshida va so’z oxirida ikki yoki undan ortiq undoshning qator kelishi) paydo bo’ldi:
sport, stol, traktor, shkaf, magistr, kongress kabi. Shuningdek, o’zlashma so’zlarda ikki unlining
o’zbek tili uchun xos bo’lmagan ketma-ket kelish holatlari kuzatiladi: aeroport, bionika, geologiya,
teatr, poema kabi. Grammatik qurilishda kelishik shakllari, ayrim ko’makchilarning ma’nosi
va vazifasi kengaydi, kelishikli boshqaruv va ko’makchili boshqaruv me’yorlari belgilandi. Ot
boshqgaruvi asosida tuzilgan so’z birikmalari ko’proq qo’llana boshladi.

O’zbek tilining bundan keyingi taraqqiyoti leksikaning yana ham boyishi, grammatik
qurilishning ichki qonuniyatlar asosida takomillasha borishi bilan bog’liq ravishda davom etadi.

Foydalanilgan adabiyotlar
1. U.Tursunov. Hozirgi o‘zbek adabiy tili. Toshkent. O‘zbekiston. 1992.
2. SH.SHoabdurahmonov va boshqalar. Hozirgi o‘zbek adabiy tili. Toshkent. O‘qituvchi. 1980.
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ONA TILI DARSLARIDA YANGI INNOVATSION METODLARNI QO’LLASH
USULLARI

Sharipova Iroda Kuranbayevna

Xorazm viloyati Urganch shahri 4— maktabning
ona tili va adabiyot fani o’qituvchisi
Kuryozova Dilfuza Amanbayevna

Xorazm viloyati Urganch shahri 4-maktabning
ona tili va adabiyot fani o’qituvchisi

Annotatsiya: Maqolada zamonaviy pedagogik usullardan foydalanish orqali yangi mavzuni
mustahkamlash, innavatsion texnologiya-ta'lim samaradorligini oshiruvchi omillardan foydalanish,
turli pedagogik jarayonlarni loyihalash va amalda qo'llash orqali bilim egallashni takomillashtirish
usullari haqida so‘z boradi.

Kalit so‘zlar: fikr, mashg‘ulot, malaka, metod, natija, ta’lim texnologiyasi.

Interfaol usullar ta’lim jarayonida qatnashayotgan har bir bilim oluvchining faolligiga, erkin va
mustaqil fikr yuritishga asoslanadi bu usullardan foydalanganda bilim olish qiziqarli mashg ulotga
aylanadi. Interfaol usullar qo’llanilganda mustaqil ishlash ko'nikma va malakasi rivojlanadi.
Ma'lumki, hozirgi kunda interfaol metodlarning yuzdan ortiq turi mavjud bo'lib, ularning
aksariyati tajriba—sinovdan o'tib, yaxshi natija bergan. Ta'lim texnologiyalarini 0'quv jarayoniga
tadbiq etishning asosiy shartlari quyidagilardan iborat:

-darsni o'qitish jarayonida har bir o'quvchining bilimlarni o'zlashtirishda erkin mulogatga
kirishishini rivojlantirish;

ta’lim jarayonida asosiy e’tiborni bilim oluvchining faolligini oshirishga va dars jarayonida
ham faollikni oshiruvchi metod va zamonaviy ta'lim vositalaridan foydalanish.

O’qituvchi darsga tayyorgarlik ko'rish mobaynida o'quv vositalarini dars mavzusiga garab
tanlaydi va asosiy e’tiborni qo’llaniladigan metodlar va o'quv vositalariga qaratadi. O qituvchi
har bir mavzuga mos yangi usullar va texnik vositalardan o'z o'rnida va unumli foydalana
olsa, shundagina ko'zlagan maqgsadga erisha oladi. bu esa o quvchilarni mustaqil bilim olishga,
berilgan aniq mavzu bo'yicha atroflicha fkrlashga va ijodiy faol bo'lishga yo'naltiradi. hozirgi
kunda keng qo'llaniladigan usullar —“klaster”,”Aqliy hujum”,”debat”, Muammoli vaziyat”
kabilardan foydalanib, o'qituvchilar darsda samarali natijalarga erishmoqda.

Ona tili va adabiyot darslarida ham zamonaviy usullardan foydalanish o’quvchilarning
mustaqil fkrlash qobiliyatini shakllantirishda yaxshi samara beradi. “Nihol o’stiramiz” usuli
orqgali yangi mavzuni mustahkamlash mumkin. Bunda dars boshida o'quvchilarini guruhlarga
bo'lib olamiz. Yangi mavzuni mustahkamlash jarayonida har bir guruhga 1 donadan oq qog oz
beriladi. O'quvchilar bu usul asosida yangi mavzu bo'yicha olgan bilimlarini mustahkamlashadi,
o"quvchilar oq qog ozga nihol chizadi va niholni parvarishlab o'stiradi. O quvchilar yangi mavzu
yuzasidan olgan bilimlari bilan niholni parvarishlaydi, har bir olgan ma’lumot bilan niholda bitta
shox paydo bo’ladi. Shu tariga nihol bir daraxtga aylanadi va o’qituvchiga o'quvchilar yangi
mavzuni qay darajada o’ zlashtirganini aniqlashga qulaylik yaratadi, bunda o’ quvchilarning tasviriy
san’at faniga bo'lgan qiziqishi ortadi, daraxtni qay darajada tasvirlashi orqali ularning fikrlashi
rivojlanib boradi. Shoir yoki adibning hayoti va ijodi haqidagi ma'lumotlarni o’quvchilar qay
darajada eslab qolganini, shu bilan bir qatorda uning yaratuvchanlik menatsevarlik qobiliyatlari
shakllanib boradi. O"quvchilarning tabiatga bo'lgan mehr-muhabbati ortib boradi.

Ta'lim-tarbiya bir joyda to'xtab qolmaydi, u doimiy takomillashuv jarayonida. Shunday ekan,
o'sib kelayotgan yosh avlodga bilim berishning yangi usullarini ishlab chiqib, o'quv jarayoniga
tavsiya etish dolzarb masalalardan biridir.

Foydalanilgan adabiyotlar ro’yxati;

1. Ona tili o’qitish metodikasi M.Sobirova JDPI/2017

2. Ona tilini samarali o’qitish metodikasi 51117000 TDPU

3. Samargand davlat universiteti “Ona tilini o’qitish metodikasi”2006
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UMUMLIY O RTA TA'LIM MAKTABLARIDA ONA TILI FANINI O QITISHDAGI
MUAMMOLAR VA LINGVISTIK TAHLIL NAMUNALARI

Otamuratova Umida Otaboyevna

Xorazm viloyati Urganch shahri 4-son maktabning
ona tili va adabiyot fani o'qituvchisi
Abduraxmanova Aziza Abdukarimovna
Xorazm viloyati Urganch shahri 4-son maktabning
ona tili va adabiyot fani o'qituvchisi

Annotatsiya: Umumiyo'rtata’ limmaktablaridaonatilifaninio’qitishningmagsadi, muammolar,
vazifalar va o'rganilishi qiyin va dolzarb bo'lgan mavzularni o'quvchilarga tushuntirish yo'llari,
grammatik tahlil namunalari va bu namunalarni alohida mavzu sifatida o' qitish choralarini ko rish.

Kalit so’zlar: kompetensiya, grammatika, morfologiya, sintaksis, fonetika, pedagogik
texnologiya, leksikologiya, ta'lim standartlari, lingvistika, o' quv dasturi.

Bugungi shiddat bilan rivojlanayotgan davrda o’qitish tizimini zamonaviy pedagogik
texnologiyalar asosida olib borish va fanning eng asosiy tayanch ma'lumotlarini yanada ko proq
o"quvchilar ongiga singdirish davr talabidir.

Umumiy o‘rta ta’lim muassasalarida ona tili fanini o‘qitishning magsadi- o‘quvchilarda
og‘zaki va yozma nutq ko‘nikmasini, ijodiy fikrlash malakasini, kitobxonlik va nutq madaniyatini
rivojlantirishdan iborat.

Ona tili fanini o‘qitishning asosiy vazifasi - o‘quvchi shaxsini fikrlashga, o‘zgalar fikrini
anglashga, o‘z fikrini og‘zaki hamda yozma shaklda savodli bayon qila olishga qaratilgan nutqiy
kompetensiyani rivojlantirish; o‘quvchilarda grammatikaga oid o‘zlashtiriladigan bilimlarni
(fonetika, leksikologiya, so‘zning tarkibi, so‘z yasalishi, morfologiya, sintaksis, yozuv va imlo,
tinish belgilari, nutq uslublari, stilistikaga oid tushunchalarni) rivojlantirish hamda ona tilining
keng imkoniyatlaridan unumli foydalangan holda to‘g‘ri va ravon bayon eta olishni rivojlantirishga
qaratilgan lingvistik kompetensiyalarni shakllantirishdan iborat.Ana shu nuqtayi nazardan kelib
chiqib, ona tili darslarida o'quvchilarga tilshunoslikning fonetika, leksikologiya, morfologiya,
sintaksis bo limlari yuzasidan o' quvchilar bilimini amaliy jihatdan mustahkamlash uchun maktab
darsliklarida, shuningdek, o’quv rejalarida grammatik tahlil bo'yicha alohida o'quv — amaliy
soatlarini ajratish maqsadga muvofiq.O quvchilarning ona tili fanidan egallashi kerak bo'lgan
bilim, ko nikma, malaka va fanga oid kompetensiyalarda kelib chigqan holda quyidagicha tahlil
namunalarini joriy etish mumkin:

Fonetik tahlil namunasi:

. So'zda nechta tovush, nechta harf bor?

. Unli va undosh tovushlar aniqlanib, tasniflanadi.
. Tovush o’zgarishlari aniqlanadi.

. So’z bo'g'inga ajratilib, turlari aniglanadi.

. So’zning urg usi aniqlanadi.

DA W=

. So'zning atash ma'nosi qanday?
. So’zning bir ma'noli yoki ko'p ma'noli ekanligi aniglanadi.
. So’zning omonimlik, sinonimlik, antonimlik, paronimlik xususiyatlari aniqlanadi.
. Umumxalq ishlatadigan so'zmi yoki umumxalq ishlatmaydigan so'zmi?
. Gap tarkibidagi ibora va tasviriy ifodalar aniqlanib, ma'nolari izohlanadi.
Morfologlk tahlilni 1kki gqismga ajratlsh maqsadga muvoﬁq
1. Mustaqil so’zlar tahlili: a) so'zning so'rog’1; b) gaysi mustaqil so’z turkumiga oid ekanligi:
v) ma'no turlari; s) tuzilishiga ko'ra turlari; d) tub yoki yasama ekanligi(Yasama bo'lsa,
izohlanadi);
e) gapdagi sintaktik vazifasi.
2. Yordamchi so’zlar tahlili:
a) sof yoki vazifadoshligi;
b) tuzilishiga ko ra turi;
- ma’'nosiga ko'ra turi.

th-lku)[\.)»—t
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Sintaktik tahlil namunasini ikki qismga ajratgan holda o'rgatsih mumbkin:

1. So’z birikmasi tahlili:

- gapda so'z birikmalari aniqlanadi;

- Tobe so'z va hokim so'z aniqlanadi;

- Tobe so’z bilan hokim so’zning bog’lanish usullari(boshqaruv, moslashuv, bitishuv)

aniqlanadi;

4. So’z birikmasining tuzilishiga ko'ra turi aniglanadi.

2. Gap tahlili:

- gap bo'laklari aniqlanib, tagiga chiziladi;

- uyushiq va ajratilgan bo'lak bo'lsa, turlari aniglanadi;

- gap bo'laklari bilan alogaga kirishmaudigan bo'lak bo'lsa, aniqlanadi;

- gapning ifoda magsadiga ko'ra turi belgilanadi;

- gapning tuzilishiga ko'ra turi aniqlanadi;

- qo'shma gap bo'lsa, qanday vositalar yordamida bog'langanligi va qo'shma gap turi
aniqlanadi.

Ona tili fanidan o‘quvchilarda kompetensiyalarni shakllantirishga yo‘naltirilgan Davlat ta’lim
standarti talablaridan kelib chiqib, fonetik, leksik, morfologik, sintaktik tahlil namunalarini
yuqoridagi kabi tuzib chiqish va alohida amaliy mashg ulotlar sifatida o’quv dasturiga kiritish
o‘quvchilardafangadoirnutqiy valingvistik kompetensiyalarnihamdatayanchkompetensiyalarning
elementlarini shakllantirishda muhim amaliy yordam bo’ladi, deb o'ylayman.

Foydalanilgan adabiyotlar ro yxati:
1 O’zbek tilining imlo lug ati. “O"qituvchi” nashriyot-matbaa ijodiy uyi
2 A.Nurmonov, A. Sobirov, N. Qosimova. Hozirgi o' zbek adabiy tili. Toshkent—“ILM ZIYO”—

2013
3 B. Mengliyev, O'. Xoliyorov. O zbek tilidan universal qo’'llanma. Toshkent — “Fan”- 2008
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APPLICATION OF INNOVATIVE TECHNOLOGIES IN THE PROCESS OF
FOREIGN LANGUAGE PROFESSIONAL COMPETENCE

Maminova Azizaxon Muminjanovna

English teacher at school No.4 in Urgench, Khorezm region
Karimova Umida Davranbekovna

English teacher at school No.4 in Urgench, Khorezm region

Abstract: Today, one of the characteristic features of the educational environment is the ability
of students and teachers to refer to structured teaching materials through ICT at anytime and
anywhere in space. In addition to the availability of educational material, it is necessary to provide
the trainee with the opportunity to communicate with the teacher, receive advice on-line or off-line,
as well as the opportunity to receive individual “navigation” in the development of a particular
subject. the article describes issues based on efficiency of application of innovative technologies
in formation of foreign language professional competence of students.

Key words: innovation, technology, foreign language professional competence.

Information technologies bring the opportunity and the need to change the very model of the
educational process: the transition from reproductive learning - the “overflow” of knowledge from
one head to another, from the teacher to the students - to the creative model (when a life situation
is modeled in the classroom with the help of new technological and technical support or a process,
students under the guidance of a teacher should apply their knowledge, show creativity to analyze
the simulated situation and work out solutions for the tasks). Experts believe that the development
of traditional and new technologies should proceed according to the principle of complementarity
and intercorrelation, which, in turn, allows us to talk about a fundamentally new dimension of the
educational environment - a global dimension that exists in real time and associates the entire set
of educational technologies.

“The Internet is a hyper-technology that includes everyone else, and its success is due to the
fact that it can ‘give everyone everything’ ... However, there is always an area for the application
of lower-level technologies such as computer conferences or e-mail ... the time has not come
to abandon distance learning courses that are global in nature, but do not use any computer or
communication technologies” [2].

Thanks to the Internet, the various facets of globalization (scientific, technological, economic,
cultural and educational) have had a very significant impact on both traditional face-to-face
educational institutions and the development of a variety of educational innovations such as distance
learning and virtual universities. In all these organizations, globalization requires profound and
radical changes in the structure, methodology of teaching and research, as well as the training of
management and teaching personnel [1].

We consider the technologies for the formation of foreign language professional competence,
used at the Tyumen Industrial University, as a system of didactic application of scientific knowledge
and scientific approaches to the analysis and organization of the educational process, taking into
account the empirical innovations of teachers and a focus on achieving high results in the formation
of professional competence and the personality of students. The structural components of such a
system are: learning objectives; content of training; means of pedagogical interaction, including
motivation; organization of the educational process; student; teacher; the result of the activity
(including the level of foreign language professional training). The innovative technologies used
in the process of teaching a foreign language have the following features:

1. conceptuality (based on a certain scientific concept);

2. consistency (they have all the signs of a system: the logic of the process, the interconnectedness
of all its parts, an indispensable overall integrity);

3. manageability (they have the ability to set diagnostic goals, planning, designing the learning
process, step-by-step diagnostics, varying means and methods in order to correct the results);

\endash efficiency (effective in terms of results and optimal in terms of cost, as well as
guaranteeing the achievement of a certain standard of training);

\endash  reproducibility (reproducible in other educational institutions of the same type, by
other subjects);
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\endash ~ education (morally justified, contributing to the humanistic and creative development
of students).

Research has shown that teaching technologies in educational practice have a different effect on
the student’s attitude to the subject and the assimilation of knowledge in the course of classes. In
this regard, indicators of the effectiveness of technologies for the formation of a foreign language
professional competence were developed:

\endash  the ability to take into account with their help the age, intellectual, moral and
psychological characteristics of students, motivational potential;

\endash  a positive emotional background of training;

\endash  implementation of the principle of partnership, cooperation, dialogue between
teacher and student;

\endash creating an atmosphere of active co-creation of students, including all the reserves
of their memory in the classroom,;

\endash attraction of a wide arsenal of technical, multimedia teaching aids;

\endash a good final result after the end of classes and, in the future, satisfaction of students
with the quality of classes.

In the process of applying innovative technologies, the student’s position also changes: his
goal is to actively interact with the teacher and his fellow students, use a variety of information
sources and resources using computer technologies, and independently search and comprehend the
necessary professional information.

References:

a) Corrall, S. (1998). Key skills for students in higher education. SCONUL Newsletter, 15, 25-
29.

b) Akbarova Z. Sh. Application of innovative technologies aimed at training a competitive
practice-oriented specialist. 2011
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CHET TILINI O’ RGANISHDA O’RTA BOSQICH O’QUVCHILARNING
PSIXOLOGIK XUSUSIYATLARI

Jumamuratova Marhabo Anvarbek qizi
Abdisharipova Mahliyo Ruzimboy qizi
Xorazm viloyati Urganch tumani

43-sonli maktabning Nemis tili fani o’qituvchilari
Tel: +998995274240; +998975122127

Annotatsiya: Mazkur maqolada umumiy o’rta ta’lim tizimida chet tili o’rganishning o’rta
bosqichida (7-8-sinf) o’quvchi va o’qituvchilarda yuzaga keladigan psixologik jarayonlar haqida
mulohaza yuritiladi.

Kalit so’zlar: psixologiya, chet tili, 4-5-sinf, 6-7-sinf, 7-8-sinf, takrorlash, til materiali,
o’quvchi.

Ma’lumki chet tiliga o’qitishda o’quv jarayonini o’quvchilarning yosh hususiyatlarini hisobga
olingan holda tashkil qilish muvaffaqiyat garovidir. Bu yerda eng muhimi o’quvchi oldiga qo’yilgan
vazifa ularning qobiliyatlariga yarasha bo’lishi kerak, ya’ni u o’quvchiga xaddan ortiq qiyinchilik
tug’dirmasligi kerak. Psixologiya kursidan ma’lumki o’quvchilar (chet tili o’rganishning o’rtanchi
bosqichida) bu yoshda tez o’sadilar, natijada ular tez charchaydigan, tez jahli chiqadigan, o’jar
bo’lib qoladilar. Shuning uchun 4-5-sinflarda til o’rganishdagi aktiv faoliyatini unchalik aktivlikni
talab gilmaydigan ish turlari bilan almashtirishi magsadga muvofiq. Bu ayniqgsa dars oxirida juda
zarur. 7-8-sinf chet tili darsi til materialini o’rganishning tematik va intensivligi bilan ajralib
turadi. Bu bosqgichda o’quvchilar harakat qilib, harakatsiz (biror topshirigsiz) turib qolishini
yoqtirmaydilar. Shuning uchun 6-7-sinfda chet tili darsining mavzusini aslo susaytirmaslik kerak.
Ilmiy izlanishlarga ko’ra 8-sinfga kelib o’quvchilarda chet tili materialini (turli mazmundagi) eslab
qolish qobiliyati o’sadi, (so’zma-so’z eslab qolish emas, balki mushoxadaviy xotira) bilib olishga
bo’lgan qiziqishi so’nadi. Ko’p o’quvchilar darsda zerikib o’tirishadi va aktivlik ko’rsatmaydilar,
vazifani bajarishga befarq qaraydilar. Bu yoshdagi o’quvchilarda o’zini-o’zi boshqarishdagi
irodalilik xoli yetarli darajada shakllanmasa va ulardan ichki norozilik, tez jaxli chiqish, qarshilik
bildirish kabi xususiyatlar kuchli bo’lib, bu chet tiliga bo’lgan qiziqishni keskin kamayishiga
olib keladi. Ularda o’z kuchiga va o0’z qobiliyatlariga bo’lgan ishonch susayadi. Bu esa o’quv
jarayoniga ta’sir ko’rsatmasdan qolmaydi, o’qishga bo’lgan qiziqishning pasayish sabablaridan
biri bu o’quvchilarning umumiy aktivligi va serharakatliligining o’quvchilik talablariga
nomutanosibligidandir. Masalan: 4-5-sinfda ishonuvchanlik til o’rganishga bo’lgan tabiiy istak,
baho, norma va kattalarni aytganini bajarish va h.k.

Agar biz 4-5-sinf o’ quvchilari bilan 6-7-sinf o’quvchilarini yosh xususiyatlarini o’lchab ko’rsak,
u xolda shu ma’lum bo’ladiki 4-5-sinf o’quvchilari uchun muhimi o’qishdir. 6-7-sinf o’quvchilari
uchun esa chet tilini gapirish. Bu yoshdagi o’quvchilarda mustaqillilikga intilish 0’z-0’zini
boshgqarish kabi masalalar kuchli. Ba’zan bir o’zini butun sinfga garshi qo’yib, boshqalar oldida
0’zini, 0’zligini ko’rsatish, ba’zi bolalarda boshqa bolalar oldida o’ zining qobiliyatliligini ko’rsatish
istagi kuchli bo’ladi. Ayni shu yerda bolalarning kelajagi haqida o’ylab ko’rish kerak, ularning bu
jarayonda biror kasbga qiziqishi shakllana boradi. Yuqorida bayon qilinganlarning barchasi chet
tiliga o’qitishni va o’quvchilar faoliyatini nazorat qilishni qiyinlashtiradi. Buning oldini olish uchun
maxsus ish olib borish zarur, ya’ni ularni mustagqillikka intilish istagini qondirilishiga g’amxo’rlik
qilish, uni to’g’ri yo’lga solish kerak. Aynigsa, 7-8-sinf o’quvchilarida agressivlik kuchli bo’ladi.
Ularga nisbatan qattiq qo’llik qilish, nazoratni kuchaytirish, ulardagi agressivlikni kuchaytirib
yuborish natijasida o’quvchi bilan o’qituvchi o’rtasida turli xil nizolarning kelib chiqishiga sabab
bo’lishi mumkin. Bu yoshda eng muhimi o’z faoliyatiga (ishda, uyida, o’qishda) muvaffaqiyatga
erishishdir. Shuning uchun ham chet tili o’qituvchisi o’quvchilardagi chet tili o’rganishga bo’lgan
ozgina yutuglarini ham ko’rsatish lozim. O’quvchini gilgan xatosi uchun boshqa o’rtoqlari oldida
uyaltirish, ularda o’qituvchiga nisbatan xurmatsizlikni agressivlikni qasos olishga bo’lgan xissini
keltirib chiqaradi. 7-8-sinf o’quvchilari faoliyatining qay turida bo’lmasin, o’zini boshqalarga
solishtirib ko’rishga harakat qiladilar va bunda ustunlikga erishishni xoxlashadi. Ulardagi bu istak
o’zlarini turli qiyinchiliklarga bardosh berishda, o’zlarini irodaliliklarini ko’rsatishga urinishadi va
go’rqinch ustidan g’alaba qozonishga intilishlarida namoyon bo’ladi. Ularda “o’zligini” namoyon
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qilish istagi kuchli, chet tili o’qitishning o’rta bosqichida biz yoqorida ko’rib o’tilgan psixologik,
fiziologik xissiyotlarni o’ziga xosligini hisobga olgan holda o’quv jarayonini tashkil qilishimiz
kerak. O’quvchilarga doimo o’rganilayotgan til materiali avval to’la tushunilgandek bo’ladi, lekin
material ma’lum vaqtdan so’ng takrorlanmasa xotirada saqlab qolinmaydi. Material takrorlanib
turilsagina u o’zlashtirilgan deyiladi.

O’rta bosqichdagi o’quvchilar uchun ichki motivdan tashqi motiv kuchliroq shuning uchun
bu har ikkala motivdan oqilona foydalanish zarur. Bajarilayotgan mashqlar o’quvchilar oldiga
qo’yilgan vazifalar muammoli harakatga ega bo’lishi kerak, ular intellektual emotsiyani keltirib
chiqarishga undovchi stimul bo’lishi kerak. Dars kommunikativlik prinsipi asosida olib borilmog’i
zarur unda har bir nutq faoliyatini motiv-real vaziyatdan kelib chiqishi muhim ahamiyatga ega.
O’quvchilar chet tili nutqidagi o’z muvaffaqiyatlarini his qilsinlar. 7-8-sinf o’quvchilari o’zlarining
chet tili nutqi juda ham sodda bo’lganligi uchun kulgiga qolmaylik deb, chet tilida gapirishga
harakat qilmaydilar ham. Chet tili o’qitishning bu o’rtancha bosqichdagi muvaffaqiyatsizligi o’quv
prosessining psixologik jihatdan soxta situatsiyaga moslashganligidandir. Ma’lumki ularning ona-
tilidagi nutqi informatsiyaga boyligi bilan ajralib turadi. Ularning chet tili nutqi esa primetiv, bo’lib
o’quvchilarning istak xoxishlarini ifodalashga xozir emas. Shuning uchun darsda real voqealikdan
kelib chiqadigan situatsiyalardan foydalanish, darsda turli xil o’yinlarni o’tkazish kerak. Lekin
bunda 4-5-sinfga xos bo’lgan o’yinlardan foydalanish mumkin emas, chunki 7-8-sinf o’quvchisi
o’zga sinfdoshlari oldida kulgi bo’lib qolishdan qo’rqishadi. Bunday vaqtda eng muhimi turli
rollarga ijobiy yondashgan holda bajariladigan o’yin turlaridan foydalanish kerak. Bu yoshdagi
bolalarni sinfdan tashqari ishlarga ham keng jalb qilish kerak.

Foydalanilgan adabiyotlar

1. Chet tili o’qitish metodikasi. Maruzalar matni.
2. Jamol Jalolov ,,Chet til o’qitish metodikasi”.
3. Internet saytlari.
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BOSHLANG‘ICH SINFLARDA XORIJIY TILLARNI O‘QITISHDA ILG‘OR
PEDAGOGIK TEXNOLOGIYALAR

Karimova Marhabo Baxtiyarovna
Ermetova Sayyora Shavkatovna
Allaberganova Marhabo Otabekovna
Xorazm viloyat Urganch tumani

15-son maktab Fransuz tili fani o’qituvchilari

Annotatsiya: Maqolamizda boshlang‘ich sinflarda xorijiy tillarni o‘qitishda ilg‘or pedagogik
texnologiyalarni qo’llash to’g’risida fikr yuritiladi.
Kalit so’zlar: pedogogik texnologiya, tarbiya, interfaol usullar.

Birinchi Prezidentimiz I.A.Karimovning 10 dekabr 2012 yildagi PQ —1875 sonli “Chet
tillarni o‘rganish tizimini yanada takomillashtirish chora-tadbirlari to‘g‘risida”gi qarorida 2013
— yildan boshlab umumta’lim maktablariga chet tillarini o‘rganish birinchi sinfdan boshlanishi
ko‘rsatilgan. Qarordan maqgsad shuki, hujjatga mana bunday “...0°sib kelayotgan yosh avlodni
chet tillarga o‘qitish, shu tillarda erkin so‘zlasha oladigan mutaxassislarni tayorlash tizimini
tubdan takomillashtirish hamda buning negizida, ularning jahon sivilizatsiyasi yutuqlari hamda
dunyo axborot resurslaridan keng ko‘lamda foyda-lanishlari, xalgaro hamkorlik va muloqotni
rivojlantirishlari uchun shart-sharoit va imkoniyatlar yaratish...”dir.

Hozirda fransuz tilini birinchi sinfdan o‘qitish uchun darsliklar tizimini chuqur isloh etish,
boyitish eng muhim masalalaridan biri bo‘lib hisoblanmoqda. Chet el pedagoglari va psixologlari
chet tilini bolalikning ilk davridanoq o‘rgatish zarurligini uqtirib keladilar. Zero, bolalikda olingan
bilim toshga o‘yilgan nagsh kabi mustahkam bo‘ladi va hayotga verbal va vizual vositalar orqali
egallangan barcha bilimlarning eng asosiy qismi bolalikda olinadi, inson 0‘z umri davomida aynan
shu bilimlarini chuqurlashtirib boradi. Turli chet mamlakatlar ta’lim tizimida xorijiy tilni 5-8
yoshdagi bolarga o‘rgatishning turli usullaridan foydalaniladi. Modomiki O‘zbekistonda ham chet
tilini chuqur o‘rganish magsad qilib olingan ekan, ularning ilg‘or metodlari va usullarini ko‘zdan
kechirib chiqish va o‘zligimizning har bir jihatini nazarda tutib maqgbul yo‘llardan foydalanish
magqsadlidir.

Mualliflar S.Rahmonov, A.Nosirov, Sh.Nishonboyev va boshqalar tomonidan tayyorlangan
“Hirondelle 1” fransuz tilidan o‘quv metodik majmuasi O‘zbekiston Respublikasi Prezidentining
2012 yil 10 — dekabrdagi “Chet tillarni o‘rganish tizimini yanada takomillashtirish chora-tadbirlari
to‘g‘risidagi” PQ-1875- sonli Qarorida belgilangan talablar va vazifalardan kelib chiqga holda
yangicha bir yondashuv asosida tayyorlangan.

Mazkur o‘quv — metodik majmua darslik, o‘qituvchi uchun metodik qo‘llanma va DVD
mul’timediyadan iborat bo‘lib, ular yaxlit bir holda 1 — sinfga endigina qadam qo‘ygan
bolajonlarimizga Prezident sovg‘asi sifatida taqdim etilmoqda.

“Hirondelle 1” o‘quv — metodik majmuasi O‘zbekiston Respublikasi Davlat Ta’lim
Standartlarida hamda CECR (Cadre europeén commun de référece pour les langues étrangeéres)
talablariga asoslangan holda yozilgan. Yuqorida eslatib o‘tilgan qarorga asosan, ushbu majmua
o‘qish va yozuvsiz, faqat gapirish va eshitishni rivojlantirishga asoslanganidir. Darslikda berilgan
topshiriglar faqat o‘qituvchilar uchun berilgan.

O‘quv — metodik majmua bolajonlarni zeriktirib qo‘ymaydi, aksincha, fransuz tili o‘rganishga
ishtiyoq uyg‘otish bilan bir qatorda olam — olam quvonch ham bag‘ishlaydi.

Tan olingan va ta’limda ilg‘or foydalanib kelinayotgan metodlardan biri bu chet tilini o‘rgatishda
turli xil qo‘shiglardan foydalanishdir. Bu metod aynigsa 5 —8 yoshdagi bolalar uchun ayni muddao
bo‘lib, bu bog‘chaning so’ngi yillari va maktabning birinchi hamda ikkinchi sinflariga to‘g‘ri
keladi.

Ma’lumki aksariyat bolalar bu yoshda o‘yinqaroq, harakatchan bo‘lib, ularning maktabga
o‘rganishida biroz qiyinchiliglar tug‘ilishi tabiiy.

Birinchi va ikkinchi sinf o‘quvchilariga chet tili grammatikasi va lug‘at boyligini zerikarli
mashglar va yozuvlardan ko‘ra qo‘shiq, o‘yinlardan foydalanib o‘rgatish ancha samaraliroq
bizningcha.

Xorijiy tilni o‘rgatishda turli qo‘shiglar mavjud bo‘lib, ular yordamida o‘quvchi yakka yoki
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guruh bo‘lib kuylab o‘rganish mumkin bo‘lgan turlari bor. Guruh bo‘lib kuylab o‘rganish mumkin
bo‘lgan qo‘shiqlarning afzalligi shundaki, ular barcha o‘quvchilarni jalb etadi hamda mimika yoki
harakatlardan foydalanib o‘rgatilsa ta’lim samarasi oshadi.

Xorijiy tildagi qo‘shigni kuylash davomida o‘quvchilar talaffuz qoidalarini o‘rganishadi, lug‘at
boyligini oshirishadi, gapning grammatik tuzulishini bilib olishadi; qo‘shiqni gayta — qayta eshitish
esa uni oson yodda saqlanib qolishini ta’minlaydi.

“Trampoline” qo‘shig’i tadbirlarda, birinchi sinf o‘quvchilari uchun esa darsda foydalanishga
mo‘ljallangandir.

1.“Viens sur le Trampoline

Pour sauter, s’amuser et s’en voler...”

2. “Trampolino, trampoline,

Qui sautera le plus haut...”

Yugqorida keltirilgan qo‘shiqni darsda birinchi sinf o‘quvchilariga fransuz tilini o‘rganishda
foydalanish uchun yurish, yugurish, sakrash, kulish kabi so‘zlarni aytganda harakatlardan
foydalanmasdan, qo‘llardan foydalanib kuylangan ma’qul.

Bu dars davomida ortiqcha shovqin va tartibsizlikdan saqlaydi, hamda o‘qituvchiga sokin dars
sharoitini yaratadi.

O‘qituvchi yoki tarbyachilar undan dars jarayonida foydalanish magsadida qo‘shigning diskka
yozib olingan varianti ham kerak bo‘lib, uni osonlik bilan saytlardan yuklab olishlari mumkin.

Xulosa qilib aytganda, boshlang‘ich sinflarda xorijiy tilni chuqur iloji boricha o‘quvchi yoshi
va fikrlariga mos ravishda o‘rgatish zarur. Bu borada zamonaviy metodlar va texnologiyalardan
foydalanish davr talabidir.

Xorijiy tillarni boshlang‘ich sinflarda o’rgatishda interfaol uslublarning qo’llanilishi ahamiyati
haqida gapirsak interfaol inglizcha so‘z bo‘lib, «interact»: «inter» - o‘zaro va «act» - harakat
gilmoq), ularni umumlashtirganda esa, «Interfaol» - o‘zaro harakat qilmoq ma’nosini anglatadi.
«Interaction» - hamkorlikni (boshqgalar bilan) bildiradi. Ya’ni,o‘qitishning interfaol uslublari —
bilish va kommunikativ faoliyatni tashkil etishning maxsus shakli bo‘lib, unda ta’lim oluvchilar
bilish jarayoniga jalb gilingan bo‘ladilar, ular biladigan va o‘ylayotgan narsalarni tushunish va
fikrlash imkoniyatiga ega bo‘ladilar.

Interfaol usul - bu o‘qituvchi va o’quvchilar o‘rtasida o‘zaro hamkorlik tufayli dars
samaradorligini oshirish, yangi darsni o‘qituvchining mustaqil harakati, mulohaza, bahs -
munozaralar orqali o‘rganish, qo‘yilgan magsadga o‘zi mustaqil erishish, mikroguruhlarda javob
topishga harakat qilishidir, ya’ni oquvchi fikrlaydi, yozadi, gapiradi, tinglaydi, eng asosiysi o°zi
faol ishtirok etadi.Interfaol oqitish usullari aynigsa, amaliy mashg‘ulotlarda yaxshi samara beradi.

Boshlang’ich sinflarda chet tili fanlari o’yin tarzida tashkil etiladi va quyidagi o’yinlarni
tajribada sinovdan o’tkazilgan:

“Laylak keldi” (clapping game) o’yin metodi, bunda bir nechta o’quvchilar ishtirok etishi
mumkin. O’quvchilarga hafta kunlarini o’rgatishda qo’l keladi. Bu o’yinni tashkil etishda
o’quvchilar doira bo’lib turadi va 0°’ng qo’l kaftini o’zidan oldingi o’quvchining chap qo’l kaftiga
qo’yadi. Hafta kunlarini ketma — ket aytish jarayonida yuqoridagi qo’l kafti bilan o’zidan keyingi
o’quvchi kaftiga uradi. Masalan: Lundi, Mardi, Mercredi, Jeudi, Vendredi, Samedi, Dimanche
tarzida . So’nggi o’quvchi o’zidan keyingi o’quvchining kaftiga ursa keyingi o’quvchi o’yinni
tark etadi yoki 0’z kaftiga ursa 0’zi 0’yinni tark etadi. O’yinni nazorat qilib, tezroq holatda amalga
oshishini tashkil etish kerak, aks holda o’yin vaqti cho’zilishi mumkin. Bu uslub bilan hafta
kunlarini, fasllarni, oy nomlarini va shu mavzularga o’xshash mavzularda qo’llash mumkin.

“Aql charxpalagi” uslubi. Bu uslubda o’qituvchi karton qog’ozidan doira shaklini tayyorlab
oladi va kattaroq karton qog’oziga biriktiradi. Kerakli joyiga ko’rsatkich belgisini qo’yishi
kerak. Doira shaklga o’quvchilarga o’tilgan mavzu rasmlarini qo’yadi. O’quvchilar navbat bilan
charxpalagini aylantirib, ko’rsatgichda to’xtagan rasmni tasvirlab berishi kerak. Bunda yuqori
sinflar uchun savollardan ham foydalansa buladi. Boshlang’ich sinflarda rasmlardan foydalanish
o’rinli bo’ladi.

“Applaudissement” (qarsak — depsinish) uslubi. Bu uslubni boshlang’ich sinflarda keng
foydalansa bo’ladi. Ikki guruhga bo’lib o’rganiladigan mavzularda foydali. Masalan: mevalar va
sabzavotlar mavzusi tushuntirilganidan keyin, o’quvchilarga aralash tarzda rasmlar ko’rsatiladi.
O’quvchilar mevalarni ko’rganida qarsak chalishi, sabzavotlarni ko’rganida depsinishi kerak
bo’ladi. Noto’g’ri bajargan o’quvchilar o’yinni tark etishadi. Bu uslub ko’rib o’rganuchi o’quvchilar
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uchun foydali, tinglab o’rganuvchi o’quvchilar uchun esa meva va sabzavotlarni nomlarini o0’qib
eshittiriladi. Bu 0’yin o’rqali uy hayvonlari va yovvoyi hayvonlar rasmlari yoki nomlari bilan ham
tashkil etsa ham bo’ladi.

Xulosa qgiladigan bo’lsak boshlang’ich siflarda xorijiy tillarni o’qitishda maktab chet tili ta’limi
o’quvchilarning fransuz adabiy tili me’yorlari darajasida og’zaki va yozma nutq malaklarini
shakllantirish, imlo va uslubiy jihatdan savodxon qilish, ijjodiy va mustaqil fikrlash ko’nikmalarini
rivojlantirish kabi magsadlarni amalga oshirishni nazarda tutadi. Binobarin, til muhim muloqot
vositasi sifatida ulug’ ne’mat har bir millatning noyob qadriyati hisoblanadi. Til inson mehnati
faoliyati davomida ijtimoiy hodisa tarzida shakllanib, rivojlanib boradi va namoyon bo’ladi,
inson salohiyatining rivojlanib borishida asosiy omil vazifasini o’taydi. Til vositasida o’zaro fikr
almashinadi, hissiyotlar namoyon bo’ladi, insoniyat hayoti davomida to’plagan tajribalar bilan
tanishish imkoniyati yaratiladi. Muloqot vositalari ko’p, biroq faqgat til orqaligina fikringizni,
quvonch va tashvishlaringizni, hissiyotlaringizni ifodalash mumkin. Boshqa vositalar inson
ruhiyatini, hissiyotlarini tilchalik ifodalay olmaydi. Darhaqiqat, kishilik jamiyatida biror - bir
jarayon yo’qgki, til ishtirok etmagan bo’lsin. Zero, tilning ana shunday beqiyos imkoniyatlaridan
o’quvchi — yoshlarni barhamand etish, ona tilimiz bilan bir qatorda chet tillarga hurmat — ehtirom
tuyg’ularini tarbiyalsh ushbu soha mutaxassislari zimmasidadir.

Foydalanilgan adabiyotlar ro’yxati:
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tillarini o’rganish tizimini yanada takomillashtirish chora-tadbirlari to’g’risida”gi PQ — 1875 —
sonli Qarori.“Barkamol avlod” gazetasi 15 dekabr 2012 yil.
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EFFECTIVE METHODS OF LANGUAGE TEACHING

Matniyazova Taisiya Pavlovna
Teacher of English language at specialized school Ne 3
in Urgench city of Khorezm region

Annotation: The article discusses the problems on teaching foreign languages in Uzbekistan.
The main learning skills are developed and assessed according to the world standards in order to
prepare learners and future specialists answering the demands of CEFR requirements.

Key words: learning skills, teaching methods, foreign languages, teaching system.

Learning foreign languages in Uzbekistan has become very important since the first days of the
Independence of our country. There is a great importance to understand up-to-date English. The
First President of the Republic of Uzbekistan Islam Karimov signed a decree “On measures to
further improve foreign language learning system”. It is noted that in the framework of the Law of
the Republic of Uzbekistan “On education” and the National Programme for Training in the country,
a comprehensive foreign language teaching system, aimed at creating harmoniously developed,
highly educated, modern-thinking young generation,further integration of the country to the world
community, has been created. Reforming the system of teaching is to put biggest responsibilities in
front of teachers who teach at schools, at universities, and colleges. Modifying the teaching system
involving CEFR is also the main factor to enrich the teaching foreign language. Main learning
skills are developed and assessed according to the world standards in order to prepare our learners
and future specialists answering the demands of CEFR requirements.

When materials developers design teaching materials some pitfalls may occur and they may
affect negatively and cause to distract learners’ attention. Moreover, investigating unknown
features of teaching modes deeply and practicing it in teaching process improve and lose the
drawback of medium quality organized materials. In order to answer the modern language teaching
requirements, teachers are to be informed about even subtle aspects of materials developing and
how to use teaching methods with different types of learners.

Using different methods in classes. A teaching strategy is the method

used to deliver information in the classroom, online, or in some other medium. Effective
teaching strategies help to make students active about a topic, increase their curiosity on details,
engage students in learning and on task, develop critical thinking skills, and, in general, enable
and enhance the learning of course content. The goal of using teaching strategies is to facilitate
learning process, to motivate learners and engage them in learning, to help them focus on the
information or course books. There are many strategies and no one can choose only one strategy
to teach a language; each strategy is devoted to increase one aspect; hence all teaching methods
are used cooperatively. It is important to vary instruction to not only keep the students’ interest,
but also to allow them to interact with content in various learning styles. In the classroom in the
accompanying photograph, different instructional, pictured strategies can make a teacher’s lesson
more effective in reaching a wide range of learners. No two teachers are alike, and any teacher
with classroom teaching experience will agree that their style of teaching is uniquely their own.
An effective teaching styles engages students in the learning process and helps them develop
critical thinking skills. Traditional teaching styles have evolved with the advent of differentiated
instruction, prompting teachers to adjust their styles toward students’ learning needs.

Types of language learners and teaching methods. As teachers use various methods in
teaching languages, learners also have different styles of learning the particular subject. Learning
style is an individual’s natural or habitual pattern of acquiring and processing information in
learning situations. Individuals differ from each other with the ways in how they learn. The concept
about individualized learning styles originated in the 1970s, and has greatly influenced education.
According to the researches that teachers should assess their students so as to know students’
modes of learning and adapt their teaching strategies to best fit their students’ learning styles.
There are three modalities of learners: visual, auditory, and kinesthetic.

Visual Learners acquire ideas, concepts, data and other information in association with images,
graphic structures and techniques. Such learners learn better when they see illustrations, have strong
memory in visualizing. Graphic organizers are visual representations of knowledge, concepts,
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thoughts, or ideas. To show the relationships between the parts, the symbols are linked with each
other; words can be used to further clarify meaning. By representing information spatially and
with images, students are able to focus on meaning, reorganize and group similar ideas easily,
make better use of their visual memory.

Auditory Learning is a learning style in which a person learns through listening. An auditory
learner depends on hearing and speaking as a main way of learning. Auditory learners must be able
to hear what is being said in order to understand and may have difficulty with instructions that are
written. They also use their listening and repeating skills to sort through the information that is
sent to them.

Teachers might use these techniques to instruct auditory learners: verbal direction,

group discussions, verbal reinforcement, group activities, reading aloud, and putting information
into a rhythmic pattern such as a rap, poem, or song.

Kinesthetic Learning (also known as tactile learning) is a learning style in which learning takes
place by the student carrying out a physical activity, rather than listening to a lecture or watching
a demonstration. Tactile-kinesthetic learners make up about five percent of the population. When
learning, it helps for these students to move around; this increases the students’ understanding, with
learners generally getting better marks in exams when they can do so. Kinesthetic learners usually
succeed in activities such as chemistry experiments, sporting activities, art and acting; they also
may listen to music while learning or studying. It is common for kinesthetic learners to focus on
two different things at the same time,remembering things in relation to what they were doing. They
possess good eye hand coordination. In kinesthetic learning, learning occurs by the learner using
their body to express a thought, an idea or a concept (in any field). A teaching strategy comprises
the principles and methods used for instruction. Commonly used teaching methods may include
lecture, class participation, demonstration, project-based learning or memorization, but some
combination of these usually results in the most effective strategy. Mainly teachers choose teaching
strategies depending on the given information or the objective that should be implemented, skill
that is being taught and these strategies may be influenced by students’ learning styles, aptitudes,
skills, and enthusiasm towards subjects. Any two teachers never choose the same strategies,
because their classroom and learner's knowledge level require different teaching approaches. An
effective teaching style engages students in the learning process and helps them develop critical
thinking skills. The following list of teaching styles highlights the five main strategies teachers use
in the classroom, as well as the benefits and potential pitfalls of each respective teaching method.

Conclusion. When teachers know who the good and less good students are, they can form
different groups. While one group is working on a piece of language study (e.g. the past continuous),
the other group might be reading a story or doing Internet-based research. Later, while the better
group or groups are discussing a topic, the weaker group or groups might be doing a parallel
writing exercise, or sitting round a CD player listening to an audio track. This is an example of
differentiation - in other words, treating some students differently from others.

Many teachers, faced with students at different levels, adopt a mixture of solutions such as the
ones we have suggested here. However, it is vitally important that this is done in a supportive and
non-judgmental manner. Students should not be made to feel in any way inferior, but rather should
have the benefits of different treatment explained to them. Furthermore, we should be sensitive to
their wishes so that if they do not want to be treated differently, we should work either to persuade
them of its benefits or, perhaps, accede to their wishes.
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CHET TILLARINI O’QITISHDA ZAMONAVIY TEXNOLOGIYALARDAN
FOYDALANISHNING AFZALLIKLARI

Narziyeva Gulshan Uzoqovna
Navoiy viloyati Qiziltepa tumani
9-umumiy o’rta ta’lim maktabi
ingliz tili fani o’qituvchisi

Annotatsiya: Ushbu maqola chet tili darslarida zamonaviy pedagogik texnologiyalardan
samarali foydalanish usullari, yangi metodik qo’llanmalardan unumli foydalanish, mustaqil
ichlanuvchanlik, tezkorlik va kreativlik kabi jihatlar orqali sifatli ta’lim jarayonini ta’minlash
mumbkinligi aytib o’tilgan.

Kalit so’zlar: innovatsion texnologiya, chet tilini 0’qitish metodikasi, media-texnologiya.

Bugun yuksalish davri kelganligi hammamizga ayon. Biz yetib bormagan, isloh gilinmagan
sohalar kamchilikni tashkil qilmoqda. Jumladan, ta’lim sohasida ham ko’pgina o’zgarishlar yuz
berdi. Aynigsa, o’quvchi-yoshlarni chet tillari bo’yicha bilimlarini oshirish bo’yicha so’nggi yillarda
talaygina shart-sharoitlar yaratildi. Bu yo’nalishga qaratilgan e’tiborni 2012-yil 10-dekabrda qabul
qilingan “Chet tillarini o’rganish tizimini yanada takomillashtirish chora-tadbirlari to’g’risida”gi
PQ-1875 sonli qarorning qabul qilinishidan ham bilish mumkin. Ushbu qarorda umumta’lim
maktablarining 5 — 9 sinflari uchun ingliz, nemis va fransuz tillari bo‘yicha multimedia
darsliklari, boshlang‘ich sinflarda ingliz tilini o‘rganish bo‘yicha elektron resurslar tayyorlangani,
umumta’lim maktablarida, kasb-hunar kollejlari va akademik litseylarda 5 mingdan ko‘proq
lingafon kabinetlari jihozlangani ham aytib o’tilgan. Shu bilan birga, chet tillarni o‘rganishni
tashkil qilishning amaldagi tizimini tahlil etish shuni ko‘rsatmoqdaki, ta’lim standartlari, o‘quv
dasturlari va darsliklar zamon talablariga, xususan, ilg‘or axborot va media-texnologiyalardan
foydalanish borasidagi talabga to‘liq javob bermayapti. Ta’lim asosan an’anaviy uslublarda olib
borilmoqda. Ta’lim tizimining barcha bosqichlarida chet tillarni uzluksiz o‘rganishni tashkil qilish,
shuningdek, o‘qituvchilar malakasini oshirish hamda zamonaviy o‘quv-uslubiy materiallar bilan
ta’minlash yanada takomillashtirilishini taqozo etadi, deb aytib o’tiladi qonunda.

Bugungi kunda har bitta pedagog sifatli ta’lim jarayoni jadal sur’atlarda rivojlanishi uchun
mas’uldirlar. Ya’ni, oldingidek darsga kirib, mavzuni tushuntirib, topshiriq berib, darsni
yakunlaydigan davrlar o’tdi. O’quvchilardan bilim ganday talab qilinsa, ta’lim berish ham
o’qituvchilardan ikki hissa o’rtig’i bilan so’raladigan bo’ldi. Jamiyat maydonining odatiy
mulogot vositasiga aylanib qolgan ingliz tilini o’rganish muhim ahamiyat kasb etadi. Rivojlangan
davlatlarga rivojlanish uchun yo’l olgan har bir inson uchun chet tilini bilishi zarur. Umumta’lim
maktablarida chet tilini o’qitishda zamonaviy innovatsion texnologiyalardan foydalanish orqali,
o’quvchida ko’nikma shakllantirish va darsga bo’lgan qiziqishini oshirish mumkin. Darsliklarda
qo’shimcha sifatida jahonning nufuzli universitetlarida tahsil olish uchun chet tilini o’rganish
naqadar muhimligi keltirib o’tilsa, vaholangki, har bitta bola bunga beixtiyor qiziqish bildiradi.
O’quvchilarni boshlang’ich sinfdanoq darsdan tarqari mashg’ulotlar bilan band qilish, qo’shimcha
repititor mashg’ulotlariga jalb qilish orqali olayotgan bilimini yanada mustahkamlash mumkin.
Dars jarayonida videorolik va tagdimotlar bilan cheklanibgina qolmasdan, respublikamizning chet
tili bo’yicha yetuk mutaxassislari, iqtidorli talabalar yoki o’quvchilarning 0’z tengdoshlari bilan
ingliz tilida onlayn muloqot qilishlari, fikr almashishlari uchun shart-sharoitlar yaratib berilishi
lozim.

Umumta’lim maktablarida chet tilini o’qitish metodikasi 0’z predmetiga ega. Metodika
predmetining tashkiliy qismlarini quyida ko’rish mumkin:

1. Chet tili o’qitish jarayoni
Chet tili materialini o’zlashtirish
Nutq malaka ko’nikmalarini hosil qgilish va shakllantirish
Chet tili materialini kiritish, tushuntirish.

Shu materialni qo’llay olish.
O’sib kelayotgan yosh avlodni chet tili orqali tarbiyalash.

Yosh avlod o’zini qurshab turgan atrof-muhitdagi so zlashuvdagl tillarni o’rgana oladi. Chet tilini
mustahkam poydevori ham aynan bolaning yoshlik paytida o’rgangan bilimlaridir. Umumta’lim

pveo o
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maktablarida chet tili darslari til o’rganish uchun kamlik qiladi. Ingliz tilini mukammal o’rganish
yoki ma’lum bir qismini butkul o’zlashtirish uchun kuniga kamida 4-5 soat ingliz tilda muloqot va
darslar, o’zaro suhbatlar, listening(tinglab tushunish)lar tashkil qilinishi lozim. Sababi, o’quvchi
bu tildan faqat dars jarayonida foydalanadi. Qolgan vaqtida bu tildan foydalanish ehtimoli kam.

Chet tilini o’rgatishda yagona manba faqat darsliklar bo’lib qolmasligi lozim. Tan olish kerakki,
respublikamizda 80% ga yaqin pedagoglar dars jarayonida beradigan ma’lumotlarini darsliklardan
oladi. Shuni unutmaslik kerakki, o’quvchiga har kuni yangilik taqdim qilsangiz u ham shunday
javob gqaytaradi, yangi narsalarni o’rganishga o’zida moyillikni yaratadi. Statistikaga yuzlanadigan
bo’lsak, dunyodagi so’zga eng boy tillar bu arab va ingliz tillaridir. Inglizlarning hisobida ikki yarim
milliondan ortiq so’z mavjud. Xitoyda ham aholining ko’pchilik gismi ingliz tilida so’zlashadi.
Yer yuzi bo’yicha 400 milliondan ortiq odamlar ingliz tilida muloqot qilishadi. Bu statistikalarni
keltirishimizdan maqsad, o’quvchiga ingliz tilini o’rgatishda, uni yetishish giyin bo’lgan nuqta
yoki bir mo’jiza sifatida o’rganish o’rgatishga hojat yo’q. Zamonaviy pedagogik va axborot-
kommunikatsiya texnologiyalaridan foydalangan holda o‘qitishning ilg‘or uslublarini joriy etish
yo‘li bilan, o°sib kelayotgan yosh avlodni chet tillarga o“qitish, shu tillarda erkin so‘zlasha oladigan
mutaxassislarni tayyorlash tizimini tubdan takomillashtirish hamda buning negizida, ularning
jahon sivilizatsiyasi yutuglari hamda dunyo axborot resurslaridan keng ko‘lamda foydalanishlari,
xalqaro hamkorlik va muloqotni rivojlantirishlari uchun shart-sharoit va imkoniyatlar yaratish
mumkin.

Foydalanilgan adabiyotlar

1. “Chet tillarini o’rganish tizimini yanada takomillashtirish chora-tadbirlari to’g’risida”gi
PQ-1875 sonli qarori

2. L.Yoqubov,I.Xoshimov “Ingliz tili 0’qitish metodikasi” kitobi.
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JIMH'BUCTHYECKUE INOHATUSA KAK YYEBHBIE EJJUHUIIbBI

IHonBanoBa ®epy3a PycramoBHa

VYuutenb pycckoro s3blka v JIMTeparypsl B mkoie Ne 4
ropoaa Yprenua Xope3McKoi o0macTu.

Bbo3op6oeBa Haprusa 3apunosna

VYuurtens pyccKoro si3plka U JIUTEpaTypsl B 1mikose Ne 4
ropoja Yprenya Xope3McKoil 00acTu.

AHHOTALIUA: B CTaTbe AHATTU3UPYETCA IPUMCHCHNE U BaXKHOCTD SA3BIKOBBIX MOHATUH Ha YpoKkax
PYCCKOI'O sA3bIKa B HIKOJIAX.
KiroueBble cjioBa: JIMHI'BUCTHUKA, JICKCUKA, IIKOJIa, KYpPC,

JIMHrBUCTHYECKNE MOHATHUS, UCIIOJIb3YEMbBIE B IIKOJIbHOM KypC€ PYCCKOTO SI3bIKa, OXBaThIBAIOT
BCE pa3fesbl HaykKu O HeM. B pasmen «PoHETHMKa» BKIIOYEHBI CICAYIOIIUE ITOHATHUS: 3BYKH;
IJIacHbIE; IVIaCHBIE yAapHbIe M Oe3yJapHbIE; COINIaCHBIE; COIVIACHBIE 3BOHKHME M TIIyXHEe, MATKHE
U TBEpAble, MapHblE U HEMAPHBIE MO MITKOCTU-TBEPAOCTH, IO 3BOHKOCTHU-ITIYXOCTH; CJIOL,
yAapeHue; YepeJoBaHue ITIACHBIX U COITacHbIX. KpoMe Toro, B HEKOTOPBIX MIKOJIbHBIX yUeOHUKAX
WCTOJB3YIOTCS] TTOHATHUS IIUISIIIUX U COHOPHBIX COINIACHBIX, @ TAKXKE OMUCBHIBAIOTCS (PYyHKIHH
3BYKOB peud. B COBOKYIHOCTH INE€pPEUUCIIEHHBIE MOHATHUS, OTpaXkas CyIIECTBEHHbIE IPU3HAKU
3BYKOBOM CUCTEMBI PYCCKOIO SI3bIKa, COCTABIIIOT OCHOBBI 3HAHUW O HEM.

Jlisg onucaHusl 3BYKOB BBOJSTCSI OCHOBHBIE 3JIEMEHTBI TPAHCKPUIILIMU: 3HAK MATKOCTU U
KBazipaTHble cKOOKU. B pasmen «Jlekcuka u ¢paseonorus» BKIIOYEHBI CIEIYIONIME MOHSATHUS:
CJIOBO, JIEKCUYECKOE 3HAY€HHUE CII0BA, MHOIO3HAYHBIE M OTHO3HAYHbIE CII0BA, TPSIMOE U IEPEHOCHOE
3HAuYEHHUE CJI0BA, OMOHHUMBI, CHHOHUMBI, aHTOHUMBI, OOLIIeyOTPEeOUTEIbHbIE CIIOBA, AUAJICKTHbIC
CJIOBa, TNpo(ecCHOHATBHBIE CJIOBA, 3MOIMOHAJIBHO M CTHJIUCTUYECKH OKpAIICHHBIE CIIOBA,
3aMMCTBOBaHHBIE CJIOBA, YCTAPEBILUE CIOBA, HEOJIOTU3MBI, ()Pa3eooru3Mbl. YacTh 3TUX OHATHHA
XapaKTepHU3yeT JIEKCUKY PYCCKOTO sI3bIKa ¢ TOYKU 3PEHMSI 3HAYEHUSI CJIOB, YACTh — C TOUKH 3PEHUs
UX yHoTpeOIeHNs WK IPOUCXOXKICHUS. B ydeOHUKH 10 PyCCKOMY $I3bIKY BBE/IEHBI HEOOXOIMMbIE
JUISL TIPAKTUKU TOHSTHSI M3 OOJIACTH JIEKCUKOrpaduu: TOJNKOBBIM CIOBaph, CIOBapHAasl CTaThs,
MOMETA B CIIOBAPHOM CTaThe, CIOBaPh HMHOCTPAHHBIX CIIOB.

CrnoBooOpazoBaresibHas CHCTEMa pyCCKOTo si3bIka B pazzese « CI0BooOpa30BaHKE) OMHCHIBACTCS
MIOMOIIBIO TOHATUHN, XapaKTePHU3YIOUINX CTpPOEHHE clioBa (MOP(HEMHUKY) U MPOU3BOJICTBO CIIOB:
OKOHYaHHE, HYJIEBOE€ OKOHYAaHHE, OCHOBA; KOPEHb, MPUCTABKa, Cy(h(UKC; OTHOKOPEHHBIE CIIOBA;
croco0bl 00pa30BaHus CJIOB — IPUCTABOYHBIH, Cy(prKcanbHbIi, 6eccyPPUKCHBIN, TPUCTABOYHO-
cyhduKcanpHbIi, CI0XKEHHUE, IEPEXO CJI0BA U3 OJHOW YaCTH PEYd B JIPYTYIO, CIOXKHOE CIIOBO,
COEIMHUTEIIbHAS [NIACHAS, CJI0KHOCOKPAILIEHHOE CJIOBO.

JUis XapaKTEepUCTUKU M3MEHSEMBIX CAaMOCTOATENbHBIX YacTed pedyn OTOOpaHbl MOHATHS,
OIMCHIBAIOIINE MX TOCTOSHHBIC MPHU3HAKH (IIPHUCYIIUE CIIOBY B LEJIOM) U HEMNOCTOSHHBIC
(xapakrepusyromue cioBodopmy). B temy «Mmsi cymiecTBUTENbHOE» BKIIOUEHBI CIICAYIOIINE
MIOHSTHSL: O/IyILIEBJICHHBIE U HEOYLIEBIICHHBIE CYIIECTBUTEIbHBIE COOCTBEHHbIE U HAPULIATENIbHBIE,
PO CYLIECTBHUTENBHBIX, CKJIOHEHHE, NaAeXK, YHCIO, HECKIOHSAEMbIE CYIIECTBUTEIbHBIE,
Pa3HOCKJIOHSIEMBIE CYIIECTBUTEIIbHBIE.

Tema «Mms npunarareqbHOe»  pacroyiaraeT  CIACAYIOIMIMMHU  TMOHATUSAMH:  pa3psjibl
IIpUJIaraTeabHbIX 110 3HAUEHUIO — KAYECTBEHHbIE, OTHOCUTEIIbHBIE U MPUTSHKATENbHBIE; KPATKUE U
IIOJIHBIE IPUJIATraTENbHbIE; CTEIIEHU CPAaBHEHUS IPUJIaraTelIbHbIX (CpaBHUTENIbHAS U IPEBOCXOAHAS,
MpOCTasi ¥ COCTaBHas), MAAEK, YUCIO, pol. OO UMEHH YHCIUTEIHHOM COOOIAeTCs TO, YTO OHH
OBIBAIOT KOJIMUECTBEHHBIE U ITOPSIKOBBIE, IPOCTHIE U COCTABHbIE; KOJTMUECTBEHHBIE YUCIUTEIbHBIE

— npoOHbIe, coOupareIbHble; CKJIIOHEHNE, UMEIOT KaTeropuIo Majiexa.

Jlureparypa:
1. babaiiuesa, B. B. Pycckuii s13b1k : Teopus : yueO. 1t 5-9 ki1. 001eo06pazoBar. yupex1eHui
2. B. B. baoaiinesa, JI. . YecnokoBa. — M. : IIpocsemmenue, 1995.
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HARBIY SOHAGA OID BO’LGAN TERMINLAR VA ULARNING AHAMIYATLARI

Palvanova Feruza Baxtiyor qizi
O’zbekiston Davlat Jahon tillari
universiteti 2-kurs magistranti
Telefon:+998939298898

Annotatsiya: Ushbu maqolada tilshunoslikning terminologiya sohasi hamda sohaviy
terminlarda harbiy sohaga doir bo’lgan leksik birliklarning ahamiyatlari va ularning
sotsiolingvistika sohasida o’rganilishi borasida muallif 0’z garashlarini keltiradi.

Kalit so’zlar: Termin, terminologiya, sohaviy terminlar, harbiy terminlar, leksik birliklar
evolyutsiyasi, sotsiolingvistika

Terminologiya — maxsus leksikani o’rganuvchi fan bo’lib, terminlarning kelib chiqishi, shakli,
ma‘nosi, vazifasi va qo’llanilishi kabilarni 0’z ichiga qamrab oladi. Hozirgi dinamik rivojlanishdagi
dunyo taraqqiyoti insoniyatdan har bir sohadan xabardor bo’lishni talab gilibgina qolmay, barcha
sohaviy bilimlarni o’stirishni ham talab qiladi. bu lingvistika sohasida leksikani boyitishga xizmat
qiladi yani leksik qatlamni boyitadi, shuningdek qator lisoniy birliklarni jamlab tobora kengaytiradi,
kundalik hayotda hamohang bo’lishni talab etadi. Tilshunoslikning eng dolzarb, o’rganilishni
talab etadigan, murakkab, amaliy va nazariy ahamiyatga ega bo’lgan yo’nalishlardan biri bo’lgan
terminologiyaning shakllanishi, rivojlanishi albatta 0’ziga hos qonuniyatlar asosida paydo bo’ladi
bunda terminlar tegishli bo’lgan soha tilining leksikasi asosida rivojlanadi hamda boyish uchun
xizmat qiladi. Jahon tilshunosligida soha terminologiyasida kasbga oid til birliklari tushunchasi
bilan bog’liq leksik-semantik hususiyatlani aniqlashga qaratilgan bir gator muammolar ilmiy
tadqiqot obyektlari sirasida bo’lib kelmoqda. Bugungi kunga kelib kasbiy soha tilini o’rganish yangi
bosqichga ko’tarilganligi taqsinga loyiq ammo kasbiy sohaga doir til birliklarini mavzular bo’yicha
yoki boshqa bir kichik guruhlar asosida tasniflash tamoyillarini va ularga hos alohida tizimlararo
munosabat turlarini aniqlash, shuningdek ushbu til birliklarining o’ziga xos funksional vazifaviy
husussiyatlarini belgilashga oid masalalaar hanuzgacha o0’z yechimini kutmoqgda. Ushbu nugqtai
nazardan, bu sohada Mustaqilligimizning ilk yillaridayoq O’zbekiston tilshunoslaari zimmasiga
kasbiy sohaga oid til birliklarini o’rganish va soha atamalarini tizimlashtirish, shuningdek mahsus
soha lug’atllarini tuzish bo’yicha bir qator vazifalar yuklatilgan edi. Harbiy terminologiya
mamlakatimizda endigina shakllanish va rivojlanish bosqichiga qadam qo’yayotgan bugungi
kunda ingliz, rus va boshqga tillar harbiy terminologiyasini o’rganishga bo’lgan e’tibor yanada
kuchaymoqda. Ingliz tilida harbiy kasbga doir til birliklari muammosi o’ziga xos murakkab va
ko’p qgirrali muammolardan biri sanaladi. Bu muammo umumiy tilshunoslik masalalarining turli
jihatlari bilan bog’liq, yani tilning tuzilishi, til sathlari o’rtasidagi o’zaro munosabatlar, funksional
harakatchanlik, adabiy normaning o’ziga xosligi va o’zgaruvchanligi, adabiy til normasi va
harbiy so’zlashuv tilining bir-biriga muvofigligi va o’zaro munosabati, ularga xos leksik birliklar
evolyutsiyasi hamda uning lingvistik nuqtai nazardan istigboli kabilar shular jumlasidandir.
Harbiy kasbga doir til sohasining funksional hususiyatlari, xuddi undagi sistem munosabatlar
singari, turli xil lisoniy ko’rsatkichlar vositasida yuzaga keladi. Harbiyga oid til birliklarining
lingvistik mohiyati adabiy tilning maxsus soha tillari hamda kasbiy dialektga oid so’zlarva turli
ijjtimoiylashuv jarayonlari bilan bog’liq bo’lganligi sababli o’ta murakkab muammo sifatida
nazariy jihatdan qiziqish uyg’otadi. Tilni ijtimoiy va ishlab chiqarish faoliyati bilan bog’liq holda
puxta, chuqur bilim bilan o’rganish ma’lum turdagi til sohalari shu jumladan, harbiy sohaning ham
sotsiolingvistik hususiyatini aniqlashda muhim jarayon bo’lib xizmat qiladi.

Foydalanilgan adabiyotlar ro’yxati:

1. Aksenov A.T. K Boripocy 0 B3aUMOACHCTBUU MEXKy aHTIIMUCKOW BOCHHOW TEPMUHOJIOTHEH
1 001eHapoHOH JiekcuKkoil. M., 2013.

2. Ahmedov G*., Bektemirov H. Ruscha-o‘zbekcha harbiy atamalar lugati.—T.: Adolat, 2012.

3. Boyko M.G. CtpykTypHO-CEeMaHTHYECKHEe 0COOEHHOCTH (hopMHUpOBaHHS OpPOHETAHKOBOI
TEPMHUHOJIOTUHU B aHIJIMICKOM si3bike.:-Omsk: OGU, 2011.

4. Hojiyev A. Tilshunoslik terminlarining izohli lug‘ati. —T.:O‘zbekiston milliy ensiklopediyasi,
2014. -B.154.
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CHET TILINI O’QITISHDA BOSHLANG’ICH BOSQICHNING O’ZIGA XOS
XUSUSIYATLARI

Quronboyeva Yulduz Bekmurod qizi
Xorazm viloyati Urganch tumani

43 - son maktab Nemis tili fani o’qituvchisi
Tel: +998941162225

Matyaqubova Nilufar Qadam qizi
Xorazm viloyati Urganch tumani

43 - son maktab Ingliz tili fani o’qituvchisi
Tel: +998974575666

Annotatsiya: Ushbu maqolada o’quvchilarga chet tilini boshlang’ich bosqichda o’rgatishda
nutq, talaffuz qoidalari va bu bosqichning 0’ziga xos xususiyatlari hagida mushohada yuritilgan.

Kalit so’zlar: o’quvchi, maktab, chet tili, birinchi bosqich, nutq, talaffuz, og’zaki ilgarilab
ketish, matn, xususiyat.

Ma’lumki, birinchi bosqichda chet tili o’rganishning asosi “poydevori” yaratiladi. Maktabda
bu bosqichlar o’rtasidagi farq aniq ajratilmagan va shuning uchun ham o’qitish jarayonida bir
bosqichdan ikkinchi bosqgichga o’tish asta-sekin bir ma’romda olib boriladi. Shuning uchun ham
bosqichlar o’rtasidagi chegara shartli ravishda o’quv yilining oxiri deb olinadi. Aslini olganda
ayrim bir bosqichning o’ziga xos tomonlari ikkinchi bosqichga o’tilganda ham ma’lum bir
paytgacha davom etishi mumkin.

Birinchi bosqich chet tili o’rgatishning va o’qitishning boshlang’ich bosqichi bo’lganligi tufayli
ham unda og’zaki nutqqa va o’qish texnikasini o’stirishga katta e’tibor beriladi. Ushbu bosqichda
talaffuzga o’rgatish chet tili nutqiy mexanizmining asosiy elementlaridan biri hisoblanadi. Chet tili
nutqining idrok etish va og’zaki nutqiy muloqotining eng sodda va oddiy savol-javobdan iborat
nutqiy birikmalardan foydalanishni o’rgatish katta ahamiyatga ega.

Birinchi o’quv yilida aynigsa, chet tili talaffuziga o’rgatishga alohida e’tibor berilmog’i kerak,
chunki bu davrda talaffuz ko’nikmalari shakllantiriladi va keyingi bosqichlarida esa u kengaytirilib,
rivojlantirib boriladi. Agar o’quvchilarda boshlang’ich bosqichda chet tili tovushlarining aniq
talaffuziga, artikulyatsiyasiga erishilmasa, keyingi bosqichlarda ushbu masalasini xal etish ancha
qiyin bo’ladi.

Birinchi bosqichdagi eng asosiy vazifa tanlab olingan leksik materialni ma’lum grammatik
strukturalar asosida nutqda qo’llashni o’rganishdir. Bu esa nutq hosil qilish mexanizmining
shakllanishiga yordam beradi. Ushbu o’rganilayotgan grammatik strukturalarni yuqori darajadagi
avtomatlashuviga erishish talab etiladi. Birinchi yili chet tili o’rgatishning o’ziga xos tomoni
bo’Imish leksik va grammatik jihatdan chegaralanganligi 0o’quv jarayonini ma’lum tematik asosida
tashkil qilishga to’sqinlik qiladi.

Agar boshlang’ich bosqichda chet tili 0’qitishni nutq faoliyati turlari bo’yicha ko’rib chiqadigan
bo’lsak, ularni o’rgatishda quyidagi vazifalarni bajarish zarur:

a) o’qish mexanizmini hosil qilish;

b) og’zaki 0’qish texnikasini o’stirish;

¢) o’qiganini tushunishga o’rgatish.

Bu jarayonning o’ziga xosligi shundaki, bu ish avval to’la o’rganilgan leksik-grammatik,
material asosida tekstlarni ovoz chiqarib o’qish orqali amalga oshiriladi. Boshlang’ich bosqichda
yozma nutqni o’stirish chet tili husnixati og’zaki nutqda o’zlashtirilgan so’zlarni yozishni o’rganish
bilan xarakterlanadi. Chet tili o’qitishning og’zaki ilgarilab ketish tamoyiliga ko’ra til materialini
o’rganish og’zaki nutqda va o’qishda bir vaqtda olib borilmaydi. Bu bosqichda til materialini
o’rganish quyidagicha olib boriladi: tinglab tushunish — gapirish — 0’qish — yozish. Bundan ko’rinib
turibdiki boshlang’ich bosqichda nutq faoliyati turining og’zaki nutqiy harakterga ega turlariga
ko’proq e’tibor beriladi. Chet tili 0’qitishning boshlang’ich bosqichda “og’zaki kirish qism” degan
atama tez-tez uchrab turadi.

Og’zaki ilgarilab ketish davrida ish og’zaki asosda ko’rilgani uchun ham uni ko’proq yoritib
o’tilgani maqgsadga muvofiqdir, bu davrdagi ish, asosan quyidagilardan iborat:

a) O’quvchilarda to’g’ri chet tili talaffuz ko’nikmalarini o’stirish va o’rganilayotgan til
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materialini 0’z ichiga olgan grammatik strukturalarni intonatsion jihatdan to’g’ri tuslanishiga
erishish;

b) Grammatik strukturalarni tinglab tushunish va gapirish jarayonida o’rganib, ularni
boshlang’ich bosqichda o’rganish uchun tanlab olingan leksik material bilan to’ldirish hamda
savol-javob harakteriga ega bo’lgan mashqlar yordamida to’g’ri talaffuz qilishga va og’zaki nutqda
qo’llashga o’rgatish; c)Leksik birliklardan grammatik strukturalarni o’rganishda uning ayrim
qismlarining o’rnini almashtirib turli gaplar tuzish va o’rin almashtiruvchi mashqlar yordamida
nutq faoliyatining boshqa turlarini o’rganish uchun zamin tayyorlovchi vosita sifatida foydalanish;

d)Chet tili alfabitidagi kirish kursiga chet tili xarflarini, xarf birliklarini yozilishi va o’qilishini
o’rganish. Garchi og’zaki nutq kirish kursiga chet tili harflarini, harf birikmalarini va ayrim so’z
va gaplarni yozish kiritilsa ham bu og’zaki ilgarilab ketishi tamoyiliga zid bo’Imaydi.

Boshlang’ich bosqgichda o’qishning asosan ovoz chiqarib o’qish turiga keng o’rin ajratilgan.
O’qish uchun ajratilgan tekstlar ham eng sodda va oddiydan asta-sekin murakkablashib bordi. Lekin
shuni aytish kerakki, boshlang’ich bosqichlardagi ish faoliyati asosan og’zaki nutqiy ko’nikmalarni
rivojlantirishga yo’naltirilgan bo’lishiga qaramay chet tilida og’zaki nutq o’stirish masalasini xal
qila olmaydi. U haqiqiy og’zaki nutq ustida ishlash uchun faqat tayyorgarlik bosqichini o’taydi.
Ushbu bosqichda og’zaki nutq ustida ishlashning asosiy og’irligi o’quvchilarning alohida gaplar
emas, balki bog’liq gaplar ham tuzishlariga imkon beruvchi ma’lum leksik birliklarni egallab
olgan davriga to’g’ri keladi. Agar o’quvchilar oddiy savollarga javob bera olmasalar va ular fagat
bir xil grammatik konstruktsiya yordamidagina gaplar tuzsalar biz ularning bu nutqini haqiqiy
chet tili nutqi deb qabul gilmasligimiz kerak. Bundan tashqari oddiy so’roqlarga javob berish ham
chet tilida nutqni egallash degan narsani bildirmaydi. Chet tili talaffuzi ustida ishlash
va uni o’stirish o’quvchilar nutqini tovush va intonatsion tuzilishni 0’z ichiga oladi. Bu davrda
o’quvchilarning chet tilidagi talaffuziga bo’lgan diqqat e’tibor sira ham susaymasligi kerak.

Foydalanilgan adabiyotlar

1. Chet tili o’qitish metodikasi. Maruzalar matni.
2. Jamol Jalolov ,,Chet til o’qitish metodikasi”.
3. www.ziyouz.com
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OGAHIY SHE’RIYATIDA ANTONIM SO‘ZLAR

Ro‘zmetova Oyimjon Ergashboyevna

Xorazm viloyati Tuproqgal’a tumani
19-maktabning ona tili va adabiyot fani o‘qituvchisi
Telefon: +998997132740

Qadirova Qizlarxon Komuljonovna

Xorazm viloyati Tuproqqgal’a tumani

19- maktabi ona tili va adabiyot fani o‘qituvchisi
Telefon:+998999654228

gizlarxon1989@gmail.com

Anotatsiya:Ushbu maqolada Muhammad Riza Ogahiyning she’riyatidagi bir qator she’riy
janrlarda antonim so‘zlarni aniqlash; tazod san’atining vujudga kelish yo‘l-yo‘riglari xususida
fikr yuritilgan.

Kalit so‘zlar: she’riyat, g‘azal, antonim, she’riy san’atlar, janr, mazmun va tazod.

Ma’lumki, mumtoz she’riyatda o‘zaro zid, qarama-qarshi ma’noli so‘zlarning qo‘llanishi tazod
san’atini shakllantiradi. Bunda ko‘pincha ma’no jihatidan, ba’zan esa shakl jihatidan qarama-
qarshi bo‘lgan so‘zlar bir bayt yoki misrada muayyan maqsad yuzasidan ifodalanadi.

Ogahiy she’riyatida tazod san’atidan juda kengva o‘rinli foydalanilgan. Dastlab uning
g‘azallaridan zid ma’noli so‘zlarni ko‘rib chiqadigan bo‘lsak, buning go‘zal na’munasini “Ustina”
radifli g‘azalidan olingan quyidagi baytda uchratamiz:

Ey shah, karam aylar chog‘l teng tut yomon-u yaxshini,

Kim mehr nuri teng tushar vayron-u obod ustina.

Baytdagi yaxshi-yomon, vayron-u obod so‘zlari o‘zaro qarama-qarshi ma’no hosil qilib tazod
san’atini shakllantirmoqda. Baytda yor insofga chaqiriladi. Shoir yorga qarata, qaram chog‘i
mehribonlik qilayotganingda yaxshi-yomonni teng tutmoq lozimligini aytadi.Buning dalili sifatida
quyoshni misol keltirmoqda. Axir quyosh o‘z nurini vayron-u obodustiga bir tekisda sochadi-
ku. Bu yerda tabiat hodisasidan chiroyli dalil keltirilgan. Ayni paytda, adolat hamma narsadan
ustundir. Baytdagi zid ma’noli so‘zlarorqali hamma narsaning tosh-tarozisi, bag‘rikenglik, karam
orif odamlar fazilatidir, sen ham undan uzoq bo‘lma, degan fikr aytilmoqda.

Ogahiyning “Vahki, aylab lutf-u ehson yor mandin o‘zgaga” satri bilan boshlanadigan g‘azalida
sadoqat va vafo talablari bir qadar o‘zgacharoq ifodalangan. CHunonchi bu g‘azalda oshiq
ma’shuqganing e’tibor ko‘rsatmaganidan, zid ma’noli so‘zlarni qo‘llaydi:

Vahki,aylab lutf-u ehson yor mandin o‘zgaga,

Aylamas zulm-u sitam izhor mandin o‘zgaga.

Baytda lutf-u ehson-zulm-u sitam so‘zlari zid ma’noli bo‘lib kelmoqda. Ya’ni oshiq mendan
o‘zgaga lutf aylab, mendan boshqasiga zulm-u sitam aylamas- deb yordan norozi bo‘lmoqda.
Birinchi misrada ma’shuqning oshiqdan o‘zgaga lutf-u ehson “aylashi” nazarda tutilsa, ikkinchi
misrada oshigdan boshqasiga zulm-u sitam “aylamasligi” nazarda tutilmoqda. Baytda zid ma’noli
so‘zlar orqali yorning e’tiborsizligi yorqin ochib beriladi. Bu baytdagi ma’no g‘azalning keyingi
baytida ham zid ma’noli so‘zlar orqgali yanada kuchaytiriladi:

Ogahiy gar yig‘lasam, tun-kun ajab yo‘q, negakim,

Manga javr-u lutf aylar yor mandin o‘zgaga.

Baytda “tun-kun” so‘zlari birinchi misrada zid ma’noli bo‘lsa, ikkinchi misrada esa javr-lutf
so‘zlari qarama-qarshi ma’no hosil qilmoqda. Baytda oshigning tun-kun yig‘lashi e’tiborsizlik va
jabr tufayli ekanini bildiradi. Muhabbatda ham adolat talab etadi. Lekin lutf-u marhamat undan
o°‘zgaga bo‘lgani uchun ham tinimsiz yig‘lashga mahkum.

Navbatdagi baytda esa ma’nosi yashiringan zid ma’noli so‘zlar qo‘llanmoqda:

Bizga g‘am aro chehra erur o‘ylaki za’far,

Siz aysh ila aylang yuzingiz o‘ylaki qirmiz.

Baytdagi za’far —qirmiz-so‘zlari o ‘zaro zid ma’nolidir. Chunki baytda za’far deganda, g‘amdan
sarg‘aygan yuz nazarda tutilayotgan bo‘lsa, qirmiz deganda quvonchdan qizargan yuz nazarda
tutilmoqda. Baytda sariq va qizil ranglar g‘am va quvonch so‘zlariga nisbat berilib zid ma’noda
kelmogda. Demak, bu so‘zlar ma’no jihatdan antonimlik kasb etmoqda.
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Shu o‘rinda Ogahiy ruboiylarida ham zid ma’noli so‘zlarning qo‘llanishiga misol keltirish
mumkin:

Qilmoq bilan parvarish tikan gul bo‘lmas,

Ham tarbiyat bilan zog* bulbul bo‘Imas,

Gar asli yomonga yaxshilik ming qilsang,

Yaxshilik aning niyati butkul bo‘Imas.

Birinchi misradagi tikan-gul so‘zlari o‘zaro zid ma’nolidir. She’riyatda hamisha bu ikki so‘z
antonym sifatida qo‘llanib kelingan. Shoir bu misra orqali tikan qanchalik parvarish qilinmasin, gul
bo‘la olmasligini aytadi. Ikkinchi misradagi zog*® va bulbul so‘zlarining qo‘llanishi ham shunday.
Ya’ni zog‘ni qanchalik tarbiya qilsang ham, asli insonlardagi yaxshi-yu yomon xislatlarga nisbatan
dalil sifatida ko‘rsatiladi. Ya’ni shoir bu ruboiysi orqali asli yomon insonga ming yaxshilik gilsang
ham, yomon yomonligicha qoladi,-degan fikrni ilgari suradi.

Ogahiy she’riyatidagi antonym so‘zlar tahlili shuni ko‘rsatadiki, Ogahiy bunday so‘zlardan
juda o‘rinli foydalangan. Buning go‘zal namunalarini ko‘plab uchratish mumkin. Nafaqat, zid
ma’noli ,balki, ma’nodosh, shakldosh va uyadosh so‘zlarni ham shoir ijodida kuzatishimiz
mumkin.

Foydalanilgan adabiyotlar ro‘yxati:
1. Ogahiy. Asarlar. Olti jildlik. Toshkent.G*.G‘ulom nashriyoti,1971-1980.
2. Ogahiy .Ta’viz ul-oshiqin. Qo‘lyozma,iav.Ne938.1960
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T'ETE HKOIUJA IIAPK MAB3YCH TACBUPHU

Aoaypaxmanosa Kommuiia
[Taitapuk Tymanu 10-makTad
HEMUC THJIU YKUTYBUHUCH

['ére naxXOCHMHUHI TEHMAJUIMTH, YHHMHT Oapya XaJKJIapHUHT 95B303J1araH I[IOHMpIIapura
aiimanTupran cababmapgan Owpm, ['€re mwKomumardn TYMaHHCTHK TAaGOCHUHT UyKYypIIUTH,
WHTEpHAMOHaN pyXHUHI Kyunuinuruaup. @apxon Ba [lupun, Jlainm Ba MaxnyH, Mckanaap
KaOu TypJid MWJUIAT KULIMJIAPUHUHT Ujean oOpasznapuHu sipatraH Oyiok Anuiiep HaBouitHUHT
acapiapy, XalKJIapHUHT OyTyH Qapknapunu yHYTHO OyiOK owujara OWpIAIIMIIUHU Op3y
KWITaH TMOJSK pOMaHTUTU AjaM MULIKEeBUYHUHT “OyTyH MHCOHMST SPKUH XallKKa ailnaHaiw,
ep LIapUHHMHI KanOu siroHa Oymyp” — nmeran ¢ukpmapu, amepukanuk O.Yaitng op3synapu,
A.C.IIymKUHHAHT “‘XalKiap jKaHXall HU30CHMHU YHYTHO Oupra Oupnamaxak” JeraH 4yKyp
TYMaHUCTHK Ba MHTEpHAIMOHAN (uKpiaapu (aHTa3USTHUHT OAJUM yHMHM 5Mac, Oanku
WHCOHMUSITHUHT YAYF JIOHUIIMAaHJIADUHUHT OYIOK YMUAM, KajJ0 Op3yJapHMHUHI Ma)XMyacu S/IH.
bupunun 60p “XKaxon amaduérn” (Die Weltliteratur) TepMuHrHM Kysutaran OyrOK HEMHUC IOUPH
['ére ymby TepMUHHUHT Mar3WHU 4akuO, ep I03UAard 3jat, MIJJIATIApHUHT Op3Y, UCTAKIapUHU
udonanaiinuran SHr HOEO acapiapHUHT sroHa owjara ‘“JKaxoH amabuérn’’ra Oupramia)xariHu
yktupran sau. lly OGoucman Oynca Kepakku, y Typiad MHUIaTIap agabuérura, caHbaTwra,
TypMylLIUIra Karra XypMmar Ba 3bTHKOJ OwinaH Kapaau. Kagumpan Fap0 Ba Illapk anaOuit
anokanapu Mapxkya. LllapkauHr wirop kumuiapu FapOHUHT TapakKMMETHUTa XaBac KUIIUIITaH Ba
1y OuyiaH Oup KaTopaa YHU Tapruld KWIWIra spuiiran Oyica, FapOHMHT rymMaHucTIapH mIapK
MaJIaHUATH Ba alabMETH, YHUHT MOPJIOK cuiiMoniapura 0yrok Mmyxab0at Ounan Kaparannap. lapk
KJIACCUK aJa0uETUHUHT OOpa3MWIUTHHU, (aHTazudra OOWIHUru, GUKpIAPHUHT MOPIOKIWIH Ba
TYWFyTApHUHT KyTapuHKuauru EBpomna canbarkoprnapunu MadTyH 3tub kenras. Iy Goucnan
Oynca kepak kiaccuk amabuérmmms Bakwniapu Myxamman Comuxaunr “IlaiiGonuitHoma’cu
X.Bambepu tomonmman (taxmmHaH XVI acpHuHT oxuprnapuma) Myxammazn 3axUpHIIHTH
boGypaunr “bobyproma”cu 1705 #imnna BuiieH TOMOHMIAH TOJUIaHI TUJIUTA Ba KEHWHYAIHK
“boOypHOMa” HUHT TYJIHK TapkuMmacu 1728 vwimm Hemuc trnmra yrupwiau. EBponaga Anumiep
Hagowiira oun nactinabku mabiaymoriap XVII acpna tapkanran [1. 21]. EBpona amabuéruna
Ouppaascwuii, [laiix Cavauii, Xobus, AuBapuii, Husomuit, Pymuit, XXowmwii [ 1, 78] acapnapuHunr
naigo OynumuM rapO amubnapuia IMapK XalKJIapUHUHT ala0METhra, caHbaTHra KU3WKUIIA Ba
MIapK MIebpUN ycayOura Mainm skaHmuru Omsra MabiyM. FOKopugarm eTTH HIOMpHU OyIOK
Hemuc moupu ['ére Kyimmarnya tabpuduaiau: “AWTunmapura kypa, Gopcmap Oemn 103 i
numuaa YTrad moupiapiaad (akar eTTH KUIIMHUTHHA ap3uryauK XucoOamap KaH, yiap IIOoup
xuco0 KuiMaraljap opacuja KyIuiapu MEHJaH sAxXmupok dau-ky” [3, 8]. Hlapk amabuértu
KJIaccUKIapuHUHT EBpoma Tuinapura Tap:kuma KWIHMHHIIN EBpomna XaiaKJIapuHUHT MabHABUN
Ooinmmuaa, anabuETHHUHT PUBOXKIIAHUIINUIA YAKAH Xucca Kymau. JKaxoH agabuértu tapuxuaa
3apxain xapduap Ounan €3unran OyroK HEMUC KIACCHK moupu ['ére Y3MHUHT aXXoinb ITupHuKacH,
cuécwuii-pancaduii mewprapu, modamanapu xamja reaual ancaduii acapu “Dayct’” OWIIaH )KaxOH
amabuéruma y3ura Ookumil Xaiikan ypHatau. ['€reHuHTr Oomka Xankiaap Xa€Tu Ba agaOueTura,
xxymianat, [llapk xanknapu xaétu Ba amabuéTura KM3WKHII Ba Myxab0aT OuiaH KaparaHIUTH
3aMHpUAa TIOUPHUHT MHTEPHAIIMOHATUCTHK TyHEKApalld Ba TYMaHUCTHK YBTUKOIU E€Tap SHU.
I'ére xopwxuil THIUTapiaH YrUpWIaJUraH TapKUMajiapra karra 3bTuOop Oepau. Ba y3unHuHT
OyTyH Wwxoauil haonusaTHaa TapKuMa OMIaH LIyFYJUTaHIH.

Mana nry uykKyp Taaccypomiap Hartmwkacuaa y 1814-1818 iimmnap opacuaa ceBru-myxadoar
MaB3ycuaa sSHTH, FosTaa narud mewspnap sparau Ba “FapOy lllapk neBonn” Homu Omman 1819
vinnu L tyTtrapraa yon sttupau. ['€re ¥3 mewspnapuna Xodus siparran odpasznapaas, HKTUMOMI-
dancaduit buxpnapman doitnananau. Maskyp TypkyM mebpraapau “MyranauitHoma” (Moganni
Nameh), “Xoduznoma” (Hafis Nameh), “Umknoma” (Ischk Nameh), “Tadakkyproma™ (Tefkir
Nameh), “Pamxnoma” (Rendsch Nameh), “Xuxkmarnoma” (Hikmet Nameh), “Temyprnoma” (Timur
Nameh), “3ynaiixonoma” (Suleika Nameh), “Coxuitnoma” (Saki Nameh), “Macannoma” (Masal
Nameh), “@opcuitnoma” (Parsi Nameh), “Xynnaoma” (Chuld Nameh) kabu 6ymummnapra [Goethe
1819: 121] axparau. byiox nemuc moupu WM.B.I'ére y3unmnr ymoy “esonn” xycycuaa 1815
iunna Korrra €3ran makTyOuaa MaHa IyHIal cy3napHu aiTrad snu: “MenuHr HustuMm Fap0 Ba
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Hlapkuu, YTMUII OUIaH XO3UPTU 3aMOHHH, (popcuit Oninan HeMucra ajJoKaaop HapcalapHU 3aBK-
maBK OuinaH Oup-Oupura Oofnam xamjaa ylmapHUHT ypd-omamiapu, (GUKpiIall TaXJIUTHHU Y3apo
Oup-Oupura OOFIHK X0JIa OTH0 Kaparlil, OMPUCUHN HKKUHIUCH OPKAJIH TYITyHTHPHUIIIAH HOOpaT
[4, 103].

I'érenunr pukpuua Xodu3 mwxoauaa MaxopaT X0CHI KuiaMarad kuiu KainaepoHHu TyryHManin
1e0 é3raH HIu:

Herrlich ist der Orient

Ubers Mittelmeer gedrungen;

Nur wer Hafis liebt und kennt

Weiss was Calderon gesungen [7, 224].

Tapxxnmacu:

[Tapk — Oyroxaup, nryoxanap adac,

Jlenrus keynd OOPMOK IIapT SKaH.

Kum Xo¢uzuu 6unmacy ceBmac,

Tymynmaiinu Kanneponnu xam [7, 205].

['ére mapk mebpusITHIaH TONTaH FOSIBUN-CUECUI Macllak OMIIaH Y3 YbTUKOUIAPUHUHT SIKUHIUT Y
Ba XAMOXAHIJIUTUra XaM/Ja YHUHT Oauuil yCYIHUHT Y34 silaraH AaBp LIEbPUSATH YUYH FOSBUI
MakOyJ1 SKaHIUrura uiopa kuiaaau.'ére nera suau y3u simarad nqapaard OJIMOHUS MOKTHUMOMI-
cuéenit 3unauaTiapuau oun6 tanuiam yuyH Illapk amabuéru Taxxkpubacura, xxyminagan, Xopus
Fa3aJNIApUHUHT YCIyOH Ba MIAKIIUTa MypOXKaaT KWJIIU, IETaH CaBOJ TYFUIUIIN TaOuuiiaup. Yoy
caBojira tapxkumanrynoc onumiapumus F.CanomoB Ba H.KomuioBnap xyaa TyFpu Ba YpuHIN
*kaBoO OepurraHs [2, 9].

XaKMKaTIaH XaMm, [apK MIEebpUsITH A IIyHAal Oup ThiI Ba ycily0 HIIUIaHTaH 3IMKH, YH/1a Xap Oup
0aiiT, KoJaBepca, xap Oup ToBymI (Xarto xapd) Oup HeuTa Ma)Ko3ui MabHO aHIaTap, nadbaTaH
Kaparasja cojJia Ba 6eo30p 6yiaran OupruHa Kkaauma yyKyp WKTUMOUIN Ma3MyHra UIopa Kujiral
oymumu MymkuH. [llyauar yuyn xam Illapk mewspustuga amiomanapnan Cabauii, Xodwus,
Xaitém, benun, XKomuii, Jlyrduii, Hapouit, @y3ynuitnapHuar MabHO TYJa Fa3auIapuHU YMyMaH
amabuérna, KonaBepca, Xxap OUp MIOMPHUHT FKOAU OYHMYa MaxCyc Majaka XOCWUJ KuUJMaraH
“UXTUCOCIANIMAraH” KHUIIWHUHT YKUO TYIIYHHINW XaM KUWHH 30U, MaHa 11y KUHUHYHIUKHH,
yYMyMaH LIEbPUSATHHU TYLIYHUII MypPaKKad dKaHIUTUHU TabKuiad, ['ére y3ununr “FapOy Lllapk
JI€BOHU HU KyHUAaru TYPTIUK OuiiaH Oo1iad, YKyBUMTra MypoXkaaT KUJIaIu.

Wer das Dichten will verstehen,

Muss ins Land der Dichtung gehn;

Wer den Dichter will verstehen,

Muss in Dichters Lande gehen [6, 46].

Tapxxumacu:

KuMK# miespusTHU aHTIIaMOK

[IIebp yamMaHWHU callp STMOFH LIAPT.

Ba xuMKu monpHu aHmIaMoK 0yiica,

[[Toup Batanunu calip 3TMOFfH IIapT.

Mup3a Kenska Tapxumacu

[Iapk mebpusTUra Xoc aHa 11y CUPIWINK, TOTUCEMAHTH3M | éTeHUHT 9bTHOOPHUHH Y3Ura Kajd
KWiad. Y IOHOH IIebpU CHCTEMAacHJaH TOMa OJIMaraH HapCcaHW INapkK razanuértuman — Xohus
wxoauaaH Tonuura mysiccap 0ynau. llloup mebpusitura xoc ana ury aOCTpakiusuiall yciyou
['€rera ¥3 myxomudumapura 3apba Gepum xamaa “JleBoH” Tydaiinm akoMuO KIACCHK IIEHhPUMA
MaxkmyaHu OyHEnR stumaa kyn kenanu. Ly tapuka ['ére siHrmuya mebpuil ycyiara mypoxaar
stanu. bynnait yeynau y Xodusnan kaOyn kuinau. Hemuc myrapakkupn Xodpuzau “CTUAMCTHK
benomen”, “mykangac Xopus” ned araiiau. I'ére Xopuznu “Illapkaunr Bonrepu” ned Omnam.
HlyHuHTAek, HeMuc moupu Fypyp Ounan y3unu “Xortamu Toii” n1e6 araiinu.

Kozerapren “JleBoH”HM TYIuFu4a aHaIM3 KWJIMO Ba yHJA KY3JIaHTaH Makcal, FOSUIApHU acll
MabHOCHIA o4n0O mcOoT Kuinau. Takpus Xamiemaru “AmaOuér razeracu”’Ja 4OmN STUJTAHNIAH
keiinH ['érera Oup KaH4a agabUETIIYHOC TAHKUTIHIIAPAaH MaKTyOIap kesa oommaan. AnaduéTan
Kueben 'érera é3ran MmaktyOua mynaaii neian: Die Recension Deines “Divan” in der Hallischen
Literatur — Zeitung hat mich sehr erfreut. Nur Kosegarten konnte sie mit solcher Einsicht und
Verstand machen...”

Kozerapren ¥3 Takpusuna Fap6 Ba Illapk amabuérnapu Ba ymapaaru CIOXKeT, 00pa3iapHUHT
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HIebpUid BasHJIAPUHUHT Oupu-OMpunaH (apKk KUIMIIIMTKY Ba I[IApKUd ycinyOma &3miran
TEpPMUHIIAp, MIEebpiap, 0Opa3IapHUHT FapOIMKIapra TYUIYHHWINIIM Mypakkad SKaHJIUTH XaKuaa
¢bukpnap roputud, raponuk ykysum lllapk mebpuil canbatura Mypokaar 3TraHnua, ajbarra,
KarTa KuiuHYmwmkiapra ayd kenaau.llly maiitraga, yara Hotanum OynraH yiukanap, ¢ukpiap,
MaH3apanap, HOMJapra Jay4 KeJaJuKH, HaTikala MIapK MICbPUSATHHU TYLIYHUII, aHIVall
MypakkaOmamub Oopamu. AHa 1Ty MypakKaOIMKJIApHU eHrumga Ba fapoOmukmapuu [llapk
HICHPUSATHHH, YHUHT TY3all 0XaHTH, MyCUKUIIUTHHY aHTammaa Ba Fap6 Ba lllapk anabuétuHunr
sHana skuananryBuaa 'érenunr “FapOy Lllapk neBoHr HUHT XU3MaTH KatTaaup’’, - neian. ['ére
y3unuHT “JleBonu’ Omiian Haakar stHTu OUp MabHO, 00pa3, MIEebPH Ba3H, OaNKu SHTH Oup “pyx’,
Hlapk pyxuan EBponara onu6 kenau. LLIlyHUHT yuyH XaMm 3HT OMJIMM/IOH HMIAPKIIYHOC OJIUM XaM
Oab3una aiipum cy3 Ba nbopanap ycruaa 0ol KoTupHuiuura Tyrpu kenaau. Cababu yHUHT 1IapK
HICbPUSTUHUHT PYXUHU SIXIIW aHDIAal oaMaciuruaup . TYFpH, XaMMa XaMm LI€bpHU IIOUPICK
TYILIIyHA OJIMAii/Id, YyHKH IIOUPAA IIYHIal Oup XUCCUET, TyHFy, pyX OOpKH, y Xammara XaM HacuO
Kunasepmaiiau. llapk mebpusituny, )xyminaaas, Xo(pus razajulapuHi MyKaMMall MyTojlaa KWIraH
I'ére “Xoduzona” mapkuil ycaydaa mewspaap Outuira myBoduk 6ynau. ¥V Ilapk mewspusruaa
xap Oup carp, xap Oup 6aHm, XaTTo Xap OUp C¥3 Kydsu MabHO HAIIP STUIIMHU TabKUAIA0 IIyHIai
IEUIn:

Wie das Wort so wichtig dort war,

Weil es ein gesprochenes Wort war.

MasmyHu:

VY epna xap Oup cy3 KuiiMarra srajgup, YyHKH y OTHIITaH YK OuiiaH 6apodapaup.

Atitunran 6utta cy3 Tydaitnu [llapkaa nHconnapHuHT, 60i-0aaaBiaT KUIIMIAPHUHT TaKAUPH
xan kwiuHrad. LyHuHT yuyH Xam apabmap CY3HMHT KyapaTd TyQaillin mebp CaHbaTHHH
“cexprapnuk canbat’ (Zauberkunst) éku “xonyrapnuk’ (Zauberei) n1e6 Ounuiras.

Myxamman naiiramOap y3 AyIIMaHIapy opacuaa HMIOWpJIapHH Kywid pakuO ned Omnran Ba
yaapaaH xkKyaa KYpKKaH.

I'ére ¥3 “/leBOHN” 1A APK XAJTKIAPUHUHT KyMilaJaH (GOPCIApHUHT KaAUM JaBpiaH Oouuiad
TO XO3UPrH KyHrada OynraH naBpuHH O0€H KuauO Oepanu. ba€H kwimmim sxapaéHuma Iapk
puBositnapuaa, “Kypvon”nan ynymu ¢ovigananau. Viciom ITMHUHUHT XpUCTHAH JUHHUTA OOIIKA
[apk XaJKJTapuHUHT TUHWUTA HUcCOaraH sKuH Oymunumury, “Kypbhon” Ba “Hmkwmin’mgaru 6ab3u
PHUBOSIT Ba XUKOSJITAPHUHT Ma3MyHaH SIKUHJIUTY “‘JleBOH HUHT MIE€bPUM TY3UIUILIN, Ba3HU, KOusicu
xakuna Koserapren Kyhinnaru GukpHU Kaiia Kwtanu: ,,Unser Divan aber enthélt im ersten Theile,
vorziiglich auf die Moslemish-orientalische Welt sich beziehende, West-Ostliche Dichtungen, das
ist, theils Ostlichen Stoff in westlicher Form, theils westlichen Stoff in 6stlicher Form™ [6.35].

I'ére ¥3 “JleBoHM HU sipaTUIIJA IIAPK MIEbpUN ycayOHuIaH, Ba3HUIAH KOQHUIACUIAH YHYMIIH
doitmananmu Ba “Xoduzona” €ku “Xodwusra takmua® mebprap Ooutau. “J[eBoH” Ma3MyHaH
mapkuianp. Yagaru xap Oup mesp lapk XankJIapuHUHT FOSUIAPHHHU, MCTAaK Ba Op3yJIapUHH
uponanaiinu. lapkurynoc onmum Kozerapren “/leBoH”HHMHr Ma3MyHU XakKujaa IIyHAAaW Aeuau:
“Der Inhalt der Dichtungen des Divans aber ist Ostlich, insoferne er ausspricht theils allgemein
im Oriente herrschende Ideen, Anschauungen und Bilder theils Gedanken und Gefiihle einzelner
ausgezeichneter Méanner und Biicher des Orients* [6.35].

Macanan, “KypboH”’aH OJMMHraH KyWHMIaru XUKMaTiIu cysnapiaaH “J{eBoH HUHT OWpHUHYH
kutoOu “MyraHHUIHOMA” 1aH oijanaHaIu.

“Er hat euch die Gestirne gesetzt als Leiter zu Land und See;” “Gottes ist der Orient, Gottes ist
der Occident;” “Wenn ich handle, wenn ich dichte, gibe du meinem Weg die Richte!” flna Cabauit
[eposzuiiauar “I'yaucton”’unan: “Im Athemholen sind zweyerley Gnaden u. s. w.”.

“Vier Gnaden” HOMIM mIebpUra apabIapHUHT KyWHIArd MakoJId acoc KWinuO onuHraH: “Die
Turbane sind ihre Kronen, und die Zelte ithre Mauern, und die Schwerdter ihre Zdune, und das Lied
ist ihre Urkunde”.

Kamum apal mebpusiTé KOHYHH OVitnua Xap Oup mebp €Ki MaKTOB IIebpiap MyXa00at, CeBru
MaB3ycu OujlaH OOUUIaHUIIM Kepak. Apad (QUIONOMIapUHUHT aWTHUIINYa, [OUPHUHT CEBraHU
Oopmu, HyKMU OyHJaH KaThbUi Hazap CEBTMHH, MyxaO0aTtHu Kyiiamm jo3uM. LIlyHuHT yayH
apal moupnapu y3u OunMaras, Kypmarad, MaxOyOanapuHu ¥3 mebpIapuHUHT Uaeanu cudaruia
Kyinamrad. Xamuda MoBuiHMHT aifTuiimya, moup AOQypaxMoH OuH XacaH ¥3 KU3UHH
mebpiapuaa Mailyka TUMCONIMJA KyiiaraH. YHJaH HUMa cababmaH ¥3 KU3WHU KyWlaraHWHU
cypamrasaa, nryHaai ;kaBod oepuoau:
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“O hétte ich nur eine noch edlere fiir mein Lied gewust, so hitte ich die besungen”.

Hlynunr yuys xam ['ére ¥3 “/leBoHn” 1a OupuHYM HaBOAT/A “CEBI'H, MyXa00aTHH, MabITyKaCHHU
kyvnaiau. Y y3ununr “Cruxus’ (Elamente) mewpuaa mrynaait neiu:

“Liebe sei vor allen Dingen

Unser Thema, wenn wir sagen;

MasmyHu:

Arap Ou3 aifTcak, xaMMa Hapca/iaH OJIJIUH,

CeBru Temacu OYJIMIIH JIO3UM.

apxuryHoc onum Kozerapren “JleBoHn” aaru aiipyum mebpiiapaa KAMUWIMKIAP MaBXKyUIUTU
Ba yIIa MIebpIapHU MYTOJNaa KWITaH FApOIMK YKyBUM €Tapid MabJIyMOT OJa OJIMACIIUTH Ba
Oy mIebpJIapHU SXIIUPOK TYIUIYHUII YYYyH I[IApKIIyHOCJIapra Mypo)KaaT KWJIuIIra MaxOyp
OYIUIIUIMTUHU TabKUIIa0, alpuM mebpiapra, ymiasaaH, “Umkaoma” kuroobunaru “Uneammap”
(Musterbilder) mebpura ¥3 Takpusuaa TyaakoHau mapx, 6epran. ['érenunr “Uneamnap” mespu 6
Ta cepunraniap “Pycram Ba Pyna6a, FOcyd Ba 3ynaiixo, @apxon Ba lupun, Jlaiinu Ba MaxHyH,
XKamun Ba Boraiina, Canomon Ba Caba”nap Xakunaaup.

[y Tapuka ep KyppaCHHHHT KapuitO MKKH Kapama KapIiy KyTOH/a >KOMIalral MKKA MaMJIaKar,
WKKU XaJIKHUHT UKKH YAy Qap3anniapu: Oyrok ¢opc moupu Xopu3 OunaH onuiixaHoO HEMUC
mowupu ['ére ypracuaa Makcaz, AyHEKapaia yMyMUHINK, MyIITapaKJIUK MaBxKy/d. XaKUKaTIaH
xam, ['ére y3ununr xopuzoHa Oup MaKoM/ia sipaTrad Ba >KaxoH agaOuéTu aypaoHanapuial oupu
6ymn6 komran ‘“FapOy Lllapk geBoHH” yuyH ¥3 JaBPUHHUHT COTKHMH, MYHOMUK Majainapunax
03MYHYa JalTHOMJIAp AIIUTMAIH.

UyHku Xopu3oHa OUHPOHINK, XO(U30HA KacopaT ep I03WHUHT Kaiicu Oypyaruaa 0yiamacuH
— XaMMa KOMHla XaM KaxoJat, Xy[HCAHLIHK Ba OaIKUPIAMKOPIMKHM aéBcu3 éHaupanu. Esed
dbon Xammep Tapxkumaiapu opkaiu Xodu3z IlleposuitHunr axonn® mepocu OuilaH SIKMHIAH
TaHUIITAaH, YHUHT Fa3ajulapyd TabCUpHUIA HEMHC anabuéTuaa sHTH kaHpaa 3abapnact “JleBon”
wxon Kuirad ['ére Oytok popc mOUpUHUHT aBloAIapura KoJAupran Mykaaaac mycadgpdo Makcas
Ba HUATJIAPUHU, XaJIKUra eTKa3uiia 6e6axo Xu3Mar Kypcatiu.
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OBYYEHUE WHOCTPAHHOMY S3bIKY B HAUAJIBHOM IIKOJIE

Baanxkonosa FOaay3xon
VYuurenbHHUIIA PYCCKOTO sI3bIKA B IIKOJIE No 2
[Tonckoro paiiona HamanraHckoi oomacTu

AHHOTanus: B cTaThe onucaHo, 4To B COBPEMEHHBIX YCIIOBUSAX PYCCKUMN S3bIK COXPAHSIET CTaTyC
CPEICTBA MEKHAITMOHATILHOTO OOIICHUS M UTPAST OOJIBIITYIO POJTh B YKPEIUICHHH YKOHOMHYECKIX
Y JyXOBHBIX CBSI3€H KaK HOCUTEIb OJTHOM M3 OOTraTeHIINX MUPOBBIX KYJIBTYP.

Ki1roueBble ci10Ba: nepcrekTUBa COTPYIHNUECTBA, CPEICTBO OOLIEHUS, HALIMOHAIbHBIHN THKET.

B cOBpeMEHHBIX YCIOBHSAX PYCCKHMIl S3BIK COXpPaHSET MCTOPUYECKU CIIOKUBIIUIICS CTaTyC
CpeACcTBaMEXHAIIMOHAIBHOTO OOILIIEHNS U UMEET OOJTBIIIOE 3HAYCHHE B YKPETIICHMH SKOHOMUYECKUX
U JyXOBHBIX CBSI3eH KaK HOCHUTENIb OJHOM W3 Ooraredimx MUpPOBBIX KyibTyp. IlepcrnekTuBbl
COTPYIHUYECTBA M B3AUMHOT'0 00OTaIlleHHsI CYBEPEHHBIX FOCYAapCTB 00y CIOBIMBAIOT IOTPEOHOCTH
HacesieHus ctpad ConpyskecTBa B 3HAHUU HAPsIly C POAHBIM SI3bIKOM U PYCCKOTO si3bIKa. Pycckuii
A3BIK M3y4YaeTcsl BO BCEX TUIAX y4eOHBIX 3aBeJCHUN Y30eKHcTaHa, B TOM YHCIE M B CEJIbCKUX
HIKoJIaX. DTO TpedyeT MPOIOJDKEHUs Cepbe3HOM paboThI MO ajdbHENIIEMY COBEPIICHCTBOBAHUIO
IIPENOAABAHNS PYCCKOT'O A3bIKAa B HALIMOHAJIIBHOM ILIKOJIE B IUIAHE JOCTHKEHUS OCHOBHOM L€ -
OBJIQJICHUS] UM Kak cpeacTBOM oOmieHusi. Ocobasi poib B peain3aluil 3TOW IeTH MPHUHAJICHKHUT
HayaJbHOMY 3Taly 00yUeHUsl PyCCKOMY SI3BIKY.

Koncturyumst Pecriyonuku Y36ekucran, 3akoH Pecryonmuku «O rocymapCTBEHHOM SI3BIKEY,
«3akoH 00 oOpa3oBaHWMW» MPETYCMATPUBAIOT OBJAJCHHE YYAIIUMHCS 0O0IIe00pa3oBaTeIbHBIX
IIKOJI, Hapsly C TOCYIAapCTBEHHBIM Y30€KCKUM SI3bIKOM, PYCCKMM W JAPYTMMH SI3bIKAMH.
HauanbpHble Ki1acchl SBJISAIOTCS OJHUM U3 OCHOBHBIX U Ba)KHEHIIMX 3BEHBEB CUCTEMBI HAPOJHOIO
oOpa3zoBanus. OCHOBHOW 3amaueld 0OydeHUSI MHOCTPAHHOMY S3BIKY SBISETCS (hopMupoBaHME
KOMMYHUKAaTUBHOW KOMIIETEHLIMM B €IUHCTBE C BOCHUTAHHEM YBaXEHHUS K KYJIBTYPHBIM
TpaJuLUsAM pa3HbIX HApOJOB M TOTOBHOCTBHIO K MEXKKYJIBTYPHOMY COTPYIHUYECTBY. Ycmex
y4Yaluxcsi B U3yUYEHUU MHOCTPAHHOTO $3bIKa M MX OTHOIIEHHE K MPEIMETYy 3aBUCST OT TOTO,
HACKOJIBKO MHTEPECHO MPOBOJATCS ypokH. UeM Oosiee yMECTHO YUMTEIb HCIIOIb3YET PA3INYHbIC
METOIMYECKHE MPHEMbI, TEM HHTEPECHEE MPOXOAAT YPOKH, a MO3TOMY NPOYHEE yCBAUBACTCS
Marepuadi. [lpucrynas Kk U3y4eHHI0 HHOCTPAHHOTIO S3bIKA, JETH OYEHb MHOT'OIO JKIyT OT HOBOTO
y4eOHOTo TpeaMeTa, TOITOMY HaYMHAIOT U3y4aTh €ro ¢ yaoBoJbcTBHEM. Ho 00beM u3ydaemoro
MaTepuaia oCTENEeHHO BO3pacTaeT, 3allOMMHATh €r0 CTAaHOBUTCS ClIOKHEe. MIHTepec Kk mpeameTy
U TI03HaBaTelIbHAas aKTUBHOCTb HAUMHAIOT CHUXKaTbcad. UTOOBI Takas cuUTyalusi HE BO3HHKIIA,
YUUTENb I0JKEH CTapaThCs CO3JaBaTh Ha ypoke arMocdepy koMpopTa, paloCTH U YCHEIIHOCTH.

W3yueHne MHOCTPAHHOIO s3blka TpeOyeT OT Y4YalluXcsl HANpsDKEHHONH YMCTBEHHOM
NesITebHOCTH, BHUMaHUs. He BceM eTsM MHOCTPAaHHBIN SI3BIK J1aeTcsl JIerko. BaxHo, 4ToOBI
yUuTeNb HE MepecTaBall BCEISATh YBEPEHHOCTh B CBOMX ydamuxcs. Takum oOpa3om, MIIaalIuii
HIKOJIHBIN BO3PACT SIBJSIETCS HAanOO0JIee OTBETCTBEHHBIM 3TAIIOM HIKOJIHOTO JIETCTBA K BO MHOTOM
OTIPEETSIONUM /ISl TOCHeAyomuX JeT o0yueHus. [1o3ToMy K KOHIy MIIAJIIEro HIKOJIbHOIO
BO3pacTa peOeHOK JOKEH XOTETh YUUTHCS, YMETh YUUTHCSI U BEPUTH B CBOU CHUJIBI.
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OCHOBHBIE CUHTAKCUYECKHUE ITPOBJEMBI ITEPEBOJIA C AHIUIMACKOI'O
A3bIKA HA PYCCKHUMU.

Hyposa I'yauexpa TumabaeBna
Jloktopant CaMapKaHJICKOTO
rOCYyIapCTBEHHOTO YHUBEPCHTETA
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AnHoTanusi. B nanHo# cTatbe roBOpUTCS 00 OCHOBHBIX CIOXKHOCTSX MEPEBOJIA, KOTOPHIEC Xa-
PaKTEpU3YIOTCS OCOOCHHOCTSMU CHUHTAaKTUKH U MPArMaTUKU S3BIKOBBIX BBIPAKEHUI HCXOTHOTO
SI3bIKa U s3bIKa MepeBoa. AKTyaJIbHOCTb IaHHOM TE€MBbI 3aKJIFOUAETCS B BBISIBICHUU PA3ITUUYHBIX
(hakTOpOB W HMCHONB30BAHHS TPAMMATHUYECKUX TpaHCHOpMAMi TpU MEpPEeBOJEC C AHTITUHCKOTO
SI3bIKA HA PYCCKHM.

KuroueBble cji0Ba: CHHTAaKCUUYECKUE KOMIUIEKCHI, OPS0K CJIOB, AKTyaJIbHOE WIEHEHUE, BHY-
TPEHHEE W BHEIIHEE WJICHEHHE, NHTOHALHUS.

IlepeBon - 3TO co31aHUE Ha OCHOBE MOMJMHHOIO TEKCTa HAa OJHOM SI3bIKE 3KBHBAJIECHTHO-
ro €My TEKCTa Ha JIPYroM sI3bIKe, PABHOILICHHOTO OPUTMHATY B KOMMYHHKAaTHBHOM OTHOILICHHUH
[3; 29]. Jns Toro 4TOOBI XOPOIIO MEPEBOAMTH, 3HAHUS JIByX SI3BIKOB HEIOCTATOYHO. UTOOHI B
MIOJTHOM Mepe BBITIOJIHUTh KOMMYHHKATHBHYIO (DYHKIHMIO TIEPEBOAA, JOCTHYb TOTO, YTOOBI TEKCT
nepeBoa MpOoU3BeNl Ha MoJyyaTelis TO BIeYaTieHHe, KaKoe MPOU3BOAMT UCXOAHBIM TEKCT, He-
00X0IMMO 3HATh 3aKOHBI MEPEBO/A, YETKO MPEJCTABIATh €ro TpeOOBaHUs, MPEAbIBIIEMble 00-
IIECTBOM K IMEPeBOy M K nepeBonuuky. IlepeBon urpaer Oosbllyto poib B OOMEHE MBICISIMU
MEX]ly pa3IMYHbIMU HApOJaMU U CIYKUT JENy paclnpoCTpaHEHUs MUPOBOU KylIbTypbl. TepMuH
nepeBoj MHOro3HadeH. C OJJHOM CTOPOHBI, OH 0003HAYaeT JAEATEIbHOCTb, 3aKIIOYAIOIIYIOCS B
nepegade coAepkaHusl TEKCTa HAa OJHOM SI3bIKE CPEACTBAMM JPYToro fA3bIKa, a C JIPyroi - caMu
pe3yabrarel 3T0i AestenbHOCTH. [1; 138] Omnuus B mopsake ClIOB B aHIVIMIICKOM U PYCCKOM
A3bIKaX 3a4acTyl0 TPeOyIOT MepecTpOMKH MpesIoKeHUs: Ipu rnepesoze. B OonbmMHCTBE City-
4aeB HECOOTBETCTBUE IPAMMATUYECKOTO CTPOSI PYCCKOIO M aHIIUICKOIO S3bIKOB MPOSBISAECTCS
MMEHHO B OCTPOEHUH MpeuiokeHus. OObIYHBIN MOPSAIOK YICHOB MPEATIOKEHUS B aHIJIUHCKOM
SA3BIKE CIETYIOLINI: OoAIexalee, ckasyeMoe, JONOJTHEHUE, 00CTOATENbCTBO. B pycckoM s3bIke,
10 CPAaBHEHUIO C aHIIMHCKUM, MOPSAAOK CIOB Oonee cBOOOTHBINA. OqHAKO HEOOXOAUMO UMETH B
BUJIY, YTO CBOOOJa PACHOIOKEHUS WICHOB MPEIJIOKEHHUS B PyCCKOM sI3bIKE OTHOCHTEbHAA. [1o-
PSIOK CJIOB BCETNa TOAYMHSIETCS ONPESIICHHBIM TPAaBUIaM U BCETIIa BBIMTOJIHSIET TE WU HHBIC
rpaMMaTH4YECKHUEe, CMBICIOBBIC U CTUIMCTUYECKHE (DYHKLUU.

OCHOBHBIMHU TOKa3aTEISIMH aKTyaJIbHOTO YJIEHEHUS NPEJUIOKEHHs! SBISIFOTCA HOPSIIOK CIIOB
U MHTOHAIMA. B BbIpa)keHUM aKTyaJIbHOTO YWICHEHHs IPEAIOKEHUS YUaCTBYIOT TaKXKe YaCTHIIbI,
3aJI0rOBbIe 000POTHI U APYTHE CpeacTBa. Eciu B yCTHOM peun peMy MOXKHO BBIJICIUTh HHTOHAIIUEH,
TO Ha IIUCbME 3TO, CKOPEE BCETO, MOYKHO CJIENATh YEPE3 MOPSAIOK CIIOB.

Bmecre ¢ Tem, ecThb HEMajoO MPUMEPOB, KOTIAa WMEHHO PYCCKHH S3BIK sIBIsIeTCs Ooiee
JMCKPETHBIM, YeM aHIJIMACKHKA SI3BIK. OTO BENeT K HEOOXOAMMOCTH WCIIOIb30BaHHS
IIPOTUBOIOIOKHOTO MEPEBOJYECKOr0 IpeoOpa3oBaHus, NPU KOTOPOM IPOU3BOAUTCS HE
YJleHeHHe, a 0ObeIUHEHHEe BbICKa3blBaHWM. J[1s1 co3maHMs TekcTa, OTBEUAIOLIEr0 HOpMaM
PYCCKOIO s3bIKa, 3TH JIB€ TCHICHLIMHU JOJKHBI ObITh YpaBHOBEIIEHBI. YeHeHHe BbICKa3bIBaHHM
ObIBaeT JBYX BHUJOB - BHEIIHUM M BHYTPEHHUM. BHyTpeHHee wieHEHHE COCTOUT B 3aMEHE
MIPOCTOTO MPENTIOKEHUST  CIOKHOTIOAYMHEHHBIM MIPeUIoKeHneM. [Ipu BHEITHEM YJIEHEHHH OJTHO
BbICKa3bIBaHHE NpeoOpa3yeTcs B ABa uin 0omnee[2;201]. YneHenuro, Kak MpaBUiIo, NOJBEPraroTCs
TE aHIJIUIICKIE BHICKA3bIBAHUS, B KOTOPBIX (PAKTHUYECKH €CTh iBa CyObekTa. OIMH U3 HUX BBIPAKCH
U TPaMMaTUYECKH MPEJICTaBIIEH MOJIEkKAIUM B IIPEJUKATHOM CJIOBOCOYETAHUH, COCTOSIIEM U3
MOJJIXKAIIETO M CKAa3yeMOro, JIpyroi ke CYILIECTBYeT B CKpbITON dopme. [l ero BeIpaskeHHs
B AHIVIMHMCKOM $I3BIKE MCIOJIB3YeTCs Pl 0COOBIX IpaMMaThdeckux cpeinctB. K HUM oTHOcCSATCA
TaK Ha3bIBa€Mble CHHTAKCHUECKHUE KOMIUIEKCHI, a0COTIOTHBIE KOHCTPYKIMH, HEKOTOPBIE 3HAUYCHHS
HEOIPEAEIEHHOTO apTUKJIS, OTOBOPKH.

O0benuHeHre BRICKa3bIBAHHUH - TAKOU K€ TOBCEMECTHO UCTIONB3YEMBIH ITPHEM, KaK U YICHEHHE.
[IpuunH 0ObeaUEeHNs BBICKA3bIBAHUM MOXET OBITh MHOIO, B YAaCTHOCTH, 3TO HAJINYHUE MEXIY
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BBICKA3bIBAHUSIMHU TECHOM CMBICIOBOM CBSA3M WM CBEPTHIBAHME NMPUIATOYHOIO MPEAJIOKEHUS B
CJIOBOCOYETAHHME C OTIVIATOJIBHBIM CYIIECTBUTEIbHBIM. BO BTOpoM cilydae peub MJET O TpyIIe
BBICKa3bIBaHUM, MPEICTABICHHBIX CJIOKHOMOAYMHEHHBIM Ipe/ioxkeHneM. MHorna coxpaHeHue
[IaBHOTO MPEIJI0KEHUS WU OJHOIO U3 MPHUAATOYHBIX MPOTUBOPEYUT HOPMAM PYCCKOTO S3bIKA.
«Yaiue, NIaBHBIN COCTAB COXPAHSETCS, & CBEPTHIBAHUIO IIOABEPracTCs IPUAATOYHOE IPETIOKEHHUE.
OTO CBSI3aHO C TEM, YTO B PYCCKOM SI3bIKE CYILECTBYET TEHACHLNA K ONPEIMEUNBAHUIO NEHCTBUN
U IIUPOKOMY HCIIOJIB30BaHUIO OTIVIATOJBHBIX CYIIECTBUTENBHBIX»[2;156]. B pesynbrare,
MIPOSIBIIGHUEM 3TOI TEHJEHIMH B MEPEBOJE CIY)KUT NMPHUEM HOMHUHAIW3ALUH, peoOpa3oBaHue
AQHIIUICKUX IJIaroJIOB M TJIArOJBHBIX (OPM B OTINIATOJBHBIC CyIIeCTBUTENbHBIC. M3BecTHOE
OTCYTCTBHE OTIJIArOJIbHBIX CYLIECTBUTENIbHBIX B aHIVIMHCKOM SI3bIKE OOBACHSAETCA TEM, YTO OH
«T10/Ipa3yMeBaeT» KaKne-To0 eAMHUIIBI HH)OPMALINH, a PyCCKUHN UX «BBITOBAPUBAET», a TAKXKE, YTO
B PYCCKOM SI3BIKE CHJIBHA TE€HJICHIMS K HCIIOJIb30BAHUIO OTIIArOJIBHBIX CYIIECTBUTEIBHBIX, & B
AQHIVIMKCKOM - TJIaroJIOB.

Takum 00pa3om, MO BAMSHUEM PA3IUYHBIX (PAKTOPOB MEPEBOJUMK BBIHYXKJEH MpUOErars K
rpaMMaTH4eCKUM TpaHChOopMalMiM, BaKHEHIINE U3 KOTOPHIX COCTOST B IMOJIHOW MIIM YaCTUYHOM
PEKOHCTPYKLMHU MIPEIOKEHNS, B 3aMEHE YacTel pedy WU YJIEHOB MPEI0KEHNS B IIEPEBOJE.
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MULTIMEDIA EDUCATIONAL TECHNOLOGIES IN ENGLISH LANGUAGE
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Annotation: This article emphasizes the importance of ICT in the study of a foreign language,
and also describes the issue of possible options for their use. The article discusses the modern
concept of a lesson using information and communication technologies.

Keywords : information and communication technologies (ICT), foreign language, teaching
methods.

Modern information and communication technologies (ICT) contribute to the development of
individual critical and creative thinking, moral qualities in students. Everything that is acquired by
students at the initial stage of the formation and formation of his personality and moral qualities
is preserved for life. This also applies to the ability to think critically and to be critical of the
information that surrounds and accompanies them.

The conclusions of scientists say that the use of information and communication technologies
in teaching is based on data from human physiology: 1/4 of the material heard, 1/3 of what is seen,
1/2 of what is seen and heard, 3/4 of the material remains in the memory of a person if the student
is actively involved in the process. Information and communication technologies have taken a firm
place in the process of teaching a foreign language.

Information and communication technologies are an effective tool designed to develop the
creative abilities of students and contribute to the formation of motivation for independent
educational and research activities. The purpose of using this tool is to improve the quality of
education at all stages. The use of ICT helps the teacher to solve the following didactic tasks:

 formation of sustainable motivation;

* activation of thinking abilities;

* attracting passive students to work;

* a qualitative increase in the intensity of the educational process;

* accustoming students to independent analytical work with various sources of information;

In the practice of the teacher, there is a certain classification of ICT tools according to the field
of methodological application:

* trainers, the essence of which is to communicate new knowledge, to form skills, skills in
educational and practical activities, thereby ensuring the required level of assimilation;

* simulators designed for the development of various kinds of skills and practical skills, the
assimilation of the passed material;

* information retrieval and reference, which provide information, form skills and abilities in the
system of building information;

* laboratory, which allow to conduct experiments remotely on real equipment in real time;

* modeling, allow you to model objects or phenomena in order to study their visual and other
characteristics;

* settlement, which allow you to automate calculations and other operations in various fields;

* educational and game, the essence of which is in the creation of various educational situations
in which the activity is realized in the form of a game.

Currently, the following areas of ICT are widely used:

* Creation of multimedia presentations. This is one of the easiest and most accessible ways to
present educational material in a colorful and visual way .;

* Use of Internet resources. Includes search for relevant and useful information;

» Work with didactic games and educational programs. It helps to stimulate the motivation of
students, allowing you to control and systematize the knowledge gained in a fun way.

Like any other medium, the use of ICT has both positive and negative sides. Therefore, it is very
important to build the educational process in such a way as to make the most of only the positive
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aspects, namely:

* deepening in a thorough study of theoretical knowledge;

« application of the acquired knowledge to practice;

* organization of the educational process using technical means;

ICT tools at school help the teacher to interest children, and students to better assimilate new
material. But at the same time, their frequent use can lead students to get used to that they can
solve different problems only in similar versions, and an unillustrated lesson will no longer cause
them to be active.

ICT should be used only when this use has an undeniable pedagogical effect and the use of a
computer cannot be considered a tribute to the times and turn it into a fashionable hobby.
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5 SINF O’QUVCHILARI UCHUN O’ZBEK TILI FANIDAN “O‘ZBEK TILI
XONASIDA” MAVZUSIDA NAMUNAVIY DARS ISHLANMASI

Adinayeva Yashna Abdigaffarovna,
Navoiy shahar, 1 - AFCHO’IM
I toifali o’zbek tili fani o’qituvchisi

DARS MAVZUSI: O‘ZBEK TILI XONASIDA
(Egalik va qaratqich kelishigi qo‘shimchasining birga qo‘llanishi)

Darsning maqsadi: .

Ta’limiy maqsadi: o‘zbek tilida egalik va qaratqich kelishigi qo‘shimchasining birga qo‘llanishi
haqida umumiy ma’lumot berish.

Tarbiyaviy maqsadi: o‘quvchilarni maktab jihozlarini qadrlashga o‘rgatish,ularga maktabga
,fanga bo‘lgan mehrini oshirish.

Rivojlantiruvchi maqsadi: og‘zaki va yozma nutqiy ko‘nikmalarini rivojlantirish, mustaqil
fikrlashga, o‘z fikrini bayon etishga o‘rgatish, xotira va tasavvurlarini rivojlantirish.

Dars turi: yangi tushuncha va bilimlarni shakllantiruvchi dars.

Dars uslubi: zamonaviy.

Dars jihozi: mavzuga oid rasmlar, tarqatmali materiallar.

DARSNING BORISHI:

I. Tashkiliy qism. (2daqiqa).

O‘qituvchining o‘quvchilar bilan salomlashishi, o‘quv xonasining tozaligini, o‘quvchilarning
darsga tayyorgarligini (o‘quv qurollari, tashqi ko‘rinishi) ko‘zdan kechirish, davomatni tekshirish.

I1.O‘tilgan mavzularni so‘rash. (3 daqiqa) 0’tilgan darslar yuzasidan o‘quvchilar bilimini
savol-javob asosida aniqlash, uy vazifasini so‘rash. “Ikki o‘rtoq”’matnini so‘zlash,savollar tuzish.

II1.Yangi mavzu bayoni (15 daqiqa).

1.Nutqiy mavzu:”O‘zbek tili xonasida” matni orqali o‘quvchilar yangi mavzu bilan tanishadilar
va quyidagi savollarga javob beradilar:1.Maktabingizda o°zbek tili xonasi bormi? 2.U nechanchi
gavatda joylashgan?3.Sinfingizda qanday jihozlar bor?

2.Grammatik mavzu:Qaratqich kelishigi,odatda,egalik qo‘shimchalari bilan birga qo‘llanadi.
Bunda so‘z o‘zagiga avval egalik,keyin kelishik qo‘shimchasi qo‘shiladi.M:so‘z+im+ning
boshi,til+imiz+ning boyligi,xona+si+ning to‘ri.

IV. Yangi mavzuni mastahkamlash. (20 daqiqa)

1.1-mashq (og‘zaki) nuqtalar o‘rniga kerakli so‘zlarni qo‘ying

2. 2-mashq (yozma). Egalik va qaratqich kelishigi qo‘shimchalarini qo‘llab so‘z birikmalari
tuzing.

3. 3-mashq (yozma) nuqtalar o‘rniga kerakli so‘zlarni qo‘ying

4.4-mashq (og‘zaki)ustunchadagi so‘zlarni o‘zaro bog‘lang.

5.3-topshiriq(og‘zaki)”Ona tilim”she’rini if. 0‘qib,savol- javob qiling.

V. Darsni yakunlash va baholash. (3 daqiqa)

O‘qituvchi o‘tilgan yangi dars mavzusi bo‘yicha tushunmagan savollarga javob beradi, darsni
mustahkamlashdagi o‘quvchilar javobini muhokama qilib, o‘quvchilar bilimini baholaydi va
darsni yakunlaydi.

VI.Uyga vazifa: (2 daqiqa). Yangi so‘zlarni yod olish va”’Ona tilim” she’rini yod olish.

O tmishi bor tarixga boy,

Navoiydan olgan chiroy.

Orzu havas bunda talay,

Ona tilim — a’lo tilim.

Yana qgayta tug’ilgansan,

Baxt — igbolga yog rilgansan.

O’lkamizga nur bo’lgansan

Ona tilim — a’lo tilim.

Foydalanilgan adabiyotlar:
1. O’zbek tili 5 sinf darsligi 31-35 betlar A.Rafiyev
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DRAMATIK ASARLAR USTIDA ISHLASH TEXNOLOGIYASI

Matkarimova Dilorom Maqsudjonovna
Xorazm viloyati Xiva shahari

9-umumiy o’rta ta’lim maktabining

ona tili va adabiyot fani o’qituvchisi

Annotatsiya: Ushbu maqolada so’z san’atining asosiy turlaridan biri bo’Igan drammatik asarlar
ustida ishlash hamda o’quvchilarga drammatik asarlar bilan ishlash texnologiyasini o’rgatish
metodi haqida fikr mulohazalar yuritiladi.

Kalit so’zlar: Dramatik asarlar, kompozitsion tuzilish

So‘z san’atining asosiy turlaridan biri bo‘lgan drama qadimgi yunon tilidan olingan bo‘lib
harakat, amal-faoliyat degan ma’nolami anglatadi. Dramatik asarlar, asosan, sahnada ijro etishga
moijallangan bo‘lib, suhbat-dialog shaklida yoziladi.

Dramatik turga drama, komediya, tragediya (fojea) singari janrlar mansubdir. Bunday bitiklarda
vogelik asarda bevosita ishtirok etuvchi shaxslaming xatti-harakatlari va nutqi orqali ochiladi.
Dramatik asarlar sahnaga moslab yoziladi. Yozuvchining fikrlari asarda ishtirok etuvchilaming
so‘zi va faoliyati vositasida namoyon bo‘ladi. Lirik yoki epik turdagi asarlarda muallif nuqtai
nazari, ba’zan ochiq, ba’zan yashirin-pardali tarzda bildiriladi. Dramatik asarlarda ayni mana
shu holatning mavjud emasligi o‘quvchi uchun qo‘shimcha qiyinchiliklami yuzaga keltiradi.
Shunga ko‘ra dramatik asarlarda munosabatlaming o‘ziga xos tarzda aks ettirilishini o‘quvchi
yoki tomoshabin ongiga, idrokiga yetkazish masalasi turadi. Sahna asaridagi har bir harakat va har
bir so‘zning katta ma’no tashishi o‘quvchi yoki tomoshabinlar tomnidan anglab yetilishi kerak.
Buning uchun tahlil jarayonida dramatik asarlaming shu xususiyatlariga alohida urg‘u berishga
to‘g‘ri keladi.

O‘quvchi yoki tomoshabinga bayon va tasvirlashga xos usullar yot bo‘lganidan u personajlar
xatti-harakatini, vogealar rivojini bevosita tahlil etish imkoniyatiga ega emas. Bunday vazifalar
dialoglar yetakchiligida, monolog, remarka va pauzalar yordamida muayyan vaqt ichida tomoshabin
yoki kitobxon ko‘z o‘ngida sodir bo‘layotgan qismatlar shaklida amalga oshiriladi.

Har bir vogeaga yo‘nalish beriladi. Dramatik asar tanaffuslar bilan ko‘rsatilganligi sababli, har
qaysi qismi parda deb yuritiladi. Parda ichida ko‘rinishlar bo‘ladi. Bir ko‘rishga mo‘ljallanganligi
sababli dramatik asar hajman cheklangan bo‘ladi.

Dramatik asarlar kompozitsion tuzilish jihatidan boshqa janrlardagi asarlardan farq qiladi.
Shuning uchun drama janri so‘z san’atiga mansub bo‘lsa ham, sahnada ijro etilishi bilan roman
va qissa janridan farq qiladi. Dramada har bir obraz oz xarakteriga xos xislatlami jonli tili, xatti-
harakati orqali nomoyish qiladi. Shunga ko‘ra dramada proza va poeziyaga xos bo’lgan muallif
nutqi bevosita ishtirok etmaydi. «Nasrchi va nazmchilar hikoya qilish, voqealarni izohlash,
hodisalami ifodalash, xarakterlami tasvirlash yo ‘lidan borishsa, dramaturg so ‘zlarni harakatga
solish, gahramonlarni so’zlatib qo’yib, xarakterlarini ochish usulidan foydalanadi»121. Kitobxon
yoki tomoshabin dramada sodir bo‘layotgan voqgea va gahramonlarni ulaming o‘zidan payqab
oladi. Binobarin, dramaturg o‘z qahramonlarining hayoti haqida hikoya qilmaydi, balki ularni
harakatda ko’rsatadi.

Dramatik asarlarda ohang, pauza va ovozning baland-pastligi katta ahamiyatga ega bo‘lib,
nutqning o°‘ziga xos bu xususiyati sahnada yorqinroq namoyon bo‘ladi. Dramada dramaturg
tashqi vogea-hodisalar, hayotiy masalalar, ishtirok etuvchi shaxslami o‘z- o‘zini namoyon qilish
vositasida aks ettiradi. Har ganday hodisa ham dramatik bo‘lavermaydi.

Ta’lim jarayonida o’quvchi va talabalar bir necha dramatik asarlar bilan tanishadilar. Ular
orasida gqadimgi Yunon dramaturglarining asarlaridan boshlab, xorijiy mamlakatlardagi adiblar
galamiga mansub bo‘lgan sahna asarlari, o‘zbek dramaturglari bitiklarigacha qamrab olingan.
Magsud Shayxzoda, Said Ahmad, Sharof Boshbekov, Xurshid Davron va hk. adiblaming dramatur-
giyasi ham shular jumlasidandir. Dramatik asarlarni tahlil qilishda adabiyotshunoslikdagi mavjud
tadqiqotlarga tayanish mumkin. Ayniqsa, [zzat Sulton, N. Mallayev, H. Abdusamatov, B. Imomov,I.
G’afurov, Sh.Rizayevlaming tadqiqotlari bu jihatdan e’tiborlidir.Quyida dramaturg Sharof
Boshbekov galamiga mansub «Temir xotin» komediyasi matni ustida ishlash namunasi tavsiya
etiladi.Adabiyotga XX asming 70O-yillarida kirib kelgan Sharof Boshbekov badiiy adabiyotning
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murakkab turlaridan bo‘lgan dramaturgiyada ijod qiladi. Shu paytgacha adibning «Taqdir eshigi»,
«Tikansiz tipratikanlar», «Eski shahar gavroshlari», «Eshik qoqqan kim bo‘ldi?», «Temir xotiny,
«Tushov uzgan tulporlary, «Charog‘bonlar» kabi dramalari chop etilgan va sahnalashtirilgan.
Dramaturgning «Temir xotin» komediyasi hozirgi kungacha tomoshabinlar olqishiga sazovor
bo‘lib kelmoqda.

Sh. Boshbekov 0z ijjodidagi xususiyatlar haqida gapirib: «Mening eng yaxshi ko ‘rgan qurolim -
yumor. Asar qanday janrda yozilmasin, voqealar qanchalik jiddiy, gahramonlarimning taqdiri qay
darajada fojiali bo ‘Imasin, yumor, hazil-mutoyiba, askiya unsurlari, so‘z o‘yinlaridan unumliroq
foydalanishga harakat qilaman, bu, birinchidan, asami o ‘qishli qiladi, tomoshaviyligini oshiradi,
ikkinchidan, boshqa nugsonlarni «yopib» ketadi. Masalan, «Temir xotin» asarimda aytiladigan
«gap» jiddiy, lekin vaziyat, qahramonlaming so‘zi kulgili yoki aksincha bo ‘lishi mumkiny, - deb
yozadi.

Foydalanilgan adabiyotlar:

1. Imomov B., Jo‘rayev J., Hakimova O ‘. O ‘zbek dramaturgiyasi tarixi. - T.: «O ‘qituvchi»,
1995, 5-bet.

2. Abdusamatov O. Drama nazariyasi. - T.: G‘afur G‘ulom nomidagi Adabiyot va san’at
nashriyoti. 2000. 210-bet.
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INTERFAOL TA’LIM METODLARIDAN FOYDALANIB INGLIZ TILI DARSLARINI
TASHKIL QILISH

Nishonova hamidaxon tursunovna
Farg‘ona viloyati Dang‘ara tumani
19-umumiy o‘rta ta’lim maktabi
Ingliz tili fani o‘qituvchisi

Annotatsiya: maqolada ingliz tilini o‘rganishda zamonaviy innovatsion texnologiyalarining
ahamiyati xususida fikrlar berilgan.
Kalit so‘zlari: ingliz tili, interfaol metodlar, innovatsion texnologiyalar.

Bugungi kunda dunyoning rivojlangan davlatlarining ta’lim tizimida chet tillarni, aynigsa, ingliz
tilini o°qitishda XXI asr ko‘nikmalari juda muhimligi tadqiqotlar jarayonida oz aksini topgan.

Bugungi kunda bir qator rivojlangan mamlakatlarda ta’lim-tarbiya jarayonining samaradorligini
kafolatlovchi zamonaviy pedagogik texnologiyalarni qo‘llash borasida katta tajrlba asoslarini
tashkil etuvchi metodlar interfaol metodlar nomi bilan yuritilmoqda. Interfaol ta’lim metodlari
hozirda eng ko‘p tarqalgan va barcha turdagi ta’lim muassasalarida keng qo‘llanayotgan
metodlardan hisoblanadi.

Hozirgi ta’lim jaroyonida o‘quvchi sub’ekt bo‘lishi lozim. Bunda ko‘proq interfaol metodlarga
e’tiborni qaratish ta’lim samaradorligini oshiradi. Ingliz tili darslariga qo‘yilgan eng muhim
talablardan biri mustaqil fikrlashga o‘rgatishdir. Asosan ingliz tili o‘qituvchilari Amerika Qo‘shma
Shtatlari, Angliya pedagoglari tajribasiga tayangan holda, quyidagi interfaol ta’lim metodlardan
foydalanib kelmoqda:

“Muammoli vaziyat yechimi” (Creative problem solving) bu usulni qo‘llash uchun hikoyaning
boshlanishi o°qib beriladi, qanday yakun topishi o‘quvchilar, talabalar hukmiga havola qilinadi;

“Quvnoq toptshmoqlar (Merry riddles) o‘quvchilarga topishmogqlar o‘rgatish. Ingliz tilini
o‘rgatishda muhim ahamiyatga ega, ular o‘zlariga notanish bo‘lgan so‘zlarni o‘rganadilar va
o‘ylab topishmoq javobini topadilar;

Kasbga oid ish qurollari haqidagi o‘yin (Guess the tool). O‘qituvchi o‘quvchilarni juftlikka
ajratadi. 2-o‘quvchini yuzma yuz qilib ularga so‘zlar yozilgan kartochkalarni beradi. Masalan:
Knife and cook, pen and pupil. Bu o‘quvchilar yozuvni bir biriga ko‘rsatmasligi kerak.

O‘quvchilar kartochkadagi ish qurolining nomini aytmasdan, o‘sha so‘zni tasvirlashlari shart.
Boshqasi o‘sha ish qurolini topishi kerak:

1-o‘quvchi: It is used for cutting things (bread, vegetables).

2-o‘quvchi: It is a knife. We use it to prepare meals.

“Pantomima” (Pantomime) bu usul juda qiyin mavzular tushuntirilishi kerak bo‘lgan darsda
yoki yozma mashqlar bajarilib, talabalar charchagan paytda foydalanilsa bo‘ladi;

Ogohlantirish, bildirish iboralariga oid o‘yin (Notices and warming practices). O‘qituvchi
ikki turdagi kartochkalarni tayyorlaydi. Birinchi turdagi kartochkalarda ba’zi joylarda aytiladigan
iboralar va gaplar yoziladi. Ikkinchi tur kartochkalarda esa shu gaplar va iboralar aytish mumkin
bo‘lgan joylar ko‘rsatiladi. Masalan:

1-0‘quvchi: Many students are reading books.

2-o0‘quvchi: In the library.

3-0‘quvchi: Tickets are sold out.

Shu bilan birga “Kviz kartochkalari”, “Rolli o‘yinlar” “Allomalar yig‘ini” “Mantigni
kuchaytirish uchun ishlatiladigan o ‘yin” (Exaggerate) kabi interfaol metodlar ingliz tili darslarini
samarali tashkil etishda ahamiyatli hisoblanadi. Ushbu interfaol o‘yinlarning magsadi, o‘qituvchi
va o‘quvchi o‘rtasidagi hamkorlik, o‘quvchining ta’lim jarayonida faol harakati, ziyrakligi asosiysi
esa darsni qiziqarli tarzda o‘zlashtirib, yodda saqlab qolishidir.

Xulosa qilib shuni aytishimiz mumkinki, ingliz tili darslarini mazmunli tashkil etish hamda
shu kabi interfaol ta’lim metodlarini qo‘llash, dars samaradorligini oshirishda xizmat qiladi. Shu
bilan bir qatorda, ingliz tili darslarida innovatsion usullarni qo‘llash natijasida o‘quvchilarning
mantiqiy fikrlash qobiliyatlari rivojlanadi, nutqi ravonlashadi, tez va to‘g‘ri javob berish malakasi
shakllanadi.

Foydalanilgan adabiyotlar.
1. Yoqubov I Ya. Amaliy ingliz tili metodikasi. —T.: 2011
2. Jalolov J. Chet tili o‘qitish metodikasi. —T.: 1996

3. Avliyoqulov N.X. Zamonaviy o‘qitish texnologiyalari —T.: 2001
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APPLICATION OF INNOVATIVE TECHNOLOGIES IN ENGLISH LESSONS

Qorayeva Yulduz Sherabodovna
Tojiyeva Xadicha Abdirazzoqovna
Qashgadaryo viloyati Qamashi tumani
63 — IDUMI Ingliz tili fani o’qituvchisi

Abstract: This article describes the steam approach, interactive methods that can be used in
English lessons, and their importance in English.
Keywords: STEAM, rolling snow pile, ripe grapes, garden laundry method.

STEAM is one of the most innovative methods in the world education system today. This
method allows you to conduct a mixed type of education and develop the skills to apply the acquired
theoretical knowledge in everyday life. STEAM is an in-school and out-of-school project is an
innovative technology that allows you to carry out educational and research activities. With this
method, sciences are taught in an integrated way, not in separate networks, showing the general
interdependence. In addition to showing that science is relevant to everyday life, technology can
also show students ’creativity. This approach presents a number of tasks to students ’activities,
with the student learning to be creative in solving them. With the help of such tasks, the student
not only invents ideas, but also learns to implement them in everyday life. In this way, the student
learns to solve their problems within the framework of the tasks set and the available opportunities.
The STEAM approach is to teach how to apply the acquired knowledge in real life.

Dolphin technologies

The content of this technology is an alternative to the problem posed by the community
categorize the solutions according to the levels of acceptability of each of them. From evaluating
the importance or insignificance, choosing the best option on this basis consists of for example,
the area of the ground in the plug is 15, 20, 25, 30, 35, 40, 45 cm let it be turned upside down.

__'__TECHHCDI_CD I

To determine which of these options is best for tilting a particular plot of land, each of them is
evaluated by students under the guidance of a teacher based on the available agronomic factors for
tillage. Each small group can suggest their own options, and then the ideas can be summarized and
the best option can be selected.

SKARAB TECHNOLOGY

Scarab is an interactive technology that allows students to develop intellectual connection, logic,
memory, solve a problem. Develops the ability to express one’s thoughts openly and freely. This
technology allows students to independently assess the quality and level of knowledge objective
assessment, identification of concepts and ideas about the topic under study allows. It is about
expressing differentideas at the same time and between them allows you to determine the dependencies.

The method of “rolling snow pile”

The Snowball method is a symbolic name for the training method used to reflect on a problem.
It starts with giving students time, resources, and handouts. This method involves giving each
member of the group a comprehensive perspective using the knowledge and experience of the
whole group. To do this, students are divided into 4 small groups. All groups are given one
assignment to discuss. Each small group works on the task separately. Then the first, second, third
and fourth groups discuss the problem together. Eventually, all the small groups come together
to discuss different ways to solve the problem as a whole. In the course of such a discussion,
students’ knowledge of the problem is deepened, clarified, enriched and expanded.
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Rolling snow pile technology

_NW

Technology of the game “Grapes are ripe, go to the garden”.

It is better to play this game in small groups. A “Grape” model will be distributed to each group.
According to the instructions on the grape leaf, the grapes are “cooked”. (Students write words
of interest to the grapes.) The group that completes the task correctly and quickly is the winner.

The method “EVERYONE - TEACHES EVERYONE”

This method is a teaching method that allows students to become teachers and share certain
knowledge with their peers. The purpose of this method is to provide students with the maximum
amount of information needed in the teaching process, while at the same time stimulating the
student’s interest in receiving and transmitting information. Also, the student who receives the
amount of information will pass it on to as many friends as possible over a period of time.

l'..,._.q_..__ =

References:

1. Avliyakulov N.X., Musaeva N.N. Modular learning technologies. - T .: Science and
Technology Publishing House, 2007

2. Ishmuhamedov R., Abdukodirov A., Pardaev A. Innovation in education technology /
Practical recommendations. - T .: Talent Fund, 2008.

Nexadpn | 2021 7-Kuem TourkeHT
69



«“Y3BEKMCTOH OJIMMJIAPH BA EIIIIAPUHUHT WHHOBAIIMOH o
WJIMHA-AMAJIAN TAJKUKOTJIAPA” %%

RUS TILINI O‘QITISHDA O‘QUVCHILARNING OG*‘ZAKI NUTQINI
RIVOJLANTIRISH

Rafiqgova Shahnozaxon

Farg‘ona viloyati Dang‘ara tumani
19-umumiy o‘rta ta’lim maktabi
Rus tili fani o‘qituvchisi

Annotatsiya: rus tilini o‘qitishning mazmun-mohiyati, shuningdek rus tilini o‘qitishda
o‘quvchilarning og‘zaki nutqini rivojlantirish g‘oyasi ochib berilgan.
Kalit so‘zlari: rus tili, og‘zaki nutq, kompetensiya, texnologiya, DTS.

Bugun yurtimiz mustaqil davlat sifatida jahon ham jamiyatida integrallashib borar ekan,
yoshlarimizning o‘z ona tilini qadrlagan holda chet tillarini bilishi muhim ahamiyatga ega.

Barcha sohalarda mutaxassislar tayyorlash jarayonlarida ta’lim tizimi ustuvorhglnl jumladan,
chet tillarini o‘qitishning yangi texnologiya- mexanlzmlarlnl joriy etishni ta’minlash muhim
ahamiyat kasb etadi. Zero, xalqlar o‘rtasidagi aloga, ma’naviy va boshqa muloqotlar til orqali
namoyon bo‘ladi. Til o‘rganishning bosqichlari turlicha bo‘lib biz buni rus tili misolida ko‘rib
chigishimiz mumkin. Rus tilida gapirish uch gismdan iborat nutqiy faoliyatdir. Dastavval
gapirishga moyillik bo‘ladi. So‘ngra til vositasida fikrni bayon etish ehtiyoji tug‘iladi. Nutqiy
harakatni bajarishga mayl paydo bo‘lsa, biror axborot yetkazish, savolga javob gaytarish yoki
nutqqa bog‘liq bo‘lmagan harakat (masalan, iltimos, buyruq va hokazo)ni bajarishga kirishiladi.
Gapirishning ushbu qismida aytish niyati hosil bo‘ladi. Gapirishni o‘rganishda sintagmatik
aloqalarning ahamiyati katta bo‘lib, bunda sozning turli birikmalarda qo‘llanilishi ko‘zda tutiladi.
Gapiruvchi xotirada tayyor turgan so‘zni yoki grammatik birlikni tanlaydi, odatda ona tili hodisalari
xotirada tayyor turadi. Gapirishning uchinchi qismi ijro etish, fikrni bayon etish, talaffuz etish:
ya’ni, tashqi nutqda uni ifodalashdan iborat. Uchala qismga amal qilish nutq faollyatl turlarida
gap1r1shn1 yuzaga keltiradi.

Fikrni og‘zaki bayon etishga o‘rgatish, muayyan fikrni yozma bayoni o‘zgalar nutqini idrok
etib fahmlash (tinglab va o‘qib tushunish) kabi nutq faoliyati turlari bilan uzviy bog‘langan holda
tashkil etiladi. Fikrni og‘zaki ikki shaklda, ya’ni bog‘lanma (monolog) nutq va suhbat tarzidagi
(dialog) nutqda ifodalash mumkin. Rus tilida monolog va dialogni o‘rganish o‘quv dasturining
asosiy talablaridandir. Monolog uchun to‘liq jumlalar va ularning nisbatan uzluksiz tizimlarini
qo‘llash ahamiyatli bo‘lsa, dialogda tayyor jumlalar ellips (qisqargan) gaplar ko‘proq ishlatiladi.
Rus tilida nutq faoliyati turlarining sifat va miqdor ko‘rsatkichlari metodika asosida aniqlab
beriladi. Gapirishda sifat ko‘rsatkichlari o‘quvchi nutqining mavzuga muvofiqligi va uni bayon
etish mukammalligi, gapirganda — ijodiy yondashish; til materialini to‘g‘ri qo‘llay bilishi asosiy
omil hisoblanadi.

Shuningdek, ta’lim muassasalarida rus tillarini o‘qitishda og‘zaki nutqi ko‘nikmalarini
rivojlantirish muhim masalalardan hisoblanadi. Metodlarga asoslanib ta’lim muassasalarida rus
tillarini o‘rganayotgan o‘quvchilar DTSda belgilangan to‘rtta kompetensiyani- o‘qish, yozish,
tinglab tushinish va gapirish kabi imlo va to‘g‘ri talaffuz me’yorlarini bilishi, lug‘at boyligiga ega
bo‘lishi talab etiladi.

Hozirgi davr talablarini amalga oshirishning yana bir yo‘li o‘quvchilarga ortiqcha material
berishni kamaytirish, o‘quv jarayonini oddiy holatga keltirishdir. Bular yangi chet tillar dasturida
hisobga olingan. O‘qituvchi buning uchun o‘quvchilar tomonidan materialni har tomonlama
amaliy egallash jihatidan yondashadi. Shu sababdan o‘quvchi ishlarini til materiallarini produktiv
(gapirish, fikrni yozma bayon qilish) va retseptiv (tinglab tushunish, o‘qishda) o‘zlashtirishga,
o‘quvchi potensial lug‘atini kengaytirishga qaratadi. Har bir mustaqil O‘zbekiston Respublikasi
fuqarosi o°z kasbiga oid chet tilidagi adabiyotlarning asl nusxasini o‘qiy olishi, o‘qilgan matnni
tushunishi va uni o‘z kasbida qo‘llay olishi lozim. Bundan tashqari, u berilgan mavzuda suhbatdoshi
bilan chet tilida erkin fikr almasha olishi kerak. Zero, chet tillarini o‘rganish bugungi globallashgan
davr talabidir.

Xulosa qilib aytganda, ta’lim muassasalarida chet tilini o‘rgatish juda zarur, chunki o‘quvchilar
har tomonlama yetuk qilib tayyorlashda chet tilining ahamiyati katta.

Foydalanilgan adabiyotlar.
1. Jalolov J. Chet tili o‘qitish metodikasi. —T.: 1996
2. Avliyoqulov N.X. Zamonaviy o‘qitish texnologiyalari —T.: 2001
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O‘TKIR HOSHIMOV ASARLARIDA QO‘LLANILGAN MAQOLLARNING BADIIY
XUSUSIYATLARI

Rahmonaliyeva dilnozaxon

Farg‘ona viloyati Dang‘ara tumani
19-umumiy o‘rta ta’lim maktabi

Ona tili va adabiyoti fani o‘qituvchisi

Annotatsiya: maqolada badiiy asarlarning emotsional-ekspressivlik ta’sirini kuchaytirishda
magqolalarning ahamiyati O‘tkir Hoshimov asarlari asosida yoritilgan.

Kalit so‘zlari: maqollar, badiiy asar, lingvopoetika, O‘tkir Hoshimov.

Har bir xalgning ona tili uning milliy o‘zligi, “aqliy va ruhiy dunyosining oynasi, dunyolarga
bermaydigan bebaho boyligidir. Shunday bebaho boylikning bir bo‘lagi bo‘lgan maqollar
xalqimizning necha ming yilliklar mobaynida to‘plagan hayotiy kuzatishlari asosida yuzaga
keladigan, yetti o‘Ichab, bir kesilgan xulosalardir.

Magqollar so‘zlashuv jarayonida ganchalik muhim ahamiyat kasb etsa, badiiy asar tilida
ham ularning ahamiyati beqiyos. Badiiy asarning xalqchilligini, haqqoniyligini ta’minlashda,
qahramonlar nutqini boyitish, emotsional-ekspressivlikka erishish magsadida maqollardan
ham foydalaniladi. Maqollardan ijodiy tarzda o‘rinli foydalanish asar g‘oyasini chuqurroq aks
ettirishga ko‘maklashadi. Shuning uchun magqollarni, ularning badiiy asardagi o‘rnini o‘rganish,
ilmiy, badiiy hamda lisoniy nuqtai nazardan tadqiq etish borasida o‘zbek adabiyotshunosligi va
tilshunosligida ko‘p ishlar gilingan. Maqollarga xos yuqoridagi xususiyatlarni O‘tkir Hoshimov
asarlari tilida ham yaqqol kuzatishimiz mumkin.

O‘tkir Hoshimov o‘z asarlarida qahramonlar nutqini boyitish, emotsional-ekspressivlikni
oshirish maqsadida maqollardan mahorat bilan foydalangan. Shuni aytish joizki, ba’zi qahramonlar
xarakterini yoritishda maqollar muhim ahamiyat kasb etgan. Masalan, “Ikki eshik orasi” romanida
Kecha keldi yugurib, bugun olar sug ‘urib, O ‘g ‘ri qarisa, so ‘fi bo ‘ladi, Otdan tushsayam egardan
tushmaydi, Amal tegdi hindiga — boshini suqdi yundiga kabi maqollar orqali Umar Zakunchining
xarakteri ro‘y-rost tasvirlangan.

Ma’lumki, maqollar qo‘llanish vaziyati, muayyan janr xususiyatlariga qarab turli-tuman ma’no-
mazmun ifodalashi, tuzilishi jihatidan ham turli ko‘rinishlarda bo‘lishi mumkin. Maqollarga xos
bo‘lgan bunday holat O‘tkir Hoshimov asarlarida o‘zgacha ko‘rinishlarga ega. Yozuvchi xalq
magqollarini ba’zan ijodiy o‘zgartirgan holda qo‘llaydi. Bu, 0‘z navbatida, yozuvchining o°ziga xos
uslubga ega ekanligidan dalolat beradi. Adibning ko‘plab asarlarida shakli o‘zgartirilib qo‘llangan
magqollarning bir qancha ko‘rinishlari kuzatildi. Masalan, “Ikki eshik orasi” romani matnida Bosh
omon bo ‘Isa, do ‘ppi topiladi maqoli badily maqgsadga bo‘ysundirilganligi sababli asosiy mazmunni
saqlagan holda tuzilish jihatidan o‘zgacha ko‘rinishda qo‘llangan, ya’ni maqoldagi bosh so‘zi jon
so‘zi bilan, do ‘ppi so‘zi mol so‘zi bilan almashtirilib, badiiy tasvir (qahramonlar holati, turmush
tarzi) yanada kuchaytirilgan: Bilaman, o ‘ldim deganda har biringda sandiq burchagiga bekitib
qo ‘vgan bitta bilaguzuk, bir juft zirak bor. Yaxshi niyat bilan birini qizingga, birini keliningga atab
qo yibsan... Jon omon bo ‘Isa, mol topiladi. Bolang sog -salomat kelsa, to ‘yni taginchogsiz ham
qilaverasan. Omadi gap shu: belimda belbog ‘im bor deganing obchiqaver lash- lushingni!

Milliy qadriyatlarimizdan hisoblangan mehmonnavozlik yozuvchi mahorati tufayli quyidagi
magqollar vositasida aks ettirilgan. Masalan:— Bahay! Mehmon otangdek ulug‘!— pakana kishi
pildirab borib dadamga tirsagini tutdi. — Xush kelibsiz, mehmon! ... Uqdim, mehmon kelsa bosh
ustiga, dedim-ku!, Mehmon — atoyi xudo! Siylash kerak! Adib bu kabi maqollarni qo‘llash
orqali, avvalo, asarlari tilining xalqona, ravon, tasvirning ishonarli, sodda va ta’sirchan bo‘lishini
ta’minlagan.

Xulosa sifatida aytish mumkinki, O‘tkir Hoshimov asarlarida maqollar badiiy vogelikni
yorqin aks ettirishga xizmat qilgan. Adib asarlarida qo‘llanilgan maqollar davr ruhini berishda,
turli xil vogealarni tasvirlashda, gahramonlar xarakterini aks ettirishda muhim lingvopoetik vazifa
bajargan.

Foydalanilgan adabiyotlar.

1. Kymokos M. Cy3 kypku — makoi. —TowkeHT, 1963
2. Karimov H. Istiglol davri adabiyoti. — T.: 2010

3. Hoshimov O°. Ikki eshik orasi. — T.: 2012
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INGLIZ TILINI O'RGANISHNING AHAMIYATI

Rajabova Komila Furkatovna

Navoiy viloyati Qiziltepa tumani 12-maktab
Ingliz tili fani o' qituvchisi

Telefon: +998 90 730 00 89

Annotatsiya: Ushbu magqola ingliz tilining o'ziga xos xususiyatlar va o'rganishning
ahamiyati, maktablarda o"qitilishi, yuqori sinf o quvchilarida ingliz tili grammatik ko nikmalarini
shakllantirish hagida ma'lumot beriladi.

Kalit so’zlar: ingliz tili, aloqa vositasi, grammatik ko 'nikma,

Bugun ingliz tili dunyodagi rng muhim muloqot tili sifatida e tirof etilmoqda. Shuni ta'kidlash
lozimki, ushbu til dunyoning 70 mamlakatida rasmiy aloga vositasi sanaladi. Ingliz tili 500
milliondan ko'proq kishining asosiy muloqot tili bo'lib, yana bir milliard 300 millionga yaqin
inson ikkinchi til hisoblanadi. Ingliz tili — hind-yevropa oilasining german guruhiga kiruvchi til.
Ingliz tili dunyodagi eng ko'p ishlatiladigan tillar ichida 3-o0'rinda turadi.

Yugqori sinf o'quvchilarida ingliz tili grammatik ko'nikmalarini shakllantirishning ilmiy-
metodik tavsifini tadqiq qilishdan ko'zlanadigan yagona maqsad ingliz tili grammatikasini
o'rgatish modelini kiritishdir. Nazariy model o’ quvchilarning inglizcha grammatik ko nikmalarini
takomillashtirish O'zbekistonda uzluksiz ta'lim yosh avlodni yuqori kasbiy madaniyat, ijjodiy va
ijtimoiy hayotga mustaqil moslashish ko nikmalari hamda istigbol rejalrini belgilash va hal etish
qobiliyatlarini shakllantirishga yo naltirilgan. Ushbu vazifalarni bajarishda hozirgi davr talabida
bo’lish ahamiyatlidir. Shuning uchun ham jamiyatning ijtimoiy, iqtisodiy va ilmiy taraqqiyotini
o'stirishda chet tilini yaxshi biladigan yosh avlodni tarbiyalashda chet tili, xususan, ingliz tilining
o'rni juda katta. Umumiy o'rta ta’limning davlat ta'lim standarti va o’ quv dasturida ingliz tilining
o'qitishning magqsadlari jamiayt, davlat manfaatlari hamda talablaridan kelib chiqishi, unga
muvofiq kelishi kerak.

Chet tili o"qitishning rivojlantiruvchi magsadi quyidagilardir:

a) Nutqiy qobiliyatning tarkibiy qismlarini tinglash, idrok etish, payqab olish, til hodisalarini
farqlash, fikrni mantiqli ifoda etish va boshqalar;

b) Nutq faoliyati bilan bog'liq bo'lgan psixik jarayonlar: tafakkur, xotira, diqqat, tasavvur,
tahlil va sintez.

Ingliz tilini nima uchun o'rganamiz? Degan savol tug'ilishi mumkin. Ingliz tili bugungi
jamiyatning tili. Uni bilmay turib yaxshi ishga joylasha olish, birorta sayohatga jo 'nab ketib, usiz
bemalol muloqotda bo'lish amri mahol. Bu til har bir mamlakatda alohida ehtiromga sazovor. Uni
yaxshilab o’rganib olib, yangi texnologik olamni kashf etish mumkin.

Delvig Kristalning nazariyasi “Til bitta asosiy sababga ko'ra xalqaro miqyosga aylanib
bormoqda,” deb yozadi taniqli ingliz tilshunos, - bu tilde so*zalshadigan odamlarning siyosiy kuchi,
aynigsa, harbiy kuch tufayli. Global til tarixi ushbu tilde so'zlashadigan askarlar, dengizchilarning
muvaffaqiyatli ekspeditsiyalarida kuzatilishi mumkin. Yana shuni aytish mumkinki, ingliz tili butun
dunyo bo'ylab akademiklar, shifokorlar, olimlar uchun jonli aloga vositasi hamdir. Axir Xalgaro
anjumanlar, xalqgaro tajribani o'rganish va ilmiy fikr almashish faqat ingliz tilidan foydalaniladi.
Olimpiya o'yinlari va mamlakatlar o'rtasidagi barcha turdagi musobagqalar rasmiy til ingliz tilini
tanladilar.

Ingliz tili sevuvchilarning ko'pchiligi bu til soddaligi va kundalik hayotiyligi tufayli juda
ommalashib keganligi to'g risidagi nazariyani doim ta'kidlaydilar. Ayni bu tilda taxminan 800
mingdan ortiq so'z bor. Nafaqat so'zlar, balki sinonimlar ham o' zining talaffuz etilishi bilan juda
boy. Masalan, “drunk’so’zining tarjimasi “mast” ma ' nosini beradi, bu oddiy so'zning 2241 sinonimi
mavjud, bu juda katta son. Bu rekord hatto Ginnes rekordlar kitobiga ham kiritilgan. Ingliz tili bir
joyda turib qolgani yo'q, u doimo yangi so zlar bilan yangilanib boryapti. Bu ham tilni yaxshiroq
o'rganib olish juda zarur. Tez aytish o'yini nafaqat boshqa tillarda, ingliz tilida ham uning o'ziga
yarasha o'rni bor. Masalan, ularning biri — The sixth sick sheik s sixth sheep’s sick. Harflarni yaxshi
o'rganish uchun ingliz tilining barcha harflari hozir bo'lgan gap ham mavjud. “ I am” bilan “ido”
so 'z iboralarini deyarli har bir maktab o quvchisi biladi. Bu iboralar eng qisqa gaplar. Ingliz tilida
eng uzun so z hisoblanadigan so’z ham bor: Pneumonoultramikroscopicsilicovolcanoconisis. Bu
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so'z ingliz tilida haqiqatdan ham ishlatilishiga ishonish qiyin. U kasallikni va uning nomlanishini
anglatuvchi gap sifatida tarjima qilinadi.

Bugun ingliz tilini chuqur o'rganish, uni bilish har bir o’qimishli inson uchun, har ganday soha
egasi bo'lishni xohlagan talabalar uchun muhimdir.

Foydalaniladigan adabiyotlar ro’yxati:
1. Jamol Jalilov. Chet tilini o' qitish metodikasi. Toshkent. 2008-yil.
2. Hasanboy Rasulov. O'qgituvchilar uchun metodik qo'llanma kitoblari.
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S SINF O’QUVCHILARI UCHUN O’ZBEK TILI FANIDAN “USTOZGA RAXMAT”
MAVZUSIDA NAMUNAVIY DARS ISHLANMASI

Raxmonova Muhayyo Samadullayevna,
Navoiy shahar, 1 - AFCHO’IM
o’zbek tili fani o’qituvchisi

DARS MAVZUSI: USTOZGA RAHMAT.
(-lar ko‘plik qo‘shimchasining ishlatilishi)

Darsning maqsadi:

Ta’limiy magsadi: o‘zbek tilida —lar ko‘plik qo‘shimchasi haqida umumiy ma’lumot berish.

Tarbiyaviy magsadi: o‘quvchilarni ustozlar mehnatini qadrlashga o‘rgatish,ularga bo‘lgan
mehrini oshirish.

Rivojlantiruvchi maqgsadi: og‘zaki va yozma nutqiy ko‘nikmalarini rivojlantirish, mustaqil
fikrlashga, o‘z fikrini bayon etishga o‘rgatish, xotira va tasavvurlarini rivojlantirish.

Dars turi: yangi tushuncha va bilimlarni shakllantiruvchi dars.

Dars uslubi: zamonaviy.

Dars jihozi: mavzuga oid rasmlar, tarqatmali materiallar.

DARSNING BORISHI:

I. Tashkiliy qism. (2daqiqa).

O‘qituvchining o‘quvchilar bilan salomlashishi, o‘quv xonasining tozaligini, o‘quvchilarning
darsga tayyorgarligini (o‘quv qurollari, tashqi ko‘rinishi) ko‘zdan kechirish, davomatni tekshirish.

[1.O‘tilgan mavzularni so‘rash. (3 daqiqa) O’tilgan darslar yuzasidan o‘quvchilar bilimini
savol-javob asosida aniqlash, uy vazifasini so‘rash. ). 6-topshiriqgdagi matnni o‘qib, gapirib berish
va matn yuzasidan berilgan yangi so‘zlarni yod olish. Mavzu yuzasidan savol va topshiriglarni
bajarish.

III.Yangi mavzu bayoni (15 daqiqa).

1.Nutqiy mavzu:”Ustozga rahmat” matni orqali o‘quvchilar yangi mavzu bilan tanishadilar
va quyidagi savollarga javob beradilar:1.Maktabga yangi kelgan kuningizni eslaysizmi?
2.Ustozingizning qaysi hislati sizga yoqadi?3.Nima uchun ustozni ikkinchi ona deydilar?

2.Grammatik mavzu: O‘zbek tilida —lar qo‘shimchasi shaxs va narsalarning ko*pligini bildirish
uchun qo‘llanadi.M:ustoz-ustozlar,fan-fanlar,buyum-buyumlar kabi

IV. Yangi mavzuni mastahkamlash. (20 daqiqa)

1.1-mashq (og‘zaki) rasm asosida, tayanch so‘zlarda foydalanib gaplar tuziladi.

2. 2-mashq (yozma). So‘z birikmalari bilan gaplar tuzing.

3. 3-mashq (yozma)ko‘plik ma’nosidagi —lar qo‘shimchali gaplarni ko‘chiring.
4.2-topshiriq(og‘zaki)rivoyatni o‘qib javoblarni tushunturing.

V. Darsni yakunlash va baholash. (3 daqiqa)

O‘qituvchi o‘tilgan yangi dars mavzusi bo‘yicha tushunmagan savollarga javob beradi, darsni
mustahkamlashdagi o‘quvchilar javobini muhokama qilib, o‘quvchilar bilimini baholaydi va
darsni yakunlaydi.

VI1.Uyga vazifa: (2 daqiqa). Yangi so‘zlarni yod olish va”’Ustozlar” she’rini yod olish.

Sizgadir yurakda asragan so zim,

To mangu ta’zimda turaman o zim.

Dilimning tubida yangragan sozim —

Ezgulik yolida tolmang, Ustozim!

G ‘am ko 'rmay bu dunyo turguncha turing,

Ming yillik mehnatlar huzurin ko ring,

Shogirdlar baxtidan shod, masrur yuring,

Ezgulik yo 'lida tolmang, Ustozim!

Foydalanilgan adabiyotlar:
1. O’zbek tili 5 sinf darsligi 13-25 betlar A.Rafiyev
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INGLIZ TILI FANINING BOSHLANG'ICH SINFLARDA O 'TILISHI

Sayfullayeva Go'zaloy Mehriddin qizi
Navoiy viloyati Qiziltepa tumani 12-maktab
Ingliz tili fani o’ qituvchisi

Telefon: +998 90 730 00 89

Annotatsiya: Ushbu maqola ingliz tili fani va uning boshlang’ich sinflarda o'tilishi, darsni
o'tishda turli zamonaviy texnologlyalardan foydalanishn haqida ma’lumot beriladi.
Kalit so'zlar: ingliz tili, didaktik o'yinlar, innivatsion texnologiyalar, boshlangich ta'lim.

Zamonaviy boshlang'ichta’limdagiengasosiy vaijobiy o' zgarishlarga sabab bo'lgan qarorlardan
biri bu O"zbekiston Respublikasi Birinchi Prezidentining 2012-yil 10- dekabrdagi “Chet tillarni
o'rganish tizimini yanada takomillashtirish chora-tadbirlari to'g 'risida PQ-1875-sonli qaroridir.
Ushbu qaror asosida chet tillarini, asosan, ingliz tilini o'rganish umumiy o 'rta ta'lim maktablarining
I-sinflaridan o'yin darsidagi darslar va og'aki nutq darslari shaklida, 2-sinfdan boshlab esa,
alifbo, o"qish va grammatikani o’ qitish bosqichma-bosgich boshlanadi. Shubha51z mamlakatimiz
ta'lim dargohlarida xorijiy tillar zonalarini zamonaviy axborot-kommunikatsiya texnologlyalan
va o qitishning ilg or texnik vositalari bilan jihozlash, teleradiokanallarda bolalar va o' smirlarni
xorijiy tillarga o'rgatuvchi ko rsatuv va eshittirishlarni berib borish, boshqa mamlakatlar tarixi va
madaniyati, jahon ilm-fani va texnik yangiliklariga bag ishlangan ilmiy-ommabop xorijiy badiiy
va multiplikatsion filmlarini o'zbekcha subtitr yotdamida muntazam namoyish etish yoshlarimizga
dunyo xalqlarining o'tmishi, madaniyati, ilm-fani bilan yaqindan tanishish imkonini berdi.

Boshlang'ich sinflarda, ayniqsa, birinchi sinfda o'quvchilarga chet tillarni o'rgatishda
o'quvchining yoshi, fiziologik, psixologik xususiyatlarini hisobga olish kerak. Qarorda
ta'kidlanganidek, birinchi sinflarda o'yin tarzidagi darslar va og'zaki nutq darslari shaklida chet
tillarini o rgatishni amalga oshirish, haqiqatan kichik, yoshdagi o’ quvchilarga mosligidir. Ta'limda
0'yin texnologiyalaridan foydalanish, eng samarali vositalardan biridir. O"yin davomida ularning
tafakkuri, dunyoqarashi, fikrlashi kengayib boradi. Olimlar ta'limga o'yin orqali yondashuv
ta'lim jarayonida osonlashtiradi, deb hisoblangan. Nafaqat osonlashtiradi, balki bu fanga
qiziqishini kuchaytirib, bolani chuqur bili olishiga undaydi. O'yin tarzidagi darslar bolalarning
og'zaki nutqini rivojlanishiga yordam beradi. Birinchi sinf o'quvchilari rasmli yoki videoli turli
ko'rishlarni juda yaxshi ko'rishadi. Turli xil rangli rasmlar orqali, ularning nuqtlarini o’stirishda
o'yinlardan muntaza foydalanib turish lozim. Masalan, bu nima?, bu kim?, kim ko'p so’z biladi?
Kabi o'yinlardan foydalanish mumkin. O"yin jarayonida bolalarning so'zlarni eslab qolishi, to’g'ri
talaffuz etishga garab rag batlantirib, so'ngra ular kompyuterdagi rang-barang tasvirlarga uyg un
borish zarur. Bolalarning so'z boyliklarini ortib boroshiga qarab boshqa turdagi o"yinlar, turli xil
musobaqalarni tashkil etish ham muhim ahamiyat kasb etadi. Bolalarga dastlab “Meva nomlari”,
“Kasblar”, “Uy jihozlari” kabi mavzulardagi mashqalarni o'tinlar yordamida bajarish mumkin.
holatda ko'rsatilsa, o’ quvchilarning nutqi rivojlanib, atrof-muhitga munosabat doirasi kengayadi.
Yangi mavzuni namoyish etish bosqichida ekranda so’zlar va uni aks ettiruvchi rasmlar paydo
bo'ladi. O'quvchilar so'zlarni tinglab, ularni talaffuz etish imkoniyatiga ega bo'ladilar. Mavzuni
kompyuter yordamida tagdim etishda ta’limni induviduallashtirish prinsipiga e tabor berish lozim.
Ayrim o’quvchilar so'zning grafik, ayrimlari esa tovushli obrazni qabil qilishda qiyinchilikka
uchraydilar.

Boshlangich sinflarda chet tili o' qitish metodikasi fani o' qitish jarayonida ta'limning an*anaviy
va interfaol o’qitish usullardan foydalaniladi. Amaliy mashg ulotlar og'zaki va yozma shaklda
tashkil etilishi ko'zda tutiladi. Mashg ulotlarni o’tishda ilg'or pedagogic texnologiyalardan,
xususan, ko'rgazmali slaydlarni kompyuter orqali namoyish etish, elektron materiallarni
proektor orqali tasvirga chiqarish vositalaridan foydalaniladi. Hozirgi kunda 1-sinfda o’qiyotgan
bolalarimiz o'yinlar, qo’shiglar orqali ingliz tilidagi 100dan ortiq so'zni bilib olgan bo’lsalar,
2-sinf o quvchilari bu tilda o'qish va yozishni o'rganib, 250ga yaqin so'zni muloqotda ishlatish
ko'nikmasiga ega bo'ladilar.

Foydalamladlgan adabiyotlar ro yxati:

1. Q Xatamova, M. N. Mirzayeva. Ingliz tili darslarida qo'llaniladigan interfaol usullar.
Uslubiy qo'llanma. Navoiy. 2006-yil.

2. O'. Hoshimov, I. Yoqubov. Ingliz tili o'qitish metodikasi. O'quv qo’llanma. Toshkent.
2003-yil.
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INGLIZ TILI DARSLARIDA AKTNING O 'RNI

Shodiyeva Gulchiroy Qudratovna
Navoiy viloyati Qiziltepa tumani 34-maktab
Ingliz tili fani o’ qituvchisi

Telefon: +998 99 076 00 84

Annotatsiya: Ushbu maqola ingliz tili darslarida zamonaviy darslarni tashkil gilishda axborot-
kommunikatsiya texnologiyalarning o'rni haqida ma'lumot beriladi.

Kalit so’zlar: axborot-kommunikatsiya texnologiyalar, ingliz tili, innovatsion texnologiya.

Hozirgi kunda axborot-kommunikatsiya texnologiyalaridan foydalanish eng dolzarb vazifalardan
biridir. Chunki bu texnologiyalardan foydalanganda mavzuning har tomonlama o’quvchilarga
tushunarli bo lishini talab etadi. Shu boisdan ham, yosh avlodga ta'lim berish jarayonida boshqacha
yondashishni talab etmoqda. Darslarda zamon bilan hamnafas gadam tashlashni magsad qilgan
o'qituvchilar darsning har ganday qismini AKT orqali jonlantirishga tayyor bo'lishlarini davr talab
etmoqda. Ta'lim jarayoniga axborot-kommunikatsiya texnologiyalarini joriy etish, aynigsa, chet
tillarini o"qish va o'rganishda tobora katta ahamiyatga molik bo'lib bormoqda. Yangi axborot-
kommunikatsiya texnologiyalari o'qitishda katta imkoniyatlarini taqdim etadi, fan bo'yicha
sifatli bilim olish va ta'lim samaradorligini oshirishda muhim o'rin tutadi. Ma'lumki, davr
talabiga monand dars o'tishda mazkur fandan o’tiladigan birorta ham mashg ulot o’ qituvchi yoki
o quvchining tagdimotisiz o tmasligi lozim.

2012-yil 10-dekabrdagi “Chet tilini o'rganish tizimini yanada takomillashtirish chora- tadbirlari
to'g'risida”gi Qarorida “Zamonaviy pedagogik va axborot-kommunikatsiya texnologiyalaridan
foydalangan holda o’qitishning ilg’or uslublarini joriy etish yo'li bilan, o'sib kelayotgan yosh
avlodni chet tillarga o'qitish, shu tillarda erkin so’zlasha oladigan mutaxassislarni tayyorlash
tizimini tubdan takomillashtirish hamda buning negizida, ularning jahon taraqqiyoti yutuqlari
hamda dunyo axborot resurslaridan keng ko'lamda foydalanishlari, xalgaro hamkorlik va
mulogotni rivojlantirishlari uchun shart-sharoitlari va imkoniyatlari yaratishlari va buning uchun
bir qator muhim vazifalarni amalga oshirish zarurligi ko rsatilgan.

AKT vositalari — kompyuter texnikasi, magnitofon, kitob, video uskunalari, elektron doska
orqali dars vagqtini tejash va yanada ko'proq va samarali ma'lumot olishga imkoniyat demakdir.

Chet tillarini o'qitishda internet hamda uning katta imkoniyatlaridan foydalanishlari natijasida
ta'lim va pedagogic jarayonlariga multimediya texnologiyalarining joriy etilishining istigbolligi
tobora namoyon bo'lmogda. Ma'lumki, asosiy kommunikatsiya vositasisifatida internet bilan
tanishuv to'rt yo nalishda boladi:

1) Internet axborot olish sifatida;

2) Internet muloqot vositasi sifatida;

3) Internet o’qitish vositasi sifatida;

4) Internet ko 'ngilochar vosita sifatida.

Ingliz tili darslarida AKT va xususan, internetdan foydalanish orqali bir necha didaktik
masalalarni hal gilish mumkin. AKTdan foydalanib dars o’tishda o'qituvchi unga DTS asosida
reja tuzib, tayyorgarlik ko'rish mumkin. Darsda hech gachon o'qituvchining o'rnini egallay
olmaydi, balki unga ko makdoshlik vazifasini o'taydi. Dars mazmuniga ko'ra AKT va boshqa
pedagogik texnologiklar navbatma-navbat oqilona qo'llashi lozim. AKTni dars jarayoniga
tatbiq etishdan maqsad darsni boyitish, oddiy kitob bera olmaydigan ma'lumotlarni, didaktik
ko rgazmalarni berishdir. Shu tariqa internetdan foydalanib, chet tilini o’ qitish orqali o qituvchilar
ham, o'quvchilar ham o'z ishlarida qulay imkoniyatga ega bo'ladilar. Shu boisdan ham, AKTni
dars jarayoniga joriy etish dolzarb masala hisoblanadi. Zamonaviy dars samaradorligiga ta'limiy
dasturlar, internetdan axborot izlab topish, natija sifatida chet tillarini o'rganishga qiziqishning
o'sishi, xalglararo, madaniaytlararo muloqotga alogadorlilikni anglash, ta’lim muhiti doirasini
kengaytirish imkoniyati asosida erishiladi.

Bugungi kunda ta'limning axborot-kommunikatsiya texnologiyalari masofaviy va ochiq ta'lim
nuqtayi nazaridan ahamiyatli bo'lgan bir nechta materiallarni taqdim etishni ta’'minlaydi. Ulardan
biri televizion va video yozuvlar. Video va tegishli AKT vositalari ko'plab talabalarga eng yaxshi
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o"qituvchilar ma'ruzalari hagida ma'lumot olish imkoniyatini beradi. Video yozuvlardan maxsus
jihozlangan sinflarda ham, uyda ham foydalanish mumkin.

Foydalanilgan adabiyotlar ro’yxati:
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ABUL QOSIM MAHMUD AZ-ZAMAXSHARIYNING SHARQ FILOLOGIYASIDAGI
O’RNI

Xasanova Karomat Atanazarovna
Qo’shko’pir tumani 2-son maktab o‘qituvchisi
Telefon: +998 (97) 515 42 88
xasanova.karomat 4288@mail.ru

Sodiqova Iroda Abdusharipovna
Qo’shko’pir tumani 2-son maktab o‘qituvchisi
Telefon: +998 (97) 221 94 85
iroda.abdusharipovna 2@inbox.uz

Annotatsiya: Ushbu maqolada Mahmud az - Zamaxshariyning hayoti, avlodlar uchun qoldirgan
ilmiy merosi, tilshunoslikka oid asarlari hamda hozirgi kunda Mahmud az — Zamaxshariyning
ilmey merosiga e’tibor berilishiga oid ma’lumotlar berilgan.

Kalit so’zlar: “Ustod ul-arab va-l ajam”, “Faxru Xvarazm” , “Al-Mufassal”, “Al-Kashshof”,
“Al-Unmuza;j”, arab tili grammatikasi, lug’atlar.

Abul Qosim Mahmud ibn Umar az — Zamaxshariy musulmon sharqida “Ustod ul-arab va-I
ajam” (Arablar va g’ayri arablar ustozi), “Faxru Xvarazm” (Xorazm faxri) kabi sharafli nomlar
bilan mashhur bo’lgan o’rta osiyolik allomalardan yana biri Mahmud az - Zamaxshariydir (1075-
1143).

Mahmud az - Zamaxshariy Xorazmning Zamaxshar qishlog’ida dunyoga keldi. Uning yoshlik
yillari ilmu fan va madaniyat taraqqiy qilgan davrga to’g’ri keldi.

Zamaxshariylar oilasi dindor, hurmatga sazovor ziyoli oilalardan edi. Shunga ko’ra u dastlabki
bilimini Zamaxsharda-o’z ota-onasidan oladi, xat-savodli bo’ladi. Mahmud o’z bilimini oshirish,
ilm-fan bobida mukammal bo’lish magsadida Xorazmga (Urganchga, so’ngra esa Buxoroga) yo’l
oladi. Ushbu shaharlardagi madrasalarda o’zining ma’naviy-ma’rifiy saviyasini oshiradi. Bilimni
yanada chuqurlashtirish maqgsadida Isfaxon, Bog’dod, Makka, Marv, Nishopur, Shom, Hijoz
va Iroq kabi ilm-fan, madaniyat taraqqiy qilgan shaharlarda bo’ladi, yetuk allomalardan, olimu
fozillardan ilm-fan sirlarini o rganadl tinimsiz mehnat qiladi, d01m1y izlanishda bo’ladi. Shunga
ko’ra Mahmud az - Zamaxshariy o’z zamonasining buyuk allomasiga, ilm-fan homiysiga, dong’i
ketgan mashhur kishisiga aylandi.

Buyuk alloma avlodlar uchun ulkan boy ilmiy meros qoldirdi. U tilshunoslik, lug’atshunoslik,
jo’g’rofiya, adabiyot, aruz, tafsir, hadis, fikh va giroat ilmiga oid 50 dan ortiq asar yaratdi, ko plab
she’rlar yozdi.

Mashhur tarixchi Ibn al-Qiftiy Mahmud Zamaxshariy haqida shunday deydi: “Xudo rahmat
qilg’ur az - Zamaxshariy ilmu adab, nahv va lug’at bobida o’zgalarga misol (namuna) bo’ladigan
alloma edi”, desa, Misr tarixchisi ibn Tag’riberdi esa Mahmud Zamaxshariy “shayx, buyuk alloma,
0’z davrining yagonasi, 0’z asrining eng peshvosi va imomi bo’lgan”, deydi.

Arab tili grammatikasiga oid Al-Mufassal 1119-1121 yillarda Makkada yozgan.

Asar arab tili nahvu sarfini o’rganishda muhim dasturiy manba sifatida azaldan Sharqda ham,
G’arbda ham shuhrat topgan asarlardan hisoblanadi.

Ko’pchilik olimlar 0’z ilmiy qimmati jihatidan Zamaxshariyning bu asari taniqli arab tilshunosi
Sibavayhning (u 796 yili vafot etgan) arab grammatikasiga oid mashxur kitobidan keyin ikkinchi
o’rinda turadi, deb ta’kidlaganlar. Bu asar o’sha davrning o’zidayoq arab xalqlari orasida katta
e’tibor qozonadi va arab tilini mukammal o’rganishda asosiy qo’llanmalardan biri sifatida keng
tarqaldi. Shom (Suriya) hokimi Muzaffariddin Muso kimda- kim az — Zamaxshariyning ushbu
asarini yod olsa, uning besh ming kumush tanga va bosh oyoq sarupo sovg’a in’om qilishni
va’da bergan. Mahmud Zamaxshariyning “Asos ul-balog’a” (Notiqlik asoslari asari asosan
lug’atshunoslikka bag’ishlangan. Unda arab tilining fasohati va mukammaligi haqida so’z boradi.
Fikrni chiroyli ibora va so’zlar bilan ifodalash, so’z boyligidan o’rinli va ustalik bilan foydalanish
uchun kishi fasohat va balog’at ilmlaridan yaxshi xabardor bo’lishi kerak kerak edi. Buning uchun
so’zni to’g’ri, 0’z o’rnida ishlatish, qoidaga muvofiq so’zlash va yozish ham kerak bo’lgan.

Bu asarda adabiyotning asosiy qismlari, frazeologik so’z birikmalari va ularni amalda tatbiq
etish yo’llari chuqur tahlil etilgan.
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Az-Zamaxshariy ijjodining gultoji bo’lgan, ilm-fan olamida g’oyat keng tanilgan “Al-Kashshof
” asari Qur’oni Karimga yozilgan mashhur tafsirdir. Asarning to’liq nomi “Al-Kashshof an haqoiq
it-tanziyl va uyun il-aqoviyl fi vujuh it-ta’viyil” (Kur’ondagi berk haqiqatlarni va uni sharhlash
orqali rivoyatlar ko’zlarini ochg’ich) dir. “Al-Kashshof ” az-Zamaxshariyning o’ziga ham g’oyat
manzur bo’lgan. Hatto u 0’z asari haqida shunday yozgan edi: “ Chindan ham dunyoda tafsirlar
behad ko’pdir. O’lay agar, ularda “Kashshof ” kabisi bo’lsa. Agar hidoyat izlasang, “Al-Kashshof
” ni takror 0’qi. Nodonlik bir kasal bo’lsa, “Al-Kashshof ”” uning shifosidir”.

Al-Unmuzaj fi-n-nahv arab bo’lmagan xalqlarga arab tilini osonroq , soddaroq tarzda o’rgatish
uchun mo’ljallanganligi bois, xalq orasida shuhrat topgan, keng tarqalgan. Mazkur asar yordamida
tolibi ilm arab tilining asosiy qoidalarini tezda o’rgangan. Asarda lo’nda izohlar qoidalar hamda
ularni mustahkamlash uchun misollar berilgan.

Mahmud Zamaxshariyning yuksak pedagogik mahorati ushbu asarda o0’z aksini yaqqol topgan.
Tajribali arabshunos, marhum Abduhafiz Abdujabborov “Al Unmuzaj” asarini 2001 yilda nashrga
tayyorlagan. Bu risoladan hozirgi kunda o’quvchilar 0’quv qo’llanma sifatida foydalanmoqda.

Foydalanilgan adabiyotlar ro’yxati
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NEW IDEAS FOR TEACHING ENGLISH USING COMMUNICATIVE ACTIVITIES

Xaydarova Moxigul Abdullajonovna,
an English teacher of Namangan city, school No 88
Tel +973730089 E-mail:mohigul4958889@gmail.com

Annotation: This article refers to the way teachers can focus the teaching of the foreign
language in the classroom in such a way that students can communicate in a conscious way, taking
into account their real experiences. Communicative exercises such as this motivate the students by
treating topics of their choice, at an appropriately challenging level.

Keywords: communicative competence, communication, motivation, teaching

The communicative method of teaching English is a modern approach in education. The
communicative approach aims to help the student get rid of the language barrier. In practice, this
means that almost 70% of classes are devoted to conversational practice, and yet it is a mistake to
think that the communicative approach is only conversations in English. The method also involves
teaching writing, grammar, and listening skills. Let’s consider the fundamental principles of the
communicative methodology of teaching English:

1.Help in overcoming the language barrier. A student begins to speak English from the first
lesson, even if he is not familiar with the vocabulary and alphabet. This makes it possible to
quickly get used to the sound of speech, which allows you to prevent the language barrier.

2.When teaching, only modern authentic manuals are used. Carefully designed English-language
textbooks contain fascinating and, most importantly, practical material that you can use in life.

3.The teacher goes through three stages of training with the student:

engagement, study, activation.

At the first stage of engagement, the teacher engages the student in the learning process: offers
to discuss a picture or initiates an interesting discussion, discuss an actual event, etc. At the second
stage of the study, the student learns a grammatical topic, new words and expressions. Then comes
the third stage of knowledge activation, where the student performs various exercises to consolidate
new grammar and words.

Based on the tasks that this method sets for itself, let’s consider who it will suit. So, the
communicative method of learning English is suitable for those who:

1. Speaking correctly (accuracy). In the course of training, students are taught to speak on
different topics, while the speech must be correct. Since most of the training is devoted to speaking,
in a very short period of time the student loses the fear of speaking or the fear of making a mistake.

2. Speaking fluently (fluency). The more often and for longer you speak English, the better
you learn to formulate thoughts. During the training, the teacher builds an interesting dialogue
with you, in which you will be happy to get involved. You will be able to use various clichés and
colloquial phrases that help you formulate answers quickly.

Interesting topics are selected for discussion, free communication in the language is encouraged,
and group tasks are performed. This allows each student to feel free and not be afraid to make a
mistake.

Activity 1.”Meet your partner”.Each student in the group has his own pair, which he does not
know about and which he must find by asking other participants of the game questions.

Activity 2.” Interview”. The purpose of this technique is to interview as many participants
as possible in order to find out their opinions, judgments, and answers to the questions posed.
The interview is preceded by the compilation of a questionnaire in the form of a table in which
the answers are recorded. For example: The task is to find out what your classmates like to read
and what they like to do in their free time. To interview your classmates as much as possible, you
should organize a game in a circle. Participants form outer and inner circles, find a partner and
interview each other. Then the students of the outer circle move to the next participant clockwise.
And this happens until all the participants of the game are interviewed.

For grades 5-9, there are many exercises like look, listen, repeat, act and continue. Students can
be offered certain communication games. For example, Role-playing.

Thus, it can be concluded that a foreign language is a specific educational subject, the main task
of which is to form and develop students’ communicative competence.
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In conclusion, we can say that, communicative games are necessary exercises in teaching a
foreign language, as they bring the process of activating lexical and grammatical material closer to
the conditions of real communication. In addition, these exercises help to increase the motivation
and activity of students in the classroom. This means that students will be able to master a new
means of communication, that is, acquire skills and abilities to communicate using the language
being studied.
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INGLIZ TILINI O‘QITISHDA ZAMONAVIY INNOVATSION
TEXNOLOGIYALARIDAN FOYDALANISH

Yoldasheva Muhabbatxon
Farg‘ona viloyati Dang‘ara tumani
19-umumiy o‘rta ta’lim maktabi
Ingliz tili fani o‘qituvchisi

Annotatsiya.Ushbu maqolada ingliz tili darslarini o‘qitishda zamonaviy innovatsion
texnologiylaridan foydalanishning ahamiyati haqida yoritilgan.
Kalit so‘zlar: Chet tili, innovatsion texnologiya, texnologik vositalar.

Mamlakatimiz mustaqillikka erishgandan so‘ng, chet tillarini o‘rgatishga qiziqish oshdi va
yoshlar uchun ko‘plab imkoniyatlar yaratib berildi. Hozirgi paytda yurtimizda xorijiy tillarni
o‘rgatishga katta ahamiyat berilmoqda. Bu ham albatta, bejiz emas. Bugun jahon hamjamiyati
o‘ziga munosib o‘rin egallashga intilayotgan mamlakatlarimiz uchun, chet ellik sheriklarimiz
bilan hamjihatlikda, hamkorlikda o‘z buyuk kelajagini qurayotgan xalqimiz uchun xorijiy tillarni
mukammal bilishning ahamiyatini baholashning hojati yo‘qdir. Respublikamizda chet tilining
o‘qitilishi, chet tili o‘gituvchilarining bilim va ko‘nikmalarini baholashning umumevropa
mamlakatlari tavsiyanomalari (CEFR) ga mos ravishda yangi usul va talablari ishlab chiqildi.
Unga ko ‘ra umumta’lim maktablari va kasb-hunar kollejlari o‘quvchilari uchun darsliklar yaratildi.
Ushbu talablarga mos ravishda o‘quv xonalari stendlar va yangi axborot kommunikativ texnikalar
bilan jihozlandi. Chet tili o‘rganishga bo‘lgan talab ham kundan kunga oshib bormoqda. Chet tili
fani to‘rt aspectga (o°‘qish, yoish, tinglab tushunish va gapirish) bo‘linib, ularning har biri bo‘yicha
alohida tushuncha va ko‘nikmalar berilmoqda.

Ta’lim texnologiyalari, bu ta’lim jarayonida zamonaviy axborot texnologiyalaridan unumli
foydalanishdir. Shuningdek, ta’lim jarayoniga zamonaviy innovatsion texnologiyalarini olib kirish
orqali ta’lim sifati va samaradorligini oshirishni nazarda tutadi. Xususan, chet tilini o‘rganishda
bunday axborot-kommunikatsion texnologiyalardan foydalanishning bir gqancha afzalliklari
mavjuddir. Til o‘rganish va o‘qitishda zamonaviy taxnologiyaning roli beqiyosdir. Ta’lim jarayonida
zamonaviy texnologiyalardan foydalanishda o‘quvchilar ham axborot — kommunikatsion
texnologiyalarni yaxshi bilish va ulardan foydalana olishi muhim omil hisoblanadi.

Chet tilini zamonaviy texnologiyalardan foydalanib o‘rgatish va o‘rganish eng samador
usullardan biridir. Bu jarayonda, jumladan: kompyuterlardan foydalanganda o‘quvchi chet tilidagi
video roliklarni, namoyishlarni, dialoglarni kino yoki multfilmlarni ham ko‘rishi ham eshitishi
mumkin; chet tilidagi radio eshittirishlar va televideniyadagi dasturlarni eshitish va tomosha
qilish mumkin; an’anaviy usul hisoblanadigan magnitafon va cassetalardan foydalanish; CD
pleyerlardan foydalanish mumkin. Bu texnik vositalardan foydalanish o‘quvchilarning chet tilini
o‘rganishlari jarayonini qiziqarliroq va samaraliroq bo‘lishini ta’minlaydi.

Bugungi kunda maktablarda interfaol o‘yinlar orqali dars o‘tish an’anaga aylanib bormoqda.
Ma’lumki, darsning turli xil o‘yinlar asosida o‘tilishi o‘quvchilarning imkoniyatlarini namoyish
etish, digqatni jamlash, bilim va ko‘nikmalarini oshirish va kuchli bo‘lishlarini ta’minlaydi.
O‘yin texnologiyasidan foydalanishning asosini o‘quvchini faollashtiruvchi va jadallashtiruvchi
faoliyat tashkil etadi.O‘yinlar jarayonida o‘quvchi oddiy darsga qaraganda bu mashg‘ulotga
qiziqibroq yondashadi va bemalol faoliyat ko‘rsatadi. Ta’kidlash lozimki, o‘yin eng avallo,
o‘qitishning bir usulidir.O‘quvchilar o‘yinli darslarga qiziqib qatnashadilar, g‘alaba qozonishga
intiladilar, o‘qituvchi ular orqali o‘quvchiga ta’lim-tarbiya ham beradi. Bugungi kunda ingliz
tili o‘qituvchilari Amerika Qo‘shma Shtatlari, Angliya pedagoglari tajribasiga tayangan holda
innovatsion metodlardan foydalanib kelishmoqda.

Xulosa qilib aytganda, Ingliz tili darslarida innovatsion usullarni qo‘llash natijasida
o‘quvchilarning mantiqiy fikrlash qobiliyatlari rivojlanadi, nutqi ravonlashadi, tez va to‘g‘ri javob
berish malakasi shakllanadi.Bunday usullar o‘quvchida bilimga ishtiyoq uyg*otadi.

Foydalanilgan adabiyotlar.
1. Yoqubov I Ya. Amaliy ingliz tili metodikasi. —T.: 2011
2. Jalolov J. Chet tili o‘qitish metodikasi. —T.: 1996
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O°‘ZBEK VA RUS TILIDAGI SO‘Z VA IBORALARNING SEMANTIK FARQLANISHI

Yuldasheva muhayyoxon akbarxonovna
Farg‘ona viloyati Dang‘ara tumani
19-umumiy o‘rta ta’lim maktabi

Rus tili fani o‘qituvchisi

Annotatsiya:Ushbu maqolada rus tili va o‘zbek tili o°zaro qiyoslanadi. Qiyoslashga asos qilib
esa leksik birliklar olingan.
Kalit so‘zlar: frazeologik birlik, ibora, semantika, rus tili.

O‘zbek va rus tilidagi so‘zlarning ma’nolari miqdor jihatidan ikkala tilda har doim ham
muvofiq kelavermaydi. Masalan, o°zbek tilidagi o ‘gimog so‘zi ham «o‘qimoq», ham «o‘rganmoq»
ma’nolarini beradi. Rus tilida esa bu ikki ma’no ikki xil so‘z (vumams, yuumu) bilan ifodalanadi.

S.I1.Ojegovning izohli lug‘atida uomu so‘zining 24ta ma’nosi berilgan, o‘zbek tilidagi bormoq
so‘zi esa «O°zbek tilining izohli lug*ati»nda berilishiga ko‘ra, oltita ma’noga ega. Umuman olganda
esa ko‘p ma’nolilik xususiyati har ikkala tildagi so‘zlarga ham xos bo‘lib, ularning aksariyat
qismi o‘zbek tilida ham, rus tilida ham eng qadimgi leksik qatlamlarga mansubdir. Ayrim hollarda
o‘zbek tilidagi polisemantik so‘zlarning bosh va hosila ma’nolari rus tilidagiga aynan mos keladi.
Masalan: oltin uzuk— 30n10moe xonvyo, oltin kuz —3onomas ocenw, oltin qo ‘llar — 30n10movie pyxu
yoki temir eshik — ocenesnas osepw, temir iroda — ocenesnas eons. Keltirilgan misollardagi
oltin, temir so‘zlari rus tilidan o‘zbek tiliga tarjima qilingan birikmalarda ham bosh va hosila
ma’nolarini saqlab qolgan. Ma’lumki, xalq og‘zaki ijodi ajdodlardan avlodlarga o‘tib kelar ekan,
asrlar davomida yashab, takomillashib, kengayib, boyib boraveradi. O°zbek tili turlicha iboralar,
magqollar va turg‘un birikmalarga boy bo‘lib, ularda xalqimizning tarixi, madaniyati, urf-odati
va ma’naviyati oz ifodasini topgan. Ikki yoki undan ortiq so‘zdan tarkib topib, yaxlit bir ma‘no
ifodalaydigan lug‘aviy birliklarni biz iboralar yoki frezeologizmlar yoxud frazeologik birliklar
deymiz. Odatda, iboralar ma’nosi bir so‘z (leksema)ga teng keladigan birliklar sifatida baholanadi.
To‘g‘ri, o‘zaro birikib, turgun birikmani, ya’ni iborani tashkil qilgan birliklar asosan yaxlit bir
ma’no, bir tushunchani ifodalaydi, ammo bunda leksemadagidan ortiqroq bo‘yoqlar, bo‘rttirmalar
mavjud. Shuning uchun leksik ma’no frazeologik ma’noga teng bo‘laolmaydi.

Barcha tillarda bo‘lganidek, rus tilining leksik tarkibida ham iboralar mavjud bo‘lib, ular nutqda
turlicha mazmun va ma’no bo‘yoqlarini olgan holda qo‘llanadi.

O‘zbek va rus tillaridagi iboralarning tuzilishi va tarkibi, o‘zaro qiyoslanganda, ular o‘rtasida
quyidagi o‘xshashliklar borligi aniqlanadi: 1)Har ikkala tilda ham iboralar ikki yoki undan ortiq
so‘zdan tarkib topadi: adabini bermoq — noxazamuxysvxunymams; 2)so‘z birikmasi yoki gapga
teng keladi: Biri bog ‘dan kelsa, ikkinchisi tog ‘dan keladi. — Ooun npo ®@omy, a opyeoui npo Epémy;
(Bu o‘rinda iboralarning aynan tarjimasi emas, rus tilidagi ekvivalentlari berildi) 3) Har ikkala tilda
ham iboralar bir butun lug‘aviy birlik holatida bo‘ladi va ularning tarkibidagi so‘zni o‘zgartirib
bo‘lmaydi. 4) Har ikki tilda ham frazeologik birliklar biror sintaktik vazifada kela oladi: U doim
rahbarlarning oldida dumini likillatadi. — On ececoa eepmum xeocmom nepeoHaAYaAIbHUKAMU.
5) Har ikki tilda ham iboralar nutq jarayonida hosil qilinmaydi, balki tilda tayyor lisoniy birlik
sifatida yashaydi.

O‘zbek va rus tillaridagi frazeologizmlar semantik jihatdan o‘zaro qiyoslanganda, quyidagi
holatlar namoyon bo‘ladi:

Ayrim o‘zbekcha iboralar rus tilidagi iboralarga ham shaklan, ham ma’nosi bilan muvofiq keladi:
ko ‘z qorachig ‘idek asramoq — 6epeuv xax 3enuyyoka, tepa sochi tikka bo ‘ldi — eonocwvl ovibom.
Har ikkala til iboralari ma’noviy jihatdan o‘xshash bo‘lsada, ularning tarkibidagi so‘zlar bir biriga
mutlago muvofiq kelmaydi. Bunday iboralarda mahalliy va milliy bo‘yoqlar turlicha bo‘ladi: 7o ‘7t
tomon qibla — ckamepmuio oopoea. O zi yemas, itga bermas. — U cam ne am, u Opyeum ne oam. Ali
Xo jja- Xo ja Ali — Ymo 6 106, umo no 16y. Bunday iboralar ko‘pchilikni tashkil etadi.

Demak, rus va o‘zbek tillari leksikasini qiyoslashda so‘zlardan emas, kattaroq birliklardan,
aniqrog‘i, gap va matnlardan foydalanish maqsadga muvofiqdir.

Foydalanilgan adabiyotlar:

1. Azizov O. Safaev A. Jamolxonov. Ozbek va rustillarining qiyosiy grammat1kas1 : 1986
2. Hamrayeva Y., Elmurodova L. O‘zbek va rus tillarining qiyosiy tipologiyasi. — 2007

3. Rahmatullaev Sh O‘zbek va rustillarini qiyoslash. — T.: 1993
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KOMIIETEHTHOCTHBIHN IMOJIXO/I B ITPENOJABAHUM PYCCKOI'O SI3bIKA

OmonbaeBa PabHo /laBiaarbexoBHa

VYuuTenb pyccKoro si3blka U JIUTEPATYPbI
cpenHel 001eoOpa3oBarebHOM MIKOIBI NeS4
banbikunHCKOTO paifoHa AHAMKAHCKOM 00IacTH

AHHOTAIUS: B CTaTbe€ paccMaTpHUBAIOTCS MPOOJIEMbI MOIEPHU3ALMU 00pa30BaTENIbLHOTO MPO-
1ecca ¢ MoMoIIblo HHPOPMAIIMOHHBIX TEXHOIOTHHA. Takxke cyliecTByeT HE0OX0IUMOCTh UCTIONb-
30BaHUsl MHPOPMAIIMOHHBIX TEXHOJOTHI Ha ypOKaxX PyCCKOTO SI3bIKA.

HoBeie ycrnoBusi pa3Butusi oOLIECTBA HA COBPEMEHHOM JTale CTaBAT IMepell CUCTEeMOU 00-
pa3oBaHUs HOBbIE 33JauM (POPMHUPOBAHUS KAYECTBEHHO HOBOTO YPOBHS IOJATOTOBKH KBaTU(H-
LUPOBAHHBIX CHEIMAIMCTOB, JUISI UX Pa3BUTHA M CTAHOBJICHMS KaK TBOPUYECKOM JMYHOCTH, 00-
Jaaronel COOCTBEHHBIM CTHIIEM MBIIUICHUS, CIIOCOOHON CaMOCTOSTENIFHO U TBOPYECKH PEIaTh
CTosIME Tepes; HUMU 3aj1add. lleneHampaBieHHOE pa3BUTHE M CHUCTEMHOE pedopMHpOBaHHE
oOpasoBanus TpeOyeT 0co00# POJU SA3BIKOBOTO 00pa30BaHUSs, PA3BUTHS KOMMYHHKATHBHON KOM-
METEHINH JIMYHOCTH, CIIOCOOHON HCIONIb30BaTh PYCCKUM S3bIK KaKk MHCTpyMeHT obeHus. Co-
BPEMEHHBI MHUP CTPEMUTEIHHO Pa3BUBACTCS, U3MEHSIETCS U MPOrPECCUpPYET.

CoBpeMeHHas 1IKoJIa IPOCTO 00s13aHa (JOPMHUPOBATH Y yUAIIUXCS )KU3HEHHBIE HABBIKU U KITIO-
yeBble koMreTeHuuu. U popmupoBarscst Bce 3TO JOMKHO Ha YPOKE, KOTOPBIH JOIKEH OBITh He-
MIPEMEHHO Pa3BUBAIOLINM U JIMYHOCTHO — OPUEHTUPOBAHHBIM.

UYepes sA3bIK MOXKHO MPHOOIIWUTH JIMYHOCTh K YHHMBEPCAJIbHBIM IJIOOATBHBIM LIEHHOCTSIM,
(dhopMupoBaTh yMEHHE OOILATHCS M B3aUMOCICTBOBATH C IMPEICTABUTEISIMH JAPYTUX KYJIBTYp
B MHPOBOM IpOCTpaHCTBe. Perienue 3Toil 3a7auyu CTaHOBUTCS aKTyallbHOM B Hallleil MHOTO-
HallMOHAJIBHOW cTpaHe. KoMmeTreHIun M KOMIIETEHTHOCTHBIN NOJXOJ 3aHUMAIOT LIEHTpalIbHOE
MECTO B CHUCTEME yNpaBJIeHUs KauecTBOM oOpaszoBanus. [lo cyiiecTBy, ynpaBieHHEe KaueCTBOM
00pa3oBaHMs HAYMHAETCS C OTPE/ICICHUS COCTAaBA T€X KOMIIETCHIIMH, KOTOPBIE TOJIKHBI OBITH OC-
BOCHBI B y4eOHOM TIpoliecce B IIKOJIE KaK 00pa3oBaTeNbHbIE PE3yNbTaThl. PACCMOTPUM TE€ BHIIBI
KOMITETEHIIUH, KOTOPbIE MMEIOT HEMOCPEICTBEHHOE OTHOIICHHE K HM3YYEHHIO PYCCKOTO S3bIKA.
SI3pIKOBasi KOMIETEHIIMSI MIPEICTABISET COO0M MPAKTUYECKOE OBIAJCHUE MATepUAJIOM SI3BIKOBOM
cucTeMbl. JIMHrBUCTHYECKass KOMIIETEHIUSI BKJIIOYaeT B ceOs 3HaHHWE OCHOB HAyKH O PYCCKOM
S3bIKE, YCBOEGHUE MOHATUIHON 0a3bl yueOHOro Kypca U (OpMHpPOBAHUE YUEOHO-SI3bIKOBBIX yMe-
HUIl paboThI C SA3BIKOBBIM MaTepranoM. KOMMyHHUKaTHBHAs KOMIETEHIHUS - 3TO 3HAHHS, YMEHHS
Y HaBBIKH, HEOOXOAMMBIE JUIsI TIOHUMAHUS YYXKHX W MOPOXKIEHHUSI COOCTBEHHBIX MPOTPaMM pe-
YeBOrO MOBEJICHUS, a/IEKBATHBIX LIENsIM, cepaM, CUTyalusIM OOILEHuSI.

Omna BKJIIO4aeT B ceOs 3HAHME OCHOBHBIX NMOHSATHI JIMHIBUCTHKH PEYM, YMEHHUS W HaBBIKU
aHaM3a TEKCTa U COOCTBEHHO KOMMYHMKATHUBHBIE - YMEHHS U HaBBIKM PEYEBOTO OOIICHUS TPU-
MEHUTENBHO K PAa3IUYHBIM cepaM U CUTyalusiM OOLICHHs C y4eTOM aJpecara M CTHIIS PEUH.
®opMHpOBaHUE JIMHIBUCTHUECKOM M KOMMYHHUKATUBHOM KOMIETEHLUH SIBISAIOTCS OIMHAKOBO
BaXHBIMHU 3aJja4aMH IIPETOIaBaHUs PYCCKOTO fA3bIKA. B MOHATHE «KOMMYHMKAaTHBHAs KOMIIETEH-
LUsD» BKJIFOYAIOTCS CIEAYIOIINE TTOKAa3aTemu:

1) OCBEIOMJIEHHOCTb B JIMHTBUCTUYECKON TEOPHUH, OCO3HAHUE €€ KaK CUCTEMbl IIPaBUI U 00-
UIUX TOpEeIIUCaHui, peryaupyoluX yIoTpedIeH!e CPeIiCTB A3bIKa B PEUH;

2) 3HaHUe peuyeBeTYeCKON TEOPHH, BIaJIeHHe OCHOBHBIMH BHJIaMU PEUYEBOU JESITEIHLHOCTH;

3) BlIaJiecHUE OCHOBHBIMM SI3bIKOBBIMHU (OIIO3HABaTh, KIACCU(DUIIMPOBATH U T. I1.) U PEUEBBIMU
(BBIOMpATh, aKTyaJU3UPOBATh U T. I1.) YMEHUSIMH,

Takum oOpa3oM, 1esib 00yUeHHS PYyCCKOMY SI3BIKY B YCIIOBHSIX JBYSI3bIUMS B Hallel CTpaHe
cBs3aHa ¢ (POPMHUPOBAHNEM KOMMYHUKATUBHON KOMIIETCHIIMH - OHOW U3 BAXKHEHIINX KaTeropuid
JMHTBOJIUJAKTUKN M 0230BOT0 KOMIIOHEHTA KYJIBTYPBI.

Lenbto 00yueHus ydyarmmxcs sBisieTcss opMUpPOBaHUE Y HUX KOMMYHUKATUBHOW KOMIIETEHT-
HOCTH, TO €CThb Ha0opa U peasu3allid MPOrpaMM PEUeBOrO MOBEACHUS B 3aBUCUMOCTH OT CIO-
COOHOCTH 4eJIOBEKa OPUEHTHPOBATHCS B 0OCTaHOBKE OOILEHUS, B OCHOBE KOTOPOH JIC)KUT MPHH-
Un nNpoecCHoHaIbHOrO OOIIECHHS, MOJCTUPYIOINI YCIOBUS NPOPECCHOHATBHBIX OTHOIICHUH.

Pycckuii s13bIK, HECMOTpPSI Ha U3MEHUBIIYIOCS SI3BIKOBYIO CHUTYALIMIO, IIPOIOJIKAET UCIIOIHATh
POJIb s3bIKa MEKHAI[MOHAJIBHOTO OOIIEHUsI B Y30€KHCTaHa M Ha COBPEMEHHOM JTare BCE elle
urpaet OOJIbLIYIO POJIb B MOATOTOBKE CIEIUATMCTOB. 3HAYEHUE PYCCKOrO sI3bIKa 3aBUCUT OT Ta-
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KHUX (pakTOpOB, Kak:

- Hanuyue 8 OUOIUOMEKAX CReYUAaNbHOU JUMepamypbl Ha PYCCKOM A3bIKe;

- cmpemJienue yuauwuxcs noayuums UH@GOpMayuio Ha pyccKom s3blke U3 menesudenus, paouo-
sewanus, nepuooudeckou newamu, Humepnem;

- 3HAYUMOCMb PYCCKO20 A3bIKA CEA3AHA C OyOyujel 0esmenbHOCMbI0 HAWUX YUAWUXCA KAK
Ccneyuanucmos,

CoBpeMeHHOE (P)YHKIIMOHMPOBAHUE PYCCKOTO S3bIKa KaK s3bIKa MEKHAIIMOHAIBHOTO OOIIEHUs
B TECHOM €JMHCTBE C MHUPOBOHM KyJIbTypOW M IMBMIM3alMeld. BakHO opraHu30BaTh yueOHBIH
IpoIecc TakuM 00pa3oM, YTOOBI TOCPEICTBOM PYCCKOTO SI3bIKa yUYaIIUecss MOTIIN MPHOOIIUTHCS
K MUPOBOM KYJIBTYpE.

[IpnoGiienue yenoBeka K KyJIbType MPOUCXOAUT HE TOJBKO MPHU MU3YyUYEHUU S3bIKA, HO U IOJ
BIIMSTHUEM TOTO, YTO MBI YUTAEM, CIBILIMM, BUJUM, IO BIUSHAEM TOH PEYEBOM CpPEnbl, B KOTO-
pylo morpyxeHsl oOyuaemble. OHUM U3 CPEJICTB, CO3JAIOIIEH Pa3BUBAIOILYI0 PEUEBYIO CpELy
SIBJISICTCS. TEKCT.

OOyueHne pycckoMy SI3bIKY aKTUBHU3UPYET (POPMHPOBAHNE KOMMYHUKAaTHBHON KOMIETEHIUH,
BOCIIUTBIBAET SI3BIKOBYIO JINYHOCTbH, CIIOCOOHYIO K MPo(deccnoHaIbHO-1e0BOH MEXKYIBTYpHOU
KOMMYHUKAIIUH, CTPEMSIIYIOCS K CaMOpPa3BUTHIO M CaMO0O0pa30BaHMIO, YMEIOIIYI0 TBOPYECKU
MBICJIUTb.

Hcnoab3oBanHas aureparypa:

1. MmmyxamenoB P., A6aykoaupoB A., [lapgaes A. TabiuMaa HHHOBAIIMOH TEXHOJIOTHUSIAP.
— T.: 2008

2. beicrpoBa E. A. KommyHnukaruBHast MeTonyka B penofgaBaHUU pyccKoro si3bika. Pycckuit
Aa3bIK U auTeparypa. — M.: 2000

3. IlamkeBuuy A. B. Co3naHue CHUCTEMBI OIEHUBAHUS KJIFOYEBBIX KOMIETEHIMM YyYaluxcs
MaccoBo# mikosbl: MoHorpadus. — M.: 2013
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ASAR KONSEPTIGA DOIR NAZARIY QARASHLAR

A’zamova Gulasal Sodiq qizi
Farg’ona davlat universiteti
Gumanitar yo’nalishlar bo’yicha
chet tillar kafedrasi o’qituvchisi

Annotatsiya: ushbu maqolada konsept tushunchasiga turlicha yondashuvlar tahlil etilgan
bo’lib, misollar yordamida konsept atamasi ko’rib chiqilgan.
Kalit so’zlar: konsept, adabiyot, tarjimashunoslik, obraz, freym, mazmun, mohiyat.

Lingvistik adabiyotlarda “konsept” tushunchasiga turlicha yondashuvlar uchrab turadi,
shu sababli ham bu termin haqida juda ko’p izohlar mavjud, turli yondashuvlar natijasida esa
konseptning tasniflari ham turlicha aniglanadi. Konsept turlari: Konsept 0’z strukturasiga ega.
Oddiy muayyan fikr, butun konseptual struktura, abstraktlikning bosqichlarini tashkil qilgan
tushuncha ham konsept funksiyasini bajarishi mumkin. O’z mazmuni va abstraktlik darajasiga
ko’ra A.P.Babushkin konseptni quyidagi turlarga tasniflab chiqqan: konkret obraz; sxema,;
tushuncha; prototip; freym; senariy(skript); geshtalt. Konsept tushunchasining tilshunoslikda
qabul gilinganligi madaniyat, ong, tafakkur va til birligining asosiy o’ziga xosliklarini aniglashda,
lingvistikaning kulturologiya, falsafa va kognitologiya aspektlari uchun yangi bosqich bo’lib
xizmat qiladi. Bundan tashqari, tushuncha bo’lgan leksik birliklar soni cheklangan, chunki
yo’q hodisaning har bir nomi - bu tushunchadir. Kontseptsiya faqat shulardan iborat ma’lum bir
madaniyat uchun dolzarb va gqimmatli bo’lgan vogelik hodisalari katta ahamiyatga ega. Maqol
va matallarning predmeti bo’lgan til birliklarining soni; she’riy va nasriy matnlar. Ular o’ziga
xos ramzlar, timsollar bo’lib, aniq belgilab beradi. ularni yuzaga keltirgan matn, vaziyat, bilim.
Ularning tashuvchilari xalgning madaniy xotirasi.

Odatda, “konsept” atamasi shuni hisobga olgan holda kontseptsiyaning mazmunini anglatadi.
Zamonaviy tilshunoslikda “konsept” atamasi semantikani tavsiflash uchun keng qo’llaniladi.
Chunki lisoniy iboralar ma’nosi ekvivalent ifodalangan bo’ladi. Tushunchalarni kontseptual
tuzilmalarga- bu garash kognitiv yondashuvning o’ziga xos umumiy belgisidir [Gachev, 1992].

So’nggi 15 yil ichida konsept aktuallashtirildi va qayta talqin davrini boshdan

Kontseptning turli xil ta’riflari mavjud, ular quyidagilar:

- buideal ifodalashda inson tajribasining minimal birligi,;

- bu bilimlarni qayta ishlash, saqlash va uzatishning asosiy birliklari;

- kontseptning mobil chegaralari va aniq vazifalari bor;

- konsept ijtimoiydir, uning assotsiativ maydoni uning pragmatikligini belgilaydi;

- bu madaniyatning asosiy hujayrasi.

A.Vejbitskaya rus madaniyati uchun faqat uchta asosiy konseptni ko’rib chiqdi (“Taqdir”,
“Sog’inch” va “Vasiyat”), Yu.S. Stepanovning fikricha, ularning soni to’rtdan beshgacha etadi
yoki o’nlab. Bular “Abadiyat”, “Qonun”, “Yomonlik”, “So’z”, “Sevgi”, “Imon” va boshqalar.

Kirnoze ta’kidlaydiki, bu milliy konseptlarning aniq doirasini aniqlash - muammoni hal qilib
bo’lmaydi. Bundan tashqari, kontseptsiyning nominativ sohasi kontseptual yoki boshgacha
aytganda, semantik sohalarga asoslanadi. So’zlarni ularning ma’nosi asosidagi tushunchalarga
ko’ra tasniflash mumkin. Bu tasnif kontseptual yoki semantik sohalar nazariyasi bilan chambarchas
bog’lig. “Semantik maydonlar” atamasi bilan biz lug’atning bir-biri bilan chambarchas bog’langan
tarmogqlarini tushunamiz, ularning har biri umumiy tushuncha bilan tavsiflanadi. Masalan, ko‘k,
qizil, sariq, qora kabi so‘zlarni ranglarning semantik sohasini tashkil etuvchi, ona, ota, uka,
amakivachcha kabi so‘zlarni qarindoshlik atamalarining ma’no sohasi a’zolari sifatida ifodalash
mumkin. shodlik, shodlik, shodlik, zavqlanish kabi so‘zlar — zavqli his-tuyg‘ular sohasiga
mansub va hokazo. Konseptning strukturasiga tushuncha, obrazli elementlar kiradi. G.G.Slishkin
tomonidan taklif qilingan konseptlar tipologiyasida konseptning asosiy tarkibiy qismlaridan biri
bo’lgan qadriyatlarga asoslangan elementi haqida yaxshi ma’lumotlar berilgan.

Hozirgi kunga kelib konseptlarni o’rganishning bir necha metodikalari ishlab chiqildi. Bugungi
kundagi tadqiqotlar uchun konseptual analizni amalga oshirish metod va usullari bir talaygina.
Konseptual tahlil qilishdan maqgsad “madaniy ahamiyatga ega konseptlarning paradigmasini
aniqlash va ularning konseptosferasini ta’riflashdir”. Bu kabi tadqiqotning obyekti alohida
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so’zlar, grammatik kategoriyalar yoki matnlar orqali beriladigan fikrlar, shuningdek katakorpusli
so’z va leksemalarning badily adabiyotda qo’llanilishi nafagat o’rganilayotgan konseptni
ta’riflash, uni strukturasini tuzish, asosiy belgilarini aniglash imkonini beradi. shunday yozadi:
“Lingvokulturologik tadqiqotlarda aynan konseptning ifodalanishi muammolariga juda katta e’tibor
qaratilmoqda, internet materiallari bilan tanishganda, masalan, Rossiyadagi tilshunosliklarda bu
yo‘nalish nihoyatda keng tarqalganini ko‘rish mumkin, bu boradagi ishlarni sanab, sanog‘iga
yetish mushkul. Hatto so‘nggi yillarda yoqlangan nomzodlik dissertatsiyalarining juda katta qismi
aynan u yoki bu tilda konseptning lingvokulturologik tadqiqiga bag‘ishlangan”. Demak, konsept
lingvokulturologiyada eng faol qo‘llanuvchi birlik sanaladi. Konsept lingvomadaniy birlik sifatida
u yoki bu xalq madaniyatining o°ziga xos jihatlarini ifodalaydi. Masalan, uy konsepti o‘zbek
kishilarining tafakkurida quyidagicha assotsiatsiyalanadi: yashash joyi — bino — ko‘p qavatli uy —
hovli — xonadon — oila; katta, kichik, chiroyli, shinam, yorug*, yangi, eski; mehribonlik uyi, dam
olish uyi, madaniyat uyi. Ko‘chma ma’noli birliklarni yuzaga chiqgaradi: uy ichi “oila a’zolari”,
uyi buzilmoq “er-xotinning ajralishi”, uyi kuymoq “xonavayron bo‘lmoq”. Lingvomadaniy
konsept etnomadaniy xususiyatga ega bo‘lgan va borliq haqidagi funksional ahamiyatga molik
informatsiyani uzatadigan madaniyatning asosiy birligidir. U madaniy universaliyalarni ifodalaydi.
Lingvomadaniy konsept tafakkurda mavjud bo‘ladi, u o‘zida kognitiv-ratsional va emotsional-
psixologik mazmunni biriktiradi. Lingvomadaniy konsept barcha til egalari uchun dunyoqarash
modeli vazifasini o‘taydi. Lingvomadaniy konsept milliy xarakterning shakllanishiga ta’sir
ko‘rsatuvchi madaniyat vositasi hisoblanadi. Lingvokulturologiyada madaniyat konseptlari
alohida tadqiq etiladi.

Adabiyotlar:
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ONA TILI DARSLARIDA O’QUVCHILARNING FANGA OID
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Annotatsiya: Ushdu maqola ona tili darslarida o’quvchilarning fanga oid kompetensiyalarini
shakllantirishda foydalaniladigan nazorat topshiriq turlari haqida.

Kalit so’zlar: Nazorat topshirig’i, diktant, ta’limiy diktantlar, tekshiruv diktantlari, ta’kidiy
diktant, o’z diktant yoki yoddan yozuv diktanti, izohli diktant saylanma diktant, erkin diktant,
rasm diktant, lug’at diktant, ijodiy diktant.

Diktant eshitib idrok qilingan so’z, gap, matnni yozishdir. O’quvchilarning og’zaki yozma
nutqini o’stirishda, savodxonligini oshirishda diktantning ahamiyati katta. O’quvchi diktant yozish
jarayonida xato gilmaslikka harakat qiladi. Xato qilmaslik ularning fonetik, leksik va grammatik
bilimlarni qay darajada o’zlashtirganliklariga bog’liq bo’ladi. Imlo qoidalari grammatik hodisalar
bilan bog’liq bo’ladi. Demak, savodli diktant yozish uchun 0’z navbatida grammatik qoidalarni
ham bilish zarur.

Diktantlar maqgsadiga ko’ra ikki xil bo’ladi:

1. Ta’limiy diktantlar — bilim berishga yo’naltirilgan diktantlar.

2. Tekshiruv diktantlari — o’quvchilarning bilim, ko’nikma va malakalarini nazorat qilishga
qaratilgan diktantlar.

Ta’limiy diktantlarni o’tkazish vaqtini, o’rnini, turini o’qituvchining o’zi belgilaydi. Ta’limiy
diktantlar uchun darsning ma’lum bir qismi (5-10 daqiqasi), ba’zan bir dars ajratiladi. Bu diktant
o’quvchilar bilimini mustahkamlash maqsadida o’tkaziladi. Ta’limiy diktantda o’qituvchi
o’quvchilarga o’rgatilayotgan hodisaning imlosini bir necha tahlil usullaridan foydalanib
tushuntiradi, o’quvchilar so’zlarni to’g’ri yozishlariga ishonch hosil gqilgach, uni yozishga
ruxsat beradi. Har qanday yo’l bilan xatoning oldini olish chorasi ko’riladi. Masalan, 1-sinfda a
va o unlilari o’rganilayotgan darsda bo’g’in-tovush, tovush-harf tahlili o’tkaziladi. Baho, bahor
so’zlarining birinchi bo’g’inida a harfi yozilishini o’quvchilar bilib olgach, o’quvchilardan biri shu
so’zlarni xattaxtaga yozadi. So’ng so’z o’chirib tashlanadi, shundan keyin aytib turib yozdiriladi.

Ta’limiy diktantlar tashkil etish va bajarilish usuliga ko’ra quyidagi turlarga bo’linadi:

. Ta’kidiy diktant.

. O’z diktant yoki yoddan yozuv diktanti.
. Izohli diktant.

. Saylanma diktant.

. Erkin diktant.

. Rasm diktant.

. Lug’at diktant.

. [jodiy diktant.

Shulardan saylanma, erkin va ijodiy diktantlarda matn ma’lum o’zgarishlar bilan yoziladi.

Tekshiruv diktantida yaqinda yoki ilgari o’rganilib, mashqglar bilan mustahkamlangan
goidalarni o’quvchilar qay darajada o’zlashtirganliklari aniglanadi. Tekshiruv diktanti biror bo’lim
o’rganilgandan so’ng yoki chorak oxirida o’tkaziladi. Tekshiruv diktanti o’quv yili davomida 5-6
marta o’tkaziladi. Diktantning bu turida yo’l qo’yilgan xatolar chuqur tahlil gilinadi, ularni bartaraf
qilish usullari belgilanadi. Shu jihatdan tekshiruv diktantining ta’limiy ahamiyati katta. Imloviy
mashq sifatida diktantning xilma-xil turlaridan foydalaniladi.

Ta’kidiy diktantdan qoidani tatbiq etish usullarini yaxshi bilib olish magsadida foydalaniladi.
Matnni yozishdan oldin, uni yozish jarayonida, izohli yozuvdagi kabi, o’quvchilar so’zni qanday
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yozishni va nima uchun shunday yozilishini tushuntiradilar.

O’z diktant yoki yoddan yozuvda o’rganilgan imloviy qoida asosida yoziladigan so’zlar bo’lgan
matnni o’quvchilar o’zlari 0’qib yodlaydilar(ko’rib idrok qiladilar) yoki o’qituvchi rahbarligida
eshitib yodlaydilar (idrok qiladilar), keyin o’zlari mustaqil yozadilar.

Izohli diktant o’quvchilarning qobiliyatiga qarab ikki xil o’tkaziladi. O’quvchi, odatda,
o’qituvchining ko’rsatmasi bilan ma’lum so’zning yozilishini diktant yozishdan oldin yoki keyin
izohlaydi. So’zning yozilishini bo’g’in-tovush, tovush-harf tomondan tahlil giladi, unga qoidani
tatbiq etadi. Masalan, ““Kitob — bilim manbai” — Kitob: Ki-tob. Ikki bo’g’in. Birinchi bo’g’inida
k, 1; ikkinchi bo’g’inida t, o, b tovushlari bor. Oxirgi b tovushi p tovushi tarzida talaffuz gilinadi.
Unda b yoki p tovushini ifodalovchi harfning yozilishini tekshirib aniqlaymiz. Buning uchun so’z
oxiriga i1 tovushini qo’shamiz va aytamiz: kitobi. B tovushi yozilar ekan” kabi izohlanadi.

Bu diktantda o’quvchilar qoidalarga oid so’zlarning tagiga chizadilar.

Saylanma diktantda o’quvchilar diktovka gilingan gaplar yoki matnning hammasini yozmaydilar.
Uning o’qituvchining topshirig’iga mos qisminigina (o’rganilgan qoida asosida yoziladigan
so’zlarni, so’z birikmalarini) yozadilar. Masalan, bosh harf bilan yoziladigan so’zlarnigina
yozish (1-sinf), qaratqich kelishigidagi so’zni u bog’langan ot bilan yoki tushum kelishigidagi
so’zni u bog’langan fe’l bilan birga yozish (4-sinf) kabi. Saylanma diktant o’quvchilarda imloviy
ziyraklikni o’stiradi.

Erkin diktantda o’quvchilarga mazmunni buzmay, gap tuzilishini o’zgartirish, bir so’zni unga
yaqin ma’noli so’z bilan almashtirish erkinligi beriladi. Diktant uchun 3-5 qismli matn tanlanadi.
O’qituvchi avval matnni bir marta ifodali 0’qib beradi, so’ngra matn mazmuni yuzasidan suhbat
o’tkazadi. Ayrim qoidalarni eslatadi. Keyin matnning bir qismi qayta o’qib beriladi, o’quvchilar
uning mazmunini yozadilar.

Erkin diktant imlo qoidalarini mustahkamlashga xizmat qilishi bilan birga, o’quvchilar nutqini
o’stiradi, fikrlash qobiliyatini rivojlantiradi.

Rasm diktant predmet rasmini yoki o’zini ko’rsatib o’tkaziladi: predmet rasmi ko’rsatiladi,
o’quvchilar uning nomini aytadilar va yozib vergul qo’yadilar, ish shunday davom etadi (Birinchi
so’z bosh harf bilan, qolganlari qoidaga ko’ra yozilishi eslatiladi). Rasm diktantda o’rganilgan
qoidani, ayniqsa, o’quv yili davomida o’rganiladigan imlosi qiyin so’zlarni to’g’ri yozishni
puxtalash, shuningdek, ularni o’quvchilar qanday o’zlashtirganliklarini sinash magsadi ko’zda
tutiladi.

O’qituvchi darsning magsadi va malakani shakllantirish ustida ishlash bosqichini hisobga olgan
holda, diktantning barcha turlaridan izchillik bilan foydalanadi.

Bayon o’quvchilarning lug’atini boyitish, bog’lanishli nutqini o’stirishga qaratilgan orfografik
mashq turlaridan biri hisoblanadi. Bayon orfografik mavzularni o’rganishning yakunlovchi
bosqichida, o’quvchilar qoidalarni bilib olib, uni tatbiq qilishga o’rganganlaridan so’ngo’tkaziladi.
Bayon yozganda o’rganilgan imlo qoidalarini to’g’ri tatbiq etish ularning ongli o’zlashtirilganligini
ko’rsatadi.
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ONA TILI VA ADABIYOT DARSLARIGA OID SINFDAN TASHQARI ISHLARNI
TASHKIL ETISH METODIKASI

Abdullayeva Anora Qahramonovna
Qiziltepa tumani 39- AFChO‘IMI
ona- tili va adabiyoti fani o‘qituvchisi

Magqolada, ona tili va adabiyot darslarida o‘quvchiularning og‘zaki va yozma nutqlarini
o‘stirish mustagqil fikrlashga o‘rgatish, fanga oid hamda tayanch kompetensiyalarni shakllantirishda
hamda adabiyot darslarida sinfdan tashqari ishlarni tashkil etish bo‘yicha tavsiyalar keltirilgan.

O‘zbekiston o‘ztaraqqiyotining yangibosqichigaqadam qo‘ydi. Bumuhim davrda yoshlarimizga
chuqur bilim berish bilan birga kasb-hunarga o‘rgatishning yo‘l-yo‘riglari ko‘rsatib bermoqda.Bu
ulkan va mas’uliyatli vazifalarni amalga oshirishda barcha fan o‘qituvchilari qatori ona tili va
adabiyot fani o‘qituvchilari dars jarayonida ma’lum bilimlar tizimini berish bilan cheklanmasdan
o‘quvchilarning olgan nazariy bilimlarini amalda, ya’ni hayotga tadbiq etishiga erishmog‘i lozim.
Bu borada sindan tashqgari uyushtiriladigan mashg‘ulotlarning ahamiyati juda muhim ahamiyat
kasb etadi. Ilmiy asoslangan bilimlarni o‘quvchilarga etkazib berish bilan rivojlanadigan bu
jarayonda ona tili va adabiyot faniga oid bo‘lgan bilimlarni har bir umumta’lim o‘qituvchisi
sinfdan tashqari mashg‘ulotlarda amalga oshirish imkoniyati egadir. Bu bilim va tushunchalarning
amalga oshirilishi o‘quvchilarning fan asoslarini o‘rganishga bo‘lgan qiziqishini orttiradi, puxta va
ijodiy atroflicha bilim bilan qurollantiradi. Mustaqil va ijodiy fikrlash qobiliyatini rivojlantirishda,
qolaversa estetik tarbiyada ham muhim rol o‘ynaydi.

Ayrim fan o‘qituvchilari sinfdan tashqgari mashg‘ulotlarni darsdan tashqari mashg‘ulotlar
bilan aralashtirib yuboradilar. Vaholanki, darsdan tashqari qilinadigan ishlar o‘quv reja asosida
ya’ni darslik talablarini bajarishga qaratilgan bo‘lib, bunga sinfdagi barcha o‘quvchilar bevosita
ishtirok etiladi. Sinfdan tashqari mashg‘ulotlardan asosiy maqsadi reja va darslikdan tashqari
o‘quvchilarga qo‘shimchabilim, ko‘nikma vamalakalarberish, ularning fanga bo‘lgan qizigishlarini
orttirish, olingan bilimlarni hayotga tadbiq qila bilishga yordam berishdan iborat. Sinfdan
tashqari uyushtiriladigan ishlarda ko‘riladigan masalalardan yana biri o‘quvchilar o‘quvchining
ilmiy dunyo qarashlarini shakllantirish bo‘lsa, ikkinchi tomondan kasb tanlashga yo‘llashdan
iboratdir. Adabiyot fanidan uyushtiriladigan sinfdan tashqari mashg‘ulotlar quyidagilarni hal
qilishga yordam beradi. O‘quvchilning fan asoslarini o‘rganishga bo‘lgan qiziqishlarini orttirish,
qo‘shimchaadabiyotlardan foydalanish, o‘zlarining ko ‘nikmamalakalarini o‘stirish, mustaqil bilim
olish ko‘nikmasini mustahkamlash va ijodiy qobiliyatlarini rivojlantirishva boshqgalar. Bayram
tadbirlarini tashkil qilishni samaradorligini oshirish avvalo komil insonni shakllantirishning eng
zamonaviy va qulay yo’nalishlarini topib joriy etishga bog’liq. Bayram yoki ijodiy kechalarini
tashkil gilish davr talabiga javob beradigan holga barcha g’oyalar gaytadan ko’rib chiqilishi, asosiy
e’tibor bola shaxsiga qaratilishi, yillar davomida to’plangan ijobiy tajribadan unumli foydalanish
zarurligini taqozo etadi. Tadbirlar asosida tashkil qilingan tarbiyaviy ishlar huqug-targ’ibot
organlari, ijjodiy uyushmalar, davlat va nodavlat jamg’armalar, qo’mitalar va tashkilotlar bilan
hamkorlikda olib boriladi. Inson shaxsining kamol topishi juda murakkab va uzluksiz jarayon
davomida shakllanadi. Uning tarbiyasiga ota-onasi, maktab, mahalla, do’stlari, jamoat tashkilotlari,
atrof-muhit, ommaviy axborot vositalari, san’at, adabiyot, tabiat va hokazolar bevosita ta’sir
ko’rsatadi. Yuqoridagi barcha hayotiy ehtiyojlarni vujudga keltirishda o’zaro hamkorlikning ta’sir
doirasi orqali shaxsni tarbiyalash va tarbiyaning birligini ta’minlagan holda, uni shaxs sifatida
shakllanishiga salbiy ta’sir ko’rsatadigan muhitdan himoya qiladi. Tarbiyaning bosh magsadi -
yoshlarni ma’naviy-axloqiy tarbiyalashda xalqning boy milliy, ma’naviy-tarixiy an’analarga, urf-
odatlari hamda umumbashariy qadriyatlarga asoslangan samarali tashkiliy, pedagogik shakl va
vositalarni ishlab chiqib amalga joriy etishdir. Shunday ekan o‘quvchi yoshlarda ijodiy faollik,
aqliy zakovat, axloqiy salohiyat, ilmiy dunyoqarashni shakllantirish, ularni keng gamrovli ijtimoiy
foydali ishlarga faol ishtirok etishlarini shakllantirish uchun, maktablarda o’tkaziladigan ma’naviy
- ma’rifiy tarbiya ishlarining alohida o‘rni bor. Shuningdek,sinfdan tashqari tadbirlarini o‘tkazilishi
tarbiyaviy maqsadga erishish uchun xizmat qiladi. Bayram tadbirlarini o’tkazishda albatta Hadis
ilmiga murojaat qilmoq kerak. Hadis-Qurondan keyin turadigan ikkinchi muqadddas manba.
U Muhammad payg‘ambarning hayoti va faoliyati,uning diniy va axloqiy ko‘rsatmalarini o‘z
ichiga oladi. Hadislardan murg‘ak qalb egalarilarining ongiga ona yurt, Vatanni sevmoq, Vatan
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taraqqiyotiga hissa qo‘shish kabi tushunchalarni chuqurroq singdirish lozimki, shu ruhda tarbiya
topayotgan yosh avlod kelajakda mamlakat, xalqg manfaatlarini o‘z manfaatlari bilan uyg‘un holda
ko‘radigan, har jihatdan yetuk insonlar bo‘lib yetishadilar. Bunday shaxslarni tarbiyalab voyaga
yetkazishda ta’lim va tarbiya jarayonining almashinib bo‘lmas 0‘z o‘rni bor. Shuningdek, dars
jarayonining davomi sifatida yo‘lga qo‘yiladigan sinfdan va darsdan tashqari tarbiyaviy ishlarning
vazifasi ham o‘quvchilar hayotini zavq shavqqa to‘ldirish bilan birga mamlakatimiz rivoji uchun
barkamol insonlarni tarbiyalab berishdan iborat. Magsadga yo‘naltirilgan holda tashkil etiladigan
sinfdan va darsdan tashqari tarbiyaviy ishlarning vazifasi o‘quvchilarning darsda olgan bilimlarini
yanada mustahkamlash, amalda qo‘llay bilish, kasbga yo‘naltirish, xalqimizning boy merosi,
an’analari bilan yaqindan tanishtirish kabilar bilan amalga oshirilishi tavsiya etiladi.

Foydalanilgan adabiyotlar
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THE IMPORTANCE OF AUTHENTIC MATERIALS IN TEACHING ENGLISH
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Qiziltepa tumani 7—umumta’lim
maktabi ingliz tili fani o‘qituvchisi
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oral texts

Most language teachers know about the importance of authentic materials and the advantages
of using them in English language teaching. Any materials in English which are not specifically
designed for the classroom can be called authentic materials. Authentic materials can be both
written texts (such as newspapers, postcards, menus, fliers) and oral texts (such as radio or TV
programs or films) [1]. Authentic texts are extremely useful in language teaching because they are
samples of real language and help to bring the ‘real’ world into the classroom. If carefully selected,
they motivate learners and involve them thinking about real problems and situations. Students can
be deceived about the true nature of the language if they are always offered textbook texts. From
time to time learners need to assess themselves against real language.

Widdowson’s (1990) gave definition of the terms “authentic” and “genuine material”.
Authentic would be material designed for native speakers of English used in the classroom in a
way similar to the one it was designed for. For example, a radio news report brought into the
class so students discuss the report on pollution in the city where learners live. Most of the time,
though, this material is used in a genuine way, in other words, not in the way it was intended,
but in a somewhat artificial way [2]. For example, a news article where the paragraphs are cut
up and jumbled so students have to put them back together in the correct order.

Sam Shepherd (2005) described the usage of authentic materials and he pointed out
authentic sources such as: songs, web pages, radio and TV broadcasts, films, leaflets, flyers,
posters which we can use in our class. He considered that the materials used, will of course,
depend on the “usual” factors: topics, target language area, skills, students needs and interests. He
identified the difficulties of authentic materials such as: text, written or recorded, is likely to be too
hard, even, in some cases, for advanced students [3]. The trick, regardless of the text used, is not to
edit and grade the text, but to grade the task according to your students’ abilities. This is for three
reasons: most importantly, it reflects the kind of situation your students may face in an English
speaking environment, it saves you time and energy (more of an added bonus than a reason) and
lastly it encourages and motivates your students when they can ‘conquer’ a real text.

Richards (2001, p. 253) points out that alongside with these advantages, authentic materials
often contain difficult language, unneeded vocabulary items and complex language structures,
which causes a burden for the teacher in lower-level classes[4]. Martinez (2002) mentions that
authentic materials may be too culturally biased and too many structures are mixed, causing lower
levels have a hard time decoding the texts. There comes the question of when authentic materials
should be introduced and used in a classroom; in other words, can we use authentic materials
regardless of our students’ level?

Guariento and Moley (2001) suggest that authentic materials should be used in accordance with
students’ ability and adds that suitable tasks can be given to learners in which total understanding
is not important [5]. According to Jordan (1997), in the earlier stages, non-authentic materials
can be used, but stresses that upon students’ dealing with materials from their own subject area,
authentic materials should be introduced.

To conclude, I’d like to say that using authentic materials may have some challenges because
of the difficulty of the language and some unnecessary information. But if we manage to use
Authentic material properly, it will certainly give good results. Finding appropriate authentic
material and designing tasks according to students’ level we will increase their motivation and
raise their interest towards English.
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TUB VA YASAMA ATOQLI OTLARNING TARKIBIY TAHLIL QILISH USULLARI

Artikova Yulduz va Ruzimetova Malohat
Urganch shahar 29-son maktabning
ona tili va adabiyot fani o’qituvchilari

Annotatsiya: Ushbu maqolada atoqli otlar, joy nomlarini so‘z yasalishi jihatlari yoritib berilgan
va, avvalo atoqli otlarning o‘ziga xos bir qator semantik va grammatik xususiyatlarini e’tiborga
olish zarurligi ta’kidlangan.

Kalit so’zlar: lingvistik, grammatik, semantic, toponimik asos, affikssatsiya va kompozitsiya,
fonetik struktura

Nomlarni lingvistik, xususan, grammatik jihatdan tekshirish juda ko’p lisoniy masalalarni
yoritishga, jumladan, tilimizdagi mavjud va ba’zi iste’moldan chiqqan affikslarni aniqlashga,
shuningdek, so’z yasalishining qadimgi usullari va ba’zi fonetik hodisalarini aniqlashga yordam
beradi.

Nomlar yasalish jarayonida fonetik strukturasi jihatdan o’zgarishga uchraydi: unli yoki undosh
tovushlar tushadi, orttiriladi, natijada so’zlarning torayishi yoki kengayishi sodir bo’ladi, turli xildagi
assimilyatsiya, metateza kabi fonetik hodisalar ro’y beradi. Bunday holatlarda nomlar strukturasida
sodir bo’lgan fonetik o’zgarishlarning xarakterini belgilamoq va mazkur o’zgarishlarning
sabablarini aniqlash kerak bo’ladi. Ana shu taqdirdagina nomlarning etimologiyasini belgilashga
erishish mumkin. Masalan, Shovot toponimiyasi aslida Shohobod bo’lgan. Keyinchalik talaffuzda
ikki unli orasida h tovushi tushgan, o-o unlilari qo’shilib cho’ziqlashgan, intervokal holatdagi b
undoshi v undoshiga, so’z oxiridagi d undoshi esa t undoshiga o’zgargan, ya’ni Shoh-obod Sho/h/
obod-Sho:vot.

Nomlarni lingvistik jihatdan tahlil qilish jarayonida ularning ma’nosida sodir bo’lgan
o’zgarishlarni ham (semantik siljish, torayish, kengayish, arxaiklashish hodisalarini) ko’ramiz.

Atoqli otlar mazkur territoriyada yashovchi xalq tili leksikasida mavjud so‘zlar yoki boshqa
tillardan kelib shu xalq tiliga o‘zlashib ketgan so‘zlar asosida vujudga keladi. Obyektlarni bir-
biridan farqlash yoki nomlash, atash turli grammatik yo‘llar bilan amalga oshirilishi mumkin.
Davr o‘tishi bilan har bir o‘zining toponim yasash modellari sistemasini hosil giladi.

O‘rni bilan shuni ta’kidlash kerakki, ko‘pgina olimlar toponim, etnonim, gidronimlar
tarkibidagi qo‘shimchalarni affiks deb hisoblaydilar. To‘g‘ri, o‘zbek tilining morfologik
strukturasidagi asosiy xususiyat agglutinatsiyadir. Unda yasama so‘zlar va so‘z formalari
o‘zakka ma’lum tartibda, izchillik ko‘pgina toponimistlar o‘zak bilan toponimga asos bo‘lgan gism
bir-birga mos kelmasligini qayd gilgan, shu sababli toponimik asos termini ishlatiladi. Ba’zi nomlar asosga
affikslar qo‘shish orqali hosil gilinadi.

Masalan, Hazorasp toponimi toponomistlar kitobida turli xil izohlangan. S. Qorayev o°‘zining
“Geografik nomlar siri” nomli kitobida Hazorasp shunday ya’ni “Hazorasp — qishloq, Xorazm
viloyati Hazorasp tumani markazi. Dastlab Istarxiy, Ibn Havqal, Mugaddasiy asarlarida qayd
gilingan. Hazorasp “ming ot” ma’nosini bildiradi degan rivoyat bor. Toponim gadimgi hazor xalqi
nomi bilan atalgan deyish haqiqatga yaqindir” izohlangan.

Z.Do‘simov, X.Egamovlarning “Joy nomlarining qisqacha izohli lug‘ati” kitobida hm shu va
shunga o‘xshash fikrlar mavjud. “Toponimning etimologiyasi haqida hozirgacha tadqiqotchilar
tomonidan turli xil fikrlar bildirilib kelinadi. Bu fikrlarning aksariyat ko‘pchiligida nomni ikki
qismga bo‘lib (ya’ni “Hazor” va Asp*) tekshiradilar va shu asosda toponimning kelib chiqishini
izohlaydi. Shulardan ba’zilarini keltiramiz. Professor Yahyo G‘ulomovning yozishicha qal’ani
bahaybat dev qurgan emish. Dev aldash yo‘li bilan bu yerga suv ichgani keladigan mingta ganotli
otni qo‘lga kiritgan. Shundan so‘ng ularning qanotini kesib o‘ziga o‘rgatgan. Shu otlarning
nihoyatda yaxshi avlodlari tufayli shuhrat qozongan bu qal’ani Hazorasp, ya’ni “ming ot” deb
atay boshlaganlar.

A.R.Muhammadjonov hamda T.Ne’matovlar shu afsonaga asoslangan holda Hazorasp — “mimg
suvoriy beradigan ma’muriy territoriya ma’nosida bo‘lsa kerak” degan fikrni aytadilar.

Toponim hagida Y.Jumanazarov shunday bir fikrni bildiradi. Hazorasp nomi asosida qabila nomi
yotadi, ya’ni bu Hazora — os bo‘lib, “os qabilasi” degan ma’noni anglatadi. Hazorasp formasi esa
“mimg ot” afsonasi asosida vujudga kelgan (Beruniy va Xorazmiy tili, j. “O‘zbek tili va adabiyoti”
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Toshkent, 1973, 5. 22 — 23-bet).

Bu fikr haqiqatga ancha yaqin. Os gabilalarining Xorazm hududida yashaganligi haqida tarixiy
ma’lumotlar bor. Shuningdek, Os gal’a, Oslar, Osyon kabi toponimlarning mavjudligi bu fikrni
tasdiqlaydi. Ammo Beruniyning yozishicha, Os qabilalari eramizdan oldinoq shimolga ko‘cha
boshlagan. (Beruniy, I, 111, 95).

Shunday ekan ilk o‘rta asrlarga mansub bo‘lgan Hazorasp gal’asining oslar shahri bo‘lganligiga
ishonish qiyin. Hazorasp toponimi Xorazm shevasi vakillari tilida Hazaris shaklida qo‘llaniladi.
Shuningdek, yozma manbalarda ham bu nom Xazaris, Xazarus, Azarus formalarida tilga olinadi.

Shunday qilib Hazorasp toponimi ikki komponentdan Hazoris (-us) Xazor — xalq nomi, is-us”
ko‘plik qo‘shimchasi shaklida yasalgan. Hazor so‘zining etimologiyasi haqida hozir biror aniq fikr
aytish qiyin. Ammo shuni ta’kidlash kerakki, osetin tilidagi xussar “janub, janubiy” so‘zi bilan
ma’lum darajada alogador bo‘lishi mumkin.

Shu kungacha o‘zbek tilshunosligida va ayrim turkiy tillar toponimiyasiga bag‘ishlangan
tadqiqotlarda toponimlar yasalishi masalasi turlicha talqin qilinadi. Bu ayni vaqtda toponimlarning
so‘z yasalish strukturasini, ularning yasalganligini belgilashda qator chalkashliklarga sabab
bo‘lmoqda. Ko‘pgina affikslar asossiz ravishda toponim yasovchi qo‘shimchalar qatoriga
kiritilmoqda. Xullas toponimlarning yasalishi masalasi hal qilinishi lozim bo‘lgan aktual
muammolardan biridir. Joy nomlarini so‘z yasalishi jihatidan tekshirar ekanmiz, avvalo atoqli
otlarning o‘ziga xos bir qator semantik va grammatik xususiyatlarini e’tiborga olmoq zarurdir.

Keyingi yillarda o°zbek tilshunosligida toponim, etnonimlarning yasalishi va ularning
morfologik strukturasini o‘rganishga bag‘ishlangan tadqiqotlarda va shuningdek turli xududlarning
toponimlarini tekshirgan dissertatsiyalarda toponim yasalishining ikki yo‘li — affikssatsiya va
kompozitsiya usullari qayta-qayta qayd etildi. Ko‘pgina toponimik modellar hamda toponim
yasovchi affikslar tavsiflanadi. Deyarlik barcha dissertatsiyalarda -liq -chi, -li, -lar kabi ko‘plab
go‘shimchalar toponim yasovchi affikslar qatoriga kiritiladi.

Ta’kidlaganimizdek, toponimlar tarkibida qo‘shimchalar ma’nosi va funksiyasi jihatdan bir-
biridan farqlanar ekan, ularni atamalar jihatdan ham farqlash magsadga muvofiqdir. Darhaqiqat,
o‘zbek tilida -iston, obod,- kant tipidagi qo‘shimchalar borki, ular doimo joy nomi yasaydi.

Vaholanki, toponimlar tarkibida ishtirok etadigan qo‘shimchalarning ko‘pchiligi yasovchi
element xarakteriga ega bo‘lsa, ba’zilari faqatgina formal holatda bo‘lib, o‘zlarining yasovchilik
ma’nosini saklamagan. Ular shu terminlarning mazmuniga to‘la mos kelmaydi. Shuning uchun
qayd etilgan xarakterdagi qo‘shimchalarni toponim yasovchi affikslar deyish o‘rinlidir.
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“MUQADDIMAT UL ADAB” ASARINING O‘ZBEK TILI TARIXIDAGI O‘RNI

Artigova Sevara Kadambayevna
Urganch tumani 2-son maktabning
ona tili va adabiyot fani o‘qituvchisi

Annotatsiya: Ushbu maqolada Mahmud Zamaxshariyning “Muqaddimat ul-adab” asarining
leksikasini o‘rganishda g‘oyat muhim ahamiyati ko’rsatilgan. O‘zbek tilining so‘z boyligi,
adiblarning poetik mahorati kabi masalalarda faktlarga boy mulohazalar bayon qilish imkoniyati
ta’kidlangan.

Kalit so’zlar: mumtoz, Bob ul-vaqt va Bob us-samo, mohyah, hilol, g‘urra, badr, salxu-s-
sa’bon, Avesto.

“Mugaddimat ul-adab” eski ozbek tili leksikasini o‘rganishda g‘oyat muhim ahamiyatga ega.
Xususan, mumtoz adiblar asarlari tili uchun shu kungacha yaratilgan lug‘atlarda aks etmagan,
lekin o‘zbek mumtoz adiblari asarida uchraydigan ayrim so‘zlar izohini mazkur asardan topishimiz
mumkin. Masalan, ek/il so‘zi Ogahiy tarixiy asarlarida mavjud: “Odil podshohlar toraki davlatin
jahonkushoylig® eklili murassa’i bila...” (“Firdavs ul-igbol”) Asarda bu so‘zga “bosho‘rov
(sarband), toj ma’nosida ham keladi” — deya izoh berilgan. Ushbu izoh orqali ek/i/ so‘zining
semantik taraqqiyot haqida ham tasavvur paydo bo‘ladi.

“Mugaddimat ul-adab” mavzuiy-semantik guruh asosida tuzilgan lug‘at bo‘lgani uchun o‘zbek
mumtoz adiblarimiz asarlari uslubiyati, lingvopoetik va lingvoestetik jihatlarini o‘rganishda g‘oyat
muhim. Masalan, ism gismining birinchi va ikkinchi boblari — “Bob ul-vaqt” va “Bob us-samo”da
keltirilgan so‘zlar izohi orqali bir sinonimik gatorga mansub so‘zlar o‘rtasidagi o‘zaro ma’no
tafavutlarini yaxshi tushunib olamiz. “Muqaddimat ul-adab” bunday so‘zlar o‘rtasidagi farqlarni
anglashga, shu bilan birga, muayyan asarning badiyatini imkon qadar to‘la anglashga ko‘mak
beradi. Masalan, Ogahiy asarlarida oy tushunchasi bilan bog‘liq qator so‘zlar mavjud. Shulardan
moh umumeroniy so‘z bo‘lib, “Avesto”da mohyah oy ilohasining nomi. Mazdaparastlarning besh
mashhur alqovidan uchinchisi (“Xurda Avesto”da 12 bandli) mazkur ilohaga bag‘ishlangan. Uni
oyning 30 kuni davomida 3 marta: hilol ko‘ringan payt, badr vaqti, oyning oxirgi kuni o‘qiydilar.
Moh so‘zi ham osmon jismi, ham vaqt hisobi ma’nolarida ishlatiladi. Mumtoz adiblarimiz
tilida moh so‘zi — mah shaklida ham uchraydi. Moh (oy) va mohi (baliq) so‘zlarining shaklan
yaqinligi bois “boshdan-oyoq”, “butun borliq” ma’nosida “moh to mohi” (buni arabcha so‘zlar
bilan “samodan samakkagacha” deyish ham uchraydi, “samak” — arabcha “baliq” ) degan go‘zal
ibora qo‘p uchraydi. Shuningdek, kilol, g ‘urra, badr so‘zlari o‘zaro ma’no farqiga ega. Lug‘atda
izohlangan so‘zlardan biri salx esa “oyning oxirgi kuni, ertasiga yangi oy ko‘rinadigan kun”
ma’nosini beradi. Arabcha bu so‘zning o‘zagi “salaxa” — “po‘stini tilmoq” fe’liga borib taqaldi.
Shuning uchun ilonning po‘st tashlashi salxu-s-sa’bon deyiladi. G‘iyosiddin Rampuriy ham shu
o‘zakni keltirib, buning vajhi tasmiya — atalish sababini nihoyatda mo*‘tabar bo‘lgan “Ilmi nujum
risolasi”’ga asoslanib, bu kunda oy kuyosh nuri ostidan chiqadi, shuning uchun bu kunni shu
nom bilan ataganlar, deb yozadi. Demak, falon oyning salxi deyilsa, o‘sha oyning oxirgi kunini
tushunamiz. Salx o‘zagi asosida yasalgan “qassob” ma’nosidagi “sallox”, “kushxona” ma’nosidagi
“salloxona” so‘zlari adabiy tilimizda mavjud. Tarkibida forsiy “xona” affiksida mavjud bo‘lgan bu
so‘z arab tilida ham “salaxxona” shaklida uchraydi va Xorazm shevalarida sallaxxana so‘zi faol
ishlatiladi. Bundan tashkari, o‘zbek tilining tarixiy leksikasida oyning shakl va palla (vaqt)lardan
birini ifodalovchi “mahoq” so‘zi ham bor bo‘lib, qorong‘u tun, eski va yangi oy oralig‘idagi vaqt
ma’nosini anglatadi.

Fikrimizcha, eski o‘zbek tili asarlari lug‘at tarkibining mavzuiy-semantik tadqiqida Mahmud
Zamaxshariyning “Muqgaddimat ul-adab” asari eng yaxshi namuna bo‘ladi. Shu asosda eski o‘zbek
tilining so‘z boyligi, adiblarning poetik mahorati kabi masalalarda faktlarga boy mulohazalar
bayon qilish imkoniyatiga ega bo‘lamiz.

O‘zbek tilining shakllanish va rivojlanish tarixini o‘rganish, uning bugungi kundagi jozibasi
va boy imkoniyatlarining ildizini aniglash uchun ham “Mugaddimat ul-adab” singari lug‘atlarni
nashrga tayyorlash va chop etish samarali natijalarni beradi. Biroq, “Muqgaddimat ul-adab” singari
asarlarni nashrga tayyorlash va chop etish ishi o‘ziga xos murakkabliklarga ega.

Bundan tashqari, adabiy manbalarga kirmagan, aholi o‘rtasida jonli muomalada bo‘lgan
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bir talay so‘zlar ham borki ular “Muqaddimat ul-adab” kabi lug‘atlarda oz ifodasini topgan.
“Mugaddimat ul-adab” kabi lug‘atni, umuman boshqa lug‘atlarni ham nashr qilishning o°ziga xos
murakkabligi shundaki, lug‘atlarning tarkibida ma’lum bir til va lahjalarning turli davrlarga oid
so‘zlari o‘rin olgan bo‘ladi. Shuning uchun lug‘atdan o‘rin olgan so‘zlarning katta bir qismini
qaysi davr tiliga oidligini aniqlash lozim bo‘ladi. Buning uchun so‘zlarning fonetik ifodalanishini
aniqlash zarur. Chunki, so‘zlar ular qaysi lahjaga mansublibigi va qaysi davrga oidligiga ko‘ra
ma’lum bir fonetik o‘zgarishlarga uchraydi. Lug‘at tili va uning muallifining tilini aniglash uchun
esa, lug‘at qo‘lyozmasining eng qadimgi nusxasi muhim ahamiyat kasb etadi. Shuning uchun
nashrga tayyorlash va chop qilish uchun lug‘atning nisbatan eng qadimgi nusxasi yoki nusxalari
tanlanadi. Lug‘at chop qilish uchun lug‘atning boshqa bir necha nusxalari bilan qiyoslash lozim.

“Mugaddimat ul-adab”ga o‘xshash lug‘atlar o‘tgan uzoq davr mobaynida turli kotiblar
tomonidan, turli hududlarda bir necha marotaba ko‘chirilgan bo‘ladi. Lug‘atni ko‘chiruvchi har
bir kotib tomonidan o°zi yashayotgan makon va davrda jonli muomalada bo‘lgan so‘zlarni lug‘at
tarkibiga kiritish holati ham ko‘p uchraydi. Natijada, lug‘atning turli nusxalari tarkibida turli davr,
har xil til va lahjalarga mansub bo‘lgan so‘zlarni uchratishimiz mumkin. “Muqaddimat ul-adab”
asari ham bundan mustasno emas.

“Mugaddimat ul-adab”ni chuqur o’rganish, nashr etilishi haqida ma’lumotlar to‘plash undagi
yutuq va kamchiliklar dunyoning turli mamlakatlarida nashr etilgan nusxalar bilan giyosan
o‘rganish zarur.

Foydalanilgan adabiyotlar .

1. XakumxkoHoB M. “Mykanaumar-yin-agad ’HuHT Kyné3macu // Y30ek Tiinu Ba agabuéru, No
6, 1978. 19-Ger

2. Uynnomes P., Maruuéso A. “MyxkagaumMar yia-anad” — ¥30eKk TUIU Tapuxu y4yyH HOEO
manOa // Unm capuammanapu. Yprand, 2013. Ne 10. C. 37-42.

Nexadpn | 2021 7-Kuem TourkeHT
97



«“Y3BEKMCTOH OJIMMJIAPH BA EIIIIAPUHUHT WHHOBAIIMOH >
WJIMHA-AMAJIAN TAJKUKOTJIAPA” %%

ONA TILI VA ADABIYOT DARSLARIDA MUAMMOLI VAZIYAT USULINI
QO’LLASH METODIKASI

Avezova Muxayo Ibragimovna

Urganch tumani 4-son maktab o’qituvchisi
Telefon: +998 (99) 732 75 15
muxayo.ibragimovna_7515@umail.uz
Xajibayeva Mexriban Rajapovna
Urganch tumani 4-son maktab o’qituvchisi
Telefon: +998 (93) 282 42 26
xajibayeva.mexriban 4@mail.ru

Annotatsiya: Ushbu maqolada ona tili va adabiyot darslarida qo’llaniladigan zamonaviy
pedagogik texnologiyalardan muammoli vaziyat usulini qo’llanilishi va bosqichlari yoritilgan.

Kalit so’zlar: Muammoli vaziyat, ta’lim beruvchi, ta’lim oluvchi, kichik guruh, tagdimot,
muhokama, tahlil.

“Muammoli vaziyat” usuli ta’lim oluvchilarda muammoli vaziyatlarning sabab va oqibatlarini
tahlil qilish, hamda ularning yechimini topish bo’yicha ko’nikmalarini shakllantirishga qaratilgan
usuldir.

“Muammoli vaziyat” usuli uchun tanlangan muammoning murakkabligi ta’lim oluvchilarning
bilim darajalarigamos kelishi zarur. Ular qo’yilgan muammoning echimini topishga qodir bo’lishlari
kerak, aks holda yechimni topa olmaslik, ta’lim oluvchilarning qiziqishlari so’nishiga, o’zlariga
bo’lgan ishonchlarining yo’qolishiga olib keladi. “Muammoli vaziyat” usuli qo’llanilganda
ta’lim oluvchilar mustaqil fikr yuritishni, muammoning sabab va oqibatlarini tahlil qilishni, uning
yechimini topishni o’rganadilar.

“Muammoli vaziyat” usulining bosqichlari:

1. Ta’lim beruvchi mavzu bo’yicha muammoli vaziyatni tanlaydi, maqsad va vazifalarni
aniqlaydi. Ta’lim beruvchi ta’lim oluvchilarga muammoni bayon qiladi.

2. Ta’lim beruvchi ta’lim oluvchilarni topshirigning magqgsad, vazifalari va shartlari bilan
tanishtiradi.

3. Ta’lim beruvchi ta’lim oluvchilarni kichik guruhlarga ajratadi.

4. Kichik guruhlar berilgan muammoli vaziyatni o’rganadilar. Muammoning kelib chiqish
sabablarini aniglaydilar va har bir guruh tagdimot giladi. Barcha taqdimotdan so’ng bir xil fikrlar
jamlanadi.

5. Bu bosgichda muammoning oqibatlari to’g’risidagi fikr-mulohazalarni taqdimot qiladilar.
Tagdimotdan so’ng bir xil fikrlar jamlanadi.

6. Muammoni yechishning turli imkoniyatlarini muhokama va tahlil qiladilar. Muammoli
vaziyatni yechish yo’llarini ishlab chiqadilar.

7. Kichik guruhlar muammoli vaziyatning yechimi bo’yicha taqdimot qiladilar va o’z
variantlarini taklif etadilar.

8. Barcha tagdimotdan so’ng bir xil yechimlar jamlanadi. Guruh ta’lim beruvchi bilan birgalikda
muammoli vaziyatni yechish yo’llarining eng magbul variantlarini tanlab oladi.

Namuna: O’qituvchi A.Qahhorning 7-sinfdagi “O’g’ri” hikoyasini o’tishda ekran orqali “Qobil
boboga Amin nega yordam bermadi?” - degan muammoli savol asosida muammoli vaziyat vujudga
keltiriladi, mavzuning mazmunini to’liqroq o’zlashtirishga erishadi. O’quvchilar asardagi Qobil
boboning ishonuvchanligi, ko’ngli bo’shligi, soddaligi, Ellikboshi Pristavga xabar bermaganligi
to’g’risidagi javoblarni aytishadi, jadvalni to’ldirishadi.

Topshirigni guruh a’zolari quyidagicha bajaradilar:

“Ogqlovchi” “Qoralovchi”
Qobil bobo oilasining tirikchiligi shu birgina ho’kiz

orgasidan o’tib turardi

Qobil bobo o’ta ishonuvchan, mustaqil fikrga ega emas

Guruhlar orasidan bitta sud ijrochisi tayinlanadi. Sud ijrochisi oxirida guruhlarning yozganlarini
xulosalaydi va o’qituvchisi bilan birgalikda hukm chiqarib, taqdimotga olib chiqadi. Sud
ijjrochisi 0’z so’zini isbotlash uchun guvohlarni chaqiradi va guvohlikka chiqqan o’quvchilar 0’z
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yozganlarini isbotlashga harakat qiladilar, sud ijrochisi 0’z asoslarini bayon qiladi. O’qituvchi
barcha o’quvchining javobini umumlashtirish jarayonida quyidagilarga e’tiborini qaratishi lozim:

1. Muammoli savolga aniq javob topishga undash.

2. Muammoga aloqasi bor, -deb o’ylagan barcha fikrlarga e’tibor qaratish.

3. Ko’rgan, eshitgan, o’qiganlari asosida mustaqil fikrlarini aytish, o’z bilimlarini baholay
olishga sharoit yaratish.

4. Har bir guruh a’zolarining mustaqil fikrlarini qisqa, lo’nda, tiniq, aniq qilib ifodalashlariga
ko’maklashish.

5. O’rtog’ining o’zidan yaxshi fikrlashini sidqidildan tan olishga,ularga havas qilishga, ularni
past darajada fikrlayotganligini tan olishga yo’naltirish.

6. O’rtog’ining 1jobiy javoblarini o’zlashtirishga harakat qilish.

7. Darslikdan unumli foydalanishni bilish.

O’qituvchi umumlashtirish jarayonida aniq asosli javob aniqlanadi, yaxshi ishtirok etgan
o’quvchilar rag’batlantiriladi, baholanadi.

Mazkur o’yindan magqsad-o’quvchilarga mavzu mazmunini chuqur yetkazish bilan birga
hayotda uchraydigan hagsizlik va adolatsizlikka qarshi odilona kurasha bilishni o’rgatishdan
iboratdir.

Foydalanilgan adabiyotlar ro’yxati

1. Abduraimova M. Ona tili ta’limida ilg’or pedagogik texnologiya. Toshkent, 2005.

2. Abdullayeva Sh. Ta’limda o’qituvchi shaxsi va o’quvchi faoliyatini uyg’unlashtirish
texnologiyalari. Molodoy uchyonsry, 2016 yil. 9-son.

3. Azizxo’jayeva N. O’qituvchi tayyorlashning pedagogik texnologiyasi. T.: TDPU, 2000.

Nexadpn | 2021 7-Kuem TourkeHT
99



«“Y3BEKMCTOH OJIMMJIAPH BA EIIIIAPUHUHT WHHOBAIIMOH o
WJIMHA-AMAJIAN TAJKUKOTJIAPA” %%

SIFATNI O‘RGANISH METODIKASI
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Annotatsiya: Ushbu maqolada sifatni o’rganish metodikasi va sifatni o’rganish tizimi materialni
leksik va grammatik tomondan izchillik bilan boyitib, murakkablashtirib borishni ko’zda tutadi.

Kalit so’zlar: Sifat, leksik va grammatik material, lingvistik xususiyat, semantik-grammatik,
morfologik va sintaktik.

Sifatni o’rganish tizimi materialni leksik va grammatik tomondan izchillik bilan boyitib,
murakkablashtirib borishni ko’zda tutadi. O’quvchilar 1- va 2-sinfda sifatning leksik ma’nosini
kuzatadilar, sifatga qanday?, qanaqa? so’rog’ini berishga o’rganadilar; 3-sinfda sifat so’z turkumi
sifatida o’rganiladi; 4-sinfda ilgari o’rganilganlar takrorlanib, grammatik materialga bog’liq holda
qip-qizil, yam-yashil kabi orttirma darajadagi (atama aytilmaydi) sifatlarning yozilishi o’rgatiladi.
Ona tili va o’qish darslarida o’quvchilar nutqi yangi-yangi sifatlar bilan boyitiladi, ularga oldindan
ma’lum bo’lgan sifatlarning ma’nosiga aniqlik kiritiladi.

Sifatni o’rganish metodikasi uning lingvistik xususiyatlariga asoslanadi. Sifat predmetning
belgisi (rangi, hajmi, shakli va ko’rinishi, maza-ta’mi, xarakter-xususiyati, hidi, vazni, o’rin va
paytga munosabati)ni bildiradi. Sifatning leksik ma’nosi uni ot bilan bog’liq holda o’rganishni
talab qgiladi. Sifatni tushunish uchun 1-sinfdanoq o’quvchilar e’tibori sifatning otga bog’lanishini
aniqlashga qaratiladi. O’quvchilar predmetning belgisini aytadilar, ularda so’roq yordamida gapda
so’zlaming bog’lanishini aniqlash ko nikmasi o’stiriladi, ya’ni ular gapdagi sifat va otdan tuzilgan
so’z birikmasini ajratadilar (atama aytilmaydi). Keyingi sinflarda bu bog’liglik aniqglashtiriladi.
Shunday qilib, sifatning semantik-grammatik xususiyatlari sifat ustida ishlashni leksik va
grammatik (morfologik va sintaktik) yo’nalishda olib borishni talab etadi.

Boshlang’ich sinflarda ,,Sifat” mavzusi quyidagi izchillikda o’rganiladi: I) sifat bilan dastlabki
tanishtirish (1-, 2-sinf); 2) sifat haqida tushuncha berish (3-sinf); 3) shu grammatik mavzu bilan
bog’liq holda ayrim sifatlarning yozilishini o’zlashtirish (4-sinf).Sifat bilan (atamasiz) dastlabki
tanishtirish (birinchi bosqich) sifatning leksik ma’nosi va so’roqlari ustida kuzatish o’tkazishdan
boshlanadi. Predmetning belgilari xilma-xil bo’lib, uni rangi, mazasi, shakli, xil-xususiyatlari
tomonidan tavsiflaydi. Shunday ekan, sifat tushunchasini shakllantirish uchun uning ma’nolarini
aniqlash talab etiladi.

O‘qituvchi predmetni yoki uning rasmini ko‘rsatadi, o’quvchilar uning belgilarini aytadilar va
yozadilar. Masalan, (qanday?) olma - qizil, shirin, yumaloq olma; (qanday?) ip — uzun, ko’k
ip. Albatta, suhbat asosida o’quvchilar olma, ip so’zlari nima? so’rog’iga javob bo’lib, predmet
nomini bildirishi, qizil, shirin, yumaloq kabi so’zlar qanday? so’rog’iga javob bo’lib, predmetning
belgisi (rangi, mazasi, shakli) ni bildirishini aniglaydilar. O’qituvchi atrofimizni o’rab olgan pred-
metlarning o’z belgilari borligini, ular bir-biridan shu belgilar bilan farqlanishini yana bir-ikki
misol bilan tushuntiradi ( Qanday? daraxt— Katta, chiroyli, sershox, ko ‘m-ko ‘k daraxt. Qanaqa
? shkat — Oynali, baland shkaf). Xulosa chiqariladi: qanday?, qanaqa? so’roqlariga javob bo’lgan
so’zlar predmet belgisini bildiradi.O’quvchilar belgi bildirgan bunday so’zlaming nutqimizdagi
ahamiyatini anglashlari uchun sifat ko’p uchraydigan matn tanlanib, awal sifatlarini tushirib
goldirib, so’ngra sifatlari bilan o’qib beriladi va mazmuni taqqoslab ko’rsatiladi. Predmetni
aniq tasvirlash uchun uning belgisini bildiradigan so’zlardan foydalanilgani tushuntiriladi.
Bu darslarda ko’rgazma vositalar (predmetlar, predmet rasmlari, sujetli rasmlar)dan keng
foydalaniladi.O’quvchilar ganday?, qanaqa?so’roqlariga javob bo’lgan (predmet belgisini
bildirgan) so’zlarni o’zlashtirishlari uchun mashqning quyidagi turlari samarali hisoblanadi: 1)
so’roq yordamida predmetning belgisini bildirgan so’zlarni tanlash; 2) aralash berilgan so’zlardan
gap tuzish; 3) matndan kim? yoki nima?so’rog’iga javob bo’lgan so’zni va unga bog’langan
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qanday? va ganaqa? so’rog’iga javob bo’lgan so’zni tanlab (so’z birikmasini topib) aytish va
yozish; 4) tayanch so’zlar va rasm asosida gap yoki kichik hikoya tuzish.

Ikkinchi bosqichda asosan ikki vazifa: ,,Sifat” tushunchasini shakllantirish hamda o’quvchilar
nutqini yangi sifatlar bilan boyitib borish, fikmi aniq ifodalash uchun mazmunga mos sifatlardan
nutqda o’rinli foydalanish ko nikmasini o’stirish hal qilinadi. ,,Sifat* tushunchasini shakllantirish
o’quvchilaming ,,predmet belgisi” degan umumlashtirilgan kategoriyani o’zlashtirish darajasiga
bevosita bog’liq. Shu maqgsadda rang, maza, shakl, hajm, xil-xususiyat bildiradigan so’zlar
guruhlanadi va shu so’zlaming xususiyatlari umumlashtiriladi. Sifatning leksik ma’nosi bilan
birga uning xarakterli grammatik xususiyatlari ham qayd etiladi. Sifatlarning xususiyatlarini
umumlashtirish asosida o’quvchilar uning so’z turkumi sifatidagi o’ziga xos ko’rsatkichlarini
ajratadilar: a) predmet belgisini bildiradi,b) ganday? yoki gqanaqa? so‘rog‘iga javob bo’ladi, d)
gapda otga bog’lanib, shu ot bilan so’z birikmasi hosil giladi, ikkinchi darajali bo’lak vazifasida
keladi. Bu sinfda og’zaki va yozma ijodiy ishlar (maktab bog’i yoki parkka ekskursiya vaqtida
kuzatilgan daraxt, qushlar, hayvonlarni tasvirlab kichik hikoya tuzish kabilar)ga katta o’rin
beriladi. O’quvchilaming sifatning leksik ma’nosi haqidagi tushunchalarini chuqurlashtirish va
predmetni har tomonlama tasvirlash malakasini o’stirish uchun:

1) berilgan predmetlarning rangi, mazasi, shakli, xususiyatini ifodalaydigan sifatlar tanlash va
yozish: Qanday? Shaftoli-Shirin, suvli, tuksiz shaftoli. Qanday? kitob Qalin, qiziqarli kitob;

2) berilgan belgilariga qarab qaysi hayvon ekanini aniqlash: Tikanli, kichkina, foydali
... (tipratikan). Ehtiyotkor, ayyor, yovvoyi ... (tulki);3) predmetlarning belgisiga qarab
topishmogqlarning javobini aytish kabi mashqlardan foydalanish mumkin.

Sifatning nutqimizdagi, fikrni aniq va tushunarli ifolashdagi o’rnini puxta o’zlashtirishga
erishish uchun ma’nodosh va zid ma’noli sifatlar ustida ishlash, o’qish darslarida sifatning o’z
va ko’chma ma’noda ishlatilishini kuzatish magsadga muvofiq. Sifatni o’rganish jarayonida so’z
yasashga oid mashglarni muntazam o’tkazib borish o’quvchilarda u yoki bu so’z turkumini yasash
uchun so’z yasovchi qo’shimchalardan ongli foydalanish malakasini shakllantiradi.Uchinchi
bosqichda sifat haqidagi bilimlarni takomillashtirish, og’zaki va yozma nutqda sifatlardan aniq,
o’rinli foydalanish ko’ nikmasini o’stirish bilan bog’liq holda -roq qo’shimchasi bilan qo’llangan
sifatlarni va ko‘m-ko‘k, yam-yashil kabi sifatlarni to’g’ri yozish malakasi shakllantiriladi. Ish
mazmuni shu vazifalarni bajarishga qarab belgilanadi va o’quvchilar nutqini o’stirishga qaratiladi.

Nazariy ma’lumotlarga asoslanib: matnda berilgan otlaming belgilarini ifodalaydigan
sifatlarni tanlab qo’yish, gapda sifat bog’langan otni (so’z birikmasini) aniqlab yozish; otga mos
sifatlar tanlab predmetni tasvirlash, berilgan sifatlar yoki so’z birikmasi bilan gap tuzish kabi
mashqlardan foydalaniladi. Mashq materialini tanlashda -roq qo’shimchasi bilan qo’llangan
yaxshiroq, aqlliroq kabi, shuningdek, tip-tiniq, sap-sariq kabi sifatlar ko’proq bo’lishiga e’tibor
beriladi. O’quvchilaming mustaqilligi osha borgan sayin mashq topshiriglari ham asta-sekin
murakkablashtira boriladi. Shunday qilib, sifatni o’zlashtirishda uni ot bilan o’zaro bog’liq holda
o’rganishga asoslaniladi.

Foydalanilgan adabiyotlar ro’yhati
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LEARNER MOTIVATION

Jo‘rayeva Gulchehra Botirovna
Qiziltepa tumani 7— umumta’lim
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Annotatsiya: Motivation was something that granted my achievement in my own language
learning. As I was very motivated to learn English, I kept trying which, I believe, made me who I
am right now. So what is learner motivation?

According to Paul Davies and Eric Pearse , motivation is a complex phenomenon and is
difficult to define and measure. Penny Ur states that ‘motivated’ learner is the one who is willing
or even eager to invest effort in learning activities and to progress [1]. Is motivation very important
in ELT? The answer is obviously ‘yes’. The reason is that motivation makes the learning much
easier, more pleasant and successful. Studies show that motivation is even more important than a
language aptitude. As Williams emphasized, ‘very little if any learning can occur unless students
are motivated on a consistent basis’ [2].

Keywords: Motivation, student, teacher, content, method / process, environment.

Language experts point out different kinds of motivation. Gardner and Lambert introduced the
concepts ‘integrative’ and ‘instrumental’ motivation [3]. Integrative motivation is a desire to be
involved with native speakers of the language and their culture whereas ‘instrumental’ motivation
appears from the need to learn the language for study or for work.

‘Intrinsic’ or ‘extrinsic’ motivation is another distinction which may be more useful to teachers.
‘Intrinsic’ motivation is the enjoyment of learning the language while ‘extrinsic’ motivation is
derived from the influence of external sources. Five key ingredients impacting student motivation
are: student, teacher, content, method/process, and environment.

As we are teachers, I researched more on how teachers can motivate learners. Williams
states, ‘...in order to get learner motivation, the teachers must be well-trained, must focus, and
monitor the educational process, be dedicated and responsive to his or her students, and be
inspirational’. Penny Ur emphasizes on 5 factors which have motivating power that teachers must
take into account: success and its awards, failure and its penalties, authoritative demands, tests and
competition[4]. Teacher’s main functions here are to make sure that

- learners are aware of their successes,

- learners understand they might fail if they don’t make enough progress,
learners feel they have demanding and authoritative teacher
to test learners’ progress from time to time;

- touse group competitions in class.

Paul Davies identifies setting appropriate goals and objectives, carefully planned activities,
interesting topics, authentic materials, personalities and relationships of the teacher and learners,
and teacher’s feedback as important factors to gain motivation.

Graham Crookes and Richard Smidt point to several areas where educational research has
reported increased levels of motivation for students in relation to pedagogical practices. Included
among these are:

Motivating students into the lesson: At the opening stages of lesson (and within transitions),it
has been observed that remarks teachers make about forthcoming activities can lead to higher
levels of interest on part of the students [5].

Varying the activities, tasks and materials Students are reassured by the existence of classroom
routines they can depend on. However, lessons that always consist of the same routines, patterns
and formats have been shown to lead to a decrease in attention and increase in boredom. Varying
the activities, tasks, and materials can help to avoid this and increase students” interest levels.

Using to co-operate rather than competitive goals Co-operate learning activities are those in
which students must work together in order to complete a task or solve a problem. These techniques
have been found to increase the self- confidence of students, including weaker ones, because every
participant in a co-operate task has an important role to play. Knowing that their team-mates are
counting on them can increase students’ motivation.
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In conclusion, learner motivation is an essential factor in ELT. As motivation is the key to
learner achievement in language learning, all teachers should understand the nature of motivation
and do their best to create an atmosphere in which students are as much motivated as possible
following and implementing the principles and strategies discussed above. As an EFL teacher, |
will implement in my teaching all techniques I have learnt as well.
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METHODS FOR TEACHING READING SKILLS
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Annotation: the present article is devoted to method for teaching reading. Nowadays, reading
takes an important place in learning English and other foreign languages. The author describes the
method in details and tries to apply during the lessons
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Learning to read is a complex process that doesn’t happen on its own. The best way to teach
kids to read is by making it fun.

A lot of people don’t realize just how many skills can be picked up through the simple act of
reading to a child. Not only are you showing them how to sound out words, you’re also building
key comprehension skills, growing their vocabulary, and letting them hear what a fluent reader
sounds like. Most of all, regular reading helps your child to develop a love reading, which is the
best way to set them up for reading success. Learning how to read is one of the most important
things a child will do before the age of 10. That’s because everything from vocabulary growth to
performance across all major subjects at school is linked to reading ability. The Phonics Method
teaches children to pair sounds with letters and blend them together to master the skill of decoding.

The whole word approach teaches kids to read by sight and relies upon memorization via
repeat exposure to the written form of a word paired with an image and an audio. The goal of
the Language Experience Method is to teach children to read words that are meaningful to them.
Vocabulary can then be combined to create stories that the child related to. Yet while there are
various approaches to reading instruction, some work better than other for children who struggle
with learning difficulties.

Most people don’t think about the process of learning to read until they decide to start teaching
their own children at home.

Contrary to what some people believe, learning to read is not a ‘natural” process that happens
all on its own. It’s a complex one that requires the proper teaching of various skills and strategies,
such as phonics (knowing the relationship between letters and sounds) and phonemic awareness.

Pre-literacy skills.

Children begin acquiring the skills they need to master reading from the moment they are born.
In fact, an infant as young as six months old can already distinguish between the sounds of his or
her mother tongue and a foreign language and by the age 2 has mastered enough native phonemes
to regularly produce 50+words. Between the ages of 2-3 many children learn to recognize a
handful of letters. Early literacy is comprised of print concepts, phonological awareness as well
as letter and word recognition. Book reading is an easy way to incorporate both language and
literacy skills. Books can introduce new vocabulary words and feelings, grammar rules and other
age-appropriate concepts. They may enjoy singing the alphabet song and reciting nursery rhymes,
which helps them develop awareness of the different sounds that make-up English words. As fine
motor skills advance, so does the ability to write, draw and copy shapes, which eventually can be
combined to form letters.

There are plenty of ways parents can encourage pre-literacy skills in children, including
pointing out letters, providing opportunities for playing with language, and fostering in interest in
books. It can be helpful to ask a child about their day and talk through routines to assist with the
development of narrative skills.
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TEACHING ENGLISH THROUGH SONGS
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Annotation: This article looks at why songs benefit pupils and how to use them in a fun and
productive way. One method suggested to meet those needs through songs. Finally, we will learn
how songs can be used successfully, so that your pupils learn faster, enjoy your classes more and
really can sing along!

Keywords: songs, sing, listening skills, pronunciation, music, teaching, practice

One of the big problems we all face, whether teaching English to children or adults, is
maintaining learners’ interest throughout our lessons. Consequently, we often have to be very
creative in the techniques we use. What makes music such a great teaching tool is its universal
appeal, connecting all cultures and languages. This makes it one of the best and most motivating
resources in the classroom, regardless of the age or background of the learner. Purcell states that
students can become bored by repeatedly listening to a narration or dialogue as they attempt to
understand the meaning of new words or phrases in context. 'Many teachers already know that
teaching English through songs brings joy to the classroom. Teaching English through songs is a
way for children to listen and practice English in a group, joining in when they can without being
singled out and gradually achieving more with each listening. When teaching English through
songs, it’s best to use recordings by native speakers. This way, students hear natural rhythms and
stress, which helps their pronunciation and speaking fluency. Everyone joins in with the actions
and starts to sing along. Teaching English through songs allows pupils to hear English in context,
naturally. Students can listen to piece repeatedly, get involved with TPR activities (total physical
response), and enjoy learning. Songs can help them focus and motivate them to remember and
retain the language. Music also helps with classroom management. Songs can be used at any level
of ages at any stage in a lesson. In the beginning of a lesson songs can be used to mark the change
from one topic to another. Songs can be a break from another more concentrate activity in the
middle of a lesson and used to round a lesson of the end. There are a lot of songs can be chosen,
can be used with a variety of language learner’s age at different stages, can act as a starting point
for devising a program of work, can integrate with cross-curricular work, topics and stories, and
can complement and supplement other resources.

" Activity 1.” Guess the Song”. It is the game that let you read
the lyric and guess the song with 18 letters and watching online
Music Video.

How do you play guess the song? This is how we do it: Have
one person to hum or clap a song. The others will try and guess it,
whoever guesses it gets to go next.

Activity 4. “ Hello .

Some songs, such as Hello, contain common expressions and
can be used as good listening activities. For example, the teacher
could sing the first three lines of the song below, and students
could respond with the following three lines.

Hello,

Hello,

Hello, how are you?

I’m fine,

I’'m fine,

I hope that you are, too.

Songs can also help to improve listening skills because they

' Purcell, J. M. (1992). Using songs to enrich the secondary class. Hispania, 75(1), 192-196.
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provide students with practice listening to different forms of intonation and rhythm.

In conclusion, we can say that, using songs can help learners improve their listening skills and
pronunciation; they can also be useful for teaching vocabulary and sentence structures. Probably
the greatest benefit to using songs in the classroom is that they are enjoyable. Songs can break
down barriers among those who share the rhythm and meaning. Moreover, the repeated lyrics in
songs allow the children to memorize and learn new words quickly. Since teaching is a developing
art, which requires innovative and creative ideas to enrich its effectiveness, we must not hesitate to
use songs in our classrooms. Such activities are student centered, hence, by using them we give a
chance to our students to express themselves, enjoy themselves during learning.
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OGAHIYNI HAYOTI VA 1JODI

Matchanova Nargiza Ollayorovna
Qo’shko’pir tumani 2-son maktab o‘qituvchisi
Telefon: +998 (99) 449 50 10
nargizaollayorovna 5010@inbox.uz
Musayeva Lolajon Atabayevna

Urganch tumani 27-son maktab o‘qituvchisi
Telefon: +998 (99) 969 72 11
musayevalolajon 27@inbox.uz

Annotatsiya: Ushbu maqolada Ogohiyning hayoti va ijodi, Ogahiyning yuksak iste’dodi,
sermahsul ijodiy merosi bilan adabiyotimiz tarixida zabardast olim, talantli shoir, yetuk tarixchi,
mohir tarjimonligi haqida so’z boradi.

Kalit so’zlar: Xorazm xonlari, adabiy harakat, ijodiy meros, shoir, adabiyotshunos, devon
tanqidiy.

O’n to’qqizinchi asrning birinchi yarmi o’zbek adabiyoti, xususan Xorazmda vujudga kelgan
adabiy harakatning eng ilg’or vakillaridan biri Ogahiydir. Alohida qayd etish lozimki, Ogahiy
o’zining yuksak iste’dodi, sermahsul ijodiy merosi bilan adabiyotimiz tarixida zabardast olim,
talantli shoir, yetuk tarixchi, mohir tarjimon sifatida alohida o’rin tutadi.

Ogahiy 1809 yilda Xiva shahri yaqinidagi Qiyot qishlog’ida tavallud topadi. Uch yoshlarida
otasi vafot etgach, amakisi Shermuhammad Munis qaramog’ida tarbiya topadi. Avval maktab,
so’ngra madrasa sabog’ini oladi. Turmush talablari bilan dehqonchilik giladi, so’ngra bir oz muddat
harbiy xizmatda bo’ladi. 1829 yilda Munis vafotidan keyin uning o’rniga miroblik lavozimiga
tayinlanadi.

Ogahiy umri Xorazm xonlaridan Muhammad Rahimxon-1, Olloqulixon, Rahimqulixon,
Muhammad Aminxon, Sayyid Abdullo, Qutlug’murodxon, Saidmuhammadxon hamda
Muhammad Rahimxon-2 lar hukmronlik yillarida kechadi. Ma’lumotlarga qaraganda, umrining
so’nggi yillarini tug’ilgan qishlog’ida o’tkazib, 1874 yili 65 yoshida olamdan o’tadi.

Ogahiy va uning ijodiy merosini o’rganish 1950 yillardan boshlanadi. 1958 yilda “Tanlangan
asarlar”, 1960 yilda “Ta’vizu-l-oshiqin” devoni nashr etiladi. 1971-1980 yillarda Ogahiy
asarlarining 6 jildligi nashr qilinadi. Shoir ijodiy merosini o’rganishda V.Zohidov, G’.Karimov,
S.Dolimov, R.Majidiy, A.Qayumov, J.Sharipov, F.G’anixo’jayev, Q.Munirov kabi olimlarning
alohida o’rni bor. Ogahiy shoir, tarjimon va bilimdon tarixchi sifatida boy ijodiy meros qoldirgan.
Uni juda ko’p adabiyotshunoslar “Navoiydan keyin eng ko’p va xub yozgan ijodkor” sifatida
talqin qiladilar.

Ogahiy she’riy merosini o’zida jamlagan to’plami uning “Ta’vizu-l-oshiqin” — “Oshiqlar
tumori” deb nomlanuvchi devonidir. Uni tuzish 1852 yilda boshlangan. Unda 18000 misra she’ri
jamlangan. Shundan 1300 misrasi fors tilida. Devonning debochasida aytilishicha ham, boshqa
ilmiy adabiyotlarda qayd etilishicha ham, “Devon” shoirning barcha she’rlarini gamrab olmagan.
V.Abdullayevning ko’rsatishicha, devondagi she’rlarning aksariyati shoirning 60-yillardan keyin
yaratgan she’rlaridir. Lekin bu fikr biro z munozarali. Hozirda bu devonning 1905 yilda kotib
Muhammad Ya’qub Xarrot tomonidan ko’chirilgan bir qo’lyozma hamda 1905 va 1909 yillarda
bosilgan 2 ta toshbosma nusxalari bo’lib, shular asosida u 1958, 1960,1971— 1972 yillarda kiril
yozuvida qayta nashr qilingan.

“Ta’vizu-l-oshiqin” debochasida aytilishicha, shoir umrining so’nggi o’n yilligida Muhammad
Rahimxon - Feruzning maslahati bilan bunyod etilgan: “Bir necha muddatdin so’ng bir kun faqirga
inoyat bila boqib, dilnavozlik yuzasidan xitob qilib dedikim, barcha musavvada (qoralama)
lardagi, bayozlardagi va o’zga yerlardagi parishon bo’lgan she’rlaringni jam’ etib, devon suratida
tartib bergil va anga debocha ham yasab, aytilgan ash’oringni dog’i hamul devonda 0’z mahallida
guhar yanglig’ tergil. Dedikim, kishidin to qiyomatgacha boqiy qolaturg’on yodgor va farzandi
saodatosor-yaxshi so’zdur...

Bo’libdur she’r yaxshilar shiori,

Jahonda to qiyomat yodgori.

Kishiga she’rdin yo’q yaxshi farzand,
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Ki doim boqiy ul farzandi dilband.

So’zingdur 0’zga so’zlardin ziyoda,

Sango farzand-bizga xonzoda.

Ravo ko’rma alarga darbadarlik,

Yetimoso hamisha navhagarlik.

Alar haqqinda mehr oyinini tuz,

Vorisin yig’ibon devong’a kirguz.

Yamon deb solmog’il birni nazardin-

Ki, farzand o’lg’usi pora jigardin.

Necha yaxshi aro bo’lg’ay yamon ham,

Tuman bug’doy aro bo’lg’ay samon ham.

Agarchi ochilur yuz gul chamandin

Va lekin chorasi yo’qdur tikandin.

Alqissa, bu amri sharifni “Alma’muru ma’zurun” hadisining muqtazosi bila gabul ettim. Necha
muddat ko’p mehnat va mashaqqatlar chekib, aksar ash’orimni jam’ etib, devon suratida bir necha
avroq suturig’a bitdim”.

Ogahiy devoni tarkibiga 18 janrdagishe rlar kirgan. Bu janrlar quyidagilar:

1. G’azallar — 445 ta (shundan 23 tasi forsiy), 4056 bayt;

2. Mustazodlar — 3 ta, 24 bayt;

3. Muxammaslar — 84 ta, ulardan 10 tasi 0’z she’rlari asosida, Navoiy g’azallariga 31 ta, Fuzuliy
g’azallariga 8 ta, Munis g’azallariga 7 ta, Rojiy g’azallariga 8 ta, Dilovar g’azallariga 2 ta, Feruz
g’azallariga 9 ta, Amir, Xon, Vazir, G’oziy g’azallariga 1 tadan taxmis yozgan (yana 5 ta forsiy
muxammas,ulardan 4 tasi Bedil va Amir g’azallariga bog’langan), 639 band, 3195 misra;

4. Musaddaslar — 5 ta, 36 band;

5. Murabba’lar — 2 ta, 24 band;

6. Musammanlar — 3 ta, (yana bir forsiy musamman), 27 band;

7. Tarje’band — 1 ta (4 she’r), 24 band;

8. Qit’alar — 7 ta, 21 bayt;

9. Ruboiylar — 80 ta;

10. Tuyuglar — 10 ta;

11. Muammolar — 80 ta;

12. Chistonlar — 4 ta;

13. Masnaviylar — 4 ta, 450 bayt;

14. Munojot (forsiy) — 27 bayt;

15. Ta’rixlar — 20 ta, 562 misra;

16. Musovittarafayn — 1 ta;

17. Bahri tavil — 1 ta,

18. Qasida — 19 ta,

Devon tanqidiy matni ustida tadqiqot olib borgan Fathulla G’anixo’jayev “Ogahiy klassik
poeziyaning 22 turida (janrida — N.Sh) ijod etgan”, degan fikrni aytadi, lekin uni asoslamagan.
Bundan qat’i nazar devon hoshiyasiga bitilgan she’rlar hamda Ogahiyning tarixiy asarlarida
uchraydigan she’rlar shoir tomonidan qo’llangan janrlar 18 tadan ko’proq ekanini ko’rsatadi.
Xususan, tarixiy asarlarning bir necha o’rnida keltirilgan fardlar devonga kiritilmagan. Birgina
shu dalil janrlar sonini 19 taga yetkazadi.

Foydalanilgan adabiyotlar ro’yhati
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SCIENTIFIC BASIS OF THE CONCEPT FRAME “WORK”

Mahbuba Mirzayevna

Fergana State University, Department of Foreign
Languages in the Humanities, Associate Professor
A’zamova Gulasal Sodiq qizi

Teacher of Fergana State University,

Faculty of Foreign Languages

Abstract: this paper analyzes the theoretical views on the frame of the work concept and
discusses them using examples. The article deals with the peculiarities of differentiation of such

notions as “frame”, “concept”, “script”, “slot” in cognitive linguistics.
Key words:frame, systems, concept, mental, languages, work, theory.

At the end of the XX century linguistics has gained the nature of a metadiscipline. Methods of
linguistics are widely used not only in sciences of a humanitarian cycle: philosophies, psychology,
cultural science, but also in natural, and also in the exact sciences. So the scientists who work
within the corresponding directions, enrich linguistics, expanding possibilities of the researchers
in the sphere of the analysis of the text. In particular, cognitive science was affected, first of all, by
works of the programmers, who study the problem of artificial intelligence. Linguistics operating
in the analysis of the text with concepts, symbols and signs, has also accepted such terms as
frame, script, slot and topic. In this regard invaluable contribution to cognitive linguistics was
made by the scientists developing the artificial intelligence direction. The term “frame” was offered
by M.Minski in his work «Frames for representation of knowledge». According to the author, any
“intelligent” behavior of any artificial system demands the existence of a specially organized
model of the world within it: «The knowledge must be embodied in some form of mechanism,
data-structure, or other representation» (Minsky 1991: http://web.media.mit.edu/~minsky/papers/-
SymbolicVs.Connectionist.html). Knowledge in a frame is stored in the substructures, therefore
represented in «stereotypic situationsy.

Short, but the exact review of the term “frame” in modern cognitive science was presented
by V.Z.Demyankov in «The short dictionary of cognitive terms». The scientist doesn’t give the
definition of “frame”, but naturally refers to other researchers arguing (J. Hayes, L. Flower) that
this term “frame” is at the same time a set of assumptions of formal language using for expressing
knowledge (Demyankov 1996: 187).

[.A.Sternin considers frame to be a Gestalt version — the functional structure of a complex type
combining sensual and rational, dealing with mixed type of coding information (Sternin 2000: 57).

We share U.Eco’s point of view on a frame problem where frame is described as the representation
of «encyclopedic knowledge» of a situation in special structures where all the components are
connected among themselves. U.Eco comes to a conclusion that frame, thus, is «already potential
text or a narration concentratey, but specifies that «the same it is possible to tell and about the
separate sememe presented in the encyclopedia» (Eko 2005: 42). Lakoff and Johnson have found
a way to begin to identify in detail just what the metaphors are that structure how we perceive, how
we think, and what we do. Sphere of concepts is a structured knowledge, an information base of
mental images, consisting of universal object code units. The semantic language space as a part of
the sphere of concepts is verbalized in the system of linguistic signs: words, phrase combinations,
syntactic structures, frames. It is formed by the linguistic units’ meanings. A concept conceived as
a unit of the sphere of concepts reflects peculiarities of thinking, worldview and culture of people.
Any person can be “a concepts bearer”, as he or she has its own cultural experience and cultural
identity. Thus, individual verbal activity is determined by the language sphere of concepts and
national sphere of concepts. Constructs such as frames, Idealized Cognitive Models (ICMs), and
domains have been central to various methods of analysis in Cognitive Linguistics. Each of them
provides a way of characterizing the structured encyclopedic knowledge which is inextricably
connected with linguistic knowledge—that assertion being an important tenet in much of the
cognitive linguistic research. Frames, ICMs, and domains all derive from an approach to language
as a system of communication that reflects the world as it is construed by humans, rather than
as it might be represented from some god’s-eye point of view. Charles J. Fillmore began using
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the term solely on the level of linguistic description, and later, he and others extended its use to
include characterization of knowledge structures, thus linking the analysis of language to the study
of cognitive phenomena. In his papers “Frame semantics” and “A private history of the concept
‘Frame’”, Fillmore reveals the influences which led to his formulation and development of the
notion.

The majority of the scientists developing the theory of frames, agree that it is very difficult, and
sometimes even impossible for the recipients of information to isolate the correct word meaning in
a peculiar information vacuum — out of access to a context of encyclopedic type, to all knowledge
relating to this word. Ability of decoding, on the one hand, is caused by social factors, and, on
the other, — by specific features of the recipients’ perception of the situation. The frames, thus,
represent a coherent structure of the interconnected concepts. We define the term “frame” as a
structure of data which serves for representation of the stereotypic situations, organized round a
certain concept. The numbers of different frames, in our opinion, are crossed, and updating of this
or that concept depends on the focus of attention of the subject.

The frame is set by TOPIC which the western linguists define as text «aboutness» (Beghtol
1986, Campbell 2000). «In themselves, thematic progression and semantic progression tell us
nothing about the topic of a text as a whole. A distinction can be drawn between the extentional
aboutness of a text and its intentional aboutness. The former is defined by the topics of component
parts of a text, topics of its paragraphs, sections, chapters, etc. The latter is the topic of the text as
a whole, representing something more than the topics of its parts» (Hutchins 1977: 25).
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TILSHUNOSLIKNING PUNKTUATSIYA BO'LIMI HAMDA UNI O'RGANISH
METODIKASI BO'YICHA USLUBIY TAVSIYALAR MIRZAYEVA

Yulduz Sattorovna
Navoiy shahar 20-umumiy o'rta ta'lim maktabi
ona tili va adabiyot fani o'qituvchisi

Annotatsiya: Ushbu maqolada ona tili darslarida tilshunoslikning punktuatsiya bo'limi va uni
o'rganish metodikasi bo'yicha uslubiy tavsiyalar haqida fikr yuritilgan.

Kalit so’zlar:punktuatsiya, nuqta, vergul, qo'shtirnoq, nuqtali vergul, gavs,so'roq, undov, ko'p
nugqta, tire....

Kelajak  avlodni tarbiyalash  haqida
qayg urish, barkamol, yetuk naslni
tarbiyalab yetishtirishga intilish  bizning
milliy xususiyatimizdir.Qadim ajdodlarimiz
o'z kelajagini yaratish uchun farzandlarini
ilm beruvchi ustozlar,hunar o'rgatuvchi
hunarmandlar, hatto jang qilish mahoratini
o'rgatuvchi  sardorlarga  berib, ularning
mahoratini yuksaltirishga intilib kelganlar.
Bugungi kunda ota-onalar shu ulug' niyat
yo'lida o'z farzandlarini maktabga yetaklab
kelar ekan, o’'qituvchi yelkasiga Kkatta
mas uliyat va ishonch yuklaydi.Bu ishonchni oqlash uchun ta'lim-tarbiya sohasida isloh
qilinayotgan qonunlar, yangi pedagogik bilimlarni egallashimiz darkor. O’quvchining imlo
savodxonligini oshirish qanchalik ahamiyatli bo'lsa, punktuatsiyani puxta bilish ham shunchalik
jjtimoly gqimmatga ega.

Punktuatsiya - lotincha “punktum” so’zidan olingan bo’lib, “nuqta, to’xtash joyi” degan
ma’nolarni bildiradi. Bu bo’limda tinish belgilari va ularning qo’llanilish qoidalari o’rganililadi.

Punktuatsiya — yozuv oynasi. Yozuv orqali ifodalangan har bir gapning mazmuni, ma'nosi
va sintaktik qismlari orasidagi turli munosabatlarni aniqlashda punktuatsiyaning o'rni muhim.U
yozma matnning tushunilishini osonlashtiradi, mazmunini oydinlashtiradi, unga aniqlik kiritadi.

Hozir 0’zbek yozuvida 10 xil tinish belgisidan foydalaniladi:

Tinish belgilarining qo’llanilishi gapning mazmuni, grammatik qurilishi va ohangiga ko’ra
bo’ladi.Gapda tinish belgilarning o’rni o’zgarsa, gapning mazmuni va sintaktik tuzilishi ham
o’zgaradi. Masalan:

To’g’ri yo’llarda ham mashaqqat bor.

To°qri, yo’llarda ham mashaqqat bor.

Birinchi gapda to’g’ri so’zi sifat so’z turkumiga mansub, sifatlovchi aniglovchi vazifasiga
kelgan.Ikkinchi gapda fo 'gri so’zi modal so’z, kirish so’z vazifasiga kelgan.

Nugta tinish belgisi yozuv belgisi sifatida ishlatilishi qadimgi arab manbalariga borib taqaladi.
U o’zbek tilida tinish belgisi sifatida XIX asrning ikkinchi yarmidan boshlab ishlatila boshlangan.

Nugqta o’zbek tilida, odatda, quyidagi o’rinlarda ishlatiladi:

1.His — hayajonsiz aytilgan darak, buyruq gaplardan so’ng;

2.Atov gaplardan keyin;
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3.Ismi, otasining ismi (ba’zan familiya ham) qisqartirilganda, ularning birinchi harfidan so’ng;

4 Nashriyot ishlarida, lug’at va ma’lumotnomalarda shartli ravishda qisqartirilgan ayrim
so’zlarning birinchi harfi yoki bo’g’inidan so’ng;

5.Qo’shma gapning birinchi qismidan so’ng kuchli to’xtam bo’lsa, mantiqan biri ikkinchisiga
bog’lanmagan qo’shmagaplar orasida ham nugqta ishlatiladi. Bunday hollarda ikkinchi gap ammo,
lekin, biroq, chunki, shuning uchun bog’lovchilari bilan boshlanishi mumkin.

6.Ba’zi bir hollarda yil, oy, kunni ifodalovchi ragamlardan so’ng, ham nuqta qo’yilishi
kuzatiladi.

7.Butunningqismlarinisanashuchunqo’llanilganarabragamlaridanso’nghamnuqtaishlatilishimu
mkin.

8.Hisob — kitob ishlarida nuqta belgisidan ko’paytiruv alomati sifatida ham foydalaniladi. o
Birinchi gismida (uzilib qolgan qismida) nuqta, ko’p nuqta undov yoki so’roq belgisi bo’lgan
ko’chirma gap o’rtasida kelgan muallif gapidang so’ng nuqta qo’yiladi.
Mavzuni o' quvchilarga tushuntirishda “Tushunchalar tahlili” usulidan foydalanish o' rinlidir.

Tushuncha Mazmun

1.So’roq gaplarning oxirida;

2.Kim? nima? qanday? qanaqa? qaysi? kabi so’roq
So‘roq belgisi va uning ishlatilishi olmoshlaridan so’ng;
3.Gap yoki matn ichidagi birorta so’z yoki jumla majhul,

noaniq, tushunarsiz bo’lsa, undan so’ng qavs ichiga

qo’yiladi.
“VENN” diogrammasi usuli orqali punktuatsiya bo'limini boshga bo limlar bilan solishtirib
o rganish mumkin.
Vergul va uning qo’llanilishi

Orfografiva— unktuatsiva—  tinish
belgilarining to‘s‘ri

o‘llanishini o‘rganadi

Tilshunoslik
bo’limi

imlo qoidalarini

o’rganadi

Punktuatsiyani musiqa asarlari notasiga o xshatish mumkin. Nota musiqa asarini anglash uchun
qulaylik tug’dirsa, tinish belgilari yozma nutq mohiyatini yaxshi tushunishni ta'minlaydi. Og"zaki
va yozma nutqni shakllantirishdek murakkab vazifa biz ona tili va adabiyot fani o'qituvchilari
zimmasiga yuklatilgan. Bu vazifani chin dildan ado etib, yangi Renessans bunyodkorlarini
yaratishda o'z hissamizni qo'shishimiz lozim.

Foydalanilgan adabiyorlar:
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O‘ZBEK ADABIY TILI LEKSIKASIDA SODIR BO‘LGAN ASOSIY JARAYONLAR

Moxmudova Nargiza, Atayeva Intizor
Urganch shahar 29-son maktabning
ona tili va adabiyot fani o’qituvchilari

Annotasiya: O zbek tilileksikasi boyishidamanbalarning o ‘rnivauning lingvistik xususiyatlarini
tadqiq etish, o ‘rganish borasida muhim hisoblanadigan, asosiy jarayonlar keltirib o tilgan.
Kalit so’zlar: leksik, turkologiya, arxaik leksema, fe’l-leksik birlik, adabiy til.

O‘zbek adabiy tili va unga xos leksik tarkibning shakllanishi hamda rivojlanishida XIII asr
ikkinchi yarmi — XIV asr birinchi yarmi alohida ahamiyatga ega. Zero, bu davr adabiy tildagi rang-
barang uslub hamda janrlarning shiddatli taraqqiy etishi bilan xarakterlanadi. O‘zbek adabiy tili
leksikasining keyingi taraqqiyotida bu davr alohida o‘ringa ega bo‘ldi. Hozirgi o‘zbek adabiy tili
leksik tizimida mavjud birliklarning muayyan qismi ayni qayd etilgan davrga mansubdir.

Rabg‘uziygacha bo‘lgan leksik taraqqiyotdagi asosiy jarayonlar, albatta, shu davrda yuz
bergan ijtimoiy-siyosiy hodisalar bilan bevosita alogador. Iqtisodiy, harbiy hamda ijtimoiy
munosabatlardagi muayyan o‘zgarishlar turli bilim sohalari rivojini taqozo etar edi. Shu nuqtai
nazardan matematika, astronomiya, jug‘rofiya kabi aniq, fanlar qatori tarix, adabiyot va tilga doir
asarlar paydo bo‘ladi. Tadqiq etilayotgan davrga xos asosiy manbalar sirasiga Sayfi Saroyining
“Guliston bit-turkiy”, Xorazmiyning “Muhabbatnoma”, Qutbning “Xusrav va Shirin”, Mahmud
ibn Ali as-Saroyining ‘“Nahjul-farodis” kabi deyarli bir hududda va ayni adabiy tilda bitilgan
hamda Sakkokiy, Durbek, Yaqiniy, Gadoiy, Xo‘jandiy, Atoiy, Amiriy. Lutfiy singari shoirlar
qalamiga mansub asarlar kiradi. E’tirof etish lozimki, Temur va temuriylar davrida tarix fani jadal
rivojlanganligi bilan ajralib turadi. Asosan, fors-tojik tilida ta’rif etilgan Nizomuddin Shomiy,
Sharafuddin Ali Yazdiy, G‘iyosuddin Ali, Abdurazzoq Samarqandiy, Xofizi Abro‘ va boshqa
tarixnavislar tomonidan qoldirilgan meros nafaqat o‘zbek xalqining tarixi, balki tilini tadqiq
etishda zaruriy manbalardan bo‘lib xizmat qildi.

Mazkur asarlar, ularga xos lisoniy xususiyatlar haqida turkologiyada yetarlicha mulohazalar
mavjud. Shu bois bu jihat xususida takroran fikr bayon etish o‘zini unchalik oglamaydi.

XIII asrning ikkinchi yarmidan, Movarounnahr, Dashti Qipchoqda yuz bergan tub o‘zgarishlar
jjtimoiy, ilmiy va madaniy hayotning turli qirralarida o‘z aksini topadi. Bu o‘zgarishlar eski
o°‘zbek adabiy tili tizimiga, ayniqgsa, jamiyatda yuz beruvchi har qanday o°zgarishga o‘sha zahoti
munosabat bildiruvchi leksik tarkibiga sezilarli ta’sir ko‘rsatadi.

Tadqiq etilayotgan davr manbalari tilida eski o‘zbek adabiy tili leksikasi tarkibida ma’lum
ma’noda bir-biriga zid turuvchi umturkiy hamda faqat eski o‘zbek adabiy tili uchungina mansub
leksikani o‘zaro farqlash lozim bo‘ladi.

XIV asr ikkinchi yarmidan e’tiboran oldingi lisoniy uzusning o‘zgara boshlashi kuzatiladi.
Leksikada umumturkiy va eski o‘zbek adabiy tiliga xos qatlamlar yaqqol farqlana boshlaydi. Ayni
chog‘da endigina o‘z o‘rnini egallashga jiddiy kirishgan o‘zbek adabiy tili leksemalari qatori hali
ancha mustahkam mavqgega ega bo‘lgan umumturkiy leksika o‘rtasida lug‘at tarkibida saglanib
golish uchun o‘ziga xos qarama-qarshilik, ifodali qilib aytganda, musobaga yuzaga chiqdi. Bu
“musobaqga”da har ikki taraf o‘z mavgeini imkoni boricha bermaslik tadorikida bo‘lgan.

XIV asrning ikkinchi yarmida eski o‘zbek adabiy tili leksikasida qadimgi turkiy til hamda
eski turkiy til ilk davriga tegishli umumturkiy so‘z boylikning son jihatidan ko‘pligi, qo‘llanish
jihatidan esa ancha faolligi ko‘zga tashlanadi.

Ashyoviy dalillarga murojaat etaylik. Qutbning Berke Fakih tomonidan 1383-yili Misrning
Iskandariya shahrida ko‘chirilgan, hozirgi kunda Parij Milliy kutubxonasida saqlanadigan “Xusrav
va Shirin” asari yagona nusxasi matnida 2500 leksema ishlatilganligi prof. Amir Najib tomonidan
o‘z vaqtida aniqlangan edi. Asar leksikasining dialektal belgisiga ko‘ra tasnifi manba tilida
ishlatilgan so‘z boyligining 38% umumturkiy xarakterdagi leksemalardan tashkil topganligini
ko‘rsatadi. Qolgan asosiy qismni esa 0‘g‘uz hamda qipchoq elementlari tashkil qiladi.

Oltin O‘rda va xorazmiy tili xususiyatlarini o‘zida mujassam mazkur yodnoma tilidagi
leksik birliklar Sayfi Saroyining “Guliston bit-turkiy”, Xorazmiyning “Muhabbatnoma” asarlari
so‘z boyligidan sezilarli farqlansa, ikkinchi tomondan, 1310-yili Xorazmning Raboti O‘g‘uz
mavzeida Nosiruddin Burhonuddin Rabg‘uziy tomonidan bitilgan “Qisasi Rabg‘uziy”, Mahmud
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ibn As-Saroyining ‘“Nahjul-farodis”, muallifi noma’lum “Tafsir” leksikasiga juda yaqin turadi.
Umumturkiy xarakterdagi leksikaning muayyan qismi Binoiygacha bo‘lgan eski o‘zbek adabiy
tilida o‘z faolligini saqlab qolgan holda, boshqa bir qismi esa ma’lum darajada arxaiklashgan.
Arxaik leksemalar aksariyat qoraxoniylar davri badiiy-lisoniy an’analarini o‘zida saglab qolgan
obidalar tilida ko‘rinadi.

E’tirof etish lozimki, gayd etilayotgan davrga xos ba’zi manbalardagi arxaiklashgan leksemalar
keyingi paytlarda faollashgan variantlari bilan yonma-yon, parallel qo‘llanganini ko‘rish mumkin.
Masalan: azaq va ayaq “oyoq”, bo ‘z va bo‘y “bo‘y, gavda, qomat”, uzig va uyuq “uxlamoq”, ayt
va ayit “aytmoq, demoq”, kazg ‘u va qayg ‘u “qayg‘u, g‘am, alam”, yapurg ‘aq va yapraq “barg,
yaproq”, va va yay — yoy, kamon” kabi. Davr o‘zbek adabiy tili leksikasida oldingi zamonlar
tilida qo‘llanishda kuzatilmagan, o‘zbek adabiy tili boshqa qardosh turkiy adabiy tillar gatori
0°z taraqqiyot bosqichiga kirgan pallada uning bazasida vujudga kelgan leksik birliklar alohida
ahamiyat kasb etadi.

XIV asring ikkinchi yarmi— XV asr boshida rasmiy til vazifasi kengayishi qatori muloqot tilining
bosh leksik fondi hisoblanmish o‘zbek tili 0‘z leksikasi rolining sezilarli darajada kuchayishi va
kengayishi ko‘zatiladi.

Mazkur davr adabiy tiliga xalq tiliga oid so‘zlar shiddat bilan kirib kela boshlaydi. Bu hodisa
asosan turli janrlarda maydonga chigqan badiiy adabiyotda o‘z ifodasini topadi. Ularda avunchag,
yermak, yaratgan “Alloh”, ko ‘rk “jamol, husn”, ko‘zgu va oyna”, chirag “chiroq”, vag‘i
“dushman, g‘anim”, kenata to‘satdan, birdan, nogoh”, sayran “xushvaqt, xursand”, urug ‘ “nasl”,
o0 ‘g il qiz “farzand”, bosag ‘a “ostona”, enaga “‘enaga, tarbiyachi”, gaychi ayaq tutquchi “soqiy”
kabi mavhum, insonlar kundalik turmush tarzi, anig-maishiy ma’no kasb etuvchi ko‘pdan-ko‘p
leksemalar, sevunch “shod bo‘lmogq, sevinmoq”, avunch “ovunmoq, xotirjam bo‘lmoq”, chevurch
“aylantirmoq”, yuklanch “homila bo‘lmoq”, gazg ‘an — to‘plamoq, yig‘moq”, ko zlag “maqsad
qilmoq”, quch “quchmoq, og‘ushiga olmoq,” kabi fe’l-leksik birliklar keng iste’molda bo‘lgan.

Ushbu davrga xos yetakchi lisoniy jarayonlardan biri sifatida o‘zbek adabiy tili leksik tarkibining
o‘zlashmalar hisobiga boyishini qayd etish maqsadga muvofiqdir.

Garchi XII-XIII asr adabiy tilining shakllanishida o‘zga tillardan kirib kelgan o‘zlashmalarning
sezilarli rolini takidlashga shu davrga tegishli qo‘lyozma manbalardagi faktik materiallar izn
bermasa-da, bu fikrni XIV asr ikkinchi yarmidagi o‘zbek adabiy tili leksikasi pozitsiyasidan
turib bemalol aytish mumkin. [jtimoiy hayotning turli sohalarida ro‘y bergan keskin o‘zgarishlar
oqibatida makon va zamonda yangi-yangi narsa-predmetlar, ular bilan bog‘lik tushunchalarni
ifodalash maqgsadida yangi so‘zlar o‘zbek tiliga kiradi. XII-XIV asr birinchi yarmida arab, fors-
tojik va mo‘g‘ul tillaridan o‘zlashgan o‘zlashmalar qatori XIV asr ikkinchi yarmi-XV birinchi
yarmida yangi o‘zlashmalar hisobiga yanada kengayadi.

XIV asr ikkinchi yarmi - XV asr birinchi yarmida yuz bergan o‘zgarishlar Yuqorida
ta’kidlanganidek, fan, texnika, ilm, madaniyat va boshqalar paydo bo‘lgan yangi ma’no va narsa-
predmetlarni ifodalash uchun tilda yangidan-yangi leksemalarning yaratilishiga turtki bo‘ldi. Bu
davr leksik tarkibi bir qancha yangi so‘zlar hisobiga kengaydi. Leksik tarkibning boyishi asosan
ikki yo‘l, ya’ni o‘zbek tili asosida so‘z yasash hamda xorijiy tillar leksikasini o‘zlashtirish orqali
ro‘yobga chiqdi.

Foydalanilgan adabiyotlar .

1. Abnymnnaes ®@. Y36ex tununuar Xopasm mesanapu. — Tomkent: Y3 ®AH, 1961. — 346.

2. berumoB O. JKanyouii Y30eKUCTOH TOTIOHUMJIAPUHUHT Y3mamraH Kariamu: Oumon. daH-
Japy HOM3OAH ... auc. aBroped. — Tomkent:, 1999. — 25 6.

Nexadpn | 2021 7-Kuem TomkeHT
114



@g “V3BEKMCTOH OJIMMJIAPHU BA EIIIJIAPUHUHT HHHOBALIMOH
@6 NIMHUMN-AMAJINANA TAJIKUKOTJIAPHA”

TEACHING ENGLISH THROUGH MULTIMEDIA RESOURCES

Murodullayeva Shaxlo Azamatovna
Qiziltepa tumani 7— umumta’lim
maktabi ingliz tili fani o‘qituvchisi

Annotation: Teaching and learning English has faced changes in methodologies as well as in
techniques, with the advances of technology. The Multimedia DVD contains natural recordings
of texts, dialogues, videos, etc. performed by kids, native speakers of English and by good Uzbek
speakers of English. It includes all the material needed for the listening activities in the Pupil’s
Book. If teachers do not have the Multimedia DVD, they can read out the tapescript themselves.
All tapescripts are included in the Teacher’s Book. The Multimedia DVD is designed both for use
during the lesson and for pupils to use at home. Multimedia is contrast to media which only use
traditional forms of printed or hand-produced material. Multimedia is the combination of different
forms content and media, includes a combination of audio, text, still image, animation, video and
interactivity content forms.

Keywords: visual material, visual resources, pictures, posters, postcards, word calendars,
realia, charts, picture books, television, videos.

Images such as charts, diagrams, forms, formulas, graphs, illustrations, photos, portraits,
statistical tables, tables, various kinds of maps, interactive tasks, games. Teaching and learning
English has faced changes in methodologies as well as in techniques, with the advances of
technology. Besides, it is necessary to introduce in the classroom not only blackboard as visual
resource, but also other audio-visual resources, to obtain the efficient development of the basic
Linguistic macro-abilities of the English Language. The aim of this article is to show how audio-
visual materials are used in the EFL classroom when vocabulary is being taught and what their
effect on learners is. The use of visual aids such as pictures, posters, postcards, word calendars,
realia, charts, picture books, television, videos, and computers can help learners easily understand
and realize the main points that they have learned in the classroom. For each visual aid, learners
have different responses and expressions even because of their different educational and cultural
background. Using visual aids can help learners understand the deep meaning of a topic and realize
similarities and differences between each topic.

Using Audio-Visual Materials

As teachers we should face the fact that our pupils expect their English lesson to be ‘visual’
because language they experience outside the classroom is strictly connected with images, colours,
sounds. They possess all important features of effective teaching aid and it is the job of the teachers
to facilitate the process of learning the vocabulary using visual materials. The reason may be that
they allow learners to absorb the information through an additional sensory perception.

The objective of this study is to examine the use of audio-visual materials in teaching English
as a foreign language in the classrooms. Teachers were interviewed to get additional information
concerning the impact these visual materials have on children as they learn fast and in an enjoyable
way.

Pupils were interviewed in a random way in the schools concerning the techniques they
liked most when vocabulary is taught. They also were asked about the visual materials the book
provided for them and if they were enough in the vocabulary section. Of, course they responded
that learning English through visual aids is more interesting and motivating. Teaching can simply
be defined as an act of impacting knowledge in a group. But learning is a complex process, and
can also be described as a change in attitude, thinking or relatively permanent change in behavior
overtime. The use of audio-visual materials as teaching aids has increased in recent years; thanks
to technological advancement. Today’s technology offers many choices to teachers, lecturers and
curriculum developers who wish to capitalize on the new generation’s appetite for multimedia
presentations. According to studies and research, some teachers claim that whenever they teach
with some learning aids, their learners get more stimulated because the learning aids help pupils
to become more attentive. In addition, learner’s positive attitude generates more interest for the
lessons they teach, and as a result pupils participate better in the class. Audio-visual aids use,
supports a good knowledge in the different subjects, but they also face some barriers to continue
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their introduction in this process. Taking a great and heightened relevance of audio-visual aids in
the different subjects teaching, mostly English. Present times demand capacities and knowledge
of dealing with the target language, which increases opportunities, possibilities of learning and
communicate skills, to become more competitive in professional work and multicultural in our
relationships with people from different countries around the world. English language deserves
a special attention because it is worldwide spread. allowing to extend the capacity to access to
people, to generate knowledge, groups or institutions that use it, independently of their cultural
background with Audio-visual resources aids, contents can be adapted to develop in students
visual resources important macro abilities of teaching-learning and practice of it. The audio- help
in great way teachers to obtain students relationship with the process of teaching and learning and
to develop the projected objectives, including activities to allow a great joint with the English.

Literature:
1. Kids’ English teacher’s book series(1-4) S.Khan and others. Tashkent 2013-2016
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BADIIY ASARLARNING LISONIY-KOMPOZITSION TAHLILIDA
UMUMSEMIOLOGIK TALABLARNING ASOSIY XUSUSIYATLARI

Musoyeva Gulandom Yoqubjonovna
Qiziltepa tumani 7-umumta’lim
maktabi ingliz tili fani o‘qituvchisi

Annotatsiya: Har ganday matn u o‘zining asosiy xususiyati va oz ifodalayotgan mazmuni,
shuningdek, adresat imkoniyatiga mos kelishi bo’yicha lisoniy - kompozitsion xususiyatlari
bo‘yicha tahlil etiladi.

Kalit so‘zlar: adresat,strukturaviy-ontologik (sintaktika), strukturaviy-ontologik (sintaktika),
leksik birlik.

Badiiy asar komponetlarining ichki kompozitsion xususiyatlari ham lisoniy tahlil ob’ektiga
kiradi. Matn yaratuvchisi va matnni qabul qiluvchi adresat orasidagi muvozanat, mutanosiblik,
nomutanosiblik, munosabat elementlari (unsurlar) etarli darajada o‘rganilmasa, asarning
semiologik tahlilida yetarli asoslar mavjud bo‘lmaydi. Masalan, yozuvchi O‘tkir Hoshimovning
“Ikki eshik orasi” romani mazmunini adresatlar (ommaviy o’quvchilar) tushunishi va uning
ijtimoiy — psixologik(ruhiy) imkoniyatlarini his etish uchun nafaqat, o‘sha davrdagi ijtimoiy mubhit,
balki adib(yozuvchi) davrni tavsiflash uchun sotsiolingvistik va psixolingvistik imkoniyatlardan
keng foydalanishi zarur. Sotsiolingvistik imkoniyatlar asosan matn mazmunining ijtimoiy davr
tavsifi hamda ijtimoiy davrning adresatlar (ommaviy o‘quvchilar) ongiga va dunyoqarashiga
ta’sir doiralarining atroflicha o‘rganilishi asarning kontseptual va kognitiv asoslarini, shuningdek,
umumsemiologik rejadagi strukturaviy-ontologik (sintaktika), strukturaviy-ontologik (sintaktika)
va pragmatik-dinamik xususiyatlarini mujassamlashtiradi. Sotsiolingvitstik imkoniyatlar yozuvchi
ideali bilan ommaviy o‘quvchi orasidagi kontseptual va kognitiv aloqalar, tavsiflanayotgan davr,
o‘sha davr kishilarining psixolingvistik imkoniyatlari, dunyoqarashidagi atrof-muhit muammolari,
ijtimoiy—iqtisodiy qarashlar, diniy, etik, estetik va boshga imkoniyatlar mavjudligini tavsif etuvchi
omillar ta’siriga bog‘lig.

Rus tilshunosi G.A.Zolotovaning fikricha: “...tildan foydalanuvchi va tilning yaratuvchisi.
Inson tabiatda va jamiyatda yashaydi. U mazkur makon va zamonda amal qiladi, harakat qiladi,
fikrlaydi, o‘ylaydi, tafakkur qiladi, his etadi. U (Odam) boshqa insonlarga nisbatan har xil his-
tuyg‘ularni sinovdan o’tkazadi ular bilan eng asosiy turli-tuman munosabatlarga kirishadi. U
(Odam) tabiat hodisalarini his etadi va qabul qiladi, ko‘radi, ularning xususiyatlarini o‘rganadi,
boshqa insonlar bilan o‘zaro muloqotlarni tashkil etadi, oz navbatida atrofdagi kishilar va tabiatga
0°z ta’sirini ko‘rsatadi .

Demak, inson so‘z va u ishtirokidagi matn yoki diskursni barcha mavjud olam va inson
tafakkuridagi ideallar uchun ishlatadi. Koinot o‘rab olgan olam va davr ma’lumotlaridan boxabar
bo‘lish hamda ma’lum darajadagi ma’lumotlarni adresatlarga uzatish uchun so‘z va matndan
foydalanadi. U (Odam) u o‘zini o‘rab olgan olamdagi barcha element va unsurlar, odamlar
munosabatlari (ijtimoiy, iqtisodiy, diniy, etik, estetik va b.) majmuasida til orqali idrok etayotgan
vogelik va hodisalarni, til, so‘z, matn orqali idrok qiladi, ularning xususiyatlari va belgilarini
farqlaydi. Mazkur so‘zlar majmuini tashkil etadigan, ularning o‘zgarishlari bilan to‘playdigan
majmua bu lug‘at hisoblanadi. Qanday bo’lishidan qat’iy nazar tilning lug‘at tarkibi, mazkur milliy
tilning ma’naviy boyligi. Inson (millat) tomonidan yaratilgan va kundan kunga boyib borayotgan
tilning eng faol elementi so‘z (leksik birliklar) lug‘atlarda jamlanadi. Agar biz badiiy asarni diqqat
bilan o‘qisak, asar mazmuni bilan ishlatilgan so‘zlar orqali anglaymiz, idrok etamiz, etik, estetik
va madaniy fiklarimizni yuksaltiramiz. Agar o‘quvchi asarda ishlatilgan barcha so‘zlar ma’nolari,
ularning uslubiy qo‘llanishi va pragmatik ma’no komponentlarini to‘g‘ri o‘rgangan bo’lsa, bunda
asar mazmuni ommaviy kitobxonga, o‘quvchiga to’liq tushunarli bo’ladi. Asarda mavjud leksik
vositalar va asar matni orqali biz barcha emotsional, estetik va madaniy manbalarni o‘rganar
ekanmiz, undagi yozuvchi ideali bilan davr va makon (ijtimoiy muhit) o‘rtasidagi bog‘liqliklar,
qarama-qarshiliklar, munosabatlar va boshqa imkoniyatlar ta’siri kitobxon ongida tahlil etiladi.
Kitobxon ongi va shuuri bilan yozuvchi(adib) bilan hayotiy imkoniyatlar doirasida bo’lmasa ham,
asar mazmuni va matni orqali muloqotda bo’ladi. Yozuvchi ta’sirida o’z ideallarini kengaytiradi.
L.Ginzburg ta’kidlaganidek:“... agar o’quvchi (kitobxon) asar mazmunini tushunadimi,

(13
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tushunmaydimi, asar mazmuni orqali kognitiv va kontseptual asoslari, pragmatik effektlar ta’siri
qabul qiladimi qilmaydimi barchasi, matnda ishlatilgan so’zlar orqali ifodalanadi. Matnda mavjud
so’zlarning pragmatik effekti va pragmatik ma’no komponenti o’quvchiga ma’lum bo’lmas, asar
mazmuni va yozuvchi ideali o‘quvchiga yetib kelmaydi”.

Demak, dunyoning lisoniy qiyofasi. Uning tarixi, jamiyatdagi insonning hayoti ijtimoiy mubhit
prizmasidan o’tkazilganda, ular ishlatayotgan muloqot vositasida til va uning elemetlari(unsurlari)
jamiyat tomonidan qabul gilinsa, shundagina u ijtimoiylashgan, jamiyat hayotiga singgan bo’ladi.

Tilshunos G.V.Kolshanskiyning fikricha: «...til tushunchasi til dinamikasining faoliyat sifatida
e’tirof etilishini ta’kidlaydi”. Bunda til va uning birliklari nutq jarayonida reallashadi, reallashish
jarayoni gaplar strukturasi va tizimida matn yoki diskursni tashkil etadi. Bu esa til birliklari oddiy
fonemadan to matn sathigacha aktuallashishi esa nutq jarayonining inson faoliyati darajasiga
olib chigadji. Ya’ni nutq va nutq parchasi diskurs, albatta, inson va uning faoliyatini tavsiflovchi
ma’lumot yoki axborotni tashiydi.

Demak, bu tahlillar, nafagat, umumsemiologik tadqiqotlar yoki lingvopragmatik, balki ijtimoiy
tilshunoslik (sotsiolingvistika) fanini yaratilishiga ham asos bo’ladi.

Foydalanilgan adabiyotlar:

1. Sh.M.Mirziyoev, Abduxoliq G‘ijduvoniy maqbarasiga tashrifi, 2019-yil 29-mart

2. S.S.Buxoriy “Bahouddin Nagshband yoki yetti pir” -T.: “Navro‘z” 2017.

3. U.Uvatov “O‘zbekiston — buyuk allomalar yurti” — Y.: “Ma’naviyat” 2010

4. Mirzo Salim Buxoriy . bahouddin nagshband yoki etti pir.:T.”Yangi asr avlodi” 2003-yil 7-
bet
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MAKTABDA O’ZBEK TILI FANIDAN “SPORT O’YINLARI” MAVZUSIDA
NAMUNAVIY DARS ISHLANMASI

Nurullayeva Muxabbat Sa’dullayevna,
Navoiy shahar, 1 - AFCHO’IM
II toifali o’zbek tili fani o’qituvchisi

Darsning maqsadi:

Ta’limiy maqsadi: o‘zbek tilida so‘roq olmoshlari va so‘roq yuklamalari haqida umumiy
ma’lumot berish.

Tarbiyaviy magsadi: o‘quvchilarga jahonga mashhur sportchilarni har tomonlama o‘rnak
ekanligini uqtirish.

Rivojlantiruvchi magsadi: og‘zaki va yozma nutqiy ko‘nikmalarini rivojlantirish, mustaqil
fikrlashga, o‘z fikrini bayon etishga o‘rgatish, xotira va tasavvurlarini rivojlantirish.

Dars turi: yangi tushuncha va bilimlarni shakllantiruvchi dars.

Dars uslubi: zamonaviy.

Dars jihozi: mavzuga oid rasmlar, tarqatmali materiallar.

DARSNING BORISHI:

I. Tashkiliy qism. (2daqiqa).

O‘qituvchining o‘quvchilar bilan salomlashishi, o‘quv xonasining tozaligini, o‘quvchilarning
darsga tayyorgarligini (o‘quv qurollari, tashqi ko‘rinishi) ko‘zdan kechirish, davomatni tekshirish.

I1.O‘tilgan mavzularni so‘rash. (3 daqiqa) Qoidalarni, 6-mashqdagi maqolarni yod olish.

O‘tilgan darslar yuzasidan o‘quvchilar bilimini savol-javob asosida aniqlash, uy vazifasini
so‘rash.

II1.Yangi mavzu bayoni (15 daqiqa).

1.Nutqiy mavzu: “Bolalar va sport” matni orqali
o‘quvchilarga sport turlar haqida ma’lumot beriladi.
Sportning inson hayotidagi o‘rni haqida suhbatlashiladi.

2.Grammatik mavzu: Kim?, nima?, ganday?, qanaqa?,
gachon?, gancha?, nechanchi? so‘zlari so‘roq olmoshlaridir.
So‘roq olmoshlari shaxs, narsa, belgi, miqdor, ish-
harakatning o‘rni,,payti haqidagi so‘roqni bildiradi.

Masalan: Kim tennis o‘ynaydi?- Anvar tennis o‘ynaydi.

Musobaga qachon boshlanadi?- Musobaqa ertaga
boshlanadi.

I'V. Yangi mavzuni mastahkamlash. (20 daqiqa)

1. 1- topshiriq (og‘zaki) rasmlar asosida tayanch
so‘zlarda foydalanib gaplar tuziladi.

2. 1-2mashq (yozma).

3. 3-mashq (o‘gzaki)

V. Darsni yakunlash va baholash. (3 daqiqa)

O‘qituvchi o‘tilgan yangi dars mavzusi bo‘yicha
tushunmagan savollarga javob beradi, darsni
mustahkamlashdagi o‘quvchilar javobini muhokama qilib,
o‘quvchilar bilimini baholaydi va darsni yakunlaydi.

VI.Uyga vazifa: (2 daqiqa). Yangi so‘zlarni yod olish va
0°zingiz yoqtirgan sport turi musobaqasi haqida kichik matn
tuziladi.

Foydalanilgan adabiyotlar:
1. O’zbek tili 5 sinf darsligi 33-37 betlar A.Rafiyev
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OGAHIYNING “TA’VIZ-UL OSHIQIN”DEVONIDA QO’LLANGAN
FITONIMLARNING USLUBIY XUSUSIYATLARI

Otajonova Nilufar Rustamovna
Urganch shahar 18-son maktabning
o’zbek tili fani o’qituvchisi
+998975268026

Annotatsiya: “Ta’viz-ul oshiqin” devonida qo‘llangan zoonimlarning nomlanish xususiyatlari.
Kalit so’zlar: sozoq, sipand, arg‘uvon, sunbul, shamshod, sanavbar, ar’ar, tok, bug‘doy, mosh,
juvan, kadu, bodom, nilufar, gul, ko‘lcha, badrav, yop, rosh

Ogahiy poeziyasida boshqa soha so‘zlari qatori, fitonim (o‘simliklar nom) larga ham duch
kelinadi. Uning she’riyatidan yovvoyi, madaniy, xonaki, ko‘p yillik o‘simliklar nomlari o‘rin
olgan. O‘simliklar nomlari o‘z ma’nosida, shuningdek, ko‘chma ma’noda qo‘llanilgan. Bunday
o‘simliklar va qishloq xo‘jaligiga oid so‘zlarga sozoq, sipand, arg‘uvon, sunbul, shamshod,
sanavbar, ar’ar, tok, bug‘doy, mosh, juvan, kadu, bodom, nilufar, gul, ko‘lcha, badrav, yop,
rosh kabilar misol bo‘la oladi. Bularning ayrimlari Xorazm shevalariga taallugli bo‘lib, Ogahiy
poeziyasida leksik dialektizm sifatida ishlatilgan:

Qish mavsumida qurilsa bir toza o‘tov,

Yonsa ichida quruq sozoq birla olov,

Armoni bo‘lurmu dahr aro ul kishining —

Kim, anda tuzub bazm, esa yog‘li palov.

Ogahiy ruboiysida ajratib ko‘rsatilgan sozoq so‘zini professor F.Abdullayev saksovulning
mayda turi ekanligini qayd etadi: ras bir mashsin sazaq o:deinifi vosa, hédzitip yaqsib yassafi
(Hazorasp).

O.Madrahimov bu so‘zning Xorazm shevalaridan tashqari, turkman tilida sazak, ozarbayjon
tilida sazag tarzida uchrashini qayd etadi.5

Qoraqgalpog‘istondagi o‘zbek shevalarida esa sazaq, botanikaga oid termin sifatida aynan
saksovulni ifodalashi ta’kidlangan.
isviand//sipand hisoblanadi. F.Abdullaev Xorazmning Gurlan, Mang‘it, Yangibozor tumanlari
aholisi nutqida isiriq+adrdsmén, Xiva, Urganch, Xonqa, Hazoraspda esa isvént tarzida ishlatilishini
qayd etgan.

O. Madrahimovda ddrdsmén varianti uchramaydi. U isvdnt so‘zining o‘g‘uz shevasiga xos
bo‘lib, bu o‘simlikning toshloq joyda o‘sadigan giyohli-gini, bundan tashqari, wISBIrbIq sO‘Zi
gipchoq hamda o‘g‘uz shevalarida mavjudligini ko‘rsatadi.

Qoraqalpog‘istondagi o‘zbek shevalarida, xususan, To‘rtko‘l va Beruniyda isvint5; Xo‘jayli,
Qo‘ng‘irot, Mang‘itda adsirasman//adrasman shaklida uchraydi.

Demak, Xorazm vohasi o‘zbek shevalarida pastki cho‘l mintaqasida o‘sadigan tuyatovonlar
oilasiga mansub isiriq o‘simligi nomi isvéint// vIseireiq//adeirasman//adrasmin//adrasmén kabi
variantlarda uchraydi.

Ogahiy poeziyasida esa bu o‘simlikning nomi vazn talabiga ko‘ra, sipand//ispand tarzida
qo‘llanilgan:

Savodi zulfini ko‘rgach yumor Ogahiy tun deb ko‘z,

Yuzig‘a nozir o‘lg‘och ham tutar qo‘l birla kun deb ko‘z,

Ko‘ngul hayratda qolma ko‘rmas oni ne uchun deb ko‘z,

Ul oy o‘tlug® yuzin ochsa, Navoiy, tegmasun deb ko‘z,

Muhabbat tuxmidin o‘zga ul o‘t uzra sipand etmas.

Otashin ruxsorida erkanmu xoli g‘abrin,

Donai ispand yo o‘t uzra tushganmu ekan,

Kirpigimu o‘qu yo xanjarmudur bilmon yaqin,

Ko‘zi yo jallod, yo sayyod, yo ohuyi Chin,

YO baloyi jonmu, yoxud hinduyi jodugari.

Dedim: «Jonim kuyar har lahza o°t uzra sipandoso»,

Dedi: «Fikr aylama la’limni xoli anbari birla».9
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Tadqiqotchi H.Norimov bir maqolasida, jumladan, ispand va adrasman so‘zlariga ham e’tibor
berib, isvant so‘zining «Avesto»dagi sipenta; sipanta bilan bog‘ligligi, isvant so‘zining asp (ot)
va band (bog‘lovchi, band qiluvchi) so‘zlaridan iboratligi, sababi isvant o‘simligidan qadimda
otga arqon tayyorlanganligi, ana shuning uchun ham bu so‘z aspband (otni bog‘lovchi) so‘zining
fonetik o‘zgarishga uchragan shakli deb baholanishi, keyingi tadqiqotlarda «Avesto»dagi
sipanta (ezgu, muqgaddas) so‘zi bilan aloqadorligi, sipanta>isvant>ispant tarzi talaffuz qilinishi,
shuningdek, Yangibozor va Gurlan shevalaridagi adraspan so‘zining ham isvant so‘zi bilan
bog‘liqligi, o‘z navbatida, adraspan adr va spanta komponentlaridan tashkil topishi, spanta
so‘zidagi -ta elementining tushib qolishi, bundan tashqari, adr komponentining avesto tilidagi o‘t,
olov ma’nosini bildiruvchi atar bilan alogadorligi, pirovardida, ator-adar-adr shakli vujudga kelib,
adraspan so‘zining mugaddas olov, ezgu olov ma’nolarini anglatishini ta’kidlaydi.

Ogahiyning “To‘ynoma” she’rida tilga olingan, dorbozlar oyog‘iga kiyib o‘yin, tomosha
ko‘rsatadigan kadu so‘zi, aslida, tojikcha bo‘lsa-da, Xorazm shevalarida oshqovoq ma’nosida
ishlatiladi. Xorazm shevalarida: kddi+qovoq—oshqovoq, nastqovoq; O. Madrahimovda ki:di
o‘g‘uz shevasida: 1) oshqovoq; 2) g‘altak; bir kddi ip ma’nolariga ega.Shuni ta’kidlash joizki,
Ogahiyning prozaik asarlariga nisbatan nazmiy asarlarida o‘simliklar nomlari va qishloq xo‘jaligiga
oid so‘zlar kamroq uchraydi.

Foydalanilgan adabiyotlar:

1. Ogahiy.Devon,1-jild

2. Ogahiy.Devon,2-ild

3. Do’simov Z. Ogahiy asarlarida xorazmiy tili elementlari. “Ogahiy olami”, Urganch. 2004.
25-26-betlar
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EVFEMIZMLAR -LINGVISTIK UNIVERSALIYALAR SIFATIDA

Rabiyeva Mokhidil G’ayratovna
Buxoro davlat universiteti
Tarjimashunoslik va lingvodidaktika
kafedrasi o’qituvchisi

Annotatsiya: Ushbu maqola evfemizmga garama-qarshi hodisa hisoblangan disfemizm deb
ataladigan lingvistik mazhabga bag’ishlangan. Bundan tashqgari, ushbu maqolada ushbu ikki til
hodisasi o’rtasidagi o’xshashlik va farqlar muhokama qilinadi. Bundan tashqgari, maqolada ba’zi
omillar, masalan, evfemizmlarning tasnifi orqali shakllanadigan disfemiya tasnifi ko’rib chiqiladi.

Kalit so’zlar: Evfemizmlar, tabu so’zlar, disfemiya.

Nutqgni evfemizatsiya qilish jarayoni uning hozirgi holatiuchun juda xarakterlidir. Ko’pchiligimiz
shu kabi so’zlardan har kun foydalanamiz. Evfemizatsiya hodisasiga odatda lingvistik universaliya
sifatida qaraladi. Hali ham evfemiya chegaralari va evfemizatsiya usullari tasnifi haqida evfemiyani
aniqlash uchun aniq gabul gilingan mezon, kelishuv mavjud emas.

Ingliz tilida «evfemizm» atamasi ilk marta 1656 yilda T. Blaunt tomonidan «Glossografiya»
asarida tilga olingan hamda evfemizm hodisasiga quyidagicha ta’rif berilgan “ a good or favourable
interpretation of a bad word”.

Evfemiya - bu 0’z tarkibiga ko’ra bir jinsli bo’lmagan va tilning leksik tizimida juda muhim
bo’lgan til hodisasi. Evfemizm bu nafaqat salbiy tushunchani yashirin ifodalashdan iborat
bo’lgan trop, balki uning tarixiy rivojlanishida muhim rol o’ynaydigan tilning tarkibiy qismidir,
chunki evfemizatsiya inson tomonidan ifoda shakllarini doimiy baholash va qayta baholash
asosida ba’zi ismlarni boshqasiga almashtirishning uzluksiz jarayoni sifatida tushuniladi. Nutqda
evfemizmlardan foydalanish esa muvaffaqiyatli muloqot qilish istagidan kelib chigadi.

G. Pol evfemizmlarning paydo bo’lishining sababini «uyat hissi» deb atadi, bu esa so’zlovchini
narsa-hodisalarni «o’z nomlari bilan» atashdan qochishga va «bilvosita belgilar» dan foydalanishga
majbur qiladi.

(Pol, 1960).

Reformatskiy evfemizmlarning paydo bo’lishining yana bir sababini ko’rsatib o’tadi - tabu,
ya’ni insoniyat rivojlanishining turli bosqichlarida ijtimoiy hayot sohasida paydo bo’ladigan ta’qiq.

A.A.Reformatskiy“Evfemizmlar—ta’qiqlangan(tabulashtirilgan)so’zlarningo’rnigaqo’llanilishi
mumkin bo’lgan so’zlardir” deya ta’rif beradi. “JIMHrBHCTHYECKUI SHITUKIONIECAMYECKHH CIIOBAPD”
da esa “Evfemizm- so’zlovchi uchun noo’rin, noxush, qo’pol tuyulgan so’z va ifodalar o’rniga
ularga sinonim hisoblangan emotsional-neytral so’zlardir” deb ta’riflanadi.

Evfemik ma’no mezoni va uning ko’lamini ob’ektini belgilashda birinchidan til evfemik
qatlamining shakllanishiga asos bo’lgan sotsiopsixologik, etnolingvistik omillarni nazarda tutish
muhimdir. Chunki sotsiopsixologik, etnolingvistik omillar kishilarning borligqa munosabati bilan
bog’liq holda kelib chiqqan turli urf-odat, rasm- rusumlarning shakllanishiga sabab bo’ladi va
so’ngra bu jarayon tilga ko’chadi. A.A. Reformatskiy “Evfemizm tarixiy-etnografik kategoriyadir”
deganda evfemik ma’noning shakllanishidagi ana shu davrni nazarda tutgan. So’ngra ilm-fan,
ma’rifat va ma’naviyatning taraqqiyoti, jamiyat a’zolarining ma’naviy va dunyoviy fikrlashlari,
etik-estetik qarashlarning o’sishi, yangicha odob-axloq normalarining shakllanishi bilan til evfemik
qatlamining ham xarakteri, sotsiopsixologik asoslari o’zgaradi va bu jarayon tilga ko’chadi.

Evfemizm hodisasi XX asr boshlarida umumtilshunoslikda J.Vandries, L.A.Bulaxovskiy
kabi tilshunoslar tomonidan soha bilan bog’liq adabiyotlarda qayd etilgan bo’lib, ularning fikr-
mulohazalari evfemizm mobhiyati tavsifining -alohida jins vakillari (masalan, oltoy ayollari nutqi)
misolida tadqiq etgan olimlar sirasiga A.N.Samoylovich, N.A.Baskakovlarni kiritish mumkin.
Ular evfemizmni ko’pgqirrali etnik hodisa sifatida yoritishga harakat qiladilar. E.A.Agayan,
O.N.Turbachevlar ham ma’lum guruh, mentalitet doirasida ushbu jarayonni tadqiq etadi. Masalan,
O.N.Turbachev Yevropa ovchilari va ov mavsumi bilan bog’liq evfemizmlarning Shvetsiya,
Finlyandiya, Estoniya kabi mamlakatlar xalqi nutqida ishlatilishini kuzatsa, E.A.Agayan
arman qishloqlari aholisi nutqidagi evfemizatsiya jarayonini o’rgandi. S.Otaev turkman tili
evfemizmlari, G.G.Musaboev qozoq tili evfemizmlari, V.P.Darbakova mongol xalqi evfemizmlari,
N.G.Mixaylovskaya Uzoq Sharq —Chukot, Xanti-Mansiy, Nanay xalqlari tilida uchraydigan
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evfemizmlarni ilmiy tahlil qilishgan.

Shuningdek, Tuva tilida uchraydigan evfemizmlar borasida S.P.Vanshteyn, Sh.Ch.Sat, ingliz
tilida uchraydigan evfemizmlar xususida I.V.Arnolsd kabi tadqiqotchilar ham o’z ishlarida ma’lum
darajada fikr bildirganlar.

A.A.Reformatskiy tabu o’rnida qo’llanilayotgan evfemik birliklarni etnik taraqqiyot bilan
bog’liq deb hisoblaydi. Tabuning paydo bo’lishiga turli bid’at va xurofotlar sabab bo’lganligini
aytib, evfemizmlar uning nomini yopish uchun xizmat qilishini ta’kidlaydi.

Tushunchalarning evfemizatsiyalashuvi masalalariga bag’ishlangan turli tillardagi ishlar bu
hodisa yuzasidan bildirilgan nazariy qarashlarni 3 asosiy guruhga bo’lish imkonini beradi.

Birinchi guruhning nazariy qarashlari bo’yicha, “evfemizmlar ibtidoiy dunyoqarash (tabu) ni
o’rganish ta’sirida paydo bo’lib, jamiyatning madaniy bosqichida yo’q bo’lib boradi”.

Ikkinchi guruh, “evfemizmlar til fakti, passiv leksik gatlam sifatida mavjud” degan fikrni ilgari
suradi.

Uchinchi guruhning nazariy qarashlari N.Ismatullaevning “Evfemizmsl v sovremennom
uzbekskom yazeike” nomzodlik dissertatsiyasida o’z aksini topgan. Uning fikricha, evfemizmlar
ayni zamonda nutqiy vosita, uslub uchun ham xizmat qiladi.

Evfemizatsiya ikki xil ma’noda tushuniladi:

a) nutqda fikrni “pardali” va “yumshoq” ifodalash jarayoni;

b) lisoniy birliklarga evfemik vazifa yuklash.

Foydalanilgan adabiyotlar:

1. G’ayratovna, R. . M. . (2021). Semantics of euphemistic and dysphemic units. Middle
European Scientific Bulletin, 12, 243-246.

2. RADJABOV, R. R., & MAKHMUDOVA, S. (2021, March). THE ROLE OF ART OF
TRANSLATION IN THE DEVELOPMENT OF WESTERN AND EASTERN LINGUISTICS.
In E-Conference Globe (pp. 310-315).

3. Sobirovich, S. R. (2021). Ethymological Doublets Between French Verbs And Their Use.
Middle European Scientific Bulletin, 13.

4. European Journal of Humanities and Educational Advancements (EJHEA)
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TO THE PROBLEMS OF COMPLETE ASSIMILATION OF

EDUCATIONAL MATERIALS AT SCHOOLS

Djalolov Furkat Fattohovich

5. Imamkulova Sitora Anvarovna. (2021). Cognitive Interpretation of Degrees of Intensification.
Middle European Scientific Bulletin, 11(1).

6. Abdikarimovich, B. O. . (2021). The views of Jalaliddin Rumi. Middle European Scientific
Bulletin, 12, 319-322.
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KEY DIMENSIONS IN TEACHING ENGLISH LANGUAGE

Sabirova Shoira Jumanazarovna

Teacher of school number 4 of Urgench district
Phone: +998 (94) 233 29 77
shoira.sabirova77@inbox.uz

Erniyazov Mansur Ermatovich

Teacher of school number 4 of Urgench district
Phone: +998 (99) 021 54 30
mansurermatovich 4@inbox.uz

Annotation: This article provides information on the key dimensions of English language
teaching.

Key words: The European CLIL, the Culture Dimension, the Environment Dimension, the
Language Dimension, the Learning Dimension, Communicative

The European CLIL Compendium has presented the various reasons for implementing CLIL
under five key dimensions involving culture, environment, language, content and learning. The
schools can decide freely which dimensions will be given more emphasis than others and which
learning and development outcomes their CLIL programmes focus on. The dimensions of CLIL
are:

The Culture Dimension: building intercultural knowledge and undestanding, developing
intercultural communication skills, learning about specific countries, regions and/or minority
groups, introducing the wider cultural context.

The Environment Dimension: prepare for internationalization, access international certification,
enhance school profile.

The Language Dimension: improve overall target language competence, develop oral
communication skills, deepen awareness of both mother tongue and the target language, develop
plurilingual interests and attitudes, introduce a target language, allow learners more contact with the
target language. The Content Dimension: provide opportunities to study content through different
perspectives, access subject-specific target language terminology, prepare for future studies or
working life.

The Learning Dimension: complement individual learning strategies, diversify methods and
forms of classroom practice, increase learner motivation and confidence in both the language and
the subject being taught.

Immersion and CLIL: The Main Differences. Immersion education and CLIL have similar goals
and methods, but they differ in three main respects. First, a pre requisite for successful immersion
is a society that enables the learners to become functional bilinguals and in which the first language
of the learners has a strong position. Basically, this applies to societies with two official or main
languages. This is not a pre-requisite for CLIL. Second, in immersion education the learners learn
to read and write in the immersion language, whereas in CLIL they learn to read and write in
their first language. Third, in immersion classes approximately 50% of the teaching and learning
discourse should take place in the immersion language while in CLIL the minimum requisite is
only 25%. Moreover, immersion has well established methodological principles and goals whereas
CLIL is an umbrella term for various educational models and goals, including immersion itself.

These differences considered, the term that best describes the educational model followed by
the informants of this study is CLIL: the foreign language content varies between 30—50% per
day and the pupils learn basic literacy skills in Uzbek.

The pupils do not need to speak or write English before commencing the programme, but their
language aptitude is tested before they are admitted to the programme to ensure that they are able
to undertake the programme. Pupils are, thus, selected on the basis of their score in the language
aptitude test. Involving both an underlying language learning capacity and the capacity to handle
decontextualized language, language aptitude has been found to be one of the best predictors of L2
learning. Studying in both Finnish and English typically means much extra work and challenges
for the pupil as well as requires ample support from parents. Practically, all CLIL pupils speak or
at least understand Finnish at the start of the programme even if their first language is something
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different. They also learn to read and write in Finnish on the first grade. The first graders also
practice reading, writing and spelling in English, but on a very basic level suitable for second
language learners. Many pupils continue in English speaking or CLIL classes in the secondary
level.

The bilingual classes follow the school’s general curriculum and the general learning goals
and principles are the same as for the mainstream Finnish speaking classes. Pupil evaluation
also follows the same general principles. It is stated in the school curriculum that the language of
instruction should not affect the learning outcomes or evaluation.

The CLIL teachers in Uzbekistan are native speakers of Uzbek and have a native-like proficiency
in English. The teachers have much freedom in deciding which content to teach in Finnish, in
English, or in both languages, as long as approximately half of the instruction is carried out in
English. Generally, some contents are more suitable to learn in Finnish, such as Finnish history
and the geography of Finland and the Nordic Countries. Mathematics is taught mainly in English,
and only the most essential mathematical concepts are learned in both languages. All CLIL pupils
attend Finnish as a mother tongue lessons and L2 speakers of Finnish take Finnish as a Second
Language lessons once or twice a week.

English has an A1 language status in bilingual classes, meaning that besides content instruction
in English, the pupils attend formal EFL lessons taught solely in the target language by a native
speaker. At the time of the data collection, there was one native English-speaking teacher for the
bilingual classes. The general linguistic goal of the CLIL programme is to provide the pupil with
a functional command of the English language and the ability to use it properly and concisely
to convey meaning. This includes having knowledge about the language, listening attentively,
talking to the point, reading with understanding, and writing fluently with accurate spelling and
punctuation. The content of language learning is closely connected to the language skills needed in
other academic subjects (e.g. mathematics, history and science). The pupils should learn the most
essential concepts and contents in different academic subjects in both English and Finnish, so that
they may continue their studies in either language.

The acquisition of L2 Grammar in CLIL. Foreign language education has adopted an increasingly
communicative and intercultural emphasis during the past decades. Modern foreign language
instruction draws primarily on the principles of communicative language teaching (CLT). The goal
is to develop the pupils’ communicative competence, which has four components: grammatical,
discourse, sociolinguistic and strategic competence. Grammatical competence includes the
knowledge of e.g. vocabulary, word formation, syntax, spelling, and pronunciation. Discourse
competence involves knowledge of the conventions, coherence and cohesion of the language.
Sociolinguistic competence refers to the knowledge required to use the language appropriately in
different social contexts, such as form and function, registers and roles, while strategic competence
is the skill to use

efficient communication strategies.

Communicative language teaching is based on the view that language is learned primarily by
taking part in meaningful interaction and carrying out authentic communicative tasks, defined by
Nunan as a “piece of classroom work which involves learners in comprehending, manipulating,
producing or interacting in the target language while their attention is principally focused on
meaning rather than the form”. Communicative tasks involve, for example, problem solving,
group work and collaborative learning.
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TEACHING GRAMMAR: CAUSES OF COMMON ERRORS AND NEW WAYS TO
ADDRESS THEM

Sadriyeva Gulvisar Sodiq qizi
gulvisarsadriyeva@gmail.com
The teacher of Uzbekistan

State World Languages University

Annotation: Learning another language as a foreign or second language demands acquiring
certain linguistic and paralinguistic skills. Grammar is one of the essential parts of the language
learning and teaching since it serves as building block of the other micro and macro skills of
the language. Thornbury (1999) pointed out that “grammar teaching has always been one of
the controversial and least understood aspect of language teaching” although several studies
have been conducted in analyzing grammatical problems or finding out possible methods or
approaches to deal with them (p.4). This very paper focuses on analysis of the most frequent
grammar error made by most students, namely, Non-Finite forms and proposes certain techniques
to make the grammar classes interactive.

Key words: Infinitive and Gerunds, EFL/ESL learners, unwillingness, authentic materials,
learning difficulties

Being non-finite forms of the verb, Infinitive and Gerunds are one of the problematic grammar
topics for EFL/ESL learners who usually confuse the verbs followed by them. It was the problem
that target learner encountered in his both written and spoken language more frequently. This part
of the paper is dedicated to find out the source of the problem by analyzing the nature of non-finite
forms and seeking for appropriate and effective pedagogical approaches.

Non-finite forms ofthe verbs were studied by several researchers who provided certain definitions
of them with the accordance of the aspect that they studied. Trask (1993) defined that non-finite
verbs are “the verbs which cannot serve as predicate, since it shows neither person nor grammatical
number” (p.185). Non-finite verbs are close to nominal and adjectives than the verbs because they
do not conjugate in voice, tense, mood, number and person (Crystal, 2008). Infinitives, Gerunds
and Participles are three main categories of non-finite verbs. Infinitives are the verbs that can be
used without or with “to” that were called as “first infinitive” and “second infinitive” by Hartmann
and Stroke (1972, p.111). They can be used as subject or objects of the sentence. Gerunds are
another type of non-finite verbs that proceed by -ing and serve the function of noun, subject, object
or complement of the sentence. These two grammar structures seem straightforward to teach and
learn but actually they pose particular problems both to teachers and learners.

The main source of the problem is learners’ unwillingness to learn grammar which is a set
of unnecessary rules and structures in their mind and show their disliking to grammar classes.
This, in turn, complicates teacher’s task and demands to motivate students before introducing
grammar point. Ellis (1993) stated that learners can never be able to engage in interaction in the
target language expressing their thoughts, feelings or emotions precisely and concisely unless
they focus on grammar of that language. If learners find grammar tedious or arduous, teacher
should create such materials that can attract learners’ attention and make the lesson more engaging.
There are several ways of making grammar learning much more interesting such as integrating
technology, media, video or audio materials into the lesson is one of the effective tools. Nunan
(1998) suggested that grammar lesson will not be no longer boring but engaging when authentic
audio or video visuals become part of the grammar. For example, Rucynski (2011) experimented
teaching grammar with the help of TV series called ‘Simpsons’ or Bedjou (2006) highly stated that
the language can be learnt easily and quickly when its’ content is interesting and he recommended
radio podcasts to make content much more engaging. While selecting any material to the lesson,
the needs, interests and lacks of the target learners should be taken into account in order to provide
effectiveness of the lesson. Taking all the points into account, authentic materials (audio, video,
reading) whose content are in the field of target learner’s interest will be used in the remedial
lesson to make it interesting as well as effective. It is acknowledged in the field of SLA that
meeting learner expectations is sometimes more important than any teaching methods or strategies
(Tomlinson, 2001).

The next reason of learners mistakes in the use of Infinitive and Gerunds is the lack of
ability to internalize the rules and strategies which is one of the learning difficulties of grammar
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that highlighted by Ellis (2006). Although learners understand the rules, even they do not face
difficulties in grasping the rule, they cannot use them in communication accurately. Most linguists
considered that this problem will happen as a result of the chosen pedagogical approaches which
emphasize on memorization or rote learning rather than focusing on free production of the
language (Ellis 2006). In our modern era, in which communication skills are superior to others,
designing practice activities is crucial to encourage learners to produce language freely and use
target grammar structure rather than getting them to fulfill lower order activities. Take our target
grammar topic, Infinitives and Gerunds as an example, after having introduced the rules, learners
should engage free practice or communicative activities in order to see how well they can put the
rules into play. Moreover, it gives the teacher the advantage of observing possible learner problems
and “new language items can be learned incidentally and effectively when students participate
in communication activities” (Shameem & Tickoo, 1999, p.9). Interactive games are one of the
options through which boring grammar lessons become more engaging as well as learners actively
participate and communicate to complete the tasks of the activity which in turn enhances learners’
collaborative skills (Rinvolucri, 2002). Therefore, inclusion of interactive games in the lesson
plan will be helpful to the target learner who prefers working in collaboration and studying in
competitive atmosphere.

Appropriately selected teaching approaches and techniques are key to the success and
effectiveness of the lesson. Having analyzed the nature of target grammar point and learner’s
frequent errors and their sources, the next important step would be choosing pedagogical
approaches some of which has already suggested in the previous section. The important step
of teaching any grammar point is to ascertain the focus of lesson: form, meaning or both of
them. There have been heated theoretical discussions on the effectiveness of these approaches
in teaching grammar. Doughty (2001), for example, claimed that focus on meaning is effective
as it helpful for interlanguage development. DeKeyser (1998), however, found focus on form
approach more appropriate in EFL context and stated that grammar learning is a gradual process
which can be achieved by teaching target forms explicitly. Teaching grammar as skill approach
proposed by Batstone (1994) gives us the opportunity of combining these two approaches that are
equally important in language learning and teaching as they complement each other. Therefore, the
activities included in the lesson will focus on both form and meaning of Infinitive and Gerunds.
As a part of teaching grammar as skill approach, grammar will be integrated into other skills of
the language which provides the opportunity of teaching grammar in context. Context is essential
in learning grammar of a particular language because isolated grammar forms or single sentences
cannot be fully analyzed by the learners. Criticizing existing ESL/EFL textbooks, Nunan (1998)
argued that unless the opportunity for exploring the target structure in meaningful context will be
provide, they never will be able to internalize the rules. The activities given in the textbooks which
involve manipulation, translation or repetition are not sufficient to improve learners’ grammar
mastery which requires observing “systematic relationship between form, meaning and use” of the
language (p. 102).
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Annotatsiya: Ushbu maqolada Alisher Navoiyning turk va fors tillarini qiyosiy metod asosida
o’rganishga bag’ishlangan “Muhokamatul-I-lug’atayn” asari va Turkiy tilshunoslikda tipologiya
sohasining yuzaga kelishiga ma’lumotlar berilgan.

Kalit so’zlar: Alisher Navoiy. Muhokamatul lug’atayn. Chog’ishtirma usul. Turkiy va forsiy til.
Ekspressiv bo’yoqdor leksika. Yuzta fe’l. Fe’Ining birgalik nisbati.

O’rta asr turkiy tilshunoslikning buyuk cho’qqisi sifatida Alisher Navoiyning “Muhokamatul
lug’atayn” asari tan olinadi. U 1499 yilda yozilgan.

Navoiy “Muhokamatul lug’atayn” tadqiqoti bilan turkiy filologiya tarixiga judakatta hissa
qo’shdi. Asarda ikki til — turkiy va forsiy til chog’ishtirib tahlil etiladi. Navoiy dunyo tilshunosligi
tarixida birinchilardan bo’lib ilmiy kompravistika usullarini 0’z tadqiqotiga qo’lladi.

Navoiy asar boshida keng tarqalgan to’rt til guruhiga e’tibor qaratadi. Bular: arab, turkiy, forsiy,
hindiy. Bular ichida arab tili “0’z mo”’jizasi va ilohiyligi” bilan ajralib turadi. So’ng qolgan uch til
ham asl va mo”’tabar tillar sifatida qayd etiladi.

Shundan keyin muallif turkiy va forsiyning qiyosiy tahliliga o’tadi. U turkiy tilning uslubiy
afzalliklarini ko’rsatish maqsadida forsiyda tengdoshi yo’q yuzta fe’Ini keltirdi.

Asarda yegulik va ichimliklar, qarindosh-urug’chilikka oid, madaniy-maishiy hayotga doir
so’zlar, qush va parrandalar, hayvonlarning atalishi, ot va uning jihozlari, kiyim-boshlar, mansablar,
hunar va kasb otlari har ikki tilda ganday atalishiga ham o’rin berilgan.

Navoiy turkiy tilning 0’ziga xos morfologik xususiyatlariga ham e’tibor qaratdi. U fe’Ining o’zlik,
orttirma va birgalik nisbatlarini, ravishdosh shaklini, ko’makchi fe’l yordamida tuzilgan murakkab
fe’llarni, sifatning orttirma va kuchaytirma darajalarini, ayrim so’z yasovchi qo’shimchalarning
ma’nolarini ko’rsatib, misollar yordamida izohlab berdi.

U mazkur asarida tillarning kelib chiqishi, til va tafakkur orasidagi munosabat, so’z ma’nosi,
so’zlarning shakl va ma’no munosabatlariga ko’ra turlari, so’z yasalishi, morfologik kategoriyalar,
fonetikaga oid-tovush bilan bog’liq qator hodisalar haqida chuqur fikr yuritadi, bunday hodisalarni
atroflicha tahlil giladi.

Navoiy asarda fonetik sistema haqida fikr yuritar ekan, ayni sistemaning qurilish a’zolari
bo’lgan tovushlar haqida, tovushlarning artikulyatsion xususiyatlari haqida ma’lumotlar beradi,
o’zbek tili tovushlarining qo’llanilishidagi o’ziga xosliklarini alohida qayd etadi.

Ushbu fonetik o’ziga xosliklar haqida prof. S.Usmonov va prof. A.Nurmonovlar 0’z
tadqiqotlarida bir qator ma’lumot-larni keltiradilar. Masalan, tovush va harf munosabati haqida fikr
yuritilar ekan, ular bir-biriga hamma vaqt ham mos kelmasligi, bir harf bilan bir necha tovushni
anglatish mumkinligi aytiladi. Anig’i, Navoiy eski o’zbek adabiy tilining unlilar sistemasiga
to’xtalib, 0-0, u-y oppozitsiyasi asosida misollar keltiradi qiyoslang: ot (olov), 6t (harakat); to’r
(tuzoq), to’r (uyning to’ri); o’t (yutmoq), o’t (kallani o’tga tutib, tukini kuydirish). Shuningdek,
birgina ey (s) harfi bilan uchta tovush: i, cho’ziq i va e tovushlari ifodalanishi qayd etiladi.

Qofiya masalasida o’zbek va fors tillari qiyoslanar ekan, bunda o’zbek tili imkoniyatlarining
kengligi, bu jihatdan o’zbek tili fors tilidan ustun ekanligi bayon qilinadi. Anig’i aro so’zini saro,
daro bilan ham, boda bilan ham, erur so’zini esa hur, dur bilan ham, g urur, surur so’zlari bilan
ham qofiya qilish mumkinligini, fors tilida esa bunday imkoniyat yo’q ekanligini ta’kidlaydi.

Xullas, Alisher Navoiy tovushni, hozirgi tilshunoslik nuqtai nazaridan baholashda, fonema
sifatida olib, uning eng muhim xususiyati bo’lgan ma’no farqlash qobilyatiga ega ekanligini bayon
qiladi.

Alisher Navoiy morfologiyaga oid fikrlarni bayon qilar ekan, asosiy, yetakchi so’z turkumi
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sifatida, maqgsadga to’la muvofiq, fe’llarga murojaat qiladi. Fe’l birliklarning ma’no jihatdan, shakl
va qo’llanishi jihatdan eski o’zbek adabiy tilining o’zigagina xos, ya’'ni forsiyda uchramaydigan
xususiyatlarini, zukko tilshunos sifatida, puxta tahlil qiladi. Aniqrog’i, u fe’llarning nisbat bilan
bog’liq tomonlariga alohida e’tibor berar ekan, fe’lning o’zlik, orttirma va birgalik nisbatlarini,
ravishdosh shaklini, ko’makchi fe’l yordamida tuzilgan murakkab fe’llarni gayd etadi.

Navoiy fe’lning orttirma nisbat shakli haqida fikr yuritar ekan, ayni nisbat tushunchasi-t
qo’shimchasi orqali hosil bo’lishini aytadi, qator misollar keltiradi. qiyoslang: yugurt, yashurt,
chiqart va boshqalar.

Fanda “Muhokamatul lug’atayn” asarining to’rt qo’lyozma nusxasi ma’lum.

Foydalanilgan adabiyotlar ro’yxati
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MAKTABDA O’ZBEK TILI FANIDAN “MENING VATANIM” MAVZUSIDA
NAMUNAVIY DARS ISHLANMASI

Shamsiyeva Dildora Ramazanovna,
Navoiy shahar, 1 — AFCHO’IM
IT toifali o’zbek tili fani o’qituvchisi

Darsning maqsadi:

Ta’limiy maqsadi: o‘quvchilarga olmosh. Kishilik va ko‘rsatish olmoshlari haqida va ularning
nutqda qo‘llanishi hagida ma’lumot beish.

Tarbiyaviy maqsadi: o‘quvchilarga Vatanga muhabbat ,vatanparvarlik tuyg‘usini singdirish.
Buyuk bobolarimizdanmizdan bizga meros bo‘lib qolgan bunyodkorlik ishlari bizga har tomonlama
o‘rnak ekanligini uqtirish.

Rivojlantiruvchi maqsadi: og‘zaki va yozma nutqiy ko‘nikmalarini rivojlantirish, mustaqil
fikrlashga, o‘z fikrini bayon etishga o‘rgatish, xotira va tasavvurlarini rivojlantirish.

Dars turi: yangi tushuncha va bilimlarni shakllantiruvchi dars.

Dars uslubi: zamonaviy.

Dars jihozi: darslik, mavzuga oid rasmlar.

DARSNING BORISHI:

I. Tashkiliy qism. (2daqiqa).
O‘qituvchining o‘quvchilar bilan salomlashishi, o‘quv xonasining tozaligini, o‘quvchilarning
darsga tayyorgarligini (o‘quv qurollari, tashqi ko‘rinishi) ko‘zdan kechirish, davomatni tekshirish.

I1.Yangi mavzu bayoni va uni mastahkamlash (15 daqiqa).

1.Nutqiy mavzu: O°zbekiston Respublikasining xritasi asosida Vatan mavzusida suhbatlashish.

Tayanch so‘zlar:

Vatan,joylashgan,poytaxt,shaharlar,tarixiy,obidalar,zamonaviy,bino,
rivojlanmoqda,qurilmoqda.

2.Grammatik mavzu: Men,sen,u,biz,siz,ular so‘zlari kishilik olmoshlari bo‘lib,ular birlik va
ko‘plikdagi shaxslarni ifodalaydi.M:Men(I sh birlik) o‘quvchiman.Biz

(Ish ko‘plik)Vatanimizni sevamiz.

Shu,bu,u,ana,mana,o‘sha,ana shu,mana shu kabi so‘zlar esa shaxs va narsalarni ko ‘rsatish uchun
qo‘llanadi.Ular ko‘rsatish olmoshlaridir. M:Bu-mening maktabim.Mana shu ko‘chada turaman.

III. Yangi mavzuni mastahkamlash. (20 daqiqa)

1. I-mashq (og‘zaki,lug‘at ishi,o‘qish va so‘zlash)

2. 2-mashq (yozma)

3.3-mashq (yozma)

4.2-topshiriq (‘“Vatan”she’r matni bilan ishlash,ifod.o‘qish,lug at ishi)

I'V. Darsni yakunlash va baholash. (3 daqiqa)

O‘qituvchi o‘tilgan yangi dars mavzusi bo‘yicha tushunmagan savollarga javob beradi, darsni
mustahkamlashdagi o‘quvchilar javobini muhokama qilib, o‘quvchilar bilimini baholaydi va
darsni yakunlaydi.

V.Uyga vazifa: (2 daqiqa).”Vatan”she’rini yod olish..

Mening yurtim O’zbekiston

O’lkalar ichra doston

Har yeri bog’-u bo’ston

Men tug’ilgan guliston

Sendir mening vatanim

O’zbekiston gulshanim

Senda barcha tinch-omon

Yaqin yo’lolmas yomon

Sensan millat oshyoni

Kezib topmadim dunyoni

Seningdek go’zal bo’ston
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Men tug’ilgan guliston
Chor taraf chaman bog’lar
O’ragan azim tog’lar
Go’zallikda yagona

Har kuni shodiyona
Buyuk yurt O’zbekiston
Men yaralgan guliston

Foydalanilgan adabiyotlar:
1. O’zbek tili 5 sinf darsligi 3-7 betlar A.Rafiyev
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RUS TILI DARSLARIDA INNOVATSION TEXNOLOGIYALAR

Sodigova Ra’no Usmonovna

Navoiy viloyati Qiziltepa tumani 12-maktab
Rus tili fani o’ qituvchisi

Telefon: +998 91 335 46 30

Annotatsiya: Ushbu maqola rus tili darslari jarayonida interaktiv metodlar, innovatsion
texnologiyalar, pedagogik va axborot texnologiyalari o'quv jarayoniga ta'siri, zamonaviy
texnologiyalar orqali egallayotgan bilimlarining o'quvchilarga foydali jihatlari, mustaqil
o rganib, tahlil gilishlariga, hatto xulosalarni ham o"zlari keltirib chiqarishlariga o'rgatishi, Keys
texnologiyasi va insert usullari haqida ma’lumot beriladi.

Kalit sozlar: rus tili, zamonaviy texnologiyalar, metod, usul, interfaol o'yinlar, keys.

Ayni paytda mamlakatimizda turli sohalarda ator o'zgarishlar bo'lmoqda. Xususan, ta'lim
sohasida qator-qator islohotlar amalga oshmoqda. Chunki ertangi kunimizning gullab-yashnashi,
rivojlanishi aynan bilimli yoshlarimizning qo'lidadir. Shunday ekan, har bir o'qituvchidan katta
mas uliyat talab etiladi, ya'ni o'qituvchi har bir darsini tashkil gilishda an’anaviy darslardan voz
kechib, turli innovatsion texnologiyalar, axborot-kommunikatsiya texnologiyalardan foydalangan
holda darsni tashkil qilishi magsadga muvofiqdir. Shuning uchun ham hozirgi kunda ta'lim
jarayonida interaktiv metodlar, innovatsion texnologiyalar, pedagogik va axborot texnologiyalari
0'quv jarayoniga qiziqish ortmoqda. Chunki shu vaqtgacha an'anaviy ta'limda oquvchilarni faqat
tayyor bilimlarini egallashga o'rgatilgan bo'lsa, zamonaviy texnologiyalar ularni egallayotga
bilimlarini o' zlari qidirib topishlariga, mustaqil o'rganib, tahlil qilishlariga, hatto xulosalarni ham
o zlari keltirib chiqarishlariga o rgatadi.

Interfaol ta'lim texnologiyalari orasida keys texnologiyalari tobora ommalashib bormoqda.
Keys texnologiyasi, ya'ni keys usuli — bu bilimlarni o' zlashtirishga emas, balki real yoki xayoliy
vaziyatlarga asoslangan interaktiv ta'lim texnologiyasi, o quvchilarda yangi sifat va ko nikmalarni
shakllantirish uchundir. Uning asosiy magsadi, muammolarni ishlab chiqish va yechim toppish
qobiliyatini rivojlantirish, axborot bilan ishlashni o’rganishdir. Bunda asosiy e'tabor tayyor
bilim olishga emas, balki ularni rivojlantirishga, o’ qituvchi va o’quvchining birgalikdagi ijodiga
qaratiladi.

Rus adabiyotining badiiy asarlarini keys texnologiyasidan foydalangan holda o'rganish uchun
mos keladi. Chunki ularning g’ oyaviy mazmuni tashqi tarkibiy qism emas, balki gahramonlarning
chuqur ichki dunyosi, izlanishlari, harakatlarining axloqiy va axloqiy asoslari. Ular rus adabiy
jjodining asosiy farqlovchi xususiyati gumanizmga asoslanadi. Keys usuli nomagbul va zerikarli
muammoli savollarga yangi tovush berishga yordam beradi. Masalan, “Menga Natasha Rostova
yoqadi (yogmaydi), Yevgeniy Onegin — o'rtachalik yoki shaxsiyat” kabilar.

Case-metod loyiha usuli, rolli 0 yin, vaziyatni tahlil qilish va boshqalar kabi yaxshi tasdiqlangan
usullarni birlashtiradi. Rus tili va adabiyoti darslarida umumiy muammoni hal qilishda barcha
o'quvchilarga o'quv materialini , qo'shimcha ma'lumotlarni to'liq tushunish va o'zlashtirish,
eng muhimi, birgalikda va mustaqil ishlashni o'rganish imkonini beradigan birgalikdagi faoliyat
foydali bo’ladi.

Rusttili darslarida o tishda eng samarali usullardan biri — insert usuli. Bu usul tushunishni kuzatish
vositasidir. Insert - bu o'quv jarayonida o'z o'z anglashini faol kuzatish uchun o'quvchilarga
imkoniyat beradigan kuchli vositadir, chunki shunday hollar borki, odam matnni oxirigacha o"qib,
u yerda nima yozilganligini eslab qololmasligi mumkin. Bu esa o'quvchi nima o’qiyotganini
tushunmay, o'qish jarayonida faol bo'lishga gqatnashmaydigan va o'z anglashini kuzatmaydigan
hollarning misolidir. O"quvchi matn bilan ishlayotganda bir qator belgularni qo’yib boradi, ular
esa quyidagi ma'nolarni bildiradi:
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V - bilganlarimni tasdiglaydi

+ - yangi axborot

- bilganlarimga zid keladi

? —meni o"ylantirib qo ydi

Rus tili darslarida interfaol usullar orqali darsni tashkil qilish samarali usullardan ekanligi
uchun o’ quvchilarning bu fanga qiziqishini ortadi va lug at boyligini oshiradi.

Foydalaniladigan adabiyotlar ro yxati:
1. M. Meliqo’ziyeva. Ta'limning interfaol metodlari vositasida darso tish bo"yicha o' qituvchilar
uchun metodik tavsiya. Toshkent. 2014-yil.

2. A. Absalamov. Rus tilini o'rganishning eng samarali usullari. O'quv metodik qo'llanma.
Toshkent. 2013-yil.

Nexadpn | 2021 7-Kuem TomkeHT
133



«“Y3BEKMCTOH OJIMMJIAPH BA EIIIIAPUHUHT WHHOBAIIMOH o
WJIMHA-AMAJIAN TAJKUKOTJIAPA” %%

GAMING TECHNOLOGIES AT THE ENGLISH LESSONS

To’xtasinova Dildora Mashrabboy qizi,
an English teacher of Namangan region,
Uychi district, school Ne 3 Tel +998050045

Annotation: The use of game technologies in English lessons increases students’ interest in
the subject being studied, that is, it helps to positively motivate the student to learn English.
Keywords: communicative competence, communication, motivation, teaching

Modern methods of teaching a foreign language have recently been enriched with the latest
technologies, the purpose of which is to significantly facilitate the learning process itself, make it
entertaining and not burdensome. It has become a good tradition to create video presentations for
lessons, use Internet resources, interactive whiteboards, computers and smartphones, audiobooks
and other gadgets are widely used. The form of the lesson has also changed. Modern teachers
rarely use the form of a lecture when explaining new material, or a simple survey when testing
knowledge. It has been noticed that the effectiveness of teaching is noticeably improved if game
technologies are used in foreign language lessons.

It is most convenient to distinguish two main groups of games:

Linguistic (phonetic, lexical, grammatical).

Speech (listening, reading and writing).

The purpose of the game techniques from the first group is to consolidate grammatical material,
repeat new words and practice pronunciation.

Games of the second group are used to simulate life situations and develop the practical use of
language material. When using gaming technologies in the classroom, the following conditions
must be met:

1. Compliance of the game with the educational goals of the lesson;

2. Accessibility for students of this age;

3. Moderation in the use of games in the classroom.

These are the ones I use in English lessons. In English lessons, to achieve my goals, I use the
following games:

Activity 1. “Find the stranger”.Offer students groups of words (from three to five words in
one group) that would be logically related to each other. But one word should be superfluous.
Students need to find an extra word and explain why it is not suitable for this category. Thus, you
will be able to fix the words on a new topic and repeat the words on already passed topics. During
the game, the skills of speaking, logical thinking and constructing arguments are activated and
developed.

For example: Zoo, dog, mouse, cock, cat;

Cheese, coffee, hungry, soup, sausage;

Grey, nose, hair, ear, foot.

Activity 2. “Finish the word”. The teams sit down against each other and throw the ball. The
student throwing the ball says half a word, for example: class..... . A student from another team
catches the ball and pronounces the whole word completely - classroom.

Activity 3.“Describing Season”. Thus, the use of gaming technologies significantly increases
interest in the subject, helps to diversify lessons. The class should be divided into two groups.
Each group receives a picture with different seasons, the group members describe their time of
year: typical weather, nature features peculiar to this season, but the time of year itself should
not be called. The second group according to the description should guess what time of year we
are talking about. You can ask additional questions if the group can’t guess right away. Then the
groups switch roles.

Activity 4. “Hot Seat”. Hot Seat helps to develop Speaking skills and English phonetics. Such
lexical games in English lessons are very popular among students. How to play Hot Seat? Students
are divided into two teams. Moreover, one sits facing the class and with his back to the blackboard;
A group of words for each team is written on the blackboard; Then the students one by one sit in
front of the student on the Hot Seat and try to help him guess the word on the blackboard; You
can describe the word and suggest synonyms, but you cannot name it or draw on paper; Time is
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allotted for each student. The winner is the team that first guessed all the words on the board.

In conclusion, it can be concluded that gaming technologies have a huge potential in teaching
younger students in English lessons. The main thing for a foreign language teacher is to take into
account not only the age, but also the psychological characteristics of children. We need to look for
new ways, improve the methodology and system of our work for a high level of English proficiency.
The use of games in education has received much attention from educators who perceive games as
a motivational tool that can enhance their teaching and learning practice. Games have been used
effectively with language learners to develop their skills in speaking, listening, writing, reading,
and grammar.

References:

1. Carini, R. M., Kuh, G. D., & Klein, S. P. (2006). Student engagement and student learning.
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ONA TILI VA ADABIYOT MASHG’ULOTLARI- O°QUVCHILAR SO’Z BOYLIGINI
OSHIRISHNING BOSH OMILI

Tojiyeva Aziza Qurolboyevna
Urganch tuman 19- sonli maktab o’qituvchisi

Annotatsiya: Mazkur maqolada ona tili va adabiyot mashg’ulotlari- o’quvchilar so’z boyligini
oshirishning bosh omili hagida so’z yuritiladi.
Kalit so‘zlar: Kuy va qo’shiglarning , ohangdor va intanatsion , qo’shiq, she’r, musiqiy did

Dunyodagi qadimiy va boy tillardan biri bo‘Igan o ‘zbek tili xalqimiz uchun milliy o ‘zligimiz
va mustaqil davlatchiligimiz timsoli, bebaho ma’naviy boylik, buyuk qadriyatdir.
Shavkat Mirziyoyev Miromonovich

Buyuk mutafakkir Alisher Navoiy o’zining “Mahbub ul-qulub” kitobining uchinchi gismida
tilni ko’ngil xazinasining kaliti deb ta’riflaydi.Haqiqatda insonning ichki dunyosi, ma’naviy
qiyofasi, odob-axloqi, ma’daniyati uning tili orqali nomoyon bo’ladi. Ona tilimizga hurmat va
muhabbatimiz jism-u jonimizga onamizning oq suti bilan kirgan,qalbimizga allaning so’zlari,
ilk muallimimiz o’rgatgan alifbo timsolida singib, kattalar-u ustozlardan eshitganlarimiz,
kitoblardan o’qib olganlarimiz orqali qalbimizga jo bo’lgan. O’z tilini yaxshi bilgan, uning har
bir so’zini e’zozlaguvchi kishi millati va zalqini sevadigan, odobli tarbiyali bo’ladi. Inson
so’ziga, gapirayotgan gapiga qarab hurmat- e’tibor topadi.Adib Yusuf xos Hojib “Qutadg’u
bilig” asarida shunday deydi.

Erkim so’z va’jidan taxtga egadir,

So’zkim, er boshini pastga egadir.

Globallashuv asrida so’zning qudrati cheksiz. O’quvchilarning so’z boyligini oshirishda
ona tili ta’limi asosiy omil ekanligi, shubhasiz.Bugun mustaqil O’zbekistonimizda ona tili
va xorijiy tillarni o’qitishga nihoyatda katta ahamiyat berilmoqda. Tilning, Xususan ona
tilining shaxs kamolotidagi o’rnini hech narsa bilan giyoslab bo’lmaydi. Birinchi prezidentimiz
I.A.Karimovning mana bu so’zlarini hech kim, aynigsa til va adabiyot o’qituvchisining unutishga
haqqi yo’q: “Jamiki ezgu fazilatlar inson qalbiga avvalo, ona allasi, onatilining betakror jozibasi
bilan singadi. Ona tili-bu millatning ruhidir.O’z tilini yo’qotgan har qanday millat o’zligidan
judo bo’lishi muqarrar.Hech kimga sir emaski ta’lim va tarbiya jarayonlarini bir-biridan ajratib
bo’lmaydi. Albatta, ta’limga aqliy idrok birlamchi bo’lsa, tarbiyaga ruhiy idrok yetakchidir. Bugun
ona tili ta’limi va ta’limning sifati hamda samaradorligi dolzarb masaladir. Bu hol yurtimizdagi
ona tili va adabiyot o’qituvchilardan yanada teran ma’sulyat, fidoiylik va faol ijodiy izlanishni
talab etadi. Ta’limda, ayniqsa, ona tili ta’limida o’qituvchi nutqining sifati hal qiluvchi
ahamiyatga molikdir. O’qituvchi ma’daniy nutqning barcha sifatlarini qanchalik to’liq
egallagan bo’lmasin, nutq texnikasi yetarli bo’lmasin, uning darsimaqsadga erishmaydi. Jonli
tovushli nutq va uning barcha unsurlarini to’g’ri vogealantirish ko’nikma va malakalarning jami
nutq texnikasi demakdir. Bunda ovozning sifati, nutq jarayonida to’g’ri nafas olish, tovush va
tovush go’shilmalarini aniq talaffuz qilish, aniq diksiya kabi bir qator hodisalar nazarda tutiladi.
Adabiyot fanidan o’quvchilarda o’qilgan asarni tushunish, undan ta’sirlanish, uni estetik
tahlil qilib, badiiy ma’no chiqara olish malakasini shakllantirishdir. Badiiy asarga faol yondashuv
o’quvchida fuqorolik pozitsiyasini shakllanishiga yordam beradi.O’quvchilarda qaysi
qahramonning boshidan qanday voqealar o’tganini bilish ahamiyatsizdir. Ularga qahramon
ruhiyatidagi o’zgarishlar, hissiyotidagi jilvalar, iztirob-u hayratlar ko’lamini ilg’ash muhimroqdir.
Chunki o’quvchi ma’naviyati voqealarni bilish tufayli emas, balki personajlar ruhiyati
tovlanishlarini tuyish, 0’y va sezimlarini anglash natijasida shakllanadi. O’shanda bolaning
tuyg’ulari tozarib,ruhiyati yuksaladi. SHu bois adabiyot o’qitishda asosiy e’tibor o’tilayotgan
matnning badiiy jozibasini ochishga qaratishga e’tibor qaratish lozim. Buning uchun matnning
o’quvchilar tomonidan bevosita idrok etishiga erishish, ularga qiziqarli va o’ylantiradigan savollar
berish hamda ularni bu so’roglarga javob topishga yo’naltira bilish zarurdir. Badily matndan
ta’sirlanadigan, uning jozibasi qayerdaligini aniqlay biladigan o’quvchining ruhiyati uyg’oq
bo’lib, go’zallikka hayrat bilan garay oladi. Matnni jozibasini tuyish bolada emosional faollik
uyg’otadi.Hissiy faollik, 0’z navbatida, uni mantiqiy harakatga undaydi. Adabiyot o’qitishdagi
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o’ziga xos jihatlardan yana biri, o’rganilgan bir asar yuzasidan sinfdagi o’quvchilar turlicha
xulosaga kelishi mumkin. Adabiyot mashg’ulotlarida yetarli samaraga erishmoqchi bo’lgan
o’qituvchi o’quvchilarga ta’lim jarayonining tehg huquqli ijrochisi, o’zining sherigi sifatida
munosabatda bo’lishi shart. Mamlakatimizning buyuk kelajagini ta’minlash uchun, o’sib
kelayotgan yosh avlodni tarbiyalashni samarali yo’lga qo’yishimiz kerak.Maktablarda ona tili
va adabiyot mashg’ulotlarda o’quvchilarni har tomonlama tarbiyalash, so’z boyliklarini oshirish
kabi tomonlariga etibor qaratish hal qiluvchi ahamiyatga egadir. Chunki, adabiyot bevosita
o’quvchi shaxsini shakllantirishga yo’naltirilgan bo’ladi. Zero, buyuk kelajagimiz yoshlarimiz
qo’lidadir!
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TA’LIM BOSHQA TILLARDA OLIB BORILADIGAN IQTIDORLI
O‘QUVCHILARNING YOZMA SAVODXONLIGINI OSHIRISHDA MATN
YARATISHNING AHAMIYATI

Turayeva Mashhura Ravshanovna
Navoiy viloyati, Zarafshon shahar
10-umumiy o‘rta ta’lim maktabi o‘zbek tili o‘qituvchisi

Annotatsiya: Ushbu maqolada o‘quvchilarning yozma savodxonligini oshirishda matn
yaratishning ahamiyati yoritilgan.
Kalit so‘z: savodxonlik, matn yaratish, tuzish, grammatik, ilmiy, murakkab...

Ta’limsohasidaolibborilayotgankengko‘lamliislohotlar, ta’lim mazmunini takomillashtirishga
oid qabul gilingan qarorlar ta’limni hayot bilan bog‘lashni, o*qitish samaradorligini oshirishni, tez
taraqqiy etib borayotgan jamiyat uchun har tomonlama rivojlangan barkamol avlodni tarbiyalab
yetishtirishni talab qilayapti. Keng gamrovli islohotlar ta’lim-tarbiya masalalari mohiyatini
oshirib, barkamol shaxsni shakllantirishga jiddiy e’tibor garatishni tagazo etmoqda. Aynigsa,
ta’lim boshqa tillarda olib boriladigan iqtidorli o‘quvchilarning yozma savodxonligini oshirish
borasida qator tanlovlar, fan olimpiadalari tashkil etilganligi fikrimizning dalilidir.

Har gqanday matn quyidagi
uch bo‘limdan iborat bo‘ladi
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Ma’lumki, savodxonlik darajasini tekshirishning sinalgan usullaridan biri “matn
yaratish”(insho) sanaladi. Lekin o‘quvchilar uni yozishda muammolarga duch keladi. Matn
yaratish jarayonida o‘quvchilar reja tuzishga, mavzuga mos epigraf tanlashda, reja bandlarini
izchil yoritishda, tinish belgilarini to‘g‘ri qo‘llashda qiynaladi. Matn yaratishda quyidagi
holatlarga e’tibor berish tavsiya etiladi:

-jjodiy mehnatning oliy ko'rinishi murakkab aqliy mehnat jarayoni ekanligiga;

-u muallifdan fikrlarni zarur dalillar asosida mantigan izchil va badiiy tarzda, grammatik
va uslubiy jihatdan to‘g‘ri izhor etishni talab qilishiga...

Matn yaratish uchun asosiy yo‘l-yo‘riglar:

Tuzilayotgan jumlalarning lo‘nda va aniq bo‘lishiga \
/\; alohida e’tibor berib borish;

Matn mavzusi bilan bog‘liq materiallarni bayon
qilayotganda izchillikka qattiq rioya qilish;

Matnni yuksak savodxonlik bilan yozishga
. harakat qilish;
Tinish belgilarining ishlatilish o‘rniga diqqat qilish,
. ularning shakllari aniq bo‘lish;

/_/\—/C Matn xusnixat qoidalariga muvofiq ravishda yozish; )
.v

P
.’ Glavzu mazmuniga mos ravishda matn rejasini tuzish va

o mos epigraf tanlash.
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Sodda ko‘rinishdagi reja namunasi Do‘st bilan obod uying...
Reja:

1. Do‘stlik so‘zining ma’nosini men ganday tushunaman?

2. Do‘st boshga kulfat tushganda sinaladi.

3. Do‘stlik, birodarlik insoniyatni taraqqiyotga yetaklaydi.

Matn yaratishda epigraf tanlash

@ C Xalq magqollari )

Nt Matal va hikmatli so zlar

/QC Buyuk shaxslarning fikrlari >

@ CBadiiy asarlardan olingan sitata (parcha)lar)

Ta’kidlash joizki, ta’lim sifatini oshirishda dars jarayonida o‘qituvchi faqatgina darslik bilan
chegaralanib qolmasdan, ijodkorlik va ijodiy muhitni shakllantirishi muhim omillardan sanaladi.
O‘zbek tilini o‘rgatishda darslikda berilayotgan materiallarni yetkazib berishda o‘quvchilarning
qobiliyati va iste’dodini hisobga olgan holda tinglab tushunish, gapirish, o‘qish va yozish
ko‘nikmalarini rivojlantirish ko‘zda tutiladi. Bu esa o‘qituvchidan ko‘plab ijodiy ishlashni talab
giladi. Jumladan:

- tinglab tushunish ko‘nikmalarini rivojlantirishda materiallarni matn yoki surat holida, balki
multimedia imkoniyatlaridan foydalanib boshqa ko‘plab shakllarda yetkazib berish imkoniyati
mavjud.

- o‘quvchilarni gapirishga o‘rgatishda dialogik va monologik nutqni o‘stirishga e’tibor qaratish;

-o‘quvchilarning so‘zboyligini oshirish magsadida o‘zbek tili lug‘at boyligidan faol foydalanish,
o‘quvchilar nutqini yangi so‘zlar bilan boyitish uchun lug‘at bilan ishlash mashgqlarini izchil yo‘lga
qo‘yish;

- rasm va fotoalbomlar, diafilmlar yordamida ko‘rganlarini hikoya qilishga, har bir darsda
o‘zbekcha gazeta va jurnallardan kichik hajmli xabarnomalarni ifodali o‘qish va hikoya qilib
berishga o‘rgatish, notanish so‘zlarning lug‘atini tuzish va ularni yod olishni talab qilish;

- nutqiy mavzu mazmuniga mos metod va usullardan soddadan murakkabga ko‘ra foydalanish;

- bo‘sh o‘zlashtiruvchi o‘quvchini igtidorli o‘quvchiga biriktirib qo‘yish va olib borilayotgan
ishlarni kuzatib borish;.

- o‘quvchilarning bilimidagi bo‘shliglarni o‘qituvchi oldindan belgilab olishi va eng qulay
metodlar yordamida uni bartaraf etishi tavsiya etiladi.

Xullas, ta’lim bir-biridan ajralmagan holda biri birini to‘ldirib boradi. Shuni to‘g‘ri anglagan
holda o‘zbek tili darslarida iqtidorli o‘quvchilar bilan ishlashda ularning yozma savodxonligini
oshirish bizdan katta mas’uliyatni talab etadi.

Foydalanilgan adabiyotlar:
1. “Ma’rifat” gazetasi. 2019-yil, 14-son.
2. Metodik qo‘llanmalar va internet saytlari.
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ONA TILI VA ADABIYOT DARSLARIDA QO‘LLANILADIGAN ZAMONAVIY
PEDAGOGIK TEXNOLOGIYALAR.

Turdiyeva Feruza Ibodullayevna
Qiziltepa tumani 39- AFChO‘IMI
ona tili va adabiyot fani o‘qituvchisi

Zamonaviy ta’limni tashkil etishga qo‘yiladigan muhim talablardan biri ortiqcha ruhiy va
jismoniy kuch sarf etmay qisqa vaqt ichida yuksak natijalarga erishishdir.Bugunki kunda bir qator
mamlakatlarda o‘quvchilarning o‘quv va ijodiy faolliklarini oshiruvchi hamda ta’lim tarbiya
jarayonini samaradorligini kafolatlovchi interfaol metodlarni qo‘llash borasida katta tajriba
to‘plangan bo‘lib, ushbu tajriba asoslarini tashkil etuvchi metodlar interfaol metodlar nomi bilan
kiritilmoqda. Quyida ta’lim amaliyotida foydalanilayotgan interfaol metodlardan bir nechtasining
mohiyati va ulardan foydalanish borasida so‘z yuritiladi:

Interfaol usullar asosida dars jarayonini tashkil etilganda:

1. O‘quvchining o‘zaro faolligi oshadi, hamkorlik, ijodkorlikda ishlash ko ‘nikmalari shakllanadi.

2. Ta’lim mazmunini, ma’ruzasini mustaqil o‘rganish, ishlash, o‘zlashtirish kundalik shaxsiy
ishlariga aylanadi.

3. O‘quvchi erkin fikr bildirish, o‘z fikrini himoya qilish, isbotlay olish, tasdiqlay olishga
odatlanadi.

4. Eng muhimi o‘quv jarayonida didaktik motivlar vujudga keladi.

Ya’ni, o‘quvchining ehtiyoji qondiriladi. O‘quv-biluv jarayonida o‘quvchining manfaatdorligi
oshadi. Bu holat o‘quvchini o‘quv magsadlariga erishishda yuqori bosqichga ko‘taradi. Darsni
interfaol metodlarda tashkil etishning ganday afzalliklari mavjud. O‘qitish mazmuni yahshi
o‘zlashtirishga olib keladi. —O‘z vaqtida o‘quvchi-o‘qituvchi-o‘quvchilar orasida ta’limiy
aloqalar o‘rnatiladil. O*qitish usullari ta’lim jarayonida turli xil ko‘rinishlarda kechadi.

O‘quv jarayonida o‘quv ehtiyojini qondirish bilan birgalikda yuqori motivatsiyaga ega
bo‘ladi. O‘quvchilarda o‘zaro axborot berish, olish, qayta ishlash orqali o‘quv materiali yahshi
o‘zlashtiriladi.

O‘quvchida o‘zaro muloqotga kirishish, fikr bildirish, fikr almashinish ko‘nikmalari shakllanadi.

“BUMERANG” TEXNOLOGIYASI. Bu texnologiya o‘quvchi (yoki o‘quvchi)larni dars
jarayonida, darsdan tashqarida turli adabiyotlar, matnlar bilan ishlash, o‘rganilgan materialni
yodida saqlab qolish, so‘zlab berish, fikrini erkin holda bayon eta olish, qisqa vaqt
ichida ko‘p ma’lumotga ega bo‘lish hamda dars mobaynida o‘qituvchi tomonidan barcha
o‘quvchilarni baholay olishga qaratilgan.

Magsad-o‘quyv jarayoni mobaynida tarqatilgan materiallarni o‘quvchilar tomonidan yakka va
guruh holatida o°zlashtirib olishlari hamda suhbat-munozara va turli savollar orqali tarqatma
materiallardagi matnlar qay darajada o‘zlashtirilganligini nazorat qilish va baholash hamda
o‘quv jarayoni mobaynida har bir o‘quvchi tomonidan o‘z baho (ball)larini egallashga
imkoniyat yaratishdan iboratdir.

Texnologiyaning qo‘llanishi — amaliy mashg‘ulotlar, seminar yoki laboratoriya mashg‘ulotlari
hamda suhbat-munozara shaklidagi darslarda yakka tartibda, kichik guruh va jamoa shaklida
foydalanishi mumkin. Mashg‘ulotda foydalaniladigan vositalar. O‘quvchi dars jarayonida
mustaqil o‘qishlari, o‘rganishlari va o‘zlashtirib olishlari uchun mo‘ljallangan tarqatma
materiallar (o‘tilgan mavzu yoki yangi mavzu bo‘yicha qisqa matnlar, suratlar, ma’lumotlar).

Mashg‘ulotni o‘tkazish tartibi:

Ushbu texnologiya bir necha bosqichda o‘tkaziladi:
o‘quvchilar kichik guruhlarga ajratiladi;
o‘quvchilar dars (mashg‘ulot)ning maqsadi va tartibi bilan tanishtiriladi;
o‘quvchilarga mustaqil o‘rganish uchun mavzu bo‘yicha matnlar tarqatiladi;
berilgan matnlar o‘quvchilar tomonidan yakka tartibda mustaqil o‘rganiladi;
har bir guruh a’zolaridan yangi guruh tashkil etiladi;

* yangi guruh a’zolarining har biri guruh ichida navbati bilan mustaqil o‘rgangan matnlari
bilan axborot almashadilar, ya’ni bir-birlariga so‘zlab beradilar, matnni o‘zlashtirib olishlarishga
erishadilar;

* berilgan ma’lumotlarni o‘zlashtirilganlik darajasini aniqlash uchun guruh ichida ichki
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nazorat o‘tkaziladi, ya’ni guruh a’zolari bir-birlari bilan savol-javob qiladilar;

* yangi guruh a’zolari dastlabki holatdagi guruhlariga qaytadilar;

» darsning qolgan jarayonida o‘quvchilar bilimlarini baholash yoki to‘plagan ballarini
hisoblab borish uchun har bir guruhda “guruh hisobchisi” tayinlanadi;

* o‘quvchilar tomonidan barcha matnlar qay darajada o‘zlashtirilganligini aniglash maqgsadida
o‘qgituvchi o‘quvchilarga savollar bilan murojaat etadilar, og‘zaki so‘rov o‘tkazadilar;

* har bir guruh a’zosi tomonidan guruhdagi matnning mazmunini hayotga bog‘lagan holda
bittadan savol tuziladi;

» guruhlar tomonidan tayyorlangan savollar orqali savol-javob tashkil etiladi (“guruh
hisobchilari” berilgan javoblar bo‘yicha ballarni hisoblab boradilar);

e guruh a’zolari tomonidan to‘plangan umumiy ballar yig‘indisi asosida g‘olib guruh
aniqlanadi.

Namuna:

Adabiyot fanining 6-sinf dasturida berilgan E.Vohidovning “O‘zbegim” qasidasini o‘tishda
“Bumerang” texnologiyasidan quyidagicha foydanish mumkin. “Bumerang” texnologiyasini
qo‘llashdan maqsad shuki, o‘quvchilar bevosita she’riy misralardagi g‘oyalarni so‘zlarda
bayon etishga, bir-birlarining fikriga tanqidiy munosabatda bo‘lishga, aniq, ma’noli so‘zlarni
yozish uchun ijodiy yondoshishga, o‘zlarining bilimini baholashga erishiladi, shuningdek,
mavzuning mohiyatini to‘laroq anglashi uchun zamin yaratiladi. Bu texnologiyani qo‘llash
tartibi quyidagicha tashkil etiladi. Guruh a’zolariga ish tartibini, vaqtni tushuntirishi bilan
o‘z stollaridagi A. Navoiy, Beruniy, Farobiy, Mashrab, Ulug‘bek, Xorazmiy kabi buyuk
allomalar (tarqatma materiallardan namuna: Forobiy o‘z zamonasi ilmlarning barcha sohasia
kata hissa qo‘shganligi, Sharq mamlakatlarida uning nomi ulug‘lanib, “Al-Muallim as-soniy”
—“Ikkinchi muallim” “Sharq Arastusi” deb yuritilgan. Forobiy turkiy qabilalardan bo‘lgan harbiy
xizmatchi oilasida, Sirdaryo qirg‘og‘idagi Forob — O‘tror degan joyda tug‘ilgan. Forobiy
boshlang‘ich ma’lumotni ona yurti, so‘ng Toshkent (Shosh), Buxoro, Samarqandda o‘qidi. U
160 dan ortiq asar yaratgan. Buyuk vatandoshimiz Abu Nasr Farobiying ijtimiy- siyosiy hayot,
davlatni boshqarish masalalariga, figxshunoslik, etika, pedagogikaga doir asarlari,

“Baxt saodatga erishuv yo‘llari” (“Risola fi-t tanbex ola asbob as- saodat ), “Shaharni
boshqgarish” (“As-siyosat an-madaniya”), “Urush vat inch turmush

haqida kitob” (“Kitob fitoyii va-l xurub”), “Fazilatli xulqglar” (““Asashrat al-Fazila”) shular
jumlasidandir) hagida ma’lumotlarni o‘qib chiqishadi va har bir guruh teng bo‘linishib, yangi
guruh tashkil etishadi. Yangi guruhlar ikkinchi stoldagi ma’lumotlar bilan ham tanishadi va
o‘zlarining bilgan ma’lumotlari asosida bir-birlariga so‘zlab berishadi.

So‘ngra yangi guruh a’zolari dastlabki holatdagi guruhlariga qaytadilar va qasida g‘oyasidan
kelib chiqgan holda, o‘qigan, eshitganlari asosida 1-guruh “O‘zbekiston allomalar yurti”,
2-guruh “Adib ijodiyotiga bir nazar”, 3-guruh “Kuy avjida uzilmasin tor”, 4-guruh “Shoir-u
she’r-u shuur” mavzularida o‘z tagdimotlarini yaratishga kirishadilar. Tagdimot guruhdagi ixtiyoriy
o‘quvchi tomonidan tinglanadi, umumiy baholanadi. O‘qituvchi mavzuni  mustahkamlashi
bosqichida “munozara” usulidan foydalanilib, qasidada tilga olingan buyuk allomalar haqida
o‘zaro suhbatlashishlari mumkin. O‘qituvchi adabiyot fani bilan boshqa fanlar orasidagi
alogasiga ham alohida e’tibor qaratadi.

Og‘zaki so‘rov uchun savollarni quyidagicha tuzish mumkin.

1. Beruniyning ilmiy ishlari, asarlari haqida nima bilasiz?

2. Hozirdagi yurtimizdagi eng katta globus qaerda saqlanadi?

3. Forobiyning “Fozil odamlar shahri” nomli mashhur asarida xalq rahbari quyidagi 12 ta
fazilat (sog‘lik, farosatli, zehnli, pok niyatli, haqgo‘y bo‘lishi kabi)ga ega bo‘lishi tilga olingan.
Shu fazilatlarning qaysi biri haqida asosli fikr ayta olasiz?

4. Ulug‘bek nechanchi yil Movarounnahr va Turkistonning hokimi etib tayinlangan?

5. Sirdaryo va Amudaryolarning gadimiy nomlarini bilasizmi? Savollar berilgach, guruh
a’zolari o‘qigan bilganlari asosida bahslashadilar. O‘qituvchi savol-javob davomida yaxshi
gatnashgan
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ANIQ FANLARNI O’QITISH JARAYONIDA CLIL METODIDAN FOYDALANISH

Umirova Dilnoza Baxtiyarovna,
Navoiy viloyati, Navbaxor tumani
2-umumta’lim maktab Ingliz tili o’qituvchisi

Annotatsiya: ushbu maqolada muallif CLIL metodi, uning kelib chiqish tarixi, turlari va dars
jarayonida gay tarzda foydalanish haqida batafsil tushuncha berilgan va aynan CLIL usuli til
o’rganishda muvaffaqiyatga erishish imkoniyatini kuchaytirish kerakligi aytib o’tilgan.

Kalit so’zlar: CLIL, soft CLIL, hard CLIL, aqliy hujum

CLIL (Contentand Language Integrated Learning ) —bu mazmunni chet tillar orqali o’rganishning
innovatsion metodi, ya’ni barcha fanlarni chet tili bilan birgalikda o’rgatish metodidir. Ushbu
metoddan ko’zlangan asosiy maqgsad o’quvchilarni chet tillarini o’rganishga bo’lgan qiziqishini
oshirishdir. Shu bilan birga o’z bilimini chet tilida ifodalay olishiga ko’maklashishdir. Ushbu
metod ancha oldindan o’qituvchilar tomonidan foydalanilgan bo’lsada fanga CLIL termini bilan
1994 yil Devid Marshem tomonidan kiritilgan. Va u bu metodni ikki turga : Soft CLIL va Hard
CLIL ga ajratgan. Soft ( ya’ni Oson) CLIL — bu chet tili o’qituvchisini o’z darsida boshqa
fanlarga oid ma’lumotlardan foydalanishidir. Hard ( ya’ni Qiyin) CLIL — aksincha boshqga fan
o’qituvchisining 0’z darslarida mavzu yoritishda chet tilidan foydalanishidir.

Metodist olimlar Ch.Friz va R.Ladoning o’quvchilar avval og’zaki nutqda ishlatiluvchi
strukturalarning yig’indisini eslab qolishlari kerak, keyinchalik esa shu strukturalar asosisda yangi-
yangi gaplar tuza olishni o’rganishlari lozim degan fikrlari Hard Clil metodida tashkillashtirilgan
darslarda foydalanishga mosdir. Bu metoddan foydalanish uchun oldindan puxta tayyorgarlik
ko’rish talab etiladi. Masalan geografiya darsida CLIL metodidan foydalanish uchun mavzuga oid
so’zlardan lug’at tuzilishi, audio matn yoki jurnal, gazeta, internet manbalaridan matn topish va
ularga alogador mashqlarni saralash lozim bo’ladi. Qo’yida Hard CLIL metodida dars o’tganda
foydalanish uchun bir qancha mashqlar ro’yxatini keltirib o’taman. Bunda yana geografiya fanini
misol tariqasida olishga harakat qildim. Masalan mavzu “O’zbekiston Respublikasining geografik
joylashuvi” bo’lsa lug’at uchun taxminan shunday so’zlarni tanlash mumkin:

Square, Approximately, Mountains, Rivers, Deserts, South, West, East, North, long, high

Ushbu so’zlarning hammasi ham o’quvchilar uchun notanish emas albatta, lekin ularni takrorlab
olish magsadga muvofiqdir. Dars avvalida Speaking ( ya’ni nutq ) mashgqlari bilan boshlash
mumkin, bunda “ aqliy hujum” metodidan foydalanib o’quvchilardan mavzuga oid ganday
ma’lumotlarga ega ekanliklarini so’rab bilish mumkin. Faqat bunda o’quvchilarning Grammatik
xatolari qattiq tanqid qilinmasligi kerak. O’quvchilar o’z fikrlarini ifodalashayotganda o’zlarini
erkin his qilishlari juda muhim. Mavzuga oid lug’at takrorlanib olingach, shu mavzuga oid chet
tilida yozilgan matn o’quvchilar diqqatiga havola etiladi. Bunda vaqtni tejash maqsadida matnni
bir necha qismga ajratib, guruxlarga bo’linib ko’rib chiqish ham mumkin. Bu mashq davomida
o’quvchilarda Reading (ya’ni o’qish) va Listening (ya’ni tinglash) qobiliyatlari mustahkamlanadi.

Writing (ya’ni yozuv) ni rivojlantirish uchun guruxlar boshqa guruxlar o’qigan matndan
eslab qolgan ma’lumotlarini qisqacha yozma bayon etishlari, yoki shu mavzuga oid qo’shimcha
ma’lumotlarni yozishlari, matn asosida tuzilgan savollarga yozma javob gaytarishlari mumkin.

Va nihoyat dars so’ngida Speaking (ya’ni gapirish) mashgqlarini tashkillashtirish mumkin.
Bunda gurux a’zolari prizentatsiyalar qilishi, mavzudan olgan bilimlarini og’zaki qayta
ifodalashlari, savol-javob mashgqlarini bajarishlari mumkin.

Foydalanilgan adabiyotlar:
1. Marsh D. CLIL. The European Dimension: Actions, Trends and Foresight Potential Public
Services Contract DG EAC: European Commission, 2002.
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MAKTABDA O’ZBEK TILI FANIDAN 5 SINFLAR UCHUN “YANGI FANLARNI
O’RGANAMIZ” MAVZUSIDA NAMUNAVIY DARS ISHLANMASI

Xatamova Rashida Normuradovna,
Navoiy shahar, 1 - AFCHO’IM
I toifali o’zbek tili fani o’qituvchisi

DARS MAVZUSI:YANGI FANLARNI O‘RGANAMIZ.
(Belgilash olmoshlari)

Darsning maqsadi: .

Ta’limiy maqsadi: o‘zbek tilida belgilash olmoshlari va so‘roq yuklamalari haqida umumiy
ma’lumot berish.

Tarbiyaviy maqsadi: o‘quvchilarga o‘quvchilarni har bir fanga bo‘lgan qiziqishini ,hurmatini
uyg‘otish .

Rivojlantiruvchi maqsadi: og‘zaki va yozma nutqiy ko‘nikmalarini rivojlantirish, mustaqil
fikrlashga, o‘z fikrini bayon etishga o‘rgatish, xotira va tasavvurlarini rivojlantirish.

Dars turi: yangi tushuncha va bilimlarni shakllantiruvchi dars.

Dars uslubi: zamonaviy.

Dars jihozi: mavzuga oid rasmlar, tarqatmali materiallar.

DARSNING BORISHI:

I. Tashkiliy qism. (2daqiqa).

O‘qituvchining o‘quvchilar bilan salomlashishi, o‘quv xonasining tozaligini, o‘quvchilarning
darsga tayyorgarligini (o‘quv qurollari, tashqi ko‘rinishi) ko‘zdan kechirish, davomatni tekshirish.

I1.O‘tilgan mavzularni so‘rash. (3 daqiqa) 0’tilgan darslar yuzasidan o‘quvchilar bilimini
savol-javob asosida aniqlash, uy vazifasini so‘rash. ). 6-topshiriqgdagi matnni o‘qib, gapirib berish
va matn yuzasidan berilgan yangi so‘zlarni yod olish.

III.Yangi mavzu bayoni (15 daqiqa).

1.Nutqiy mavzu: “Yangi fanlart” matni orqali o‘quvchilar yangi mavzu bilan tanishadilar va
quyidagi savollarga javob beradilar:1.Qanday yangi fanlarni o‘rganyapsiz? 2. Qaysi fan siz uchun
qiziqarli? 3.Qaysi fanni qiynalib o‘zlashtiryapsiz?

2.Grammatik mavzu: Hamma,barcha,bari,butun,har kim,har nima,har qaysi so‘zlari
belgilash olmoshlari sanaladi. : Hamma,barcha,bari,butun,jami belgilash olmoshlari shaxs,narsa
va ularning belgisini jamlab,umumlashtirib ko‘rsatadi. Har kim,har nima,har qaysi,har
ganday,har bir,ba’zi olmoshlari esa shaxs va narsalar,ularning belgisini ajratib,yakkalab ko‘rsatish
uchun qo‘llanadi.M:Hamma fanlarni chuqur o ‘rganamiz.-Bu savolga har kimjavob bera olmaydi.

IV. Yangi mavzuni mastahkamlash. (20 daqiqa)

1.1- topshiriq (og‘zaki) rasmlar asosida tayanch so‘zlarda foydalanib gaplar tuziladi.
2. 2-mashq (yozma).
3. 3-4-mashq (yozma)

V. Darsni yakunlash va baholash. (3 daqiqa)

O‘qituvchi o‘tilgan yangi dars mavzusi bo‘yicha tushunmagan savollarga javob beradi, darsni
mustahkamlashdagi o‘quvchilar javobini muhokama qilib, o‘quvchilar bilimini baholaydi va
darsni yakunlaydi.

VI.Uyga vazifa: (2 dagiqa). Yangi so‘zlarni yod olish va “Fanlar bahsi” she’rini ifodali o‘qish.

Foydalanilgan adabiyotlar:
1. O’zbek tili 5 sinf darsligi 51-55 betlar A.Rafiyev
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SOME HELPFUL IDEAS FOR TEACHING ENGLISH TO YOUNG LEARNERS

Xudoykulova Ozoda Baxodirovna
Qiziltepa tumani 7— umumta’lim
maktabi ingliz tili fani o‘qituvchisi

Annotatsiya: Teaching English to young learners has become its own field of study as the age
of compulsory English education has become lower and lower in countries around the world. It is
widely believed that starting the study of English as a Foreign Language before the critical period -
12 or 13 years old — will build more proficient speakers of English. However, there is no empirical
evidence supporting the idea that an early start in English language learning in foreign language
contexts produces better English speakers. Levels of proficiency seem to be dependent on other
factors-type of program and curriculum, number of hours spent in English class, techniques and
activities used. If an early start alone is not the solution, then what can EFL teachers of young
learners do to take advantage of the flexibility of young minds and the malleability of young
tongues to grow better speakers of English? As the age for English education lowers in classrooms
across the globe, EFL teachers of young learners struggle to keep up with this trend and seek
effective ways of teaching.

Key words: EFL teachers, young Learners, ideas, visuals, realia, movement, a particular
storytelling, an online TEYL.

This article contains some helpful ideas to incorporate into the Teaching English to Young
Learners classroom. These ideas come from the discussions and assignments done in an online
EFL teacher education course designed for teachers, teacher supervisors, and other TEYL
professionals. The participants in the online course came from a number of different classroom
situations and countries in the Middle East, Central Asia and Southeast Asia. Some of teachers
worked in immersion classrooms; others saw their students in class two to three hours per week.
Regardless of the country and the types of classrooms these teachers of young learners came from,
the list of helpful ideas below seemed to be applicable to most situations.

The ideas given below can be applied to learners ranging from approximately 5 to 12 years old
and can be used for various proficiency levels.

1.  Supplement activities with visuals, realia, and movement.

Young learners tend to have short attention spans and a lot of physical energy. In addition,
children are very much linked to their surrounding and are more interested in the physical and the
tangible. As Scott and Ytreberg describe, “Their own understanding comes through hands and
eyes and ears. The physical world is dominant at all times.”

One way to capture their attention and keep them engaged in activities is to supplement the
activities with lots of brightly coloured visuals, toys, puppets or objects to match the ones used
in the stories that you tell or songs that you sing. These can also help make the language input
comprehensible and can be used for follow-up activities, such as re-telling stories or guessing
games.

2. Involve students in making visuals and realia.

One way to make the learning more fun is to involve students in the creation of the visuals
and realia. Having children involved in creating the visuals that are related to the lesson helps
engage students in the learning process by introducing them to the context as well as to relevant
vocabulary items. In addition, language related to the arts and crafts activities can be taught while
making or drawing the visuals. Certainly students are more likely to feel interested and invested in
the lesson and will probably take better care of the materials.

You can have students draw the different animal characters for a story or even create puppets.
If you cannot spare the time in class to make the visuals you want to use, another idea is to consult
the art teacher at your school and combine you efforts. If the art teacher is making some objects,
pictures, or puppets, you can could ask the teacher to make them for use in a particular storytelling
or game in your class.

3. Move from activity to activity.

As stated before, young learners have short attention spans. For young students, from ages 5 to
10 especially, it is a good idea to move quickly from activity to activity. Do not spend more than
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10 or 15 minutes on any one activity because children tend to become bored easily. As children
get older, their ability to concentrate for longer periods of time increases. So for students ages 5-7,
you should try to keep activities between 5 and 10 minutes long. Students ages 8-10 can handle
activities that are 10 to 15 minutes long. It is always possible to revisit an activity later in class or
in the next class.

For example, if you are teaching a song or telling a story, don’t stay on that song or story the
whole class time. Follow up the song or story with a related TPR activity to keep the momentum
of the class going. Then have students play a quick game in pairs. As shown in this brief example,
varying the types of activities also helps to keep young learners interested. Scott and Ytreberg
suggest creating a balance between the following kinds of activities: quiet/noisy exercises;
different skills: listening/talking/reading/writing; individual/pairwork/groupwork/whole class
activities; teacher-pupil/pupil-pupil activities.

4. Teach in themes.

When you plan a variety of activities, it is important to have them connect to each other in order
to support the language learning process. Moving from one activity to others that are related in
content and language helps to recycle the language and reinforce students’ understanding and use
of it. However, moving from activity to activity when the activities are not related to each other
can make it easy to lose the focus of the class. If students are presented with a larger context in
which to use English to learn and communicate, then attainment of language objectives should
come more naturally. Thematic units, which are a series of lessons revolving around the same
topic or subject, can create a broader context and allow students to focus more on content and
communication than on language structure.

It is a good idea to use thematic unit planning because it builds a larger context within which
students can learn language. When teaching English to young learners this way, you can incorporate
many activities, songs, and stories that build on students’ knowledge and recycle language
throughout the unit. This gives students plenty of practice using the language learned and helps
them scaffold their learning of new language.

As this article demonstrates, the ideas that come out of a collaborative learning situation like an
online TEYL course whose participants come from many different countries around the world can
be very helpful towards improving classroom practice. All of the ideas given above stood out-after
reflection by and discussion among many professionals in the field-as some of the more helpful
ideas for teaching EFL to young learners. These activities should prove helpful to all teachers of
English to young learners.

Literature:
1. Kids’ English teacher’s book series(1-4) S.Khan and others. Tashkent 2013-2016
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O’ZBEK TILI FANINI O’QITISHDA YANGICHA USULLARDAN FOYDALANISH

Xujakulova Dilbar Tuxtapulatovna,
Navoiy shahar, 1| — AFCHO’IM
I toifali o’zbek tili fani o’qituvchisi

Annotatsiya: ushbu maqolaning mazmun mohiyati quyidagicha, ta‘lim sifatini oshirishda
pedagog tomonidan yangicha g‘oya metodlarning dars jarayonida qo‘llanishi, o‘quvchilarni dars
jarayoniga qiziqtirishda samarali usullar va mashg‘ulotlarni qo‘llashda zarur tavsiyalar berilgan.

Kalit so‘zlar: zamonaviy pedogogik texnologiyalar, nutqiy, orfografik

Mamlakat kelajagi, uning go‘zal istigboli saloyihatli yoshlarning ilg‘or va innovatsion g‘oyalari
asosida yuksaladi. Bunagangi taraqqiy topgan davlat barpo etish uchun esa, bugungi kun juda ham
mas‘uliyatli va shijoatli pedagog hodimlarimizdan intiluvchan, bilimga chanqoq o‘quvchilarni
voyaga yetkazishimizni talab qiladi. Shiddat bilan rivojlanib borayotgan zamon uchun yosh
avlodni munosib ravishda tayyorlab borish, tarbiyalash, zamonaviylik tushunchasi

bilan, insoniylik xususiyatlarini chambarchaslikda ular onggiga singdira olish ota-ona bilan
bilan teng qatorda o‘qituvchilardan ham ko‘p mehnat talab qiladi. Izlanish, intilish va xohish
bo‘lsagina bu kabi vaziyatlar ijobiy tus oladi. Ona tili o‘qitish metodikasining predmeti zamonaviy
pedogogik texnologiyalar asosida ta‘lim berish jarayonida ona tilining mavzusiga ko‘ra, nutq,
yozuv, o‘qish grammatika va fonetikani o‘zlashtirish asosida shakllanadi. Ona tili metodikasi
o‘zbek tilidan ko‘nikma va malakalarni shakllashtirish, grammatikadan va til haqidagi fanning

boshga bo‘limlaridan ilmiy tushunchalar tizimini o‘zlashtirish qonuniyatlarini o‘rgatadi.
Bunday o‘rganishning eng oson tizimini ishlab chiqish uchun puxta zamin vazifasini bajaradi.
Bu tizim har bir o‘quvchini tilga oid bilim, ko‘nikma va malakaning zaruriy minimumi bilan
ta‘minlashi lozim Metodika ta‘limga qo‘yilgan qator talablarni ya‘ni ta‘lim berish bilan bir vaqtda
o‘quvchilarni vatanparvarlik ruhida tarbiyalash, ularning tafakkurini o‘stirishda yetarli yordam
berish shuningdek ta‘limning foydali ixcham bo‘lishini ta‘minlashga oid talabarniham hisobga
oladi. Yangi pedagogik texnologiyalar asosiyda ona tili o‘qitish metodikasi ta‘limninig turli
bosqichlarida o‘quvchilarning bilim, ko‘nikma va malakalarni darajasini o‘rganish yangi xulosalar
asosida ta‘limni takomillashtirish siklini yaratadi. Shunday qilib, ona tili o‘qitish metodikasi
ta‘lim berish jarayonida o‘quvchilarning bilish faolligini va mustaqilligini, tafakkur va nutqini
yaxshi o‘stirish bilim, ko‘nikma va malakalarning puxta bo‘lishini ta‘minlaydi, yangi metodik
yondashuvlarga asoslanadi. O’zbek tili o‘qitishning har bir bosqichi o‘z xususiyatlariga ega bo‘lib,
maktabgacha tarbiya metodikasi ona tilini o‘rganishda, asosan, bolalarning nutqini o‘stirishni,
nutqiy mustaqillikni shakllantirishga asoslanadi.

O‘qish metodikasi. O‘quvchilarda o‘qishning vazifasi, birinchi navbatda, bolalarni tez
(me‘yorida) to‘g‘ri, ongli va ifodali o‘qish malakalari bilan qurollantirish hisoblanadi.

Grammatika va imlo metodikasi. Bu bilim elementar to‘g‘ri yozuvga va xusnixat o‘rgatishni,
grammatik tushunchalarni, boshlang‘ich imlo malakalarini shakllantirishni o‘z ichiga oladi.

O‘quvchilar nutqini o‘stirish metodikasi. Bu bo‘lim boshlang‘ich sinflarda alohida o‘rin
tutadi. Bolalar birinchi marta tilni, nutqni o‘quv peredmeti sifatida anglaydilar, ular xohlagan
va qiziqgan narsalarnigina emas, balki zaruriy narsa va hodisalar haqida o‘ylab, rejalashtirib
nutq tuzish zarurligini tushuna boshlaydilar, 0‘z-o‘zlarining grafik shakli bilangina emas, balki
leksika, sintaktik va morfologik shakli bilan ham og‘zaki nutqdan farq qiladigan yozma nutqni
egallaydilar. Metodika bolalarning nutqini boyitishni, sintaksisi va bog‘lanishni, nutqini o‘stirishni
ham ta‘minlash kerak. Shijoat va tinimsiz mehnat asosida qilingan har bir ish 0°z mevasini albatta
beradi.

Foydalanilgan adabiyotlar:

1. Xasanov J, Saribaev H, Niyozov G, Hasanbaeva O, Usmonboeva M. Pedagogika fanidan
izohli lug‘at. — T. : Fan va texnika, 2009

2. Kurbanov Sh. Ye, Seytxalilov Ye. A. Ta‘lim sifatini boshqarish. — T. : Shark, 2006. -592 bet
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INGLIZ TILI FANINI O'TISHDA QIZIQARLI O'YINLARDAN FOYDALANISH

Yunusova Dilsora G afforovna

Navoiy viloyati Qiziltepa tumani 12-maktab
Ingliz tili fani o’ qituvchisi

Telefon: +998 90 730 00 89

Annotatsiya: Ushbu maqola ingliz tili fanini o"qitishda turli xil o'yinlar orqali o'rgatishning
o'rni, turli o'yinlar haqida ma’'lumot beriladi.
Kalit so"zlar: ingliz tili, didaktik o'yinlar, pedagogic texnologiya,

Ingliz tili fanini 0" qitishda turli xil o"yinlar orqali o' rgatishning o'rni beqiyosdir. Dars davomida
har xil o yinlar o'ynatib turish sinfda fanni o'rganishga bo'lgan ishtiyoqni yanada oshiradi, passiv
o quvchilarni ham darslarda yaxshiroq qatnashishga undaydi, sinfda o’ quvchilar o'rtasida raqobat,
ayni paytda jamoadoshlik muhitini hosil giladi. Shuningdek, o quvchllarmng ustozlariga bo'lgan
hurmatini oshiradi. Quyida sizga ingliz tili darslari davomida o'qitish samaradorligini yanada
oshirishga xizmat qiluvchi o'yinlar taqdim etiladi.

Last Man Standing (Oxirgi qolgan odam). Bu o'yin tezkor o'yin hisoblanadi. Lekin
o'quvchilarga o'ylash uchun biroz vaqt beradi. Bu o'yin birgalikda o'rganishga undaydi, ya'ni
boshqa o'quvchilar so'zlayotganida qolgan o' quvchilar o'zlari so'z o’ylayotgan bo'lishadi. O'yin
o 'ynash uchun sizga koptokcha kerak bo'ladi. Va hamma o’ quvchilar doira shaklida turib olishlari
kerak. Birorta mavzu tanlashingiz kerak bo'ladi. Masalan, Things found in a kitchen (oshxonada
topiladigan buyumlar), food, profession va hokazo.

Biror o’quvchiga to pni uloqirish rqali o'yin boshlanadi. O'sha o’quvchi mavzuga doir biror
inglizcha so’z aytadi va to‘pni keying o'quvchiga uloqtiradi. To pni qabul gilgan har bir o’ quvchi
shu mavzuga doir biror so'z aytishi kerak bo'ladi. Agar ular aytllgan so'zlarni qayta aytsa yoki bir
necha soniya ichida so’z topa olmasa, ular o'yindan chiqadi va o’yinni o’tirgan holda kuzatadi.
Havotir olmang, ular baribir o'rganayotgan bo'ladi.

Bu o'yin biroz boshqacharoq qilib o'zgartirsangiz ham bo'ladi. Biror mavzuga so'z aytish
o'rniga, har bir o’quvchi biror boshqa mavzu aytishi mumkin. Masalan, siz “say something red”
(' biror qizil narsani ayting ) deb o'yinni boshlashingiz mumkin. Koptokni ushlab olgan birinchi
o quvchi “strawberry” deb keyin o"zi biror mavzu tanlab koptokni boshgasiga uloqtirishi mumkin.
Bu o’yinni biroz murakkablashtiradi, sababi o quvchi biror so'z haqida o'ylashidan oldin, qaysi
mavzuga doir so'z o ylashi kerakligini ham bilishi lozim.

Charades o"yini Pictionary o'yiniga oxshash lekin asosiy farqi bunda so’z ifodalash uchun rasm
emas harakatlardan foydalaniladi. Bu o'yin o'quvchilar sust, zerikkan uyqusi kelgan vaqtlarda
juda qo’l keladi. Ularni uyg'oting va harakatlantiring! O quvchilar tanlashi uchun bir necha
to'rtburchak qilib girqilgan qog’ozlarga so'zlar yozing. Fe'llarni ifodalash ancha oson. Lekin siz
biroq murakkabroq, shunday bo'lsada hamma o’quvchilar biladigan so'zlardan foydalanishingiz
mumkin.

Sinfni ikki jamoaga bo'ling va har bir jamoadan bir o'quvchi so'z yozilgan qog ozni tanlaydi
va harakat bilan ifodalab beradi. Jamoadagilar esa uch daqgiqa ichida o’sha so'zni topishi kerak
bo'ladi. Har bir to’g'ri javob uchun, bir ball beriladi. 10 ball jamlagan jamoa g olib hisoblanadi.

Taboo words (Ta'qiglangan so'zlar). Taboo words o'quvchilarga sinonim so'zlar va so'zlarni
tariflarini qo'llashga yordam beradi. Sinfni ikkiga bo'linadi va jamoalar bir birlariga qarama-
qarshi holda o'tiradigan. Har bir jamoa 0’z jamoasidan bir kishini ro’parasidagi stulga o’tirish
uchun tanlaydi. Oqituvchi esa o'quvchilar ortiga o'tib turadi va katta qog’ozda yozilgan so'z
ushlab turadi. O'rindiqda o'tirgan o quvchilar bu so’zni ko'ra olmasligi kerak bo'ladi. Jamoaning
o'rindiqda o'tirgan a'zosiga siz ushlab turgan so'zni ayttirish uchun 3 daqiqa vaqti bo'ladi. Eng
asosiysi ular shu so'zni nima bo'lganda ham ishlatmasligi kerak bo’ladi.

Ingliz tili darslarida o'yin texnologiyalaridan foydalanishda o'qituvchining vazifasi — ingliz
tilini o'rganishga undash. Turli o'yinlarga bo'lgan qiziqish uyg otish sababi, birinchi navbatda,
an anaviy shakllar va an'anaviy o’qitish usullaridan voz kechish. Shuni ham takidlash kerakki,
yetarli darajada yuqori motivatsiyani davom ettirishda pasayish kuzatiladi

Foydalaniladigan adabiyotlar ro yxati:
1. Jamol Jalilov. Chet tilini o' qitish metodikasi. Toshkent. 2008-yil.
2. Hasanboy Rasulov. O'qgituvchilar uchun metodik qo'llanma kitoblari.
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K BOITIPOCY CPABHEHHMS KOPEMCKHX W Y3BEKCKHX UJIAOM

Ykram YpokoBu4 Axmea0B
Maructparypa, «JIMHrBUCTHKa»
V36eKckHii rocy1apCTBEHHbII YHUBEPCUTET
MHUPOBBIX SI3bIKOB TalIkeHT, Y30eKucTaH

AHHOTauus: Peys mo000r0 Hapoga TPyAHO MPENCTaBUTH 0e3 (pa3eooTU3MOB, YCTOWIHBBIX
BBIPOKEHUM U TMOCIOBUYHBIX H3pedeHHil. KpacouHOCTh, MHOTO3HAauYHOCTb, €MKOCTh PEYH U
00raTCcTBO S3bIKA MPOSIBIIAIOTCS UIMEHHO B 3THUX JIEMEHTAX. DTH S3bIKOBBIE CPE/ICTBA JIJAKOHUYHBI.
WX u3ydeHue cocTaBiseT HE0OX0IMMOE 3B€HO B YCBOEHHE SI3bIKA, B MOBBIIIEHUE KYJIBTYPE PeUH.
[IpaBuiibHOE M yMECTHOE HMCIOJIB30BAaHUE WJUOM M YCTOWYMBBIX BBIPRXKCHUH NPUIACT peun
HETMOBTOPUMOE CBOe0Opasue, 0co0yio BRIPa3UTENbHOCTh, METKOCTh M 00pa3HOCTb.

KiroueBble cjoBa: uAMOM, YCTOWYMBBIC, BBIPAKEHHUs, KOPEUCKHH S3bIK, 3HAYCHUE,
(bpazeonornyeckue eTMHHULIBI.

BonbIIMHCTBO  aBTOPOB, 3aHHMMAIOIIMXCA pa3pabOTKON pa3IMYHBIX TEOPETHUYECKUX H
MIPAKTUYECKUX BOMPOCOB (PPa3eoyoruy, OTMEYAIOT, YTO HUMIIYJbCOM Ui pa3BUTHS 3TOM
OTpacii S3bIKO3HAHUS TIOCIYKUIN paboThl akajemuka B.B. Bunorpamosa u mpodeccopa A.U.
CMUPHHIIKOTO, B KOTOPBIX OBLI MOTHST BOIIPOC 00 €€ OCHOBHBIX IMOHATHUSX, 00bEME 1 3a/1auax’.

OcCHOBHOH clIOBapb KOpPEHCKUX HIUOM BKJIIO4aeT B ce0s OOIIEHApOAHYIO0 JIEKCHKY,
YIOTPEOUTENBbHYIO B PA3HBIX CTHIAX peUd. YKe MO OJHOMY CJIOBapr0 MJUMOM MOXXHO ObUIO OBl
COCTaBUTh IPEICTABICHUE O IpEIMETax, SBICHUAX U HJIEAX, B KOTOPHIX OTPAKEHA KHU3Hb
KOpENCKOro Hapoia B pa3Hble IEpUo/ibl ero ucTopuu. Cper HUX HEMaJIo Ha3UAAaTENbHbIX, B KOTOPBIX
3areyaTiieHbl STHUECKUE B3IVISLIbI HApOJa Ha CeMeWHbIe ycTou, Opak, T1000Bb, BOCIIUTAHUE JIETEH
u T.4. MI3pedenns y4ar MOJIOA0€ MTOKOJIEHUE - OTHOCUTCS € YBAXKECHUEM K CTAPIINM, K POAUTEIISM,
JTHOOUTH POIHBIX U OIM3KHUX, OBITH BEPHBIMH JIPY3bSIMH.

Kak u Bce kopeilckue HIMOMBI Pa3HOOOpPA3HbI IO CBOEMY COJAEPKAHUIO U 001aJaroT
HEeoTpa3uMoil, yoenutenbHol cuinoi mMbiciu. K Tomy e, G1aromapst HEKOTOPIM 0COOCHHOCTSIM
IrPaMMaTHYECKOTO OCTPOCHMSI IPEUIOKEHNHN, KOPENCKNE HINOMBI KPaTKU U JaKOHWYHBI. B HUX
3aKJIFOUEHO CXKAThlE, M1 BMECTE C TEM HMCUEPIIBIBAIOIINE ONPEIEICHNS MPEAMETa WU CUTYyalH,
(uKcHpyIoIe HAKOTUICHHBIH OTBIT O0IIECTBEHHOM KU3HH, OKPYXKAIOIIEH YeT0BeKa pealbHOCTH.

Pazymeercs, Bce oTMeueHHbIe, B pabOTe, OCOOEHHOCTU CEMAHTUYECKOW XapaKTEpUCTUKU
WIMOM JaJIEKO HE UCUEPIBIBAIOT UX S3BIKOBOW CHEIUPUKH.

B kopeiickoM s13bIKe O] MIMOMaMH IOHUMAETCs yCTOHUNBBIE B CBOEM COCTABE U YIOTPEOIECHUH
(bpa3eosoru3Mel, COCTOSIINE LIETUKOM U3 CJIOB CO CBOOOJAHBIMM 3HAUEHHUSIMH, KOTOpPbIE, OJHAKO,
B IIpolecce O0IEeHUsI He 00pa3yloTcsi FOBOPSIINM, a BOCIIPOU3BOJIATCS KaK FOTOBbIE €AMHUIIBI, K
HpUMEDY,

$=o] AT} - lenpslii mo xapakrepy, AeHCTBUIO
W 9L shu ol Brlel 2elal vk Yysta Ak,

o]

0] YT} — 3anmkeHHas caMoOOlleHKa K JIEHCTBHIO, KPUTEPUIM

St o] SobA AIRkRh of 2= v o BQltkal W)

}"'1:_—0] L»;—i‘]:]' — UMCTH 3aBbIIICHHYIO CAMOOIICHKY K CUTyalllH, K YCJIIOBUSIM.

A o) Fal 2 AN F o Y= BAE B wol ok vkl
HARS Aol AA =

=S ET} —uTo yBIEKaeT K 4eMy-To.

o] B3l Aol = SRS £ Nt TN Re g 1xo] 5 a),

4 o] FZ T} - MonuanuBBIiA, XOpoIIo xpaHsui CeRpCTHI

4 3132 ol FAYA HE W o) 7% 5 vk

?:]] O] 7]’]:]131 E]’ 6OJ'ITJ'II/IBBII/I HC XpaHSIH_II/II/I CereTBI

Qo] 7hH] & Fihiz GHAITHE bt QX Bear o] ofr]  Fhul,

1 Bunorpanos B.B. O6 ocHOBHBIX THTIIAX (pa3eoOTHUECHKX SAMHUI] B pyCCKOM si3bike. M., 1946; Bunorpa-

noB B.B. OcHOBHBIE IOHATHS PYCCKO (hpa3eonornu Kak TMHTBUCTHYECKON TUCTIUTUTHHEL. « Tpy/Is! 100umeifHo cec-
cun JII'VY», JI., 1946; Cvupantknit A.W. K mpoGreme o crmoBe/mpodiaeMa «OTAeIFHOCTH CIIOBa»/». Borpockr Teoprn
1 UCTOPHUH s3BIKay, M., 1952.
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Cdepa, oTkyma yepmaercs Marepuan Ui OOpa30BaHHs HOBBIX CIIOB M BbIpAaXXEHUIA,
OIIpENIENAETCS B 3HAUUTEIBHON Mepe, UCTOpUEH U YCIOBUSMHU KU3HU o0miecTBa. CyIiecTBYIOT
YHUBEPCAJIbHbIE HCTOYHHUKH ITOIIOJTHEHUS SI3bIKOB HOBBIMU CJIOBAMH, BHIPAKEHUSMH U 3HAYCHUSIMHU.
Bo Bcex si3bIkax OOJBIIMM CEMAaHTUUYECKUM M CI0BOOOPA30BATEIbHBIM MOTEHIIMAIOM 00Ja/1at0T
cioBa, 00OO3HAYAIONIME YaCTU Teia, SBJICHUS OKpyXkaromero mupa (comnie, HeOO, Boja),
POACTBEHHBIE OTHOMICHUS, HA3BAHHMA NOMAIIHHX JKMBOTHBIX, OPYIHS W NPEIMETE! IOMAIIHETO
obuxosa. B wactHocTH, 310 cnioBa ™ 2] «ronmosay, W «Hora», VF «iymay», <= «pyka» u ap.!
Takue ¢pazeonoru3Mel yaiie Bcero 0003HAYAIOT KaueCTBO XapaKTepa 4YeloBeKa, CIIOCOOHOCTH,
SMOILIUHU, COCTOSIHUE, KaK HallpUMep,

e =olt - 7k FoF S At} - «npuxients miasa» - B3ApeMHYTh. ONMCHIBAET
COCTOSIHUE YEJIOBEKA, TOJBKO YTO COMKHYBIIETO Iva3a. Takoro pona (pa3eonoru3Msl J0BOJIbHO
4acTO BCTPEYAIOTCS B KOPEHCKOM YCTHOM pedH, Xy 0KECTBEHHOM JINTeparype, KOTOPbIE MPUAAIOT
SI3BIKY JIJAKOHUYHOCTb, XY/I0’)KECTBEHHOCTb. PaccMOTpuM uanomy:

w3 = Al gt} - o} HlMT} - «uexoraa M IIa3a COMKHYTB» B 3HAUEHHM OBITH OYEHb
3aHATHIM. B JJaHHOM cilydae ONMCBHIBAE€TCS HE TOJBKO COCTOSIHHUE HEJNO0CTATOYHOCTU BPEMEHH,
HO MPEJICTaBISIETCS] KApTHHA YEJIOBEKa, KOTOPBIM BCE JI€TaeT CYeTJIMBO, IOCTOSSHHO HaXOAUTCS B
SMOLIMOHAIBHOM BO30YKIEHHOM COCTOSIHUU WU

el E Wil zrk - vlgo] HSEAl Ttk — «cnartk, BBHITAHYB HOTW» - Ha JyIIE CTAIO
JIETKO», BO3HUKAET 00pa3 yCIIOKOUBIIIETO YEIOBEKa, KOTOPBIN MOCIE TPYAOBOIO JAHS JIET ClaTh.

Hepenaxo Takue o0pa3zoBaHusi ObIBaIOT SKBUBAJIEHTHBIMH, TO €CTh IIOJIHOLICHHBIMU H
PaBHO3HAUHBIMU B CTPYKTYpPHO-CEMaHTUYECKOM OTHOIIeHusAX. Hampumep:

S E =8 A4 (xop.).

EtTHn ymuab, oup xec (y30.).

ol E 2= v k. (xop.).

103 cym nmynuHT OyIMacuH, 103Ta AYCTUHT OYJICHH.

Jns cpaBHeHMsS NOAOOHBIX BBIPAKEHHH MOXHO MCIIOIb30BATh HECKOJIBKO HMCTOYHMKOB,
B YaCTHOCTH, «Y30eKcKo-pycckuil cioBapb adopuszmMoB». M.AOnypaxumoBa, «TOIKOBBIH
(bpazeosnornueckuii coBapb y30ekckoro si3pikay 1. Paxmarynnaesa u n1p. Hanpumep, B y30ekckoM
s3plke «OMHUHT YH Oeml KopoHruOyiica, YH Oemmnépyr». —XOTs MSITHaaUaTh JHEH Mmecsna U
TEMHBI, 3aTO BTOpBIE MSATHAUATE CBETIEL. — 5] -4 &= Sl o] 2T},

W auomsl, sBISSCH pe3yibTaToM UIMTENBHOIO Pa3BUTHUS, (PUKCUPYIOT U NEPEAAloT OT OAHOTO
IIOKOJIEHHUs K JPyroMy OOLIECTBEHHBIH OMNBIT, TO3TOMY OHHU Ba)KHbl HE TOJIBKO KaK HCTOYHUK
Pa3IMYHBIX OOLIECTBEHHO 3HAUMMBIX CBEIEHUI. MOXKHO Takke yTBEp:KJaTh, YTO HALMOHAIBHO-
KyJBbTYypHasi CECMaHTHKA 3bIKa — 3TO MIPOAYKT UCTOPUH, U YeM Oorade UCTOPHsI Hapoa, TEM sipue 1
copeprkatenbHee ppazeonorusmbl. Kopelickue (ppa3eosorn3Mel B X NOAABISIONIEM OOJIBITHHCTBE
— MBICJIM BbIpak€HHBIE B 0Opa3ax. [IpenMersl, BXoAsIMEe B TaKUE U3PEUEHUS], CIykKaT 3HaAKaMU
(cuMBOaMM) Bellei, sBICHUH, U UX KaYeCTB.

Jlureparypa:
1. A6nypaxumoBa M. Y36ekcko-pycckuii cioBapb adopuzmoBy. — TamkeHT, 1998.
2. Paxmarymmae I1I. TonkoBsiii (hpazeonorndeckuii CioBaph y30€KCKOTO si3bIKa. — TalllKeHT,

1994
3. 71 E. gh=ro]
. g=o]

4. ¥k

me - Hg- 3314}, 2003
Fen) 2.~ A ©AZ% 2001,

=1
-
=
-

My 12

-

1 I'ak B.I'. SI3pikoBBIe TpeoOpa3zoBanus. M. 1998r. ¢.58
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METOAUYCKHUE ACIHHEKTbBI OBYYEHUA N3JIOKEHUA 1 COUYNHEHUSA

badaxkanosa /Iniadap I'yromanueBHa,
VYuurens pycckoro u sa3bika I kareropun
Hasowniickast 006macTsb,

COILIYHOII Nel ropona HaBon

AHHOTanus: B 1aHHOM cTaThe TOBOPUTCS O MECTE COUMHEHUH M M3JI0KEHUH B IIKOJIE, KAaKOe
MECTO OHM 3aHUMAIOT B CUCTEME PEUYEBBIX YIPAKHEHUM.
KuroueBble ciioBa: CounHEHUs, N3JI0KEHUSI, CHHTAKCUYECKUE KOHCTPYKIIUH, CBSI3HBIN TEKCT.

CounHeHus M M3JIO0KEHMS B ILKOJE 3aHMMAIOT 0CO0OE€ MECTO: UM B H3BECTHOM CMBICIIE
MIOJYMHEHBI BCE JAPYTME€ pEUEBblE YNPAXKHEHHsS. B COUMHEHMH ILIKOJIBHUK NPUOIMKAETCI K
€CTECTBEHHBIM YCJIOBUSIM IOPOKIEHHUS PEUYEBBIX BBICKA3BIBAHUN — K TaKUM YCIIOBUSM, Kakue
CKJIa/IbIBAIOTCS B U3HU. COUMHEHHUS M W3JIOKEHMs NIEPEPACTalOT B CEPbE3HYIO IUIAHUPYEMYIO
YMCTBEHHYIO PaboTy, HIMEIOIIYIO HE TOJIBKO YUeOHO-BOCIIUTATEIbHOE 3HAYCHUE, HO M CITYKAIIYIO
CaMOBBIPAXKEHUIO,

CTaHOBJICHUIO JTUYHOCTHU yyamierocsa. OHu ciayxar 3((eKTUBHBIM CPEICTBOM (HOPMHUPOBAHHUS
JUYHOCTH, BO30YKIAIOT 5SMOIMH, YMCTBEHHYIO CaMOCTOSITENIbHOCTb, NPUYYalOT JeTel
OCMBICJIMBATh, OLIEHUBATh U CUCTEMATU3UPOBATh BUJEHHOE, IIEPEKUTOE U YCBOEHHOE, Pa3BUBAIOT
HaOIIOIATENbHOCTD, yYaT HaXOAUTh IPUYUHHO-CIIEACTBEHHBIE CBSI3HU, COTIOCTABIISATH M CPABHUBATD,
JIEJIaTh BBIBOJIBI.

CounHeHHE — 3TO YHpa)XHEHUE, C TOMOIIBIO KOTOPOTO YYMTENb IBITAeTCs cAenarh Ooiee
COBEPILEHHON €CTECTBEHHYIO MOHOJIOTUYECKYIO PeUb YUAIUXCsl, CTPEMUTCS] 000TaTUTh MX OIBIT
peueBoil eATENbHOCTH. B HavyalbHBIX Kijlaccax JETH IMOCTENEHHO yd4arcs BbIPa)KaThb YCTHO M
MICBMEHHO B CBSI3HOM TEKCTE CBOU MBICIIU M 3HAHMS, BCE YCIOKHSIOIINECS U IO COAEPIKAHUIO, U
o gopwme.

l'oToBsIch K yCTHOMY paccka3zy M NHCbMEHHOMY COYMHEHUIO, IIKOJIbHUKHU IJIAHUPYIOT CBOIO
JESTEIBHOCTD U y4arcs:

* IOHUMATh 33JIaHHYIO TEMY;

* pacKpbIBaTh TEMY U OCHOBHYIO MBICIIb;

* [IEpeaBaTh B TEKCTE PACCKa3a WM COYMHEHHUS CBOIO IMO3ULUIO;

*pacrojiaratb MaTepuai B OIPEIEICHHON MOCIIE0BATENbHOCTH, BbIIEIATh CMBICIOBBIE YACTH
B TEKCTE;

* 03aIvIaBJIMBATh YaCTH (COCTABIIATH I1J1aH ) U IPUIEPKUBATHCS €70 B KOHCTPYHUPOBAHUU CBSI3HOTO
TEKCTa, a B CIy4ae HEOOXOTUMOCTH MIOMEHATH MOCIIeI0BATENbHOCTD;

CounHeHus KaK yCTHbIE, TAK MU TUCbMEHHBIE Pa3JIM4al0TCs 10 MCTOUHMKAaM MaTepuaa, o CTENEeHN
CaMOCTOSITENIFHOCTH, 1O Ccroco0aM MOATOTOBKH, MO skaHpy. [1o cremeHM caMOCTOATENbHOCTH,
10 METOAAM MOJTOTOBKM Pa3/INYaroOTCs M3JIOKEHUS U COYMHEHUS KOJJIEKTUBHBIE, MPOBOJUMBIE
Ha OONIyI0 TeMY Ui BceX W TpeOyromue oOIMIeKIacCHOM MOAroTOBKH. B mporiecce paboTel Hal
TEKCTOM IIKOJIbHUKH y4aTcs aHAJIM3UpOBaTh, CHHTE3UPOBATh, BBIJIENSATH INIABHOE, COCPEIOTAYNBATH
BHUMAaHHE Ha OJTHUX SIBJICHUSIX U a0CTParupoBaThCs OT APYTHX.

Wznoxenue (ycTHOE M MHUCbMEHHOE) (hopMUpPYET yMEHHE B Pa3HBIX BUAAX PEUEBOU

JESTEIBHOCTH. C OJIHOM CTOPOHBI, YMEHHE BOCIPHUHMMATh TEKCT Ha CIyX (ayaMpOBaHUE)
WM 3pUTEIBHO (YTEHME), C APYrol — yMEHME IE€pPECKa3blBaThb TEKCT YCTHO (FOBOPEHHUE) WU
nucbMeHHo. [Ipu pabore Hax BEIOOPOYHBIM H3JIOKEHHEM BaKHO MPaBUIILHO 0TOOpaTh Marepua,
COXpaHMB IPHU 3TOM CTHIIb aBTOpa. Bo BpeMsi MOAroToBUTEIBHON paboThl IO 0TOOPY Marepuana
BaXHbIM IIOBTOPUTH H3YyUEHHBIE CPEACTBA BBIPA3UTEIBHOCTH, IPOBECTU CJIOBApHYIO pPadoTYy,
COCTaBUTH IIaH OyIyLIero M3JIoKeHus. BEIOOpOUHOE M3TI0OKEHUE — ATO TAKOW BUJ| M3JIOKECHHUS,
IIpY KOTOPOM y4YaIllMecs MEePEAA0T COAEPKAHUE 10 OJHOMY U3 OCBELIEHHBIX B TEKCTE BOIIPOCOB.
[Ipu mpoBeneHUHN BHIOOPOUHOTO M3JIOKEHHs CHayala HaXOASAT IVIaBbI, B KOTOPBIX OMHUCHIBAIOTCS
orpe/esIEHHBIE SIBICHUS UM COOBITUS (HapUMeEp, U3 )KU3HU KAKOTO-TH00 Iepost ), 3aTeM BbIIEISIOT
B HMX YacTH U 03aIVIaBJIMBAIOT KKIYI0 4acTh. OTCIO/A CIENYET BBIBOJ, YTO ATAl IJIAHUPOBAHUS
CBOUX JeMCTBUI MpHU paboTe HaJl M3IOKEHHEM U COYMHEHHUEM B CTPYKTYpE PEUEeBOTO IEHCTBHUS
HE3aMEHHUM U OTCYTCTBHE €0 MPUBOIUT K HAPYLIEHUIO €IMHOM CHCTEMBI Pa3BUTHUS CBSI3HOM peun
B PEYEBOU JIEATEILHOCTH.

Hcnoab3oBaHHas IuTeparypa:
1. B. Maskosckuil. [lonHoe cobpanue counnenuii. B 13-tu 7. M. 1959 1 12
2. Bompocs! nureparypsl, 1986 Ne 10.
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PABOTA B MAJIBIX I'PYIIITAX KAK UCITOJIB30OBAHUE TEXHOJIOI'MHU
COTPYJHUYECTBA HA YPOKAX PYCCKOI'O A3BIKA

boaraesa Huropa Hypy.iiaeBHa
YUUTENIBHULIA PYCCKOTO fA3bIKA U
auTepatypsl mKoibl Ne-19 Vprenckuii paiiona

AHHOTAIUSI: B 3TOW cTaThe B Mporecce oOydeHUs paboTaiTe B MaJCHBKOW TPYIIE Kak
HCTOJb30BaTh TEXHOJOIMU COTPYIHUYECTBA HA YPOKAKC PYCCKOIO S3bIKa YIOMSIHYTO.
KuiroueBbie cj10Ba: pa3BUTHE COBPEMEHHBIX ME1arOTHYeCKNX TEXHOJIOTUI, 3HAHUS U YMEHHS.

JIeCTBUTENBHO, CETOAHS BONPOC 3HAHUSA HAIled MOJIOAEKBIO HMHOCTPAHHBIX SI3BIKOB
CTAaHOBUTCSI OJHMM U3 aKTyallbHBIX MpPOOJIIeM COBpPEMEHHOCTH. BepHemcs Kk mpouuioMmy, K
JYXOBHOMY HAacJIEJJUI0 HAIMX BEJMKUX HOpeaxoB. Hamm Bwlgaronyecss Npeiakd — y4dEHBIE,
MBICJTUTENIA, TPOCBETUTENIM 3HAJIW TIO0 HECKOJIBbKO si3bikoB (A.HaBou, M.VYayroek, AOy Anm
N6H Cuno, AGy Peiixan bepynu, 3.M.babyp u ap.) Bcem u3BectHo, uto AGy Hacp ®apobu
3Han Oosee 70 S3BIKOB CBOEr0 BPEMEHM U 3a COOON OCTaBWIJI MOTOMKAM BEIMKHE TBOPEHMSL.
B wunHTeHcmdukanuu mnpomecca OOy4EeHUS MHOCTPAHHBIM SI3bIKaM MOJIOJIEKHM B  ILKOJIE
MIPUOPUTETHOE MECTO MPUHAIIICIKUT YUUTEI0. UTO ke crocoOCTByeT MHTEHCH(DUKAIMK Tipoliecca
o0y4eHHus: MHOCTPAaHHBIM (pycckoMy) si3bikam? KakIplii ydHuTenb MOXKET CaMOCTOSTEIbHO
npUayMaTh HOBbIE (POpPMBI paboOTHI ckilaccoM. PaboTa B MajbIX Tpynmax - 3TO OIHA U3 CaMbIX
MOMYJIAPHBIX CTPATETuil, TAK KaK OHa JaeT BCEM ydalluMcsi (B TOM YHUCJIE€ U CTECHUTEIIbHBIM)
BO3MOKHOCTb y4aCTBOBaTh B paboTe, IPAKTUKOBATh HABBIKM COTPYAHUYECTBA, MEKINYHOCTHOTO
o01ieHus (B 4aCTHOCTH, YMEHHUE aKTHBHO CIIyIIaTh, BbIpaOaThiBaTh 0oOllee MHEHUE, pa3pellarhb
BO3HHKarOIKeE pazHoracus). Bce 3To yacTo ObIBaeT HEBO3MOXKHO B O0JIBIIOM KoJleKTHBe. Pabora
B MaJloil Tpymme - HeoTheMJeMas 4acTh MHOTHMX HHTEPAKTUBHBIX METOIOB, HAPUMEp TAKUX,
KaK MO3auKa, 1e0aThl, 00IIeCTBEHHBIE CITYIIAHUS, TIOUYTH BCE BUJIBI UMUTAIIUHN, CY/IEOHBIH mpoiiecc
u p. I'pynnosas ¢popma paboTel — ogHa U3 JOOUMBIX (opM padoT Hammx ydeHukoB. Camoe
[JIaBHOE JUISl HUX — 3TO NPEOJI0JICHHE CTpaxa OLIMOUTHCSA, BO3MOXHOCTH MOYYBCTBOBATH ceOs
yBepeHHee. Jta (hopma yno0Ha TeM, YTO ydaliuecs Jyyllle yCBaUBalOT Marepuas, OHa IIOMOraeT
pa3BUBaTh MX TBOPYECKHE CHOCOOHOCTH, B KOHIIE KOHIIOB, TIpymnmnoBas ¢opma IOMOraer
caenars ypok unrepecnee.Ho rpynmosas ¢opma paOoThl MOXKET MMETh M Psi HEIOCTAaTKOB.
Takum 06pazom, UCTIONB3YS TPYIIIOBYIO pabOTy, MBI TOJDKHBI UCXOAUTH U3 €€ 11e1eCO00Pa3HOCTH.
S uyacro wucnonb3yro paboTy B TIpyIIlax Ha YPOKAax pPYCCKOIO s3blKa W JIMTEpaTypbl IpH
CO3/IaHMU OPHUTMHAJBHBIX W CTUJIM30BaHHBIX TEKCTOB. Hampumep, Ha HUTOrOBBIX YpoKax
JUTEpaTypsl Mocie 3aBepuieHus TeMbl «Cka3km» B 6 kiacce pelsTa CO31al0T COOCTBEHHBIE
KHUTU. OIHU TIPUIYMBIBAIOT TEKCT, Apyrue oQOopMISIOT OOJNOXKKY U WIIIOCTpPAlMM, TPETbU
TOTOBSIT COOOILEHHE O TOM, KaK CO3JaBajlach MX KHUTa, T.. 3alIUTy Mpoekra. Takum obpaszom,
KaX/IbIii HAXOAUT BO3MOXKHOCTB JUIsI IPUMEHEHHs CBOUX crocoOHocTel. KoneuHo, npu neneHuu
Ha IPyNIbl CIEIYeT YYUTHIBATh IICUXOJIOIMUYECKYI0 COBMECTUMOCTD, JKEJIaHUs, NOTEHLINAIbHbIC
BO3MOXKHOCTH — BCE Ui TOTO, YTOOBI pedsitam paboranoch KOM(MOPTHO W OHH BBHITOJHUIN
MIOCTABJICHHYIO YYUTEJIEM 3a/1auy.

I'pynmoBas popma paboTs

1. OcHOBHBIE NPU3HAKHU IPYIIIOBOM (hOpMBI OpraHU3aMK yueOHOH paboThl ydaluxcs:

* KJIacc JAEIUTCS Ha TPYIIIbI Ul pellieHHsI KOHKPETHBIX YUEOHBIX 3a/1a4;

* KaXKJas Trpymna IOoJydyaeT OIpelesieHHOoe 3ajaHue (JInbo onuMHakKoBoe, OO

Qg QepeHIIMPOBaHHOE) M BBIMOIHIET €ro COooO0Ia MoJ HEMOCPEACTBEHHBIM PYKOBOICTBOM
YUUTENs UK JInjepa (CuKepa, TpyInoBOro NpecTaBUTeNs, CTapOCThl, KOHCYJIbTAHTa) TPYIIIILI;

* B X0JIe pabOThI YiI€HAM IPyIIIbl pa3peliaeTcss COBMECTHOE 00CYKIEHUE X0a U Pe3yabTaToB
paboThl, 0OpallleHHE 32 COBETOM JIPYT K APYTY.

2. BenuuuHa rpymi.

Bennuuna rpynn pasnuuyHa. Ona konebrnercs B mperenax 3-6 uenoBek. OnrumanbHOe
KOJIMYECTBO YEJIOBEK, KAaK MOKAa3bIBAET OMBIT, — 4-5 YeNOBEK, UTO MO3BOJSET «BUICTH» PabOTY
Ka</10T0 WIEHa TPYIIIbI, B TAKON IPYIIE CIIOKHEE IPOCTO OTCUIETHCS, IOTOMY UYTO TBOE 3a/1aHHE
HUKTO He Oyzner BbINONHATH. COCTaB Ipynmbl MEHSETCS B 3aBUCHMOCTH OT COJEp)KaHUS U
XapakTepa MpeacTosiieil padoTsl.
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3. O6beauHenue yyanuxcs B rpynisl. [log6op coctaBa yueOHOM rpyniibl MOKHO OCYIECTBIAThH
C YYETOM:

-ypOBHS 00y4EHHOCTH IIKOJILHUKOB, BHEYPOUHOU HH()OPMUPOBAHHOCTH 110 TAHHOMY TIPEAMETY;

-XapakTepa B3aUMOOTHOLIEHHUM ydalluxcsi, UX COBMECTUMOCTh (CUMIATUU WM AHTUIIATHH),
MOTHBBI MEKJIMYHOCTHBIX MPEANOYTEHUI, TOTOBHOCTh K COTPYAHUYECTBY. B rpymnmne He 10IKHO
ObITh HETaTMBHO HACTPOEHHBIX IPYT K APYry ydamuxcs. YieHbl Tpynmbl JOJKHBI B3aMMHO
JOTOJHATH APYT Ipyra U KOMIIEHCUPOBATh HEIOCTATKH.

4. JIunep rpynmnsl. Beibop nuzaepa, T.e. OTBETCTBEHHOTO 3a paboTy B TpyIIe, MOXKET CIeNaTh
caMm y4HTeJb WK, Ha4lHas ¢ 7-TO Kjlacca, caMu pedsta. Meroasl 00ydeHus: B COTPYAHUYECTBE,
IIpUMEHsIEMbIE HA YpOKaX pyccKoro s3blka Ha ypokax pycckoro si3bika sl HCIOJIb3YIO CIEAYIOIINe
METO/IbI:

1. «Beprymka» (meton CrnaBuHa)

Opranuzanus oOyuyeHHS B COTpPYIHUYECTBE B Malbix rpynmax (mo merony CriaBuHa)
MpeyCMaTPUBAET TPYIIY yYalIUXCs, COCTOSIIYIO U3 YEThIPEX YeJIOBEK (MAaJBUUMKH U JEBOYKU
pPa3HOro ypOBHS MOATOTOBIEHHOCTH). CTpyKTypa ypokKa IO 3TOMY METOAY MpPEAINOaraeT
MOATAINHYIO AESATEIbHOCTD:

1. OOBsicHeHHE HOBOTO MarepuJa.

2. 3akperuieHue (0TpabOTKa B TpyIIax OPHUEHTUPOBOYHOW OCHOBBI JEHCTBUN KaKIbIM
ydyeHukoM). ['pynmam naercs 3amanue u HeoOxomumble onopsl. [Ipuyem 3agaHue BBITOTHSAETCS
M0 «BEPTYLIKE» (KaKI0€ TOCIEAYIOIee 3aJaHUE BBITOTHICTCS CIEAYIOIIUM YYCHHKOM).
Brimonuenue 11060ro 3a1aHust 00bsICHAETCS BCIYX YYEHUKOM M KOHTPOJIMPYETCS BCel TPYIIION.

3. Obuiee oOcyxneHue paboThI.

4. NnauBuayanbHas NpOBEpKa JOCTUTHYTOI'O HAa OCHOBE TECTUPOBAHMS (34€Ch ydaluecs
TpyasaTcs BHe Tpyni). [Ipu 3Tom cnoxkHOCTb 3a1anuil Auddepenuupyercs.

5. BeicraBnenue orneHOK. O1EHKH CYMMHUPYIOTCS B TPYIITIE, U OOBSABIISETCS 001Ias.

6. Pedexcus

Bompocsr:

Ynanoch U rpyIie BRIMOMHUATE 3ananue? Jlerko nu paborats B rpyrime?

Kro omymian cedst HekompoptHo? [Touemy?

Bcerna nu paB ToT, KTO OepeT Ha cedsi pyKOBOISIILYIO POJIb B TpyIIe?

K xaxomy pe3ynbTaTy IpUBOAUT MO3UIMS TE€X, KTO MPEANOUYUTAET OTMATUYNBATHCS ?

UTo UCTIBITHIBAET YETIOBEK, KOTOPOMY HE Jal0T BHICKA3aThCs?

Takum 00pa3oMm, COpPEBHYIOTCS HE CHIIBHBIE CO CIIa0bIMM, a KaXIblii caMm ¢ CcOOOM, T.
€. CO CBOMMHU paHee JOCTUTHYTHIMH pe3ynbTaramu. M cuibHbIN, U cnabblii YYeHUKH MIPH TaKOM
MOJIXO0A€ MOTYT MPUHECTU TPYIIE OJUHAKOBBIE OLIEHKU. MTak, OUeBHIHO, YTO pa3sHUIA MEKITY
PaccMOTPEHHBIMU METOJJaMH HE CTOJIb CYLIECTBEHHA. [ TaBHOE, YTO OCHOBHBIE NPHUHLHUIIBI (OJHO
3a/laHue Ha TPYMIy, OJHO MOOUIPEHHE Ha TPYMIy, pacupeiesieHue pojieil) coOmoaatoTcss BO
Bcex ciyyasx. KpoMe TOro, COBOKYNMHOCTh BCEX yKa3aHHBIX BAPUAHTOB PEIICHUS KOHKPETHBIX
JTUIAKTUYECKHX 3a]1a4 [M03BOJIIET SKOHOMUTH BPEeMsI YUUTeNd U Y4YeHHKa, MHTEHCU(HUIIMPOBATH
npouecc o0y4eHHUs] PYyCCKOMY SI3bIKY U TEM CaMbIM PACHIUPUTH BO3MOXHOCTHU IJII PEYEBOTO
pa3BUTUS HAa ypOKaX, CO37aTh YCJIOBHS AJIsi TMOKOTO KOHCTPYUPOBAHUS HHPOPMALIUU, YI€OHOTO
Marepuaia, 4YTo pa3BUBACT KPEAaTUBHOCTb BOCHIPUATHS;, (POPMUPYET pealbHYI0 CyObEKTUBHYIO
MO3UIMI0 YYalIMXCS B YYEHHH M OOyUEHHH, MOBBIIIAET MHTEPEC K TPEAMETY, KOTOPBIH
MPOSIBIISIETCSl HE TOJBKO HAa YpOKaxX PYCCKOTO sI3blKa, HO M BO BHEYUYEOHOH JEATEIbHOCTH.
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METOANYECKASA PEKOMEHJALIUSA: UTHTEI'PUPOBAHHOE OBYYEHUE HA
YPOKAX JIMTEPATYPbI

d:xxymaeBa Hane:xxna HapnynaroBHa,
Yuutenb pycckoro si3plka

u nuTeparypsl | kareropuu,
COIIYHUOII Nel, r.-HaBoun

AnHoTanusi. B manHOW cTarbe naHa WHQPOpPMANUS O POJIM HMHTETPUPOBAHHBIX YPOKOB
JUTEpaTypbl Jis pa3BUTHS TBOPYECKOTO IMOTEHILMAala Y4HUTeNned ¢ Uenblo 3(PQPEeKTUBHOTO
BO3/ICHCTBUS HA yYalllUXCSl.

KuroueBble cii0Ba: UHTErpalus, MHTETPUPOBAHHOE O0yUYEeHUE, TUTEpATypa, MEKIPEIMETHBIC
CBSI3U, UHTETPUPOBAHHBIN YPOK, MACTEPCTBO.

MeuTta Ka)XIOro y4uTedsl — BOCIHUTATh yYEHHKA 3HAIOIIETO, YMEIOIIEro CaMOCTOSTEIbHO
MBICJIMTB, 3a/1aBaTh ce0e BOIPOCH! M HAXOAUTh Ha HUX OTBEThl. BocnuTaTh 4eaoBeKka HE TOJIBKO
3HAIOLIETO, HIMPOKO MBICIALIET0, HO M YyBCTBYIOILEI0, HPAaBCTBEHHOIO, CIIOCOOHOTO BHJIETb,
LIEHUTh U NPEYMHOXAaTh 0OrarcTBa OKPY>KarolLero MUpa MOMOKET HHTETPUPOBAHHOE O0yUeHHeE.
Kak m3BecTHO, HOBOE — 3TO XOpouio 3a0biToe cTapoe. Jluteparypa — OJUH U3 NPEIMETOB,
KOTOPBIM ITOMOraeT ydaliumcs 1o4yBCTBOBATh €IMHCTBO MUpa U yejoBeka. VIHTerpanus Moxer
OCYUIECTBIIATHCS KaK CO CMEXKHBIMH, TaK U JAJIEKUMH OT JIMTEPaTypsl IpeameTamu. B nocnennee
BpeMSI MHOTO TOBOPAT 00 MHTerpanuu npeaMeroB. Ha Mol B3, ciausiHHE PYCCKOTO s3bIKA U
JUTEPATYpPhI B €IUHBIN TpeaMeT Helb3d. Llenb 00ydeHus pycckomy si3bIKy — Hay4YUTh IPaMOTHOMY
BBIPQ)KEHUIO CBOMX MBbICIEH YCTHO M mHMcbMeHHO. Llenb oOyudeHus aureparype — BOCHUTATh
BHUMATEJIBHOIO YMTaTeNs], MOOYIUTh UHTEPEC K XyI0KECTBEHHOMY clioBy. Ha ypokax pycckoro
A3bIKA YACTO MPEAIAraloTcs Ui paboThl HaJl TPAMMATHKOM ()parMeHThI TEKCTOB XYI0KECTBEHHBIX
NPOM3BENEHH, IOITyTHO MBI TOBOPUM 00 UX aBTOpPE, COEPKAaHUH U T.II.

XynoKEeCTBEHHAasl JIUTeparypa JTaeT IIMPOKYI0 BO3MOXKHOCTb HCHOJIb30BATh MY3bIKaJIbHbIC
npousBeneHus. MHorga Mys3bika MOXKET ObITh TOJNIBKO (POHOM, Kak My3bIKasibHble Mbecku II.
YaiikoBckoro «BpemeHna roga» npu YTeHUU CTUXOTBOPEHUIN PYCCKUX ITO3TOB O MPUPOJIE N BaJIbC
A. T'puboenoBa npu pacckasze yuurens o cyapde qpamarypra. Ho MmoxeT ObITh U cBO€OOPa3HBIM

JEMCTBYIOLINM JIMIIOM, KaKk coHaTa berxoBeHa mpu nzydenuu nosectu A. Kynpuna «I ' panaroBslii
OpacneT», MECHU ¥ POMAHCHI Ha CTUXU PYCCKUX TOITOB NP U3YUYCHUU UX TBOpUYeCTBa. Bpsia nu
MOYKHO TOBOPHTH 0 Iipou3BeaeHusX A. IlymknHa u Huuero He cka3arb 00 ornepax, HalMCaHHBIX 110
3THUM CIOKETaM 3aMeyaTesIbHbIMU PyCCKUMU KOMIIO3UTOPAMU. YPOKH pa3BUTHSI PEUH IPEAIOIAratoT
TaKOM BUJ] TBOPYECKUX paboOT, KaK pacckas 1o KapTUHE, UM ONMcaHue KapTuHbl. Ho He Tonbko Tak
IPUXOJUT KUBOIUCH HA YPOKU PYCCKOTO SI3bIKA U JIUTEpATypbl. M3ydas uMeHa npuiararesibHble,
MOYKHO TPEMJIOKUTh YYEHUKAaM pPacCMOTPETHh PENPOAYKIMH KMBOIMCHBIX IIOJOTEH W Ha3BaTh
MMEHa IpuararesibHple 0003Hauaroue 1usera. Takas pabora oboramaer cioBapHbIi 3amac, y4urT
HabmrogarensHoCcTH. Ha ypokax juTeparypbl PenpOAyKLMH KapTUH PYCCKHX JXKHBOIMCIIEB HE
TOJBKO MTOMOTYT CO3JaTh OIpPEICICHHBIH HACTPO, CTaTh CBOCOOpA3HBIM (POHOM TIPU M3YyUEHUH,
Hanpumep, neisaxHoi nupuku dera unu TroTueBa, HO JaTh NpEACTaBlI€HHE O ObITE, HpaBax,
o0bIyasX.

WHTerpupoBaHHbIl YpOK Takke TpeOyeT OT yuuTeds Npo(eccHOHATIbHOr0 MacTepcTBa U
OZyXOTBOPEHHOCTH JINYHOCTHOI'O OOILIEHMS, KOTJla IETH MOJ0KUTEIbHO BOCIIPUHUMAIOT YUUTEIs
(yBaxaroT, MOOST, JOBEPSIOT), & YUYUTEIb PACIIONOKEH K JIETIM (BEKIIHB, JTaCKOB, BHUMATEIICH).
[lenaror Gosblne gacT AETAM, €CIM OTKPOETCS MM KaK JMYHOCTH MHOTOTPAHHAS M yBIICUCHHAs.
WHTerpanus npeiMeToB B COBPEMEHHOM IIIKOJIE — OJJHO U3 HAIIPaBJIEHUI aKTUBHBIX ITOMCKOB HOBBIX
MEaroru4ecKuX pelIeHui, CrocoOCTBYIOMIMX YIYyULIICHUIO JIeJl B HEH, Pa3BUTHUIO TBOPUYECKOTO
IOTEHIIMANA IeAArorMYeCcKuX KOJUIEKTUBOB M OT/IEJIbHBIX YUUTENeH ¢ enbto 0osee 3hpekTuBHOrO
U pa3yMHOTO BO3/JEICTBUS Ha yYalUXcs.

Hcnoan3oBaHHasA JuTEpaTypa:
1. KyneueBuu C.B., Jlakouenunna T.I1. CoBpemennsiii ypok. Y. 1 u 2. -PoctoB-na/lony: Yuurens.
- 2006.
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METOJAUKA OBYUYEHUA TPAMMATHYECKNX KOHCTPYKIUM PYCCKOI'O
A3BIKA

Kaodoooposa KOiny3 MycoeBHa
YuurtenapHHUIIA PYCCKOTO SI3bIKaA
[xomna Ne 42 KbI3bIITENUHCKOTO
paitona HaBowmiickoit o6mactu

AHHoTanus: J[aHHAas cTaThsl ONMUCHIBAET METOJIMKY OOYUYEHHSI TpaMMaTUYECKUX KOHCTPYKLNN
Y rpaMMAaTUKU B 00IlIeM y4eHHKaM BO BpeMs Ipoliecca U3yueHHs pycckoro si3pika. Kpome toro,
JTAHHOE MCCJIEIOBAHME HANPABIECHO HA UACHTU(DUKAIMIO TPAMMATUYECKONU CTPYKTYPBI PYCCKOTO
S3BIKA.

KuroueBble ci10Ba: METOMKA, IPETIOIaBaHUE, IPETIOIaBAHUE PYCCKOTO SI3bIKa, TpaMMaTHYeCcKas
cucTeMa sI3bIKa, YIeHUKH, MOJIEIH O0Y4YEHHUs, TUHTBUCTHUECKAsI MOJIEIb, METOINYECKast MOJICIb.

OOydeHne HIKOIbHUKOB-HE(UIOIOTOB I'PaMMaTHKE PYCCKOTO s3bIKa SBISETCS OIHOM U3
Haubosee CIOKHBIX U aKTyaJdbHBIX MPOOJIEM COBPEMEHHOH METOAOIOTHH, MPEXKIe BCEro M3-3a
ee LIEHTPaJIbHOI POJIM B PyCCKOM peur 1 BCel KOMMYHHUKAaTUBHOM CTpaTeruu 00y4eHus! pycCKoMy
A3bIKYy KaK MHOCTPAHHOMY; BO-BTOPBIX, IIOTOMY YTO YCBOEHHME TI'PAMMATHYECKOH CTPYKTYpBI
PYCCKOro si3bIKa - TpyaoeMKuil mporecc. O0 3TOM MOXHO CyAWTh IO KOJIMYECTBY BPEMEHH,
3aTpayeHHOMY Ha U3yYEHHUE IPAMMATUKU PYCCKOTO sI3bIKa, BEIOPAHHBIX, CUCTEMAaTU3UPOBAHHbBIX U
MIpPeJICTAaBICHHBIX MaTepUalaM, a TaK’kKe M0 KOHKPETHOMY CO3aHUIO U Pa3BUTHIO IpaMMaTHYECKUX
(SI3BIKOBBIX M PEUEBBIX ) CITOCOOHOCTEH B pa3IMIHBIX (DOpMaxX peueBOH IeaTeTbHOCTH. | yMaHu3amus
U TyMaHUTapu3amnus oOpa3oBaHMs, YCINEXU B HU3YUYEHUH «SI3BIKOBOM JIMYHOCTH», pa3BUTHE
JMYHOCTHO-OPUEHTUPOBAHHOIO TO/AX0/a K OOYYEHHIO PYCCKOMY SI3bIKY KaK MHOCTPAaHHOMY, a
TaK)Ke MPUMEHEHNE JIMHIBUCTUUECKUX U KOTHUTHUBHBIX MOAXOAOB K aHAJIN3y MHOCTPAaHHOU peun
MO3BOJISIFOT PELIUTH MPoOIeMy 00yueHHs TpPaMMaTHYeCKIX KOHCTPYKIIMK YYEHUKOB.

OcBoeHHME pycCKOro si3plka B IIKOJIE HANpaBiIeHO Ha (OPMUPOBAHHWE U PA3BUTHE
KOMMYHUKAaTHUBHBIX KOMIETEHIIMH YYEHHUKOB Ha OCHOBE OCO3HAHHOTO YCBOEHUS UMH SI3bIKOBOM
CUCTeMbl M TpaBUJ €€ peueBOro (QyHKUHOHMpoBaHUS. Takum oOpaszom, crenupuyecKum
CTpaTErnYeCKUM METOIOM SIBIISICTCS MPUHIUI y4eTa CHCTEMHO-(YHKIIMOHAIBHBIX CBOWCTB SI3bIKa
u peun (Ounumnmosa, 2012).

OOuwmii AUIAKTUYECKUH TPUHIUI MPEEMCTBEHHOCTH M CHEUU(UUYECKHH MeTOIUYeCKUn
MPUHLMIT CUCTEMHO-(YHKIIMOHAJIBHOTO IMOAX0Ja K H3YyYEHHIO. M3YUYEHHE SI3BIKOBBIX €IMHUIL
paccmMaTpuBaeTCsl B TECHON B3aUMOCBS3M U B3aUMO3aBUCUMOCTH C:

1) AunakTUYeCKUMH NPUHLUIAMU HAyYHOCTH U JOCTYMHOCTH, IOCJIEIOBAaTEIbHOCTH U
CUCTEMHOCTH, OCO3HAaHHOCTH, aKTUBHOCTHU U CTOMKOCTH;

2) cneun(UYeCKUMH METOAWYECKUMH MPUHLUIAMU MPENoJaBaHusl PYCCKOTO S3bIKa Kak
MHOCTPAHHOTO: KOMMYHHUKAaTHBHOCTb, aCHEKTHO-KOMILJICKCHBIM MOAXO0J K OOyUYEHHIO PyCCKOMY
SA3BIKY KaK MHOCTPAHHOMY, €T0 JIEKCHMKE M MOP(OIOTHU HAa CHHTAKCHYECKOM YPOBHE C yYETOM
0CcoOeHHOCTEN poIHOTO sA3bIKa yuaierocs (Pununmnosa, 2012).

OCO00EHHOCTBhIO CHCTEMHO-(DYHKIIMOHAILHOTO TMOAXO0Aa K M3YyUYCHHUIO SI3BIKOBBIX EIMHHUI]
SIBIISIETCS] CO3/IaHUE KOMIUIEKCOB yNpa)KHEHH, HalpaBIEeHHBIX HA MOCTENeHHOe (HOpMUPOBaHUE
U pa3BUTHE KOMMYHUKATHBHBIX HABBIKOB, OOLIUX JJIsi BTOPOCTENICHHOW SI3BIKOBOW JIMYHOCTH,
MO3TOMY JJIsl KQXKJIOM M3 HUX OBLIM BKJIIOUEHBI S3BIKOBBIE, OTHOCUTEIBHO-PEUEBbIC U PEUEBbIC
yIpakHEeHHsI. 00pa30BaATEIIbHBINA 3TAll U JIEKCUKO-TPAMMATUYECKYIO TEMY B AKCIIEPUMEHTAIbHBIN
KOMIIJIEKC, YTO TTO3BOJIMIIO CO3/1aTh 3(PPEeKTUBHYIO 00pa30BaTeIbHYIO CHCTEMY.

Knaccudukanus MeTonoB U NPUEMOB SKCIIEPUMEHTAIBHON 00pa3oBareiabHONW MpPOrpamMmBbl,
MOCTENEeHHO (pOpMUpYIOIIEeH U pa3BUBAIOLICH BTOPUUHYIO S3BIKOBYIO JIMYHOCTH IIKOJIBHUKOB B
CUCTEMeE OBJIaJICHUS PyCCKOM rpaMMaTHKOM, OCHOBaHa Ha:

e (Cucremarnueckas MUHUMU3AIMs 0a30BbIX €AMHUIl OOYUYEHHs (S3bIKA M PEUH), CIOCOOOB
UX BbIOOpa M M3JIOKEHUS B COOTBETCTBHU C (POPMHPOBAHHUEM I'PaAMMATHUECKUX KOMIETEHIHH,
OOIIMX [ BTOPUYHOH SI3BIKOBOM JIMYHOCTH OyAYIIMX CIICI[HATUCTOB;

e [lcuxonmormyeckue OCOOEHHOCTH OBJIAJICHUS WHOCTPAHHBIM  S3BIKOM  B3pPOCIIBIMU
ydamumucs (3Tarnbl GOpMUPOBAHUS HABBIKOB U YMEHUM, MEXaHU3Mbl BOCIIPUATHS, TIOHUMAHUS U
TeHEpAINK PEYH | JIp.);
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e [logbop ameKkBaTHBIX METOJOB, MPUEMOB M APYTUX CPEACTB YIPABICHHUS IMPOLECCOM
00y4YeHUS MKOIbHUKA KaK «CIBOCHHOW S3BIKOBOM JINYHOCTH.

[lo xapakrepy MO3HaBaTEIbHON JEATEIBHOCTH 3T METOJbl MOTYT OBITh IMOSICHUTEIbHO-
WUIIOCTPATUBHBIMU MJIM YaCTHUYHO-IIOMCKOBBIMH M PEaJM30BBIBATHCS B IIpoliecce 00yueHus
pa3IUYHBIMU TIpUeMaMu (CpaBHEHHE, comocTaBieHue, HaOmonenue u aAp.) (Kysnerona,
2015). ObpazoBarenbHas ACSITEILHOCTh TAPAHTHPYET, YTO YUYEHUKH YCBAUBAIOT U MOIYYalOT
TEOPETHUECKUE 3HAHUS O KOHKPETHOM IpaMMaTH4YE€CKOM SIBIIECHMM U B OCHOBHOM HCIIOJIb3YIOT
TEOPETUKO-TIO3HABATEIIbHBIE METOZBI, COYETale BepOadbHYI0 MPOOIEMHO-TIOMCKOBYIO
JNEAYKTUBHYIO U UHAYKTUBHYIO JESATEIHLHOCTh 0] pyKoBoACTBOM yuuTens (MBanona, 2012).

Takum oOpa3zom, mporpamma W 1end oOydeHuss 0a30BOM TpaMMaTHYECKON CTPYKType
PYCCKOTO SI3bIKa UHTEPIIPETUPYIOTCS C TOUKU 3PEHUS TUHTBOAUJAKTUKY, KOTOpass 000CHOBBIBAET
KOMITOHEHTBI 00pa30BaHusi, O0y4eHHs U MPENOJaBaHus B UX CBSI3U C XapaKTEPOM OOyUEHHUS. SI3bIK
U O0IlleHHEe KaK COLHUAIbHBIA (PEHOMEH, HE ONPEAeSIONINi NesSTEIbHOCTHYIO CYIIHOCTh peun
1 OCHOBAaHHbBIM Ha COLMAJbHBIX U KOMMYHUKATUBHBIX B3aUMOJEUCTBUSIX MHAUBUIOB. JTO JAET
METOJI0JIOTUYECKYI0 OCHOBY JIJISl PEUICHHSI aKTyaJIbHBIX BOIIPOCOB, CBSI3aHHBIX ¢ (HOPMUPOBAHUEM
BTOPUYHON SI3BIKOBOM JIMYHOCTH Y4Yalllerocsi B TIpOIecCe YCBOCHHUS 0a30BOM TIpaMMaTUKU
nHoctpanHoro si3bika (Kozopor, 2008).
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SIGNIFICANCE OF IMPLICATION OF VARIOUS LEARNING STRATEGIES IN
TEACHING AND LEARNING PROCESS OF FOREIGN LANGUAGES.
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Annotation. Learning strategies serve to improve the effectiveness of receiving and
understanding any new information. This article devoted to the study of the learning strategies
which influence to learner effectiveness as every learner individual and need various strategies
to improve learning process. According to Horwitz (2000, p. 532) learners categorized into good
and bad, intelligent and dull, motivated and unmotivated learners. And learning strategies can deal
with different learners as Oxford stated (1990, p. 8) using various strategies make learning process
easier, more enjoyable, faster and more effective.

Key words: analytical, authority-oriented, communicative competence, authentic, learning
strategy, second language acquisition.

Myriad of teaching methods, techniques and strategies were created in order to make lessons
more sufficient. There exist several researches which prove it’s effectiveness with reliable data.
According to survey on identifying learning strategies’ importance in second language acquisition,
researchers used 40-item questionnaire which consisted of 2 parts. And they chose 224 male and
217 female, overall 441 participants to examine the results of more effective and less effective
foreign language learners. During this survey observers selected 441 students who were first year
students of undergraduate program at East Azerbaijan Province (Iran) university. These students
were at the age ranging from 18 to 22. In order to examine participants on the General English
chosen participants were divided into two groups such as more effective who got 66 grade and
less effective who obtained 33 grade from 100 point. Then researchers designed two-part 40-
item questionnaire. In the first part questions were about learners’ personal life and second
one which was introduced by Willing (1994) and utilized by Wong & Nunan (2011) included
attitude of participants on 30-items which were served to identify their learning strategies. Wong
and Nunan (2011) pointed that learning strategies can be divided into four main types such as
communication, analytical, authority-oriented, concrete. According to Pallant (2007) the results
of this questionnaire were adequate averaging 84 coefficient which was based on The Cronbach’s
Alpha statistical analysis.

After achieving results, researchers used chi-square test to analyze the collected data. They
analyzed participants’ chosen answers such as No, A Little, Good, Best which were designed
basing on how often they use these items. With the help of this test they managed to define the
differences between more and less effective learners in terms of using learning strategies during
acquiring language.

According to research, the more effective learners preferred communicative learning strategies
while less effective learners preferred auditory-oriented learning strategies. As Willing (1994)
claimed, success of more effective learners depends on field independence and autonomy during
language acquisition process. It is obvious that, it is the reason of why more effective learners
achieve more success as they are field independent and try to interact with others in order to
learn language. In addition less effective learners are field dependent, need clear structure which
is given by teacher and passive during the lessons. Moreover, Wong and Nunan (2011) stated
that authentic use also may contribute to successful language learning. They mentioned that
more effective learners practice authentic conversations by communicating with their peers and
enlarging vocabulary with help of authentic materials. Contrary to this, less effective learners rely
on their teacher and prefer more reading materials. Therefore, communicative competence is more
developed in more effective learners than less ones.

Learning strategies are so significant and noticeably influence to learning language. Therefore
every teacher should introduce effective learning strategies to the learners as it greatly improves
learning process. Especially, acquiring English language may lead to expected results when
learners use various strategies according to their personality and learning style as every person
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unique and need different learning strategies to achieve high results. I realized the importance
of using strategies during learning process after reading this article. Since, it is easier and more
effective to acquire language with the help of these strategies.
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PEYEBAS AEATEJIBHOCTDb HA YPOKAX PYCCKOI'O A3BIKA

MyxamaaguneBa Max0yoa HopmyparoBHa,
VYuurtens Ha4aJIbHBIX KJIACCOB
COIIYUOII Nel,r.HaBomn

AHHoOTanusi: B naHHON cTarbe paccMaTpUBAarOTCSl TaKUE MOHATHUS, KaK «pedeBas JCSATEllb-
HOCTB», «yCTHAsl PeUb», «ayIUPOBAHUE», KTOBOPEHUE» U T.A. Takke u3ydaercsl pa3BUTUE YCTOU
peun yyalmxcsl Ha ypoKaX PyCCKOIO si3bIKa KaK MHOCTPAHHOTO.

Ki1roueBble ci10Ba: peub, peueBast 1eATeIbHOCTb, YCTHAs pedb, ayUPOBaHUE, TOBOPEHHUE.

VY d4enoBeka HapsAxy C TPyAOBOM, HAay4YHOM, IOCYIapCTBEHHOM, MOJUTUYECKOM U IPYTrUMU
CYILIECTBYET caMasl pacIpOCTPAHECHHAs - pedeBas ACSATENbHOCTb. PeueBas NeATENBHOCTH - 3TO
NeSITeIbHOCTh, UMEIOINAs COIIMATIBHBIN XapaKTep, B X0Jie KOTOPO# BBICKa3bIBaHUE (hopMupyercs u
HCIIONIB3YETCsl IS TOCTHKEHUS ONIPENEICHHOMN 1enu. J[pyrumMu ciioBamu, pedeBas 1eATelIbHOCTD
COCTOHUT B IOPOXKICHUH WIIM BOCIIPUSATHH PEUH CPEICTBAMH SA3bIKA C LI€bI0 0OMEHa HHPOpMaIUEH.
OTo cHucTeMa yMEHHH TBOPYECKOIO XapaKTepa, KOTOpas HalpaBieHa Ha PEIICHHE pa3IM4YHBbIX
KOMMYHUKATHBHBIX 3a7a4. OCHOBHBIM CPEACTBOM CYLIECTBOBAaHUS, O(OPMIICHUS M BBIPAKEHHS
MBICJIU BBICTYHAET SI3bIK.

VYerHas peub - 3TO J00as 3Bydamias pedb. B yCcTHOH peun OONBIIYIO pOJb UIPAIOT MECTO
JIOTUYECKOTO YHAAPEHMsI, CTENEHb YETKOCTH IPOU3HOLICHHs, HAJIWYME WM OTCYTCTBHE IIay3.
YcrHas peub 005agaeT TakKUM MHTOHAIIMOHHBIM Pa3HOOOpa3ueM peyu, YTO MOXKET Iepeaarh Bce
00raTcTBO 4eJI0BEUECKHX EPEKUBAHNIN, HACTPOEHUH U T.I1. YCTHYIO (OPMY peur XapaKTepU3yIoT:

- OoJbIIAs J10J1S MApaIMHTBUCTHUECKOH MHPOpMaK (MUMUKA, 5KECTHI, M03bI);

- JINHEWHOCTh BO BPEMEHHU;

- He0OPAaTUMOCTh OT3BYYABILEr0 OTPE3Ka PEUH;

- TEMII, 3a1aBA€MbIii TOBOPSIIIIUM;

- BBICOKAsl CTETNIEHb aBTOMAaTU3UPOBAHHOCTH.

YCTHY0 pedb COCTABIISIIOT ayIMPOBAaHUE U TOBOPEHNE. AyIMPOBAaHNUE M TOBOPEHHUE —3TO TAKOM BU/T
peueBoil JesTeIbHOCTH, KOTOPBIN HalleJIeH Ha BOCIIPUATHE, IPUEM HH(POPMALIMHU U IIOCIIE YOO
ee nepepaboTKy, M03TOMY UX OTHOCST K PELIEITUBHBIM BU/IaM PEUYEBOM NEeSTEIBHOCTH.

B npornecce 00y4yenus ayqMpoBaHUIO MPENOAaBaTeNb J0HKEH pa3BUBaTh y YUaIIMXCS HABBIKH:
- MHTOHAIIMOHHOTO U ()OHETUYECKOTO CITyXa; - CIIyXOBOU MaMSTH; - IPOTHO3UPOBAHHUSL.

Bropoii BuJ yCTHON pedeBOU IEATEIBHOCTH — 3TO TOBOPEeHHE. [0OBOpEHHE — NMPOLYyKTUBHBIN
BHJI PEYEBOM JEATEIBHOCTH, 3TO BUJ PEYEBOM JAEATEIBHOCTH, KOTOPBIM peanu3yeTcs, Korjua B
CO3HAaHUU TOBOPSAIIETO BO3HUKAET NMOTPEOHOCTh B PEUYEBOM BO3AECHCTBUM Ha coOECeIHUKA. DTO
nporecc, 0OpaTHbIN ayIUPOBAHNIO — IIPHU ayAMPOBAHUH MPOUCXOAUT BOCIPUATHE UYKOH peun,
a IIpY TOBOPEHUU MPOUCXOINUT BOCIIPOU3BEACHNUE CBOUX MbIciel. Eciu B ayiupoBaHUM IIPOLECC
I OT BOCTIPUATHSA (POPMBI K OCMBICIICHHIO, TO IIPH TOBOPEHHUH MPOLIECC UAET OT COACPIKAHUS K
dbopme.

I'oBopeHne nMeeT HECKOIBKO YPOBHEM:

1. HauanbHblil (OTBETHI HA BOMPOCH! MPU OTCYTCTBUM WJIM HAJMYHUU ONOP, HO 00s3aTeIbHO C
y4acTHEM TIpeTiofaBaTeis);

2. Cpennuii (oropa Ha TEKCT, CpEJCTBA HATJISAHOCTH),

3. CaMOCTOATENBHBIN (OTCYTCTBHE OIIOpP, KPOME 3HAHMUW 110 NPEIMETY BbICKA3bIBaHUS;
HCIIOJIB30BAaHUE B PEYM CIIOKHBIX IIPEIMETHO-CMBICIOBBIX KOHCTPYKLIMI). YMEHHME TOBOPHUTH
MIpeIoaaraeT BbIpaOOTKY YMEHMH BBIpaXkaTb CBOIO MBICIb KOMMYHHMKATHBHO OCMBICIEHHO,
IrpaMMaTHYECKH IIPABUIIBHO.

CHuCOK HCIO0Jb30BAHHOM JIUTEPATYPbI:
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CMEINIAHHOE OBYYEHHUE B ITPEIIOJABAHUUN PYCCKOI'O A3bIKA

Ymenosa Ymena
[IpenogaBarens pycckoro sizbika [Ikoma Ne42
[Hkona Ne§ Kei3piTenuHckoro paitona HaBomiickoit o6nactu

AHHOTanusi: B cTarbe pacKkpbIBalOTCS MPEUMYILECTBA BHEAPEHUS «CMEUIAHHOTO O0y4YEeHUSD»
B MIPAKTHKY MpEnojaBaHUsl PyCCKOTO S3bIka KaK MHOCTPAHHOIO Ha HayajbHOM JTane. B crarbe
MPEJICTAaBICH KpaTKUil aHalu3 COBPEMEHHOTO COCTOSIHHSI MPOOJEMBbl, OMUCAaHbl MPUYMHBI
HEI0CTaTOYHOT'0 PaclpOCTPAaHEHUsI CMEIIaHHOTO 00y4YeHUsl B 00pa30BaTeIbHOM IIPOCTPAHCTBE U
B chepe U3yUeHHUsI PyCCKOTO si3bIKa KAK HHOCTPAHHOTO.

KiroueBble cioBa: o0yueHue, METOIUKA, PYCCKUH S3BIK, MPENOJaBaHUE PYCCKOTO S3bIKa,
CMelIaHHOe 00yueHHe, U3yUeHHUE PYCCKOTO S3bIKa, S3bIK, METOAMKA PYCCKOTO S3bIKA.

Cwmemrannoe obOydenue (CO) B COBpEMEHHOW TIEJarorvkKe HENb3s Ha3BaTh WHHOBAIUEH.
Bo3nukayB Ha ocHOBe muctanimoHHoro odydenus (10), k 2010 roxy cmemanHoe oOydeHwue,
[0 CPaBHEHHIO C €TO «POJIUTENIeM», cTalo emle Oonee pacrnpocTpaHeHHBIM. OCHOBOMOIOKHUKU
pa3Butusi B 9ToM Hampasienuu (Topn, 2003; I'peitm, 2006; ITukkuano, 2009) yOexaeHbl, 4TO
B Oynymiem BL cTaHeT HacTONbKO OOBIACHHBIM, YTO MOTEpSET CBOM OCOOBIM CTaryc, a TEpMHUH
«CMeNIaHHOE 00yUeHHEe» NCUE3HET. BCE, TaK KaK 3TO Oy/IeT CHIIBHO aCCOLIMUPOBATHCS ¢ 00yUeHHEM
B LIEJIOM.

YHUBEpCaIbHOCTh UCIIOJIB30BAaHUSI CMEIIAHHOTO O0YyYEHHUs OTAENSET €ro OT AMCTAHLHOHHOTO
0o0yueHHs, KOTOPOE MOXKET OKa3aTrbcsi HeA(D(HEKTUBHBIM MPHU M3YUEHHH Ka)KIOM akaJeMU4ecKon
TUCHUIUTMHBL. Hampumep, mpu U3yuyeHWH HMHOCTPAHHOTO sI3bIKa, KOIJA YCIEX YCBOGHUS
Marepuaja BO MHOTOM 3aBHUCHT OT MHOXECTBa KOMMYHUKATHBHBIX TPEHHUHIOB C HOCHUTEISIMH
A3bIKA, TUCTAHIMOHHOE OOy4YEHHE 3aMETHO YCTYIAeT CMEIIaHHOMY OOYYEHHMIO IO MOKa3aTessiM
yCIIEBa€MOCTH, HECMOTPSI Ha WCIOJIb30BAaHHE PA3JIMYHBIX CPEACTB MHTEpHET-00meHus (Skype
, Viber u ap.) B IUCTaHIMOHHOM OOy4YeHHH. DTO MPOJAUKTOBAHO AKTHBHBIM HCIOJIb30BAHHEM B
COBPEMEHHOM METOIMKE MPUHIUIIOB CMEIIAHHOTO 00yUYEeHUS B MPAKTUKE 00yUYEeHUS HHOCTPaHHBIM
SI3BIKAM.

Mogenb cMeIaHHOTO U3yUeHHUsl PyCCKOTO sA3bIka Ha ypoBHAX A1-Bl (0T HayalbHOTO ypOBHS
70 TEepBOro cepTU(HUKAIMOHHOIO) OCHOBAaHA HAa TECHOM B3aUMOCBSA3HM [JBYX KOMIIOHEHTOB:
CaMOCTOSITENIbHOW W aylIUTOpHOH paboThl ydeHukoB. CamocrosdTenbHass paboTa MPOXOIMT
B DJIEKTPOHHOW cpelie NpH NOJJIEpPKKE HacTaBHUKa-Ipenojasarens. AyauTopHas padbora
MPENIoaraeéT KOMMYHUKATUBHYIO JE€STEIbHOCTh HIKOJIBHUKOB B TPYIIE IOJ PYKOBOJCTBOM
npenojaasarenst (Ha OCHOBE 3HAHMM, MOJIYYEHHBIX B XOJE CaMOCTOSTENbHON padoThl, W Ha
Marepuase, TECHO CBSI3aHHOM C COJIep:KaHueM 3JIeKTPOHHOM cpefibl). Crienudurka pyccKoro si3bIka
IpexkJie BCETo NMposiBisieTcs B ero (uiekcuu (pasHoodpasuu popm). iMeHHo 3Ta QyHKIMs TpedyeT
BBIMOJIHEHHSI MHOTUX TIPE/IBAPUTEIbHBIX KOMMYHUKATUBHBIX YIPAKHEHUH, KOTOPBIE TPAJAULIHOHHO
BBITTOJIHSIOTCS HA YPOKE MO/ PYKOBOACTBOM yuuTess. M30exaTs 3Toi «pyTHHHOI» paboThl 10 CUX
1op OBLJI0 HEBO3MOXKHO, IIOTOMY YTO TOJIBKO Ha €€ OCHOBE MOXKHO OBLIIO peann30oBaTh o0ydJaroiiee
oOmieHue.

Taxoil moaxo/ MO3BOMISIET YYUTEII0, MUHYS dTall MPeIBapUTEILHOT0 OOIIEHHSI, OPraHU30BaTh
y4e0HO-KOMMYHUKATUBHYIO JI€ATEIbHOCTh B KJacce, BO BpeMs KOTOPOW yUYEHHKH OTBEYalOT Ha
BONPOCH M y4YacTBYIOT B AMajorax M oOCyxaeHusx. Jta pabora A0KHA OBITH OCHOBaHA Ha
TUIAKTHYECKUX Marepuanax, TECHO CBSI3aHHBIX C COJEP)KaHHEM 3JIEKTPOHHBIX PECypCOB JUIS
CaMOCTOSITENIbHON paboThl. BaXkHO MOJUYEpPKHYTH, YTO B3aMMOCBS3b 3TANlOB 00yYEHUsl B MOZEIU
CMEIIaHHOT0 00yUY€eHHUsI MOTUBUPYET YUEHUKOB B IIPOLIECCE CAMOCTOSATENbHOM padboThl. OHU I€NAI0T
3TO C YCTAaHOBKOM, YTO c(pOpMHUPOBAHHAS] KOMIIETEHIMSI TIOMOYKET UM JIy4Ille BCETro MPOSIBUTH ceOs
B KOJUIEKTHBE. 3aBEpPIIAIOLIUM 3TAloM pabOThl ¢ y4eOHOI TeMOl SBJISETCS KOHTPOJIb KayecTBa
o0y4eHMs1, KOTOPBIH B CBOIO OUepe/b ACNUTCS Ha JBa BUAA: 1) aBTOMATU3UPOBAHHBIN KOHTPOJIb B
ANIEKTPOHHOM Cpezie, TPOBEpKa 3HAHUS IPAMMAaTUKHU U JIEKCUKH; 2) KOHTPOJIb CO CTOPOHBI YUUTEIS.
Takast opraHuszanus IPOBEPKU 3HAHMM YYEHHUKOB II03BOJISIET OCYIIECTBIATh KOMILIEKCHBIN
KOHTPOJIb YCBOEHHUS TEMBI, IMarHOCTHPOBATh YPOBEHb JOCTUTHYTOM KOMIIETEHIIUH 110 BCEM BHJIaM
peueBO AESTENLHOCTH U OJHOBPEMEHHO T'OTOBUT YUEHUKOB K CJlau€ rocyapCTBEHHOTO 3K3aMeHa.

Cy1ecTBYIOT NPUHIUIBI CMEIIAHHOTO 00Yy4EHHUs PYCCKOTO S3bIKA!
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Ipunuun goctyna k uHGOPMALMH, HEOOXOMUMOW A JOCTHKECHUS Iielield OOydeHus,
CUMTAJICA ONPEACIIAIOIINM, TOCKOJIBKY, COIVIACHO HAIIEH KOHILIENUHH, TOCIE MOArTOTOBUTEIBHOTO
JTama y4YeHWK JOJDKCH OBITh TOTOB NEPEeUTH K KOMMYHUKATHBHOW paboTe, T.€. JIGKCHUKO-
rpaMMaTHYeCKU MaTepuan TeMbl JIOJDKEH OBITh OCBOCH B aBTOHOMHOM pEXHME padOTHI B
MOJIHOM 00BbeMe. DTO TOoJApa3yMeBaeT, MOMUMO CHUCTEMbl yYEOHBIX YMpPaKHEHUU, MOAPOOHBINA
rpaMMaTHYECKU KOMMEHTApHil Ha S3bIKE ydalierocs (WM MpOMEXYTOUYHOTO SI3bIKA), CIOBApH,
rpaMMaTHuecKue TaONHIbl U JpyTHUe CIpaBOYHbIE MaTepuaibl, a TAKKE BO3MOXKHOCTH JIOCTYIIa
K HUM. [ peanusanuu 3TOTO NMPUHIUIA OBLTM MaKCHMATbHO HCIOIB30BAaHBI BO3MOXKHOCTHU
TUIIEPTEKCTA.

IIpuHnun oxka3aHusl BCECTOPOHHEH MOMOIIM B Y4EeOHOM MPOIECCE UPE3BBIUAWHO Ba)KEH
JUTSl HAUMHAKOIINX MPUA CaMOCTOSATEIFHOM W3YYCHHUH WHOCTPAHHOTO SI3bIKAa, OCOOCHHO, €CJIM OH
XapaKTepu3yeTcss TAKUMHU 4epTaMH, KaK (hIEKCHUsl, KOCBEHHBIN MOPSIOK CJIOB U CIIeM(PUIESCKHEC
KOHCTPYKIIMH, HEXapaKTEPHbIE JJIs1 POJHOTO S3bIKA WM SI3bIKA. A3BIKOBOM nocpeaHuk. s storo
Ha OCHOBE MPOTHO3UPOBAHUS BO3MOXKHBIX OLIMOOK M TPYIHOCTEH Oblia pa3paboTaHa cucTeMa
NEpPEMEHHON 001Ieil M KOHTEKCTHOM IOMOIIM, IO3BOJISIONIAs YYEHHUKY YCIEIIHO BBITOJIHSATDH
TPEHUPOBOYHBIC yrpakHeHus. OOIIas MOMOII> B PEIMICHWH BCEH 3a7a4dd, Kak IPaBHIIO,
MIPEAOCTABIISIETCS] B BUJIE TPAMMATHUYECKOTO KOMMEHTApHs WM TpaMMaTH4eckoi Tabmuiiel. Ecin
OTJICTIbHBIC TTO3UIIMH YIPAKHEHHUSI MOTYT OBITh TPYIHBIMH, YICHUKY MPEIIaraeTcss KOHTEKCTHAs
MOMOIIIb: 3TO MOXXET OBITh OTPHIBOK M3 TPAMMAaTHYECKOTO KOMMEHTApHs, TIEPEBOJ] HETIOHSITHOTO
CJIOBA, KYJIBTYpHAas cripaBoyHasi HHGOpMAIIHs, 2 HHOT/IA M PUCYHOK WIJIM aHUMAIuSl.

[IkonpHUKH, TPUCTYMAIOMIME K U3YyUYEHHUIO PYCCKOTO S3bIKA, MO OOBEKTHBHBIM MpPUYUHAM
(KOMMYHHUKATUBHBIM TOIXOJ Y4YEOHBIX MaTepUANIOB, WCTOPUS PA3BUTHUS PYCCKOTO SI3BIKA)
CTAJIKUBAIOTCA C MHOXECTBOM TPYIHOCTEH, MPEOJIOJIEHUE KOTOPBIX BO3MOYKHO TOJIBKO MPHU
MOCTOSIHHOM ITOBTOPEHUH M 3aKPEIUICHUU MaTepHaa B MPOLECCE. BBINOJIHEHUS MHOTOYMCIEHHBIX
yrpaxHeHuil. KoMnpoTep - 3TO MHCTPYMEHT, MO3BOJAIONIMNA PA3BUTh Yy YYalIUXCS YMEHHE
rpaMOTHO HCIOJIb30BaTh JICKCUYECKHUE AJIEMEHTBhl B PEUM W, HAKOHEl, JOBECTH YMEHHE [10
aBTomMaru3ma. OJHAKO UCTIOIB30BaHUE 3TOTO MOIITHOTO HHCTPYMEHTA I0OJIKHO OBITh TECHO CBSA3aHO
¢ o0y4yeHreM OOIIEHUIO B KJacce.

Hcnonb3oBannasi aureparypa:

1. l'opuna, A.I1. 2016. IIpobaembl U MEPCIEKTUBBI MOJEPHU3ALIMH PhIHKA 00pa30BaTeNIbHBIX
yenyr. JKypHan eBponeiickux uccienoBanuid, 19 (3) Yacts B, 227-238.

2. I'pam, C. 2006. Cuctema CMEIIAaHHOTO OOYyYEHHS: OMpEICNICHHUs, TeKylIiue TeHICHINH U
Oynymue Hanpasienus. B CJ Bonk and C.R. Graham (Eds.), The Handbook of Blended Learning:
Global Perspectives, Local Designs. Can-®@panmucko, Kanmudopuus, [Tpeiidep.

3. TI'ycerkoBa JI.H., BnoBun M.C., Kpakockas H.U., Caymkuna FHO.}O. 2016. KauecTtBo
o0Opa3oBaHMsI Kak I€pBOOYEpe/NHas 3ajada YCTOWYMBOro pa3BuTus. JKypHana eBpONencKux
uccnenosannii, 19 (3) Yacts B, 239-257.
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NHHOBAIIMOHHBIE METOJbI 1P OBYYEHUHU PYCCKOI'O A3bIKA U
JIMTEPATYPbI

®daiizueBa Haranba PynukoBHa,
VYuutens pycckoro u s3bika | kareropuun
Hagouwuiickast 001acTh,

COILIYHOII Nel ropona HaBon

Annoramusi: Ilenpro nanHON pabOTHI MOKa3aTh, 4TO OOyYEHHE - 3TO HE TOJIHKO HAKOILJICHUE
YUYEHUKOM ONpeNeNE€HHON CyMMbl 3HaHWM, YMEHMM, HABBIKOB, HO M MOJTOTOBKA HIKOJbHUKA
KaK CaMOCTOATENIbHOIO CyObekTa o0Opa3oBaTeibHOW AESITENbHOCTH. B OCHOBE COBPEMEHHOIO
o0pa3oBaHUsI JICKUT AKTUBHOCTh M YUHUTEJIS, U, YTO HE MEHEEe BaXKHO

KiroueBble cjoBa: VIHHOBaIMOHHBIM TOIXOJ, YPOKU-AUCIYTHI, Mpecc-KOH(PEpEeHIHs,
TG depeHIIMPOBAHHBIN YPOK, Fa/IKEThl, BUKUIIEAMS, KOHTAKT.

VHHOBaIIMOHHBIN MOAXO K OOyYEHHUIO MO3BOJISIET TaK OpraHW30BaTh y4eOHBINH Mpoliecc, 4To
peOEHKY YPOK U B PaJIOCTh, M IPUHOCUT MOJIb3Y, HE NMPEBpAILasiCh MPOCTO B 3a0aBy wiu urpy. U,
MOYET ObITh, UIMEHHO Ha TaKOM ypOKe, Kak roBopui L{uiepoH, «3axryTcs mia3a CiIylaroliero o
I71a3a TOBOPSILIETO».

PaccMoTpuM peanuzanuio CHUCTEMHO-IEATEIBHOCTHOTO MOAXOAA: ITyTH, MOUCK, HAXOJKH.
B ocHoOBe aesaTenbHOCTHOTO MOAXoa K OOyYeHHIO: PEKOMEHAYIOTCS pa3HOOOpa3Hbie MPUEMbI
U METO/bl, «BKJIIOYAIOINE» IIKOJIBHUKOB B COBMECTHYIO palOTy - peUleHHME 3aJad M 3aJaHuil
MIPaKTUYECKOTO XapaKTepa, pa3rajibiBaHue pedycoB, 3araJioK, UTPbl, YPOKU-ITyTEIIECTBUS, YPOKH-
CEMUHApbI, YPOKH- JUCIYTHI U Ap. [l BEICTpanBaHUs HOBOW CHUCTEMbI PaOOTHI M TOCTHKEHUS
Ka4e€CTBEHHbBIX

pe3yJIBTaTOB YU4eOHOM NIeATEeIbHOCTH 11eJIeCO00pa3HO MCIONBb30BaTh Hanbosee dPpGeKTUBHBIC
npueMsbl U GOPMBI €e OpraHu3aIiu:

1. Ucnoaib3oBanue 1 pepeHIHPOBAHHBIX 3aJaHHUIA.

Heobxogumo Bkitodath auddepeHITMpOBaHHY0 padoTy Ha pa3juvHBIX JTamax ypoka B
3aBUCUMOCTH OT €ro LieJIed U 3a/1a4.

2. Bxatouenue B oOpaszoBarenbHbIil mporecc MKT.

Bxurouenue B 00pa3zoBarenbHbIN Mpo1iecc MHPOPMALIMOHHBIX U KOMMYHHUKATUBHBIX TEXHOJIOTUN
SBIISIETCS CPEJICTBOM OOYUYEHMSI, BOCIIUTAHUS U PA3BUTHUS.

Hcnonp3oBanne wWH)OPMAIIMOHHO-KOMMYHHKATUBHBIX ~TEXHOJIOTUH JaeT BO3MOXKHOCTH
YYaIIUMCS 1151 OCYILIECTBICHUS CIEAYOIINX BUIOB J€ATEIbHOCTH:

* IIPOBEJCHHE YpOKa C MyJbTHMEIUa BBICTYIUIEHHEM (CONPOBOXKICHHME paccKa3a y4dWTels;
JEMOHCTpAIMK IpU 0ObSICHEHNH HOBOTO MarepHalla; 3apaHee IMOATOTOBIEHHOE BBICTYINIEHUE —
JIOKJIa/] YYEHUKA 10 ONPEACIIEHHON TEME;

* MOJTrOTOBKA K BBICTYIUICHHIO, BBIMOJIHEHHE OMAIIHETo 3aJaHus — IMOUCK HH(opMaImu,
paboTa HaJl TEKCTOM, HAallMCAHUE MYJIBTUMEINA COUMHEHHUS.

Takast popma opranuzanuu padoThI MO3BOJISET B OOJbILEH CTETIEHU OCYIIECTBIISTh

WH/IMBUAYaJIbHBIA TOAX0A K 00YYEHHIO.

[Ipumenenne MK T—3T0 HE TOJIBKO KOMIIBIOTEP U MYJIBTUMEINIHAS TOCKA, HO U €11 AJIEKTPOHHBIE
ydeOHbIe MOCcOOUs: AUCKH, BUICOYPOKH, BeOMHAphL. Ha ypokax pyccKoro si3bIka U IUTEPATyPhl Mbl
C yJaluMHCs IPOCMaTpuBaeM yueOHble (PHIbMBI, 00CYKIaeM HUX; IIPOBOIUM YPOKH C TOMOIIBIO
TOTOBBIX BUJICOYPOKOB, Y4eOHBIX AUCKOB. [loMaliHee 3ajaHue pedsTa Moay4yaroT B BUJE CChUIKH B
KOHTaKTe JH00 B AJIEKTPOHHOM THEBHHUKE.

3. Ucnonb30BaHMe MeTOA IIPOEKTOB.

B navanbHO# mIKoiie 0co00€ MECTO 3aHUMAET MPOEKTHAS JACSATEIBHOCTh, B OCHOBE KOTOPOM
JIE)KUT Pa3BUTHE [T0O3HABATEIbHBIX HABBIKOB YUAIUXCsl, yMEHUH CAMOCTOSATEIbHO KOHCTPYUPOBATh
CBOM 3HAHUS, OPHUEHTUPOBATHCS B HMH(OPMAIMOHHOM TPOCTPAHCTBE, PAa3BHBATH TBOPUECKOE
MBIIIJICHHE, YMEHHUE YBUAETh W PEUIUTh MpolieMy, a TakKe HalpaBlIeHO Ha oOydeHue jaere
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3JIEeMEHTapHBIM [IPUEMaM COBMECTHOM JESATEIBLHOCTH B XOJI€ TPOEKTOB.
Bv1600b1: DT METO/IBI HE TOJIBKO MOTUBHUPYET YUAIIUXCS, HO TTIOKA3bIBAET TEXHOJIOTHUH C TOUKU
3peHusi UHCTpPYMEHTOB oOyueHwus. J[aHHas pabora crnocoOCTBYeT COIUANIM3AIMK y4YalluXcs B

o011ecTBe, pa3BUBAeT JIUYHOCTh, 00y4yaeT paboTe ¢ rajpyKeTaMu M MPUIOKEHUSIMH, YTO HE Majo
Ba)XKHO B KOMITBIOTEPU3UPOBAHHOM MHPE.

Hcnoabn3oBannas aureparypa
1. baes JI. O. Co3nanue pa3BuBaroliel cpeipl Ha ypokax B HayalbHbIX Kiaccax.- «M/IP»,2009
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KATEI'OPUM ITIAT'OJIOB B PYCCKOM SA3bIKE

®axpunaunosa I'yabunpoi
Y4uurenp pyccKkoro s3plka
[[Ixona Ne§ KbI3bUITENHMHCKOTO
paiiona HaBowuiickoii obmactu

AnHoTanus: J[aHHAsI CTaThsl ONMUCHIBAET IIAarojl KaK CaMOCTOSITEIbHYIO YaCTh PEYH PYCCKOTO
S3bIKa U TIPENICTABISAET OCOOCHHOCTH TPAMMATHYECKUX KOHCTPYKIMH CBS3aHHBIX C IJIaroJIamMH.
Kpome TOro, manHoe wuccienoBaHHMe OCHOBAaHO Ha KaTeropusalM INAarojioB MO HMX OOIIUM
npU3HaAKaM.

KutoueBble ci1oBa: pyccKuil sI3bIK, TUHTBUCTHKA, IIAT0J, YACTH PEYH, KAaTETOPHUSIMETOINKA,
KaTeropuu IaroJa, JIMIO, BpeMsi, HaKJIOHEHUE, BU/I.

B. B. BunorpaioB xapakTepu3yeT IJ1aroyi Kak «Haubosee CI0KHYI0 U EMKYI0 TpaMMaTH4yecKyto
KaTeropuio pycckoro sasbika». ConmacHo ['pammaruke-80, maroi onuchIBae€TCs KaK 4acTh peyH,
KOTOpasi «0003HaYaET MPOIIECC U BHIPAKAET €ro 3HaUCHUE B KATETOPUSIX TUIIA, TOJIOCA, HACTPOCHHUSI,
BPEMEHU M YeJOBEKa». [eHaepHas KaTeropus TakKe MPUCYTCTBYET B BEPCHUSX [JIaroja B
IIPOLIE/IIEM BPEMEHHU U COCJIarareIbHOM HaKJIOHEHNU. OTHOLIEHHS MEKY COOTBETCTBYIOIUMU
IrpaMMaTHYECKUMM KaTeropusIMM IJIArojioB (BHUJ, 3aJI0T, HAKJIOHEHHE, BpPEMS, JIULO) CIOXKHbI
U B KOHEYHOM HTOT€ ONPENENISIOTCS MX BKJIAJOM B MPOLEAYPHOCTh, KOTOpas SIBISETCA OOIIUM
3HaYEHHEM BCEX CJIOB B KJIacCe INIarojioB. B cOBpeMEHHBIX POCCUNMCKHUX UCCIETOBAHUIX IIUPOKO
MPU3HAHO clenyromee omnpeneneHue rpammarudeckoi kareropun (I'K): «I'pammarudeckas
KaTeropusi IOHUMAaETCsl KaK cUCTeMa MPOTHBOIIOCTABICHHBIX IPYT IPYTry IpaMMaTudecKux Gopm
C OJIHOPOJHBIM 3HAUYE€HUEM, KaK €JMHCTBO U3BECTHOIO CEMAHTUYECKOIO CONEPKAHUS U CUCTEMBI
rpaMMaTHYeCcKuX (hOPM €0 BBIPAKEHUSD).

[pu knaccudukauy rpaMMaTiYeCcKNX KaTeropuii IIarojia BUJ M 3aJI0T OOBIYHO TIOMEIIAI0TCS
BMeCTe, HO KaTeropuy HaKJIOHEHUsI, BPEMEHHU U JIn1a 00bIYHO ObIBAIOT B pa3aenbHoCcTH. Kareropun
BTOPOM KaTerOpUH ABJISIOTCS (QIIEKTHBHBIMU M HAMIPSMYO CBSI3aHbI C BBIPAKEHUEM ITPEIMKaTUBHOCTH.
[IpenukaTuBHBIE KATETOPUH HAKJIOHEHHUS M JIMIIA B 1IEJIOM MTACCUBHBI 110 OTHOLICHHIO K IIPOIeccaM
CIIOBOOOPA30BaHuUs, YTO CBSA3aHO C UX MpeolnanaronmM (IEKTUBHBIM BBIpaKEHHEM, TOTAA Kak
KaTeropuy BUJA W 3aJI0Ta, KOTOPhIE BBIPAKAIOTCS MPEUMYIIECTBEHHO CI0BOOOpa30BaTeIbHBIMU
(opMaHTaMU, 33/1a10T ITIArOJIbHBIA alTOPUTM CIIOBOOOpa30BaHMsl. [71aron oTanyaeTcst oT APyrux
yacTell pedd MHOTOIPaHHBIMU M Pa3HOOOpa3HBIMM CBSI3IMU, KOTOPbIE CYLIECTBYIOT MEXKIY €ro
MOp(donoruueckuMH KareropusiMu. ['pynnupoBKa 3TUX KaTeropuil Kak ocoObld BHJI €IMHCTBA
C MPHU3HAKOM CHCTEMBI XapaKTepU3yeTCs MapaMeTPUUYeCKUMHU U (YHKIHMOHAIbHBIMU CBSI3IMU
MeX1y KaTeropusiMu Iaroia ... KaTeropum HakJIOHEHHUS U BPEMEHH, a TaKKe BUIAa M BPEMEHU
HMMEIOT CaMbl€ CHJIbHBIE CHCTeMaThuueckue cBsi3u. Kareropun HakjIOHEHUs U JIMIa, JUla U poaa,
BHJIa W 3aJI0Ta, JIMIAa U YUCJIa, UMEIOT CUCTeMaTnyeckue cBsi3u Kareropuu Buja U HaKJIOHEHUS,
BPEMEHM U JIMIIA, JIMIA U 3aJI0Ta, HAKJIIOHEHUsI U 3aJI0ra, HAKJIOHEHUS U pojia, BpEMEHU U Poja,
pola M 4Mciaa UMEIOT OJJHO WJIM HECKOJbKO MPOSBICHUN CUCTEMHBIX cBs3el. Crenyrome Huxe
0COOCHHOCTH CBSI3U KAaTETOPHUH TJIArojioB OCYMIECTBISIIOTCS: 1) BO B3aMMOACHCTBUU 3HAYEHUU
(HampuMep, YacCTHOTO W BpeMeHHoro); 2) B mapagurmarike W TOCTPOCHHMH BepOabHBIX
napagurM BO3MOXKHOCTh WJIM HEBO3MOXKHOCTH 00Opa3oBaHMsl ompeneneHHbIX cioBodopm (CD)
raroja Mo CyImecTBYy MPOJMKTOBaHA CEMAHTHUKOM, KaTeropued WM JIEKCUKOW Timaroia; 3) B
(YHKIIMOHUPOBAHUU TIIATOIBHBIX CIOBO(OPM B PeUU M TEKCTE.

Kareropuss nuna «OTpa’kaeT OTHOILIEHUE IIPOU3BOAMUTENS K PEUYEBON JEATEIBHOCTU.
loBopsiiuii unm ero cobeceIHUK MOTYT OBITh IPO/IFOCEPOM (MCTIONHUTENEM) AeiicTBUs. B ocHOBe
CEMaHTHKHU KaTerOpHUH JIMIIA JIKUT OJHO U3 CAMbIX OCHOBHBIX 3HAYEHMH MaJeKHON CEMaHTUKU
- CyObEeKTHBHOE, YTO YPE3BbIYAMHO BaXKHO i1 00pa30BaHUs CIIOBOOOPA30BaTENIbHBIX 3HAUYCHUI;
OJTHAKO B JAHHOM Clly4ae OTCYTCTBYeT B3aMMHOE BIMSHUE WM BIUSHUE TPaMMaTHYEeCKON
KaTeropuu Ha CII0BOOOpa3oBaTebHbIC 3HAYCHHUS: KaTEropus JIUIa peaqu3yeT CBOI0 CEMAaHTHKY Ha
MopdoornueckoM (B mapajurMaTike) U CHHTAKCHYECKOM (KaK YacTh MPEIOKEHNS) YPOBHSX, a
TaK)K€ Ha YPOBHE JiepUBalUU.

Kak B mapaaurmaruyeckoM, Tak M B CEMaHTUKO-(YHKIIMOHAJIbHOM acleKTax KaTeropus
THTIa HauboJiee TECHO B3aMMOJICHCTBYET ¢ Kareropueil BpemeHu. OmHAKO MapajaurMaTH4ecKast
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OpraHu3alysl KaTeropuy BPEMEHH HE UMEET HUYEro OOILEero ¢ MporeccamMM CiIoBOOOpa30BaHUs
B PYCCKOM SI3BIKE; €CIIM KaTerOpHs BPEMEHHU CBf3aHa C 3THUMM IIPOLIECCAMU, TO TOJIBKO B CHILY
CBOEH CEMaHTHYECKON OCHOBBI, HEPA3pPBbIBHON CMBICIOBOM CBSI3U C CEMAHTHUKOM BHJA (Cp. OAHO
U3 CaMbIX 3aMeyaTelIbHbIX OIpe/ejeHU BHYTpEHHEH CYIIHOCTH BHJa, omnpeneneHue A.M.
[lemkoBckoro: «Kareropust Tuna o0o3Ha4aeT, Kak IpoOLECC MPOTEKAET BO BPEMEHM WIIM Kak
Ipoliecc, yKa3aHHbII B OCHOBE IVIaroiia, pacupeaessercs Bo BpeMeHn»). Kareropus HakjaoHeHUs
ABJIsieTCs HanboJiee abCTPaKTHON ceMaHTUYECKU IPaMMaTHYeCKOi KaTeroprei, MpoYHO CBSA3aHHOM
c kareropueii MmopanbHOCTH. C MapaurMaTHyeCcKOi TOUKH 3pEHUS HAKIIOHEHUE OO0JIbIIIE, YeM JTUII0
u Bpems. «Mopdorornueckasi Kareropusi HaKJIOHEHHSI - 3TO CUCTeMa IPOTUBOCTOSIIUX PSOB
dbopmM, mepearmuX OTHOIICHHE NEHCTBUA-PEATHbHOCTH W WMEIOIINX 3HAYCHHE aKTyaJlbHOCTH
(Yyka3arenpbHOE€ HAKJIOHEHHE), MOTHBAIMM (IIOBEJIUTENbHOE HAKJIOHEHHE) WU THUIOTE3bl,
MOTEHIMaIa» (cociararelbHOe HAKJIOHEHHUE). V3bABUTENbHOE HAKIOHEHHE TECHO CBA3aHO C
KaTeropruei BpeMeHH: HacTosIIee, MpolIeiee u Oyaylee BpeMsl yKa3blBalOT Ha 3HAYEHUE 3TOrO
HacTpoeHus. [losenurenbsHOe U cocnarareIbHOC HAKJIOHEHM S JIMILEHBI BPEMEHHBIX BBIPAKEHUM.
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INGILIZ TILIDA PREDLOGLARNING GRAMMATIK XUSUSIYATLARI

Bekchanova Manzura Qadamboyevna,
Asqarova Nargiza Sobirjanovna
Urganch tuman 19- sonli maktab o’qituvchisi

Annotatsiya: Inliz tilida predloglarning fe'llarga birikishi orqali hosil qiladigan frazali
fe'llar tarkibi ko'pchilikni tashkil etadi

Kalit so’zlar: about, above, across, after, against, along, among, around, at, before, behind,
below, beneath, beside, between, beyond, by, down, during, except, for, from, in, into, like, of,
off, on, over, past, since, through, throughout, to, toward, under

Predloglar sintaksis doirasida funksional kategoriya sifatida baholanadi. Ular predlogli
birikmalar, frazalarning asosiy birligi sanalishadi. Unda predloglar otli birikmalarda dominant
vazifasini bajarishadi. Shuningdek, predloglar ma'lum tarkiblarda semantik aloqadorlikga
ham ega. Ular fe'l, sifat yoki nominal birlikning ma'nosiga ta'sir etish xususiyatlariga ham
ega. Mazkur alogadorlik ma'lum tilshunoslar tomonidan konseptual munosabat sifatida ham
qaraladi. Predloglar o'z xususiyatlariga qarab leksik kategoriya sifatida ham tan olinadi.
Ushbu holda ular ham kategorial (struktura sathida) ham semantik (semantik sathda) tanlovga
ega bo'lishadi. Boshqa predikativ kategoriyalardan farqli o'laroq, predloglar argumentlarga
nisbatan cheklov vazifalarini bajaradi, ya'ni ular tematik xususiyatni kasb etadi. Mazkur
tarkibda predloglar semantik mazmunga ham o'z ta'sirini o'tkazishadi. Predloglarning boshqa
ot, sifat, fe'l kabi kategoriyalardan farqli jihati shundaki, ularda morfologik ko'rsatgichlarning
aniq belgilari ko'zga tashlanmaydi. Ushbu jihatlar predloglarning predikativ kategoriyalardagi
o'rni muhimligini ko'rsatadi. Ma'lumki, ingliz tilidagi predloglar mavjud bo’lgan sakkizta
til birligining oltinchisi sanaladi: ot, olmosh, sifat, fe'l, ravish, predlog, bog'lovchi, undalma.
Predloglar ot yoki olmoshni gapdagi boshqa so'zlar bilan bog'lash uchun xizmat qiladigan
til birligi sifatida tushuniladi.Predloglar yoki predlogli frazalar odatda otli ob’ekt olishadi.
Lekin, ingliz tili predloglarining qo’llanilish imkoniyatlari kengligi ularni sifat, olmosh,
fe'lli birikmalardagi ishtiroklari bilan ham ajralib turadi. Ingliz tilida keng qullaniladigan
predloglarga quyidagilar tashkil qiladi: Aboard, about, above, across, after, against, along, among,
around, at, before, behind, below, beneath, beside, between, beyond, by, down, during,
except, for, from, in, into, like, of, off, on, over, past, since, through, throughout, to, toward, under,
underneath, until, up, upon, with, within, without Umum qgabul tan olingan fikrlarga ko'ra predlog
relyativ birlik sanaladi. U o'zida ham leksik ham grammatik ma'nolarni gamrab olgan. Predlog,
shuningdek, otli konstruksiyalar bilan birikkanda hol yoki aniqlovchi tarkibga ega bo'ladi. Shu
bilan birga, u birikadigan fe'Ining semantik xususiyatini ochib berish uchun ham xizmat qiladi.
Uning o'ziga xos jihatlaridan yana biri, predlog temporal semantikani ifodalovchi vosita
sifatida ham amal qiladi. Predlog nominativ birikmalar tarkibida fe'l bo'lmagan semantik
maydonning yaqin bo'lgan funksional-semantik vazifasini bajaradi. Inliz tilida predloglarning
fe'llarga birikishi orqali hosil qiladigan frazali fe'llar tarkibi ko'pchilikni tashkil etadi.
Frazali fe'l birikmalaridagi ikkinchi komponentni aniqlash, ularning funksional vazifasini
belgilash borasida olimlarning fikrlari bir xilda emas. Umuman olganda predlog “preposition”
so'zi ingliz tiliga lotin tilidan o'zlashgan bo’lib “oldinda joylashgan” ma'nosini anglatadi.
Mazkur birliklarning frazali fe'lli birikmalarda postpozitiv joylashuvi ushbu komponentlarning
noto'g'ri talgin etilishiga ham sabab bo'lgan. Ko'plab tadqiqotchilar frazali fe'lning ikkinchi
komponentini ravish (E.A. Zonensheyn, P. Roberts, R.V. Pens, D.V. Emeri), gap tarkibidagi
ravish (A.l. Smirnitskiy, O.S. Axmanova, V.N. Makeenko ), predlogdan yasalgan ravish
(V.N. Yarseva ), postpozitiv (I.P. Ivanova), yuklama (R. Kuirk, S. Grinbaum), ravishli yuklama
(L.I. Zilberman, I.A. Gruzinskaya), deb nomlash hollariga duch kelish mumkin. Ingliz tilidagi
predloglarning grammatik qo’llanilishi borasida ham turlicha qarashlarni uchratish mumkin.
Jumladan, Kyormning keltirishicha, ingliz tilida predloglar o'zi boshqaradigan ot yoki
olmoshning ma'lum xususiyatini, olmosh va ot munosabatini ko rsatish uchun xizmat qiladi.
Olimning ta'kidlashicha, predloglar fagatgina ot va olmoshni boshqarib qolmasdan boshga til
birliklar, xususan fe'l, sifatlarni ham boshqarish imkoniyatiga ega. Kyorm predlogli birikma
tushunchasida predlog+predlogli ob ekt tarkibli birikmalar yotishini aytib o tadi. Buning natijasida
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predlogli birikma va predlogli birlik tushunchalari yuzaga keladi. Predlogli birikma atamasi
predlogli fraza nazarda tutilsa, predlogli birlik tushunchasida predlogning ob’ekti yakka so'z
bo'lishi e’tiborga olinadi. Olimning keltirishicha, predlogli birlik adverbial, ob’ekt sifatida,
predikativ va attributiv munosabatlarda sifat elementi bo'lib keladi. Kyorm, shuningdek,
inflektiv predloglar deb nomlanuvchi maxsus predloglar sinfi haqida ham so'z yuritib o’tadi.
Uning fikricha inflektiv predloglar tarixiy taraqqiyoti jarayonida o'zlarining original, tub
ma'nolarini yo'qotishgan va ayni damda predlog ma’nolari sezilmaydi. Natijada, ular qadimgi
inflektiv qo’shimchalarni o'rnini egallagan, ma'lum grammatik munosabatlarni anglatadigan
inflektiv yuklamalar darajasiga taraqqiy etishgan. Bu, qadimgi ingliz tili davridagi ot, sifatlar
o'zlarining qadimgi inflektiv qo'shimchalarini yo'qotgandan so'ng ma'lum predloglar chiqish,
jo'nalish kelishigi ma'nolarini anglatish, shakllarini yasash uchun ham qo’llanila boshlangan.
Fe'l sistemasi doirasida fe'ldan keyinda turgan predlog o timsiz fe'lga o'timli xususiyat kasb etish
uchun foydalanilgan.
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ONA TILI DARSLARIDA O‘QUVCHILAR OG*‘ZAKI NUTQINI O‘STIRISHDA
MULTIMEDIA VOSITALARINING O‘RNI

Boyjanova Muborak Boltayevna,
Qo’shchanova Maqgsuda Raimberganovna
Urganch tuman 19-son umumiy o’rta ta'lim maktabi

Annotatsiya: Mazkur maqolada o’quvchilarining mantiqiy fikr, tafakkur qila olish, aqliy
rivojlanishi, dunyoqarashini, kommunikativ qobiliyati, erkin fikrlay olish, o’zgalar fikrini anglash,
o°z fikrini og‘zaki va yozma ravishda ravon bayon qila olish haqida

Kalit so‘zlar: Zamonaviy pedagogik texnologiya, bilimlar va ko’nikmalarning hosil bo’lishi
va to’planishi topshiriqlarni, nutqiy faoliyat tajribasini shakllantirish

Bugungi kundagi eng asosiy vazifamiz, ona tili o‘qituvchisini davlat ta'lim standarti asosida
bolalarning mantiqiy fikr, tafakkur qila olish, aqliy rivojlanishi, dunyoqarashini, kommunikativ
qobiliyati, savodxonligi va o0‘z-o‘zini anglash salohiyatini shakllantirishga, erkin fikrlay
olish, o’zgalar fikrini anglash, o‘z fikrini og‘zaki va yozma ravishda ravon bayon qila olish
ko‘nikmalarini egallashlari uchun qulay shart-sharoitlarni ta’minlashimiz lozim. Ona tilini
o‘qitishdan ko‘zlanadigan asosiy maqsadlardan biri o‘quvchilarni shu tilda gapirishga o‘rgatish
-ularning og‘zaki nutqini ofstirishdir. Dasturda nutq o‘stirishga alohida bo‘lim ajrtilgan. Bu
o‘rinda shuni alohida ka’kidlash joizki, nutq o‘stirish barcha mavzularning tarkibiy qismiga
aylanmas ekan, uning samaradorligiga umid bog‘lab bo‘lmaydi. Ona tili mashg‘ulotlarida
o‘quvchilarning ko‘p hollarda tutilishi, to‘xtab qolishi, so‘zni aniq talaffuz eta olmasligi, yozishda
ba’zan harf, bo‘g‘in, so‘zlarning tushib qolishi mana shu fiziologik holat tufayli sodir bo‘ladi.
Ona tilini o‘qitish mazmunini ishlab chiqish hamda metodikasini yangi pedagogik va
axborot texnologiyalarini yaratish maqsadi bilan tadqiq qilishni yangi sifat bosqichiga xos davlat
buyurtmasi deb hisoblash kerakligi ana shular bilan izohlanadi.Ta’lim rus va qardosh tillarida olib
boriladigan maktablarning boshlang‘ich sinflarida ona tili darslarini to‘g‘ri, samarali tashkil etish
o‘quv materialining o‘quvchilar yoshi va bilim saviyasiga mos bo‘lishiga, o‘quv topshiriglarining
mazmuni, izchilligi va izlanuvchanligiga, darslarning metodik qurilishiga bog‘liq. O‘qituvchilar
dars qurilishini topshiriqlar doirasida rejalashtiradilar, ba’zi holatlarda ularga muayyan
o‘zgartirishlar kiritadilar, o‘zlari ishlab chiqqan qo‘shimcha materiallardan foydalanadilar. Ona tili
darslarida o‘quvchilarning shu tildagi nutqini o‘stirishda darslikdagi matnlarda qo‘llangan leksik
birliklarning ma’nosini tushuntirish, talaffuzi va imlosini o‘rgatish, nutqda qo‘llash malakalarini
egallashlariga qaratilgan o‘quv topshiriglari tizimini ishlab chiqish va qo‘llash muhim ahamiyat
kasb etadi. Qo‘shimcha ta’limiy topshiriq hamda ish turlari vaqt imkoniyatidan va o‘quvchilarning
gobiliyatidan kelib chiqib bajartiriladi. Ona tili darslarida o‘quvchilarning shu tildagi nutqini
o‘stirishda darslikdagi matnlarda qo‘llangan leksik birliklarning ma’nosini tushuntirish, talaffuzi
va imlosini o‘rgatish, nutqda qo‘llash malakalarini egallashlariga qaratilgan o‘quv topshiriglar
tizimini ishlab chiqish va qo‘llash muhim ahamiyat kasb etadi. Qo‘shimcha ta’limiy topshiriq
hamda ish turlari vaqt imkoniyatidan va o‘quvchilarning qobiliyatidan kelib chiqib bajartiriladi.
Xulosa qiladigan bo‘lsak, har bir so‘z nutqiy faoliyatning to’rtala turi uchun xizmat qila
oladigan zahira sifatida alohida-alohida ish turlarini amalga oshirish natijasidagina nutqqa singadi.
Ta’kidlash joizki, boshlang‘ich sinf o‘quvchilarning ona tilidagi og‘zaki nutqini o‘stirish uchun
ularni shu tilda so‘zlash va o‘zaro so‘zlashish mashqlariga ko‘proq jalb etish, bu bilan birga
multimedia vositalaridan dars jarayonida foydalanish kutilayotgan natijaga erishishning eng
samarali usullaridan hisoblanadi. Shuni ta’kidlash lozimki,ona tili darslarida zamonaviy axborot
kommunikatsion texnologiyalaridan foydalanish boshlang‘ich sinf o‘quvchilarida ona tilini
o‘rganishga bo‘lgan qiziqishni ,orttirish va ona tilida ravon so‘zlash, erkin fikrlash imkoniyatini
yaratib beradi. Bunday imkoniyat ta’lim tizimida ham o‘z aksini topish zarur.
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ABOUT THE DEFINITION OF THE CONCEPT “TERM”

Adambaeva Feruza Rustambekovna
Senior teacher, Urgench Branch of TUIT
+998905783809
Feruza.adambaeva@mail.ru

Abstract: This article studies the views of various scholars on the concept “term” and provides
different approaches to the definition of the concept “term” as well as describing the role of the
term in linguistics and terminology.

Keywords: term, terminology, definition, concept, vocabulary, phrase, linguistics,

The constant reforms and development in all spheres of life are increasing the number of
international terms entering the lexical level of the language. In the areas, which use new
technologies most, terminology is constantly expanding. It requires people engaged in the field to
acquire thorough and accurate knowledge of the terms and concepts of their profession.

In modern linguistics, more and more attention is being paid to the linguistic analysis of special
vocabulary in various fields of knowledge. Special vocabulary denotes categories, concepts, and
realities of different areas of knowledge, methods and techniques of research, processes, properties,
and parameters. Terms prevail in special vocabulary. Terms express various special names that form
term systems. Moreover, each terminological system denotes a system of concepts of individual
sciences, scientific areas, the realities of different areas of knowledge.

Terminology is a part of the special vocabulary, which contains words and phrases that name
objects and concepts of different spheres of professional activity of a person and not in common
use. Comprehensive study of special vocabulary as the main component of a language for special
purposes started in the early XX century. It becomes apparent that this a special area of vocabulary,
a system organized by its own laws and requiring its own methods and learning techniques.

Despite the huge number of studies dedicated to terms one of the key issues of understanding
and studying the term as a linguistic category in modern linguistics is its definition. As a result of
numerous studies of the features of the term and terminology, an enormous number of definitions
of the concept “term” have accumulated.

The word “term” is originated from the Latin word “terminus”, which means “end”, “boundary”.
According to A.A.Reformatsky: “A term is a word that is limited to its individual and special
features, it is a single, clear word in the fields of science, technology, economics, politics and
diplomacy. It is free of expressiveness, expresses a specific subject or concept, and possesses its
own definite and definite semantic boundaries and interpretations”. V.P. Danilenko defines the
term as follows: “A term (s) is a part of the vocabulary, a definite name, a definition of lexical units
of a particular science and field”. As B.N. Golovin explains: from a professional point of view,
the term itself means certain professional concepts. A similar definition can be found in the work
of V.M. Leichik. In his perspective, a term is a lexical unit of a particular language that expresses
general, explicit, or abstract concepts in the science and practice of specific and specific fields.

A.N. Baranov states that the multiplicity of conceptual approaches to the interpretation of
the concept of “term” predetermines the diversity of its definitions that exist in linguistics [1]. In
turn, V.M. Leichik explained it by the fact that the term is an object of a number of sciences and
each science seeks to highlight in the term features that are essential from its point of view. The
unsatisfactory nature of most of the definitions lies in an attempt to combine the diverse features
of the term [2]. The presence of many definitions of the concept “term” in linguistic literature,
according to A.V. Superanskaya, can be explained by the fact that in different disciplines this
concept is associated with its own special concepts and ideas, has an unequal volume of content
and is determined in its own way [3]. It should be noted that the concept “term” is difficult to give
one precise definition. The concept “term” is voluminous in meaning. V.M. Leichik writes in his
work that “V.P. Danilenko gave 19 definitions of the term, and B.N. Golovin - seven definitions of
these concepts™ [4]. Each scientific study gives a different definition of the term. L.A. Kapanadze
notes that “if we sum up all the studies devoted to scientific terminology, then we can come to
the conclusion that there is no more multifaceted unit indefinite than the term”. The term as a
complex phenomenon, from different points of view, is determined depending on the selected
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aspect. As a sign, the term is defined by V.A. Zvegintsev and G.A. Dianova [5], as a definition
- by P.A. Kapanadze, y S.V. Grinev, the term is considered as an element of sign systems and
sign situations [6], V.M. Leichik defines the term as a unit of language for special purposes [2].
The above definitions complement each other, since in one definition it is impossible give an
comprehensive description of the concept “term”.

Each science includes in the definition of the term its understanding and its own signs. Therefore,
the logician believes that a term is any word if given strict definition. This understanding of the term
originated in ancient Greek science since Plato. Philosophers understand the term as an abbreviation
definition, thereby equating both concepts. Linguists understand under the term the naming of the
concept, and under the definition — expanded interpretation of this name. Sociologists consider as
a term any special word, especially if it is related to science or production, regardless of its origin
and whether it has a strict definition. There are many other approaches to the definition of the
term. Here are we have listed some of them.

In the Big Encyclopedic Dictionary, such a definition of the term can be found: “A term is a word
or phrase denoting a concept special area of knowledge or activity”. O.S. Akhmanova defines the
term as “a word or phrase special (scientific, technical, etc.) language created (accepted, borrowed,
etc.) for the precise expression of special concepts and designations of special subjects” [7].

Z.1. Komarova, highlighting the nominative character of the term, gives the following definition
of the term: “A term is an invariant (a word or phrase), which denotes a special subject or scientific
a concept limited by definition and place in a certain terminology” [8].

B.N. Golovin clarifies the term as follows “A term is a separate word or noun-derived subordinate
a phrase denoting a professional concept and designed to meet the specific needs of communication
in the field a certain profession (scientific, technical, industrial, managerial)” [9].

V.M. Leichik gives the following definition of the term: “The term - lexical unit of a specific
language for special purposes, denoting a general - concrete or abstract - concept of a theory a
certain special area of knowledge or activity” [2].

It seems that this definition emphasizes the highly specialized nature of term and represents
the term as an element of a certain terminology system and, finally, as an integral part of natural
language. Based on the above-mentioned definitions and opinions, we can conclude that the term
is a word or phrase that has a definition and denotes a special concept or subject of a certain field
of knowledge, or human activity.
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CHEGARALANGAN LEKSIKANING PRAGMATIK XUSUSIYATLARI

Gulshoda Ismoilova Baxromjonovna
Buxoro davlat universiteti filologiya fakulteti talabasi

Annaranusi: Ushbu maqola chegaralangan leksikaning pragmatik xususiyatlarini o’rganishga
bag’ishlangan.Unda badiiy asarlardagi,kinofilmdagi chegaralangan leksikaning ko’rinishlari,ya’ni
jargon va argonlarning xususiyatlari aniqlangan,misollar bilan izohlangan. Bunday so’zlarning
ta’sir doirasini,ya’ni pragmatikasini ilmiy jihatdan o’rganish zarurati haqida fikr yuritilgan.
Magolada jargon va argon so’zlar va ular bilan bog’lig ma’lumotlar ilmiy asoslangan.Nutqimizdagi
so’zlarning qudrati naqadar kuchli ta’sir vositasi ekanligi yoritilgan.

Kalitso’zlar:chegaralanganleksika,pragmatic,leksema,jargonargon,nutq,professional,dialektal
leksika,terminologik leksika,sotsial jargon.

HNPAC'MATUYECKHUE OCOBEHHOCTHU OI'PAHUYEHHOI'O
CJIOBAPHOT'O 3AITACA

I'yimuona UcmonsioBa baxpomixkonoBHa
CrynenTtka ¢unonorundeckoro akyabreTa
Byxapckoro rocy1apcTBEHHOTO YHUBEPCUTETA

AnHoTanusi. JlaHHass cTaThsd TOCBSIICHA W3YYEHUIO MPAarMaTHUYeCKUX OCOOEHHOCTEH
OTPAaHMYEHHOTO CJIOBAPHOTO 3amaca. JTO OOBSCHSET OrpaHWYEHHBIN CIOBApHBIA 3amac
XyJOKECTBEHHBIX (PHIIbMaX,TaKoi Kak »aproH u aprod. O6cyxaanach HEOOXOIUMOCTh HAYYHOTO
uccienoBanus chepbl MPUMEHEHHS TAKUX CJIOB,TO €CTh nMparMaTuku. CTaThs HAYYHO OCHOBaHA Ha
CJICHT€ U apTOHHBIX CJIOBAaX M CBSI3aHHOW ¢ HUMU HHpopmarwn.[lomaepkuBaeT, HaCKOIBKO CHITbHA
CuJia CJIOB B HAaIllEH PEUN.

Kuaro4deBble c10Ba: OrpaHUMYCHHBIN CIOBapHBIN 3amac, MparMaTUYHbIN, JEKCema, *KaproHa,
aproH, pedb, MpodeccHOHANHbIN, UaJeKTHas JIEeKCUKa, TEPMHUHOJIOTHYECKUIl CIoBaphb,
COILIMAJIbHBIN KaPTOH.

PRAGMATIC FEATURES OF LIMITED VOCABULARY

Gulshoda Ismoilova
Baxromjonovna is a student of
Bukhara State University,Faculty of Philology

Annotation. This article is devoted to the study of the pragmatic features of limited vocabulary.
It explains the limited vocabulary in feature films,such as jargon and argon .The scope of such
words,that is,the need for a scientific study of their progmatics,was discussed.The article is
scientifically based on jargon and argon words and related information.Highlights how powerful
the power of words in our speech is.

Key words:limited vocabulary, pragmatic, lexeme, jargon, argon, speech professional, dialectal
lexicon, terminological vocabulary, social jargon.

Leksik birliklar qo’llanish chastotasiga ko’ra farqlanadi. Ko’pgina leksemalar cheklanmagan
go’llanishga, ba’zilari esa tor qo’llanishga ega bo’ladi:

a)qo’llanilishi chegaralangan leksika;

b)qo’llanilishi chegaralanmagan leksika.

Qo’llanilishi chegaralangan leksemalarni ham ikki tipga bo’lish mumkin:

a)q’llanish davriga ko’ra chegaralangan leksika;

b)qo’llanish doirasi chegaralangan leksika.

Qo’llanish davriga ko’ra chegaralangan leksika.Davr taraqqiyoti,ijtimoiy hayotdagi o’zgarishlar
tilning barcha sohalarida u yoki bu darajada o’zgarishlar bo’lishiga olib keladi.Bunday o’zgarishlar
tilning leksik sathida ancha sezilarli kechadi.
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Qo’llanish doirasi chegaralangan leksikani uchga bo’lib o’rganish mumkin:

1.Dialektal leksika;

2.Terminologik leksika;

3.Argo va jargonlar.

Qo’llanishdoirasichegaralangan leksikaning birturiargovajargonlardir. Argolar dastlab(o’g’rilar
jargon sifatida) XIX asrdan boshlab,professional jargon sifatida qo’llanila boshlagan.Argotizmlar
o’zaro so’zlashuvda biror uslubiy magsad yo’lida ishlatilishi mumkin. Ayrim guruhlar o’zlarini
yugqori tutish va 0’z magsadlarini boshqalardan sir tutish niyatida argolardan foydalanganlar.Argo
va jargonlar biror ijtimoiy guruh yoki toifalarning,masalan,sportchilar,0’g’rilar,

olibsotarlar,poraxo’rlar va boshqalarning ,,yasama tili”’dir.Shuning uchun argo va jargonlar
jtimoiy dialektlar deb ham yuritiladi.Argotizmlar yashirin ma’no ifodalaydi,masalan,otarchilar
orasida yakan-(,,pul’’), ichuvchilarorasida novcha-(,,aroq”), qizil-(,,vino’’)kabi so’zlar mavjud.
Argotizmlar ham asli jargonizmning bir ko’rinishi bo’lib,tarbiyasi buzuq,qo’li egri shaxslar orasida
shu guruhning o’zigagina tushunarli ma’noda ishlatiladigan leksemalar yig’indisidan iborat(fr.
argot-,,lahja’’).Masalan,loy-(,,pul”),xit-(,,xavf’’)ma’nosida qo’llanadi.

Jargon jamoadagi tabagalanish bo’yicha o0’z tabaqgasi va qarshiargon jamoadagi tabagalanish
bo’yicha 0’z tabaqasi va garshi tabaqaga qo’llanadigan terminlardir.Masalan,aslzoda,

oqsuyak,yalangoyoq,qoracha,xo’ja, janob,xazrati oliy kabi terminlarni  ko’rsatish
mumkin.X.Jamolxonov ishlatilish doirasi chegaralangan leksemalarga dialektga kasb-hunar
leksemasiga,va jargon-argonlarga xos so’zlarni kiritgan holda ,,argotizm” va ,,jargonizm”
terminini qo’llaydi va ularga quyidagicha ta’rif beradi:,,Argotizm va jargonizmlar biror argo
yoki toifalarning, masalan, olibsotarlar,poraxo’rlar yoki boshqalarning ,,yasama tili’’dir.Ko’rinib
turibdiki, tilshunoslikda jargon va argon haqidagi ilmiy ishlar tadqiqi chegaralangan holda
bo’libgina qolmay,bu borada yagona bir fikrga kelingani yo’q.Jumladan,termin qo’llanishida ham
shu holatni kuzatamiz.Buni tilshunoslikka oid darslik va qo’llanmalarda ishlatilayotgan terminlar
misolida ko’rish mumkin.Ayrim olimlar ,,jargon” va ,,argo” terminlarini qo’llashsa,ayrimlari
,jargonizm™ va ,,argotizm’ deb ishlatilmoqda.Bizning fikrimizcha, ,,jargon” va ,,argo” so’zlarini
qo’llash ma’qulrogq.

Shuningdek,jargon va argo orasida ma’lum chegara qo’yish magsadga muvofiq.Chunki jamiyat
a’zolari turli sotsial gqatlamga mansubligini bugungi kunda e’tirof etmaslik oddiy haqiqatdan
ko’z yumish bo’lar edi.Shuni hisobga olgan holda ,,jargon™ va ,,argo” terminlarini tilshunos oli
M.M.Mirtojiyev tavsiya qilgan tarzda qabul qilish maqgsadga muvofiq deb o’ylaymiz,.

Demak, jargon-jamoadagi tabaqalanish bo’yicha o’z tabaqasi va qarshi tabagqaga (nisbatan)
qo’llanadigan terminlar.

»Jargon” fransuzcha so’z bo’lib, o’zining leksikasi va iboralari bilan umumxalq so’zlaridan
farq qilib , so’z birikmalarining qo’llanishida ekspressiv xususiyatiga ega,o’ziga xos fonetik va
grammatik xususiyatlariga ega bo’lgan sotsiolektdir.Jargon so’zlar yoki iboralar,,jargonizmlar”
deyiladi.Jargonlar ikki xil ko’rinishda bo’ladi:sotsial va kasb.

Sotsial jargonlar birinchi marta XVIII asrda dvoryan-zodagonlar nutqida qo’llanilgan.Kasbiy
jargonlar termin va tushunchalarning ma’nosini qisqartirgan holda ma’lum bir doiradagi kishilar
nutqida qo’llanadi.Barcha kasb egalarining o’ziga xos jargonlari bor.Bunday jargonlar nutq
tejamkorligi va o’zaro muloqotga tez kirishi uchun qo’llanadi.Masalan:harbiylar jargon,jurnalistlar
jargon....

Yoshlar nutqidagi jargonlar o’zining ta’sirchanligi,obrazliligi bilan ajralib turadi.Ularni quyidagi
guruhlarga bo’lish mumkin:

1.0liy ma’lumotli yoshlar nutqidagi jargonlar:tanka-talabani qo’llab-quvvatlovchi,yopmoq-
sessiyani tugatmoq, vozdux-stipendiya,yaxlamog-imtihondan qaytmoq,chizmoq-qochmoq,qulog-
chagimchi,obshyaga-yotogxona.

2.0’rta ma’lumotli yoshlar nutqidagi jargonlar :harip-axmoq,sindiraman-biror ishni bajarmoq
yoki do’ndirmoq,chig’atoy-firma yoki uyushma,tanka mashina, zaryatka qilib bering-o’rtaga
tushing,bazar-shovqin,urish-janjal,bio-biologiya,litte-literatura,direx-direktor,hamtovoq-hamkor
bo’lgan kishi ,jigar-homiy,kalla tshlamoq-yiqgilmogq,dumbil  besh-ikki, po’stagini qogmoq-
yigitmog,sardor-yo’l-yo’riq ko’rsatuvchi shaxs.

3.0’rta  ma’lumotli o’g’ri,qimorboz yoshlar nutqidagi  jargonlar:qaradori-narkotik
modda,soqqa-pul,choy puli-pora,kukun-gerain(narkotik modda),oqidan-aroq,qizil-vino,quritmoq
yoki gum qilmog-o’ldirmoq,bexit-hech kim bo’lmagan obloq joy,jon ildi-qarzdor,o’tirib chiqqan-
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qamalgan,kusok-ming so’m pul,bratan-birodar,paxan-ota,cho’tal-foyda,salom-alik  qilmog-
oldi-berdi,ugro-jinoyat,qidiruv,arra qilmoqg-o’g’irlangan narsalarni bo’lib olmogq,tulki-qo’lga
tushmas o’g’ri,zamri-jim —to’xtab tur,yelkasini silamog-kaltaklamoq,mehmonga kuzatmog-
o’ldirmoq,bedanani sayratmoq-otib tashlamoq.

Yuqoridagi qayd qilingan har br to’da (guruh)jargon o’z spesifik xususiyatiga ega.Shuning
uchun ularning leksikasi bir-biridan 0’z semantic tuzilishi bilan farqlanadi.

Masalan,-Him,straus,-deb orqasini qilib chiqib ketdi Zaynab.

Sayoq sozandalar,0’g’rilar,bezorilarning yashirin so’zlari argolar deb yuritiladi.
Bunday so’zlar keng xalq ommasi uchun tushunarli bo’lmaydi.Masalan,otarchilar argosiga
otar(to’y), otarkas(to’y egasi),so’kichak(otarchilarni olib boruvchi mashina),danap(o’yinchi
xotin),yakan(pul),so’kichak(otarchilarnito’yga olib boruvchi mashina),so’kichakchi(shafyor),noyi
udak (to’yni to’xtatish) kabilarni; 0’g’rilar,bezorilar argosigadeg’oloy (pul ) ,ligavi(militsiya),zamri
(jim tur),atanda(qoch), singarilarni misol qilib keltirish mumkin.

Hov,andi,yakta choy keltir!Zignalik qilma,chumoli yursa,oyog’i botmaydigan otangni arvoyi...
Xudo haqqi galavam aynidi.Ha, Tuyamo’yinga nima qilibdi..(S.Siyoyev).Qirmizixon, chetroqqa
0’tdi, uning orqasidan mahliyo bo’lganicha yurib,Bashirjon ham.”Oyog’i butilichniy ekan!”-lip
etib, hayolidan kechdi uning (N.Aminov).

Zamonaviy mavzuda yozilgan asrlardagi jargonlar:ayrim guruhga oid shaxslarning xarakterini
ochishda (masalan,ichkilikbozlik) jargonlardan foydalaniladi:Quying, qizil ichaman,-dedi
Salimboyvachcha (Oybek).

Qanaqasidan bo’lsiin,oqidanmi,qizilidanmi?(,,Mushtu’’).

-Endi shuni ichasiz,Hamid aka.

-Yo’q,Sodigboy inim,men juda ham bo’lib qoldim, 0’zi ham juda kuchli chiqqan ekan.

-Ichmasangiz,quymayman.

Nikin!..

-Bitta-ya.Yarimta uch-to’rt-t-t-anga garzlari bor edi(A.Qodiriy).

Argo va jargonlar badiiy asarlarda ham qo’llaniladi.Bundan maqsad,asarda tasvirlanayotgan
vogea-hodisa kitobxon tasavvurida namoyon bo’la olishikitobxonda ma’lum bir tushuncha
paydo bo’lishidir,masalan,bunga misol qilib Tohir Malikning ,,Alvido bolalik” qissasida 0’g’ri va
jinoyatchilar nutqida jargonlarni keltirishimiz mumkin:

-Demak, gap bunday bratishka, hamma qayerdaligini biladi.

,,bratishka ‘’so’zi-,,uka’’ma’nosida.

-Bilib qo’y:bashkangni yo’qotma.,,bashka”so’zi-,,bosh’ ma’nosida.

Xulosa qilib aytganda,argolar ham buzilgan til,lekin jargonlar kabi o’zgalar so’zi, balandparvoz,
dabdabali so’zlar bo’lmay, o’zbek tili so’zlariga turli qo’shimchalar:-za,-zi,-fa,-ran,-zan,-gaza,-
ru,-fu,-bizir,- zap qo’shimchalarini qo’shish orqali hosil gilinadiki,bu hol aynan so’zlashuv nutqi
hodisasidir.Masalan,-Maraq sarangara bizir gazal azaytazamazan.(Men senga bir gap aytaman).
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