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“¥Y36ekucTOHIa WIMHII TagkuKoTaap: Jaspuii amsxymanaap:” [Tomkent; 2022]

“V306exkHcTOHAA WIMMIT TaaKuKorTiap: JaBpmii amkymManaap:” MaB3yCHIarH
pecnyonuka 43-kym TapMOKJIM WIMUN MacodaBuil OHJIAWH KOH(EpeHLIrs MaTepraiapu
tymiamu, 31 asryct 2022 iuin. - Tomkent: «Tadqiqoty», 2022. - 38 6.

Y6y Peciy6iyka-uIMuii OHIAIH JaBpyii amKyManIap Y36ekucton Pecry6iukacuay
PUBOKJIAHTUPULITHUHT OelliTa ycTyBOp HyHanuuuiapu OVitnua Xapakariap cTparerusicuia
Ky37a TYTUITaH Bazu(da - WIMUN H3JIaHUII IOTYKIApPUHUA aMaluéTra >KOpuid 3TUIl Wynu
Owitad gaH coxXalapuHU PUBOXKIIAHTUPHUINTA OaFUIIUIAHTaH.

Ymby Pecnybnuka unMuil aHXyMaHaapu TabJIUM COXAcHJla MEXHAT KUINO KernaéTraHn
npodeccop - YKUTYyBYM Ba Tanaba-yKyBUWIAp TOMOHHMJAH TaHEpiaHraH WIMHNA Te3UcCiap
KUPUTHITAH OYnIuO, YHIA TabJUM THU3UMHAA WIFOP 3aMOHABUM IOTYKJIap, HaTWXKajap,
MyaMMoJap, CYUMUHU KyTa€Tran Bazudanap Ba wiM-QpaH TapakKUETHUHUHT UCTUKOOIAArn
peXxaylapu TaXTWUil KWIMHIAH KOH(EepeHIHUsCH.

Macsya myxappup: ®aitzues llloxpyny @apmonosud, 0.¢d.n1., ZOLEHT.

1. XyKyKuii TAAKHMKOT/IAP HyHAJIMIIH
IIpodeccop B.0.,10.¢.H. FOcyBammeBa Paxuma (2 KaxoH MKTUCOIMETH Ba JTUILIOMATHS
YHUBEPCUTECTH)

2.®ancada Ba Xaét coxacuaarn Kapanwiap
HoneaT HopmatoBa duimopa DcoHammeBHa(MaproHa JaBjlaT YHUBEPCUTCTH)

3.Tapux caxudanapuaarn u3JIaHUAILIAD 3
HMcemanmnos Xycan0oii Maxammankocum YEim (Y30ekuctoH PecriyOimkacu Basupiap
Maxkamacu xy3ypujgaru TabiuMm cu@aTuHA Ha30paT KWJIMII JIABJIaT WHCIEKITASICH)

4.ConmoJiorus Ba NMOJUTOJOTHAHUHT XKAMUSATHMHM3IA TYTraH YPHH
Houent YpuntOoeB XommmkoH byHaroBmu (HamaHran MyxaHIUCIMK-KYPHJIMIIL
WHCTUTYTH)

5./1aBaaT OomKapyBu
Jouent Hlakuposa [loxuna FOcynoBHa «Tapakkuér cTpareruscu» Mapkasu MyXappupu

6. Kypnamcruka
TomoboeBa bapHoxon OnWKOHOBHA(AHIVKOH JHaBjlaT YHUBEPCUTECTH)

7.Punonorus GaHIAPUHA PUBOXKJIAHTHPHIN WYIMAATH TAAKUKOTJIAP
Camurosa Ymuja XamuiyiuiacsHa (TOIIKEHT BUJIOST XaJIK, TALJIMMU XOIUMIApUHUA
KaiiTa TaiépJiiaii Ba yJIapHUHT MaJlaKaCUHU ONIMPUIIL XYy MapKas3u)
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®UJI0/I0TUA PAHJIAPUHU PUBOKJIAHTUPUII HY/TUJATH
TAAKUKOT/IAP

ONA TILI VA ADABIYOT DARSLARIDA INTERFAOL USULLAR

Baxramova Nodira Amandilloyevna
Qibray tuman kasb-hunar maktabi
ona tili va adabiyot fani o‘qituvchisi

Annotatsiya: Mazkur maqolada umumiy o’rta ta’lim maktabi ona tili va adabiyot fanlari
dars jarayonida interfaol metodlardan foydalanishning nazariy va amakiy ahamiyati haqida fikr-
mulohazalar yurutilgan.

Kalit so’zlar: Ta’lim tizimi, interfaol metodlar, ona tili va adabiyot, loyihalashtirish, innovatsion
uslub.

Ona tili va adabiyot darslarida innovatsion zamonaviy o‘qitishning metodikasi barkamol, komil
insonning madaniyatini shakllantirishga qaratiladi. Ona tili va adabiyot darslaridagi interfaol
usullar o‘quvchilarni harakatga keltiruvchi, olg‘a boshlovchi, taraqqiy ettiruvchi kuchdir. Ta'lim-
tarbiya jarayonida yillar davomida qo‘llanilib kelinayotgan an'anaviy ta'lim o‘rniga o‘qitishning
ilg‘or shakllari, zamonaviy pedagogik texnologiyalar, innovatsion usullar singari bir qator yangi
tushunchalar kirib kelmoqda. Xo‘sh, pedagogik texnologiyalar biz pedagoglarga qanday qulaylik
va imkoniyatlar yaratib berayotir? Birinchidan, zerikarli darslar o‘rniga o‘quvchining ijodiy
faolligini amalga oshiruvchi darslar; Ikkinchidan, darslardagi maksimal darajadagi faollikka
erishish imkoniyati; Uchinchidan, o‘qituvchi energiyasining tejalishi; To‘rtinchidan, o‘qituvchi
shaxsida dars mashg‘ulotidan qoniqish hissining yuzaga kelishi; Beshinchidan, o‘quvchilarning
o‘tilayotgan mavzuni o‘zlashtirishi yaxshi bo‘lishining ta'minlanishi va h.k. Biroq, pedagogik
texnologiyalarning barchasini ham ona tili va adabiyot fanini o‘qitishga tadbiq qilinishi biroz
muammolar tug‘diradi.

Faylasuflardan birining "O‘yin barcha yoshdagilar uchun sevimli mashg‘ulot turidir", - deb
aytgan fikrida jon bor. Aynan ta'lim jarayoniga tadbiq qilinayotgan didaktik o‘yinlar vositasida
o‘quvchilar harakatga keladi, ularning faolligi rag‘batlantiriladi, sinfda ijobiy mubhit shakllanadi.
Natijada o‘quvchi passiv eshituvchidan faol ta'lim oluvchi obraziga o‘tadi. Turli xil innovatsion
metodlar bor. O‘yin texnologiyalaridan tashqari interfaol metodlardan "Aqliy hujum", "6x6x6",
"Bahs-munozara", "Savol bering", "Kichik guruhlarda ishlash", "Burchaklar metodi", "Kubiklar",
"Pinbord", "Bumerang", "Skarabey", Rovendiagrammalari", "Blits-o‘yin", "Klaster", "Loyihalash",
"Zanjir", "Insedent", "Sinkveyn", "Muzyorar", "Debat" kabilarni sanab o‘tish mumkin. Bumetodlar
sinfda o‘rganiladigan mavzular yuzasidan muammoli vaziyatlarni yaratishga, mavzuni muhokama
qilish asosida bahs - munozara orqali muammo yechimini topishda yaqindan yordam beradi.

Innovatsion texnologiyalardan foydalanish dars samaradorligini oshiruvchi vositadir. Bu ta'lim
o‘quvchilarning bilimlarini mustaqil egallashga undovchi o‘qitishning muammoli uslubidir. Ona
tili va adabiyot darslarida interfaol usullardan eng samaralilaridan "Muammo" texnologiyasini
qo‘llash qo‘llash foydalidir. Jadval holatida guruhlar o‘z muammolarini quyidagicha tuzishlari
mumkin: Muammo texnologiyasi: Muammoning turi; Muammoning kelib chiqish sabablari;
Muammoning hal etish yo‘llari va takliflar. "Muammoli vaziyat" usuli uchun tanlangan
muammoning murakkabligita'lim oluvchilarningbilim darajalarigamoskelishi zarur. Ular qo‘yilgan
muammoning yechimini topishga qodir bo‘lishlari kerak, aks holda yechimni topa olmaslik, ta'lim
oluvchilarning qiziqishlari so‘nishiga, o‘zlariga bo‘lgan ishonchlarining yo‘qolishiga olib keladi.
"Muammoli vaziyat" usuli qo‘llanilganda ta'lim oluvchilar mustagqil fikr yuritishni, muammoning
sabab va oqibatlarini tahlil qilishni, uning yechimini topishni o‘rganadilar. Ta'limning ushbu turiga
muvofiq talabalar bilan munozaralar, didaktik o‘yinlar maxsus ijodiy topshiriglar o‘tqaziladi. Yangi
pedagogik texnologiyalarga muvofiq talaba ona tili materiallarini tayyor holda o‘zlashtirmay, uni
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izlashi, ijodiy faoliyat ko‘rsatishi zarur. O‘quvchilar o‘yinda ishtirok etib, birgalikda masalani hal
qiladilar, bir-birlari bilan muloqotga kirishadilar, o‘rtoglarining fikrlarni tinglashni o‘rganadilar,
jamoa bo‘lib topshiriglarni bajarishda o‘quvchilarning turli imkoniyatlaridan foydalanidilar,
bolalar amaliy faoliyatlarida tez idrok qiluvchi, tanqidiy baho beruvchi, tirishib, astoydil ishlovchi,
ehtiyotkor, xatarli o‘rtoglarini bilib oladilar. Eng muhimi har bir o‘yinda o‘quvchilar egallashi
lozim bo‘lgan natijani yaqinligi (o‘yinni tugallanishi) o‘quvchilarni maqsad(g‘alaba)ga erishishga
va unga erishish yo‘llarini anglashga (boshqalardan ko‘proq bilish zarur) rag‘batlantiradi.

Savol berish orqali o‘qitish usuli. O‘qituvchi o‘quvchilar oldiga savollarni ko‘ndalang qilib
qo‘yadi va bu bilan ularni berilgan ma'lumotni yana takrorlashga undaydi. Shu tariqa ularni
o‘qituvchi tomonidan qo‘llanilgan og‘zaki va boshqa aloga uslublarini tushunib yetganliklari
aniqlanadi. Muhokama usuli. O‘quvchilarga suhbatlashish, masalalarga oydinlik kiritish, savollar
berish, shuningdek ma'lumotni o‘zaro va o‘qituvchi bilan muhokama yo‘li bilan tahlil qilish taklifi
kiritiladi.

Bahs-munozara usuli. O‘quv guruhini ikki guruhga bo‘lgan holda, biror mavzu bo‘yicha o‘zaro
baxs, fikr almashinuv tarzida o‘tkaziladi. Boshqalarni o‘qitish orqali o‘rganish usuli. Bu usulda
ta'lim oluvchilar belgilangan mavzu yoki qo‘yilgan muammo bo‘yicha bir - birlariga axborotlarni
almashadilar va o‘z bilganlarini boshqalarga o‘rgatadilar.

"Qay biri to‘g‘ri?" muhokamali lug‘at diktant: Xaykal-haykal, xuriyathurriyat, polapon-
palapon, shavqat-shafqat, xayr sadaqa-xayr-sadaqa, qat'iy nazarqat'i nazar, sentyabr-sentabr.

O‘quvchilar slayd orqali ko‘rsatilgan lug‘atdan so‘zlarni tagqoslab, to‘g‘ri deb topgan variantini
izohlashadi, agar noto‘g‘ri bo‘lsa xatosini anglaydi, daftarga to‘g‘ri so‘zlarni ko‘chirib yozishadi.
Bu usul orqali o‘quvchi xatoni qayta takrorlamaydi. Shuningdek, o‘rganilgan mavzuni puxtaroq
o‘zlashtirish uchun "Teskari" o‘yin usulini qo‘llash maqgsadga muvofiqdir. O‘quvchilar 4 daqiqa
ichida o‘ylab, daftarga fikrini qayd etishadi. lar ko‘p yig‘laydi, lar oz kuladi. (Kichiklar-kattalar )
Bu usul o‘quvchilarning so‘z boyligini oshirishga va savodxon bo‘lishiga xizmat qgiladi.

Xulosa qilib aytganda, darsga qo'yiladigan asosiy talablardan biri -ta'lim metodlari va usullarini
bir-biri bilan mustahkam bog lab olib borish samaradorligini oshirishdir. Didaktik o‘yinli metodlar
o"quvchi faoliyatini faollashtirish va jadallashtirishga asoslangan.

Foydalanilgan adabiyotlar:

1. N.Sayidaxmedov. Yangi pedagogik texnologiyalar mohiyati. "Xalq ta'limi", 1999-yil.
2. B. Farberman. Ilg or pedagogik texnologiyalar. —T., 2000.

3. Tolipov O"., Usmonboyeva M. Pedagogik texnologiyalarning tadbiqiy asoslari.
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PROKSEMIK BELGILAR TIZIMI

Temirova Feruzabonu Temir qizi
UzDJTU mustaqil tagiqotchisi
Tel:+998(97)8713070
yagonal99212@mail.ru

Annotatsiya: “Proksemik” atamasining muallifi amerikalik psixolog va antropolog Edvard
Xolldir. Olim har bir insonning 0'z shaxsiy makoniga ega ekanligini, u ongsiz ravishda o0'zi uchun
qulay tarzda tashkil etishga harakat qilishini payqadi. 1969 yilda E. Xoll "MomuanuBbrit s361k"
deb nomlangan kitob yozadi, unda olim suhbatdoshlar o'rtasidagi masofa va pozitsiyaning kishilar
munosabatiga bo’lgan ta’siri xaqida fikr yuritadi. Proksemika noverbal muloqotning turi bo'lib,
muloqot qiluvchi odamlar orasidagi masofaning qanchalar muhim ekanligi bilan tavsiflanadi.

Kalit so’zlar: proksemik belgilar, intim hudud, shaxsiy hudud, ijtimoiy hudud, ommaviy
hudud, masofa, pozitsiya,

Proksemik belgilar tizimi kommunikativ jarayon ishtirokchilarining fazodagi joylashuvidan
iborat. Muloqot davomida kishilar o’rtasidagi munosabat 4 xil xududdan birida amalga oshiriladi.
Jumladan, intim xudud (oralig’i 15-45sm) ga eng yaqin va tanish odamlargina kiritiladi. Uning
asosiy belgilari: ishonch muxiti, past ovoz, taktil aloqa. Bu xududga begonalar kirishi organizmda
muayyan fiziologik o’zgarishlarni keltirib chigaradi. (yurak urishi tezlashadi, adrenalin ajralishi
ko’payadi). Shaxsiy xudud (45-120 sm) da tanishlar, xamkasblar muloqoti amalga oshiriladi.
Uning asosiy belgilari: vizual kontaktning uzoqroq davom etishi, verbal muloqotning noverbal
muloqotdan ustun bo’lish. Ijtimoiy xudud (120-400 sm) da begona kishilar muloqoti amalga
oshadi. Uning asosiy belgilari: muloqotning rasmiy xarakterga ega bo’lishi, suzbatdoshlar bir-
birini yaxshi tanimasligi. Ommaviy xudud (400 sm va undan ortiq) da kishilarning katta guruxi
bilan muloqot qilinadi. Uning asosiy belgilari: bevosita kontaktning yo’qligi, noverbal signallar
rolining ortishi.

Noverbal mulogotning proksemik xususiyatlari aloqa paytida odamlar orasidagi masofa va
suhbatdoshingizga nisbatan sizning yo'nalishingizdir. [1.32]

Noverbal kommunikatsiyaga ta'sir qiluvchi omillar

- milliy va madaniy xususiyatlar;
salomatlik holati;
kasbiy odob-axloq qoidalari,
1jtimoly maqom;

- ma'lum bir yosh guruhiga tegishli. [3.76-81]

Shaxslar o'rtasidagi aloqalardagi u yoki bu masofa suxbatdoshlarning ijtimoiy mavqei, ularning
milliy xususiyatlari, yoshi, jinsi, shuningdek sheriklar munosabatlarining tabiati bilan belgilanadi.
O’z navbatida proksemik vositalar ham noverbal muloqot shakllaridan biridir. Aytish mumkunki
ikki kishining muloqot jarayonidagi joylashgan joyi, tanlagan pozitsiyasi va ular orasidagi
masofaga gqarab muloqot xarakterini baholash mumkin. [2.119]

1. Burchak joylashuvining pozitsiyasi talaba va o'qituvchi, rahbar 0'z qo'l ostidagilar bilan
mulogot qilish uchun eng qulaydir, chunki ikkalasida ham fikr almashish, imo-ishora qilish uchun
etarli joy mavjud. Stolning burchagi kutilmagan hujumlardan himoya qiluvchi tinchlantiruvchi
to'siq bo'lib xizmat qiladi. Ularning qarashlari bir-biriga mos kelmaydi va munozaraning
qiyin nuqtalari haqida gap ketganda, har doim ko'zlarini harakatsiz ob'ektga qaratib, javobni
shakllantirishga e'tibor qaratish mumkin.

2. Ragobat-mudofaa pozitsiyasi - qizg'in bahs-munozaralarda, tortishuvlarda, muhokamalarda
go'llaniladi. Suhbatdoshlar bir-biriga qarama-qarshi o'tirishadi, bu esa muhokama qilinayotgan
masalalarning jiddiyligiga garab har soniyada o'zgarishi mumkin bo'lgan mimika, imo-ishoralarni
yaxshi ko'rib chiqishga imkon beradi. Ularning orasidagi stolga o'xshash to'siq, agar tinch
muhokama to'satdan qo'l silkitish va raqibni ko'kragidan ushlash istagi bosqichiga aylanib
qolsa, nisbatan xavfsizlik imkoniyatini beradi. Bunday holda, bir-biriga qarama-qarshi pozitsiya
suhbatdoshning og'zaki bo'lmagan signallarini o'tkazib yubormaslik va ularga o'z vaqtida javob
berishga yordam beradi.

3. Mustagqil pozitsiya - muloqot qilishni istamasligini ko'rsatadi. Suhbatdoshlar stolning turli
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burchaklarida o'tirishadi, bu esa muloqot jarayoniga salbiy ta'sir qiladi.
4. Yo'naltirilgan hamkorlik pozitsiyasi - suhbat ishtirokchilari o'rtasida jismoniy to'siglar yo'q,
ular yonma-yon o'tirishadi. Muloqot maxfiy va samimiydir. Ushbu pozitsiyada deyarli barcha

masalalar va mavzularni muhokama qilish mumkin, chunki suhbatdoshlar bir-birini to'liq qabul
qilishadi.

Foydalanilgan adabiyotlar:

1..M.Maxsudova.Muloqot psixologiyasi. 0 ‘quv qo'llanma. — T.: «Turon-Igbol» nashriyoti,
2006.— 32b

2.@wmmmonenko 0. U. OtHomieHne K TPOCTPAHCTBY Kak (YHKIUS TOJACO3HAHUSA //
[Tcuxonornyeckue npodIeMbl camopeanu3anuu JudHocTu / mox pea. A. A. Peana, JI. A.
Kopocreuiesoit. — CII6., 1998. — Bpim. 2. — C. 119—135.

3.I'yauxoBa M. O., ®@opanosa II. FO. OcHOBBI TeOpUH MEXKYIbTYpPHOH KOMMYHHUKALHH.

YyeOHnoe mocobue // DnekrpoHHbIN pecypc. — E.: M3garenscTBO YpanbCKOro YHUBEPCUTETA,
2015. — C. 76—S8]1.
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NOVERBAL MULOQOT TIZIMLARINING AHAMIYATI

Temirova Feruzabonu Temir qizi
UzDJTU mustaqil tagiqotchisi
Tel:+998(97)8713070
yagonal99212@mail.ru

Annotatsiya: Aslida, muloqot biz bilgandan ko’ra ko’proq ma’noni anglatadi. So'zlar bizning
shaxslararo muloqotimizning kichik bir qismidir. Ilmiy tadqiqotlar shuni ko'rsatadiki, muloqot
paytida biz barcha ma'lumotlarning 55 foizini tana harakatlari yordamida olamiz: ko'z bilan aloga
qilish, imo-ishoralar, pozitsiya, postlar; Axborotning 38 foizi ovoz ohangi bilan, fagat 7 foizi
suxbat bilan uzatiladi. Shuning uchun nafaqat nima deyishimiz, balki uni qanday aytishimiz ham
muhimdir.

Kalit so’zlar: Optik — kinetik, mimika, paralingvistik tizim, ovoz sifatlari, diapozon, proksemik
tizim, vizual kontakt.

Noverbal kommunikatsiya tizimlari kommunikatsiya jarayonida muhim rol o’ynaydi. Ular
nutqni to’ldiradi, uning o’rnini bosadi, kommunikativ jarayon ishtirokchilarining emotsional
holtini aks ettiradi. [3.32b]

Noverbal (nutqsiz) kommunikatsiya vositalariga yuz ifodasi, mimika, oxang, pauza, poza
(xolat), ko’z yosh, kulgu va boshqalar kiradi. Bu vositalar verbal kommunikatsiya — so’zni
to’ldiradi, kuchaytiradi va ba’zan uning o’rnini bosadi.

Axborotni so’z bilan bayon etishning mazmuni va magsadiga noverbal komunikatsiya
vositalarining mos kelishi muomala madaniyatining bir turidir. Nutqsiz kommunikatsiyada
go’llanayotgan vositalarning axborotni so’z bilan yetkazish maqsadlariga va mazmuniga
muvofigligi munosabat madaniyatining tarkibiy qismlaridan xisoblanadi. Noverbal muloqot
tizimlari kommunikatsiya jarayonida muxim rol o’ynaydi. Ayrim ma’lumotlarga qaraganda 80%
axborot imo-ishoralar, mimika va pantomimika yordamida ifodalanadi. [3.36b]

Noverbal belgilar nutqni to’ldiradi, ba’zida uning o’rnini bosadi, kommunikativ jarayon
ishtirokchilarining emotsional xolatini aks ettiradi. Shuning uchun mulogot davomida noverbal
signallarni kuzatish va ularning mazmunini tushunish juda muximdir. Noverbal mulogatda
quyidagi belgilar tizimlaridan keng foydalaniladi:

1. Optik — kinetik tizimga imo-ishoralar (qo’l motorikasi), mimika (yuz motorikasi),
pantomimika (butun gavda motorikasi) kiradi. Ushbu belgilarning muloqotdagi ahamiyati
shunchalik kattaki, ularni o’rganish uchun alohida soha — kinesika shakllangan.

2. Proksemik tizimga kommunikativ jarayon ishtirokchilarining fazodagi joylashuvi va
kommunikatsiya nutqi kiradi.

3. Vizual kontaktga ko’zlar orqali muloqot kilish kiradi. Dastlab muloqotning bunday turi
fagat intim muloqot doirasidagina bo’lishi mumkin deb hisoblangan. Ammo so’nggi tadqiqotlar
vizual kontakt boshqa sohalarda, ya’ni tibbiyot, pedagogika, boshqaruv kabilarda ham kuzutilishini
isbotlamoqda.

1.Kinetik belgilar tizimi — imo-ishoralar, mimika va pantomimikdan iborat. Masalan, rost
so’zlayotgan kishi ochiq kaftlarini ko’rsatishdan qo’rqmaydi. Yolg’onchi esa kaftlarini berkitishga
xarakat qiladi. Suxbatdoshdan o’zini yuqori tutish belgilaridan biri — butun kaft cho’ntakda bo’lib,
bosh barmoqning tashqariga chigarib qo’yilganidir. Asabiylik xolati kishining biror narsaga — bilak
uzugi, soati va shu kabilarga xech qanday maqsadsiz qayta-qayta tegib turishi ostiga yashirinadi.
Kiyimdagi yo’q changlarni qoquvchilar bunday xarakati bilan suxbatdosh fikriga e’tiborsizligini
yoki qo’shilmasligini ko’rsatadi. Agar kishi daxanini kafti bilan tirab o’tirgan bo’lsa, diqqat bilan
tinglayotgani va o’ylanib qolganidan darak beradi. [2.39-50]

2. Proksemik belgilar tizimi kommunikativ jarayon ishtirokchilarining fazodagi joylashuvidan
iborat. Muloqot davomida kishilar o’rtasidagi munosabat 4 xil xududdan birida amalga oshiriladi.
Jumladan, intim xudud (oralig’i 15-45sm) ga eng yaqin va tanish odamlargina kiritiladi. Uning
asosiy belgilari: ishonch muxiti, past ovoz, taktil aloqa. Bu xududga begonalar kirishi organizmda
muayyan fiziologik o’zgarishlarni keltirib chiqaradi. (yurak urishi tezlashadi, adrenalin ajralishi
ko’payadi). Shaxsiy xudud (45-120 sm) da tanishlar, xamkasblar muloqoti amalga oshiriladi.
Uning asosiy belgilari: vizual kontaktning uzoqroq davom etishi, verbal muloqotning noverbal
muloqotdan ustun bo’lish. Ijtimoiy xudud (120-400 sm) da begona kishilar muloqoti amalga
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oshadi. Uning asosiy belgilari: muloqotning rasmiy xarakterga ega bo’lishi, suzbatdoshlar bir-
birini yaxshi tanimasligi. Ommaviy xudud (400 sm va undan ortiq) da kishilarning katta guruxi
bilan muloqot qilinadi. [1.416]

3. Vizual kontakt ko’zlar orqali amalga oshiriladigan aloga. Psixologik tajribalardan maslum
bo’lishicha, suxbatdoshlar bir-birining ko’zlariga tikilishi bilan o’zidagi yoqtirish, sadoqat yoki
tajovuzkor reaktsiyalarga tayyorlikni ifodalaydi. Yoqimsiz mavzudagi suxbat davomida kishilar
ko’zlar to’qnashuvidan o’zlarini saqlaydilar.. Odamning emotsional xolati ta’sirida ko’z qorachig’i
shakli o’zgaradi. Vizual kontakt 10 soniyadan ortmasligi kerak.

Muloqot jarayonida takesikaning ham ahamiyati juda muhim. Noverbal kommunikatsiyaning
bu turi muloqot jaroyonida suxbatdoshlarning dinamik xarakatlarini o’rganadi. Jumladan, qo’l
qisish, tegib ketish, olqish yoki shunga o’xshash boshqa dinamik xarakatlar. Muloqot jaroyonida
paralingvistik vositalarning noto’g’ri qollanilishi nizolar kelib chigishiga ham sabab bo’lishi
mumkin. [3. 37b]

Foydalanilgan adabiyotlar:

1.Allan Barbara Piz The Definitive Book of Body Language 2016. — C. 208—390. —
416 c. — ISBN 978-5-699-11872-4.

2.Ekman, Paul. Emotional and conversational nonverbal signals (meomp.) // Language,
knowledge, and representation. —2004. — C.39—50.

3.M.Maxsudova.Muloqot psixologiyasi. 0 ‘quv qo'llanma. — T.: «Turon-Igbol» nashriyoti,
2006.— 32b
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ONA TILI FANIDA IMLOVIY SAVODXONLIKNI O’STIRISH

Zamira Ikromova Shamsutdinovna
Namangan viloyati Norin tuman 28-maktab
Ona tili va adabiyoti fani o’qituvchisi
997217018. zamiraikromova@gmail.com

Annotatsiya : Ushbu maqolada ona tili o’qitishning ilmiy asoslari va uning gramatik, lingvistik,
morfologik, fonetik tasniflari haqida yozilgan. Yoshga oid hususiyatlarining jihatalri to'g risida
fikrlar bildirilgan.

Kalit so‘zlar: Imloviy savodxonlik, ona tili, analitek-sintetik, nazaryasi, fonetika, fonologiya,
leksika, morfologiya, gramatika.

Zamonaviy hayotimizning ilm fansiz tassavur qilish juda qiyin. Bugungi kunga kelib o’ quvchilar
, qolaversa, butun jamiyat kishilarining imloviy savodxonligini yaxshilash davlat siyosati
darajasiga ko tarilishi barcha adabiyot ahllari singari menda ham quvonch va faxr tuyg ularini
in’om etdi. Qadim zamonlarda ham imloviy savodxonlik ota-bobolarimizning diqqat markaziga
bo'lgan. Podshohlarning saroylarida eng yuqori moyana xattotlarga to'langan. Ko'p yillik
pedagogik tajribamdan kelib chiqib, shuni angladimki, imloviy savodxonlik ichki - madaniyat,
ma’rifatning kengligi darajasini belgilaydi. Har gal biror sinfga saboq berish uchun kirarkanman,
dastlab ularning savodxonlik darajasini aniglayman. Mening nazarimda, savodxonlik darajasi
yuqori bo’lgan o'quvchining xotirasi yaxshi, sog'lom fikr sohibi, tafakkur imkoniyati keng
bo'ladi. O'quvchilarning savodxonlik darajasini oshiruvchi omillar bisyor, shulardan biri ularni
kitob o’qishga qiziqtirish orqali amalga oshiriladi.. Dunyoni bilish nazariyasi ona tili o’qitish
metodikasining metodologik asosi hisoblanadi. Metodikaning amaliy ahamiyati o’quvchilarning
til boyligi ni har tomonlama to’liq bo’lib olishlarini ta’minlashdir. Til kishilar o’rtasida aloganing
zaruriy vositasidir, tilsiz jamiyatning yashashi mumkin emas. Metodik fan sifatida ona tili o’qitish
metodikasi maktabda o’qitishning o’quvchilar nutqini yahshi rivojlanishiga kafolat beradigan tilnin
har tomonlama bilishning ijtimoiy rolini tushuntiradigan yo’llari bilan ta’minlash kerak, demak
nutq o’stirish maktab pedagoglarining muhim vazifasidir. Analitek-sintetik ishlar yordamida yil
ustida kuzatishdan umumiy xulosa chiqarishga, nazariy ta’rif va qoida, shular asosida og’zaki
va yozma tarzdagi jonli nutqiy alogaga to’g’ri talafuzga o’tadilar. Ular kuzatish jarayonida bilib
olgan, o’zlashtirgan qoidalarni amalyotga tatbiq etadilar.

Metodika bilish nazaryasidan tashqari, yangi fanlar, xususan psixologiya , pedagogika
ma’lumotlariga tayanadi. Pedagogic psixologiya bilimlarining o’quvchilar tomonidan
o’zlashtirilishini , ko’nikma va malakaning shakllanishni tekshiradi. Metodika psixolingvistika
ham bilan ham bog’liq.

Savod o’rgatishda fonetika, fonologiya, grafika asos bo’ladi. Lug’at ishini tashkil etishda
leksikologiya, so’z tarkibi , so’z yasalishini o’rganishda so’z yasalishi, etimologiya , gramatika
asos bo’lsa, morfologiya va sintaksis til yasalishi haqida tushuncha beradi. To’g’ri yozishga
orfologiya nazariyasi asoslanadi. O’qish metodikasi adabiyot nazaryasiga asoslanadi. Chunki
o’quvchilar badiiy asarni amaliy tarzda tahlil giladilar. Boshlang’ich sinflarda adabiyotshunoslikdan
nazariy ma’lumot berilmaydi. Ammo metodika adabiiy asarning yaralish qonuniyatlarning va
uning o’quvchilarga ta’sirini ayniqgsa, adabiyotshunoslikka oid mavzulrdan asarlarning g’oyaviy
mazmunini, uning mavzusi va mazmunini, qurilishi, janri, tasviriy vositalarni hisobga olish zarur.

O’quvchilarga ona tilini o’rgatish, ularni tarbiyalash, har tomonlama o’stirish vazifasidan kelib
chiqib, bilish nazaryasiga asoslanib, barcha yaqin , o’zaro bog’liq fanlar tavsiyalariga asoslanib
ona tili o’qish metodikasi 0’z tamoillarini ishlab chigadi. Bu tamoillar umumdidaktik tamoillaridan
tashqari tamoillar bo’lib, o’quvchilar bilan o’quvchi o’rtasida 0’quv mehnatining yo’nalishlarini
belgilab beradi.

Foydalanilgan adabiyotlar:

1. Onatili o’qitish metodikasi. Mamatov. G.A. Boqiyeva.X.S. Masharipov.U Toshkent-2014

2. Ona tili o’qitish metodikasi . Karima Qosimova, Safo Matchonov, Xolida G’ulomova,
Sharofat Yo’ldasheva Sharofjon Sariyeva. Toshkent-2009

3. Boshlang’ich sinflarda ona tili 0’qitish metodikasi. G’oyibnazar Ernazar. Toshkent-2013

4. Ona tili o’qitish metodikasi. ZiyoNET.
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SIFAT HAQIDA UMUMIY TUSHUNCHA

Masharipova Maqsuda Ozodovna
Xorazm viloyati Hazorasp tumanidagi
19-maktabning ona tili va adabiyot fani o'qituvchisi

Annotatsiya: Ushbu maqolada sifat so'z turkumi haqida keng ma'lumotlar berilgan.
Kalit so’zlar: Sifat darajalari, oddiy daraja, qiyosiy daraja, orttirma daraja ozaytirma sifatlar,
kuchaytirma sifatlar.

Predmet belgisining ortig-kamligiga ko'ra farqlanishi sifat darajalari deyiladi: go'zal, aqlliroq,
eng bilimli kabi.

Sifatlarda 3 ta daraja bor:

1. Oddiy daraja; 2. Qiyosiy daraja; 3. Orttirma daraja.

1.Predmetning belgisini boshga predmetdagi belgiga qiyoslamagan holda ifodalaydigan sifat
oddiy darajadagi sifat deyiladi.

Masalan: qizil, shirin, katta, aqlli, €qimli kabi

Mirzo Bobur katta shoir, jangu jadalda qo'rqish nimaligini bilmas sarkarda bo'lib yetishibdi.
(Laylak keldi yoz bo'ldi)

Predmetlardagi bir xil belgini qiyoslashdan 2 xil daraja: qiyosiy va orttirma daraja kelib chiqadi.

2.Predmetlardagi bir xil belgini tagqoslagan holda ko'paytirib, orttirib ifodalaydigan sifatlar
qiyosiy darajadagi sifatlar deyiladi. Qiyosiy daraja-roq qo'shimchasini qo'shish bilan hosil gilanadi.
Bunday sifat gatnashgan gapda -dan -ko'ra, -ga -qaraganda, -ga nisbatan, -dan qo'shimchali so'z
va birkmalar keladi. Masalan: Undan aqlliroq bola ekanligini suhbatlashganda aytgan fikrlaridan
sezildi. (S.Kamol)

3.Orttirma daraja. Predmetlardagi bir xil belgi qiyoslari orqali o'ta orttirib ko'rsatadigan sifatlar
orttirma darajadagi sifatlar deyiladi. Oddiy darajadagi sifat oldiga eng, hammadan, g'oyat, g'oyatda
so'zlarini keltirib hosil gilinadi.

Masalan: Eng yaxshi she'rlari chop etilgan yosh shoirlar bahru bayti uyushtirishdi.

Ozaytirma va kuchaytirma sifatlar

Sifatlar predmetdagi belgini normal holatdan kamaytirib yoi ko'paytirib ifodalashi mumkin.
Bunda qiyoslash, tagqoslash bo'lmaydi.

Shunga ko'ra sifatlar ikki turga bo'linadi:

1.0zaytirma sifatlar. Predmetlik belgisini kamaytirib ifodalamaydigan sifatlar ozaytirma sifat
deyiladi. Ular ikki xil yo'l bilan hosil gilinadi:

1)Morfologik yo'l bilan. Bunda sifatga -mtir, -imtir, -ish, -mtil, -imtil, -roq qo'shimchalarini
go'shib hosil qilinadi: qoramtir, sarg'imtil, oqish, ko'kish, qizg'in kabi.

Masalan : Quyoshning qizg'ish nuri sahnani yoritadi.

2.Sintaktik usul bilan. Bunda sifat oldiga och, nim, sal, picha so'zlarini keltirib hosil qilinadi:
och pushti, nim qorong'u, sal achchiq, picha sho'x kabi

Masalan: Qayiqlar to'xtaydigan joyda och yashil, tiniq, moviy, rang xojiya-oppoq qayiqlar
yengil to'lginda chayqalib turardi. (S.Komol)

3. Kuchaytirma sifatlar: Bu sifatlar predmetlarning belgisini qiyoslamagan holda kuchaytirib
ifodalaydi. Ular sifatning birinchi bo'g'inini tovush o'zgarishlari bilan, birinchi bo'g'inni ikkinchi
bo'g'indagi bir tovushni qo'shib takrorlash orqali birinchi bo'g'inga tovush qo'shish yo'li bilan
hosil qilinadi: ko'm-ko'k, oppoq, but-butun, yap-yapalogq.

Masalan: Jeyms Yaxtani to'ppa-to'g'ri qayiq turgan yerga haydab borardi. (S.Kamol)

Shuningdek kuchaytirma sifatlar sifatning oldiga tim, g'irt, obdon, juda so'zlarini keltirib hosil
qilinadi: g'urt xom, tim qora, obdon sho'x, juda go'zal kabi.

Ba'zan sifatlar juft xolatda qo'llanganda noaniq belgini ifodalanashi mumkin.

Foydalanilgan adabiyotlar:
1. A.G ulomov. Ona tili o’qitish printsiplari va metodlari. T.: O’qituvchi, 1992.
2. www.ziyonet.uz sayti.
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O'ZBEK ADABIY TILI ME’YORLARI

Mo'ydinova Surayyo Po'latxanovna
Farg'ona viloyati Farg'ona shahar
42-son umumiy o‘rta ta'lim maktabining
o'zbek tili fani o‘qituvchisi

Annotatsiya: Ushbu maqolada til va nutq tizimida me’yorlarning ahamiyati, o’zbek adabiy tili
me’yori turlari haqida haqida malumotlar berilgan.
Kalit so’zlar: nutq, me’yor, til, jarayon, birlik, talaffuz, so’z, ibora, imlo, uslub.

Me’yor- jamiyat a’zolari tomonidan gabul gilingan, maqullangan va ularga tushunarli bo’lgan
til birliklarining nutq jarayonida qo’llanish holati va imkoniyatidir.

Til va nutq tizimida me’yor 0’ziga xos o’ringa ega. Til material sifatida nutq jarayonida xizmat
gila boshlagan lahzalardanoq uni me’yorlashtirish jamiyat ehtiyojiga aylangan va me’yoriy
muammolar kun tartibiga qo’yilgan.

Jamiyat taraqqiyoti bilan baravar holda til va nutqdagi me’yoriy holatlarni o’rganish, tahlil
qilishga ham ehtiyoj kuchayib borgan va bu muammolarni hal qilishda xalqning maishiy, ma’naviy-
marifiy turmushi, ijtimoiy-falsafiy dunyoqarashi, urf- odatlari singari qator omillar e’tiborga
olingan.

Til hodisalarini, uning me’yoriy jihatlarini tadqiq etishda yana tilning milliy xususiyatlarini
hisobga olmaslik ham aslo mumkin emas. Anglashiladiki, til me’yorini belgilash muammolarini
qilish har bir milliy til madaniyatini rivojlantirishning uzviy qismiga aylanadi. Shuning uchun ham
me’yor masalalarining nutq madaniyati doirasida o’rganilishi bejiz emas. Tildan foydalanishdagi
an’anaviy me’yorlarning davrlar o’tishi bilan o’zgarib, yangilanib turishi ham tarixiy jarayondir.

Tadqiqotchilarning aytishicha rasmiy muomalada tildan foydalanish tilning me’yorlashuvini,
adabiy tilning shakllanishini tezlashtirgan.

Til birliklarini me’yorlashtirish, hamma uchun umumiy bo’lgan bir qolipga keltirish
tilshunoslikning muhim vazifasi hisoblanadi. Me’yor masalalari shu sohaning o’rganish obyekti
bo’lib goladi.

Til birliklarining adabiy shaklda me’yorlashuvida badiiy adabiyotning o’rni ham alohida. Badiiy
ijod jarayonida shoir va yozuvchilar o’z fikr va hissiyotlarini boshqa ijodkorlardan farq qiladigan
ifodalarda berishga intiladilar. Bu yo’lda ular yangi so’z va iboralar yaratadilar. Bu tilning boyishi
va me’yorlashuviga sabab bo’ladi.

Imlo va talaffuz qoidalari asosida yozish va so’zlashni xalqimiz orasida ommalashtirish dolzarb
masalalardan bo’lib qolmoqda. Til elemantlarini me’yorlashtirish jarayonda eskilik va yangilik
o’rtasida kurash hamisha davom etadi. Tilda yashab turgan so’z va iboralar ularnng o’rniga
kelayotgan yangilariga osonlikcha o’rnini bo’shatib bermaydi. Ma’lum muddat ular teng darajada
parallel yashab turishi va vaqtlar o’tishi blangina o’rnini bo’shatib berishi mumkin.

O’zbek adabiy tili me’yorlari quyidagi turlarga ajratiladi: imlo me’yorlari; talaffuz me’yorlari;
grammatik me’yorlar; so‘z tanlash va qo‘llash me’yorlari; uslubiy me’yorlar.

IMLO ME’YORLARI. Imlo me’yorlari, ya'ni to‘g‘ri yozish me’yorlari nutqiy savodxonlikni
belgilovchiasosiy mezon sanaladi. Imlo me’yorlari til vakillari tomonidan ongli ravishda kelishilgan
holda yaratiladi. Bu me’yorlarning amal qilishi maxsus imlo qoidalari bilan tasdiglanadi. Bunga
harflar imlosi, o‘zak va qo‘shimchalar imlosi, bo‘g‘in ko‘chirish, so‘zlarni qo‘shib va ajratib
yozish kabilarga oid qoidalar kiritilgan. Yozma nutqda bu qoidalarga amal qilish majburiydir.

TALAFFUZ ME’YORLARI. Og‘zaki nutq jarayonida til birliklarini adabiy til me’yorlariga
muvofiq aytilishi talaffuz me’yorlariga asoslanadi. Talaffuzda tovushlarning to‘g‘ri aytilishi
muhim bo‘lib, o‘ziga xos qonuniyatlarga asoslanadi. Nutq tovushlarining so‘z tarkibida alifboda
belgilanganidek talaffuz qilinishi me’yoriy sanaladi.

GRAMMATIK ME’YORLAR. So‘z shakllari, qo‘shimchalar, so‘z birikmalarining yozilishi,
gapda so‘zlarning tartiblanishi, moslashuvi grammatik me’yorga asoslanadi. Nutqning grammatik
jihatdan to‘g‘ri bo‘lishi adabiy tilning asosiy talabidir. Gapda so‘z va qo‘shimchalarning to‘g‘ri
bog‘lanishi, ega-kesim mosligi, gap bo‘laklarining tartibi grammatika qoidalari asosida shakllanadi.

SO‘Z TANLASH VA QO‘LLASH ME’YORLARI. Adabiy tilda mavjud bo‘lib, shu tilda
gaplashuvchilarga tushunarli bo‘lgan so‘zni qo‘llash nutqning muhim me’yorlaridan sanaladi.
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So‘zni to‘g‘ri qo‘llashda quyidagilarni e’tiborga olish lozim:

— so‘zning nutqda ortiqcha takrorlanishiga yo‘l qo‘ymaslik uchun uning ma’nodoshlaridan
o‘rinli foydalanish;

— shakldosh va paronim so‘zlarni ma’nolarini farqlagan holda ishlatish;

— so‘zlashuvchilar uchun tushunarsiz bo‘lgan sheva so‘zlari yoki ijtimoiy guruhlarga oid
argolarni qo‘llamaslik;

— o‘zlashma so‘zlarni noo‘rin qo‘llashdan cheklanish, ularning milliy tildagi muqobillaridan
foydalanish;

—s0°z qo‘llashda ixchamlik, tejamkorlikka erishish.

USLUBIY ME’YORLAR. So‘zni matnning xususiyati, nutqning maqsadiga muvofiq ishlatish,
ko‘pchilikka tushunarli bo‘lgan so‘z shakllarini qo‘llash, so‘z va qo‘shimchalar hamda gap
tuzilishidan nutq uslubining turiga muvofiq foydalanish adabiy tilning uslubiy me’yorlariga
tayanadi. Uslubiy me’yorlarga amal qilishda quyidagilarni unutmaslik lozim:

— so‘zning asl va ko‘chma ma’nolarini farqlash;

— so‘zning ma’nodoshlik, shakldoshlik, uyadoshlik, darajalanish imkoniyatlarini bilish va
bulardan o‘rinli foydalanish;

— s0‘z va iboralarni aniq, tushunarli tarzda qo‘llash;

— nutq uslublarining o‘ziga xos xususiyatlarini nazarda tutish;

— til vositalarining badiiy, ta’sirchan imkoniyatlaridan o‘rinli foydalanish;

— so‘zlarning uslubiy farglanishini hisobga olish.

Foydalanilgan adabiyotlar

1. O’zbek tilining izohli lug’ati.

2. Umumiy o’rta ta’lim maktablarining ona tili fani darsliklari.
3. Internet materiallari.
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COMMON READING PROBLEMS OF STUDENTS

Ubaydullayeva Nargiza Xamidxonovna
English teacher of school Ne 2
Pop district, Namangan region

Abstract: In this article, one of the main problems of teachers is discussed about the general
reading problems of students. Attention is also paid to the development of students' reading skills.

Key words: reading, vocabulary, problem, reader, writing, speaking, text, lesson, decoding,
speed, English, thought.

Many studies have shown that children with difficulties in word reading benefit from explicit,
systematic phonics interventions, whereas children with comprehension difficulties benefit from
explicit teaching and modeling of text comprehension strategies as well as from interventions
that promote vocabulary and oral language Relative to comparison children who received
undifferentiated intervention in resource rooms, the intervention groups made significantly more
progress in their weak area of reading.

Developing strong reading skills in students is one of the key goals of every early education
program. It is through reading that students expand their vocabulary and learn about the world.
Reading is also the key to success in spelling and writing.

And while 6 and 7-year-olds are fluent speakers, they require instruction in how to navigate
print. If a student is having problems with literacy skills, it can affect their performance across the
school curriculum and have a negative impact on motivation to learn and self-esteem.

Sometimes there may be an undiagnosed learning difficulty to blame — as is the case for
students who struggle with dyslexia or slow processing. In these situations parents and educators
are tasked with understanding the root of the problem and providing children with appropriate
coping strategies, to ensure they continue to progress and achieve reading milestones.

How reading works

Not every student acquires reading skills at the same rate. Reading begins with mastering
pre-literacy skills, including learning the alphabet and enhancing phonemic awareness. This is
followed closely by phonics instruction that teaches children how to map sounds to letters and
sound out words.

As more terms become familiar to a beginner reader, the process speeds up via whole word
recognition or sight-reading. This can be encouraged through direct instruction in high frequency
vocabulary.

When students move into middle school, they will be asked to achieve greater feats of
comprehension, which include understanding complex texts and processing more information in
shorter amounts of time.

Being a fast and efficient reader is important for classroom based lessons, but also for satisfying
homework requirements and performing well on standardized exams.

Issues with decoding

Also known as sounding out words, decoding is when children are able to put sounds to letters
in order to sound out written language. It’s common for beginner readers to struggle when they
meet new or unfamiliar terms, but typically decoding becomes easier with phonics instruction and
repeated practice with reading out loud. If a child continues to struggle, there may be a specific
learning difficulty present, or a physical impairment that is preventing them from physically seeing
the letters or hearing the sounds in spoken language.

Poor comprehension

There’s a lot going on in reading, from letter and word recognition to understanding meaning at
the phrase, sentence, and paragraph level. When a beginner reader encounters vocabulary they do
not know or do not recognize due to inaccurate decoding, they are likely to skip ahead. The more
blanks in a line of text, the harder it is to make meaning and the more cognitively challenging and
frustrating the reading task becomes. That’s why poor comprehension can result when a student
struggles with decoding, has a limited vocabulary or attempts to read a text that is at too high of a
level.

However, reading also requires being able to pay attention to narrative. Students need to identify
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gist, main ideas, and specific details and even make inferences about what they are reading.

Speed

The more students read, the more they encounter unfamiliar terms. Quite often the context in
which these new words are found gives children all of the clues they need to guess at the meaning.
As students expand their vocabulary, they recognize more words by sight and reading speeds up.

If speed is still an issue, there may be an underlying problem, such as slow processing. Reading
is a cognitively demanding task and holding so much information in the mind while continuing
to process text can exhaust children with slow processing. Strategy instruction may help but it’s
important that these students be allowed extra time to complete tasks that require extensive reading.

English is full of silent letters and unexpected sounds. Often a student must simply memorize
the spelling of a word in order to recognize its written form in the future. Mnemonic devices can
be of assistance in this respect, as can repeatedly drilling vocabulary and taking a multi-sensory
approach to learning.

The latter entails hearing a word read aloud, seeing it in its written form and even incorporating
a tactile aspect, such as typing the word at the same time.

Another reason why English is not the easiest language for beginner readers is because of the
lacking 1:1 correspondence in sounds to letters. In other words, there is more than one way to spell
the same sound.

This can cause plenty of problems for English speaking children. Now imagine that English is
not your native language and you may get a sense of how challenging it can be for bilingual ELL
students, particularly when they have not yet mastered reading and writing in their native tongue.

Reading strategies that can help

Activate ideas

Help students activate their prior knowledge of a topic and take guesses about what they are
about to read by analyzing pictures and titles or skimming a text to assess the main idea. You can
also create mind-maps as a pre-reading activity or put a few questions on the board and have the
students start by discussing them in order to prepare for the reading.

Build vocabulary

The more words a student knows, the easier it will be to recognize them in reading. Teaching
vocabulary is also helpful for spelling skills. Teachers can provide a glossary alongside a text or
pre-teach key terms before the reading begins. As learning words in context provides additional
depth in meaning, teachers might also consider providing instruction on contextual guessing.

Repeated exposure to high frequency terms that are common across children’s books and school
worksheets can help children save their cognitive energy for decoding harder and less frequent
vocabulary. Directly teaching these words using a program like Touch-type Read and Spell to
reinforce them, can help kids read more quickly and efficiently.
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MAKTABDA O’ZBEK TILI FANIDAN 5 SINFLAR UCHUN “YANGI FANLARNI
O’RGANAMIZ” MAVZUSIDA NAMUNAVIY DARS ISHLANMASI

Begisheva Nuriya Ibragimovna,
Navoiy shahar, 1 - AFCHO’IM
I toifali o’zbek tili fani o’qituvchisi

DARS MAVZUSI:YANGI FANLARNI O‘RGANAMIZ.

(Belgilash olmoshlari)

Darsning magqsadi: .

Ta’limiy magqsadi: o‘zbek tilida belgilash olmoshlari va so‘roq yuklamalari haqida umumiy
ma’lumot berish.

Tarbiyaviy maqsadi: o‘quvchilarga o‘quvchilarni har bir fanga bo‘lgan qiziqishini ,hurmatini
uyg‘otish .

Rivojlantiruvchi magsadi: og‘zaki va yozma nutqiy ko‘nikmalarini rivojlantirish, mustaqil
fikrlashga, o‘z fikrini bayon etishga o‘rgatish, xotira va tasavvurlarini rivojlantirish.

Dars turi: yangi tushuncha va bilimlarni shakllantiruvchi dars.

Dars uslubi: zamonaviy.

Dars jihozi: mavzuga oid rasmlar, tarqatmali materiallar.

DARSNING BORISHI:

I. Tashkiliy qism. (2daqiqa).

O‘qituvchining o‘quvchilar bilan salomlashishi, o‘quv xonasining tozaligini, o‘quvchilarning
darsga tayyorgarligini (o‘quv qurollari, tashqi ko‘rinishi) ko‘zdan kechirish, davomatni tekshirish.

I1.O‘tilgan mavzularni so‘rash. (3 daqiqa) 0’tilgan darslar yuzasidan o‘quvchilar bilimini
savol-javob asosida aniqlash, uy vazifasini so‘rash. ). 6-topshiriqgdagi matnni o‘qib, gapirib berish
va matn yuzasidan berilgan yangi so‘zlarni yod olish.

II1.Yangi mavzu bayoni (15 daqiqa).

1.Nutqiy mavzu: “Yangi fanlart” matni orqali o‘quvchilar yangi mavzu bilan tanishadilar va
quyidagi savollarga javob beradilar:1.Qanday yangi fanlarni o‘rganyapsiz? 2. Qaysi fan siz uchun
qiziqarli? 3.Qaysi fanni giynalib o‘zlashtiryapsiz?

2.Grammatik mavzu: Hamma,barcha,bari,butun,har kim,har nima,har qaysi so‘zlari
belgilash olmoshlari sanaladi. : Hamma,barcha,bari,butun,jami belgilash olmoshlari shaxs,narsa
va ularning belgisini jamlab,umumlashtirib ko‘rsatadi. Har kim,har nima,har qaysi,har
qanday,har bir,ba’zi olmoshlari esa shaxs va narsalar,ularning belgisini ajratib,yakkalab ko‘rsatish
uchun qo‘llanadi.M:Hamma fanlarni chuqur o ‘rganamiz.-Bu savolga har kimjavob bera olmaydi.

IV. Yangi mavzuni mastahkamlash. (20 daqiqa)

1.1- topshiriq (og‘zaki) rasmlar asosida tayanch so‘zlarda foydalanib gaplar tuziladi.
2. 2-mashq (yozma).
3. 3-4-mashq (yozma)

V. Darsni yakunlash va baholash. (3 daqiqa)

O‘qituvchi o‘tilgan yangi dars mavzusi bo‘yicha tushunmagan savollarga javob beradi, darsni
mustahkamlashdagi o‘quvchilar javobini muhokama qilib, o‘quvchilar bilimini baholaydi va
darsni yakunlaydi.

VI1.Uyga vazifa: (2 daqiqga). Yangi so‘zlarni yod olish va ”Fanlar bahsi” she’rini ifodali o‘qish.

FOYDALANILGAN ADABIYOTLAR:
1. O’zbek tili 5 sinf darsligi 51-55 betlar A.Rafiyev
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POLYSEMY AS A MEANS OF EXPRESSION AND DIFFERENT APPROACHES ON
THIS ISSUE

Dalieva Madina Khabibullaevna
Senior teacher, head of the English Methodology Department,
Uzbekistan State University of World Languages

Abstract: the article describes issues based on analyzing different approaches on the topic
and studies the types and levels of polysemy and the features of its appearance as an expressive
means.

Keywords: polysemy, language, phenomenon, system, word.

Polysemy is a common linguistic phenomenon in English. G. Warrell in his book "Science of
Human Behavior" (Warrel 1962) cites the following data: the 500 most common words in the
English language convey more than 10,000 meanings. Moreover, the more common the word, the
more developed the system of its derivative meanings. According to other estimates, on average,
there are up to 25 meanings per one English word" [1, p.124]. In this regard, polysemy is the
subject of research by many linguists.

At the same time, polysemy, which is the basis of the brightness and expressiveness of
vocabulary, has different interpretations by different authors. Consider the main approaches to the
definition of this concept.

Let's start by considering the point of view that denies the existence of polysemy as an objective
linguistic phenomenon. Famous linguists A.A. Potebnya, D.N. Ovsyannikov-Kulikovskiy, L.V.
Shcherba generally questioned the possibility of the existence of a polysemantic word in the
language. So, for example, V A.A. Shcherba wrote that "... it is wrong to think that words have
several meanings: this is essentially a formal and even typographical point of view, in fact, there
are as many words as a given phonetic word has meanings" [2, p.86].

Nevertheless, most modern scientists (R.A. Budagov, V.V. Vinogradov, F.I. Litvin, N.M.
Shansky and others) recognize the reality of polysemy. Many linguists consider polysemy as a kind
of resolution of the contradiction between the limited resources of the language and the infinity of
human knowledge. At the same time, the problem of the existence of polysemy continues to arouse
not only great interest, but also controversy. Characterizing this phenomenon, N.M. Shansky
emphasizes that "a word, along with the designation of one phenomenon, can also serve as a name
for another phenomenon of objective reality, if the latter has any signs or properties in common
with the named phenomenon" [3, p.54].

In the dictionaries of linguistic terms D.E. Rosenthal and O.S. Akhmanova is given the same
definitions of polysemy. "Polysemy is the presence of one and the same word (in a given unit
of expression, characterized by all the formal features of the word) of several interconnected
meanings, usually resulting from the modification and development of the original meaning of this
word" [1, p.335].

At the same time, "the implementation of one or another meaning of the word is carried out by
the context or situation, the general theme of speech" [1., p.32].

Eliseeva V.V. gives a similar definition: “Polysemy, or polysemy, of a word (from the Latin poly
- “many” + sema- “sign”) is the presence of more than one meaning in a language unit, subject to a
semantic connection between them or the transfer of common or related features or functions from
one denotation to another" [1, p.124].

Thus, all the above authors, who recognize the presence of polysemy, single out its main feature
as the presence of a semantic connection between linguistic units in one form or another.

It should be said that when they talk about polysemy, they mean, first of all, the polysemy of
words as units of vocabulary. However, Yu.D. Apresyan believes that this definition is not accurate.
He argues that this explanation of polysemy is based on the understanding of the word as the main
unit of the language, which in reality is not such, as evidenced by the fact that the word contains
several lexico-semantic variants, that is, lexemes that have different meanings [2].

In modern linguistic science, it is generally accepted that there is the shortest two-way unit of
the lexico-semantic system - the lexico-semantic variant (hereinafter LSV) of a polysemantic word
that is used in speech and fixed in explanatory dictionaries. Thus, a polysemantic word is a system
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of meanings and sub-meanings, naturally related both to each other and to the meanings of other
words. To establish the semantic volume of any word means to reveal the totality of its different
meanings within the given word and the boundary of each of them.

Yu.D. Apresyan believes that "the essence of polysemy is not that one sound conveys several
meanings, but that within one word, as well as in the lexical system of the language, formal
differences correspond to differences in content" [2, p.135]. At the same time, he defines polysemy
as a multilevel set of private values.

However, in most cases, native speakers are not aware of the presence of ambiguity. This happens
because most of the cognitive operations necessary for the construction of meaning occur instantly
and are not fixed by consciousness in the same way as, for example, bodily experience is fixed.
The ambiguity becomes noticeable only when the meaning resulting from the conceptual fusion
belongs to a completely different conceptual area than the original source spaces involved in the
creation of the blend [2, p.79]. That is why polysemy is most pronounced in cases of metaphorical
transfer.

Thus, a single point of view on the phenomenon of polysemy has not yet developed. However,
recently in the linguistic literature, there is a different understanding of speech polysemy, namely,
polysemy is considered as a linguistic phenomenon that is part of the system of speech activity and
thus is a "legitimate" linguistic object.
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Annotation: the present article is devoted to the role of a teacher in a class during teaching and
learning process.
Key words: receptive skill, induction and deduction approach, collective agreement.

Teachers are essential parts of teaching and learning process; they play a number of different
roles within the system. We are going to focus on some roles of teachers in class. Teachers as
parent advocates: It is important to advocate on behalf of one’s child. It is frustrating to see your
child struggle, or to see the school system make a decision you feel adversely affects your child.
However, it is crucial for the teacher in this position to be aware of their roles as a member of the
teaching profession and as an employee of the school board.

As an advocate for your child, make sure your actions do not compromise your other roles.
Teachers as Employees: as employees of the board, teachers have the right to complain about
breaches of the collective agreement. Avenues to explore a resolution are set out in the collective
agreement. These activities are directly related to the employment relationship between the
employee and the employer. Teachers should be cautious about taking part in community action
against their employer on issues that involve their child's education. For example, if the school
board made a decision about staffing or school closure that the teacher was not happy with because
of a perceived impact on his or her child, the teacher would have to be cautious about how she or
he advocated for change. Participation in such an activity must be professional and appropriate,
or the teacher risks being disciplined for “insubordination”. While teachers have the right to
freedom of expression, they must many occasions when teachers are vocal in their opposition to
their employers without being insubordinate. For example, during collective bargaining, teachers
often participate in collective activities, such as wearing appropriate protest buttons or distributing
leaflets, as a part of a union sanction or advice from Professional Relations Services. Teachers who
find themselves in difficulty because of their competing rules should remember the following: Talk
to your child's progress.

In modern classroom, teachers are facilitators of student learning and creators

of productive classroom environments, in which students can develop the skills they might at
present or in future. However, before we begin to understand the evolving role of an ESL teacher,
let's outline some of the most popular teacher roles. Harmer, J. states that "it makes more sense to
describe different teacher roles and say what they are useful for, rather than make value judgments
about their effectiveness.

So here are some of the most common teacher roles: Most teacher take on a variety

of roles within the classroom, which role do you think most defines your role in the

ESL classroom? The Controller: The teacher assumes this role when new language is being
introduced and accurate reproduction and drilling techniques are needed. In this classroom, the
teacher is mostly the centre of focus, the teacher may have the gift of instruction, and can inspire
thought their own knowledge and expertise, but, does this role really allow for enough student talk
time? It is really enjoyable for the learners? There is also a perception that this role could have a
lack of variety in its activities. The Prompter: The teacher should be helping students only when
necessary.

When learners are literally ‘lost for words’, the prompter can encourage by discreetly nudging
students. Students can sometimes lose the thread or become unsure how to proceed; the prompter
in this regard can prompt by always in a supportive way. The Resource: The teacher is a kind of
walking resource center ready to offer help if needed, or provide learners can consult her/him
when (and only when) it is absolutely necessary. As a resource the teacher can guide learners to
use available resources such as the internet, themselves, it certainly isn't necessary to spoon-feed
learners, as this might have the down side of making learner reliant on teacher.
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5 SINF O’QUVCHILARI UCHUN O’ZBEK TILI FANIDAN “USTOZGA RAXMAT”
MAVZUSIDA NAMUNAVIY DARS ISHLANMASI

Nurullayeva Muhabbat Saydullayevna,
Navoiy shahar, 1 - AFCHO’IM
o’zbek tili fani o’qituvchisi

DARS MAVZUSI: USTOZGA RAHMAT.
(-lar ko‘plik qo‘shimchasining ishlatilishi)

Darsning maqsadi:

Ta’limiy magsadi: o‘zbek tilida —lar ko‘plik qo‘shimchasi haqida umumiy ma’lumot berish.

Tarbiyaviy magsadi: o‘quvchilarni ustozlar mehnatini qadrlashga o‘rgatish,ularga bo‘lgan
mehrini oshirish.

Rivojlantiruvchi maqgsadi: og‘zaki va yozma nutqiy ko‘nikmalarini rivojlantirish, mustaqil
fikrlashga, o‘z fikrini bayon etishga o‘rgatish, xotira va tasavvurlarini rivojlantirish.

Dars turi: yangi tushuncha va bilimlarni shakllantiruvchi dars.

Dars uslubi: zamonaviy.

Dars jihozi: mavzuga oid rasmlar, tarqatmali materiallar.

DARSNING BORISHI:

I. Tashkiliy qism. (2daqiqa).

O‘qituvchining o‘quvchilar bilan salomlashishi, o‘quv xonasining tozaligini, o‘quvchilarning
darsga tayyorgarligini (o‘quv qurollari, tashqi ko‘rinishi) ko‘zdan kechirish, davomatni tekshirish.

I1.O‘tilgan mavzularni so‘rash. (3 daqiqa) O’tilgan darslar yuzasidan o‘quvchilar bilimini
savol-javob asosida aniqlash, uy vazifasini so‘rash. ). 6-topshiriqgdagi matnni o‘qib, gapirib berish
va matn yuzasidan berilgan yangi so‘zlarni yod olish. Mavzu yuzasidan savol va topshiriglarni
bajarish.

II1.Yangi mavzu bayoni (15 daqiqa).

1.Nutqiy mavzu:”Ustozga rahmat” matni orqali o‘quvchilar yangi mavzu bilan tanishadilar
va quyidagi savollarga javob beradilar:1.Maktabga yangi kelgan kuningizni eslaysizmi?
2.Ustozingizning qaysi hislati sizga yoqadi?3.Nima uchun ustozni ikkinchi ona deydilar?

2.Grammatik mavzu: O‘zbek tilida —lar qo‘shimchasi shaxs va narsalarning ko*pligini bildirish
uchun qo‘llanadi.M:ustoz-ustozlar,fan-fanlar,buyum-buyumlar kabi

I'V. Yangi mavzuni mastahkamlash. (20 daqiqa)

1.1-mashq (og‘zaki) rasm asosida, tayanch so‘zlarda foydalanib gaplar tuziladi.

2. 2-mashq (yozma). So‘z birikmalari bilan gaplar tuzing.

3. 3-mashq (yozma)ko‘plik ma’nosidagi —lar qo‘shimchali gaplarni ko‘chiring.
4.2-topshiriq(og‘zaki)rivoyatni o‘qib javoblarni tushunturing.

V. Darsni yakunlash va baholash. (3 daqiqa)

O‘qituvchi o‘tilgan yangi dars mavzusi bo‘yicha tushunmagan savollarga javob beradi, darsni
mustahkamlashdagi o‘quvchilar javobini muhokama qilib, o‘quvchilar bilimini baholaydi va
darsni yakunlaydi.

VI1.Uyga vazifa: (2 daqiqa). Yangi so‘zlarni yod olish va”Ustozlar” she’rini yod olish.

Sizgadir yurakda asragan so zim,

To mangu ta'zimda turaman o zim.

Dilimning tubida yangragan sozim —

Ezgulik yolida tolmang, Ustozim!

G 'am ko 'rmay bu dunyo turguncha turing,

Ming yillik mehnatlar huzurin ko ring,

Shogirdlar baxtidan shod, masrur yuring,

Ezgulik yo lida tolmang, Ustozim!

FOYDALANILGAN ADABIYOTLAR:
1. O’zbek tili 5 sinf darsligi 13-25 betlar A.Rafiyev
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REALIZATION OF COMMUNICATIVE AND PRAGMATIC INTENTION OF
HUMOR IN ENGLISH AND UZBEK

Khoshimova Fotima Rakhmatillaevna
Uzbek State World Languages University,
faculty of Linguistics (English), 1* year master

Abstract: Understanding and expressing the humor in English and in Uzbek are problematic
for foreign language learners since understanding the jokes requires being familiar with their
linguistic, cultural and social elements. During the last fifty years there have been numerous works
in humor studies, emphasizing linguistic humors and involving the field of rhetoric. The present
study therefore applied Austin’s Speech Act Theory (1975) and Grice’s Cooperative Principles
(1957), and Berger’s rhetorical techniques (1993) to crack the funniness of the written jokes.
Specifically, the study aims at describing: how the rhetorical and pragmatic strategies are used in
the jokes, and how the pragmatic and rhetorical strategies complement to create humor. The study
employed a qualitative research method. Document studies were the means of data collection. The
collected data were then analyzed using a qualitative content analysis. The results showed that that
there was a relationship between the two pragmatic theories.

Key words: pragmatics; rhetorical strategies; English-written jokes

Humor is a complex and universal human phenomenon. Since the earliest times, it has performed
an essential role in human interaction (Kao, Levy & Goodman, 2015). There are a number of
functions of humor, as humor is an important tool to achieve certain purposes and commonly
used as a discourse strategy. Humor can be broken down into two basic functions: unification and
division. Unification refers to the idea that humor is a tool to construct, promote, strengthen, and
unite communicators. Humor provides a social medium through which information can be shared
and friendships can be made. The division function points to hierarchy building. In this instance,
humor may send ““an explicit message of superiority.”(Meyer, 2000, p. 311).

Humor research draws upon a wide range of disciplines: anthropology, linguistics, medicine,
psychology, philosophy, sociology and women's studies. The field of the linguistics of humor is in
many ways still in its infancy (Attardo, 2014). For the past five years, linguistic humor research in
language has shed light on humorous discourse, for instance, dialogues of the American TV series
The Big Bang Theory (Ma & Jiang, 2013), Obama’s most memorable speeches (Kayam, 2014),
a computational model of linguistics humor in puns (Kao et al., 2015), StandUp Project (Daniel
Musacelov, 2021).

Most of those linguistic humor studies address the analysis of spoken jokes, since humor
primarily consists of jokes (Sen, 2012). There are two kinds of humor: spoken and written (Golchi
and Jamali, 2011). There are differences between spoken and written language; the written
language is relatively more complex than spoken one. Furthermore, written language has more
grammatical complexity—usually contains longer words, lexically more dense, and has a more
varied vocabulary (Willis, 2003). The present study thus focuses on the humor mechanism of
written jokes through rhetorical and pragmatic perspectives.

Humorous texts may be categorized as complex communicative acts which draw upon certain
mental process both in their production and their reception, and which are therefore open to
pragmatics. Rhetoric is regarded as the entire range of resources that human beings share for
producing effects on one another; these effects can be ethical (including everything about character),
practical (including political), emotional (including aesthetic), and intellectual (including every
academic field). It is the entire range of use of “signs” (Booth, 2004, p. xi) for communicating,
effectively or sloppily, ethically or immorally. It accounts for the specific features of texts that
cause them to be meaningful, purposeful, and effective for readers or listeners. These features
relate to diction, syntax, figurative language, organization, structure, and style.

There are many theories explaining the mechanisms by which humor is created. The principal
theories of humor can be classified into three main groups: superiority theory, relief theory, and
incongruity theory. The superiority theory maintains that humor stems from enhanced self-esteem
based on the recognition of the target’s infirmities, foibles, weaknesses or misfortunes. The relief
theory, however, points that humor is used mainly to overcome socio-cultural inhibitions and reveal
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suppressed desires, whereas the incongruity theory states that humor is created out of a violation
of an expectation. For humor to result from this unexpected circumstance, the event must have an
appropriate emotional climate, comprised of the setting, characters, prior discourse, relationships
of the characters, and the topic (Schwarz, 2010).

METHOD

Since the main focus of the present study is to analyze and describe jokes, the study is thus
qualitative in nature. Specifically, it drew on discourse and conversation analyses, as it examined
texts as “objects” in order to discover the rhetorical and pragmatic strategies used in the jokes.
The main data of the present study are the rhetoric and pragmatic features of narrative discourse
composed of conversations and narration.

FINDINGS AND DISCUSSION

The analysis of the rhetorical strategies showed that there were basically three types of humorous
discourse found in the jokes: (1) universal, (2) socio-cultural and political discourse, and (3)
linguistic jokes. They were presented in various themes or categories, such as business/work,
college/education, ethnic, family/marriage, kids, man vs. woman, political, puns, technology, and
so forth.

Q: Why can't a blonde dial 911?

A: She can't find the eleven.

(www.jokes.com)

This joke is a linguistic joke. It uses a phonological element to create the joke. In this joke,
“911” is pronounced “nine-one-one” and never “nine eleven”. Therefore the funny part of the joke
lied in the answer “She can't find the eleven.” It is in line with Schmitz’ s classification of jokes
(2002) that this kind of joke is the rhetoric device-dependent humor, whose funny effect derives
directly from the language itself due to the clever use of rhetorical devices like pun.

The type of humorous discourse is one of the rhetorical strategies used in the jokes. Another
found in this study deals with a rhetorical structure known as joke structure. The analysis reveals
that the jokes have the structure of a narrative text. The structure mainly covers two parts: the
build-up and the punch-line. The build-up consists of an introduction and dialogues or events
which usually function as the jab-line. They differ in the frequency of the events in each text.

Dear Dad,

School i8 really great. I am making lot$ of friend$ and $tudying very hard. With all my Stuff, 1
Simply can 't think of anything I need. $o if you would like, you can ju$t $end me a card, a$ I would
love to hear from you.

Love,

Your $on

The Reply:

Dear Son,

1 kNOw that astroNOmy, ecoNOmics, and oceaNOgraphy are eNOugh to keep even an hoNOr
student busy. Do NOt forget that the pursuit of kNOwledge is a NOble task, and you can never
study eNOugh.

Love,

Dad

(http://www.ajokeaday.com/Clasificacion.asp?ID=3(0)

The next joke is a directive type, as it has an imperative mood (“$o if you would like, you can
ju$t $end me a card”, asking his father to send him his credit card). Thus, it is in line with Searle’s
(1985) types of speech act, in that a directive is any speech act that involves the speaker trying to
get the hearer to behave in some required way. Other humorous intents workable in the jokes are
advising, admonishing, asking, begging, dismissing, excusing, forbidding, instructing, ordering,
permitting, requesting, requiring, suggesting, urging, and warning.

Another pragmatic perspective suggests that humor has been created by violating Grice's (1957)
maxims of cooperation, namely the maxims of Quality, Quantity, Manner and Relevance. These
maxims are helpful to reveal what is said to what is meant, from the level of expressed meaning to
the level of implied meaning (Grice 1989).

Another is a violation of maxim of Quantity as in the following joke.

Q. What do you call a polar bear with ear muffs?

A. Anything you want, he can't hear you!
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(http://www.ajokeaday.com/ChisteDelDia.asp)

The maxim was violated by the addressee when he gave the sarcastic answer “Anything you
want, he can’t hear you!” to the silly question “What do you call a polar bear with ear muffs?”
The maxim of Quality is violated also unintentionally several times in the jokes mainly by stating
something that the character him/herself believes to be true, but the other characters in the exchange
know it to be false, whether by mistake or misunderstanding.

The maxim of Relevance is also violated in this joke. It occurred when the addressee responded
“Her blinker was on” irrelevantly to the question “Why did the blonde take a right into the ditch”.
The maxim of Relevance is also violated throughout the jokes, but not as extensively as the two
former. The maxim of Relevance, on the other hand, can be seen to operate on two levels; that
of the reality of the jokes, and the reality of the reader. The irrelevant absurdities the characters
often utter comply with the reality of the series as it is intended to be irrelevant and thus funny
and relevant, but from the perspective of the "real" reality, much of what the characters say is
irrelevant.

CONCLUSION

Based on the analyses, it can be concluded that humor can be created and function in various
ways. These different functions, in turn, may create different effects in the readers. It is also
interesting to discover that there is a relationship between the two major pragmatic theories, i.e.,
Speech Act Theory (1975) and Cooperative Principles (1957), and Berger’s (1993) rhetorical
techniques. They interconnect and are together able to bring forward a more coherent picture of
the humor in the data. Due to the different nature of maxims, they co-occur with certain rhetorical
techniques in the humorous texts.

These findings have several implications for instructional values, both in general education and
in second language teaching and learning. In the general education context, the teaching of jokes
can gain and keep students’ attention, increase their motivation and retention of materials, and
relax their classroom environment (Wanzer, 2002).
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FORMATION OF KEY COMPETENCES IN ENGLISH LANGUAGE LESSONS

Jpramosa Cutopa PaxmaryiiiaeBHa,

Yuurenb aHMICKOTO si3bIKa | kKaTeropuu
COLIYHOIT Nel ropona HaBowit

Annotation: the present article is about forming competences during English lessons which
are considered to be main.
Key words: ability, knowledge, training, didactic requirements, psychological requirements

Today, the role of certain qualities of a personality, previously unessential for life in society has
grown, such as: the ability to quickly navigate in a changing world, to master new professions and
fields of knowledge, the ability to find a common language with people of various professions,
cultures, etc. These qualities have taken the name of [ |key competences! |. Competence is a general
ability, based on knowledge, experience, inclinations that are acquired through training. The
purpose of the competence is to help the child to adapt in the social world. What requirements, in
your opinion, should the educational space of the lesson, school correspond to, so that the student
can master key competences? Mastering the key competencies by school students is possible if a
number of requirements are met:

1. Didactic requirements: Clear formation of educational tasks, determining the optimal
content of the lesson, forecasting the level of learning scientific knowledge by students, implement
all the didactic principles in the lesson.

2. Psychological requirements: Peculiarities of teacher self-organization, organization of
cognitive activity, organization of students, accounting of age features

3. Requirements for the technique of the lesson: The lesson should be emotional,

themes and rhythm of the lesson should be optimal, full integration of the teacher and students,
atmosphere of goodwill and active creative work.

The lessons of a foreign language are a fertile ground for the formation of a value-semantic
competence, because, using language as a means, we study the surrounding world in all its
manifestations. Students master it, participating in moral conversations, in situations of moral
choice of actions, analyzing texts for reading and listening. The development of this competence
occurs both in the classroom, and in extracurricular activities. The main source of development
of this competence is information-communication and design-research technologies that help to
receive and work out the maximum amount of information in the learning process. Information
competence provides skills of the student’s activity inrelation to information contained in educational
subjects and educational fields. Learning a foreign language provides enough opportunities for the
formation of this competence.

Practice shows that information-communication technologies contribute to the individualization
of learning and intensification of independent work of students, and to the increase of cognitive
activity and motivation. Thus, the formation of communicative competence in teaching a foreign
language is a paramount and fundamental task. Having a communicative competence, the pupil
must:

be able to introduce himself verbally and in written form, write a questionnaire, a
statement, a resume, a letter, a congratulation;

be able to represent his class, school, country in situations of intercultural communication,
in the mode of dialogue of cultures;

possess ways to interact with surrounding and remote people and events;

In conclusion, we would like to say that the modern development of society, economy and
education calls for the development of mechanisms for the formation of human of the 21st century
— a person who is capable of analyzing the current situation, actively participating in sociocultural
activities, independently and responsibly making decisions under constantly changing conditions.
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SIFATNI O‘RGANISH METODIKASI

Musayeva Lolajon Atabayevna

Urganch tumani 27-son maktab o‘qituvchisi
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Telefon: +998 (97) 221 89 28
gulandom.axmedovna 27@inbox.uz

Annotatsiya: Ushbu maqolada sifatni o’rganish metodikasi va sifatni o'rganish tizimi materialni
leksik va grammatik tomondan izchillik bilan boyitib, murakkablashtirib borishni ko'zda tutadi.

Kalit so’zlar: Sifat, leksik va grammatik material, lingvistik xususiyat, semantik-grammatik,
morfologik va sintaktik.

Sifatni o'rganish tizimi materialni leksik va grammatik tomondan izchillik bilan boyitib,
murakkablashtirib borishni ko'zda tutadi. O'quvchilar 1- va 2-sinfda sifatning leksik ma’nosini
kuzatadilar, sifatga qanday?, qanaqa? so'rog'ini berishga o'rganadilar; 3-sinfda sifat so'z turkumi
sifatida o'rganiladi; 4-sinfda ilgari o'rganilganlar takrorlanib, grammatik materialga bog'liq holda
qip-qizil, yam-yashil kabi orttirma darajadagi (atama aytilmaydi) sifatlarning yozilishi o'rgatiladi.
Ona tili va o'qish darslarida o'quvchilar nutqi yangi-yangi sifatlar bilan boyitiladi, ularga oldindan
ma’lum bo'lgan sifatlarning ma’nosiga aniqlik kiritiladi.

Sifatni o'rganish metodikasi uning lingvistik xususiyatlariga asoslanadi. Sifat predmetning
belgisi (rangi, hajmi, shakli va ko'rinishi, maza-ta’mi, xarakter-xususiyati, hidi, vazni, o'rin va
paytga munosabati)ni bildiradi. Sifatning leksik ma’nosi uni ot bilan bog'liq holda o'rganishni
talab qiladi. Sifatni tushunish uchun 1-sinfdanoq o'quvchilar e’tibori sifatning otga bog'lanishini
aniqlashga qaratiladi. O'quvchilar predmetning belgisini aytadilar, ularda so'roq yordamida gapda
so'zlaming bog'lanishini aniqlash ko'nikmasi o'stiriladi, ya’ni ular gapdagi sifat va otdan tuzilgan
so'z birikmasini ajratadilar (atama aytilmaydi). Keyingi sinflarda bu bog'liglik aniqglashtiriladi.
Shunday qilib, sifatning semantik-grammatik xususiyatlari sifat ustida ishlashni leksik va
grammatik (morfologik va sintaktik) yo'nalishda olib borishni talab etadi.

Boshlang'ich sinflarda ,,Sifat" mavzusi quyidagi izchillikda o'rganiladi: I) sifat bilan dastlabki
tanishtirish (1-, 2-sinf); 2) sifat haqida tushuncha berish (3-sinf); 3) shu grammatik mavzu bilan
bog'liq holda ayrim sifatlarning yozilishini o'zlashtirish (4-sinf).Sifat bilan (atamasiz) dastlabki
tanishtirish (birinchi bosqich) sifatning leksik ma’nosi va so'roqlari ustida kuzatish o'tkazishdan
boshlanadi. Predmetning belgilari xilma-xil bo'lib, uni rangi, mazasi, shakli, xil-xususiyatlari
tomonidan tavsiflaydi. Shunday ekan, sifat tushunchasini shakllantirish uchun uning ma’nolarini
aniqlash talab etiladi.

O‘qituvchi predmetni yoki uning rasmini ko‘rsatadi, o'quvchilar uning belgilarini aytadilar va
yozadilar. Masalan, (qanday?) olma - qizil, shirin, yumaloq olma; (qanday?) ip — uzun, ko'k
ip. Albatta, suhbat asosida o'quvchilar olma, ip so'zlari nima? so'rog'iga javob bo'lib, predmet
nomini bildirishi, qizil, shirin, yumaloq kabi so'zlar qanday? so'rog'iga javob bo'lib, predmetning
belgisi (rangi, mazasi, shakli) ni bildirishini aniglaydilar. O'qituvchi atrofimizni o'rab olgan pred-
metlarning o'z belgilari borligini, ular bir-biridan shu belgilar bilan farqlanishini yana bir-ikki
misol bilan tushuntiradi ( Qanday? daraxt— Katta, chiroyli, sershox, ko ‘m-ko ‘k daraxt. Qanaqa
? shkaf — Oynali, baland shkaf). Xulosa chiqariladi: ganday?, ganaga? so'roqlariga javob bo'lgan
so'zlar predmet belgisini bildiradi.O'quvchilar belgi bildirgan bunday so'zlaming nutqimizdagi
ahamiyatini anglashlari uchun sifatko'p uchraydigan matn tanlanib, awal sifatlarini tushirib qoldirib,
so'ngra sifatlari bilan 0'qib beriladi va mazmuni taqqoslab ko'rsatiladi. Predmetni aniq tasvirlash
uchun uning belgisini bildiradigan so'zlardan foydalanilgani tushuntiriladi. Bu darslarda ko'rgazma
vositalar (predmetlar, predmet rasmlari, sujetli rasmlar)dan keng foydalaniladi.O'quvchilar
qanday?, ganaga?so'roqlariga javob bo'lgan (predmet belgisini bildirgan) so'zlarni o'zlashtirishlari
uchun mashqning quyidagi turlari samarali hisoblanadi: 1) so'roq yordamida predmetning
belgisini bildirgan so'zlarni tanlash; 2) aralash berilgan so'zlardan gap tuzish; 3) matndan kim?
yoki nima?so'rog'iga javob bo'lgan so'zni va unga bog'langan qanday? va qanaqa? so'rog'iga javob
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bo'lgan so'zni tanlab (so'z birikmasini topib) aytish va yozish; 4) tayanch so'zlar va rasm asosida
gap yoki kichik hikoya tuzish.

Ikkinchi bosqichda asosan ikki vazifa: ,,Sifat" tushunchasini shakllantirish hamda o'quvchilar
nutqini yangi sifatlar bilan boyitib borish, fikmi aniq ifodalash uchun mazmunga mos sifatlardan
nutqda o'rinli foydalanish ko'nikmasini o'stirish hal qgilinadi. ,,Sifat* tushunchasini shakllantirish
o'quvchilaming ,,predmet belgisi" degan umumlashtirilgan kategoriyani o'zlashtirish darajasiga
bevosita bog'liq. Shu maqgsadda rang, maza, shakl, hajm, xil-xususiyat bildiradigan so'zlar
guruhlanadi va shu so'zlaming xususiyatlari umumlashtiriladi. Sifatning leksik ma’nosi bilan
birga uning xarakterli grammatik xususiyatlari ham qayd etiladi. Sifatlarning xususiyatlarini
umumlashtirish asosida o'quvchilar uning so'z turkumi sifatidagi o'ziga xos ko'rsatkichlarini
ajratadilar: a) predmet belgisini bildiradi,b) qanday? yoki qanaqa? so‘rog‘iga javob bo'ladi, d)
gapda otga bog'lanib, shu ot bilan so'z birikmasi hosil giladi, ikkinchi darajali bo'lak vazifasida
keladi. Bu sinfda og'zaki va yozma ijodiy ishlar (maktab bog'i yoki parkka ekskursiya vaqtida
kuzatilgan daraxt, qushlar, hayvonlarni tasvirlab kichik hikoya tuzish kabilar)ga katta o'rin beriladi.
O'quvchilaming sifatning leksik ma’nosi haqidagi tushunchalarini chuqurlashtirish va predmetni
har tomonlama tasvirlash malakasini o'stirish uchun:

1) berilgan predmetlarning rangi, mazasi, shakli, xususiyatini ifodalaydigan sifatlar tanlash va
yozish: Qanday? Shaftoli-Shirin, suvli, tuksiz shaftoli. Qanday? kitob Qalin, qiziqarli kitob;

2) berilgan belgilariga qarab qaysi hayvon ekanini aniqlash: Tikanli, kichkina, foydali
... (tipratikan). Ehtiyotkor, ayyor, yovvoyi ... (tulki);3) predmetlarning belgisiga qarab
topishmogqlarning javobini aytish kabi mashqlardan foydalanish mumkin.

Sifatning nutqimizdagi, fikrni aniq va tushunarli ifolashdagi o'rnini puxta o'zlashtirishga erishish
uchun ma’nodosh va zid ma’noli sifatlar ustida ishlash, o'qish darslarida sifatning o'z va ko'chma
ma’noda ishlatilishini kuzatish maqgsadga muvofiq. Sifatni o'rganish jarayonida so'z yasashga oid
mashglarni muntazam o'tkazib borish o'quvchilarda u yoki bu so'z turkumini yasash uchun so'z
yasovchi qo'shimchalardan ongli foydalanish malakasini shakllantiradi.Uchinchi bosqgichda sifat
haqidagi bilimlarni takomillashtirish, og'zaki va yozma nutqda sifatlardan aniq, o'rinli foydalanish
ko'nikmasini o'stirish bilan bog'liq holda -roq qo'shimchasi bilan qo'llangan sifatlarni va ko‘m-
ko‘k, yam-yashil kabi sifatlarni to'g'ri yozish malakasi shakllantiriladi. Ish mazmuni shu vazifalarni
bajarishga qarab belgilanadi va o'quvchilar nutqini o'stirishga qaratiladi.

Nazariy ma’lumotlarga asoslanib: matnda berilgan otlaming belgilarini ifodalaydigan sifatlarni
tanlab qo'yish, gapda sifat bog'langan otni (so'z birikmasini) aniqlab yozish; otga mos sifatlar
tanlab predmetni tasvirlash, berilgan sifatlar yoki so'z birikmasi bilan gap tuzish kabi mashqlardan
foydalaniladi. Mashq materialini tanlashda -roq qo'shimchasi bilan qo'llangan yaxshiroq, aqlliroq
kabi, shuningdek, tip-tiniq, sap-sariq kabi sifatlar ko'proq bo'lishiga e’tibor beriladi. O'quvchilaming
mustaqilligi osha borgan sayin mashq topshiriglari ham asta-sekin murakkablashtira boriladi.
Shunday qilib, sifatni o'zlashtirishda uni ot bilan o'zaro bog'liq holda o'rganishga asoslaniladi.
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RUHIY HOLATNI IFODALOVCHI SO'Z VA FRAZEOLOGIK BIRLIKLARNING
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Annotatsiya. Hozirgi kunda, inson ruhiyati jamiyat hayotida juda muhim rol o’ynamoqda.
Aynigsa, unga ta’sir qiladigan so’zlar va frazeologik birikmalarni o’rganish va tadqiq etish
dolzarb muammoga aylanmoqda. Ushbu maqola, ruhiy holatni ifodalovchi so'z va frazeologik
birliklarning semantik tahlilini yoritib beradi. Ingliz va o‘zbek tillaridagi frazeologizmlarning
mazmun-mohiyati, funksional xususiyati asosida guruhlarga ajratilib tasnif qilinadi.

Annotation. Nowadays, the human spirit plays a very important role in the life of society. The
study and research of words and phraseological combinations that affect it is becoming an urgent
problem. This article covers the semantic analysis of words and phraseological units that express
mental states. Phraseologisms in English and Uzbek are divided into groups based on their content
and functional characteristics.

Kalit so’zlar. Lingvistika, frazeologik birikmalar, psixologiya, ekspressiv-emotsional
xususiyatlar, subyektiv-pragmatik  kategoriyalar, intensifikatsiya va deintensifikatsiya
kategoriyalari, grammatik qurilish.

Keywords. Linguistics, phraseological combinations, psychology, expressive-emotional
features, subjective-pragmatic categories, intensification and de-intensification categories,
grammatical construction.

Inson his-tuyg'ularini har tomonlama mukammal tarzda ifodalashning eng samarali vositasi
tildir. U shunday xususiyatga ega bo'lganligi uchun ham inson his-tuyg'ularini "boshqara oladi",
ya’ni uning qalbida turl kechinmalar va hissiyotlar paydo qilish xususiyatiga ega. Binobarin,
tilning har bir sohasi - fonetika, morfologiya, leksika va semantika ortida psixologiya yashiringan.
Shu sababli lingvistika va psixologiya o°‘zaro alogador sohalar hisoblanadi.

So‘nggi vagqtlarda tilshunoslikda rang va uning turli xil jilosi hamda ularga xos ekspressiv-
emotsional xususiyatlarning og‘zaki va yozma nutqda aks etishiga doir masalalar tadqiqotchilar
e’tiborini tortmoqda. Shunday ekan, tilda ranglarning qo‘llanishi va ular bilan bog‘liq ekspressiv-
emotsional xususiyatlarning aynan frazeologiya sohasida ham tadqiq etish inson ichki kechinmalari
va ruhiyatini ifodalashda muhim ahamiyat kasb etadi. Xususan, frazeologik iboralarda ranglarning
qo‘llanilishi ichki ruhiyatni tashqi ruhiyatda aks ettirish jarayonini ancha osonlashtiradi, ya’ni
boshqgacha qilib aytganda, ruhiyat olamidagi ichki his-tuyg‘uning rangin manzarasini «ko‘ra
olish»ga yordam beradi. Bu borada faylasuf Taftazoniy inson ichki his-tuyg‘usi tashqi hissiyot
asosida paydo bo‘lishini qayd etadi, shuningdek, narsalar to‘g‘risida biror tushuncha hosil qilish
his-tuyg‘u uyg‘otgan qiyofa orqali amalga oshishini ko‘rsatib o‘tadi. Binobarin, olim Sh.Safarov
ta’kidlaganidek, insonlar o‘rtasidagi muloqot magsadi ham oddiygina axborot almashish bilan
chegaralanib qolmaydi, balki, axborot uzatish orqali «hamkor»ga ta’sir o‘tkazish, uni biror narsaga
ishontirish, bo‘ysundirish, harakatga undash kabi magsadlar ham e’tiborga olinadi.

Ma’lumki, har bir til frazemalarining semantikasi bir-biriga o‘xshash bo‘lmagan murakkabligi
bilan ajralib turadi. Tillardagi intensifikatsiya va deintensifikatsiya kategoriyalari orqali lisoniy
belgilarni kuchaytirish yoki susaytirish, ularning miqdorini kamaytirish yoki ozaytirish holatlari
vujudga keladi. Ushbu holatning yorqin ko‘rinishi frazemalarning paydo bo‘lishida, ularning
o‘zaro pragmatik munosabatlarida namoyon bo‘ladi. Falsafiy kategoriyalardan bo‘lgan miqdor
o‘zgarishlarining sifat o‘zgarishlariga bo‘lgan ta’siri, qonuniyatini frazemalar misolida yaqqol
ko‘rishimiz mumkin. Ular tilning leksik sathida mavjud bo‘lgan nomlash, sifat, miqdor, baho,
emotsionallik, obrazlilik, tasvirlash, ekspressivlik kabi subyektiv-pragmatik kategoriyalar bilan
uzviy bog‘liq bo‘lgan holda yangi til birligi sifatida voqealanadilar hamda tilning semantik tizimida
sifat ko‘rsatkichiga ega bo‘lgan yangi birlik sifatida shakllanadilar.

Insonning ruhiy holati va his-tuyg'ulari uning nutqi va tashqi ko‘rinishi orqali namoyon bo‘ladi.
Nutqgning ta'sirchanligi va emotsionalligini oshirishga xizmat qiladigan so'zlar, shuningdek,
frazeologik birliklar o'z ma'nolari bilan inson ruhiyatiga ta'sir etish xususiyatiga ega. Shu boisdan
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fikrni tinglovchiga yetkazishda frazeologizmlar ham boshqa til birliklari singari voqea-hodisalarni
aks ettirishda o‘ziga xos ta’sirchanligi bilan ajralib turadi. Ularning asosiy ahamiyati nutqni
ifodalashda unga hissiy rang berish va uning ma'nosini mustahkamlashdan iboratdir.

Ingliz tilida ham o‘zbek tilidagi kabi frazeologik birliklar 4 guruhga bo‘linadi. Buning yorqin
isboti sifatida quyidagi ingliz yilidagi misollarga e’tibor qaratsak:

1. Shaxsning salbiy xususiyatlarini ifodalovchi frazemalar: a bad actor, fiddle while Rome
is burning, swear black is white, hit a man when down, sell a person, shoot the sitting pleasant, a
double game, window dressing, show a false face.

2. Shaxsning ijobiy taraflarini ifodalovchi frazemalar: not to mince, not to put too fine an
edge upon, tell somebody his own, single heart, open as the day, plain dealer, take something well,
take it on the chin, fear no colours, high blood, be free of ones flesh.

3. Shaxsning tashqi ko‘rinishini ifodalovchi frazemalar: a set of features, a dead pan, aquiline
nose, like a full moon, ripe lips, Cupids bow, mutton-chop whiskers, a beauty spot, Jack Sprat, to
be on the short side.

4. Shaxsning intellektual qobiliyatini ifodalovchi frazemalar: all there, have more brains in
ones little finger than one has in his whole body,clever Dick, a clever head, be (run) in blinkers,
have a bad head for something, a one-track mind, have got apartments to let, not to have a brain in
one's head, a proper Charley, cousin Betty, dead from neck up, dump Dora, long hair and short wit.

Frazeologizmlar fagat ma'no xususiyatlariga ko'ra emas, balki o'zlarining grammatik qurilishi
mohiyatiga ko'ra ham o'zaro farqlanadilar. Masalan, ma'lum bir matnni sintaktik tahlil gilishda,
frazeologik qo'shilmalarning komponentlarini sintaktik bo'laklar sifatida umumiy tahlilga
bo'ysindirish mumkin, biroq frazeologik butunlik va frazeologik chatishmalar haqida gap
borganda, bunday deyish qiyin. Bu ularning tarkibidagi qismlarning qay darajada bitishib, ajralmas
bo'laklarga aylanib qolgan-qolmaganligiga bog'liq. Shu jihatdan, frazeologizmlarning grammatik
qurilishi — tuzilishiga ko'ra xususiyatlarini alohida o'rganish ahamiyatsiz emas, aksincha, ularni
tiplarga ajratishda, mohiyatini ochib berishda katta imkon yaratadi.

Xulosa qilib aytganda, , bir qator frazeologizmlar mavjudki, ular til egalarining turli psixologik,
emotsional holatini, bir so‘z bilan aytganda, kreativ holatini voqealantirish uchun “dunyoga” kelgan.
Bunday frazemalar ko‘proq milliy mentalitet bilan sug‘orilgan. Darvoqe, o‘zbek tili frazemalari
vogealantirgan narsa, hodisa va turli psixologik holatlarni ingliz tili frazeologik “dunyosi”da
ham kuzatishimiz mumkin. Ta’kidlash lozimki, bir gator holatlarda ikkala tilda ham birxil leksik
komponentlarga ega bo‘lgan frazemalar o‘xshash, ba’zan juda yaqin bo‘lgan tushunchalarni
ifodalovchi birliklar sifatida shakllanganlar. Ushbu holat xalqlarning mantiqiy fikrlash yo‘llari
mushtarakligidan darak beradi. Lekin, shu bilan birga, har bir til 0°z makoni, hududida gapiruvchi
xalgning diniy, milliy-tarixiy xususiyatidan kelib chigqan holda, o‘ziga xos birliklar bilan boyib
boradi.
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Annotatsiya: Ushbu maqola Davlat tilimiz bo‘lgan o‘zbek tilini rivojlantirish masalalari hamda,
O‘zbekiston fuqarolari bo‘lgan boshqa millat vakillarining o‘zbek tilimizga bo‘lgan munosabati
hagqida.

Kalit so ‘zlar: Til, milat, ramz, iftixor, kitobxon, moziy, mustagqillik, qadriyat.

Ona tilimizning O‘zbekiston Respublikasining davlat tili sifatida mamlakatimizda asosiy ijti-
moiy-iqtisodiy va rasmiy muloqot tiliga aylanib borayotganligi istiqlol bergan buyuk ne’matlardan
biridir. Bugungi kunda respublikamizda fuqarolarning davlat tilidagi savodxonligiga, xususan,
Respublikamizda yashovchi boshqa millat vakillarining o‘zbek tilida erkin og‘zaki va yozma mu-
logot yurita olishlariga jiddiy e’tibor qaratilmoqda.

Jamiyatda tilning amaliy ahamiyati nihoyatda katta, shu bois har bir mamlakatda tillarni
o‘qit-ish, o‘rganish masalalariga jiddiy e’tibor garatiladi. Til ta’limida tilni ona tili sifatida,
ikkinchi til yoki xorijiy til sifatida o‘qitilishi o°ziga xos xususiyatlari bilan farqlanadi. Bu o‘quv
fanlarining nomlanishida ham aks etadi. Ma’lumki, har bir tilning davlat miqyosidagi maqomi
uning mintaqadagi ijtimoiy-iqtisodiy o‘rni, jug‘rofiy-siyosiy holati kabi qator omillardan kelib
chiqib belgilanadi. omillardan kelib chiqib belgilanadi. Jumladan, O‘zbekistonda umumiy o‘rta
ta’lim 7 tilda olib borilishi, bular orasida qozoq, qirg‘iz, turkman, qoraqalpoq tillari bir oilaga
mansub gardosh tillar ekanligi e’tiborga olinsa, ularga nisbatan “o‘zbek tilini xorijiy til sifatida
o‘qitish” atamasini qo‘llash, albatta, nojoiz bo‘ladi. Ayni paytda, ta’lim rus tilida olib boriladigan
guruhlarda turli millatlar vakillari, hatto o‘zbeklar ham ta’lim olayotgani va eng asosiysi, ushbu
turli millat vakillarining O‘zbekistonda tug‘ilib, respublikamizda muqim yashayotganligi ham
nazarda tutilsa, o‘zbek tilini ikkinchi til yoki xorijiy til sifatida emas, aynan davlat tili sifatida
o‘qitish magsadga muvofigligi ham yaqqol ko‘rinadi. Respublikamizda istiqomat qilayotgan 30
milliondan ortiq aholi orasida 130dan ortiq millat vakillari borligi e’tiborga olinsa, bu davlat
ahamiyatiga ega bo‘lgan muhim ijtimoiy-siyosiy masala ekanligi yaqqol ko‘rinadi.

Ma’lumki, davlat ta’lim standartlari har bir fan bo‘yicha o‘quvchilar va talabalarning
tayyorgarligiga, saviyasiga qo‘yiladigan minimal daraja ko‘rsatkichlari bo‘lib, ta’lim mazmuni,
shakllari, usullari, baholash tartibini belgilab beradi va ta’lim mazmunining asosi hisoblanadi.
Bunda o‘zbek tili ta’limi oldiga qo‘yiladigan asosiy talab, avvalo, o‘quvchini o‘z fikrini og‘zaki
va yozma shaklda savodli bayon qila olish, o‘zgalar bilan turli nutqiy vaziyatlarda muloqot yurita
olishga o‘rgatish, ya’ni kommunikativ savodxonlikni shakllantirishdan iborat. Hozirgi kunda
standartlashtirishning ana shu umumiy talab va mezonlaridan kelib chiqib, o‘zbek tilini o‘qitishda
kommunikativ modelga asoslangan ta’lim mazmuni ishlab chiqilgan.

O‘zbek tilidagi faol nutqiy qurilmalarini o‘rgatish, grammatik bilimlar, so‘z va so‘z
birikmalarining bog‘lanish qoidalarini esa nutqiy ehtiyoj, fikr ifodalash maqgsadidan kelib
chiggan holda o‘rgatish talab qilinadi. Ko‘rinadiki, tilni ona tili sifatida o°qitish bilan ikkinchi til
sifatida o‘qitish o‘zaro qat’1y farqlanadi va alohida tamoyillarga tayanadi. Til o‘rganishda asosan
nutq, muloqot yuritish, kommunikatsiya masalalariga yetakchi o‘rinda turgani uchun til ta’limi
tamoyillarini belgilashda ko‘proq shu jihatga ustuvor ahamiyat beriladi.

Demak, Respublikamiz ta’lim bosqichlarida o‘zbek tilini o‘qitishni takomillashtirish,
buning uchun esa, avvalo, o‘zbek tili ta’limi mazmunini til ta’limining xalqaro standartlariga
muvofiqlashtirish zarur.

Ona tilimizning respublikamiz hududida millatlararo asosiy muloqot vositasiga aylanib borishi
ko‘p jthatdan umumta’lim maktablari, akademik litseylar, kollejlar hamda oliy ta’lim tizimida
o‘zga tilli guruhlarda o‘zbek tilining o‘qitilishi, ularda amal qilinayotgan o‘quv dasturlari va
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darsliklar mazmuniga bog‘liq.

O‘zbekistonda yashovchi barcha millat vakillarining o‘qish va ishlash jarayonida mahalliy
millat vakillari bilan teng munosabatda bo‘lishlari, barcha sohalarda erkin fikr almashishlari uchun
o‘zbek tili ta’limi xalqaro standart talablariga javob berishi, o‘zbek tilining kommunikativ-nutqiy
va lingvistik kompetensiyasi bo‘yicha bilim, ko‘nikma va malakalarni yetarli darajada egallashlari
ko‘zda tutiladi.
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ONA TILI FANINI O’QITISHDA FSMU METODIDAN FOYDALANISH

Ramanova Raxima Zokirboy qizi
Masharipova Muqaddas Odamboyevna
Xorazm viloyati Urganch tuman

10-son maktabi ona tili o'gituvchilari

Annotatsiya: Ushbu maqolada ona tili fanini o’qitishda FSMU metodining ahamiyati haqida
fikr boradi.
Kalit so’zlar: FSMU, interfaol metodlar, Pedagog

Hozirgi kunda ta'lim tizimida qo'llanilayotgan innovatsion texnologiya va metodlar
o'quvchilarning yuksak bilim cho'qqilarini egallab, ularni fikrlashga, o'z shaxsiy va mustagqil
qarashlarga ega bo'lishida katta ahamiyat kasb etmoqda. Har bir o'qituvchi dars o'tishdan oldin
darsda qo'llaydigan innovatsion pedagogik texnologiyalarning har bir elementigacha puxta
o'rganishi va tadqiq qilishi lozim.

Pedagog - ya'ni bola yetaklovchi, bolaga faqat tayyor fikr bermasligi kerak balki uning fikrini
kengaytirishi, olamni o'rganishga imkon beruvchi vositalarni topa bilishga o'rgatishi zarur.

Biz bir necha zamonlar an'anabiy uslubda ish olib bordik. To'g'ri, bu tizimda ham bolalarga
billim berildi, o'quvchilarning bilim, ko'nikma va malakalari shakllantirildi. O'qituvchi ham
o'quvchi ham bir qobiqda harakat qildi, buni qoliplangan tizim desak ham bo'ladi, har ikkalasida
ham ma'suliyat yo'qoldi.

Hozirgi kunda asosiy pedagogik texnalogiyalar imperik, kognitiv, evristik, kreativ, inversion,
adattiv, inkulyuziv va boshqa texnologiyalardir. Dars jarayonida bu texnologiyalarni tanlay bilish
- bu o'qituvchining mahoratiga bog'liq

FSMU texnologiyasi munozarali masalalarni hal etishda, bahs-munozaralar o'tkazishda yoki
o'quv-seminari yakunida (o'quvchilarning o'quv-seminari haqidagi fikrlarini bilish magsadida) yoki
o'quv rejasi asosida biron bo'lim o'rganib bo'lingach qo'llanishi mumkin, chunki bu texnologiya
o'quvchilarning o'z fikrini himoya qilishga, mustaqil va erkin fikrlash, o'z fikrini boshqalarga asosli
ravishda ifoda etishga, ochiq holda bahslashishga, shu bilan bir gatorda o'quvchilarning o'quv
jarayonida egallagan bilimlarini tahlil etishga, qay darajada egallaganliklarini baholashga hamda
o'quvchilarni bahslashish madaniyatiga o'rgatadi.

Ushbu texnologiya o'quvchilarga tarqatilgan oddiy qog'ozga o'z fikrlarini aniq va qisqa
holda ifoda etib, tasdiqlovchi dalillar yoki inkor etuvchi fikrlarni bayon etishga yordam beradi.
O'TKAZISH TEXNOLOGIYASI

Ushbu texnologiya bir necha bosqgichda o'tkaziladi:

1-bosqichda:

-o'qituvchi o'quvchilar bilan birga bahs mavzusini yoki muhokama etilishi kerak bo'lgan
muammoni yoki o'rganilgan bo'limni belgilab oladi;

-o'qituvchi darsda avval har bir o'quvchi yakka tartibda ishlashi, keyin esa kichik guruhlarda
ish olib borilishi, va nihoyat, dars oxirida jamoa bo'lib ishlanishi haqida o'quvchilarga ma'lumot
beradi;

-dars davomida har bir o'quvchi o'z fikrini erkin holda to'liq bayon etishi mumkinligi eslatib
o'tiladi.

2-bosqichda:

-har bir o'quvchiga FSMU texnologiyasining 4 bosqichi yozilgan qog'ozlar tarqatiladi:

F (fikringizni bayon eting);

S (fikringiz bayoniga sabab ko'rsating);

M (ko'rsatgan sababingizni isbotlab misol (dalil) keltiring);

U (fikringizni umumlashtiring).

-Har bir o'quvchi yakka tartibda tarqatilgan qog'ozdagi FSMU ning 4 bosqichini o'z fikrlarini
yozma bayon etgan holda to'ldiradi.

3 -bosqichda:

-har bir o'quvchi 0'z qog'ozlarini to'ldirib bo'lgach, o'gituvchi ularni kichik guruhlarga
bo'linishlarini iltimos qiladi yoki o'zi turli guruhlarga bo'lish usullaridan foydalangan holda
o'quvchilarni kichik guruhlarga bo'lib yuboradi;
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-o'qituvchi har bir guruhga FSMU texnologiyasining 4 bosqichi yozilgan katta formatdagi
qog'ozlarni tarqatadi;

-o'qituvchi kichik guruhlarga har birlari yozgan qog'ozlardagi fikr va dalillarni katta formatda
umumlashtirgan holda 4 bosqich bo'yicha yozilishini taklif etadi.

4 -bosqichda:

-kichik guruhlarda avval har bir o'quvchi 0'zi yozgan har bir bosqichdagi fikrlari bilan guruh
a'zolarini tanishtirib o'tadi. Guruh a'zolarining barcha fikrlari o'rganilgach, kichik guruh a'zolari
ularni umumlashtirishga kirishadi;

-guruh a'zolari FSMU ning 4 bosqichini har biri bo'yicha umumlashtirib uni himoya qilishga
tayyorgarlik ko'radilar;

-fikrlarni umumlashtirish vaqtida har bir o'quvchi o'z fikrlarini himoya etishi, isbotlashi mumkin.
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®OHETHUKA

Hcemannosa Maunsypa CyJTaHoBHA
berosa basopryans TyauneBna
VYprenuckuii paiton, Xope3mckas 001acThb
VYyuutens HauaabHBIX Ki1accoB NelQ

AHHOTALMUA: Kaxaplii 3ByK peud MOPOU3ZHOCHUTCS NPEUMYILIECTBEHHO IMOCPEICTBOM
JIBUKEHUSI OPT'aHOB peUH, T. €. UMEeT PU3NO0JIOrnYecKuil xapakrep. Peub BBINONHSIET ONpeieIeHHY 0
(YHKIHMIO U TO3TOMY MMeeT (DYHKIIMOHAJIbHOE 3HaYEHHE. 3BYKH PEYM MOXHO M3ydaTh C Pa3HbIX
TOYEK 3PEHHMSI B 3aBUCMOCTH OT UX XapakTepucTuk. Hanmpumep, B hoHeTHKE MBI H3y4aeM 3BYKOBOM
CTPO 513bIKa, B 3TOM CTaThe TAK)KE paccKas3bIBaeTcs O POHETHKE U AAeTCs Besd MH(OpMAIHs 0 HEMl.

K/IFOYEBBIE CJIOBA: ¢doneruka, apTukynsuus, ¢gusuonorus, opdorpadus, opdosmnus,
JIEKCUKOJIOTHsI, FPaMMaTHKa;

OO11en3BECTHO, UTO MOHATHE (DOHETUKH B HACTOALIEE BPEMs IIPU3HAHO BCEMM JIMHTBUCTAMH,
OJIHAKO €TUHOI'0 MHEHHS 0 ee cTaTyce HeT. B poHeTHke Bce 3ByKH 3bIKa, UX IPOUCXOXKICHHE U BUIBI,
OpraHbl peuu, COCTOSIHME UX JIBUKEHHUS B 3ByKOOOPa30BaHUM, PEUEBOH ammapar, akyCTH4eCKHe U
apTUKYJISLMOHHBIE 0COOEHHOCTH 3BYKOB PEUH, PA3IN4HbIC (POHETUUECKHE SBICHNUS, BOSHUKAIOIINE
B PEYEBOM Ipolriecce, poHeTHuYecKoe YieHeHue peun. M3ydaeTcsi KOMMYyHHKAaTUBHAS POJIb 3BYKOB
U TaKuX SIBICHUH, Kak mpocoauka. Mrak, ¢poHeTuka - (rp. Ted. - 3ByK) - pa3ies S3bIKO3HAHUA,
M3YyYarolui 3BYKOBOHM CTPOM sI3bIKa B CAMOM HIMPOKOM cMbIiciie. OH HCCIEIyeT BCe COOBITHSA,
CBsI3aHHbIE CO 3ByKaMH. [lo3TOMy HempaBMIIBHO paccMaTpUBaTh €ro TOJBKO KaK EJUHHUILY,
MCCIIeIYIOIIY O 3ByKOBOM CTpoil si3bika. OH M3ydaeT 0COOEHHOCTH 00pa30BaHUs U IPOM3HOLICHUS
3BYKOB B 3TOM SI3bIKE, BOIIPOCHI, CBSI3aHHbIE C €ro Kilaccu(uKauei, paccMaTpuBaeT B3auMOCBS3b
MIPOU3HOLICHUS U MHChMa, a TAK)Ke 0COOEHHOCTH yaapeHus U ciora. MOHeTHKa — 3TO U3yUeHHE
3BYKOBOW CHCTEMBI SI3bIKa U JIIOOBIX SBJICHUHN, CBSI3aHHBIX C 3TUMH 3BYKaMH, U OHA KacaeTcs BCeX
YPOBHEH s13bIKa, 0COOCHHO JIEKCUKH B TpaMMaTuki. DOHETHKA TaKkKe U3ydaeT TaKue MpoOIeMBbl,
Kak 0OMEH ¥ U3MEHEHHE 3BYKOB, TIPAaBWIIA JINTEPATyPHOTO MPOU3HOIICHUS, IPAaBUIIa TIPABUIIBHOTO
IIPOM3HOLIEHUS, CJIOTH U YIApeHUus, UX BUIbL. IJTO O3HAYaeT, YTo 0e3 HEOOXOAUMBIX 3HAHHM
1o (OHETHKE HEBO3MOXKHO YCHEIIHO paboTaTh HajJ IMpaBwiamMu opdorpaduu U rpaMMaTHKH
(Mopdosiorueit 1 CUHTaKCUCOM), CBSA3aHHBIMU C NMPaBHJIBHBIM NIPOM3HOIIEHHEM. B To e Bpems
n3yueHue (POHETUKHU ITOMOTaeT YCBOUTH HOPMBI oporpaduu (mpaBuiIbHOE HAITMCAHUE ), OPPOITHH
(MpaBMIILHOE TIPOM3HOIIEHUE), OMPENEIUTh PAa3HHUIy MEXIY JUTEpaTypHbIM MPOU3HOIICHHEM
W JIMAJCKTHBIM TMpOW3HOImEeHHeM. Takum o0pazoM, (hOHETHKA HEMOCPEJACTBEHHO CBs3aHa C
TAaKUMHU pa3/ieJaMU SI3bIKO3HAHMA, Kak opdorpadus, opdosmusi, JEKCUKOJIOTHs, I'paMMaTHKa,
TN ATIEKTOIOT Usl.

@doHeTHKa TaKKe TECHO CBsi3aHa ¢ (PU3UKOH (4acThlO aKyCTHKH) U ¢u3nonorueid. DoHeTHka
OIUPAETCS HAa aKyCTUKY JUISI U3yUEHUS CIIyXOBBIX aCIIEKTOB 3BYKOB M (DU3HOJIOTHIO JJISl U3YUECHUS
aCIeKTOB NPOM3HOIICHHUS, MPOU3HOLIeHUs U (GopMmupoBaHus. Kpome TOro, oH HaxOmUTCS B
MIOCTOSTHHOM KOHTAKT€ C JIMTEPaTypHbIMH W OOLIECTBEHHBIMH HAayKaMHU.3BYKH pPEYHd MOXKHO
W3y4YaTh C Pa3HBIX CTOPOH: UCTOPUYECKH, CPABHHUTENBHO, C TOYKH 3PEHUS CPAaBHEHHS 3BYKOB
peUr COBPEMEHHBIX y30€KCKUX M MECTHBIX AMAJIEKTOB, SIKCIIEPUMEHTHPOBAHUS CO 3BYKaMHU pPedH
C UCIMOJI30BaHUEM pa3IMYHbIX CPeiCTB U T.JA. HA. COOTBETCTBEHHO, (POHETHKA TEOPETHUECKU
JIeTUTCSI Ha 001110 (POHETHKY U 4aCTHYIO (POHETHKY, a Ha IPAKTHKE — Ha HECKOJIBKO HallpaBJICHUH,
TAaKUX KaK HCTOpuYeckas (poHeTHKa, CpaBHUTENbHas (OHETHKA, OomHcaTelbHas (POHETHKA H
SKCTIEpUMEHTaIbHAsL (POHETHKA.

@doHeTHKa TakKe HM3y4daeT Takue NpoOIeMbl, Kak OOMEH W W3MEHEHHE 3BYKOB, IpaBUIIa
JTUTEPaTypPHOTO TPOM3HOIICHUS, PaBUIa PABUIBHOTO MPOU3HOIICHUS, CJIOTH U YIAPSHHS, UX
BUJBI. DTO 03HAYAET, YTO 0€3 HEOOXOMMBIX 3HAHNH O (POHETHKE HEBO3MOXKHO YCIELIHO paboTaTh
Haja npasBuigamu opdorpaduu u rpaMMmaTuku (MOp@OJOrHMed M CHUHTAKCHCOM), CBSI3aHHBIMH C
MIPAaBUJILHBIM MPOU3HOIIEHUEM. B T0 jxe BpeMs nzyueHue (pOHEeTHKH TOMOTAET OBJIAIETh HOPMaMH
optdorpaduu (mpaBuibHOE HamucaHue), opQodNuu (MIPABUILHOE MPOU3HOIICHHE), ONPEICIIUTh
OTIIMYME JIMUTEPATYPHOTO IMPOU3HOMIEHHsI OT nuanektHoro.Takum oOpaszom, (oHeTnka mmeer
HEMOCPEJCTBEHHOE OTHOIICHHWE K TaKUM pasjiesaM S3bIKO3HAaHUA, Kak opdorpadus, opposmnus,
JIEKCUKOJIOTHSI, I'paMMaTuKa, Juajektonorus.@oHeTHka TEeCHO CBsi3aHa ¢ (U3MKOW (4YacTb
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aKycTuku) u ¢usuonoruei. Kpome Toro, oH HaX0UTCA B OCTOSHHOM KOHTAKT€ C JIUTEPaTypon
(HampuMep, CJIOTH, METPUKU U3MepeHHs U 3((EeKTUBHOE UTEHUE) U OOIIECTBEHHBIMU HayKaMu
MO’KHO M3y4aTh: C UCTOPUUECKON TOUKU 3PEHUS], C TOUKH 3pEHUSI CPABHUTENBHOM, C TOUKH 3pEHUs
CPaBHEHHUS 3BYKOB PEUM COBPEMEHHOTO y30€KCKOTO 3bIKa U MECTHBIX TUAJIEKTOB, I10 IIEPUMETPY
U TaK Jlanee.

B 3axioueHue, 3ByKM pedd SIBIAIOTCS MarepuaibHOM OCHOBOHM JUIsl MOCTPOEHHUS CIIOB M
MPEUIOKEHUH, MOTOMY 4YTO 4YEJIOBEUECKHM SI3bIK €CTh s3bIK 3BYKOB. DoOHeTMKa — paszien
SI3BIKO3HAHUS, B KOTOPOM U3Y4aroTcs 3ByKH pedH, MX 00pa3oBaHME, BU/IbI, U3BMEHEHHUS, YIapEHUs,
cioru, mMenoauu u T. 1. DoHeTnyeckas aKyCTHKa — 3TO 001acTb, U3ydaromas (U3NUECKUe
CBOMCTBA 3BYKOB PEUH.
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