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“¥Y36ekucTOHIa WIMHII TagkuKoTaap: Jaspuii amsxymanaap:” [Tomkent; 2022]

“V306exkHcTOHAA WIMMIT TaaKuKorTiap: JaBpmii amkymManaap:” MaB3yCHIarH
pecnyonuka 40-kym TapMOKJIM WIMUN MacodaBuil OHJIAWH KOH(EpeHLIrs MaTepraiapu
tymiamu, 31 mait 2022 imn. - Tomkent: «Tadqiqot», 2022. - 68 6.

Y6y Peciy6iyka-uIMuii OHIAIH JaBpyii amKyManIap Y36ekucton Pecry6iukacuay
PUBOKJIAHTUPULITHUHT OelliTa ycTyBOp HyHanuuuiapu OVitnua Xapakariap cTparerusicuia
Ky37a TYTUITaH Bazu(da - WIMUN H3JIaHUII IOTYKIApPUHUA aMaluéTra >KOpuid 3TUIl Wynu
Owitad gaH coxXalapuHU PUBOXKIIAHTUPHUINTA OaFUIIUIAHTaH.

Ymby Pecnybnuka unMuil aHXyMaHaapu TabJIUM COXAcHJla MEXHAT KUINO KernaéTraHn
npodeccop - YKUTYyBYM Ba Tanaba-yKyBUWIAp TOMOHHMJAH TaHEpiaHraH WIMHNA Te3UcCiap
KUPUTHITAH OYnIuO, YHIA TabJUM THU3UMHAA WIFOP 3aMOHABUM IOTYKJIap, HaTWXKajap,
MyaMMoJap, CYUMUHU KyTa€Tran Bazudanap Ba wiM-QpaH TapakKUETHUHUHT UCTUKOOIAArn
peXxaylapu TaXTWUil KWIMHIAH KOH(EepeHIHUsCH.

Macsya myxappup: ®aitzues llloxpyny @apmonosud, 0.¢d.n1., ZOLEHT.

1. XyKyKuii TAAKHMKOT/IAP HyHAJIMIIH
IIpodeccop B.0.,10.¢.H. FOcyBammeBa Paxuma (2 KaxoH MKTUCOIMETH Ba JTUILIOMATHS
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3.Tapux caxudanapuaarn u3JIaHUAILIAD 3
HMcemanmnos Xycan0oii Maxammankocum YEim (Y30ekuctoH PecriyOimkacu Basupiap
Maxkamacu xy3ypujgaru TabiuMm cu@aTuHA Ha30paT KWJIMII JIABJIaT WHCIEKITASICH)

4.ConmoJiorus Ba NMOJUTOJOTHAHUHT XKAMUSATHMHM3IA TYTraH YPHH
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Houentr Hlakuposa Illoxuna FOcymnosna (Y36ekucton Pecnybnumkacu Enutap wmmmapu

areHTINTU Xy3ypuaard €nuiap MyaMMOJIAPUHH YPTraHUII Ba UCTUKOOJUTH KaJapiiapHU Talép-
Jan UHCTUTYTH)

6. Kypnamcruka
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®UJI0/I0TUA ®PAHJIAPUHU PUBOK/JIAHTUPUII H3TUJATU
TAAKUKOT/IAP

O BOIIPOCE MEJIUATEKCTOB B APABCKOM ITPECCE

AxynoBa Kynnaysoi Oradex Kuzmn
Maructp TalkeHTCKOTro rocy1apCTBEHHOTO
YHUBEPCUTETA BOCTOKOBEICHUS

Tenedon: +998946268331
shmobelkin@gmail.com

AHHOTAIIUSA: B coBpeMeHHBIX YCIOBHSAX CTAHOBJIECHUS MH(POPMAIMOHHOTO OOIIECTBa
0C00yI0 aKTyaJIbHOCTh MPHOOpETaeT U3yYeHUE AUCKPETHBIX €IMHUIl MEINANoToOKa. BHe Beskoro
COMHEHMS, OCHOBOM TAaKOW EAMHMIECH SIBISIETCS MEAMATEKCT, PAaMKH KOTOPOIO ITO3BOJISIOT
00bEIMHUTh TaKHE PA3HOIIAHOBBbIE M MHOTOYPOBHEHBBIE MOHATHSA, KaK Ta3eTHas peKiama,
HMHTEpHET-peKJiaMa M MpoYre BUABI MPOAYKIMU CPEACTB MaccoBOil MHpopmanmu. MaccoBas
KOMMYHHUKAIUS J00aBIseT K TpaJAULIHOHHOMY IOHUMaHMIO TEKCTa HOBOE U3MepeHue. Tak B rpcce
BepOasbHas 4aCTh TEKCTa COYETAETCS C rpa)uuecKoi U MILTFOCTPATUBHOM.

KJIFOUEBBIE CJIOBA: CMMU, wmaccmenua, MeIUaTMHTBUCTUKA, MEIUATEKCT, Xadap,
PEKJIaMHBIN TEKCT.

B cBoem pa3zButum apabOckue cpeicTBa MacCoBOM MH(OpPMAIUU MPONLINA JOJTHNA M TIIOA0T-
BOPHBIN IIyTh: OT HENPUTA3ATEIbHBIX Ia3€THBIX JIMCTKOB K BBICOKOTEXHOJIOIMYHBIM CITyTHHUKO-
BBIM KaHajaMm, OT U3JaHUIl MECTEUYKOBOIO XapakTepa K Macc-Mena ¢ ayIuTOpUEH, UCUUCIISIEMON
MUJUIMOHAMM, OT TPAHCISALUHN FOCyAapCTBEHHON IPOINaraH/ipl K HE3aBUCUMOMY OCBEIIEHUIO CO-
OBITHI.

B coBpemenHOM Mupe HalOmomaercs pocT MHTEpeca M BHUMAaHUS B HAY4YHBIX Kpyrax K
(YHKIIMOHHUPOBAHUIO SI3bIKa MacCOBOM KOMMYHHKAIMH. AKTUBHOE M3Y4YEHHE sI3bIKa MaccMmeaua
Hadanoch B XX B., IPUYEM B II0JIE 3PEHUS YYEHBIX NONAJIN PA3JIMYHBIE €r0 acleKkTsl. B yucie
HauboJiee N3BECTHBIX TEOPETUKOB, 3aHUMAIOLIUXCS YKa3aHHON MPOOIeMaTHKON, MOXKHO yKa3aTb
npezcTaBuTeneii cankT-nerepOyprekoi mkoisl — W.IT. JIsicakoBy', C.. CMeTaHuHY?, MOCKOBCKOM
— T.I. Jo6pockionckyto®, B.I. Koctomaposa®.

Baxxnoe u3ydeHue s3bIka MacCMenHna MPUHAIEKUT 3aaHBIM HUCCIEAO0BATENSAM, TAKUM KaK
Teyn Ban [leiik’, Anan bemn®, Maptiun Monromepu’.

Crnenyer n00aBUTh, YTO BONPOCHI CTPYKTYpbl M COAEP)KAaHUS PEYM MacCMelua H3ydaluch
B paMKax Da3JIMYHBIX HANpPAaBICHUI HayYHbIX IUCLUUIUIMH, CPEIU KOTOPHIX MOXKHO Ha3BaTh
MICUXOJIMHIBUCTHUKY, COLIUOJIMHIBUCTHKY, JINHI'BOKYJIBTYPOJIOTHIO U JIp.

OpHolt M3 BaxHelmux coctaBmsiromux uept s3pika CMK  kak cucreMbl  sBIsiETCS
COOTHOUIEHHE 3JIEMEHTOB BepOAlbHBIX U ayJUOBHU3YyaJbHBIX KOMIIOHEHTOB, KOTOPOE HAXOIUTCS
B IPSIMOW 3aBHCHMOCTH OT KOHKPETHOIO CPEICTBA KOMMYHHUKALMU - IIPECCHI, TEICBUICHMS,
panuo, snexktpoHHbIx CMK. Ha 6a3e 3Toro poausioch HOBOE HampaBlI€eHUE B JIMHTBUCTHUYECKUX
HCCIIEOBAHMAX, IOIY4YMBIIEE HA3BaHME MEAMAIMHIBUCTHKA. B pamkax MeIuaJlMHIBUCTUKU

1 JIpicakoBa M.II. Tum ra3erst u ero ctuib myonukarmm. CII6., 1989.

2 Cwmerannna C.M. MexunatekcT B cUCTEMe KyJIBTYpBI: THHAMUYECKHE ITPOLIECCHI B SI3BIKE U CTHIIC Ky PHAIIH-
ctuku konna XX B., CI16., 2002.

3 Ho6pockionckas T.I. Bonpocs! nzyuenns meauatekctoB. M., 2000; S35k cpencTB MaccoBOW HH(POPMAIINH.
M., 2008.

4 Koctomapos B.T. SI3p1k0B0i#1 BKyC 310XH. AHATN3 pedeBoi MpakTUKH MaccMmenua. M., 1993

5 Ban Jleiik T. S3pik. [To3nanne. Kommynukanwms / mep. ¢ aari. M., 1989.

6 Bell A. The language of News Media. Oxford, 1991.

7 Montgomery M. The Media. London, 1996.
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omnpenaenseTcss GyHKIHOHAIBHO-CTUIIEBOW CTATyC sI3bIKa, CIOCOOBI OMMMCAHUS PA3IMYHBIX MeIua
TEKCTOB, BIUSHUE COLMOKYIBTYPHBIX (DaKTOPOB, a TAKKE TEXHOJOTHH, WCIOIB3YIONIHECS s
OKa3aHUs BO3/ICUCTBUS HA ayJIUTOPHUIO.

TepMmuH «MequaTekcT» OBLI BBEJCH B HAYYHBIM 00OPOT aHIIIMHCKUMHU HCCIICIOBATEIISIMH BO
BTOPOI TMOJOBHHE MPOIJIOTO BeKa M MPOYHO YKPEMWICS B MEKIYHAPOAHBIX U HALMOHAJIBHBIX
Hay4HbIX Kpyrax. OcoOEHHOCTHIO MEIMaTeKCTa B OTIMYHE OT OOBIYHOTO BepOaJbHOTO TEKCTa
SIBIISIETCSL €70 00BEMHOCTH M BO3MOKHOCTh TOBOPUTH O HEM, KaK O CIHSIHIH BEpOaTbHOTO TEKCTA CO
CBOMCTBaMHM TOTO THITAa KOMMYHHKAIMH, TOCPEACTBOM KOTOPOTO OH OBLT JOCTABIIEH B ayIUTOPHIO.
B mpecce BepOaIbHBII TEKCT MOXKET COYETAThCS ¢ TpadUKOi U WILTIOCTPAIUSIMH, Ha TEICBUICHUN
- CO 3BYKOBBIM U Ipa)iueCKUM COIPOBOXKICHUEM H T. 1. B MeuaTrekcTe BBIICISIOTCS CIICYIOIINe
OCHOBHBIE ITApaMETPHI JIJIS1 €T0 TUIIOJIOTHISCKOTO OIMCAHUS:

- cnoco0 co3aaHus (aBTOPCKUM KOPIIOPATHUBHBIN, YCTHBIM MUCHMEHHBIN ),

- cnoco0 Bocpou3BeeHUs! (YCTHBIN - MUChMEHHBIN);

- KaHaJ pacmpocTpaHeHHs (CPeICTBO MaCCOBOM KOMMYHHUKAIUH);

- (hyHKIIMOHALHO-XKAHPOBBIN TUI TEKCTAa (HOBOCTh, KOMMEHTAPHIA, PeKJIaMa);

- TeMmarWyeckas JOMUHaHTa (IIOJIMTUKA, KYJIBTypa, CIIOPT U T. II.).

C Touku 3peHus (YHKIIMOHATHHO-)KAHPOBOTO THITA BCE PACIPOCTpPAHSEMbIE B MaccMeaua
TEKCTBI MOXKHO Pa3ZIeNIUTh 10 YETHIPEM OCHOBHBIM TPYIIIaM’:

- HOBOCTH (B OT€UECTBEHHOH JKyPHAIUCTUKE MHOT/IA UCIIONB3YIOT CIIOBO MH(pOpMAIus);

- uH(OPMAIMOHHO aHAIMTUIECKUE TEKCTHI (HHTEPBBIO, KOMMEHTAPUIA, PETIOPTaxK);

- QHAJIUTUYECKHUE TEKCTHI (MPOOJIEMHBIE CTaThH);

- pCKJIaMHBIC TEKCTHI.

OcoOeHHO clieflyeT BBIACIUTh TO, YTO HA3BaHO «aHAJUTHYECKHUMH TEKCTaMM», MOCKOJbKY
aHIIIOS3bIUHAS HAay4yHas JIMTEpaTypa BMECTO 3TOr0 MPUMEHSET TepMUH «features», 3aMeHIOmnN
oOuiee Ha3BaHKe JJIsl MPOOIEMHBIX cTaTeil. BBeeHre cloia peKiIaMHbBIX TEKCTOB SIBISIETCS TAKKe
JIOCTaTOYHO HOBBIM SIBIICHUEM, T. K. €Il J1Ba IECATUIICTHUS Ha3a]] B OTEYECTBEHHON HAyKe peKIaMa
U PEKJIAMHBIC TEKCTHl MPAKTUYCCKU HE TOJIY4Yald HU JODKHOTO BHUMAHHWS, HU OCBEIICHUS B
HAyYHBIX ITyOTHKAIHSIX.

B mHacrosimiee BpeMs JIMHTBUCTBI YICISIFOT OYCHBb OOJBIIIOE BHUMAaHUE PEKIAMHBIM TEKCTaM,
PEKJIaMHBIM COOOIIIEHUSIM KaK OJIHOM U3 pa3HOBUIHOCTEN TaK HA3bIBAEMOTO «MEIUATEKCTay.

Peknama kak cepsl ueroBedecKoW NeATeNbHOCTH, OM3HEca, HAMPaBICHHOTO Ha CO3/1aHUe
pexinamHoi mpoaykuuu, ba3zoBeiM TekctoMm B CMK siBisiercsi, 6€3ycioBHO, HOBOCTHOM TEKCT
WIA HOBOCTh. B aHIVIOA3BIYHON TPAJAMLIMU 3TO «StOry» M «news» (HOBOCTH.) B apaOGckoM si3bike
TepMuHOM ¢« ( MH. 4.) Xabap (ax0ap) 0003HAYaIOT HOBOCTb.

B coBpemeHHOI1 apaOCKoil JIEKCHKE CpEICTB MacCMequa paclpOCTPaHEHO HCIOIb30BaHHE
a00peBHaTypHBIX (HOpM, TSI TOHUMAHUS M OOBSICHEHHSI KOTOPBIX TpeOyeTcss (POHOBOE 3HAHHUE.
Hanpumep, manectuHckas opranusanus <i<g (@aTax) MMeeT COOTBETCTByIOLIEE OOBICHEHHE,
KOTOpOE CJeIyeT U3 00paTHOro (T. €. clieBa HarpaBo) mpouTeHus. [Ipu 3ToM 3a KaXk10ii cornmacHon
«CKpBIBaeTCsA» Ci10BO. Tak, ¢ X - 3T mepBas OyKBa cii0oBa £ Xxapaka «JIBUKEHUEY, < T - IepBas
OyKBa ClIOBa <T@ TaXpHp «OCBOOOKIEHHE», & () mepsas OykBa cioBa “idusbsd Gumactun
«ITanectunay. OObEIUHUB CII0BA, TOTydaeM: g8 &gy @dosbs & « JIBrKeHHE 32 0CBOOOXKICHUE
[Tanectunb.

JIMHrBHCTHYECKHE CIIOCOOBI JIJIsl BRIPAKEHUS OLIEHKH BECbMa pa3HOOOpa3Hbl, IPUHUMAsL POpMY
OTKPBITHIX (IKCIUTMIIUTHBIX ) ¥ 3aKPBITHIX (MMIUTUIUTHBIX). B si3p1ke CMK 0oHM BbIpaskatoTcs B BUIE
UCTIOJIb30BaHMs OIEHOYHBIX CIIOBOCOUYETAHUH, MPUBJICUCHHS UICOTOTUYECKA OPUEHTHPOBAHHON
JIeKCUKH (Hanpumep: \O<T) )¢ HHTUXAPU «CaMOYOUIAIIay, UiesIaxul «Iepoi, OTIAOINN KU3Hb
3a JIE710 0OPBOBD), Al MyTaMappH/l «IIOBCTAHEL ), BKIIIOUEHUE B TEKCTHI CpaBHEHUH, MeTadop.
B TekcTrax MOTyT NPUMEHSTHCS TaKUE CHHTAKCHYECKHE MIOCTPOCHHUS, KaK BOIIPOCHI, IOBTOPHI H T.
II.

PexmamHabIe MeIMATEKCTHI MMEIOT CBOM OCOOEHHOCTH M CBOMCTBA. Bo3elicTBie Ha ayTUTOPHIO
C TOCIIEAYIOIIUM OKHUJAeMbIM JIEHCTBUEM SIBJSETCS IVIaBHBIM JJIEMEHTOM pekjambl. BbI3Barh
3aMHTEPECOBAHHOCTH MOTPeOuTENs HH(OPMaIK, YOSTUTh €r0 B HEOOXOAUMOCTH MPU 00peTeHUs
TOBapa WU YCIYTH - IJIaBHAs LIeTb peKiIamMbl. B HEKOTOpHIX paboTax pekiaMy COBPEMEHHOTO

1 Bo mHOTHX apabckux cTpaHax BBUAY 3HAYUTEIBHOTO KXaHPOBOTO pazHooOpasmst CMK Bemymue medaTHbIe
W3JJAHWS OPUCHTUPYIOTCS Ha T.H. OCHOBHYIO IIKOITY, T.€. )KaHPOBYIO KiIaccuUKanmio, ucronszyemyio B Bb u CIIA.
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o011ecTBa MO CHJIE CBOEr0 MHCTPYKTHUBHOT'O BO3ICHCTBUS CPAaBHUBAIOT C POJIBIO MU(a B IPEeBHEM
YenoBeyeckoM oOriecTBe. Pekimama cymiecTByeT B BHJIE TOTOBOTO MEIMATEKCTA, COJCPIKAIIETO
CIIOBECHBII psl U COBOKYNHOCTb SKCTPAJIMHIBUCTHUECKUX CpEACTB-BUJEOpSJA, 3BYKOpsa,
rpaduku U T. 1.

ITpu 5T0M 513bIKY pekramuoro Tekcra (1g JOI<) mpu Toit mpocToTe 3a1a4, KOTOPBIE OH IIEPE COOO0H
CTaBUT («IIOJYYH MPOCTYIO MOJIENb IMOBEIEHHS U I€HCTBY») CBOMCTBEHHBI U COOTBETCTBYIOIINE
S3BIKOBBIE TIpUEMBI. MemaTeKCThI B IIpecce, Ha paauo, TeIeBUIeHUH, B IHTEpHETE, TOCPEICTBOM
KOTOPBIX pean3yercsi pekiiama, Kak IMpaBuiio, o0nagaroT HaOOPOM SKCTPATMHTBUCTHUYECKUX
cpeact. Cpeay HUX UCTIONB3YIOTCS TaKKue, Kak H300pakeHus!, rpa)uKy - B IEUYATHBIX CPEAICTBAX,
3BYKOBOH psii — Ha pajino, 00Opa3HbIi psij B BUIECOCIOKETAX U BUI€03aPUCOBKAX - HA TEJIEBUACHUU.

Tunonoruszanusi pexyiaMbl KpaiiHe CIO)KHA M3-3a OOWJIMS PEKIaMUPYEMBIX TOBApOB U YCIYT,
BUJA M XapakTepa ayJUTOpUH, Ha KOTOPYIO OHAa HAIpaBJ€HA, a TaKXKe BHJA KOMMYHUKAIUH,
IOCPEJICTBOM KOTOPOIo MPOU3BOAUTCS ee pacnpocTpaHeHrne. COOCTBEHHO 3TU TPU KpUTEpHUS B
OCHOBHOM H JIOXKATCSl B OCHOBY IIPAKTHUYECKH BCEX MPEATIAraeMbIX CUCTEM OIMCAHMSI PEKIAMHOIO
TEKCTA.

PexnamHBIil TEKCT B apaOCKON Ipecce MOXKET MOoAaBaThCs B BUJE BOINPOCA, KaK 3TO BUAHO B
pekiame aBromoomien «Ayam». Ilog pekiiaMHBbIi TeKCT 0TBOAUTCS Lienast nonoca «am-llapk an-
Aycary. [IoMUMO H300paKEHUs TAETCSA CIENYOLINN TEKCT:

Bd oty el 1JEHsE 1o g ) 1duadledt xan iiymkuH u-n-BasHu n-xadhud «aH Ty aszzasy
c-canaba?

MO’KHO JTH TIpH JIETKOM BECE YKPETUTh MPOYHOCTH?'.

CyniecTBYIOT peKIaMHbIe OOpaIIeHHs ¢ OJIOKOM aHTIIOS3BIYHBIX TEKCTOB. DTO OOBIYHO KacaeTCst
MPONYKIMH KPYNHBIX 3anaJHbIX GUpM. B yacTHOCTH, 3TO MOKHO MPOCIEIUTH 110 €T MEeTCKOM
razete an-Ax6ap». Ha nepsoii monoce pexnamupyercst EPSON u Ultra Fair. B 1o ke Bpems Ha
MoCJIeIHEeH 1M0JI0Ce MTOMEIICHbBI 00ObSBICHUS MECTHOTO 3HAYEHUS, TAKUE KaK:

w433 1JEpES cyk,an-mkym’a PeiHok an-Jlxym’a

G433 Uilad J4J \Jadia \& ey K, IaMmIT IMKYITU JI-MyHTaIKaT « PBIHOK ISl BCEX BUOB IPOILYKIHH»

tuasala § oFdiguale xycymar Ba TaxQUi(aT «IIOHMKEHNE U CKUIKH» .

Ha panmo u TeneBUAEHMHM YacTO MCIONB3YHOTCA KOpOTKHE cioransl. Hampumep, pexiama
MOOHIBHOTO oneparopa Mobinil (p3=¢d¢d) pyHKIMOHMpPYIOIIETO HA TeEppUTOpHK Erunta, 38yuunt
CJICAYIOIIMM 00pa3oM:

a2 0ed < Jedda o 1JEde MyOUHIIT: UTKAIUTMM MHH-aJI-Kaiu6 « MOOMHKII: TOBOPH OT JyIiuu!».
BHyTpeHHsIsI CTpyKTypa PEKJIaMHOI'O TEKCTa CBOJUTCS OOBIYHO K CIEAYIOILIEH CXeMe: 3arojoBOK,
OCHOBHOM PEKJIaMHBIM TEKCT /WM 3xo-ppaza. Hampumep, pexinama MoOmibHOTO TenedoHa
Motorola ¢ cum-kapToii onepaTopa CBsI3U BBIIVISAUT CIEIYIOIIMM 00pa3oMm:

hocigusd) QIdER ! 930 Fuisd somg s IEG! £ oua 10z sl - aslsd GidEh

MyTypyaa 6u n-xat! yazan xapud ycu ap «axadd! «apmy n-mKykup - myOaiinm Ou yi-xart.
«MobunbHbIN TenedoH «MoTtopoia» ¢ cuM-KapToi oneparopa cBsizu! Jlerkuil Ha Bec U ele jerde
B 1ieHe! [Ipemokenne-mKokep - MOOMITBHBIHN Telle()OH C CUM-KapToil orepaTopa CBI3m»”.

3aroj0BOK MPHUBJIEKAET BHUMAaHUE, U B HEM COJIEPKUTCA pekinamMHoe oOpaieHue. OCHOBHOM
TEKCT pPa3BMBAET pEKJIaMHOE oOpalleHue B 00beMe, KOTOPbI MOXET JOCTHraTh HECKOJIbKUX
JIECSITKOB CJIOB U CITY>KUT 1IeJIIM KOMMYHHUKaTHBHOW MOJIeNU, BHIOpaHHOH cocTaBuTensiMu. Mozenu
ObIBaIOT BecbMa pazHooOpa3HbIMU. Cpeiu HUX yrKe paHee YIOMSHYThle MOZIEIIH PEKJIaMBbI-BOIIPOCaA,
peknambl-uHCTPYKUUU. CyIIECTBYIOT PEKIaMbl-IHAJIOTH, PEKJIAMbI CPAaBHEHUS, PEKJIAMBbI-UaJIOT 1
C MOTPEOUTENSIMU U JP.

K ocHOBHBIM MOP(OCHHTAKCHYECKUM TIPU3HAKAM PEKJIaMbl OTHOCHTCS YacTO€ YHOTpeOieHe
HUMIIEpaTUBHBIX (GopM miarosa. K pekiiaMHBIM S3BIKOBBIM MpHEMaM MOXKHO OTHECTH aJlTIO3HH,
MeTadopsl, cpaBHeHUs. bonee Toro, BayxHO OTMETHTb, UTO PEKJIAMHbIE TEKCThI B CTpaHax bivkHero
BocToka HachlIIeHbl 371eMEHTaMH Pa3rOBOPHOI0 apaOCKOro sI3bIKa, YTO, HECOMHEHHO, YIpOIIaeT
MIPOIIECC BOCHPUATHS peKIaMUpyeMoil HH(pOpMALUY Y TOTEeHIIMATbHBIX OKYyTaTeNIeH.

Ocobennoctu (GyHKUMOHUpOBaHMS s3bika apabckux CMK cBuaerenbcTByeT, BO-TIEPBBIX,
0 HAJMYUU OYEBHJIHOTO COOTBETCTBHUS MEXAY 3alaJHON >KaHPOBOW KiIacCU(pHUKAIMEHd W TOM,

1 1JUiG 1 sk Exxenenensroe mananue, beiipyt, 2007. 28.08. C.3.

2 1Ji¢ <), Exxenenenpras erum. rasera, 2005.27.06. C.4.
3 1Jls Ule Anb-Axpam, exeHesienbHas erunerckas razera. 2007. 21.04. C.10.
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4yTO OBLIA BBIJEJIEHA HAMH NPU HCCIETOBAaHUHM apaOCKUX MeIUaTeKCTOB. Takoil BBIBOA HIET B
paspe3 C TpaJAuLMOHHOW apalOckoil Kiaccu(uKanuel, Kak MpaBHio, HE MpPeAyCcMaTpHUBAIOLICH
MH(POPMAILIMOHHO-aHATTUTHYECKUXX U ITyOJIMIIMCTUYECKUX )KaHPOB B KAU€CTBE BUJIOB MEIUATEKCTOB.
Bo-BTOpBIX, H3yYHMB CTHJIMCTUYECKYIO, JIEKCMYECKYI0 M IPaMMaTHYECKYl0 COCTaBIISIOIINE
apaOCKMX MEIMATEKCTOB, Mbl MOXXEM TOBOPUTb O HAJIWYMH JOCTAaTOYHOIO Habopa cOOCTBEHHO
SI3BIKOBBIX CPEJICTB IS JalbHEHIIIEro MOJHOLEHHOTO pa3BuTus s3bika apadckux CMK. B To xe
BpeMs, s3bIK apadckux CMK nonBepkeH 3HAYMTENBHOMY BIMSHHUIO MPOIECCOB IIOOATU3AIMH,
OXBATHUBIIMX MPAKTHUECKU Bce cTpaHbl bikHero Boctoka. 1o BIusHUE OTpaxaeTcs B criocodax
(dopmupoBaHusi COBpeMEeHHOro si3bika apabckux CMK, B 9acTHOCTHM - 3TO 3aMMCTBOBaHHE,
KJIMIIMPOBaHKE, KaJIbKUPOBAHUE U BHEAPEHUE OOMXOAHO-PAa3TOBOPHON peyHn.
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AXAMUSATU MABJIYMOTH “TASKUPATY-II-IIYAPO”-U MYTPUBUHN
CAMAPKAH/INX JAP HIMHOXTHU IIOUPOHU TOLIKAHAU

CoaukoB XacaH

JIOHUIIIYYU JTOHHUIITOXU

nasnarun CamMapKaH
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[Tourau snexrponit: hasansulaymoni@gmail.com

AnHotarcust: “Taskupary-m-uryapo”-u Mytpubun Camapkanai nap karopu “Tazkupary-1i-
uryapo”-u Jlasnarmoxu Camapkanni, “Maqonuc-yH-Hadouc”-u Anumepu Haoii, “My3akkupu
ax000”-u Xoua Xacanu Hwucopii Ba “My3zakkup-yn-acxo0’-u Manexou CamapkaHain a3
capyaliMaxou MyXUMH anabit 6a xucob MepaBan. Myammmpu Mmakonanw MasKyp nap Oopau
axaMUATU UH Ta3KUpa Jap MHUHOXTHU IMIOUPOHU TOWIKaHAH, k1 aap acpxou X VI-XVII nap myxutu
anabun CaMapKkaH]l 3UCTaBy 340l Kap/iaaH]l, MyJ0oX13a pOHIaacT.

Kanuasoxaxo: “Tazkupary-ui-uryapo”, Mytpubuu Camapkanaii, MyxXuTH ajadbun Camapkasi,
OUPOHM TomKaHA#, acpxou XVI-XVII

SIGNIFICANCE OF MUTRIBI SAMARKANDI’S “TAZKIRATU-SH-SHUARO” IN
THE RECOGNITION OF TASHKENT POETS

Sodiqov Hasan
the student of the
Samarkand State University

Annotation: “Tazkiratu-sh-shuaro” by Mutribi of Samarkand along with “Tazkiratu-sh-
shuaro” by Samarkand State, “Majolis-un-nafois” by Alisher Navoi, “Muzakkiri ahbob” by Khoja
Hassan Nisari and “ Muzakkir-ul-Ashab “of Malehi of Samarkand is one of the important literary
sources. The author of this article discusses the importance of this commentary in the recognition
of Tashkent poets who lived and worked in the literary environment of Samarkand in the XVI-
XVII centuries.

Keywords: “Tazkiratu-sh-shuaro”, Mutribi of Samarkand, literary environment of Samarkand,
Tashkent poets, XVI-XVII centuries

Camapkanj — cap3aMUHU TamayHodap, KapHXOW KapH 0a yoMean yMmymoOanapii HOOMFaxou
O6eMuciry MOHaHIIPOTYX(hamecosa, kusikeazonxoionpBamyTadakkupMasnono Cynton Myxamma
Mabpyd 6a MyTpubun Camapkanai mebomma. ¥ conu 1559 taBasuty i nyia, MiIMXou MOTHI0MPO Jap
3oxnroxani rupudraact. babnan 6apou Takmuiu fonu 6a byxopo mepasan. [Tac a3 Taxcuiu byxopo
6a Camapkanj 6apraiira, 6abau pypcare 6a banxy Xunaycton Hu3 cadap MeHaMosi1 Ba pabosusiaTi
WJIMHBY 3YOJUH XyJIpO TaBOM Meanxaa. MyXakKuKoH coy Badotu ypo 6aitau conxon 1630-1631
TaXMHH Me3aHaH]l Ba OMHO 06a MabJIyMOTXO0 Aap 30/roxail, ssbHe gap CaMapKaHj 1apry3amiraacr.
Jap 6an3e ManOabXx0 MyTpruOupo gap Karopu MIOMPOHU COXUOIEBOH HU3 3UKP MeHaMOsiH 1. Baie
TO XOJI IEBOHM ¥ maiino Harapauaaact. lllespxou § acocan pap AOXHMIU Ta3KUpaxosl O0a IIakiIn
napokanza To 0a MO omaza pacupaani. Y acocan 60 Ay Taskupaam ‘“Ta3kupary-mi-Imyapo’,
ku comu 1605 map Camapkann Ba “Hycxam 3e6ou Yaxourupin”, ku conu 1625 map XuHIyCTOH
HAaBHUINTA IIyAaacT, Mabpyd mMeOoma.

Hap acpxou XV-XVII TazkupanaBucii MUEHH HaBHCAHAAroH xeje caOkar rupudra Oya, Ku
Max3 JIap XaMHUH acpxo Ta3KUpaxow rapoHOaxo amcomm ‘“Taskupary-mi-mryapo”-u JlaBnarmoxu
Camapkanaii, “Mavonuc-yH-Hadouc”-u Amumepu Hapoi, “My3akkupu ax000”-u Xoya XacaHu
Hucopii, “Tazkupary-mi-uryapo”-u MyTtpubuu Camapkanaii Ba “My3akkup-yn-acxo0”’-u Manexou
Camapkanii, 6a Byqy1oMagana. Xap sKu MH Ta3KUPaxXo XyCyCUSITX0HM 0a Xy X0C IOIIITa, a3 XaMIUTap
ta¢oByTBabO XaMyUXaTXonMyIITapak Hu3 fopani. Tazkupan MyTpult, ki Jap maipaBuy Ta3KUpau
Xacanu Hucopi HaBminTa mrynaact, gap Oucép yadxa 0a Ta3KUpaxoW MEmuH madoxar Jopaj.
“Tazkupary-m-uryapo”’-u MyTpuOii a3 KUCMHU OF03il Ba 1y ¢acn ubopar Oyma, daciaxo aap
HaBOaTH Xyj 0a ce KucM TakcuMm mrynaana. Kucmu aBBanu ¢acixo, moupoHepo aap 6ap Merupan,
k1 MyTpubii 60 OHX0 BOXypZa Ba HAMyHau allrbOpu OHXOpo OeBocuTa 6a gact oBapaaact. Kucmu

Maii | 2022 7-kucm TomkeHT
12



%%; “Y3BEKUCTOHJA WIMHUIN TAOAKUKOTJIAP: JABPUIA AHXKYMAHJIAP:”

TYBBYM, IIIOUPOHEPO Aap Oap Merupaj, Ku Myamud OHXOpO AMJa, Baje MYJIOKOT HaKapaaacT Ba
HIEBPXOALIOHPO XaM a3 JUrapoH mryHuaaact. Kucmu cerom, 6a moupoHe 6axmmaa nrygaact, K
MyTpubii OHXOpO HauAAaaCT Ba HAMYHaH alIbOpalloHpo 0a BOCUTAU JUTapoH JacTpac KapaaacT.
Acap nap Oopau 343 nadap moupy agud Ba onMMy COXMO3aBKOHM anaOuETy caHbAaTH HHUMau
nytomu acpu XVI Ba ubtumon acpu XVII mabnymor meauxan. Uauynus, nap dacau aBean 17
Hadap XOKMMY aMallZIOPOH XaM 3UKp rapauaaanyi, Ku gap 6apobapu Kopxou Jnapiarii 0a mebpy
HIOUPi HU3 capy Kop foimTaaHa. Jlap Ta3kupa HOMIYH HIOUPOH a3 pyu xucoOu abyaja maigapnai
oBapya MemiaBaj. MyTpubit oHpo 0a XOKMMHM XaMOHBakKTau MoBapoyHHaxp Bamumyxamman
Bbaxomypxon (1604-1612) 6axmmaa Oymaacr.

Tomkang a3 KaauM XaM4yH IIaxXpH MyTamapkas Ba MyTapakkid 0a XxucoO mepadT Ba 00
Homxou Youy [llom € bunkary banokar nap capocapu 4axoH mryxpaT JomT. MyXUTH UIMHAHA OH
0a acpxou MUEHA OMajia, Xele Mell MepaBajl, KM HHPO Jap MHUCOJIU MYXaJJUCOHH 3UEIU IIOMIN
JUIaH MyMKUH acT. buno 6a Gab3e ganenxou Tazkupau Mytpubin Tomkann nap acpxou XVI-
XVII sxe a3 Mmapkazxou Oy3ypru unmy dan 6a mrymop mepadraact, Ki 4YaH]l TaH a3 MOUPOHH Jap
Ta3KMpa 3UKp rapauja Xxycycan 6a oH yo 6apou TakMuiIn JoHHII padra Oynaana. Myraaccudona,
TO XOJI Ba3zbM aaabun TomkaHg Aap acpxod KaJuMm Ba MUEHA Iyppa paBliaH Harapaugaact. To
KyHYH MabJIyM HECT, KM J1ap acpxou Mu€Ha nap Tomkanna novpau agaldii Byqyq Aot € HA. Arap
JIOIIIT, YM TyHa Ba arap HajomT, 0apou uit? Arap nap Tomkana Myxutu anadin G6apkapop Oy,
nac HaMOSIHJIarOHU OH kuxo Oynmauza? ba kucman yaBoO rupudTanu uH caBoixo ‘“Tazkupary-ii-
uryapo”-u Mytpubit €pit xoxaa noa. AXaMUATH UH Ta3kupa aap AapedTH MIOUPOHHU TOIIKAHN
xene Oy3ypr mebomran. 3epo map WH Ta3kupa HoMH 16 Hadap HMIOMPOHU TOIIKAHAUIOIACIU
acpxou XVI-XVII 3ukp rapaumaact, ku 60apou MyalissH HaMyJdaHH Ba3bu afgabuu TomikaHm maap
uH acpxo aituu mynnaoct. Illosn nap siroH mabxasu gurap 6a MH MUKIOp HIOMpOHHU ToIIKaH]
3UKp Harapauaa ooman. Macanan, gap “Mavonuc-yH-nadouc”-u Anumep HaBoit Tanxo 4 Hadap
LIIOWPOHU TOIIKAHIN 4oil rupudTaanay xanoc. XapuaHI MabJIyMOTH Ta3KUpa MYXUTH afgaOuu
Tomkanapo myppa TacBUp HaMEHaMOS], Bajieé TAacaBBYpOTE€ OMIM XOJaTH aJaduu KapHXOU
XVI-XVII-u on 0a MuéH meopan. Jlap Ta3kupa MIOMPOHH TOLIKAHAMIONACH, a3 Kabwiu Fanuu
Tomkanain, Haiipun Tomkanmia, Japaun Tomkanai, 3a0tuu Tomkanni, 3upakuu Tomkanai,
Jlopun Tomkauain, Mydmucun Tomkanai, Padenn Tomkannii, Cagpun Tomkanmi, Cobupun
Tomkanait, Comuxum Tomkanaii, Comunum Tomkanmit, Tapkamuu Tomkanain, Yamunuu
Tomkanai, Yamun Mupaku Tomxkanain Ba [llyxpatu Oxanraponii 4o rupudTaani, Ku aciaH
3omau Tomrkanz Oyna, map Joupaxou afaduy MUHTAKaxoW TYHOTYH 3MHJIAr# Ba 34O KapaaaH.
MyTpubii nap Tazkupau Xyq Aap Oopau Xap SK HIOMPOHHU TOIIKAHIA KaMe MabJIyMOT J101a, a3
OCOpaIllOH XaM HaMyHaxo oBapJaacT. MablyMOTH MyauTM(H Ta3Kupa Xeine myxracap Oyna,
Oemrap 6a Tabpudy TaBcU}, TbHE 0a HAKM IIEbp Ba 0a 6aX0H KyApaTu MOUPHUU 3YOAKOPOH capd
rapaunaan]. MHsike a3 ycimyoxon MyTpruOHCT, KM XaTTO COJIM TABAJUTY/IH IIOWPOHPO 3UKP HAMEKYHAT,
BaJie CyXaHpO a3 4YOM TaBaJUIyIu SIIOH UPTUTOX Melaxmiag. A3 alrbOpu UIOWPOHU TOIIKAHM
oemrap nap xaumu 4-6 Mucpab Ba a3 0ab3eH OHXO SKFa3ajIil HAMyHa 0Bap/1aacTy xanoc. A3 qymia,
a3 Pa6eit, Canpii, Conukii, Comuni Ba lllyxparu Oxanraponii 1 Fazanii, a3 Yamwmir, Yamun Mupaxk
1 py6owurii, a3 3a6tii, Jlopin, Mydmucii Ba Tapkamrin 1 6aiirii, a3 apait 1 ra3an Ba 3 Gaiit, a3 [aiipii 3
6aiit, a3 Cobupit 1 razan, 1 kutba, 1 6aiiT, 1 papa Ba a3 Fanun Tomkanait 1 Mucpas oBap/a nryiaacr.
A¥abu UH TIOMPOHM HOMOYypJaW TOIIKAHAW XaéT Ba (abONHSITH dYOIUU XyApO Jap Maxpu
Camapkang, ku nap acpxou XVI-XVII mapkaszu Oy3ypru xoBapzamuH 0a mrymop mepadrt, memr
oypmaann. MHaiipum Tomkanmit, [llyxpatum Oxanraponit, CoOupuu Tomxkaumin, Comanuu
Tomkannait, Cagpun Tomxkaumn, Pabenn Tomkanain Ba Comukuu TomkaHmi a3 WH yMITaaH.
AnbarTa, iH HOMOYpAaxo 1ap paBHaK Ba MELIPaBUU MyXUTH afadbun CamapKaH]l HU3 XUCCau XyIpO
TO aHjo3ae ry3omrTaana. XycycaH, Cagpuu Tomkanain nap CamapkaHa MakoM Ba Mabpyhuatu
xoca jomraact. MyTpubit mapxu xonu ypo “Canpun Tomrkanait a3 nryapou Mamxyp act’ rydra
cap mekynan. ap maBom “llebppo Oucé€p HEKy Merysj Ba WH Faszan a3 rygropu ycr’ rydra,
razajepo 00 MaTIabu

JIyu oH myx a3 napu Macyua 6a cajl 4aBJIOH I'y3alllT,

Jun 30xun kygpu 3ysa¢ampoBy a3 IMOH T'y3allT.

HaMyHa MeopaJ.

buno 6a mawmymorn MyTpuOit, xanromu 0a Taszkupa noxun kapmanu Canpuum Tomkasni,
anukrapaim coiau 1604 moup mykumu Camapkanj OynaacT Ba J1ap XaMOH 4O 3UHAArUBY 340

Maii | 2022 7-kucMm TomkeHT
13



“Y3BEKUCTOHIA WIMHUM TAIKUKOTJIAP: JABPUI AHXKYMAHJIAP:” %%

Hamyza, Aap neurpaBun anadbuétu Camapkana caxm Mery3omraact. MyTpuOi XaTTo a3 MyJa03uMaru
§ Gapxypaop xam rapauaa Oynaact. ba pyitxaTu moupoHu TomKanaue, ku MyTpubit 6a Myno3umaru
ouxo mymappad rapaunaact, Pabenu Tomkan i, Yamun Mupaku Tomkan i Ba Yammmu Tomkan i
Hu3 joxwi MemaBaHia. Taskupanurop [aiipin, Illyxpatum Oxauraponii, Cobupii, Conukii,
Hapnii, Comunii, Fanii, 3a0ti, Jlopun Tomkanaunxopo 0a yammu xXya aunaa, Bajie 6a Myno3umar
nact Haédraact. 3upakit, Mydnucii Ba Tapkammun TomkaHaupo yMymMaH HaawmaacT. Xyroca,
“Taszkupary-ui-uryapo”-u MyTpubii sike a3 MaJpakxou acocii nap AapedT Ba MIMHOXTH IOUPOHU
tomkanuu acpxon X VI-XVII Ba ymyman taspuxu myxutu agabuu Tormkana 6a Xxucod MepaBaj.

dexpuctu agabuéTxou uctudomamrya:
1. Mytpubuun Camapkani. “Tazkupary-mi-ryapo”. Xydann - Xypocon 2021

2. Canpin Cabaues. “Camapkanj anabuit Myxutu Tapux ky3rycuaa’”. Camapkasa. 2009
3. Bukunenus Ba aurap madakaxou HYTUMOM.
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ONA TILINI O’QITISHDA O’QUVCHILARDA KOMPETENSIYA ELEMENTLARINI
SHAKLLANTIRISH USULLARI

Shirinova Manzura Qarshiyevna

Navoiy viloyati, Xatirchi tumani

18-maktab ona tili va adabiyoti fani o‘qituvchisi
Telefon: 998 99 129 88 42

Annotatsiya: Maqolada ona tili ta’limida o’quvchilarda tayanch va fanga oid kompetensiya
elementlari shakllantirishda lug*at bilan ishlash, axborot-kommunikatsiya va zamonaviy pedagogik
texnologiyalaridan foydalanish usullari haqida fikr-mulohazalar bayon qilingan.

Kalit so‘zlar: So‘z ma’nosi, 5-sinf, ona tili, Power Point dasturi, atamalar, izohli lug‘at, 6-sinf,
didaktik o’yin, geografiya, adabiyot, usul. “O‘zbegim” she’ri,

Umumta’lim maktablarining yangi tahrirdagi ona tili fani o’quv dasturida 5—9-sinf
o‘quvchilarida tayanch kompetensiya va fanga oid kompetensiya eelementlarini shakllantirish
belgilangan.

Demak, ona tili o’qitishda o’quvchilarda tayanch va fanga oid kompetensiya elementlari
shakllantirish uchun ijodiy izlanishimiz, darslik materiallardan tashqari manbalardan samarali
foydalanishimiz zarur.

Quyida 5-sinfda “So’z ma’nosi” bo’limi bo’yicha mavzularni o‘tishda tayanch va fanga oid
kompetensiya elementlari shakllantirishda o’qituvchi AKTlari, “O’zbek tilining izohli lug’ati”dan
foydalanishi mumkin. Ushbu bo’limdagi “So‘z ma’nosi. Bir ma’noli va ko‘p ma’noli so‘zlar.
So‘zning 0‘z va ko‘chma ma’nolari” maB3ynapunu ytumiaa o‘quvchilar nutqini rivojlantirishda
lingvistik-informatsion xarakterdagi matnlar, suhbat va hikoyalar ham alohida o‘rin tutadi. Dars
jarayonida badiiy tarzdagi hikoyalar, she’riy matnlardan ko‘chma ma’noli so‘zlarning asl ma’nosini
anglatish, rasmga qarab fikr bayon qilishga qaratilgan topshiriglarni Power Point dasturi asosida
slaydlar tayyorlash va o‘quvchining mustaqil fikrlash, o‘z fikrini mantiqiy izchillikda ona tilining
so‘z boyligidan unumli foydalangan holda bayon qilishga o‘rgatish nuqtayi nazaridan ham muhim
ahamiyatga ega.

“Atamalar. [lmiy atamalar. Kasbiy atamalar. Matematika, informatika fanlariga oid atamalar.
Tabiiy fanlarga oid atamalar, ularning imlosi” mavzularini o’rganishda “O’zbek tilining izohli
lug’ati”’dan so’zlarning ijtimoiy hayotda qo’llanilishini tushuntirishda muhim o‘rin tutadi.
O’quvchilar maktabda o’rganadigan fanlarning barchasi-geografiya, matematika, geometriya,
tarix, botanikaga oid atamalarning ma’nosini izohli lug‘atdan topib, ularni lug’at daftariga qayd
etish jarayonida ularda o’rganayotgan fanining asl ma’nosi va uning ijtimoiy hayotda qo’llanilishi
haqida keng va chuqur ma’lumotga ega bo’ladi, o‘zbek tili lug‘atiga o’zga tillardan kirib kelgan
so’zlarning yozilishini o’rganadi.

Ba’zi ilmiy atamalarning kelib chiqishi haqida ham tushuncha berish lozim. Masalan,
fizika fanidagi amper, kulon, volt, vatt, joul kabi o’Ichov birliklari atoqli otlar zamirida paydo
bo’lganligini “O’zbek tilining izohli lug’ati”dan topib, izohini o’quvchilarning lug’at daftarida
qayd ettirish ham ta’lim samaradorligini ta’minlashga yordam beradi.

Muntazam lug‘at bilan ishlash faoliyati o‘quvchilarni zeriktirishi mumkin. Shu bois zamonaviy
pedagogik texnologiyalardan foydalanilsa, o‘quvchilar faolligini oshiradi. Masalan, 6-sinf ona tili
darsida “Suv havzalari va inshootlari nomlari” mavzusi bo’yicha o’quvchilar bilim va malakalarini
mustahkamlash magsadida “Kim ko’p topadi?” didaktik o’yinini geografiya fanidan o’rgangan
mavzular doirasida tashkil etish mumkin. 6-sinf geografiya darsida dunyo okeanida 67 ta dengiz
mavjudligi hamda daryo va ko’llari haqida ma’lumotga ega bo’ladi. Dunyodagi okeanlar, daryolar
va ko’llar, O’zbekistondagi suv havzalari nomlarini gaysi o’quvchi ko’proq daftarlariga yozsa, shu
g’olib bo’lishi aytiladi. Bu mashqda o’quvchilar O’rta Osiyo, Xitoy, Janubiy Amerika, Atlanteka
okeani kabilarga misollar keltirish orqali ham ularning yozilishini o’rganadi, mamlakat, qit’a,
orol, okean nomlari o’rin-joy nomlariga kirishini bilib oladilar.

6-sinf adabiyot darsligiidan Erkin Vohidovning “O’zbegim” qasidasidan atoqli otlarni aniqlash
va ularning ma’nosini izohlashda “Ikki qismli kundalik” usulidan foydalanish o’quvchilar yozma
nutqni rivojlantirishga yordam beradi.

“Ikki gqismli kundalik” usuli 5 bosqgichda olib boriladi. Bunda o’quvchilar 4-5 nafardan kichik
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guruhlarga ajratiladi va 1-bosqich guruhlarga matn beriladi. Har bir guruh qasidaning 8 misrasini
tahlil qilish topshiriladi. Masalan, 1-guruhga quyidagucha topshiriq beriladi:

Tarixingdir ming asrlar

Ichra pinhon, o’zbegim,

Senga tengdosh Pomir-u

Oqsoch Tiyonshon, 0’zbegim.

So’ylasin Afrosiyob-u

So’ylasin O’rxun xati,

Ko’hna tarix shodasida

Bitta marjon, o’zbegim.

Ikkinchi bosqichga ko’ra, daftarlarini vertikal chiziq bilan ikkiga bo’lib, 3-bosqichda chap
tomoniga muallif g’oyalari yoziladi, masalan, o‘zbekning ming asrlar tarixi, Pomir, Ogsoch
Tiyonshon, Afrosiyob, O’rxun xati bitta marjon kabi so’zlarni yozadi.4-bosqichda o’ng tomonga
o’quvchi mazkur so’zlar izohini yozadi, ya’ni o’qilgan she’r haqidagi fikrlarini umumlashtiradi,
Misol uchun: ”Erkin Vohidov 0’zbekning “ ming asrlar ichra pinhon” tarixinhi ko’hna Samarqandda
saqglanib golgan Afrosiyob yodgorligidan, Mo’g’iliston va Sibirdagi O’rxun va Enasoy ( Yenisey )
daryolari qirg’oqlaridan topilgan qadimgi turkiy toshbitiklarida marjon kabi tizilganini ifodalagan”,
-deb yozadi.

Yuqorida keltirilgan misollarimizda tayanch kompetensiyalar: Axborotlar bilan ishlash, o‘zini
o°zi rivojlantirish, milliy va umummadaniy va ijtimoiy faol fugarolik kompetensiya elementlarini
shakllantirish borasidagi ijodiy ishlar amalga oshirildi, desak bo‘ladi.

Tilimizda ishlatiladigan so’zlar izohi haqidagi ma’lumotlar tizimli ravishda o’quvchilarga
berib borilsa, ularda nutqiy va lingivistik kompetensiya shakllanib boraveradi, ya’ni o‘quvchilar
so’z boyligini oshirishga, yozma nutqini mukammal, mantiqiy, izchil bo’lishiga erishamiz.

Foydalanilgan adabiyotlar:

1. Ona tili o‘quv dasturi. (5-9-sinf) 2017-yil.

2. Ona tili darsligi.5-sinf.

3. Ona tili darsligi. 6-sinf.

4. O’quvchilarda kompetensiyalarni shakllantirishga yo’naltirilgan ta’lim texnologiyalari
(Uslubiy tavsiya). RTM-2017-y.

5. Rivojlantiruvchi ta’lim texnologiyalari.(Metodik qo‘llanma) RTM-2016-y.
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O‘QUVCHILAR YOZMA SAVODXONLIGIDA DIKTANTLARNING O‘RNI

Mominova Gulchehra Adashovna,
Navoiy viloyati, Zarafshon shahar
4-maktab boshlang‘ich sinf o‘qituvchisi
Telefon: 998 93 316 45 09

Annotatsiya: Maqolada bolalar nutqini rivojlanishida boshlang‘ich sinfda ona tili fanini
o‘qitishning ahamiyati va o‘quvchilar yozma savodxonligini diktantlar vositasida oshirish
xususida fikrlar bayon qilingan.

Kalit so‘zlar: Aloga bog’lash, vositasi, imloviy malaka, diktant, bayon, insho, ta’limiy diktant,
tekshiruv diktant, turlari, oddiydan murakkablikka,

Dunyoga kelgan inson komillik darajasiga yetishi uchun ko’p dunyoviy va ma’naviy bilimlarni
egallashi ijtimoiy zarurat hisoblanadi. Bola o’ziga kerakli bilimlarni olishni boshlang’ich
sinfdanoq ko’rib, eshitib, 0’qib, yozib o’rganadi. Bolaning yozma nutqining rivojlanishida dastlab
maktabgacha ta’lim muassasasidagi ta’lim-tarbiya, undan keyin maktabda 1-sinfdagi ta’lim-
tarbiya muhim ahamiyat kasb etadi. Bola 1-sinf ona tili savodxonligi va o‘qish darslarida tovush
va harflarni tanib o’rganish bilan bir qatorda uning yozma nutqi ham rivojlanib boradi. Yozma
nutqning samaradorligini oshirish talablaridan biri og’zaki nutqdan so’ng yozuv ta’sirida paydo
bo’lib, adabiy tilni imloviy, punktuatsion, uslubiy qonun-qoidalarga bo’ysinuvchi grafik shakldagi
nutqdir.

Yozma nutqning mazmuniy bo’laklari, gaplar, ularning qismlari, turli xil tinish belgilari orqali
ajratib ko’rsatiladi. Yozma nutq og’zaki nutq kabi kishilar o’rtasidagi bevosita aloga vositasi emas,
balki boshqa joyda, boshqa zamonda yashovchi kishilar bilan aloga bog’lash vositasidir.

Yozma nutq faoliyati insoniyat uchun eng ahamiyatli tur hisoblanadi. Yozma nutq savodxonligi
har bir kishidan o’z fikr va qarashlarini tilning imloviy-grammatik qoidalariga, adabiy til
me’yorlariga rioya qilgan holda ifodalashni talab qiladi. Shuning uchun o’quvchilar yozma nutq
savodxonligini oshirish maktabda ta’lim jarayonining eng asosiy vazifalaridan biridir.

Yozma nutq savodxonligida bolada imloviy malakani hosil gilish kerak. Imloviy malaka maxsus
nutq malakasidir. To’g’ri yozuv - maxsus nutq faoliyati; yozuv ham murakkab harakat bo’lib,
uning asosida nutq yotadi. Imloviy malaka nutq faoliyatining komponenti sifatida gapni sintaktik
jihatdan to’g’ri tuzish, so’zni uslubiy aniq qo’llashni ham o’z ichiga oladi.

Maktabda ona tili fanidan o’quvchilarning yozma nutqini o’stirish maqgsadida grammatikaga
oid ayrim qoidalar o’rgatib boriladi. Ona tilidan ijodiy yozma ishlar o’quvchilar yozma nutqini
o’stirishning samarali usulidir. [jodiy yozma ishlar-matn yaratish, diktant, bayon va insho kabilar
bo’lib, ular didaktik talablar asosida amalga oshiriladi. Imloviy bilimlarni ta'limiy diktantlar,
bayonlar va insholar vositasida takomillashtiriladi. Maktabda yozma ishlar qaysi maqgsadda
o’tkazilishiga qarab ikki turga bo’linadi:

1. Ta’limiy yozma ishlar: diktant, bayon, insho.

2. Tekshiruv (nazorat) yozma ishlari.

Diktant o’quvchilarni xatosiz yozishga o’rgatishning muhim omillaridan biridir. Boshlang’ich
ta’limda diktant o’tkazishda o’quvchilarning imkoniyati hisobga olinib, oddiydan murakkablikka
0’tib boradi. Diktant ta’limiy bo’lib, barcha turdagi diktantlarni o’tkazishning 0’ziga xos metodik
talablariga rioya qilinishi ijobiy samara beradi.

Ta’limiy diktantlar- o’quvchilarning bilim, ko’nikma va ma-lakalarini nazorat qilishga
qaratilgan diktantlar. Ta’limiy diktantlar tashkil etish va bajarilish usuliga ko’ra quyidagi turlarga
bo’linadi: lug’at diktant, saylanma diktant, o’z diktant yoki yoddan yozuv diktanti, ko’rsatish
diktanti, yoddan yozuv diktanti, izohli diktant, ijjodiy diktant, saylanma diktant. Rasm diktanterkin
diktant, chalg’itma diktant, ta’kidiy diktant, [jodiy diktant.

Diktantlarning barcha turini ham har bir darsda qo’llab bo’lmaydi. Masalan, saylanma diktant
o’quvchilarni har bir gapga, so’z birikmasiga, har bir so’zga diqqat bilan qarashga odatlantiradi,
kerakli so’zni grammatik shaklini qoidaga mos yozuvni topishiga, ziyraklikka, mantiqiy va ijodiy
fikrlashga o’rgatadi.

Chalg’itma diktantni esa boshlang’ich sinflarning barcha etaplarida o’tkazish mumkin.
Jumladan, 3-sinfda jarangli va jarangsiz undoshlarning talaffuzi va yozilishi bo’yicha o’quvchilarni
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xatosiz yozishga o’rgatishda chalg’itma diktantlardan foydalanish yaxshi samara beradi. Avval
bolaga diktant tushuntiriladi, o’qituvchi tomonidan so’zlar xato aytiladi, o’quvchilar shu so’zlarni
to’g’rilab yozadilar. Masalan, oftob, kitob, avlod, barg, umid, maktab, yalpiz, 0zod, obod so’zlari
talaffuzda quyidagicha aytiladi: oftop, kitop, avlot, bark, umit, maktap, yalpis, ozot, obot.
O’quvchilar bu so’zlarni yozib bo’lganidan so’ng o’qituvchi xattaxtaga mazkur so’zlarning
to’g’ri yozilgan shaklini ko’rsatadi. O’quvchilar o’zlarining xatolarini tekshiradilar. 2—3-sinflarda
bu diktant turidan sheva va adabiy tilni qiyoslagan holda o’tkazish ham ijobiy samara beradi.
O’quvchilar bunday diktantlarni yozish jarayonida ijod qiladi, izlanadi va mantiqiy fikrlaydi.
Natijada uning imloviy savodxonligi oshadi.

Metodik tavsiyalarga tayangan holda ta’limiy diktant turlarini ayrimlarini o‘tkazish bo‘yicha
mulohaza yuridik. Demak, o’quvchilar yozma savodxonligida diktantlar muhim rol o‘ynaydi.

Foydalanilgan adabiyotlar

1. O‘zbekiston Respublikasi Prezidentining farmoni. “Mamlakatimizda o‘zbek tilini yanada
rivojlantirish va til siyosatini takomillashtirish chora-tadbirlari to‘g‘risida”. 2020-yil 20-oktabr.

2. Yangi tahrirdagi ona tili fani o‘quv dasturi (1-4-sinf). T. 2017-y.

3. G afforova T. va b. Boshlang'ich ta’limda zamonaviy pedagogik texnologiyalar. -T.: 201.

4. http://www.ziyonet.uz/
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ONA TILINI O‘QITISHDA O‘QUVCHILARNING BILISH FAOLIYATI
SAMARADORLIGINI OSHIRISH

Mo‘minova Noila Salohiddinovna,
Navoiy viloyati, Navoiy shahar
17-maktab boshlang‘ich sinf o‘qituvchisi
Telefon: 998 90 730 50 44

Annotatsiya: Maqolada boshlang‘ich sinf ona tili darslarida o‘quvchilarning faoliyatini
oshirishda o‘quvchilar ruhiyatini va individual xususiyatlarini hisobga olish to‘g‘risida fikr-
mulohazalar yuritilgan.

Kalit so‘zlar: Psixik bilish, ijodiy fantaziya, imloviy mashq, mantiqiy fikrlash, tahlil, natija,
s0°‘z yasovchi, topshiriq, kartochka, unli tovushlar, bo’g’in.

Ta’lim-tarbiya jarayoni juda murakkab bo’lganligi bois uning rivoji va samaradorligiga bir
gancha omillar 0’z ta’sirini o’tkazadi. Aynigsa, boshlang’ich sinfda har bir bolaning individual-
psixologik xususiyatlarini hisobga olishi orqali yondashish ularning bilish faoliyati samaradorligini
oshiradi. Boshlang’ich sinf o’quvchilariga dars tashkil etilgan paytda o’qituvchi shu 45 daqiqa
davomida bolalarning psixik bilish jarayoniga, ya’ni ruhiyatiga ta’sir o’tkazish omillarini bilishi
Zarur.

Bolaning ruhiyatini belgilovchi bilish jarayonlariga sezgi, diqqat, xotira, idrok, nutq, tafakkur va
xayol jarayonlari kiradi. Masalan, o’quvchilar boshlang’ich ta’lim ona tili darslarida topshiriglarni
bajarishda ko’rsatilgan obrazlarga nisbatan har xil tahlil natijalariga ega bo’ladi. Jumladan, 1-sinfda
kesma harflar bilan ishlash orqali ularning ijodiy fikrlashga o’rgatish mumkin. Boshlang’ich sinf
o’quvchilari rasmlarga juda qiziqadi. Rasmlarga qarab so’z, gap yoki hikoya tuzishda o’quvchilarda
jjodiy fantaziyani yuzaga keltiradi. Ya’ni, o’quvchilar 0’z ijodiy fantaziyalari asosidagi fikrlarini,
albatta, yozma bayon etadi. Unda imloviy va grammatik savodxonligidan tashqari kognitiv-
bilish savodxonligini ham rivojlanadi. Shuningdek, o’quvchilarning berilgan hikoyani davomini
yaratish, hikoyadagi voqealar va qahramonlar haqida o’zining munosabatini yozma bayon qilish
kabi topshiriglarni bajarishi ularda vazifalarni konkret sharoitga garab yecha olish, vazifani hal
qilishning yangicha yo’lini topa bilish xususiyatlarni shakllantiradi.

To’g’ri yozuv malakasini rivojlantirishda imloviy mashq turlari: grammatik tahlil, imloviy
tahlil, matnni ko’chirib yozish, ta’limiy diktant va bayondan mashgq sifatida foydalanish magsadga
muvofiqdir. Imloviy mashqlarniamalga oshirishda onatili darsligi sahifalarida berilgan mashqlardan
foydalanish bilan birga boshqa materiallardan foydalanish yaxshi natija beradi. Chunki o’quvchilar
yangi materialga qiziqish bilan kirishadilar, o’ylashga, fikrlashga harakat qiladilar.

Boshlang’ich sinflarda o’qituvchilar ona tili darslarida krossvord, chaynvord va rebuslardan
samarali foydalanishida ham mantiqiy fikrlashni shakllantirishda yuksak didaktik natijalarga
erishishi mumkin. Shuningdek, ona tili darslarida didaktik o’yinlar orqali ham o’quvchilarning
mantiqiy fikrlashlarini rivojlantirish imkoniyatlari juda keng va rang-barangdir.

Masalan, “Kim chaqqon, kim topqir?”’ didaktik o’yinida sinf o’quvchilari ikki guruhga bo’linadi.
Bu 0’yin sharti shundan iboratki, qaysi guruh a’zolari so‘z yasovchi qo‘shimchalar orqali ko’p
so’z topa olishiva yozuv taxtasiga chiroyli, xatosiz yozishi lozim. Ikkala guruh a’zolari yozuv
taxtasi (doska)ga ilib qo’yilgan plakatga yozilgan so’z yasovchi qo‘shimchalardan yangi so’zlar
tuzishi kerak. So’z yasovchi qo‘shimchalar: -chi, -dosh, -shunos, -kor,-zor, -xon, -lik.

O’qituvchi o‘quvchi nimani biladi, nimadan qiynaladi, ya’ni o’zlashtirishi bo’sh bo’lgan jihati
qayerdaligini aniqlashi va shunga qarab topshirigni berishi lozim. Masalan, bir o’quvchi “u” va“o’”
unli tovushlarini farqlashda qiynaladi, ikkinchi o’quvchi bir bo’g’inli hajm, qism kabi so’zlardagi
ikki undosh tovush o‘rtasida talaffuz “i” unlisi aytilishiga ko‘ra xato (hajim, qisim) yozadi. Yoki
so’z oxirida kelgan jarangli undosh talaffuzda tushib qoladi, natijada ayrim o’quvchilar yozuv- da
xatolikka yo’l qo’yadi.

Mana shu kabi muammolarni bartaraf etish hamda o’quvchi bilan individual ishlashda ushbu
mashq muhim ahamiyat kasb etadi. Topshiriqlar kartochkaga yozilgan holda har bir o‘quvchining
bilim darajasiga garab beriladi. O’quvchi topshirigni daftariga bajaradi. O’qituvchi bajarilishini
nazorat qiladi.Masalan:

1-0’quvchi uchun topshiriq: u-o0’ unlisi so’z boshida, so’z o’rtasida kelgan so’zlarni juftlab
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yozing. Masalan, uzuk-o’rik, un-o’n, tub-to’p va hokazo.

2-0’quvchi uchun topshiriq: Quyidagi ayrim so’zlarda xatoliklar bor, siz uni daftaringizga
to’g’ri ko’chiring: jisim, bilim, hajim, bilm, hazm, hukim, muxim va hokazo.

3-0’quvchi uchun topshiriq: Berilgan sozlarda tushub qolgan harlarni qo’yib, daftaringizga
ko’chiring: mush., dar., ban., Samargan., hunarman., kabi topshiriq beriladi.

3-sinfda «Bo’g’in» mavzusi takrorlanganda, «O’qish kitobi»dan imlosi va o’qilishi (talaffuzi)
qiyin so’zlar uchraydigan gaplar tanlab olinib, ularni sinf xattaxta(doska)siga yozib, avval
bo’g’inga bo’linmaydigan, so’ng bo’g’inga bo’linadigan so’zlarni yozib, awal bo’g’inlab, so’ng
sidirg’a o’qish mashq qilinsa, 0’qilishi va yozilishi qiyin bo’lgan so’zlarni to’g’ri o’qishni, to’g’ri
yozishni bilib oladilar.

Demak, boshlang‘ich sinf o‘qituvchisi bolalarda kechayotgan psixologik holatlar, shaxsiy psixik
xususiyatlar va psixik bilish jarayonlarining o’zgarishlarini o’rgangan holda darslarni tashkil etishi
ta’lim samaradorligini oshiradi, albatta.
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LEXICAL AND SEMANTIC FEATURES OF THE CONCEPT OF DISTANCE

Murodillayeva Sarvinoz Kobiljon qizi
Samarkand State Institute of
Foreign Languages, 2nd stage master

Annotation: The article describes the lexical and semantic features of the concept of distance
as a unit of non-verbal communication.

Keywords: distance, language communication, nonverbal communication, culture,
communication, communication.

Annotatsiya: Maqolada masofa tushunchasining noverbal muloqotning o’Ichov birligi sifatida
uning leksik-semantik xususiyatlari bayon qilingan.
Kalit so’zlar: masofa, til kommunikatsiyasi, noverbal mulogat, madaniyat, aloqa, munosabatlar.

A person solves all the tasks set for himself with the help of language, and the ability to
communicate pleasantly has been an art since ancient times. The solution to real problems lies
in discussing them and explaining them to others. Communication is not only the exchange of
information between people, but also the emotions of people. This aspect of communication
constitutes non-verbal communication. Gestures, movements, tone, intonation, pauses, laughter,
smiles, glances, tears, and more serve as non-verbal means of communication. Non-verbal means
complement verbal communication. Non-verbal means can be used to refer to more than one word.

In non-verbal communication, the spatial arrangement of the interlocutors is also important.
For example, because women are more emotional, they talk closer to each other when talking, and
there is always a spatial distance between men. Researchers have found that it is better to teach
children face-to-face in a circle than to teach them one after the other, since in this case the students
will have a higher sense of responsibility. The psychological situation in the group will also be
positive due to the exchange of emotions, and the attitude of children to the subject and to each
other is much better [1].

Usually people feel comfortable and make a good impression on the interviewer by sitting
or standing at a distance that matches the distance of the conversation. Excessive closeness of
partners, like excessive closeness, negatively affects communication.

Distance is the distance between communication partners. There are various classifications of
distances[2]. The choice of distance in communication is influenced by the social status of the
communicator, national and ethnic characteristics, gender, age, the nature of the relationship of
partners, extraversion-introversion and other personal characteristics. Violation of the optimal
distance of communication is negatively perceived by partners and they try to change it, which
leads to the “effect of mobile communication”. Thus, in various situations of communication,
a person actively changes his space, setting the optimal interaction distance corresponding to
objective and subjective variables.

There is another side of communication, in which it is about how close we direct the interlocutor
to ourselves during a conversation or we ourselves approach. Every society has a certain concept
of personal space, which is a convenient, comfortable distance for conversation, and everyone
knows and follows it[3]. But problems can arise when people from different cultures meet. For
example, in Western Europe, a comfortable conversation distance is 1.5 meters, and in some
eastern countries and Uzbekistan this distance is even less. An Englishman and an Arab may feel
uncomfortable during a conversation due to the fact that they do not know each other’s traditions.
If an Englishman is uncomfortable when his interlocutor is too close, it seems to an Arab that the
interlocutor does not want to talk to him when he is far away. Knowing and understanding such
differences will not allow them to get into an awkward situation.

To date, the influence of a number of other variables on the change in the proxemic characteristics
of communication and non-verbal behavior of a person is also known. The above cases are studied
by a special branch of psychology - proxemics. The founder of this trend was the American E.
Hall, who himself called proxemics “spatial psychology”. For example, he determined the
characteristics of the spatial location of the interlocutor in relation to the partner, characteristic
of the inhabitants of the United States - distance, by determining the average value of spatial
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convergence depending on various conditions and forms of communication. That is, the nature of
interactions and relationships between people determines some optimal distances between them[4].
E. Hall distinguishes three levels of proxemic behavior: the first level stems from the phylogenetic
past of people (territoriality of people, the phenomenon of the crowd); the second level - from the
psycho-physiological process of perception and the third - from the structure of space, depending
on the influence of culture. At this level, the dynamic characteristics of space are highlighted. E.
Hall described the norms of personal intimacy characteristic of North American culture. These
norms are defined by four distances: The marked distances are the concentric spaces in the center
that are the subject of communication:

1. Intimate distance (radius) from 0 to 45 cm is used when communicating with the closest
people[5];

2. In everyday communication with acquaintances, a personal distance of 45 to 120 cm is used;

3. When communicating with strangers and in official communication, a social distance of 120
to 400 cm is preferable;

4. When speaking to different audiences, a total distance of 400 to 750 cm is used.

The factors influencing the establishment of the proxemic distance are different. In domestic
psychology, data have been obtained that indicate that changes in the meaning of interpersonal
distance within the framework of a cultural stereotype are of a group nature[6]. For example,
increasing the distance of communication with older people, moving away from “strangers”,
rapprochement with “relatives”. At the same time, the severity of the cultural stereotype of behavior
is more pronounced in anxious people. A high level of anxiety is an incomplete adaptive factor that
causes an “escape’ reaction, which is manifested by an increase in the contact distance. The choice
of communication distance in practice is carried out unconsciously, but even in this case, if the real
distance does not correspond to the norm, a person will always react.

Features of non-verbal communication in different countries are reflected not only in gestures,
looks and facial expressions, but also in the size of the zone of personal space[7]. The warmer
the country, the more temperamental its population, and the smaller the distance between the
interlocutors, the more acceptable it is.

During a conversation, representatives of different countries prefer the following distance:

The close distance at which they communicate with each other is preferred by Italians, Spaniards,
French, Arabs, Greeks, Japanese, South Americans.

The average distance is preferred by the British, Austrians, Germans, Swedes, Russians,
residents of Switzerland.

An intermediate distance is preferred by those who are much more distant from each other -
New Zealanders, Australians, North Americans

Distance is defined differently in different states. As you get closer to the north, the distance
between people increases[8]. As you move south, the distance between people decreases. The
British keep a certain distance when talking, the Arabs are close enough to feel the interlocutor’s
breath, and the Japanese keep their mouths closed so that the breath does not touch you when they
laugh.

A strong blockage (for example, on an escalator, elevator, bus) can be interpreted as an invasion
of someone’s territory. A long look at a representative of the opposite sex indicates impudence or
a desire to get to know each other.

It is important for the leader to know the social background of subordinates. However, this
does not mean the division of the leadership into ethnic groups[9]. This should give them the
opportunity to connect with people who are different from them in new ways. It is important to
overcome cultural differences, but it is also necessary to take into account individual differences.
It is important to remember that distance is an important factor in all interpersonal relationships.
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BOSHLANG‘ICH TA’LIM ONA TILI DARSLARIDA QO‘SHIMCHA MASHQLAR
BAJARISH

Safarova Gulbahor Rahmatovna,

Navoiy viloyati, Xatirchi tumani 17 -maktab
boshlang‘ich sinf o‘qituvchisi

Telefon: 998 94 220 40 09

Jalolova Yulduz Sa’dullayevna,

Navoiy viloyati, Xatirchi tumani 17 -maktab
boshlang‘ich sinf o‘qituvchisi

Telefon: 998 93 435 35 94

Annotatsiya: Maqolada boshlang‘ich sinf ona tili ta’limida darslikda mavzular bo‘yicha
berilgan materiallardan tashqari qo‘shimcha mashqlarni interfaol usullar asosida tashkil etish
yuzasidan fikrlar bayon etilgan.

Kalit so‘zlar: O‘qituvchi nazorati, idrok etish, ijodiy qobiliyat, didaktik o‘yinlar, she’r,
yasovchi qo’shimchalar, guruhlar, guruhlar, xotira mashqi.

Boshlang‘ich sinf ona tili darslarida yangi mavzuni o‘zlashtirish va mustahkamlashda mavzuga
oid qo‘shimcha mashqlar bajarish ta‘lim-tarbiya samaradorligini ta’minlashda muhim o‘rin
egallaydi. Ma’lumki, boshlang‘ich sinflarning ona tili darsliklarida o‘tilayotgan mavzu yuzasidan
berilgan topshiriglarni o‘quvchilar, dastlab, o‘qituvchi nazorati ostida bajaradilar. Chunki mavzuga
oid mashq ilk marta bajarilayotganda o‘quvchilar mashqni notog‘ri bajarib qo‘yishlari mumkin.
Dastlab mashqlar o‘qituvchi ko‘magi bilan bajarilsa, mashq to‘g‘ri bajariladi, mashqdagi so‘zlarga
savol berib qoidalar chiqariladi, amaliy mashq nazariya bilan bog‘lanadi.

Ona tili ta’limida darslikda berilgan mashqlardan tashqari, interfaol usullardan foydalanib
qo‘shimcha mashqlarni bajarish o‘quvchilarning darsga bo‘lgan munosabatlarini va bilim olishga
bo‘lgan qiziqgishlarini oshiradi. Asosiysi, o‘quvchilarda grammatik tushunchalarni shakllanib
borishi rivojlanadi. O‘quvchilar darsda qo‘shimcha mashqlar bajarishi jarayonida erkin harakat
qiladilar, mustagqil fikrlaydilar, bajarilayotgan mashqqa o‘zlarining erkin ravishda munosabatlarini
ifodalay oladilar. Darsda qo‘shimcha mashgqlar bajarishda interfaol usullar va didaktik o‘yinlardan
foydalanish o‘quvchilarning o‘qish-o‘rganish jarayonini yaxshi o‘zlashtirishga yordam beradi.

Boshlang’ich sinflarda o’rganiladigan ko’plab mavzular bo’yicha turli materiallar berilgan.
Turli murakkablik darajasidagi turli xildagi topshiriglar har bir o’quvchining idrok etish va
jjodiy qobiliyatlarini rivojlantirishga ham yordam beradi. 3-sinfda ona tilidan “Asos va asosdosh
so’zlar” bo’limi o’tib bo’lingandan so’ng “Mustahkamlash” mavzusi bo’yicha 173-175-mashgqlar
berilgan. Ushbu mashq bajarilgach, bo’lim yuzasidan o’quvchilarda kompetentlikni shakllantirish
magsadida ko’rgazmali mashq o’tkaziladi. Sinf o’quvchilari ikki guruhga bo’linadi. Har bir guruh
nomlanadi: 1-guruh nomi “So’z yasovchi qo’shimchalar”, 2-guruh nomi® Asosdosh so’zlar”.
Kompyuter proyektori orqali “O’qish kitobi”’dan Orif To‘xtashning “O‘zbekiston” she’ri namoyish
etiladi.

1-guruh ushbu she’rdan yasovchi qo’shimchalar bilan hosil bo‘lgan so‘zlarni aniqlaydi va
ularning asosiga ma’nodosh so‘zlarni topib yozadi. 2-guruh ushbu she’rdagi yasama so‘zlardagi
go’shimchalarni qo‘llab asosdosh (bir asosli) so’zlar tuzadi.

Topshirigni 1-guruh quyidagicha bajaradi: O‘zbekiston, serquyosh, beqiyos, barkamoli, samoli,
ziyoli, farovonlik. Quyosh, oftob, kun; qiyos, o‘xshash, mos; samo, osmon, ko‘k; ziyo, nur;
farovon, obod.

2-guruh topshiriqni quyidagicha bajarishi mumkin: O‘zbekiston, Guliston, Turkmaniston
va h.k. Serquyosh, serharakat, serunum, serdaromad va h.k. Beqiyos, beparvo, betartib, beaq],
beg‘ubor va h.k. Samoli, ziyoli, gulli, chiroyli, aqlli, bilimli va h.k. Farovonlik, tinchlik, obodlik,
go‘zallik, yaxshilik va h.k.

Ushbu darsda “Xotira mashqi” o’yinli texnologiyani tashkil etish ham mumkin. O’quvchilarga
kompyuterda slayd orqali chiroyli, odobli, guldor, suvsiz, paxtazor, fusunkor, bepoyon, tuzli,
ishyogmas, bog‘bon, o‘quvchi, kabi so‘zlar ko’rsatilib, bolalarga eslab qolish aytiladi. So’ngra
kompyuter o’chiriladi va o’quvchilarga daftarlariga ko’rgan so’zlarini yozish topshiriladi. Bu
mashqda hamma o’quvchilar ishtirok etadi. Ko’p so’zni eslab yozgan o’quvchiga 5 ball beriladi.
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O‘quvchilari guruhlarda jamoa bo‘lib ishlashi mavzuga oid qo‘shimcha mashqlar bajarganlarida
do‘stona muhit yuzaga keladi, jamoalar g‘alabasi uchun kurashdilar, mashqni tez va sifatli
bajarishga harakat qildilar.

3-sinfda ona tili ta’limida ot so‘z turkumi bo‘yicha darslikda berilgan material-larga qo‘shimcha
ravishda “Kim tez topadi?” didaktik o‘yinidan foydalanish o°‘quvchilarning o‘tilgan mavzu
bo‘yicha bilimlarini mustahkamlashga yordam beradi. Masalan, quyidagi gaplarda tushub qolgan
kim? va nima? so‘roqlariga javob bo‘lgan so‘zlarni topib, nuqtalar o‘rniga qo‘ying, gaplarni
ko‘chiring.

1. O‘quvchilar ........ ni sevib o‘qishadi.

20 g‘o‘zaga suv quymoqda .

3. Oshpaz qozonga gurunchni solib, ..ni damladi.

4. ...... mashinani tez haydab ketdi.

5. Bog‘dan gullar uzib, ....... yasadim.

Boshlang’ichta’limjarayonidazamonaviy ta’lim texnologiyalaridan foydalanish o’qituvchining
o’quvchilar bilan ishlash imkoniyatlarini kengaytiradi, o’quvchi-larning nutq boyligi va yozma
savodxonligini oshiradi.

Foydalanilgan adabiyotlar
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CPABHHTEJII)HO-HCTOPH‘IEQKI/IFI AHAJIN3 KATEI'OPUU COCTOsIHUA B
PYCCKOM SA3BIKE U EE AHAJIOI'M B Y3BEKCKOM SA3bIKE.

YemanoBa Juigopa

Marwucrtpant ['ynucranckoro
l'ocynapcTBeHHOHO YHHUBEpCUTETA
+998996311312
Privett075@gmail.com

AHHoTanusi: B nanHoi paGore mpoaHanu3MpOBaHbl CPEICTBA BBIPAXKEHUS KaTErOpUaIbHOTO
3HAYEHUS] COCTOSHUS B XO/I€ MCTOPUYECKOTO DPA3BUTHUSL PYCCKOTO $I3bIKA, a TAKXKE BbBISBICHBI
TUTIOJIOTUYECKUE OCOOCHHOCTH JIaHHOTO SI3BIKOBOTO SIBJICHHSI B Y30€KCKOM SI3BIKE.

KuroueBble c10Ba: Kareropusi COCTOSHUS, JIEKCHKA, TpaMMaTHKa, 0€3IMIHO-TIPeTUKATHBHBIC
CJIOBa, MPEIUKATHUBBI.

CpaBHUTENBHOE - HMCTOPUYECKHE HCCIIEOBAHHUE S3BIKOB SBISETCS HanOolee aKTyalbHbIX
HaIpaBJIEHUI COBPEMEHHON TMHTBUCTUKH. CpaBHUTENBbHBIN aHAJIN3, CONIOCTABIIIOIINN SI3bIKOBBIE
SIBJICHUS, TI03BOJISIET U3YUYNTh SI3BIKM TOJ HOBBIM PAKYPCOM, BBIIBUTH HEU3BECTHBIE SI3BIKOBBIC
(bakThl, MPOCIETUTh Pa3BUTHE M W3MEHEHHME TEHICHLMH B A3BIKOBBIX cHcTeMax. VHTepecHbIM
B ATOM IUIaHE HaM MPEICTABISETCS MPOCIEAUTh (POPMUPOBAHUE B TAHHBIX CIABIHCKUX S3BIKAX
«KaTeTOPUH COCTOSIHUSD», TO €CTh CHEIM(PUUECKON TpyNIbl 3HAMEHATEIBHBIX CJIOB, KOTOpBIC
BBIPAXKAIOT (PU3NYECKOE WM TICUXWYECKOE COCTOSIHHE YelloBeKa, 0003HadyaloT MpUPOIHbIE
SBJICHHUS, & B IPEJIOKEHNUHN BBIOJIHIIOT UCKIFOUUTEIBHO PEANKATUBHYIO (DYHKIHIO.

Kareropusi cocTOsiHMSI Kak CaMOCTOSTENbHAsl 4acTb PEYM IPU3HAETCS JAJEKO HE BCEMU
nuHrBucTaMu. Kpome Toro, Te yueHsle, KOTOpbIE NPU3HAIOT CYLIECTBOBAHUE 3TOM YacTU pEUH
[0 — Pa3HOMY OIPENENAI0T €€ COCTaB W IpaMMaTUYeCKHe CBOWCTBA CIIOB, €€ OO0pa3yIOIIMX.
JIefiCTBUTENBHO, B COBPEMEHHOM PYCCKOM SI3BIKE IMOSIBJISIFOTCSI HOBBIE CJIOBA, HOBBIE SIBJICHUS B
JIEKCHKE U TPaMMaTHKe. PyCCKHi A3BIK IEHCTBUTENBHO KUBET. K HEMY J1aXke HE IPUMEHNMO CaMo
CJI0BO «cToATh». CioBa 00OpeTaloT OKpacKy, HalpuMep, SMOIMOHAIbHYI0. A JBUraThCsl BIEPE
PYCCKOMY SI3bIKYy IIOMOT'AIOT KaK JICKCHKA, TaK U rpaMMaruka. JIEKcuka mo3BOJIsSEeT HaM IOHATH
CMBICJI CJIOB, @ TPaMMaTHKa — CBA3aTh UX BOEIUHO U MPUAATh HY)KHYIO MOHATHYIO (POpMY, UTOOBI
MBI C COOECETHUKOM JIy4llle TOHUMAJIH JAPYT Apyra.

HollIsenosaH. 0. nonuépkusaet, 4To 00IIHOCTH KATETOPHAIbHBIX 3HAUYEHU I M CHHTAKCHUECKUX
¢byHKIMi 1aéT OCHOBaHME OOBEIWHUTH BCE TaKUE CIIOBA B OCOOBIN IpaMMaTHUECKHH Kiacc,
KOTOPBIA MHOTA HA3bIBAIOT KATETOPUEN COCTOSHUA.

Kak yka3plBalloOCh, 3HAUUTENIBHBIN BKJIAJ B U3yYEHUE KAaTETOPUU COCTOSIHMS BHECIM MMEHHO
OTEUECTBEHHbIE YYEHBbIE, KOTOpPbIE, OTKpBIB JaHHbI (PEHOMEH B PYCCKOM s3bIKE, CIeIaIn
BO3MOXKHBIM 110JI00HO€ OTKpBITHE B Jpyrux s3blkax. [lepBomy rpymmy cioB, 0003HaYaromumx
cocrosinue Bolenuia JI.B. IllepOa B cBoeit crarbe «O yacTsax peud B pycckoM sizbike» (1928).
dopMaTbHBIMH PU3HAKAMH 3 TOM KaTErOpUH, TI0 €T0 MHEHHIO, ObLITH OBl < HEM3MEHSAEMOCTb, C OTHOU
CTOPOHBI, ¥ yIIOTpeOJIEHNE CO CBA3KOM € IPYrOi: IEPBBIM OHA OTJIMYAJIach Obl OT MpUIaraTebHbIX
1 TJIaroJioB, a BTOPBIM - OT Hapeuwii» [1, ¢.74]. OH OTHOCHT CrO[Ia TAKUE BBIPAKECHUSI KaK «sI pajl, s
TOTOB, MHE XOJIOJTHO U T.IL.». OTHaKO, aBTOP HE CYUTAJ HOBYIO KaTE€rOPHUIO IPKOH U yOeAUTEIbHOM
B PYCCKOM SI3BIKE.

bnmxe Bcex momomen k gaHHomy Bompocy A.A. IlaxmaroB mnocie Bbixona «Ouepka
COBPEMEHHOI'0 PYCCKOT'0 JIMTEPATYPHOTO sA3bIKa», I7I€ OH KacaJCs MPEUMYILECTBEHHO OTAEIbHBIX
MOP(OJOTHUECKAX U CUHTAKCUYECKHX CBOEOOpa3mil KpaTkoil (popMbl HMEHH MpHIIaraTeabHOro.
3HAYUTENbHYIO POJIb B BBIJECIIEHUU CIIOB KAaTE€rOpUM COCTOSIHMS, KaK OTIEIbHOM YacTH peuu
pycckoro s3bika. [Ipaktnuecku npumenus co3nanubiii JI.B. Illep6oit kpuTepuii CHHTaKCHUECKUX
CBOMCTBO CJIOBa, OH CO3JaJl HOBYHK) CHUCTEMATH3aLMI0 4acTel peun B cBOeM Tpyae «Pycckuit
A3bIK». TeM caMbIM NMPUHMMAIKCh BO BHUMaHHE MOP(QOJIOrHYEcKue, cioBOOOpa3oBaTeibHble U
CEMaHTHUYECKHE CBOWCTBA cj0Ba [3, c. 4]. B COBpEMEHHOM PyCCKOM SI3bIKE KaTETOpHUsl COCTOSHUS
NPEICTaBIsIeT COOOW YacTh peyd, 0003HAYAIOUIYI0 COCTOSHHE M YNOTpeOisercs B (PyHKIHH
[JIABHOTO WIeHa Oe3TMYHOTO MPeIOKEHMs, Hanpumep: 30ecy kpacueo. Ha ynuye xonooHo.

Jliis 0003HaueHUs! TaHHOM YacTU PedyH MCHOJIB3YIOT U JIPYrHe TEPMUHBI, TOJYEPKUBAIOIINE
CHUHTAaKCUYECKYI0 (YHKLHUIO CJIOB JaHHOIO JIEKCUKO-TPAMMATHYECKOIO Kijacca: 0e3JHM4HO-
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NpeINKATUBHBIE CJI0BA, MPeIHKATHBDI. VY CIJI0B KaTeropuu COCTOSIHUS HET CIelU(pUIEeCKUX
Mop¢onoruueckux mnpusHakoB. [1ogoOHO HapeuusiM, ciIoBa KaTETOPUUM COCTOSIHUSL SIBIISIFOTCS
HEM3MEHSEMBbIMHU, WCKJIIOUYEHHE COCTABIAIOT CIIOBa HAa —0, UMeromue (GopMy CpaBHUTEILHOU
cTeneHu, Hanpumep: Ha ynuye cmano ewe xonoonmee. K MOpPOIOrHUECKUM OCOOEHHOCTAM
CJIOB KaTETOPUU COCTOSIHMSI, CIIEIyeT OTHECTH CIOCOOHOCTh BBbIpakaThb 3HAYCHHE BPEMEHH,
IIepe/1aBaeMoro CBSI3KOH, ¢ KOTOPOH coueTaroTCst 0e3TMYHO-IIPEAUKATUBHBIE CII0BA (66110 2pyCcmHo,
oyoem epycmuo, cmano eeceino, cmanem 6eceno). OTCYTCTBUE CBSI3KHM CIIYyKUT IOKa3areieM
HACTOSIILIETO BPEMEHHU.

be3nu4HO-TIpeIUKaTUBHBIE  CIIOBA MOTYT  PAacHpOCTPAHATHCA  CYIIECTBUTEIBHBIMU |
MECTOMMEHHMAMHU B (OpME JaTeNbHOTO Majexa 0e3 mpeayiora, pOAUTEIBHOTO W MPEITIOKHOTO
najexeu ¢ npemnoramu: Mue cKkyuHo. B komuame oywno. bez meos mockauso. Ipu cnoBax
KaTeropuH COCTOSHUSI MOTYT ObITh HapeuMs MecTa, BPEMEHH, KOJIMUYECTBa, Mephl: B komHame
Muxo.

Kateropus cocrosiHusi, He 00nanas 4Y€TKO OYEPUYEHHBIMU MOP(OIOrHYECKMMU MpPU3HAKAMH,
Kak, HarpuMmep, IJaroy, Ha MPOTSDKEHUM CTa MATHAECATH JIET MPUTATHBAET K ce0e BHUMaHHE
JMHTBUCTOB. TPyAHOCTH, BCTpEYArOIIMEcs MpPU pasTpaHUUYCHHH CJIOB KAaTETOPHUH COCTOSHHUS,
00yCIIaBIMBAIOTCSl TAaKXKE TEM, UYTO B PAMKH YCTOSBIIMXCS TPAMMATHYECKUX KaTETOPHA, MBI HE
MOYKEM BITMCATh KaTETOPHH MBICIH COBPEMEHHOTO YesioBeKa. BrioiHe BO3MOKHO, 4TO B OyayIiem
KaTeropusi COCTOSIHUS WM TE CJIOBA, KOTOPBIMU OHa IpeJICTaBlIeHa, OylyT Ha3bIBaThCs [10-APyTroMy,
IIOCKOJIbKY TEPMHUH «COCTOSIHUE)» YKa3bIBACT TOJIBKO HA UX CEMAHTHUKY, & TEPMUH «IIPEIUKATUBBD)
Ha CHHTAKCHYECKYI0 (DYHKIIHIO, TAKMM OOpa30M HHU OIHO U3 Ha3BaHUN HE MOXET IOJHOCTBIO
BBIPA3UTh CYIIHOCTb UCCIIEyEMOU KaTeropuu

Yactu peun Kak OCHOBHBIE TPAaMMAaTHUECKHE M JIEKCHYECKHE KIIACCHI CJIOB XapaKTEPH3YIOTCS
HE TOJIbKO HajJu4ueM oOuiero (KareropuajibHOTO) 3Hau€HHus, Ha0OpoM (MJIM OTCYTCTBHEM) TeX
WIA MHBIX 'PaMMAaTHYECKHUX KaTeropuid, TUIIOM CIOBOM3MEHEHUS (WM HEHM3MEHSEMOCTbHIO), HO
U cneuu(ukoi JIEKCMYECKOM MapaJurMaTUKd W CHHTarMaTtuku. Pa3BUTble aHTOHUMHYECKHE
OTHOLIEHUS XapaKTEepPHbI JUIsI OCHOBHBIX YacTe peYM U PYCCKOro, U Y30EKCKOTro SI3BIKOB.
ITomTHOCTBIO KOHTPACTHOM MO OTHOLICHHIO K Y30€KCKOMY SI3BIKY SIBIISICTCSI aHTOHUMHS CJIOB
KaTeTOpPUU COCTOSTHUSI PYCCKOTO SI3bIKa (TEMHO — CBETJIO, YUCTO — TPSA3HO, TEIIO — XOJIOAHO,
BECEJI0 — TPYCTHO), TIOCKOJIbKY Ha PEYHOM YpPOBHE JaHHAsl Kareropus B Y30€KCKOM SI3bIKE HE
BbIensiercsi. OnpeieTIeHHbIe COOTBETCTBHSI HAOMIOMAI0TCS TOJBKO B Iape MOAAIHHOTO 3HAYCHHS
MOYHO — HeJIb3s1 (MyMKHH — MYMKHH 3Mac). besnuunsle riarosisl 0003HadaroT 1eiicTBHE, KOTOPOE
poTeKaeT caMo Mo cede, 6e3 ero NMPOU3BOAUTENISA: MPU TAKOM IJIArojie MOoJUIeKAIEro He MOXKET
ObITb. OHM HE MIMEIOT KaTerOpuH JIUIA, He U3MEHSIOTCS [10 YMCIIaM U 0 PojiaM, He 00pasyroT popmy
MOBEJUTEIHHOTO HAKIIOHEHUSI. be3nuuHble maroasl H3MEHSIOTCS TI0 BpeMEeHaM (pacCBETaeT,
paccBerano, Oyaer paccBerarb), oOpasyeT (GopMy cociarareIbHOro HakJIOHEHHs (PacCBETalo
Ob1). Y30ekckue miaroibl B O€3IMYHOM 3HAYEHUHM YHOTPEOISIOTCS O4eHb pelko. besnnuHbie
[J1aroJIbl PyCCKOTO SI3bIKA B POJIM CKa3yeMOTo B MPEIJIOKCHUN TEPEIaloTCsl B y30€KCKOM SI3BIKE
4acTo JIMYHBIMM (POPMaMU COOTBETCTBYIOIUX marojoB. Hanpumep: MHe He cnuTcs — yHKyMm
kenmasnTu. (Mol con He mpuxonut). Beuepeer — Keu kupa Gonuranu. (Bedyep Hauam BXOAWTH).
0003HaYaIOT AEWCTBUE, KOTOPOE MPOTEKaeT caMo 1o cebe, 0e3 ero MpOU3BOAUTEINS: MPH TaKOM
I1aroyie TMOAJIeKAIIero He MOKeT ObITh. OHM HE MMEIOT KaTeropuu JUIa, He W3MEHSIOTCS IO
YHcIIaM U TI0 pojiam, He 00pa3yroT (opMy OBEIHUTEIBHOTO HAKIOHCHHSI.

CeMaHTHYECKOE TIOJIE COCTOSHUS OTPakaeT MHP BHYTPEHHUX IEpEKUBAaHUI YelIOBEKa, €ro
BOCIPUATHE OKPYXKAIOIIEr0 MHpa, MOITOMY SI3bIKOBBIE CPEICTBA, BBIPAXKAIOLIUE COCTOSHUE,
HaXOZATCS B IOCTOSTHHOM Pa3BUTHU M XapaKTEPU3YIOTCS YXOJOM U3 A3bIKA CTAPbIX U MOSBICHUEM
HOBBIX CIIOCOOOB Mepejauy 3TOro 3HaYEeHusI.

CriopHBIH A3BIKOBOM CTATyC KaTerOPHM COCTOSTHUS, HEJOCTATOUHAs pa3pabOTaHHOCTh JaHHOU
poOJIEeMaTHKH B CPABHUTEIIbHO-UCTOPUIECKOM aCIIEKTe 00YCIOBMIIA BBIOOP TEMBI MOETO TE3HCA.
OCHOBHO# TENBIO, CTAJIO MPOAHATU3UPOBATH CPEIICTBA BBHIPAKCHUSI KaTETOPHAIHHOTO 3HAYCHUS
COCTOSIHUSI B XOJI€ HICTOPHUYECKOTO Pa3BUTHUS PYCCKOTO SI3bIKA, & TAKIKE BBISIBUTH THITOJIOTHYECKHE
O0COOEHHOCTH JIaHHOTO SI3bIKOBOT'O SIBJICHUS B y30€KCKOM SI3BIKE.
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O‘QUVCHILAR YOZMA NUTQ SAVODXONLIGINI OSHIRISH

Hamroyeva Nargiza Abdumannonovna,
Navoiy viloyati, Navoiy shahar 17 -maktab
boshlang‘ich sinf o‘qituvchisi

Telefon: 998 99 726 30 991

Annotatsiya: Maqolada boshlang’ich sinf o’quvchilari yozma savodxonligini oshirishda ona
tili darslarini fanlararo aloqadorlikda tashkil etish omillari haqida fikr-mulohazalar bildirilgan.

Kalit so‘zlar: Fonetik, grammatik, uslubiy, guruh, atamalar, o’zlashma so’zlar, tabiat unsurlari,
tuproq, havo, moddalar, menirallar, metallar, badiiy asar.

Yangilangan ona tili fani o’quv dasturi o’quvchilarda kompetensiyalarni shakllantirishga
yo’naltirilgan Davlat ta’lim standarti talablaridan kelib chiqib tuzilgan. Ona tili o’quv dasturida
o’quvchilarda fanga doir nutqiy va lingvistik kompetensiyalarni hamda tayanch kompetensiyalar
elementlarini shakllantirish ko’zda tutilgan.

Boshlang’ich ta’lim ona tili fanini o‘qitishda o’quvchilarning savodxonligini ta’minlash,
og’zaki va yozma nutqida adabiy nutq me’yorlariga rioya qilishni shakllantirishdan iborat.

Boshlang’ich sinf o’quvchilarining yozma nutqi ustida ishlash eng dolzarb masalalardan
sanaladi. Bu vazifani bajarish uchun, avvalo, o’qituvchining husnixat malakasi yuqori darajada
bo‘lishi, fonetik, grammatik, uslubiy qoidalarni chuqur bilimga egaligi muhim ahamiyatga ega.
Shuningdek, o‘qituvchining nutq boyligi keng, u og‘zaki nutqi ravon va chiroyli, she’riy va badiiy
matnlarni ifodali o’qish qobiliyatiga ega bo’lishi shart. Boshlang’ich ta’lim jarayonida ular
tomonidan qo’llaniladigan so’zlar ko’payib, nutqi rivojlanib, so’z boyligi ortib boraveradi.

O‘quvchilar ona tilidagi fonetika, morfologiya, grammatikaga oid tushuncha va qoidalarni,
o’qishdan sarlavha, matn, she’r kabi manbalar hamda ularning farqini o’rganib boradi. O’quvchilar
boshqga o’quv predmetlaridan ham bilimlarni egallash jarayonida fanga doir terminlarni o’rganadi.
O’quvchilarning nutq boyligi shu tarzda yangi-yangi so’z va tushunchalar bilan boyib boraveradi.

O’quvchilar yozma nutqi samaradorligini oshirishda ona tili darslarida boshga fanlardagi
manbalardan foydalanishning ahamiyati katta. Masalan, 3-sinfda ot so’z turkumi bo’yicha
o’tilganlarni mustahkamlash darsini ijodiy tarzda fanlararo bog‘liklikda tashkil etish orqali
o’quvchilar yozma nutqini o‘stirishga yordam beradi. O’qituvchi sinf o’quvchilarini to‘rt guruhga
bo’lib, har bir guruhga alohida-alohida oq plakatga bosma shaklda 4-sinf “Tabiatshunoslik”
darsligidan olib yozilgan matnlar taqdim etiladi. Guruh a’zolari berilgan matndan atamalarni
aniqlaydi va unga kichik sarlavha qo’yadi. Keyin bu so’zlar qaysi fanga yoki sohaga oidligini
aytadi. Guruh a’zolaridan biri xattaxta(doska)ga chiqib, ushbu atamalarni xatosiz va chiroyli qilib
yozadi. Guruhlarning bajargan ishlarini sinfdagi boshqa o’quvchilar ham daftarlariga ko’chirib
oladi. Masalan, topshiriglar quyidagicha:

1-guruhga berilgan matn. Tuproqdagi minerallarni temir, ohaktosh, kalsiy, kaliy, fosfor kabi
moddalarning kukuni tashkil etadi.

2-guruhga berilgan matn. Tabiat jonsiz va jonli tabiat unsurlariga bo’linadi. Quyosh, yulduzlar,
Oy, Yer, tosh, tabiiy gaz, bulut, havo, suv kabilarjonsiz va jonli tabiat unsurlaridir.

3-guruhga berilgan matn. Bizga ko’rinmaydigan havo turli moddalardan tashkil topgan. Havo
tarkibida azot, kislorod, karbonat angdirid, suv bug’i va boshqa moddalar bor.

4-guruhga berilgan matn. Temir, oltin, kumush, mis, alyuminiy, volfram kabilar metallarni
tashkil etadi.

O‘quvchilar topshirigni quyidagicha tagdimot qiliadi:

I-guruh: Sarlavha-Tuprogdagi minerallar. Atamalar-temir, ohaktosh, kalsiy, kaliy, fosfor,

modda.
2-guruh: Sarlavha-Tabiat unsurlari. Atamalar-Quyosh,yulduz, Oy, Yer, tosh, tabiiy gaz, bulut,
suv, havo.

3-guruh: Sarlavha-Havodagi moddalar. Atamalar-azot, kislorod, karbonat angdirid, suv bug’i.

4-guruh: Sarlavha- Metallar. Atamalar- temir, oltin, kumush, mis, alyuminiy, volfram, metall.

Ona tili darslarida o‘tilgan mavzularga mos ravishda tasviriy san’at va texnologiya fanlari
materiallaridan, badiiy asarlardan foydalanish o‘quvchilar yozma nutq savodxonligini
oshirishda muhim vosita bo‘liadi.
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Jumladan, sinfdan tashqari 0’qish uchun berilgan badiiy asarlar matni asosida ham yuqoridagi
kabi ta’limiy mashqlar o’tkazilishi mumkin. Bunda o’qituvchi asardan olingan parcha-matnni
slayd orgali namoyish qiladi. O’quvchilardan ikki-uch nafari matnni ovoz chiqarib, ifodali
o’qiydi. So’ng matn asosidagi savollar ikkinchi slaydda ko’rsatilib, savollarga yozma javob berish
topshiriladi. Bu topshiriq o‘quvchilarda nutqiy va lingivistik kompetensiyani shakllantirishda
muhim o‘rin tutadi.

Ma’lumki, og’zaki nutqning takomillashuvi bevosita yozma nutqqa bog’liq.

Demak, o’quvchi fonetik, morfologik, sintaktik bilimlarni yozma nutqda qo’llay olish
malakasiga ega bo’lsagina, u ifodali, tushunarli va chiroyli so’zlay oladi. Shu jihatdan yuqorida
keltirilganidek, boshqa fanlar matnlari asosida amaliy mashqlar bajarish orqali o’quvchilar ham
og’zaki, ham yozma bayon qilishni o’rganadi.

Foydalanilgan adabiyotlar

1. Yangi tahrirdagi ona tili fani o‘quv dasturi (1-4-sinf ). T. 2017-y.

2. Rivojlantiruvchi ta’lim texnologiyalari. (Metodik qo‘llanma) RTM. 2016.
3. Ona tili. 3-sinf. 2016-yil.

4. Tabiatshunoslik kitobi. 3-sinf. 2019-yil.
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GREEK AND LATIN ROOTS AND AFFIXES

Jarimbetova Nigora Muratbaevna
Qoroqgolpog’iston Respublikasi Kegeyli tumani
9-IDUM Ingliz tili fani o’qituvchisi
njarimbetova@gmail.com

Annotation: This article focuses on origin of English words and their meanings.
Key words: root, affix, prefix, suffix, origin

English is the most spoken language in the world and widest spread of all. So, have you ever thought
about where all those English words come from? Do you know their origin? Many English words have
Greek and Latin roots. Knowing the meaning of the root can help you to figure out the meaning of the
word. For example the word “telephone” has Greek roots “tele” and “phone”, which mean “distant”
and “sound”. So you can tell that telephone is a device that allows you to hear distant sounds. Here are
some common Greek and Latin roots.

Greek roots

Root/Affix Meaning Example
auto self automatic, automatic, autobiograph
anti against antibacterial, antidote, antithesis
bio life Biology, biography
chrome color monochromatic, phytochrome
doc teach document, docile, doctrinal
dyna power dynasty, dynamic, dynamite
geo earth geography, geology, geometry
Graph, gram To write Autograph, telegramm
Homo same Homonym, homogeneous
hyper Over/above Hypotension, hypodermic
micro Very small Microscope, microchip
mono Alone, only Monologue, monogram
photo light photograph, photocopy, photon
poly many Polygon, polytechnique
schem plan scheme, schematic
therm heat Thermometer, thermal
Latin roots
aud hear audible, audience, auditorium
aqua water aquatic, aqueduct
cent hundred century, percent
contra against contraband, contradict
circ round circus, circulate
form shape transform, formal
inter between International, intermediate
log, logue thought logic, apologize, analogy
multi many Multiply, multitude
ped food Pedal, pedestrian
port Carry export, portable, transport
semi half Semester, semifinal
Sub Under Subconscious, submarine

Understanding the meanings of the common word roots can help us deduce the meanings of new
words that we encounter. But be careful: root words can have more than one meaning as well as various
shades of meaning. In addition, words that look similar may derive from different roots.
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ASSOTSIATIV TAJRIBA VA UNI TASHKIL QILISH USULLARI XUSUSIDA

Hamida Ortiqgova Maxmud qizi
Alisher Navoiy nomidagi o‘zbek tili va
adabiyoti universiteti o‘qituvchisi
+998914470123
hamidaortiqova92@gmail.com

Annotatsiya. Ushbu maqolada assotsiativ tajriba va uni tashkil qilish usullari tadqiq qilingan.
Assotsiativ tizim va jarayonlarni kompleks tadqiq etish, o‘zbek tili sohiblarining til ongi asosida
assotsiativ maydonlarni modellashtirish, tekshirilayotgan kishilarning assotsiativ javoblari orqali
til birliklarining kognitiv strukturasini hosil qilish tajriba orqali amalga oshiriladi.

Kalit so‘zlar: lisoniy tajriba, assotsiativ tajriba, tajriba usullari, assotsiativ tizim, verbal
assotsiatsiya, assotsiativ munosabat, assotsiativ maydon.

Ma’lumki, bugungi kun dunyo tilshunosligida milliy qadriyatlar, milliy ong va tafakkurni
lisoniy vositalar orqali idrok etish masalasiga alohida e’tibor qaratilmoqda. Hozirda sistem-
struktur tilshunoslik, neyrolingvistika, ijtimoiy psixologiya, kognitiv tilshunoslik kabi fanlar turli
amaliy tajribalar o‘tkazishni talab giladi. Bu esa tilni amaliy va nazariy jihatdan tahlil qilish, til
masalalarini uning sohiblari dunyoqarashi, tafakkuri va obyektiv olamni bilish darajasidan kelib
chiqib tadqiq etish fanda katta yutuglarni qo‘lga kiritishni ta’minlaydi.

Har bir til egasining miliy ongi va tafakkurini lisoniy tajribalar orqali o‘rganish va tadqiq
etish mumkin. Aynan assotsiativ tajribalar yordamida shaxs xotira zanjirining vogealinishi,
zanjir uzvlarining bir-biriga bog’lanish omillarini aniqlanadi. Assotsiativ tajribalar orqali millat
tafakkurining umumiy va individual qatlamini farqlash muhim omil hisoblanadi. Jamiyatimizda
yuz berayotgan siyosiy, ijtimoty, iqtisodiy o‘zgarishlar hamda fan-texnika taraqqiyoti zamonaviy
o‘zbek tilshunosligida tilning immanent realligiga e’tiborning kuchayishiga olib kelmoqda.

Assotsiativ tizim va jarayonlarni kompleks tadqiq etish, o‘zbek tili sohiblarining til ongi asosida
assotsiativ maydonlarni modellashtirish, tekshirilayotgan kishilarning assotsiativ javoblari orqali
til birliklarining kognitiv strukturasini hosil qilish, albatta, tajriba orqali amalga oshiriladi.

Assotsiatsiyalarning o‘rganilish tarixi qadimgi grek tilshunosligi, xususan, Aristotel asarlarida
bayon etilib, XX asr boshlariga kelib, tibbiyot va psixologiya fanlari bu masala bilan maxsus
shug‘ullanila boshladi. Assotsiatsiyalarni tajriba orqali o‘rganishga bag‘ishlangan yirik tadqiqotlar
muallifi Frensis Galtondir. U XIX asrning oxirida birinchi bo‘lib assotsiativ tajriba o‘tkazib, ularga
ilmiy jihatdan yondashdi. Keyinchalik bu xususda G.Kent va A.Rozanov tomonidan o‘tkazilgan
tajribalardan ma’lum bo‘ladiki, assotsiatsiya shaxslarning nafaqgat psixik rivojlanishini, balki
nutqiy faoliyatini, uning taraqqiyot darajasini ko‘rsatadi. So‘ngra assotsiatsiyalar D.Diz, Ch.Kofer,
Ch.Osgud, K.Yung, Z.Freyd, J.Djenkins, Mak Korkodeyl va V.Bousfild kabi psixolog olimlarning
ilmiy izlanishlarida ham asosiy o‘rinni egalladi. J.Diz, J.Djenkins, Ch.Kofer, V.Bousfild so‘z-
stimulning alohida assotsiativ reaksiyalarini emas, balki so‘zga taalluqli assotsiatsiyalar to‘rini
tadqiq etdilar.

Assotsiatsiyalarni o‘rganish rus tilshunosligida dastlab XX asrning ikkinchi yarmidan
boshlangan. Yu.N.Karaulov, G.S.Shur, A.R.Luriya va G.M.Martinovich kabi tilshunos olimlar
tomonidan assotsiatsiyalar bilan bog‘liq masalalar u yoki bu tarzda tadqiq etildi. Nutqdagi
assotsiativ aloqalar ham A.A.Andrievskaya, Ch.Osgud, Mark kabi tilshunos olimlarning e’tiborini
jalb etdi. Falsafa, mantiq va psixologiya yo‘nalishlarida Platon, Aristotel, T.Gobbs, D.Lokk,
[.F.Gerbart, Z.Freyd, K.Yung, A.R.Luriya singari olimlar tomonidan tadqiqotlar olib borildi. Tilga
assotsiativ yondashuvda V. fon Gumboldt, A.A.Potebnya, N.V.Krushevskiy,

A.Leontev, A.Vejbiskaya, A.A.Ovchinnikova asarlarida ifodalangan.

Assotsiativ tajribalarda ifoda etilgan verbal assotsiatsiyalar F.Galton, A. Tumba va K.Marbe,
G.Kent va A.Rozanov, D.Palermo, J.Diz, J.Djenkins, A.R.Luriya, A.A.Leontev, A.A.Zalevskaya,
Yu.N.Karaulov ishlarida keltirilgan.

O‘zbek tilshunosligida Sh.Iskandarova, A.Sobirov va B.Qurbonova, D.Xudoyberganovalar
tomonidan assotsiativ munosabatlar xususida ba’zi fikrlar mavjud bo‘lsa-da, D.Lutfullaevaning
ishlarida assotsiativ munosabatlar, assotsiativ tajriba, assotsiativ maydon masalalari, ularning
turlari nazariy jihatdan yoritilgan.
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Harbirtildaassotsiativ munosabatgakirishuvchi leksik birliklar qayd etiladi. A.Nurmonov o‘zbek
tilida leksik assotsiatsiyalarning hosil bo‘lishini leksemalarga xos umumiy belgi bilan bog‘laydi.
Uning fikricha, «so‘z sintagmatik munosabatga kirishi bilan birga nutqiy jaraéndan tashgarida
boshqa so‘zlar bilan umumiylik belgisiga ko‘ra so‘zlovchi til xotirasida assotsiatsiyalashadi va bu
assotsiatsiyalashgan birliklar xotirada muayyan guruhlarni hosil giladi» [12, 58]. Albatta, tilning
leksik birliklari semantik, struktur, derivatsion, konnotativ, akustik kabi gator belgilari asosida
umumiylikka birlashishi mumkin. Bu kabi umumiy belgilar ko‘plab leksik assotsiatsiyalarda
kuzatiladi. Biroq o‘tkazilgan assotsiativ tajribalarda leksema ma’nosini tushunmay, sun’iy tarzda
hosil qilingan assotsiatsiyalar ham kuzatiladi.

Assotsiativ tajriba o‘tkazilayotganda shaxsning ongi ifodalanadi, tajriba jarayonida shaxsning
hayotiy tajribasi orqali to‘plangan tushunchalar ifodalanadi. Shu bois assotsiativ maydon doimo
o‘zgaruvchanligi, dinamik xarakterga egaligi, shaxsning hayotiy tajribasi oshgan sari so‘z-stimulga
berilgan so‘z-reaksiyalar o‘zgarib turishi bilan ifodalanadi.

Jamoaviy va individual assotsiativ maydonlarni farqlash uchun erkin va zanjirli assotsiatsiyalar
tajribasidan foydalanish maqsadga muvofiqdir. Erkin assotsiatsiyalar tajribasi orqali jamoaviy
assotsiativ maydon birliklarini yuzaga kelishi ifodalanadi. Masalan, tajribada 70 nafar kishi
gatnashadi. “Tibbiyot” tushunchasi ostida birlashgan qator so‘zlar qatnashchilarga targatilib
beriladi va shunga asosan tibbiyotga taalluqli so‘zlarning assotsiativ lug‘ati shakllanadi, ko‘p qayd
etilgan so‘zlarga asosan maydon yadrosi shakllanadi, maydon bazasi va periferiyasi so‘zlarning
takrorlanishi miqdoriga garab aniqlandi.

Zanjirli assotsiativ tajribalar olib borishda ikkita usuldan foydalaniladi. Birinchi usulda
tekshiruvdan o‘tkazilayotgan kishilarga so‘z berilgandan keyin ular xayoliga kelgan so‘zlar bilan
javob berish tavsiya etiladi. Berilgan so‘zga assotsiativ javoblar miqdori cheklanmasdan, kishi
hayolida hech ganday reaksiya qolmaguniga gadar assotsiativ javoblar berish davom ettiriladi.
Bunda kishining individual assotsiativ maydoni tekshiriladi. Ikkinchi usulda esa berilgan
so‘zlarning reaksiyasiga zanjir kabi vujudga kelgan assotsiativ reaksiyalar inobatga olinadi. Ushbu
ikkinchi zanjirli assotsiativ tajriba orqali inson ongida so‘zlar ma’lum bir uyalarga birlashishi
hamda lug‘at tarkibidagi so‘zlarning bir-biri bilan bog‘ligligi belgilanadi.

Y.I.Goroshkoning fikricha, assotsiativ tajribalar jarayonida tadqiqotchilar assotsiatsiyalarning
tasniflash muammolariga duch kelgan va hozirgi kunda me’yor sifatida mukammal tasnif mavjud
emas. Ye.l.Goroshko o‘z tadqiqotlarida assotsiatsiyalar tasniflarining aksariyat turlarini keltirgan11.
Shuningdek, K.Grigoryan, K.Yung, Yu.N.Karaulov, A.R.Luriya, M.Trautsholdt, X.Myunsterberg,
E.Krepelin, A. Tumb, K.Marbe, J.Miller, Ch.Osgud kabi tadqiqotchilar assotsiatsiyalarni mantiqiy
jihatdan so‘z turkumi bo‘yicha, ma’no farqlash bo‘yicha, fonetik va grammatik jihatdan, mavhum
va aniqligi bo‘yicha turlarini ajratgan.

Umuman, assotsiativ tajriba o‘tkazilayotganda shaxsning ongi, tafakkuri voqgelanadi, tajriba
jarayonida shaxsning hayotiy tajribasi orqali to‘plangan tushunchalar oydinlashadi. Bunda erkin
va zanjirli assotsiatsiyalar tajribasidan foydalanish til egasi xotirasidagi assotsiatsiyalarning
barchasini yuzaga chigarishda hamda ularni to‘laqonli tahlil qilishga katta yordam beradi.

FOYDALANILGAN ADABIYOTLAR

1. JlyrdymmaeBa JI. AcconuaTuB THITYHOCTHK Ha3apuscu. — T.: Mepuroc, 2017. —140 6.

2. HypmonoB A. JINHIBUCTHK TabJIMMOTHUHT SIHTU Oockuuu. Tannanras acapnap. I xunng. —
T.: Axagemuamp, 2012. — 376 6.

3. Hypmonos A. [Tapagurma Ba yHUHT OJJaMHUHT JIncOHUN MaH3apacu (OJIM)ra myHocabaru.
Tannanran acapiap. 11 sxwna. — TomkenT: «Akademnashry, 2012.

4. Sobirov A. O‘zbek tilining leksik sathini sistemalar sistemasi tamoyili asosida tadqiq etish.
— Toshkent: Ma’naviyat, 2004.

5. XynoiibepranoBa /. Y30ex Tunmumaru Oajuuii MaTHJIAPHUHT aHTPOTOLEHTPUK TAJIKHHU:
®wunon. ¢gan. 10kK... auc. — T.: V3P®A TAU, 2015. — 240 6.

Maii | 2022 7-kucMm TomkeHT
33



“Y3BEKUCTOHIA WIMHUM TAIKUKOTJIAP: JABPUI AHXKYMAHJIAP:” {%%
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ANNOTATSIYA: Ushbu maqolada tarjima bilan bog‘liq jarayonlar, tarjima lug‘atlarida
sinonim leksemalarning berilishi va u bilan bog‘liq muammolar yoritilgan. Inglizcha-o‘zbekcha,
o‘zbekcha-inglizcha tarjima lug‘atlari va dunyo tilshunosligida tarjima jarayonining rivojlanishi
yuzasidan tadqiqot olib borilgan. Inglizcha-o‘zbekcha tarjima lug‘atlarida sinonimlar bilan bog*;iq
holatlar va misollar keltirilgan.

Kalit so ‘zlar: tarjima, sinonimiya, leksema, lug ‘at, leksikografiya, tarjima jarayoni.

ABSTRACT: This article describes the process of translation, the presentation of synonymous
lexemes in translation dictionaries, and related problems. Research has been conducted on the
development of English-Uzbek, Uzbek-English translation dictionaries and the translation process
in world linguistics. English-Uzbek translation dictionaries provide examples and examples of
synonyms.

Keywords: translation, synonymy, lexeme, dictionary, lexicography, translation process.

AHHOTALUSA: B panHOM cTaThbe ONMCHIBAETCSA IPOCECC NEPEBOAA, NPEICTABICHUE
CHHOHMMHYHBIX JIEKCEM B MEPEBOTHBIX CIOBAPSX M CBA3aHHBIC C 3TUM TpobieMsl. [IpoBeneHb!
WCCIICIOBAaHHS 110 Pa3pabOTKe aHIVIO-Y30EKCKUX, Y30€KCKO-aHIITMICKIX MIEPEBOTHBIX CIIOBAPEH H
Mpoceccy MepeBojia B MUPOBOM IMHTBUCTHKE. B aHII0-y30€KCKUX CIIOBaPSIX MPUBEICHBI IPUMEPHI
Y IPUMEPBI CHHOHUMOB.

Knrwouesvie cnosa: nepe6od, cunonumusl, 1excema, cio8ap, 1eKCukoepagus, npocecc nepesood.

Har bir davlat boshqa davlatlar bilan o‘zaro aloqalarni rivojlantirar yekan, shu til doirasida
tarjima lug‘atlarini tuzishga va foydalanuvchilar soni oshsa, rivojlantirishga harakat qiladi. O‘zbek
tarjimashunoslik sohasida ham bir gqancha tarjima lug‘atlari ketma-ket nashr etila boshlandi.
Inglizcha-o°zbekcha, nemischa-o‘zbekcha, fransuzcha-o‘zbekcha, koreyscha-o‘zbekcha va b. , bu
qatorni davom ettirish mumkin. Bunday lug‘atlar ichida eng ko‘p izlanadigan va hozirgi kunda
turli variantlari yaratilayotgani inglizcha-o‘zbekcha, o‘zbekcha-inglizcha tarjima lug‘atlaridir.

Tarjima—muhim jarayon. Tilning yeng boy lug‘aviy qismini tashkil giluvchi leksik sinonimlarsiz
qaysidir uslubda yozilgan jumlaning tarjimasi to‘liq bo‘lmaydi. Lisoniy tizimning vogelanish
jarayoni deganda muayyan nutq sharoitida so‘zlovchining magqsadi, nutq sharoiti, lisoniy
birliklardan mosini tanlash va uni muvofiq qurshovda qo‘llash me’yor va qonun-qoidalari nazarda
tutiladi. Masalan, o‘zbek tilida odam boshi old tomonining peshonadan iyak va chakkagacha
bo‘lgan qismini atovchi (yuz), (bet), (bashara), (turq), (angor) hamda (yuz), (chehra), (oraz),
(uzor) kabi shu narsa (mazkur denotat)ni hamda unga nisbatan so‘zlovchining ijobiy yoki salbiy
munosabatini ifodalovchi leksemalar sirasi mavjud bo‘lib, so‘zlovchi 0‘z nutq malakasi, magsadi,
ehtiyoji hamda nutq sharoiti va tinglovchining xususiyatlariga mos ravishda ulardan zarurini,
deylik, (yuz) leksemasini tanlaydi. Mazkur paradigmadan [yuz] leksemasining tanlanishi, avvalo,
lisoniy tizimning leksik-semantik va stilistik sathlarining hamkorligi asosida amalga oshiriladi'.

Jahon tilshunosligida tarjima nazariyasi va u bilan bog‘liq masalalar har doim lingvist va
tarjimonlarning e’tiborida bo‘lgan. Tarjima va lingvistika, tarjimaning muhim xususiyatlari,
talablari, prinsplari to‘g‘risida L.S.Barxurdarov?, A.D.Shveyteyr, V.N.Komissarov o‘z tadqiqot
ishlarida keltirib o‘tishadi.

Tarjima lug‘atlarida so‘zlararo leksik-semantik munosabat turlaridan sinonimiya va omonimiya
hodisalariga alohida ahamiyat berishgan va tarjimalarda, asosan, shu ikkita munosabat asosida
so‘zning muqobili tanlangan. Sinonimik va omonimik munosabatlarni ifodalovchi leksemalarning

1 MenrnueB b. JIuconmii TH3UM SXITUTINTH Ba YHAA caTXjiapapo MyHocabatnap. @unonorus (aHmapu T0K-
Topu muccepranusicu. — byxopo, 2001. — 15 6.

2 bapxynapos JI.C. SI3b1k 11 IepeBo/I: BOMPOCHI 00111 1 9acTHOM Teopuu riepeBoaa. M.: JIKH, 2008.
240 c.
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0°ziga xos xususiyati shundan iboratki, bunday leksemalar alohida denotativ ma’noga ega bo‘ladi
va 0°‘z qatoriga ega bo‘lmasa-da, o‘z qatoridan vakil bo‘lmasa-da, shu hodisaga tegishli ekanligi
sezilib turadi. Antonimik va paronimik munosabatlarda esa biror bir leksemaning jufti bo‘lmasa,
shu hodisaga tegishli yekanligini anglash mushkul. Shu nuqtai nazardan ham tarjima lug‘atlarda
so‘zlarning tarjimaviy izohida sinonimik va omonimik munosabatlar o‘rin egallagan.

Inglizcha-o‘zbekcha, o‘zbekcha-inglizcha tarjima lug‘atlarida, nafagat tarjima, balki boshqa
turkum lug‘atlarda ham so‘zlararo leksik-semantik munosabat turlari aks etgan bo‘ladi. Tarjima
lug‘atlarida esa sinonim va omonimlar eng ko‘p o‘rinni egallaydi, hamda lug‘atlarning kirish
qismida, lug‘atdan foydalanish qismida sinonimlar va omonimlarga alohida to‘xtalinadi va
omonimlar rim yoki arab raqamlari ostida berilishi haqida ko‘rsatmalar beriladi.

Istiglol yillarida yuz bergan katta o‘zgarish va rivojlanishlardan so‘ng mamlakatimizda ingliz
tili ta’limi ancha yuqori saviyaga ko‘tarildi. Ushbu yaratilgan lug‘atning asosiy magsadlaridan
biri o‘zbek va ingliz tillarida vujudga kelgan o‘zgarishlarni ko‘rsatib berish, ayrim so‘zlarning
ma’nolarini so‘z birikmasi yoki iboralar tarzidagi illyustrativ materiallar bilan kengroq yoritib
berishga qaratilgan. Bu lug‘atning hajmini biroz kattalashtirsa-da, ammo zamon talabi darajasiga
mos keladi'.

Lug‘at so‘zboshi gismida keltirilgan ushbu holat yuzasidan tahlillar o‘tkazilganda, lug‘atda
illyustrativ. misollar keltirilmaganining guvohi bo‘lindi. Illyustrativ misollar ba’zi tarjima
lug‘atlarida so‘zning ma’nosi yanada oydinlashtirilishi zarur bo‘lsa yoki so‘zni qaysi vaziyatda
qo‘llash lozimligi ko‘rsatilishi shart bo‘lsa, o‘sha holdagina illyustrativ misollar keltiriladi. Asosan,
ikki yoki bir necha tilli so‘zlashgich lug‘atlarda xuddi shunday materiallardan foydalaniladi. Biroq
illyustratsiyalar uchun badiiy adabiyot yoki jurnal, OAV ma’lumotlari asosida emas, erkin holda
tuzilgan jumlalar tanlanadi.

Tarjima qilinayotgan va tarjima uchun tanlayotgan so‘z bir-biriga, albatta, har jihat jihatdan
mos bo‘lmog‘i lozim. Tarjima uchun tanlanayotgan sinonimlar esa tarjima qilinuvchi so‘zning
qanday semasi ekanligiga qarab tanlashi va shunga asosan lug‘atlarni shakllantirish maqgsadga
muvofiq. Chunki sinonimlar masalasi har doim tilshunoslikning dolzarb masalalaridan biri bo‘lgan.
Hamda u anglatgan denotativ, konnotativ, funksional semalari tarjima lug*ati uchun asos vazifasini
bajarishi va sinonimiya turlari mezon sifatida qabul qilinishi shart.

Demak, Yuqoridagilardan quyidagicha xulosaga kelish mumkin:

Tarjima lug‘atlarida sinonimlarni tanlash uch bosqichda amalga oshiriladi:

1. Tarjima uchun tanlanayotgan so‘zning sinonimik qatori va sinonimik qator a’zolarining
semalari tahlil qilinadi, ajratib chiqiladi;

2. Tarjima uchun tanlanayotgan so‘zning sinonimik qatori aniqlanadi;

3. Tarjima uchun tanlanayotgan so‘zning darajalanish xususiyati aniglanadi.

Tarjima uchun sinonimlardan birini tanlash yoki bir nechasini tanlash uchun aniqlangan
bosqichlarni inglizcha-o‘zbekcha tarjima lug‘ati asosida tahlil qilamiz:

Dastavval, so‘zning turkumi aniqlanadi, undan so‘ng unga mos tushuvchi sinonimik gator
tekshiriladi. Sinonimik qatorni tekshirish uchun “O‘zbek tilining izohli lug‘ati”, “O‘zbek tili
sinonimlarining izohli lug‘ati” va darajalanish xususiyatini aniqlash uchun “O°‘zbek tilining so‘zlar
darajalanishi o‘quv lug‘ati”dan foydalanamiz.

Tarjima uchun tanlangan so‘z — face;

So‘zning tarjimasi uchun tanlangan sema — denotativ (1 Odam boshining old tomoni, old
tomondan ko‘rinishi; bet ). Inson boshining old tomonida peshonadan iyakkacha bo‘lgan ikki
quloq orasida joylashgan qismi.

So‘zning tarjimasi uchun tanlangan sinonim qator — yuz, bet, aft, bashara, chehra, jamol,
diydor, oraz, uzor, ruxsor.

So‘zning tarjimasi uchun tanlangan darajalanish qatori — aft, bet, bashara, yuz, chehra, jamol,
diydor, oraz, uzor, ruxsor.

Bosqichlar bajarilgan so‘ng, tahliliy yondashuvga o‘tiladi. Tahliliy yondashuvda so‘zning
tarjimaviy izohi uchun tanlanayotgan so‘z yuqoridagi bosqichlar asosida aniqlanadi.

Sh.Bo‘tayev va A.Irisqulov muallifligi ostida nashr qilingan tarjima lug‘atida facye so‘ziga
quyidagi tarjimalar keltirilgan:

Face —n. 1) yuz, aft, qiyofa; 2) yuz ifodasi; chehrasida aks etgan belgi; va boshqa so‘zlar bilan

1 Bo‘tayev Sh., Irisqulov I. English-Uzbek, Uzbek-English Dictionary. — Toshkent, “Fan”. 2009.
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birikib kelingan holatlari aks etgan. Tarjimalardan ko‘rinib turibdiki, yuz, aft, giyofa tarjimasidagi
qiyofa so‘zi ortiqcha, chunki keyingi tarjimada (boshqa ma’nosida) yuz ifodasi ya’'ni qiyofasi
haqgida ketmoqda.

Tarjima uchun asosiy tanlanishi kerak bo‘lgan sinonimlar yuz va bet so‘zlaridir. Face so‘zining
turli o‘rinlarda ko‘proq salbiylik bo‘yog‘i kuchli bo‘lganligi sababli asosiy bosh so‘z va salbiylik
bo‘yog‘ini bildiruvchi sinonimlardan biri tanlanishi yetarli.

Tarjima lug‘atlarida leksik sinonimlarning tanlanishi bilan bog‘liq masala tarjima qilinayotgan
tilning sinonimik so‘zlar bazasi orqali amalga oshirilishi zarur. Shu tildagi sinonim leksemalarning
mukammal lug‘ati yaratilgan bo‘lsa, tarjima jarayonida tushunarsiz o‘rinlar uchrashi kamayadi va
lug‘atdan foydalanuvchida so‘zning tarjimasi bilan bog‘liq noto‘g‘ri xulosa paydo bo‘lmaydi. Aks
holda tilni o‘zlashtirish jarayoni murakkablashadi.
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suvanovesaanboy(@gmail.com

Annotatsiya.Mazkur maqolada oila nutqida foydalanadigan maqollarning roli va ahamiyati
hagida.Magqollardan foydalanishda o'rinli,bola tarbiyasiga mos ravishta so'zlarni ishlatish
to g risida fikr yuritilgan.

Kalit so'zlar:mehr-muhabbat, o’rin , pragmatika, hurmat , majburiyat, lison.

Oila-jamiyatning eng kichik va uni tashkil etadigan bir bo'g'im sanaladi. Oilada ota-fayz-u
baraka, ibrat  timsoli, Ona-mehr-u muhabbat, tarbiya o'chog'i, farzand esa go'zal tarbiya
merosxo ridir. Oilada nuroniy bobo va buvilarning borligi esa to'kin-sochinlik, shod-u xurramlik,
0" zaro hurmat va totuvlikni mustahkamlaydi.Bunday oila totuv oila hisoblanadi.Totuv oila-jamiyat
tayanchidir.

Bizga ma’lumki, konstitutsiyamizda ham oila nikoh to'g'risida bir gancha qonunlar
belgilab qo’yilgan. Jumladan,”oila a’zolarining o'z huquqlarini amalga oshirishlari hamda o'z
majburiyatlarini bajarishlari 011an1ng boshqa a’zolari va 0'zga shaxslarning huquqlari erkinliklari
va qonuniy manfaatlarini buzmasligi shart.

Oilani saglab qolish va uni mustahkam darajada asrab-avaylash ikki shaxsning (ayol-erkak)
imkoniyati,saviyasi,mas ulyatiga bo'g'liq.Oilada shunday pragmatik vaziyatlar bo'ladiki,unda
har bir inson lisoniy bilim va qobilyatiga tayangan holda mental fikrlab vaziyatni ijjobiy tomonga
o' zgartiradi.

Azal-azaldan sharq millatining oilaviy qadriyati, an’anasi, urf-odati jamiyki barcha-barchasi
boshqalaruchun andaza vazifasiniado etib kelmoqda. Bundabizning tajribali, bobo-buvilarimizning
roli beqiyosdir.

Ikki individ shaxs nikoh munosabatiga kirishib, birga yashash jarayonida ularda bir-biridan
zerikish, tushunmovchiliklar bo'lib turadi.Bunday vaziyatda esa ikki shaxsning vaziyatdan
chiqib ketishida o’zaro hurmat tamoiyiliga asoslangan holda yondashish maqsadga muvofiqdir.
Shunda bizga maqollarning o’rni beqiyos hisoblanadi. Har qanday pragmatik vaziyatda o'rinli
qo’'llangan maqollar yechim bo'lishi mumkin. Chunki har bir maqolda tag ma'no kuchli fikr
ong yotadi. Oila- muqaddas dargoh. Oila shunday ilohiy mo'jizaviy maskan-manzilki uning
sha'ni sizning sha'ningiz,0'z oilangiz obro'siga putur yetkazadigan har qanday harakatlardan
saqlanishimiz kerak.Zero oila farog'atli, er-xotin sadoqatidir.Maqollarga shunday ayollar
borki,ular erlarini yuksaklarga chigarib qo'yadi.Masalan yaxshi xotin ko'pga qo’shar, Yomon
xotin ko pdan chiqarar. Har bir mustahkam oila zamirida esa ayol kishining oqilaligi, erning esa
to'g'ri qaror qabul qilishi muhim rol o'ynaydi.Farzand tarbiyasida ham maqollarning ahamiyati
katta. “Qush uyasida ko'rganini qiladi” deganlaridek, ota —ona ishlatayotgan kundalik magqollar
bilan birgalikda o'zlarining tarbiyasi ham go'zal bo’lishi shart. Ishlatilayotgan maqol vaziyatga
mos holda bo’lishi kerak.Magqollar: “Hasharchining bolasi gatlama deb yig'laydi”, “Yosh kelsa-
ishga, Qari kelsa-oshga”, “Ota ko'rgan o't yo nar, Ona ko rgan to'n bichar”, “Xotin boshim erkak
bo’ldi, Qora sochim telpak bo’ldi”, “Devorning ham qulog’i bor”, “Bolani yoshdan asra ,Niholni
boshdan asra”. Maqollar pragmatik nuqtayi nazaridan qo’llanilishi vaziyatning yumshashi va
samaradorlik,yakuniy xulosani ham ,albatta ,beradi.So’zni to'g'ridan-to’g'ri qo'llash ularning
psixikasiga ham ta'sir qilishi ham mumkin.Masalan, uyingizga chiqqan qo'shni bolaga seni
kelishingni kutib turgandik, manavi ishlarga yordamlashib yuborsangdan ko'ra, “Yosh kelsa-
ishga, Qari kelsa-oshga” deb aytilgan so'z o'rinlidir.Shuning uchun yillar davomida foydalanib
kelayotgan magqollarni samarali qo'llash har bir oilaga fagat va faqat oilasini mustahkam holda
saqlashga asos bo'lishi tayindir.

FOYDALANILGAN ADABIYOTLAR

1. FAkramova. R.Abdullayeva. Oilaviy hayotni o’rganishga oid psixologik testlar.T. 2002.
Respublika «Oila» markazi.

2. M. Maxsudova. Oilaviy munosabatlar psixologiyasi. (uslubiy qo’llanma) Namangan. 2003.

3. M. Maxsudova. Z. Qurbonova. Umumiy psixologiya. (muammoli ma’ruzalar matni).
Namangan. 2004.

4. M. Maxsudova. Muloqot psixologiyasi. (muammoli ma’ruzalar matni). Namangan. 2005.

5.Magqollar.uz internet sayti
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NUTQIY XATOLAR VA ULARNI BARTARAF ETISH YO‘LLARI

Utepova Gavxar Elmuradovna,

Navoiy viloyati, Navoiy shahar 17-maktab
boshlang‘ich sinf o‘qituvchisi

Telefon: 998 93 433 74 12

Annotatsiya: Mazkur maqolada boshlang‘ich sinf o‘quvchilari tomonidan yo‘l qo‘yiladigan
nutqiy xatolar, bu xatolarning kelib chiqish sabablari hamda va nutqiy xatolarning oldini olish
va tuzatish masalalari bayon etilgan.

Kalit so‘zlar: Faol lug‘at, so‘z boyligi, kam, sheva, leksik xatolar, morfologik-uslubiy xatolar,
sintaktik-uslubiy xatolar, to‘g‘rilash, tahrir qilish.

Nutqiy xatolarga noto‘g‘ri (noo‘rin) tanlangan so‘zlar, noto‘g‘ri tuzilgan gaplar, morfologik
shakllarni noto‘g‘ri ishlatish kiradi. Nutqiy xatolar uchga bo‘linadi: lug‘aviy-uslubiy, morfologik-
uslubiy, sintaktik-uslubiy. Boshlang‘ich sinflarda lug‘aviy-uslubiy xatolar ko‘proq uchraydi.
Bunday xatolarga quyidagilar kiradi:

-Bir so‘zni qayta-qayta ishlatish. Bunday xatoning kelib chiqishiga sabab, birinchidan, o‘quvchi
so‘zni ishlatishga kam e’tibor beradi va faol lug‘atidagi so‘zdan takroriy foydalanadi; ikkinchidan,
o‘quvchining so‘z boyligi kam, ma’nodosh so‘zlarni bilmaydi, takrorlanadigan so‘zlar o‘rniga
olmoshlardan foydalana olmaydi.

-Agar o‘qituvchi bir so‘zni gayta-qayta ishlatmaslik uchun uning ma’nodosh so‘zlaridan yoki
shu so‘z o‘rniga olmoshlardan foydalanish kerakligini yaxshi tushuntirsa, kichik yoshdagi o‘quvchi
matnni e’tibor bilan o°qib, takrorlarini nisbatan tez tuzata oladi.

-So‘zning ma’nosini yoki ma’no ottenkasini tushunmaslik natijasida uni aniq ma’nosida ishlata
olmaslik. Bunday xato bolaning nutqi yaxshi rivojlanmaganligi, so‘z boyligining kamligi sababli
yuzaga keladi.

-Shevaga xos so‘zlardan foydalanish. Bolalar bunday so‘zlarni ota-onalarining nutqi va nutqiy
sharoit ta’sirida qo‘llaydilar. Bolalarda adabiy tilda qo‘llanadigan tushunchalarni shakllantirish
asosida ular shevaga xos so‘zlarni ishlatmaslikka o‘rgatiladi.

Leksik xatolar xilma-xil bo‘lgani uchun uni to‘g‘rilash va tushuntirish usullari ham turlicha,
ammo bunday xatolarning oldini olishning umumiy yo‘li bor: bu yaxshi nutqiy sharoit yaratish,
o‘qilgan va qayta hikoya qilingan matnni til tomondan tahlil qilish, matndagi so‘zlarning ma’nosini
izohlab tushuntirish zarur.

O‘quvchilar leksik xatolarga yo‘l qo‘ymasliklari uchun ona tili va o‘qish fani mashg‘ulotlarida
didaktik o‘yinlar o‘tkazish, o‘quvchilarga so‘zlarning shakldoshlari, ma’nodoshlari, qarama-qarshi
ma’noli so‘zlarni topish topshiriglarini bajartirish, ularning talaffuzi va yozilishini tahlil qilish
magsadga muvofiq. O’qituvchi boshlang’ich sinflarda o’qitiladigan barcha fanlarga oid darslarda
so’zni aniq va to’g’ri talaffuz qilish ustida doimiy ishlab borish, shu magqsadda ko’pincha so’zning
tovush va leksik tomonidan tahlil qilib borish nutqiy xatolarning oldini olishda foydaladir.

Morfologik-uslubiy xatolarga so‘z shaklini, so‘z o‘zgartuvchi va so‘z yasovchi qo‘shimchalarni
noto‘g‘ri qo‘llashdan kelib chigadigan xatolar kiradi.

Sintaktik-uslubiy xatolarga so‘z birikmasi va gap tuzishga oid xatolar kiradi. Bunday xatolar
juda xilma-xildir.

O‘quvchilardagi nutqiy xatolarni bartaraf etish ushun, avvalo, bunday nutqiy xatolarni
boshlang‘ich sinf davridayoq o‘rganish, shuningdek, ularning kelib chiqish sabablarini tekshirish,
xatolarni to‘g‘rilash va oldini olish zarur. Bu bolaning yugqori sinflarda, hatto oliyt ta’lim
yo‘nalishida, yetuk mutaxassis sifatidagi ish faoliyati uchun zamin bo‘ladi.

Xatolarni to‘g‘rilash va oldini olish o‘quvchilar yo‘l qo‘ygan xatolarni guruhlash turlarini
aniqlash va har bir xatoning kelib chiqish sabablarini o‘rganish va xatolarni to‘g‘rilash hamda
oldini olish tizimi quyidagicha:

-nutqqa oid xatolarni o‘quvchilar daftarida to‘g‘rilash;

- barcha o‘quvchilari uchun umumiy bo‘lgan nutqqa oid xatolar ustida sinfda ishlash;

- ayrim individual xatolar ustida darsdan tashqari vaqtda ishlash; xatoni topish, tushuntirish va
to‘g‘rilash;

-yo‘l qo‘yilishi mumkin bo‘lgan nutqiy xatolarning oldini olishga garatilgan mashqlar bajarish,
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ya’ni ona tili va o‘qish darslarida matnni til tomonidan tahlil qilish;

- o‘quvchilarni o‘zlari yozgan insho va bayonlarini o‘zlari tekshirishga va mustaqil
takomillashtirish (“tahrir qilish”)ga maxsus o‘rgatish.

Yugqorida keltirilgan yo‘nalishlarning hammasi 2-4-sinf o‘quvchilariga muvofiq keladi. Yo‘l
go‘yilgan xatoning to‘g‘rilash yuzasidan turli didaktik o‘yinlarni tashkil etish ham samarali
usullardan biridir. Masalan, ona tilidan yangi mavzuni “Noo‘rin ishlatilgan so‘zni boshqasi bilan
almashtiring” o‘yinida gapda mazmunan mos kelmaydigan so‘zlarni beriladi va o‘quychilar
magsadga muvofiq so‘z bilan almashtirib, uni to‘g‘rilaydilar. Yoki “Xatosini toping” o‘yinida
ataylab so‘zlar sinf taxtasiga imloviy xato bilan yoziladi va o‘quvchilar bu xatolarni aniqlab,
to‘g‘rilaydi.

Xulosa qilib aytganda, 1-4-sinflarda ona tilini o’rganish tizimi fonetika, leksikologiya, so’z
yasalishi va grammatikaning o’zaro bog’lanishi mohiyatini hisobga olgan holda tuzilgan. Tilning
leksik, fonetik, so’z yasash, grammatik tomonlari o’zaro bog’ligligini va ularning har biri 0’ziga
xo0s xususiyatlarga ega ekanini hisobga olib, o’quvchilar tilni ongli o’zlashtirishlari uchun tilning
har bir tomoni xususiyatlarini va ular o’rtasidagi bog’lanishni o’zlashtirishlari zarur.

Foydalanilgan adabiyotlar:

1. Umumiy o‘rta ta’lim muassasalarining yangi tahrirdagi ona tili fani o‘quv dasturi (1-4-sinf
). T. 2017-y.

2. Qosimova K. va boshq. Ona tili o’qitish metodikasi. — T.: «Nosir», 2009

3. WwWw.ziyo.uz.com

4. http://www.ziyonet.uz/
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BOLALAR UCHUN YARATILGAN DETEKTIV ASARLAR

Abdulazizova Mahbuba Umidjon qizi
Toshkent davlat sharqshunoslik universiteti
Xitoyshunoslik fakulteti, Xitoy filologiyasi

kafedrasi 3-kurs talabasi
Ilmiy rahbar: PhD N.A.Rasuleva
niginall@hotmail.com

Annotatsiya: ushbu maqolada bolalar uchun yozilgan detektiv asarlar haqida so‘z boradi.
Bolalar detektivi paydo bo‘lish tarixi hamda bu yo‘nalishda yaratilgan mashhur asarlar yoritiladi.
Jahon bolalar detektiv dabiyotining ko‘zga ko‘ringan namoyondalari va ularning ijjod na’munalari,
jumladan, germaniyalik Frau Ke Hunaman, Kestner va boshqa yozuvchilar tarjimayi holi va asar
mazmuni keltirib o‘tilgan.

Kalit so‘zlar: detektiv janri, bolalar uchun yaratilgan detektiv asarlar, intellectual rivoj,
ideologiya, Frau Ke Hunaman, Kestner, “Haqiqiy do‘st”, “Buyuk o‘g‘ri”’, Andersen mukofoti,
Otfrid Prussler.

Adabiyotning o‘ziga yarasha yosh janri hisoblangan detektiv XIX asr o‘rtalarida vujudga keldi.
Lekin shunga garamasdan tez mashhurlikka erishdi va o‘sha paytdan buyon o‘z pozitsiyasidan
tushmay kelmoqda. Sirli voqea-hodisalar, yechilishi kerak bo‘lgan jumboq va qotilliklar asosiga
yaratilgani uchun ham ko‘pchilik detektiv adabiyot faqgat kattalar uchun degan fikrda. Lekin butun
dunyo bo‘yicha bolalar uchun yaratilayotgan detektiv asarlar marvariddirki, ularni e’tiborsiz
goldirib bo‘lmaydi.

“Voyaga yetmaganlar detektiv romanlari” deb ham nomlanadigan bolalar detektiv asarlar
o°ziga xos jozibaga ega. Hech bir adabiy uslub kitobxonga detektiv romanlar kabi estetik zavq bera
olmaydi. Bu adabiy janr bolalalarga asar voqealarida nafaqat psixologik, ideologik, mafkuraviy
ishtirok etish imkonini beradi, balki ularning mantiqiy fikrlash, mulohaza yuritish ko‘nikmalarini
rivojlantirishga yordam beradi. Bu detektiv romanlarda o‘yinlarning stilistik instinktlarini
mukammal tarzda namoyon qilish orqali bolalarda qiziqish va izlanishni uyg‘otadi. Romanlarni
o‘qish va jarayonlarda qahramon bilan birga o‘ylash, jumboqni topishga qiziqish uyg‘otadi.

Yosh kitobxonlarning detektiv romanlarga qiziqishi o‘smirlikdagi qiziquvchanlik ortidan kelib
chiqadi. Qiziquvchanlik - hamma bolalar uchun umumiy bo‘lgan xuxusiyat. Bolalarda atrof-mubhit,
dunyo vaundagi noma’lum narsalar haqida bilish istagi kuchli bo‘ladi. Detektiv romanlarda kuchli,
shov-shuvli hikoyalar, konsentratsiyali syujetlar mavjud bo‘lib, ular shubxasiz, bolalar e’tiboridan
chetda golmaydi. Bundan tashqari, detektiv romanlarda mantiqiy fikrlashga urg‘u beriladi, bu esa
bolalarning intellektual va jismoniy rivojlanishi uchun ham ijobiy ahamiyatga ega. Shu sababli
agar ota-onalar farzandlarida mulohaza yuritish, kuzatuvchanlikni rivojlantirmoqchi bo‘lsalar,
detektiv romanlar ayni muddao.

Kattalar uchun detektiv romanlar paydo bo‘lmaganiga uzoq vaqt bo‘lmaganidan bolalar
detektivi ham yaqin o‘tmishda paydo bo‘lganini bilib olishimiz mumkin. Shunday bo‘lsa ham
jahon adabiyotida o‘z kitobxonlarini topgan durdona asarlar mavjud. Quyida jahon detektiv
adabiyotining bolalar uchun yozilgan bir nechta asarlarni keltirib o‘tishni lozim topdik.

“Haqiqiy do‘st” — izquvar mushuk haqidagi hikoyalar to‘plami. Bu asarda mushukcha Kira
ismli qiz bilan tanasini almashishi va tergovchining kontrabanda bo‘yicha olib borgan ishlari haqida
hikoya qilinadi. Professor Vinera oilasidan bo‘lgan asl britaniyalik, qora kalta yungli mushuk
Uinston momaqaldiroqli kechada 12-yoshli qizaloq Kira bilan tanasini almashadi. Ular birgalikda
ganday sarguzashtlarni boshdan kechirishadi? Nima uchun Kiraning onasi Anna xonim har kecha
uyiga politsiya chaqirdi? Asar davomida ana shu savollarga javob topish mumkin. Hikoya oxirida
mushukcha Uinston, Kir, Tom va Polaroid o‘ta sirli kontrabanda ishini ochishadi va ayni paytda
haqiqiy do‘stlikka erishishadilar. !

Ushbu to‘plam muallifi nemis bolalar yozuvchisi Frau Ke Hunaman. U
1969-yilda Dyusselorfda tug‘ilgan. 2006-yildan boshlab u va singlisi “Anna Gers” taxallusi bilan

1 BaBun Cepreii. 3apyoexubrii netektiB XX Beka: [lomynspras oubnuorpadudeckas SHIUKIONETUSI. — M:
Kumxknas mamara, 1991, 206 ¢
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adabiy asarlar chop qilishni boshlashadi. 2010-yilda 0‘z nomi bilan birinchi romani nashrdan
chiqadi. Hunaman asarlari ko‘p vaqtlar davomida Germaniyaning “Der” bestsellari ro‘yhatida
eng yaxshi asarlar gatorida bo‘ldi. 2013-yilda “Mushukcha Uinston 1: Haqiqiy do‘st” nemis
kitobxonlarining “Bolalar kitobi” nominatsiyasi bo‘yicha kumush medalga sazovor bo‘ldi.

Bolalar detektiv adabiyotidagi yana bir mashhur asar “Emil o‘g‘rini tutdi”. Qishloq bolasi Emil
anchadan beri buvisini ko‘rish uchun shaharga kelmagan edi. Kunlardan bir kun onasi unga 70
funt berib buvisini ko‘rib kelishini aytdi. Emil yo‘lda ketayotganda mashinada pulni o‘g‘irlatib
qo‘yadi. Emil bu qing‘ir ishni tagiga yetish maqsadida o‘g‘rilarni kuzatishni boshladi. U o‘g‘rilik
yuzasidan politsiyaga murojaat qilmasdan, yoniga bir-ikkita do‘stlarini yig‘ib, jinoyatga qarshi
o0‘zi kurashishga kirishadi. !

Har bir bolaning shon-shuhrat, mashhurlik haqidagi orzulari bo‘ladi, lekin ularni amalga
oshirish uchun imkoniyatlar va jasorat hammada ham yetarli emas. Hikoyadagi trubachi Gustav
o‘g‘rini qo‘lga olish maqtovga sazovor ish ekanligini tushundi va hech ikkilanmasdan Emil
bilan bir xandaqda turdi. Ular o‘rtoqlari bilan yig‘ilishib o‘g‘rilar doirasini toraytirishga, bank
qaroqchilarini bir zarbada qo‘lga olishga urinishdi. Qaroqchilarni hibsga olish vaqtida harbiy
yig‘ilish bo‘lib o‘tdi, u yerda turli harbiy bo‘linmalar, mobil guruhlar, aloqa xodimlari, hatto,
ayg‘oqchilar ham bor edi. Bunday ehtiyotkorlik va puxta reja bilan amalga oshirilgan ishning
yosh bolalar tomonidan tashkillashtirilgani hammani hayratga soldi. Bolalar chehrasida esa oz
orzu-umidlariga erishgandagi ko‘tarinkilik, o‘zidan rozilik balqib turar edi. Axir, ular butun boshli
o‘g‘rilar jamoasini kattalar yordamisiz mustaqil ravishda, hamjihatlikda bajargan edilar.

Bu asar muallifi Kestner G‘arbiy Germaniyada urushdan keyingi bolalar adabiyoti otasi edi.
1957-yilda muallif Bichner — nemis adabiy mukofotini qo‘lga kiritdi. 1960-yilda esa bolalar
adabiyoti yozuvchisiga beriladigan eng yuqori xalgaro mukofot — “Andersen”ga sazovor bo‘ldi.
Nemis adabiyoti haqida gap ketganda butun dunyoda Erich Kestner nomi aka-uka Grimmlar nomi
bilan tagqoslanadi. Kestnerdan tashqari XX asrning hech bir yozuvchisi bunday xalqgaro obro‘ga
erishmagan. ?

Keyingi bolalar detektiv asari o‘g‘rilikni ayb ish deb bilmaydigan, shu sababdan ham hech
xijolatsiz o‘g‘rilik giladigan Xochen Brutz haqida. Kichkintoy Kasper juda ajoyib bola edi. U do‘sti
Seber bilan katta o‘g‘rilarni tutishga bel bog‘laydi va ularga tuzoq qo‘yadi. Ularning ham o‘g‘rilar
tuzog‘iga tushib qolgan vaqti bo‘lardi, lekin uddaburonliklari tufayli maqsadlari yo‘lidagi ushbu
kichkina to‘siglarni osongina yengib o‘tishadi. Mana shunday aql va jasorat janglari davomida
bir-biriga raqib hisoblangan Kasper va Xochen oxir-oqibat do‘st bo‘lib qolishadi. Ushbu hikoyani
o‘qiganingizda beixtiyor yuzingizga kulgu yuguradi, unda bolalar qiziqishini uyg‘otadigan
juda ko‘p qgiziqarli holatlar bayon qilingan. Bu asar ko‘p marotaba sahnalashtirilgan, u asosida
filmlar suratga olingan va qirqdan ortiq tillarga tarjima qilingan. Muallifi Otfrid Prussler 1923-yil
20-oktabrda Sudet orolidagi Isser tog‘larida tug‘ilgan. 1942-yilda maktabni tugatgan yosh Otfrid
Ikkinchi jahon urushida qatnashish uchun armiyaga chagqiriladi. 1944-yil Sovet armiyasi tomonidan
asirlikka olinadi va o‘sha paytdagi Tatariston Sovet Respublikasidagi gamoqgxona lagerida besh yil
asirlikda saqlanadi. 1949-yilda ozodlikka chiqqach, umrining oxirigacha Germaniya janubidagi
Bavariya shtatida qo‘nim topadi. 1953-yilda universitetni bitirgach, Myunxenda o‘qituvchi,
keyinroq Rozenxaymdagi o‘rta maktabda direktor lavozimida faoliyat olib boradi.

Otfrid Prussler — zamonaviy Germaniya bolalar adabiyotining eng mashhur namoyondalaridan
biri hisoblanadi. U yozgan asarlar kitobxonni ham real, ham xayoliy olamga yetaklaydi. Uning
“Kichik suv odami”, “Vanyaning sarguzashtlari”, “Tog* iblisi haqida afsona”, “Arvoh tegirmon”
kabi asarlari mavjud. Ular orasida “Buyuk o‘g‘ri” hikoyasidagi qaroqchi Xoxen Bruts personaji
katta muvaffaqiyatga erishgan. Germaniyada hatto Federal parlament a’zolari orasidagi qizg‘in
bahs-munozaralarda bu nomning ishlatilishi Prusslerning shuhratini ko‘rsatadi. *

Xulosa o‘rnida shuni aytishimiz mumkinki, voyaga yetmaganlar uchun yaratilgan asarlar

1 J. 1. Huxonaes. lerexktus // JIuteparypHas SHIUKIONETUS TEPMUHOB U MOHATHH / NHCTUTYT HaydHOI
nHpopManuH 1Mo odmecTBeHHBIM HaykaMm PAH: Matensak, 2001. — 1596 C

2 Koponaita Kun, Dunn brnatiton. “Jlerckuit netextur”. CoBepmieHHO cexpeTHo. 1992-1995. C 232-238.

3 Wnsuaa H. Yto Takoe nerektus? / H. Unpuna // Unpuna H. bemoropckast KpemocTs : caTUpHyecKas mpo3a :
1955-1985 / H. Unpuna. —Mocksa : 1989. C 32-330.

4 Bopxec X. JI. lerextus / JI. X. bopxec // Kak cienars IeTeKTHB / Tiep. ¢ aHTIL., (ppaHIl., HEM., HCIL. ; COCT. A.
Crpoes ; pen. H. ITopryrumoBa — Mocksa : Pagyra, 1990. — C. 236-272.
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bolalar fikrlash doirasi kengayishida, kuzatuvchanlik, topqirlik, diqqatni jamlash kabi fazilatlari
rivojlanishiga yordam beradi. Bundan tashqari, detektiv asarlardagi voqealar ko‘lami kengligi
bola tasavvuri kengayishiga ham xizmat qiladi. Aynan mana shu ijobiy taraflarni hisobga olgan
holda, bugungi kunga kelib bolalar uchun detektiv asarlar yaratish ommalashib bormoqda. Shu
bilan birgalikda u turdagi janrda ayrim bolalar yoshiga mos kelmaydigan, ularning ruhiyatiga
salbiy ta’sir qiladigan asar lavhalari ham ko‘zga tashlanishi mumkin. Bolalar uchun detektiv asar
yozadigan yozuvchilar aynan shu jihatlarni hisobga olib yozishsa maqsadga muvofiq bo‘lar edi.

Foydalanilgan adabiyotlar:
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2. J. J. HuxomaeB. [lerektuB // JluteparypHas SHIUKIONEAWS TEPMHUHOB W TOHATUH /
WuctutyT HayuyHOU MH(OpMaruu o oduiectBeHHbIM Haykam PAH: UnTenBak, 2001. — 1596 C

3. Kboponaitn Kun, OHupn brnaiiton. “Jlerckuii nerektus”. CoBEpIIEHHO ceKpeTHO. 1992-
1995. C 232-238.
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OMONIMLARLARNING USLUBIY XUSUSIYATLARI

Abdurahmonov Islomjon Abdulakim o°‘g‘li
Andijon davlat universiteti Filologiya fakulteti
O‘zga tilli guruhlarda rus tili yo‘nalishi 2-kurs talabasi

Anotatsiya: maqola o‘quvchilarda omonimlar ( shakldosh so‘zlar va qo‘shimchalar ) va
ularning ishlatilishi haqida ma’lumot berilgan bo‘lib uning ahamiyati yuzasidan fikrlar
berilgan.

Kalit so‘zlar: omonimlar, lug‘aviy (leksik omonimlar, shakldosh so‘zlar) omonimlar,
grammatik omonimlar.

Tilimizda tovush tomoni bir xil bo‘lib, turlicha ma’nolarni ifodalovchi so‘zlar va
go‘shimchalar mavjud. Bunday so‘z va qo‘shimchalar omonimlar, ya’ni shakldosh so‘zlar
(lot. homos-bir, onuma-nom) deyiladi. Masalan, “ot” 1)hayvon; 2)ism; 3)irg‘it kabi so‘zlar
o‘rtasidagi shakldoshlikni olamiz.

Shakldoshlik fagatgina so‘zlar o‘rtasidagina bo‘lmay , qo‘shimchalar o‘rtasida ham hosil
bo‘ladi. Bu hodisani —chi qo‘shimchasi misolida ko‘rib o‘tadigan bo‘lsak, -chi qo‘shimchasi
so‘z yasovchi qo‘shimcha, ya’niki ishchi, suvchi kabi. Endi esa -chi qo‘shimchasining yuklama
vazifasini bajarishini ham ko‘rishimiz mumkin. Masalan: sen-chi, ayt-chi kabi.

Yuqorida keltirilgan misollardan ko‘rishimiz mumkinki, omonimlar leksik (lug‘aviy) hamda
affiks (qo‘shimcha) omonimlarga bo‘linadi.

Lug‘aviy omonimlar, shuningdek, nutq jarayonida so‘z o‘yini uchun qulay imkoniyat
yaratadi. Masalan: Sizlarga yakshanba kuni olma bog‘ga kirib daraxtlarni oglaymiz desam,
“Bizni ish kam joyga yetaklang”, deysizlar. Bu o‘rinda “ish kam” so‘ziga izoh berib o‘tadigan
bo‘lsak, “ishkom” ko‘tarib turadigan moslama hamda “ish kam” ma’nolarini bildirish uchun
go‘llanganini ko‘rishimiz mumkin.

O‘zbek tilida leksik omonimlar kop ishlatilganligi sababli u maxsus she’riy janr “tuyuq ’qa
asos bo‘lib xizmat qiladi. Ma’lumki, shakldosh so‘zlardan foydalanganda ham shakliy, ham
mazmuniy go‘zallik aks etadi.

Shakldoshlik so‘zning ma’no jilolarini namoyish qiluvchi lisoniy hodisalardan biri
hisoblanadi. U nutqda ohangdorlikni yuzaga keltiradi. E’tibor bering:

Bunim yo ‘q, unim yo g,
Uyimda unim yo ‘q,
Ishimda unum yo ‘q,
Aytishga unim yo‘q.

Yuqoridagi tuyuqni tahlil qilib, shakldosh so‘zlarning misralarda anglatgan ma’nolari
borasida so‘z borar ekan,u quyidagicha mazmunga ega. Birinchi misrada unim so‘zi umuman
olganda narsa ma’nosida, ikkinchi misrada un mahsuloti, uchinchi misrada yuksalish, natija
ma’nosida, to‘rtinchi misrada esa unim so‘zining ovoz ma’nosi qo‘llanganligining guvohi
bo‘lishimiz mumkin.

Foydalanilgan adabiyotlar ro’yxati:

1.A. Nurmonov., A. Sobirov., N. Qosimova. Hozirgi o‘zbek adabiy tili. Toshkent. 2015.

2.H.Jamolxonov. Hozirgi o’zbek adabiy tili. — Toshkent. 2005.
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ONA TILI VA ADABIYOT FANINI O'QITISHDA ZAMONAVIY TA’LIM
TEXNOLOGIYALAR

Atajanova Nazokat
Xorazm viloyati Gurlan tumani
24 — maktab ona tili va adabiyot fani o’qituvchisi

Annotatsiya: ushbumaqoladaonatilivaadabiyot fanini o’qitishdapedagogik texnologiyalarning
ahamiyati haqida yoritilgan.
Kalit so’zlar: pedagogik texnologiya, bahs munozara, zamonaviy ta’lim.

Ta’limdan asosiy maqsad bolalarga bilim berishgina emas, balki bilim olish yo'llarini o'rgatish,
ularni ta’lim jarayonining faol ishtirokchisiga aylantirish demakdir. Yangicha ijtimoiy, iqtisodiy
sharoitda tilni o’qitish mazmunini takomillashtirish, darslarni jahon andozalariga mos ravishda
tashkil etish o’ quvchi faolligini oshiradigan muhim omillardan hisoblanadi.

Pedagogik texnologiya - ta’lim jarayonida oldindan rejalashtirilgan va to'laligicha
loyihalashtirilgan, muayyan vaqtga mo'ljallangan, ta’lim jarayonida ko'proq ta’lim oluvchi
shaxsiga qaratilgan,faollashtirilgan usullar va zamonaviy ta’lim vositalaridan foydalangan holda
0" quv magsadiga erishishni kafolatlaydigan ta’lim berish jarayonidir.

Pedagogning jonlinutqi, harakatli mashqlari tarbiya vositasi vazifasini bajaradi. Texnologiyalarni
qo'llaganda o'quvchi bilimini kuzatish, bilimlarining o'siishida jamiyatda vujudga kelgan asosiy
g oyalar bilan taqqoslash,ularning rivojlanish yo'llari va usullarini aniglash,mosini tanlash,turli
vositalar,tarbiyaviy ta’sir ko rsatish usullariga ahamiyat berishimiz kerak.

Texnologialarni metodikadan farq qiluvchi omillar:

1. Zamonaviy - an’anaviy o' qitish elementlarining mavjudligi;

2. Pedagogik jarayonda shaxsga yo naltirilgan pedagogik texnologiyani mavjudligi;

3. O’quvchilar faoliyatini faollashtirish va jadallashtirish asosidagi pedagogik texnologiyalar;

4. O'quv jarayonini samarali boshqarishga asoslangan pedagogik texnologiyalar;

5. Rivojlantiruvchi ta’lim texnologiyalari;

6. Xususiy o' quv predmetlariga tegishli texnologiyalar.

Nutqiy faoliyatda har bir til hodisasining 0’z o'rni, 0’z vazifasi bor. Yoshlar til imkoniyatidan
vaziyatga qarab foydalanish malakasiga ega bo'lishlari, o'z fikrini aniq ifodalashga, zarur bo'lgan
so'z va gap shakllari, ibora va tasvirly ifodalarni tanlay va qo'llay bilishlari davr talabidir.
Buning uchun ona tili o'qituvchisi o'z ixtitisosligini puxta bilishi, ilg or pedagogik texnologiya
hamda zamonaviy o quv-texnik vositalaridan yaxshi xabardor bo'lishi lozim. Shundagina ta’lim
samarasi ham, o’qitish darajasi ham yuqori bo'ladi. Ona tilidan dars beruvchi o’qituvchi haqiqiy
jjodkor bo'lishi, ta’lim jarayonida o'quvchining mavzuni tinglash, anglash, erkin va mustaqil
fikrlash, qiyoslash, farqlash, alohidaliklarga ajratish va tasnif qilishga yo'naltirilgan faoliyatini
rag batlantirish, o'z fikrini, g'oyalarini o'zgalarga yetkaza bilish ko'nikma va malakalarining
shakllanishini nazorat qilishi, boshqarishi darkor. Shuningdek, u yoshlarning ahloqiy-ma’naviy
tarbiyasi bilan shug ullanishi, ularga sharqona muloqot odobi, milliy an’analarimizga hurmat, ona
Vatanga muhabbat tuyg usi kabi zaruriy xislatlarni singdira bilishi lozim.

Ona tili darslarida musobaqga mashqlarini o'tkazishdan maqgsad o’quvchining til darsida olgan
bilimlarini sinab ko'rish, o'zaro munozara-muloqot jarayonida til imkoniyatlaridan foydalana
bilish, nutqiy mahorat, tez va aniq fikrlash darajasini, muammoli vaziyatlardan chiqa olish
malakasini baholashdan iboratdir.

Musobagqa darslari o’ quvchilarda faollik, topqirlik, zukkolik fazilatlarini shakllantiradi, ularni
mustaqil ijjodiy mushohada yuritishga odatlantiradi, zarur va foydali ko 'nikmalarni hosil gilishga
yordam beradi. Samarali dars shakllaridan biri bo’lgan musobaqa darsi til mashg ulotlarining
qiziqarli o'tishi va o'quvchilarning faol ishtirokini ta’minlovchi vositadir. Musobaga darslari
uchun mavzular: “Qiziqarli alifbo”, “So’zdan gaplar yasang”, “Nutq tovushlari musobaqasi”,
“Zakovat” darslari va hokazolar.

Bahs — munozara darslari musobaqa darslaridan yechib ulgurmagan, biror to'xtamga
kelinmagan masalalarni oydinlashtirish, to"g'ri, aniq xukm va muxtasar xulosalar chiqarishi bilan
farqlanadi.

Bahs — munozara o'quvchilardan hushyo'rlikni talab etadi. U mustaqil va jadal fikrlashga,

Maii | 2022 7-kucm TomkeHT
44



%%; “Y3BEKUCTOHJA WIMHUIN TAOAKUKOTJIAP: JABPUIA AHXKYMAHJIAP:”

hozirjavoblikka, aytilgan fikrning to'g'ri yo ki noto’g riligi haqida va o’z fikrini mantiqli va izchil
isbotlashga o'rgatadi.

O'’zaro tortishuv va bahs oqibatida eng to'g'ri va ma’qul yechimga kelinadi.

O’quvchi bahs - munozara orqali qarshi tomonning ishonarli dalillarini tinglaydi, o'z “men”ini
anglab etadi, o'z dunyogqarashi, ilmiy —ijobiy tafakkuri ko'lami, haq yo'ki nohaq ekanligi
to'g'risida, o' zi mustaqil hulosa chigaradi. O’z fikrini himoya qilish uchun turli usul va vositalarni
ishga solish, ijodiy fikrlash, til imkoniyatlaridan unumli foydalanishga o'rgatadi.

Foydalanilgan adabiyotlar ro’yxati:

1. Rafiyev A. , G’ulomova N. Ona tili va adabiyot (kasb-hunar kollejlari uchun darslik). T. ,
“Sharq”, 2013.

2. Erkaboyeva N. Q. Adabiyot fanidan savol-javoblar to‘plami. T. “Navro’z”, 2018.
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THE DEPICTION OF PATRIARCHAL IDEOLOGY AND GENDER IN THE WORKS
OF CHARLOTTE BRONTE

Darvishova Gulchehra Kenjabayevna
The University of Public
Safety of the Republic of Uzbekistan

As we know literature is a medium that endeavors and explores the condition of human life
and society. Since the literature is recognized as a tool which discovers new, unknown traits of
mankind and the society he or she lives the purpose of literature becomes evident. We can say
that recent years the interest in literature and its members has increased in the widest sense of this
word. Women writers of English literature had a great influence upon the development of world
literature. English novelists the Bronte sisters left great artistic heritage in literature. Charlotte
Bronte was one of the most significant and a great English novelist.

Bronte uses various themes, narrative techniques and careful choices of phrase to great
effect, raising awareness of how patriarchal ideologies oppress women through her novels, and
contributing greatly to the debate surrounding the “woman question”. The “woman question” refers
to the great Victorian debate concerning the character and responsibilities of women. Patriarchy’s
essentialist gender construction of femininity was founded on the idea that women’s “natural”
maternal instincts fitted them for the role of guardian of the home and guardian of societal morality
while the masculine gender construct was deemed to be fitted for the struggles of the workplace.
Man was believed to represent rationality, leadership, and civilization while woman embodied the
irrational, the passionate, and the natural world with all its vagaries. Men thus asserted that the
faculty for thought and accomplishment was theirs alone, and they attempted to consign women
to the realm of feeling.

The fact that women were viewed primarily as wives and mothers reveals how women as a
group were only ever thought of in terms of their relationship and service to men. Bronte portrays
gender as a performance born out of interaction with others who share a mutual understanding
of gender-based codes. Bronte sought to discredit patriarchal ideologies through stressing the
primacy and integrity of subjectivity over socially prescribed gender models.

Further, she portrays her male and female characters as being held to ransom by society; viewed
as incompetent and persecuted if they do not adequately perform the gender roles assigned to
them. Thus Crimsworth is presented as less than a man through his many typically feminine traits
and features, as well as through comparisons between him and his more physically imposing and
powerful elder brother, who persecutes him for his perceived inferiorities, along with many of the
other characters, throughout The Professor.

Bronte’s novels support this argument, given their strong social criticism, their subversion of
patriarchal ideology and gender constructs, and Bronte’s attempts to redefine the feminine
ideal through her heroines. These factors confound a straightforward reading of the Victorian
era in which the novels are set. The complexity and ambiguity which characterize Bronte’s works
could more accurately be said to reflect both the private and the public, the hegemonic and the
personal, in the Victorian era. Bronte’s depictions of her heroes’ and heroines’ struggles between
their desires and patriarchal prescripts.

Through Jane Eyre we examine Bronte’s treatment of female Victorian stereotypes and her
attempt to create a new model of womanhood. Shirley will provide the departure point from
which to view Bronte’s ambiguous depiction of identity, ideology and stereotype, as well as
her attempt to create a counter culture of female empowerment. By way of Villette we consider
Bronte’s study of and challenge to traditional power relations, and the power of the masculine
gaze. Bronte’s first completed novel and arguably the blueprint for her later works, The Professor,
to explore her representation of gender, sex and sense of self. Critics, particularly feminist critics
often see female novelists as voicing their “sense of dualities” in clandestine ways as they
felt unable to directly express their true feelings and ideas unfiltered in public. Bronte is
typically seen as a “paradigm” for such novelists by these critics who believe the architecture and
ambiguities of her novels both form and disguise her social criticism.

Bronte’s novels offer a psychological depiction of her heroines’ attempts to carve their own
path in life, counter to that which society had laid out for them. Bronte breaks with ideological and
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literary norms by illustrating how one’s subjectivity is constrained by society and its discriminatory
ideologies, and how one is constantly evolving through one’s desires, effectively broadening
and redefining the female psyche. This expanded female psyche, and its accompanying
fierce discourse of feeling, illustrates how female self-definition can be based on socially-
prescribed “inexpressively”. Here, attempts to acknowledge and voice intimate thoughts and
emotions end in self-loathing for failure to conform inwardly to patriarchy’s female ideal.

Thus, while Jane is presented to us as a typical, the challenges she faces in the novel are
emblematic of those faced by many woman in Victorian society. Bronte recognizes that identities
are formed through contraposition, necessitating the repression of ambiguities so as to produce the
illusion of a stable, socially-accepted identity. However, Bronte goes further by stressing that the
repressed elements and desires remain and form an ever-present threat to the coherence and
stability of self. This is clearly evident in Jane’s discordant nature.

In conclusion, most notably in Bronte’s novels, psychological struggle appears as self-
repression, accompanied by the threat of madness, his is evident in Jane’s symbolic
ties with Bertha, whose confinement is a symptom and cause of her instability. In this
way, Bronte suggests the undesirability and fundamental unsustainability of patriarchal ideology’s
constructions of gendered identity.
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SEMANTIC GENDER SYSTEM OF THE ENGLISH LANGUAGE

Gofurova Khamrokhon
Master student of Uzbekistan State
World Languages University

Annotation: This article discusses the specifics of the gender system in English, its semantic
aspects.
Keywords: Gender system, English language, term, speech, vocabulary.

INTRODUCTION

Language may influence the perception and recall of things and events through many aspects
of its structure. One source of influence is through systems of classification. Any lexical or
grammatical marker constitutes a classifier if it has a greater than chance correlation with semantic
determinants or with determinants in the social situation of speech. The lexical contrast of «many
vs. «womany is a classifier for a semantic difference, and the choice is predictable if we control
the referent, by asking informants to name people or pictures of men and women. The contrast of
«cat» vs. «kitty» is a classifier correlated with social determinants, and the choice is predictable if
we control the audience of speech.

MATERIALS AND METHODS

It has been demonstrated clearly by Brown and Lenneberg that a system of lexical classification,
English color terminology, systematically influences memory. Such a lexical system is explicit in
its semantic correlates, and lexical selections have minimum predictability from the utterance
structure alone'.

RESULTS AND DISCUSSION

Many grammatical markers also have semantic correlates-English plurality, for example. The
peculiarity of such grammatical, in contrast to lexical, classification is that it may be mandatory
even when there is no appropriate semantic or social cue, or when the feature is of minimal
importance to the speaker. Thus its semantic associations may be attenuated. If the correlation
is perfect, the learning of the linguistic contrast may encourage earlier learning of the associated
referential discrimination. Casagrande’s finding that young Navaho-speaking children were more
likely than were English-speaking Navaho children in the same community to sort objects on the
basis of form, is an example of the influence of a completely consistent classification system, the
Navaho verb stems.

A correlation thatis less than perfect may both stimulate the learning of referential discriminations
and influence the connotations of the exceptional items. English form classes such as mass nouns
and verbs are examples of a less than perfect semantic correlation. Brown has pointed out that a
higher proportion of the conversation of children concerns the tangible, visible world, and that,
in their speech, form classes may have greater semantic consistency than in adult speech. He
gave children non- sense words in various linguistic environments, such as «a sib», «some sib,»
and «sibbing,» and demonstrated systematic choice of pictures in accordance with the linguistic
markers. Thus pictures of confetti-like heaps were chosen as «some sib,» contoured simple objects
as «a sib,» and pic- tures of actions as «sib bing. « 3 Thus the meaning of ambiguous items-the
nonsense words-was influenced by the dominant features of meaning of the grammatical class to
which they belonged.

Gender is an instance of an imperfectly correlated grammatical system of classification. In many
Indo-European languages the names of males belong to the masculine gender and of females to the
feminine gender. Whether an animate-inanimate distinction is made varies with the language. We
are concerned here with the assignment of meaning to new items. Presumably, the connotations
of sex difference should generalize to members of the masculine and feminine classes, even if the
referent is abstract or inanimate?.

Gender systems differ in certain respects. There is considerable evidence in psychological
research about the processes by which stimulus gencraliza- tion and mediated generalization occur.
We shall extend these conclusions to make certain predictions about the effects of differences in

1 Kvetko, P. English Lexicology. Trnava : Univerzita Sv. Cyrila a Metoda, 2015. 203 p., ISBN: 80-89220-16-

2 Widdowson, H. G. Linguistics. Oxford: Oxford University Press, 2016. 135 p., ISBN: 0 19 437206 5
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gender systems. Stimulus generalization refers to the extension to a new stimulus of a response
learned to another stimulus. Thus, animals trained to approach, for food, or to avoid, because of
shock, a door painted with a particular hue, will extend this response, without training, to doors
with other hues. The more similar the hue the greater the transfer of the response.

On psychological grounds, we may make certain predictions about semantic generalization in
grammar:

(1) The larger the proportion of items, in terms of frequency of usage, which share a specific
and observable semantic correlate, the greater the generalization. Thus, in a two-gender system
with masculine and feminine gender, many items will refer to inanimate objects with qualities
irrelevant to sex. If a three-gender system places many of these inanimate referents in a neuter
class, a higher proportion of the masculine items may refer to males and more of the feminine
items to females. In the latter system, generalization should be greater'.

(2) The less the overlap between classes, the stronger the generalization. By overlap is’ meant
manifestly inappropriate classification. Latin poeta, agricola, and nauta when they refer to males
are syntactically masculine, but they follow a predominantly feminine declension. The same is true
of Italian if dentista, il poeta, if propheta, il artista, il messia, which have the feminine final vowel.
Since these nouns are syntactically masculine, the force of the deviation is somewhat vitiated. It
would be expected that such cases, like deviant verb inflections, might survive only in frequent
forms or in elite groups, since analogy would tend to suppress them in daily conversation. A few
cases of complete overlap appear in Italian, in which a male referent is named by a feminine form
which is also syntactically feminine: Ia guida, Ia guardia, and Ia tigre.

(3) Generalization is reduced if one of the classes is closed. In such a case new terms will be
assigned to the open class regardless of the attributes of the referent. The effect of such a restriction
would be to increase overlap between classes.

( 4) The larger the number of markers of gender in an utterance related to a given item, the
greater the generalization will be. If there is a phonetic similarity between the linguistic cues in
the various markers, then those markers become more strongly related to the semantic contrast.
In Italian the fact that both adjectives and nouns use -0 vs. -a to mark gender strengthens the
association of each with sex. It is in fact improbable that speakers could sustain a system in which
phonetically similar morphemes were associated with male referents in a nominal form and female
referents in a modifier. A few high-frequency exceptions might be tolerated but the tendency would
be towards consistency.

CONCLUSION

Modern linguists have rightfully been critical of semantic assumptions which are either
untested or untestable. Yet there are certain points in linguistic contact and change and in stylistic
differentiation where semantic influences may be significant, and where formal analyses may be
supplemented. We have shown that it is possible to test semantic statements about contemporary
languages, believing that the systematic assessment of the semantic aspects of formal categories
will prove to be important in the study of the uses of language.
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Annotation: This article provides information about the importance of teaching English
through videos. A well-known way to create meaningful context for teaching English is through
using media, which can be delivered through a wide variety of print, audio, and visual formats. The
current information age requires teachers to be familiar with media and media literacy.
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Integrating videos into lessons creates enticing visuals and a special interactive environment
in the EFL/ESL classroom. Teaching English through videos also allows teachers to be creative
when designing language lessons. As Cundell (2008, 17) notes, “One of the most powerful ways
that video can be integrated into courses is for the visual representation they provide for learners
on otherwise abstract concepts.” This is the idea that compelled me to use a homemade video to
teach a one-hour “modals of speculation” lesson for my intermediate students. Videos permitted
me to provide my students with audiovisual stimuli to introduce these important modal auxiliaries
in a way that made sense to my students. Rather than search for a video online, I chose to accept
the challenge and make my own short video for the lesson. An important point is that I am not an
expert in video recording, but I do know how to use my camcorder. The same video can be used
to teach different grammar points, such as present and past simple, present and past progressive,
future simple, and “going to + infinitive” without to, all by using the technique of freeze framing.
In order to teach grammar, you need to play the video, freeze framing the picture after each scene,
and then ask questions. For instance, freeze frame the picture and ask your students questions
like, “What is s/he doing?” “What did s/he do?” “What was s/he doing?” “What is s/he going to
do next?” or “What will happen next?” In this way students will be prompted to use the teaching
point. Once you elicit their answers, write them on the board and highlight the structure (e.g.,
“to be + ing” form of the verb for present progressive, or “will + infinitive” without to for future
simple). Since the video consists of a sequence of action, adverbs like first, second, finally, before,
and later can also be introduced to and practiced with students.

The idea behind video and sound effects lessons can be used to teach a variety of con - tent such
as grammar, vocabulary, and creative writing to a wide range of ESL/EFL students.

The same video that I used with my students can be used to teach vocabulary items on home
and kitchen appliances by recording sounds and having students guess the origin. Being careful
to respect people’s privacy, you can also take the camera around the school, or even outside the
school, and record a variety of interesting sounds. For instance, you can record the sound of
students playing at recess, the period between classes, or sounds in the lunchroom and then play
the video for your students and have them guess the source of the sound. Or you can record the
sounds in a busy coffee shop, a nearby underground station, or a noisy shopping center and play a
guessing game with students. You can even teach vocabulary about different jobs by taking your
camera with you to record the butcher who is cutting or grinding meat or the cashier who opens the
register and returns your change. Another interesting variation is to enlist your students to record
videos. For example, you can ask them to record sounds during a picnic or some other activity
they do on the weekend. These videos can become part of your repertoire to teach grammar and
vocabulary. If you think your students might not have access to a camera, you can give them the
option of recording sounds with their MP3 and MP4 players.

The same video that I used in my class can be used as a visual prompt for writing assignments
at different levels of English. As George (2002, 12) points out, “Our students have a much richer
imagination for what we might accomplish with the visual than our journals have yet to address.”
To use videos in the writing class, you can show the video to your students using the pictureless
listening technique and ask them to write a story based on the sounds they hear in the video. You
do not even have to show them the video, as the soundtrack itself serves as an effective audio
prompt for writing. You can also ask your students to videotape random scenes around them and
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bring their videos to class. Then they can watch the videos together and create stories that match
the videos.

Finding appropriate teaching materials is not that hard, as our everyday life serves as a perfect
resource for creating effective lessons and activities. An effective lesson does not necessarily
require expensive and high-tech materials; oftentimes, breaking the routines will excite students,
engage them in the lesson, and teach them the real use of language in context. Thus, one of the
easiest and least expensive ways for teachers to prepare the most effective teaching materials is to
look around and never underestimate their sense of creativity.
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Annotation: This article aims to find out how games are important and effective when used in
EFL classrooms. Games help students to make and sustain the effort of learning. Games provide
language practice in the various skills — speaking, writing, listening and reading. They encourage
students to interact and communicate. They create a meaningful context for language use.

Keywords: games, teaching, communication, competence, children, abilities

Currently, the use of games in foreign language lessons to simulate a real communication
situation is of great interest. A speech task is always a communicative intention to communicate
something, convince something, express an opinion, etc. It is precisely the fulfillment of tasks that
one or another grammatical form serves. The grammatical form and the speech task should be
associatively connected with each other. At an early stage of teaching children a foreign language,
one of the main tasks of a teacher is to make this subject interesting and beloved. At primary school
age, children are very emotional and mobile, their attention is characterized by involuntariness
and instability. It is important to take into account the psychological characteristics of children of
this age in the learning process. As a rule, younger schoolchildren pay attention first of all to what
causes their immediate interest. Given this, it is necessary to use a variety of games, competitions,
visual material in the classroom. The experience of working with elementary school students has
shown that such types of work have a positive effect. Thanks to games, all cognitive processes
of students are activated: attention, memory, thinking, and creative abilities are developed.
Educational games help to relieve fatigue, overcome language and psychological barriers. Their
use always give good results, increases interest in the subject, allows you to focus on the main
thing — mastering speech skills in the process of natural communication situation during the game.
Games are highly motivating because they are amusing and interesting. They can be used to give
practice in all language skills and be used to practice many types of communication.'Games not
only teaches, changes, educates, but also leads development. N.D. Galskova divides all games into
two large groups. The first group consists of grammatical, lexical, phonetic and spelling games
that contribute to the formation of speech skills. The second group is called “creative games”.? The
purpose of these games is to contribute to the further development of speech skills and abilities.
Teachers can use their creativity as wide as possible in using language games. Language games
will stimulate and motivate them to practice their English understanding through speaking. From
those reasons, it is clear that language games are medias that can be used to improve the students®
speaking ability. These games will help teachers to diversity and facilitate the learning process.

Activity 1. “Guess”. The teacher puts pictures on the blackboard on the topic, one student goes
to the blackboard and makes a word. The rest of the students try to guess this word. The student
who guessed the word becomes the leader in the game. — Is it a hall?

— No, it is not.

—Is it a bedroom?

—Yes, it is.’

Activity 2. “Have you got a pet? ”. Pictures of animals are laid out on the table. Each student
chooses a favorite and hides it behind his back. The moderator goes to the blackboard and starts
asking questions (one for each student). Is your pet a duck? Is your pet a hen? etc. If the presenter
has not guessed which toy the student is holding behind his back, the latter answers: “No, it is not”.

Activity 3.”Pick up a rhyme”. Participants are given pictures. They need to find words that can
rhyme. For example: dog-frog, doll-ball, mouse-house, song-strong, etc. Whoever is faster wins.

Activity 4. “Where Is It? “.The presenter closes his eyes. Players hide any item. The presenter

1 Aydan Ersoz. ‘Six Games for the EFL/ESL Classroom. The Internet TESL Journal, Vol. VI, No. 6, June
2000.

2 Galskova N.D. Sovremennaya metodika obucheniya inostrannim yazikam. Posobie dlya uchitelya. M.:
ARKTI, 2000 g.
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opens his eyes and asks: «Where is the...?».He is helped to find a hidden object, giving clear
instructions in English: “The ball is to the right of the box™, “The toy is under the chair”.

Activity 5. “Colours”.The presenter calls the color (red, blue, yellow...). Players must find any
object of the named color, touch it and name it (red shirt, blue big, green wall).

In conclusion, we can say, that games provide language practice in all the four skills, namely,
reading, speaking, listening, and writing. For use of language, these games not only create a
meaningful context but also can be fun while learning English. When a teacher makes use of
activities that have been specially designed to incorporate several language skills simultaneously
(such as reading, writing, listening, and writing), they provide their students with situations
that allow for well-rounded development and progress in all areas of language learning. Using
games in teaching English allows you to maintain a favorable psychological climate and creative
atmosphere in the classroom, helps to increase students’ motivation to learn a foreign language,
provides a deeper assimilation of the material passed, and stimulates the growth of children’s
cognitive activity in general.
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Annotatsiya.Mazkur maqolada oilada ota —onaning muloqot xulqi, ota- onaning farzandlari
o‘rtasidagi munosabatlari, oilaning jamiyatdagi o‘rni haqida fikr yuritilgan .
Kalit so‘zlar: oila,muloqot xulqi ,”Oila kodeksi”,konstitutsiya, intellektual rivojlanish,jamiyat

Oilanima? Oila - bu ijtimoiy guruh bo’lib, uning a’zolari nikoh yoki qarindoshlik munosabatlari
(shuningdek, bolalarni tarbiyalash), umumiy hayot, o’zaro ma’naviy mas’uliyat va ijtimoiy
zarurat bilan bog’liq bo’lgan ijtimoiy guruhdir. Aholining jismoniy va ma’naviy ko’payishi
uchun jamiyat.Voyaga etgan odam uchun oila uning bir gator ehtiyojlarini qondirish manbai va
unga turli xil va juda murakkab talablarni qo’yadigan kichik jamoadir. Insonning hayot aylanish
bosqichlarida uning vazifalari va oiladagi mavqei ketma-ket o’zgaradi. Bola uchun oila - bu uning
jismoniy, aqliy, hissiy va intellektual rivojlanishi uchun sharoit shakllanadigan muhit.Oddiy qilib
aytganda, oila - bu inson doimo tushuniladigan va doimo kutiladigan joydir. Ammo ko’pincha oila
a’zolari doimo tanqid qilinadigan va o’zlarini qulay his gilmaydigan joylarga aylanadi. Ushbu
hodisani ko’plab sabablar bilan izohlash mumkin. Ulardan biri shundaki, ko’pchiligimiz oiladagi
muloqot va xatti-harakatlarning asosiy qoidalarini unutamiz yoki bilmaymiz.Ota-onalar bilan
muloqot qilish qoidalari, shuningdek, sizning chidamliligingizda, katta avlod sizni o’rgatganda,
sabr-togatda - tanqidda, xotirjamlikda - agar fikrlar mutlaqo garama-qarshi bo’lsa. Muloyim
va to’g’ri bo’ling, so’zlaringizni o‘ylab so‘zlang, qo’pol hukm gqilmang va o’zingizni yuzaki
tutmang - bu muloqot fazilatlari yaqinlaringiz bilan suhbatlashishda ham juda muhim hisoblanadi.
Oilaviy magsadlaringizni vaqti-vaqti bilan ko’rib chiqing. Buning uchun yiliga kamida bir marta
oilangiz oldida, uning har bir a’zosi oldida ganday magqsadlar borligini, kimningdir yoki individual
magsadlari bilan oila manfaatlari o’rtasida ziddiyat borligini aniqlashga harakat qiling. Siz yoki
oila a’zolaringiz yaqin kelajakda qandaydir jiddiy muammolarga duch kelganmisiz? Agar sizning
kompaniyangiz yillik va hatto besh yillik rejalarni tuza olsa, nega oilangiz uchun ham shunday
qilishga harakat qilmaysiz? Bunday rejalar, ayniqsa, martaba va oilaviy hayot manfaatlarini
uyg’unlashtirishga yordam beradi. Oila madaniyati turmush o’rtoqglarning xatti-harakatlari,
ularning 0’zini 0’zi qadrlashi, intizomi, xushmuomalaligi - bu oiladagi muloqot madaniyatini tashkil
etuvchi masalalarning taxminiy doirasidir. Tarbiyaning muhim roli nutq hisoblanadi, shuning
uchun ota-ona 0’z nutqida yoqimsiz ohang bilan, mantiqsiz va qaytariq so‘zlarini ishlatish va
go‘llash bilan farzandlarni ranjitmaslik, ularda ishonch hissini so‘ndiradigan, hazil-mutoyiba,
samimiy bo‘lmagan fikr va mulohazalardan saqlanish kerak. O ‘zbekiston Respublikasining
Konstitutsiyasida «Oila jamiyatning asosiy bo‘g‘inidir hamda jamiyat va davlat muhofazasida
bo‘lish huquqiga ega» deyiladi. Yangi «Oila kodeksinga va Konstitutsiyamizning 63-modda,
2-qismiga binoan «Nikoh tomonlaming u ixtiyoriy roziligi va teng huquqligiga asoslanadi.
O°‘zbekiston Respublikasining Konstitutsiyasida «Oila jamiyatning asosiy bo‘g‘inidir hamda
jamiyat va davlat muhofazasida bo‘lish huquqgiga ega» deyiladi Oila, turmush va vijdon
gonunlari asosida quriladi.0‘zining ko‘p asrlik mustahkam va ma’naviy tayanchlariga
ega. O‘zbeklarning aksariyati o‘zining shaxsiy farovonligi to‘g‘risida emas balki, oilasining
qarindosh-urug‘lari va yaqin odamlarini, qo‘shnilarining omon esonligi to‘g‘risida g‘amxo‘rlik
qilishini birinchi o‘ringa qo‘yadi. Bu esa eng oliy darajada ma’naviy qadriyat, inson qalbining
gavharidir.Oila insonni halol va pokiza bo‘lishiga, ilm fan asoslarini egallashga, beva-
bechoralarni qo‘llab-quvatlashga, tabiatni e’zozlashga dav’at etadigan diniy, ma’naviy, axloqiy
gadriyatlarga alohida e’tibor berishga da’vat etadi. Bu borada buyuk bobokalonlarimiz
Imom al-Buxoriy, Baxouddin Nagshband, Xoja Ahmad Yassaviy, Imom at-Termiziyning
insonni ma’naviy yetuklikka chorlovchi buyuk g’oyalari,hikmatlari katta o‘rin egallagan.Oilada
farzandlarga tarbiyaviy ta’sir ko’rsatishining iltimos, maslahat, ishontirishi, talab qilish, buyruq
va tanbeh berish, jazolash, rag’batlantirish singari qator usullaridan 0’z o’rnida va me’yorida
foydalanilmasa, ko’zlangan magqsadga erishib bo’lmaydi. Oilaning boshqa jamoalardan farqi
shundaki, u oilaviy munosabatlarga, o‘zaro mehr va hurmatga asoslanadi. Eng muhimi, kundalik
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xushmuomalalik, 0’zaro yondoshuvlar, har doim 0’z yaqinlarining manfaatlarini o’zlari hisobidan
qondirishga tayyorgarlikdir. Bularning barchasi birgalikda hayotni osonlashtirish, hamma uchun
yoqimli qilish uchun, oilaviy munosabatlar bolalarga katta ta’sir ko’rsatishini unutmang. Agar
bola qo‘pollik, doimiy janjal va mojarolar ichida ulg‘aysa, uning bolaligi zaharlanadi, katta bo‘lib
ota-onasining xatolarini takrorlashi mumkin.Shu sababli ham oilada ota —onaning muloqot xulqi
katta rol o‘ynaydi.
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“QO’L”(“HAND”) SOMATIZMINING O’ZBEK VA INGLIZ MAQOLLARIDA
QO’LLANILISHI

Xamdamova G.X.
BuxDU kata o’qituvchisi

Magollar xalq donoligining nodir namunasi sifatida xalq og’zaki ijodining mustaqil janridir.
Shartli ravishda ularni jamoat axloq qoidalari deb atash mumkin. Maqollar asrlar davomida hayot
tajribalarida sinovdan o’tgan xalgning ijtimoiy-siyosiy, ma’naviy, madaniy, axloqiy va falsafiy
qarashlarining ixcham va obrazli ifodasidir. Maqollar maxsus yaratilgan emas, balki muayyan
vaziyat talablari bilan sinovdan o’tgan hayotiy tajribadan olingan xulosaning axloqiy qiymati
sifatida paydo bo’ladi. Ular insonning turli sohalardagi faoliyati davomida barqaror va o’zgarmas,
to’g’ri va haqiqiy xulosalar shaklida shakllangan uzoq yillik hayotiy tajribalar mahsuli ekanligini
ko’rsatadi.

Magollar ko’p asrlik hayotiy tajribalar, doimiy kundalik kuzatishlar xulosasini tugal fikr
tarzida qat’iy qutbiylikda ifodalar ekan, ularda har bir so’zning ma’no xilma-xiiligi, iboralarning
turg’unligi, shakily barqarorlik ustunlik giladi. Ammo qo’llanish o’rniga garab ularning ma’no
doirasi doimiy ravishda kengayib boradi. Shuning uchun ham maqoldagi har bir so’zga alohida
e’tibor berish kerak. Ularda shunday so’zlar borki, bu so’zlar tarixan butunlay boshqa ma’nolarni
anglatgan.

Ma’lum bir xalq yoki ma’lum bir millatga tegishli bo’lgan maqollarda qo’llanilgan so’zlar
turli ma’nolarni anglatgani kabi, turli millat maqollariga qo’llangan bir xil so’zlar ham har xil
ma’nolarni anglatadi. Ushbu magqolada bir xil, ya’ni “qo’l” (“hand”) somatizmining o’zbek va
ingliz xalq maqollarida ishlatilishi haqida fikr yuritamiz.

Ma’lumki, somatik fraziologik birikmalar tarkibida inson tana a’zolari nomlaridan biri
qatnashadi, shu sababli ham bunday iboralar ifodalagan ma’nolar zamirida inson, uning hatti-
harakatlari, fe’l-atvori, yashash tarzi va o’y-fikrlari yotadi. Bir qator tilshunoslar 0’z tadqiqotlarida
inson xatti-harakatlari va fe’l atvorini aks ettiruvchi somatik fraziologizmlarni o’rganishga alohidaa
diqgat qaratishgan.

A.E.Mamatov “O’zbek tili frazeologizmlarining shakllanishi masalalari” mavzusidagi
doktorlik dissertatsiyasida ona tilimizda somatik leksemalar frazeologizmlarning ifodaviy va
ma’noviy shakllanishi jarayonida salmoqli o’rin tutishini qayd qiladi. Shu ma’noda “qo’l” somatik
leksemasining frazeologizmlarda tarkibiy va ma’noviy shakllanish jarayonini yoritadi.

O’zbek xalq paremalarida “qo’l” somatizmi quyidagi ma’nolarni ifodalaydi:

1. Imkonsizlik:

a) qudrat jihatdan imkonsizlik: Qo’l yetmasga bo’y cho ’zma,

b) gqo’llab-quvvatlash jihatdan imkonsizlik: Qo 'lingdan bermasang, yo’lingdan ber, yolingdan
bermasang, so’zingdan ber;

v) vaqt jihatdan imkonsizlik: Ro zg or tushdi boshga, qo’l tegmadi oshga;

g) imkoniyat jihatdan cheklanganlik: Yo 'qlik yo ’mard qo’lin bog’laydi.

2. Imkoniyat (boylik, martaba): Kimning qo’li uzun bo’lsa olmani o sha uzadi.
Qonigqtirolmaslik: Qo ’ldan berganga qush to 'ymas.

Tengsizlik, mos kelmaslik: Besh go’l barobar emas.

Bo’shanglik, lapashanglik: Og zidan so ’zi tushganning qo’lidan bo ’zi tushar.
Vagqtinchalik: Pul - qo’lning kiri.

Zarar ko‘rish: Qamishni bo sh ushlasang, qo’lingni qiyadi.

Hamjihatlik, ahillik: Qars ikki go’ldan chigadi. Qo’l qo’Ini yuvar, ikki go’l betni.
Baraka: Barakali go’lning suygan chumchug’i ham qo’y bo’ladi.

O’zgalar mehnatidan foydalanish. Birovning qoli bilan tikan yulish oson.

10. Mehnatning samarasi: Bir go’llab sochasan, ikki go’llab o 'rasan.

11. Kamchilikni yashirish: Bosh yorilsa bo rk ichida, qo’l sinsa yeng ichida.

12.  Mehnatsevarlik: Ishchanning o’nta qo’li bo’lsa, o’novi ham ish topadi. Ko’z- qo’rqoq,
qo’l - botir. Qo’l yugurigi oshga, til yugurigi boshga.

13. Farosatsizlik: Kul - o’choqda, qo’l - tovoqda.

14. Tajribaga ega bo‘lish: Ko’ra-ko’ra ko’z pishar, qila-qila qo’l pishar.

15. Imkoniyatdan foydalanish: Eshakning orqasiga oftob tushsa, qo lingni isitib qol.

e I B
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Ingliz paremalarida ham “hand” somatizmi insonlarning fe’l-atvorlarini namoyon qiluvchi
xususiyatlarni aks ettiradi:

1. Reality: A bird in the hand is worth two in the bush.

2. Honesty: A clean hand wants no washing.

3. Security: One hand for yourself and one for the ship.

4. Solidarity. Many hands make light work; One hand washes the other.

5. Being together: Gossiping and lying go hand in hand.

6. Interest. One hand will not wash the other for nothing.

7. Acknowledgement. Don’t bite the hand that feeds you.

8. Intelligence. One head is better than hundred strong hands.

9. Reason. Nothing is stolen without hands.

10.  Idleness. The devil finds work for idle hands to do.

Biz yuqorida tahlil qilgan o’zbek va ingliz paremalarida “qo’l” somatizmining ma’no ifodalash
jihatini qiyoslash shuni ko’rsatadiki, o’zbek tilida bu somatizmning amal qilish doirasi ancha keng,
ya’'ni o’zbek tilida “qo’l” somatizmi 15 semada, ingliz tilida 10 semada reallashgan va ular, 0’z
navbatida, yana ichki ma’no bo’linishlarini ifodalshga ham xoslangan. Chunonchi, “imkonsizlik”
konsepti a) qudrat jihatdan imkonsizlik (Qo’l yetmasga bo’y cho’zma); b) qo’llab-quvvatlash
jihatdan imkonsizlik (Qo ’lingdan bermasang, yo’lingdan ber, yo’lingdan bermasang, so’zingdan
ber); v) vaqt jihatdan imkonsizlik (Ro’zg or tushdi boshga, qo’l tegmadi oshga); g) imkoniyat
jihatdan cheklanganlik (Yo glik yo 'mard qo’lin bog’laydi) singari sememalarni ifodalaydi.

O’zbek tilida bu somatizm 6 ta (hamjihatlik, ahillik; baraka; kamchilikni(aybni) yashirish;
mehnatning samarasi; mehnatsevarlik; imkoniyatdan foydalanish) ijobiy; 3 ta (bo’shanglik,
lapashanglik; o’zgalar mehnatidan foydalanish; farosatsizlik) salbiy; 4 ta (imkonsizlik;
qoniqtirolmaslik; tengsizlik, mos kelmaslik; vaqtinchalik) mo‘tadil; ingliz tilida esa 3 ta
(reallikimuk; halollik; andishalilik) ijobiy; 4 ta (yomon illatning urchishi; ta’ma; jinoyatga boshlash;
yomon ishlarga sababchi bo’lish) salbiy; 2 ta (xavfsizlik, ehtiyotkorlik; jismoniy harakatning aqliy
harakatga teng bo’lolmasligi) mo’tadil ma’nolarni ifodalab kelgan.

Xulosa qilib aytganda, o’zbek tilida “qo’l” somatizmi, asosan, ijobiy ma’no tashishga xizmay
qilsa, ingliz tilida salbiy ma’no tashish vazifasi ustun.
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It is known that not all translations can reflect the main content of the original. There are
translations that are generally far from the original. This is sometimes due to insufficient preparation
of the translator for the translation process, and sometimes low-quality interlining. Let us analyze
Babur’s rubai, which he wrote after the capture of Kabul. This rubai was translated into Russian
by L.M.Penkovskiy.

Original:

Bexatiomeny xapobu cutim spmacme,

Xammon tiueuwmupyp 1aum 3pmacmer,

Kobynoa uxomam smou bobyp depcus,

AHO0K OemaneusKu MyKUM I3PMACMEH.

Translation:

bpoosieou cmanw, HO He pabom domauiHe20 X1ambs,

Omoam u smom mup u mom 3a HUWUL Y207 5.

Bpoosiacnuuecmeo — ne nosop, u HuweHcmeo — He cpam

Viimu kyoa enaza ensoam — daeno meuma mos [1, 130].

(Meaning: I am homeless, but not a slave, I live in Kobul (at the moment), but it is temporary)

As you can see, the translation in Russian does not include the word “Kabul” («talmehy is
using the name of cities and specific individuals), which plays a special role in rubai. As a result,
the content of rubai is abstracted, although this rubai is associated with the city of Kabul, which
was captured by Babur. And the word «mukim» in the last line meant the name of the ruler of
Kabul before Babur and the concept of «permanently». The first two lines are translated closer
to the content and still convey the mood and inner experiences of the author. But the next two
lines are far from the truth. In this line, the poet used a subtle semantic play on words. In the last
bayt, Babur says that he still has things to do in his life that he must complete. It is known that
having failed to stay in Movarounnahr under the pressure of Sheibanikhan, he turned his eyes to
Afghanistan and India. His cherished dream was restoration the empire of his great-grandfather
— the great Amir Temur. The second meaning of the word «mukimy is an allusion to the former
ruler of Kabul, who was mired in hoarding. Here the poet used the art technique «thom», which
in Arabic means «confusion». L.M.Penkovsky made a new translation of the same rubai, but still
the main idea of rubai remained abstract for the Russian reader:

He oicepmea cxonuoomcmea s, ne nieHHuk cepeopa,

B 006pe oomawnem 0ns cebs e sudicy 51 0oopa.

He 2o6opume, umo babyp ne 3agepwiun nymu, —

Ha mecme ooneo ne cmorw. Mue cnosa 6 nymw nopa [2, 175].

In both translations, the translator made the same mistake. He could not accurately convey
the inner experience of the lyrical hero, which is the author himself. The lack of biographical
information related to Babur personally does not reflect the content of the original.

These cases show the difficulties of recreating specific, individual concepts in Russian, because
in practice it is not always possible to find an equivalent for them in a dictionary or encyclopedia,
it may not be in this living language at all. But at the same time, the art of poetic translation is to a
large extent the art of bearing losses and allowing transformations. Without deciding on losses and
transformations, it is impossible to enter into unity with foreign-language poetry.
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The huge changes taking place in the life of our society are affecting all areas, as well as the
process of higher education. The breakdown of old forms of social relations and the emergence
of a new democratic way of life require the creative activity of the individual. By improving the
education system in the country, great attention is paid to the training of mature, well-rounded,
independent-minded, strong-willed, dedicated and enterprising personnel. The educational process
plays a leading role in the training of qualified, competitive personnel. In this way, the essence of
creative teaching is one of the most crucial aspects of an active learning process aimed at expanding
the educational opportunities of professionals and the formation of a particular worldview.

Considered as an integral part of EFL (English as a Foreign Language) or ESL (English as a
Second Language) teaching, the topic of teaching English for Specific Purposes deserves special
consideration. From a methodological perspective, but also in terms of its purposefulness, the
field of ESP is situated at the border between academic subjects, at the intersection of specialized
scientific knowledge and linguistic competence. Hutchinson and Waters [ 1] argue that the beginning
of ESP can be traced back to the end of the second world war, when due to the rising of commerce,
the importance of speaking languages had risen in importance. What was different compared to
the already existent and established patterns of language teaching was the purposefulness of the
teaching process. It was for the first time in the history of language teaching when the ultimate goal
did not have to do with high culture, with achieving social status or to the ability to read classic
literature. This time, the goal was rooted in a much more practical soil: the language teaching
process was meant to equip learners with linguistic competences which would make them function
adequately on the labor market and in a specific work environment.

In encouraging students to learn a foreign language, the most essential requirement for teachers
is creativity. Since there are students who are interested in different spheres in a classroom, teachers
should be able to teach English in an integrated way with other subjects and this, in turn, can help
students to improve critical-thinking skills, motivation and engagement, and start to understand the
role of creativity in developing new scientific knowledge. At the classroom level, the incorporation
of teaching practices that promote creativity can lead to positive changes in student behavior,
social skills, self-esteem, motivation, and academic achievement. The benefits of incorporating
creativity in the classroom have been reviewed, but a trend surfaces when researchers examine
teachers’ perceptions of creativity as well as their implementation of creativity philosophies in the
regular education classroom.
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Annotation: This article is to focus on the importance and the uses of authentic mate-
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The formation of communicative competence is one of the central problems of modern
linguodidactics. Along with mastering the basic means of the language, communicative competence
includes the ability to work with information: transforming it in accordance with its own idea for
the subsequent expression of a personal opinion to the accepted information when transmitting it
to the interlocutor. At the same time, one of the goals of mastering the main educational program
in a foreign language should be pointed out, namely, the formation of an active personal position
in the perception of the world, including the development of national self-awareness through
acquaintance with the main features of the life of the country and the language being studied.
First of all, it is worth noting that achieving the goal of forming communicative competence in
foreign language lessons is impossible without observing a number of fundamental principles.
Among them, the principle of individualization, which involves taking into account the individual
characteristics, interests and needs of students in learning all types of speech during lesson and
extracurricular learning activities; the principle of authentic situationality, that is, the requirement
to create a real communication; the principle of speech-cognitive activity, manifested in the use
of speech at the same time as a means and purpose of learning, and in the speech nature of the
exercises used, in the presence of the communicative value of speech material (problematic). The
principle of functionality, expressed in the predominance of the function of the speech unit over
the linguistic form, and the principle of novelty, considered, on the one hand, as the use of various
forms and ways of organizing the learning space, and on the other hand, as the development of new
methods and ways of organizing educational activities. The use of authentic materials may be one
of the ways to build communicative competence in complying with these principles; however, the
concept of “authentic materials” in connection with the novelty of considering this issue in modern
linguodidactics has not yet acquired a clear definition. First of all, it is worth considering the concept
of authenticity. Unfortunately, turning to the consideration of this concept leads to terminological
confusion. In modern, both domestic and foreign methodological science, a clear definition of
authenticity is not given, at the same time, the terminological boundary between the concepts of
“authentic”, “original” and “genuine” is not traced. Due to this, we will try to define authenticity and
find out the relationship between this concept and its related ones. To begin the consideration with
the fact that in translation from Greek authentic means the real, which corresponds with English -
natural. According to the dictionary definitions of the concepts “authentic”, “genuine”, “original”
as properties of authenticity, authenticity and originality in a broad sense fall into a number of
synonyms. So, for example, in the New Dictionary of the Russian Language Efremova T.F.defines
the concept of “authentic” as “Coming from the source, corresponding to the originalauthentic”.
In this case, “genuine” means “being the original; not copied”, but* original” is presented as
“characteristic of the original, characteristic of it ”or* not borrowed, not imitative, not translated,
genuine ’[2]. Itis obvious that in the framework of linguodidactic science, the concepts “authenticity
” and ““ authentic ” acquired a different connotation of value, which allowed the methodologists to
classify authenticity. In the works of foreign and Russian methodologists, different classifications
of authenticity are found. So, L. Lier identifies three types of authenticity. Firstly, he emphasizes
the authenticity of the material, which is manifested in the use of adapted texts specially processed
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for methodological purposes, while preserving their authentic properties, such as the use of natural
language, coherence, etc. Secondly, pragmatic authenticity is highlighted. That is, the authenticity
of the context and the communicative goal, the authenticity of speech of interaction. Thirdly, L.
Lier speaks of the existence of personal authenticity, which means the subject clearly understands
the causes and goals of performing communicative actions. Anticipation of the result of these
actions, the subsequent correction of language behavior depending on the specific communication
atmosphere. Compared with L. Lier, M. Brin distinguishes not 3, but 4 types of authenticity: the
authenticity of the texts used in the learning process; the authenticity of the perception of these
texts; the authenticity of training tasks, as well as the authenticity of the social situation in the
lesson.
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PABOTA HA/I ITTAT'OJIOM B 1V KJIACCE

AuymsioBa Huropa HumaroBHa
Y4uTenTh pyccKoro A3blka B 5 IIKOJIaX
Kapummnckoro paitona KamkagapeuHckoit obnactu

AHHoOTanusi; B 1maHHON cTaThe TNIaroys Kak 4acTh PEeYd pPacCMaTpUBAIOTHCS, paboTa Hal
miaroyioM B IV kiacce.
KuaroueBsle cioBa. CTpykTypa Kypca, IJaroib, IpeIMeToM, 3a71a4uu, [eTHO0ydeHUsI.

PaGora Haj HaBBHIKOM MpaBOMUCAHUS JUYHBIX OKOHYAHHM Iv1aroioB 3aHuMaeT B IV kiacce
ocoboe MecTo. J[aHHBIH HABBIK CIIOXKEH, U €r0 I'paMMaTHYECKyl0 OCHOBY COCTABIISET IIeIbIN
KOMIIJIEKC 3HAHMM M YMEHHWI: yMEHHE paclo3HaTh IIArojl, €ro BpeMs, JIMIO U YHCI0, YMEHUE
nepeuTy OT BpeMeHHOM (pOpMbI K HadaJIbHOH (HEOIpe1eJIeHHOM ) M IPaBUJILHO Ha3BaTh €€, yMEHUE
OIpE/IETUTh CHPSHKEHHUE IJIaroyia Mo HeolpeaeleHHoN (popMe, 3HaHUE OKOHYaHUM miarojioB | u
I copsoxenust. [lpu dhopmupoBaHUM HABBIKA TPABOMKCAHUS JIMYHBIX OKOHYAHWW TJIArojiOB BCE
yKa3aHHbIE yYMEHHMs ONpeeNIeHHBIM 00pa3oM B3aUMOICHCTBYIOT MeXAy coOoil. OBnaneHue
yUYalIMMHUCs MOCJIE0BATENBHOCTHIO (AITOPUTMOM) ACHCTBUN MPEACTABIsAET COOON HE UTO UHOE,
KAaK YCTAHOBJICHHE CBSI3€M MEXIy 3HAHMSIMU M MPUMEHEHHUE UX HA NPAKTUKE MPU PEIICHUU
opdorpadudeckoii 3a1aun. [Ipu HanMcaHUM TMYHBIX OKOHYAHUH ITIar0JIOB YUaAIIUECs OBJIAJICBAIOT
CIEAYIOLIEN MOCIEI0BATEIbHOCTBIO ICUCTBUM:

1. Y3Hait HauanpHY10 (DOPMY IJIaroyia u 1o Hel ONMpeeN CIpsHKEHNE.

2. Y3Hail BpeMsl, JIUIIO U YKCJIIO Tyarosna.

3. BcnoMHM OKOHYaHME [J1aroia 3TOro CHpPsHKEHUS B JIMLA, HAITMIIK €T0.

Heo0xonumMo 3aMeTHTh, UYTO OCO3HAHHE IMOCIEIOBATEILHOCTH JACUCTBUII HE O3HayaeT
IIPaBWJIBHOTO HAalMCaHUs OKOHuYaHWil. EcTh emie psa yciioBui, ONpenensiomux MpaBUIbHOCTh
HamucaHus. B 4acTHOCTH, OAHMM W3 HHX SBISETCS 3HaHHME CypQuKca Iaroia, HO KOTOPOMY
OTpe/IeNsieTCsl CIpPSDKEHUE, HAmpUMEp: COUYMHATH, CTPOUTh, TasATh, CEATh, JasiTh, YHCTUTH,
J1aIuTh, KPacuTb, cTaBUTh U T. M. [lockonbKy HeompeneneHHyo (GopMy MOJOOHBIX IJIarojioB
HY>KHO 3allOMHMTb, TaKUE IJIarojibl JOJKHBI ObITh 3apaHee (HaumHas co Il kiacca) BKiIOYEHBI
B yIpaXKHEHHS B HayanbHOU ¢opme. He MeHee BaKHBIM yCIOBUEM YCIEHIHOTO (hOPMUPOBAHUS
HaBbIKA SIBIISIETCS] CUCTEMA YIPAKHEHUM.

YcnoBHO Bech MpoIecc paboThl MOXKHO MPEACTABUTH B BHJIE CIEIYIOIIUX CTYTICHEH:

1. TToBropenne uzyuennoro o riarojie B I, I1 u III knaccax. HaGnronenue Haj JeKCHYECKUM
3HAYEHHUEM IVIarojOB M MX POJIbIO B Pe4H. YIpaKHEHHE B M3MEHEHHUU IJIArojioB 10 YMCiIaM U
BPEMEHAM.

2. Heomnpenenennas ¢gopma rimarosioB 6e3 cyddukca -cs u ¢ cydhuxcom -ci..

3. lloHsaTHe O CHpSHKEHUM IJaroja Kak HM3MEHEHMM OKOHYAHUW MO JIMIAM W YHUCJaM.
PacniozHaBanue jmna miarona Mo MECTOMMEHMIO M OKOHUAHUIO. YNPAaXHEHHE B CIPSHKEHUU
IJ1arojI0B HaCTOAILETO BPEMEHU C YIapHBIMU OKOHYAHUSIMHU.

4. 3nakomctBo ¢ I u II cipsokenneM. Conocrasnenue okoHuanuii | u Il copsbkeHus maronos.

5. CrpsikeHue T1arojioB B Oyay1ieM BpeMEHH.

6. Pacio3HaBaHue CripsiKeHUS T1arojia mo HeornpeaeleHHon hopme. [ maromb-ueKIroaeHuHs.

7. IlpaBonucanue Oe3ymapHbIX JWYHBIX OKOHYAHUU IJIArOJIOB B HACTOSIIEM U B OydylIiemM
BpPEMEHH.

8. Ilpomeniiee Bpems marosna.

9. IlpaBonucanue 11aronoB ¢ cyhHUKcom -csi.

VYKka3aHHbBIN MOPAIOK pabOThl 0OYCIIOBJIEH JIMHIBUCTUUECKUMH OCOOCHHOCTSMHU IJIarojia Kak
YacTHU PeYU M HEKOTOPHIMU JTUJAKTUUYECKUMHU MOJIOKEHUSIMU.

PaGora o Teme HauMHAETCS C MIOBTOPEHMSI O IVIAroJie KaK YacTH peur. YIPaKHEHHS B U3SMEHEHUU
[JIaroJIOB IO BPEMEHAM SIBIISIFOTCS CBS3YIOIIMM 3BEHOM MEX]y M3YUEHHBIM paHee U MaTepuajoM
IV knacca, BKJIIOYAIOIIMM CIpPsDKEHHUE IVIarojia B HacToslleM M B Oyayuiem BpemeHu. Jloruka
camoro Matrepuasa TpeOyeT, YTOObI MPEXkKAe BCETO yUyalluecs y3Hall O CYUTHOCTH CIPSDKEHHS KakK
M3MEHEHUU OKOHYaHMI IV1arojoB IO JIMLAM M YKMCliaM, HayYWJINCh pa3jinyarh JIMIO IV1arojoB 1o
MECTOMMEHUSIM U OKOHYAHUSAM, HAyUMUJIUCh CIPATaTh [JIAroJibl C yIapHBIMU OKOHYAHUSAMHU. 3aTeM
yuaiuecs 3HakoMsatTes ¢ [ u Il cpsbkeHneMm 1arosos, T. €. MpoucxXoauT auddepeHmays ToIbKo
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YTO MPUOOPETEHHBIX 3HAHUHM O CHPSHKEHUHU I1arojioB. M HaKOHEL, MOCIEAHUE YPOKHU IO TeMe
OTBOJATCS JUIsL paboThl HaJ Tarojamu ¢ cyppukcom -ca. O600maoTcs Takue 3HaHUs, Kak: a)
raroybl ¢ cyppukcoMm -cs (-¢h) U 0€3 HEr0 UMEIOT OJIMHAKOBBIE OKOHYAHUS B HACTOSIIIEM U B
OymyiieM BpeMeHH; 0) B HEOIIPEICICHHON (opMe TeX U APYTUX IJIAr0JI0B MUMIETCS b. Y yUaIIUXCS
pa3BUBacTCS YMECHHE MPABUIBHO YIOTPEOIATH B CBOCH peuu Taroiiel ¢ -csi. [I0CKONBKY yxe B
HavaJie U3y4eHus: TeMbl «[J1aroim» yJaruecs o3HaKOMHUIIUCH C TIIaroJiaMu, UMEIOIIUMU CyPQHKC
-cs, 1 B T€UEHHUE BCEX MOCIEAYIOUIMX YPOKOB MOCTENEHHO YIIYOJSUIMCh UX MPEACTaBICHUS O
BO3BPATHBIX IV1aroyax (B YaCTHOCTH, OHU YUYHJIUCH CIPATaTh TaKUe IJIarojibl), TO HA MOCIETHEM
JTare 3HaHMs JHUIb 0000IAIOTCS U YTOYHSFOTCS.

Heo0xonnmMo momgyepkHyTh, YTO 3a/1a4a Pa3BUTHS PEUM PEIIaeTCsl Ha BCEX dTamax paboTsl 1o
TeMe «[J1arom» B CBSI3M ¢ M3yYEHHEM I'pPaMMAaTHYECKOrO Marepuana U (OpMHUPOBAHHEM HaBBIKA
MIPABOMMCAHUS JINYHBIX OKOHYAHHI TIIaroa.

[TocnemoBarenbHOCTh PaOOTHI HAJI IIIAr0JIaMH, CBSI3b MEXKITY pas/iesiaMH, 00beM IMPOrPaMMHOTO
Marepuaia, MpUEeMbl U CPEACTBA €ro M3y4YeHHs B KaXJIOM KJlacce OMNPEeACISIOTCS 3ajJadyaMu
W3yUYeHHsI JAHHOM YacTH peyH, ee JIMHIBUCTUYECKUMH OCOOCHHOCTSMHU U TO3HABATEIbHBIMH
BO3MO)KHOCTSMHU MIIQIIIUX HIKOJEHUKOB.
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M. Pazymosckas, C. U. JIbBoBa, B. U. Kanunoc, B. B. JIbBos; [lox pea. M. M. Pazymosckoii, I1.
A. Jlekanra. 7-e uza. M., 2003.

Maii | 2022 7-kucMm TomkeHT
63



“Y3BEKUCTOHIA WIMHUM TAIKUKOTJIAP: JABPUI AHXKYMAHJIAP:” 4%%

KEHCHI B METOIUKE NPENIOJABAHUA PYCCKOTI'O SI3bIKA KAK
NHOCTPAHHOI'O

Mup3aesa UoogaTr Mup3oxua Ku3su

VYuurens pyccKoro si3plka U JIMTEpaTypbl

mkosbl Ne62 depraHckoro paiioHa

Hacumon Xycan6oii MamapacyinoBu4

VYuurens GU3KyABTYpHI WKOJIBI 62 Depranckoro paiioHa

AHHoTanus: B cratbe paccMarpuBaeTcs crielu(rka UCIOIb30BaHUs KEHCOB MPU 00y4YeHUN
pycckomy si3bIKy Kak mHocTpanHoMy (PKI) B3pociibix, momydaromux BeIcIiee MpodheccuoHaaIbHOe
o0Opa3oBaHHe WM M3YYalOIIMX PYCCKUHM SI3bIK B JIMYHBIX LENsAX. B uccnenoBaHuu onucaHbl
OlepalMOHHbIE 3Tambl y4eOHOro TMmpolecca KEeMCcOoB W MpeJCTaBlI€Ha WHHOBAIMOHHAs
TPEXKOMIIOHEHTHAsI MOJIEJIb Keiica.

KuroueBble cjioBa: pycCKuil Si3bIK KaK MHOCTPAHHBIN; METOAbl OOyUYEHHUS] BTOPOMY SI3BIKY;
oOydeHne 001eHn0; 00yJaroniasi HHTEPAKTUBHOCTb.

BBEJIEHUE

CpenrcoBpeMEHHBIX METO0BO0YYEHUS PYCCKOMY SI3bIKY KAKTHOCTPaHHOMY KOMMYHHUKATHUBHBIN
METO/J1 YK€ HECKOJIbKO JECSITUJIETHI 3aHMMaeT IieHTpaibHoe MecTo. [IpenogaBaTenu crpemsrcs
MpenojaBaTh A3bIK HE KaK CUCTEMY (XOTS 3TO U SIBJISETCS BaKHEHIIMM KOMIIOHEHTOM yueOHOro
conepxanusi PKUN), a kak cpeacTBo oOmieHus, 00y4arh YCTHOMY OOIIEHHI0. ITO O3HAYAET, YTO B
IIpOLIECCe OBJIAJICHUS yUYaIUecs JI0JKHBI HE TOJIBKO 3alIOMUHATH JIEMEHTHI SI3bIKOBOM CUCTEMBI,
HO U (hopMHUpOBaTh HABBIKU MPOJAYKTUBHON PEYH, TOBOPUTH U CIyLIATh (TO €CTh I€HEPUPOBATH
1 BOCIIPUHMMATDH TEKCThl) B KOMMYHUKATUBHBIX CUTyalUsIX, a/IEKBATHO OLICHUBAs UX YCIOBUS U
0coOeHHOCTH' .

MATEPHUAJIBI U METO/bI

Kelicel — 5T0 HappaTuBbI, CUTyallid, BBIOOPOUYHBIE BHIOOPKH JAHHBIX WJIU 3asBICHUS, B
KOTOPBIX MPEACTaBICHbI HEPEIIEHHbIE U TIPOBOKAIIMOHHBIE MTPOOJIEMbI, CUTYallUH WU BOIPOCHL.
Keilic-meToq — 3T0 OCHOBaHHBINM Ha y4acTHH, JUCKYCCHOHHBIN criocod oOy4yeHusi, Ipu KOTOPOM
yyJaluecs: MpuoOpeTatoT HaBbIKU KPUTHUYECKOTO MBIIIICHHS], OOIIEHNS U TPYNIOBOM JUHAMUKH.
Oro TUn npobieMHOro oOyudeHus. YacTo BcTpedaromuics B MPOQPECCHOHANbHBIX IIKOJaX
MEIUIIMHEI, [TpaBa U OU3Heca, Keiic-MeTo 1 Tenephb YCIEIIHO UCTIONIb3YeTCs B TAKUX JTUCIUIUINHAX,
KaK MHXXEHEPHOEe JIeJI0, XUMHUsI, 00pa3oBaHUe U JKypPHAJTUCTHKA. YdYalluecss MOTyT paboTaTh HaJl
KelcoOM BO BpeMsl YpoKa B LI€JIOM WJIM B MAJIBIX TPYIIax.

PE3VJIBTATHI U OBCY/KAEHUE

Hensb ketica B 00yuenuu PKM — ciocoOcTBOBAaTh pa3BUTHIO KOMMYHUKATUBHBIX, COITMAIbHBIX
1 KYJIBTYPHBIX KOMIIETEHIIMA CTYJIEHTOB, M3Y4arOIUX PYCCKHMM S3bIK KaK MHOCTPAHHBIA. DTO
JIOCTUTAETCs CO3JaHUEM PEUEBbIX CUTYallMi, MAaKCUMAJIbHO MPUOIMKEHHBIX K )KU3HEHHBIM.

Buenpenue MeToAMKH B NPENOJaBaHME PYCCKOTO s3bIKa KaK MHOCTPAHHOTO CTAaBUT MeEpen
HEOOXOMMOCTBIO HATH OTBETHI Ha PSIJl BAYKHBIX BOITPOCOB?:

1) Kak nomkHa BeIMIsAeTh naaexHas mozaens B PKU ¢ Touku 3peHus cTpykTypbl pedeBoit
CUTyauuu?

2) Mo>xHO Ji TIpH pa3paboTKe Keiica CHCTeMaTU3uPOBATh BCE PEUEBBIC CUTYAIINH, BOZHUKAIOIIHE
B MPOIIECCE OOIICHUS yIaInuxcsi?

3) MoryT 51 Ke¥chl TO3BOJIUTH PeaTn30BaTh MHANBUAYATIbHBIN U pa3HOYPOBHEBBIM MOIX0/IbI B
obyuennu PKU? Ecnu moxHO, TO B Kako# hopme?

4) Kakasi moAroToBKa CO CTOPOHBI MPENO/IaBaTeNs U CO CTOPOHBI 00yyaeMbIX HE00X01MMa MpU
WCIIOJIb30BAHUH KEHCOB?

[ToaTomy, npexae ueM pa3pabaTbiBaTh TaKHe KEWChI, HY)KHO UMETh YETKOE MPEJCTaBICHUE O
3aj1aye. ITO MO3BOJIMUT yKE HA CAaMOM HavyaJbHOM YPOBHE BOBJI€Ub YUYAIIMXCS B POIECC OOIICHHUS.

Bo-nepBbix, 00yuaemble JOTKHBI Y€TKO TOHUMATh, KAKUE 3a/1a44 OHU COOMPAIOTCs pelaTh. JTO
03HAYaeT, YTO MOJIeJIMpyeMast 3a/1ada JTOJKHA COOTBETCTBOBATh MU COOTHOCHUTHCS ¢ AHAJIIOTMYHON
pearbHOM )KHU3HEHHOH, yueOHOM WiH mpodhecCHOHATBHOM, C KOTOPOi 00ydaeMbIil BIIOJTHE MOYKET
CTOJIKHYTHCSI B CBOEH MOBCEIHEBHOM KU3HU. ECM 3TO yCcioBHE HE BBINOJIHAETCS, 3a/1a4a TepsET
OUYeHb BaKHBI MOTHBALIMOHHBIN acrekT, 0€3 KOToporo 3h(eKTUBHOCTh O0yUYEeHHSI MOXKET OBITh

1 Bonnmaps, E.H. (2015) ®opmupoBanre YHUBEPCAIBHBIX YICOHBIX JACHCTBHN yUaITUXCsA HAa YPOKAX XHUMHU
TTOCPENICTBOM pPEIICHHUS CUTYAIIMOHHBIX 3a1a4u. BecTHuk Hay4HbIX KoHMepenmit. 1-3. C. 24-25.
2 Kommccapor B.H. CoBpemennoe nepeBogoBenenue. Yuednoe mocodue. — M.: OTC, 2012. — 326 c.
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MOCTaBJIeHa 1o/l cOMHeHne. Kpome Toro, mpu nocTpoeHuu 3ajaud He0OX0IUMO 0003HAYHUTh Te
YCIIOBHS, IPU KOTOPBIX OyAeT ocyIecTBIAThCS obueHue. CiaenoBarenbHO, TOCTAHOBKA 3a/1a4H
JIOJDKHA OBITH AeTanu3upoBaHa. OHO MOXKET BKIIIOYATh B ce0sl MMsI ydacTHUKA OOIIeHHUs (Balll
JpyT, Kaccup, mpojaBer U T. 1.), MECTO oOIIeHus (FOCTUHUIIA, Mara3uH, OOJbHMLA U T. 1.),
TOYHOE OIMcaHue oOlIeHus. pobieMa (CIIpOCUTh, YTOUHUTh, paccka3aTh, IOCOUYBCTBOBATH U T.
71.), BpeMst OOIIeHus (CEeroiHsl yTPOM, KaKIbli JIeHb, BEUEPOM, 3aBTpPa U T. JI.) U BCEBO3MOXKHBIE
JIOTIOJTHUTENIbHBIE JeTal, HeoOXoaumble sl 3(G(GEKTUBHOIO OOMIEHHS. MO KOHKPETHOMY
MIPEIJIOKEHHOMY JIEILY.

Bo-BrophIx, Keiic AOKEH BKIIOYATh B ce0s MMHUMAJIbHBIA NEepedyeHb BCIOMOTaTeIbHBIX
SI3BIKOBBIX WJIM PEYEBBIX MAaTEPUAJIOB, KOTOPbIE MOKHO MJIM CJIELYET (B 3aBUCUMOCTH OT YPOBHS
BJIAJICHUs SI3BIKOM U CIIOCOOHOCTEH KOHKPETHOI'O CTYIAEHTA) WCHOJb30BaTh MpU paboTe Haj
kericom. K TakuM maTepuanamM OTHOCATCS ClIOBa, (hpa3eoOru3Mbl, TOTOBBIE peyeBble 00OPOTHI
WM CJIOBOCOYETAHHUS .

B-TpeThux, cTaskepbl JOJDKHBI C CAMOI0 Hayaja 3HaTh, KAKOB OyJeT MpaKTHUECKUI pe3yabTaT
uxX paboThl. JTO, KaKk ObUIO OTMEYEHO BBILIE, MOXKET OBITh Ia3eTa, OTKPBITKA, MPE3eHTALMs,
BBICTYIJICHME WU 4YTO-TO Jpyroe. BaxkHo yMeTh co3maTh 3TOT MPOAYKT B XOA€ H/MIU B
pe3ylibTaTe OPraHM30BAHHOTO OOCYXKACHUS WIM NPEACTaBUTh €0 HAa 3aHATHU C TMOCIEIYIOLUIM
€ro COBMECTHBIM 00CYXJIeHHEeM?

3AK/IIOYEHHUE

Ecnu BHUMaTENbHO MPOAHATM3UPOBATH CTPYKTYPHBIE OCOOCHHOCTH M COZEpKaHUE MaekKei,
TO HETPYIAHO 3aMETHTh, YTO MX MCIOJIb30BAHUE B yUEOHOM IMpoliecce MMEET KaK NMperMyIlecTBa,
TaK ¥ HEJOCTATKH (KaK JJIsl YUUTENs, TaK U Ul yUYEHHKA).

[IpeumymecTBa Kelic-MeTo1a JIIst 00y4aroIerocs:

1. IloBBIIIEHNE MOTUBALIMU U UHTEPECA K NIPEAMETY.

2. Pa3BuTHE CaMOCTOSITEIBHOCTH U LEJIEYyCTPEMIECHHOCTH O0y4aeMbIX; OHU Yy4aTcsi CTaBUTh
peaTuCTUYHbIE LEIH.

3. Pacumupsercst ypoBeHb 3HaHUH 00ydaeMbIX, IIMPOTA UX KPyro3opa U IyOnHa OmbITa.

4. Jlyuiiee ycBOeHHE y4eOHOT0 MaTepuaia.

[IpeumymiecTBa Kelic-MeToAa I yUUTEIIA:

1. OborarmieHre TBOPYECKOI0 OTEHIIMANA YUYUTENs B MPOLIECCe MOMCKA HOBBIX BO3MOYKHOCTEH
[I0Jla4y MaTepuasa.

2. cnonp30BaHNe BO3MOKHOCTH HETIOCPEACTBEHHOM a1aN Tallii HAyYHOT0 3a0J1arOBPEMEHHOTO
CTOIA K KOHKPETHBIM CUTYaLUsIM U COCTOSTHUSIM.

3. Unterpauusi yuyeOHOro marepuaiga B paMKax OTAEIbHOTO OJOKa Ha Pa3HBIX YPOBHSIX
(MeXnpeaAMETHOM, METANpPeIMETHOM M JIMYHOCTHOM), 4YTO TO3BOJISIET OJHOBPEMEHHO pElIaTh
HECKOJIBKO 3aJ]1a4 — 00y4arollyto, BOCIIUTATEeNbHYI0, OPTaHU3aTOPCKYIO U HCCIIEJOBATENBCKYIO.

JIUTEPATYPbI

1.  bonnaps, E.H. (2015) ®opmupoBanue yHUBEpCaIbHBIX yUE€OHBIX AEHCTBUH ydaluxcs Ha
ypOKaxX XMMHHU ITOCPEICTBOM PEIIEHHs] CUTYyallMOHHBIX 33aa4. BeCTHUK Hay4YHbBIX KOH(pEPEHIHA.
1-3. C. 24-25.

2. Kommuccapos B.H. CoBpemennoe nepeBogoBenenue. Y4uednoe nmocodue. — M.: 9TC, 2012.
—326c.

3. Tommaros, O., Muprusszosa, M., & Exy6os, V. (2020). BAXXHOCTb OBYUEHUS
CHEI_[I/IAHI/BI/IPOBAHHOFO AHIJIMACKOTO ~ SA3BIKA  UYEPE3 UTEHHUE JUTA
CTYAEHTOBIOPUCTOB. Oriental Art and Culture, (V).

4. Mustafakulovich, R. M., Shokirovich, T. O., & Ishnazarovna, M. N. (2020).
SIMULTANEOUS INTERPRETING AS A SPECIAL INTERPRETER ACTIVITY. PROS AND
CONS OF SIMULTANEOUS INTERPRETING. Oriental Art and Culture, (V)

5. Polat E.S. New pedagogical and information technologies in the system of education///the
textbook for students of pedagogical universities and the system of professional development of
pedagogical staff. Moscow: Academia, 2010. pp. 272.

1 Polat E.S. New pedagogical and information technologies in the system of education///the textbook for
students of pedagogical universities and the system of professional development of pedagogical staff. Moscow:
Academia, 2010. pp. 272.
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XORUJIY TIL DARSLARIDA OG’ZAKI NUTQ VA TINGLAB TUSHUNISH
KOMPETENSIYALARINI RIVOJLANTIRISHDA DIDAKTIK MATERIALLARNING
VA INTERFAOL O’YINLARNING AHAMIYATI

Pirmonova Munojat Oktamboyevna

Xorazm viloyati Shovot tumani 1-son

maktab Oliy toifali fransuz tili fani o’qituvchisi
Tel :+99-899-605-23-42

Annotatsiya :Maqolada xorijiy tillarni o’rgatishda didaktik materiallardan va interfaol
o’yinlardan samarali foydalanish bo’yicha tavsiyalar va “Interaktiv ” ko’rgazmasi to’g’risida
alohida to’xtalib o’tilgan.

Kalit so’zlar :Til, metod, kommunikativ kompetensiyasini, “Interaktiv’ ko’rgazma.

O‘zbekiston Respublikasi Prezidentining «Xorijiy tillarni o‘rganish tizimini yanada
takomillashtirish chora-tadbirlari to‘g‘risida» gi 2012-yil 10-dekabrdagi PQ-1875-sonli qarori
biz o’qituvchilardan yosh avlodga xorijiy tillarni noan’anaviy uslublar, turli xil o’yinlar, har
xil harakatlar orqali, shuningdek texnik vositalar yordamida o’rgatishimizni, darslarimizni
samarali o’tkazishni ta’minlashimiz va ko’zlagan maqsadimizga erishishimizni talab gqiladi.

O‘zbekiston Respublikasida ta’limning barcha bosqichlarida xorijiy tillarni o‘qitishning asosiy
magsadi o‘rganuvchilarning ko‘p madaniyatli dunyoda kundalik, ilmiy va kasbga oid sohalarda
faoliyat olib borishi uchun xorijiy tilda kommunikativ kompetensiyasini shakllantirishdan
iboratdir.

Xorijiy til kommunikativ kompetensiyasi — o‘rganilayotgan xorijiy til bo‘yicha egallagan
bilim, ko‘nikma va malakalarni muloqot jarayonida qo‘llash qobiliyatidir.

Til- bu bizning eng muhim aloga vositamizdir. Shunday ekan, biz yosh til o’rganuvchilarning
miya ish faoliyatini turli xil mashqlar, uslublar va o’yinlar orqali rivojlantirishga o’z hissamizni
qo’shamiz. Biz qanchalik o’quvchiga intensiv ravishda biror xorijiy tilni o’rgatmoqchi
bo’lsak, shunchalik ularni til o’rganish kommunikatsiyasini, o’qish, yozish, eshitish va gapirish
faoliyatlarini qiyinchiliklarsiz tez o’rgata olishimiz mumkin. Boshlang’ich sinflardan boshlab
xorijiy tillarni o’rgatilishi o’quvchining eng muhim ijobiy shakllanishiga olib keladi.
O’quvchilar yangi yangi o’rganayotgan tilidagi bilimlarini gapirish, eshitish, o’qish va yozish
orqali rivojlantiradilar. Darhaqiqat, xorijiy tillarni o’rgatishda turli hil uslublar va o’yinlar, til
o’rganuvchilarning tana a’zolarini faollashtiradi. So’ngi yillarda ta’lim tizimiga shiddat bilan
kirib kelayotgan innovatsiyalar, pedagogik texnologiyalar, interfaol metodlarni ta’lim beruvchi
tomonidan o’zlashtirilib va qo’llanilib borishini, o’qituvchining o’z ustida tinimsiz izlanishini
talab qiladi. O’qituvchi dars jarayonida o’z o’quvchilarini fanga ijodkorlik nuqtai nazari bilan
qarashlarini tashkil qilishi, ularda izlanuvchanlik xususiyatlarini shakllantirishi va albatta , yangi
pedagogik texnologiyalar va metodlardan foydalangan holda darslarni tashkil etish kerak bo’ladi.
Biror bir xorijiy tilni o’rganish o’ta murakkab jarayon bo’lib, bunda til o’rganuvchilardan
digqatning yuqori darajada jamlanishi va shu jamlangan diqqatning belgilangan qonun
qoidalarini o’rganishga yo’naltirilishi talab qilinadi. Xorijiy til o’rganuvshilarning diqqatini
bir joyga jamlashda xorijiy tili darslarini til o’rganish o’yinlarga va uslublarga asoslanib
tashkil qilinishi ta’lim jarayoni samaradorligini oshiruvchi omillardan biri deb hisoblayman.

Xorijiy tili darslarda ta’lim samaradorligini ta’minlash magqsadida foydalanish mumkin
bo’lgan 0’z tajribalarimdan kelib chiqqan holda o’tilgan mavzularni va yangi mavzularni
mustahkamlashda foydalanilish mumkin bo’lgan ijodiy ishlarimdan biri “Interaktiv”
ko’rgazmasini taklif qilaman. Bu ko’rgazma o’rganilayotgan xorijiy tili fanidan kelib chiqib,
istalgan xorijiy tili darslariga, jumladan , grammatikani o’rgatishda, matnlar bilan ishlashda,
yangi so’zlarni takrorlash va mustahkamlashda, savol - javob mashqida joriy qilinishi va
amaliyotda qo’llanilishi maqsadga muvofiqdir. Ushbu ko‘rgazma o‘quvchilarda fanga bo‘lgan
qiziqishlarini oshirish, chaqqonlik, topqirlik, tez fikrlash kabi qobiliyatlarini rivojlantirish, darsga
e’tiborsiz o‘quvchilarni esa diqqatini o’rganilayotgan mavzuga jalb qilishdan iboratdir. Ushbu
ko‘rgazmadan tinglab tushunish, o’qib tushunish, o‘quvchilar bilan yakka tartibda va guruhlarda
ishlashda, leksik va grammatik mashgqlar, testlar bajarishda amaliyotda qo’llash mumkin.
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“Interaktiv”’ ko‘rgazmasi xorijiy tili fanining barcha barcha sinflar uchun o’tiladigan mavzularda
qo‘llashimiz mumkin. Ko’rgazmada mavzuga oid rasmlar yoki matn ko’rgazmaning rasmlar
uchun moslangan joyiga qo’yiladi, doiracha ichiga esa ularning javoblari joylashtiriladi .O’quvchi
matnni 0’qib tushungan holda, doiracha ichidan uning javobini tanlab belgilaydi va javobinito’g’ri
yoki noto’g’ri ekanini bilish uchun yoritgich moslamasini bosadi. Agar javob ostidagi ragam bilan
yoritgich ostidagi ragam bir hil bo’lsa javob to’g’ri deb topiladi . O’ylaymanki, bu ko’rgazma
boshlang’ich sinflardan tortib, yuqori sinflarga ham joriy qilinishi mumkin. Albatta, sinf
o’quvchilari o’rtasida o’zaro do’stona muhit yuzaga keladi. Buholat esa o’qituvchining o’z
oldiga qo’ygan maqsadiga erishishda muhim vosita bo’lib xizmat qiladi.

Xulosa qilib aytganda, ta'limning sifat va samaradorligini oshirishda o’ qituvchi o'quvchilarga
o’rganilayotgan til materiallarni to'liq o'zlashtirishlariga yordam berishi kerak. Bu esa,
o'quvchilarni mehnat bozori va taraqqiyot talablariga tayyor holda barkamol shaxs sifatida
shakllantiradi.

Foydalanilgan adabiyotlar:

1.J.J. Jalolov : ”Uzluksiz ta’lim tizimining chet tillar bo‘yicha davlat ta’lim standarti va o‘quv
dasturi” mavzusidagi qo’llanmasi .

2. M.E.Musayeva:”Aniq va tabiiy fanlar ta’limi jarayonida qo’llaniladigan interfaol metodlar”
mavzusidagi risolasi.
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