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“V306exkHcTOHAA WIMMIT TaaKuKorTiap: JaBpmii amkymManaap:” MaB3yCHIarH
pecnyonuka 46-Kym TapMOKJIM WIMUN MacodaBuil OHJIAH KOH(EpeHLIrs MaTepraiapu
tymiamu, 31 nekabpp 2022 iiun. - TomkenT: «Tadqgiqoty», 2022. - 105 6.

Y6y Peciy6iyka-uIMuii OHIAIH JaBpyii amKyManIap Y36ekucton Pecry6iukacuay
PUBOKJIAHTUPULITHUHT OelliTa ycTyBOp HyHanuuuiapu OVitnua Xapakariap cTparerusicuia
Ky37a TYTUITaH Bazu(da - WIMUN H3JIaHUII IOTYKIApPUHUA aMaluéTra >KOpuid 3TUIl Wynu
Owitad gaH coxXalapuHU PUBOXKIIAHTUPHUINTA OaFUIIUIAHTaH.

Ymby Pecnybnuka unMuil aHXyMaHaapu TabJIUM COXAcHJla MEXHAT KUINO KernaéTraHn
npodeccop - YKUTYyBYM Ba Tanaba-yKyBUWIAp TOMOHHMJAH TaHEpiaHraH WIMHNA Te3UcCiap
KUPUTHITAH OYnIuO, YHIA TabJUM THU3UMHAA WIFOP 3aMOHABUM IOTYKJIap, HaTWXKajap,
MyaMMoJap, CYUMUHU KyTa€Tran Bazudanap Ba wiM-QpaH TapakKUETHUHUHT UCTUKOOIAArn
peXxaylapu TaXTWUil KWIMHIAH KOH(EepeHIHUsCH.
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®UJI0JIOTUSA PAHJIAPUHU PUBOK/JIAHTUPHUIILL
UYIUJATU TAAKUKOT/IAP

AHITIMIU3MJIAPHU HEMUC TUWINTA KUPUB KEJIMIIA BA HEMHUC
THIMJATH YPHU

Wamuii paxoap:¢.¢p.¢.x (PhD) 3.1. Canakysos
V306ekucTon MUt YHUBEPCUTETH

Xopuwxuit @unonorus hakyasTeT

2 - kypc Maructpatypa Tanadacu

Koauposa 3e60 Illyxpar Kusu

AHHOTanus. Y0y Makoiaa HEeMUC THJIMITYHOCTUTH/IAa MyXUM YPUH TyTraH y3jamima cysiapra
Oarumnanrad 0ynmuo6, yaaa “Denglisch® TymryHyacu, yHUHT Ma3MyHHU Ba aXxaMUSATH EPUTHIITAH.
Kamut cy3nap. “Denglisch®, unrnum3s iy, y3namma cysnap, aHINTULU3M, HHTEPHET.

I'epmanus tapuxuga 1990-timnnan 2000-HuaHUHT YpTansapn MyXuM JaBp XucoOmaHraH. by
JaBpAard SHT MyXUM Xoaucaiapan Oupu Oy - HEMUC THITH Ba MHIIIN3 THIDTAPUHHA OMPITAITAIITHIND.
By Xo/11ica HEMUC THITH 1A FaTuIally BYM aXOJTMHH XalpaT/ia KOJIIMPTraH Ba HEMUC THITU Ty PUCTIIAPHHA
ra3a0uHM yHFOTIaH.

Xosupru kynrada Oy Tun “Denglish* Homu 6unan roputnnub kenmoxaa. by aeranu ,,Englisch*
Ba ,,Deutsch® cy3mapuHUHT YaTUIITUPMACH XUCOOIAHAIH.

,Denglisch® Tymynyacu kynaanuk xaéraaru moja Owian Oupra WHIIA3 THIMAATH CY3JIapHU
KYJUTa opKainu maimo Oynau. ByHmait cy3map Hemuc tunmmaru 6ab3um OWp Cy3i1apHU YpPHUHU
6ocap 311 €K1 akCHHYa yMyMaH Oo11ka Oup MabHOHU Oepap 3.

Tapuxaa HemMuC TUIMra MHIVIM3 TWIKAH aBBAJIPOK UTANIbsSH Ba (PpaHIly3 THILJIApU XaM TabCUP
yTKa3raH, spHU Oy THIIIapAaH 0ab3u Oup cy3nap y3mamud MyJa0KOoTaa KyiulaHa OoluIaras, JeKuH
MHIJIN3 TUWIMHUHT HEMUC THJIMTA TabCUPH SIHTH Oup Xosiaraup. byHra kapaMaciaH oJMMIapHUHT
¢ukpuua, Il >xaxoH ypyuu cyHruaan 6epu MHIIN3 TUIMHUHT HEMUC TUJIATA SHT KaTTa TAbCUPH Py
Oepran. bynra ca6ab Amepuka Kymva [Itarnapuaunar uiaropiauru Hadakat OusHec Ba cuécara,
0anKy Aespiiv XaMMa XaéTHil HyHaUIIap/ia ce3uyapiu Japaxana Tabcup kypearnu. Mnm-dan,
TEeXHUKa, MaJIAaHUSAT Ba IDKTUMOUM XaéTaaru 3aMOHaBUM Fosutap, aBBao, FapOuii EBponara Tascup
YyTKa3za Ooruiau.

Hlynnait kuauo, ['epmanusara MHIIN3 TUIIWAAH Y37allrad cy3iaap OKUMHU KMpUO KeJIu Ba XaTTo
WHIJIN3 TUJIMHUHT aMepUKaH4ya BapuaHTHIAH cy3nap y3namau. [lyHnan keiuH MHIIN3 TUIHIaH
y3mamran cy3nap Ba ubopanap, MIYHUHIJCK, UHIIM3 TWIATa XOC OYIraH MOJENbIard rariap
“aHrIUIU3M”° HOMHUHU OJIIH.

Xo3upru KyHra keaub HeMHC THIM OOIIKa TWIIapJaH y3Jalirad cysiap Ba MHIJIW3 TUIHJAH
KHpuO KenraH TepMuHiapra 6oi tuin xucoodiaanu0, 3500 ra skuH cy3iap WKTUMOUN coxana daoi
KY/UTaHmuO kenmMokaa. CYpoBHOMA YTKa3WIraH1a MabiyM OVIIIMKU, HEMUC THauaa Job, online,
Jeans, cool, ok kabu cy3map HeMHC TUIM JIEKCUKacura OUPUKTUPUING, SHAM ['epMaHus aXoIucH
TOMOHHUAH OOIIKA THJAAH Y3namrad cy3 cudaruaa Kapaamaian. Hemuc Tuinmnna aHumusmiiap
naiino 6ynumm cababmapu Typauuaaup. XKymnanan, @.rapkaunr ¢ukpuya, Oupunun cabad
Oy “Tynakonnu OyamaraH” JIMHIBOMAaJaHUM XUC-TyWry, OyHJall TyiFyJapHU U30XJalllja UHIVIN3
TWIMJIATH cy37ap Kyza XaMm Moc Tymaau [3, c.34].

Wxxuaun cababu: Oy MHITIN3 TUIIMHU 3aMOHABHI MHCOH THJIHM cudaTnia MOXUpOHA MAPKETHHT
Ba Ma(KypanamTiupuil, Oy XaéTHUHT Aedpiau Oapya coxanapuaa yuiOy THIHU TabMUHJIAIIHUHT
SILIUPUH CTPATETUsCH OUIIaH XOKUMUAT CUEcaTUra MOC Keaju.

ByHnaHn Tamkapu, KOMOBIOTEp TEXHOJIOTHSUIAPH MHIVIN3 THIMHUHT KEHT TapKAJTUIIWHUHT 3HT
acocuii cababmapuman xucoOmanaau. Microsoft mactypuil TabMUHOTH AacTiad (akar MHITIN3
T Aa MaBxky onu. Lynaaii Kumu0, MHITIN3 THITUAard BeO-caiTiiap OOIIHIaHOK HITFOPIIad KeTIH.
1996-itunna 84% ra sKUH cailTiap MHIIM3 TWIWAA OYIraH Ba XO3UPrH KyHAA YIApHUHT COHU
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XaJld XaM I0KopH Ba 62% HU TAIIKWI KWIaJd. AHITUIIM3MIAD O/IaT/Aa HEMUC THIIH JIyFaTiapura
KUPUTWIATH, IEKUH X03UPTU KyH1a 6u3 doiinanananuran odduaitn nyrarnapaa 6ab3u y3namran
Cy3iap yupaMaciiMK xoJjatu Ky3aTmiaan, macanan Standby, Account, Laptop, Trip, Design, Jeans,
Tipp cy3naprnu OyHra MUCOJ KWJIMIIUMU3 MyMKUH

Xynoca KUIUO IIyHU aWTUII MYMKHHKH, HEMHUC THJIMTa aHIIMIM3MIIAPHU KUPHUO KeJIUIIura
I'epmanusiga vHMU3 €KUM aMepuKaH4Ya MAaJaHUSTHUHT TabCUPHUIATH CHECUNA Ba HKTHCOIUN
y3rapunuiap karra TypTKd Oynrad. Kynm aHMUIM3MIapHUHT MYJIOKOTHAA KYJJIaHWIHAIINTA
pexnamanap caba® Oynran. ByryHrn kKyHaa HemMHMC THIMAA KYJUIAHWIMIIM SHajla Kydaino
Oopaérran anrumu3MIap [ epMaHUSHUHT 1aBiar THIW OYIn0 KeaaéTraH HEMUC TUJIH/IA CAKITaHUO
KOJUIIH KU PorTaTaHUITHIHT KaMaU TUPYIIMIIH KaTTa MyaMMo OO KOJTMOK/Ia.
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TEN TECHNIQUES FOR SUCCESSFUL WRITING TUTORIALS

Raxmatova Saodat Baxrinovna,
Toshkent Shahar Yuridik Texnikumi
“Yuristlar uchun ingliz > fani o’qituvchisi
Telefon:+998977661037
raxmatovasaodat01037@gmail.com

Annotation:These are only a few of the numerous challenges faced by writing teachers while
attempting to offer comments on ESOL students' writing. This article details the approaches
for leading writing tutorials that 43 teacher candidates in a MATESOL program employed and
discovered to be successful. As part of an ESOL writing methods course, each candidate coached
an adult ESOL student in writing over the course of a semester. The aspiring ESOL instructors got
some significant insights on the teaching of writing by tutoring and reflecting on that experience,
which are provided below.

Key words: ESOL, crucial requirements, unsophisti- cated sentences,minigrammar, subsequent
writing, uppercase letters,maintain reflective journals,small group tutorials,

The ESOL teacher candidates came up with the following list of recommendations for
successfully implementing writing tutorials based on the topics they discussed the most in their
journals and in class. [ 1]Note that while Tips 1 through 7 are relevant to both tutors and classroom
instructors, Tips 8 through 10 are more pertinent to part-time tutors.

1.Clearly explain to the class what the writing tutorial's goals are.One of the most crucial
requirements for any tutorial lay out is undoubtedly this. Students should be aware that tutors
won't just check their papers for grammatical errors. Due to the fact that two of the study's tutors'
original pupils did not show up for subsequent sessions, it is likely that they were aware during
their first meeting that the tutor would not be content to simply correct their homework, as one of
the tutors wrote in his journal.

Song Kyu, my former tutee, failed because it seemed like all he wanted was someone to proofread
his papers for grammar and spelling. (Tom)

2. Hold a discussion about the writing process with the class. inviting student participation

and meaning-making. There is proof that student input is not always the product of writing
conferences, and that students who typically offer more input during conferences are more likely

to generate significant improvements (Goldstein & Conrad, 1990).[3]

We discussed writing a lot at our first meeting. We talked about the challenges we each face, the
challenges others face that we don't, and the subjects we enjoy writing about. I made a list of a few
areas where Alice feels like she needs assistance. (Eva)

3.Address two or three major issues with students’ writing rather than trying to fix every
error.Because ESOL students usually make large numbers of errors, there is great temptation to
try to help them by commenting on all aspects of their writing. Many ESOL writers themselves,
especially graduate students, are eager to correct every error in their writing (Leki, 1992)[4].
However, evidence suggests that even the most intensive, systematic attention to grammatical
errors produces insignificant improvement in subsequent writing tasks (Robb, Ross, & Shortreed,
1986)[5]. Several researchers suggest that students benefit more substantially from a restricted
approach to feedback in which teachers address only some aspects ofcontent and form in each
paper, starting with content and organization, then grammar (Harris & Silva, 1993; Leki, 1992)
[6].

4.Use minigrammar lessons to address persistent grammatical problems.One technique
often used by NS students to edit their writing, namely reading their paper aloud to see if every
sentence sounds right, is not a very useful technique for NNS writers because they lack NS
intuitions for knowing what sounds right in English.

1 first showed her [the ESOL student] the two versions ofthe sentences—hers and mine, with
nothing else written onthe paper. I asked her to read them and see if she could seeany difference in
their meanings . . . . To my delight, she did! (Linda)

5.Praise students often for their efforts and explain that they can become good writers in
English.Writing in English can be a very difficult task, as many L2 writers are fearful of making
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errors. During one class discussion, a Korean-speaking tutor said that, as a writer in English, she
limits herself to producing simple, unsophisti- cated sentences because she is afraid of making
grammatical mistakes. Another Korean-speaking tutor spoke of a frustrating experience of
spending many hours trying to write a personal statement for a graduate school application and not
going beyond the first sentence.

6. Use e-mail for giving and receiving feedback on writing.Some tutors found e-mail to be
an excellent tool for giving and receiving feedback. In this arrangement, students first e-mailed
drafts of their essays to their tutors, to which the tutors responded also through e-mail. Tutors
wrote their specific comments in uppercase letters in students’ texts and also provided summaries
of responses.

7.Consider small-group tutorials when time constraints prevent meeting individually
with students.Small-group tutorials have some definite advantages over individual tutorials: They
can help save time for tutors and allow students to experience multiple audiences, test working
drafts on potential readers, and find workable solutions to writing problems (Reid & Powers,
1993)[7]However, because ESOL writers bring different under- standings of rhetorical structures,
cultural experiences, as well as limited experience and vocabulary in English writing, many of the
collaborative techniques that work with NS students may not be successful (Reid & Powers, 1993)

8. Have students do some writing during tutorial sessions so you can observe the writing
process and so students can see how you resolve issues with writing.Some tutors reported that
their students sometimes came to meetings without having done any writing. Tutors discovered
that their students were under a lot of pressure and were not able to devote a lot of time to their
writing assignments. Many of the graduate students in particular had young families and part-time
jobs in addition to being full-time students.

9.Correspond regularly with your students’ classroom instructors and encourage students
to clarify assignment requirements with their teachers.Leki (1992) notes that processing purely
oral feedback is cognitively demanding for many English language learners because of the mental
energy it requires. NNS students are not able to remember as much in English as they would in
their native languages or as native speakers can.

Next to her [thesis] statement her instructor had inquired

(written), “. . . good thesis, what'’s the issue?” Up until then,

Alice didn't know she had to include a controversial issue

within her thesis . . . . I encouraged her to speak to her

teacher about her topic before going any further. (Eva)

10. Maintain reflective journals about the experience of responding to ESOL writing.
Although all of the tutors reported that maintaining journals about providing feedback on student
writing was time consuming, it was an especially valuable experience. Specifically, writing journal
entries enabled tutors to consider what they know; to evaluate themselves as writers, teachers, and
learners; and to reflect on the practice of teaching writing in English to speakers of other languages.

Conclusion

Responding to ESOL writing can be a challenge because the unfamiliar grammatical errors
and different rhetorical patterns found in many ESOL compositions can stump even the most
experienced writing teachers. In view of theOne of the major advantages of having teacher
candidates maintain a journal is to increase their awareness of their own writing style and habits.
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THEME:TEACHING YOUNG LEARNERS

Nabieva.Y.T
Tashkent State Pedagogical
University after named Nizami

Abstract. In this article is being explored about teaching young learners in modern ways.
Nowadays we face a myriad methods which are using in teaching process, nevertheless not all are
effective.Most students or children are sitting in the same place becoming harrowed and waste
their time. Avoiding such situations we should create unique atmosphere in the classroom, which
is implicated young learners. This research is directed to discuss a variety methods and to opt
appropriate one.

Key Words: compassion, tenderness, action-packed, commendable, inalienable, enlightenment.

In contemporary life education is inalienable part of humanity. Without proper enlightenment
you aren’t able to realise your full potential .In my country, government highlights to education
and developing this sphere more than others.

Teaching is an essential and plays significant role to nurture a well-educated people.So in this
article I want to share about teaching methods for young learners, and which of them is more
effective.

A knowledge of English is now addresed a fundamental life skill in many situations , and
eventually, this approach is even-greater being suggested to more and younger learners. If you have
just completed your primeval teacher training and are about to begin teaching young learners, or if
teaching younger learners is new to you, the following essential skills will come in skillful. In the
below,there are four brilliant categories of approach we will present

Compassion and tenderness

In contrast to adults, most young learners do not tackle to enroll for English, their parents
decide for them. What we look for to do as their teachers therefore is to create a hospitable,
optimistic , incentive and of course safe classroom atmosphere in which they would choose to
use their time, if they had the power to choose. Young learners answer best to those teachers who
they determine as genuinely interested in them and rapturous about joining them in their world.
If they are escaping the hallway to get to your classroom and tell you about their day, then this is
the action-packed we are aiming for. It is vital to create relationships of trust with your children
so that they know you take care of and understand them.

Organisational skills

For both safety and harmony, effective classroom management is crucial in a setting where
young learners are present. Children will feel more at home in the classroom and have a clear sense
of their place in it if there are established, simple routines and shared duties from the beginning.
Establish early on what constitutes appropriate or unacceptable behavior in the classroom, and
always strive to resolve behavior problems positively. Don't limit your praise to phrase; instead,
be as frequent and inclusive as you can. Giving kindness and assistance to others is commendable!

Consider segmenting the room into various, colorful areas, such as a place for picture books and
stories, a space for movement and play, and an area.

Flexibility and creativity

Every child is different, thus their emotive, social, and physical requirements will vary and
are of the utmost significance. Spend some time getting to know your younger students so you
can determine how they are feeling on any given day and treat them with kindness. If you speak
L1 in the classroom, explain to the parents the benefits of it and how crucial it is for cognitive
development. Be ready to modify your strategy, for instance, if kids arrive at class bursting with
energy after missing recess because of inclement weather. Encourage kids to bring in personal
artifacts that are meaningful to them and connect them to the theme or target language. Consider
using a multi-sensory approach and plenty of realia to stimulate the senses. Give your students a
choice in the assignments they complete, encourage them to express their opinions, and treat them
seriously.

The following principles must be followed when teaching young learners

1 Focus instruction on activities and physical movement.
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Relate language learning to physical activity by having students use and hear English in
activities that use their hands, eyes, and ears, such as building objects, drawing pictures, completing
puzzles, labeling pictures, matching words and pictures, playing games, and acting out movements
in response to instructions. Teachers often use TPR activities (activities that relate language and
movement based on a technique called Total Physical Response). Many listening activities for
young children use this principle. Examples include activities in which the child listens and responds
to commands (e.g., "sit," "turn around," "touch your nose"), listens and chooses a picture, listens
and draws a picture, and listens and numbers a series of actions in a picture. Similarly, speaking
activities for young learners can be practiced in a variety of situations using songs, dialogues,
chants, and fixed expressions.

2 Build lessons around related activities.

Because young learners have limited attention spans, it is important to include several short
activities in the lesson and to transition quickly from one activity to another. 5- to 10-minute
activities are most effective. A balance of the following types of activities can be effective

- Quiet/noisy activities

- Various skills: listening, speaking, reading/writing

- Individual work/pair work/group work/whole class activities

- Teacher-student and student-student activities.

3 Build lessons around tasks.

Tasks are meaning-focused activities that require learners to utilize existing language resources
to complete a task. Examples include drawing pictures from verbal instructions or working in pairs
or groups to complete a story by sequencing a series of pictures. Key features of classroom tasks
for young language learners include

- Coherence and unity for the learner (topic, activity, outcome, etc.).

- Meaning and purpose for the learner.

- Clear language learning goals.

- It involves the active participation of the learner.

4 Provide scaffolding.

Scaffolding refers to the ways in which children learn in collaboration with more knowledgeable
partners (parents, classmates, teachers). When children work together on tasks (e.g., sequencing
pictures in a story, completing a puzzle, filling in information gaps), skilled learners can often
provide the scaffolding needed by less-skilled learners.

5 Involve students in creating materials that support their learning.

Learners can draw pictures of characters they hear about in the story or make puppets to help
them retell the story. They can also color in drawings of items or people that appear in the story.
Students can also find pictures in magazines that relate to the theme or topic of the lesson and
bring them to class. The elementary school in Quebec mentioned earlier did not use textbooks. The
children used the course material as a basis for their course and created their own coursebooks as
the course developed.

Perspective. In reading the above brief summary of articles,you will see that concepts and
methods are concluded based on the results of experimental studies.Therefore, what you learn
from this article can be applied to your own teaching career.

References:
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NEMIS TILI DARSLARIDA LUG'AT YODLASH TEXNIKASI

Allaberganova Iroda Saparbayevna
Xorazm viloyati Qo shko pir tumani 5- son
IDUM ning nemis tili fani o’qituvchilari
Tel +99-897-221-02-84
irodaallaberganova@gmail.com

Annotatsiya: Nemis tili darslarida lug'at yodlashni keng qo’llash, so’zlashish mahoratini
oshirish, chet tili o’ qitishning rivojlantiruvchi maqsadi to’g’risida fikr mulohazalar yoritilgan.

Kalit so’zlar: Nemis tili, zamonaviy axborot texnalogiyalar, xorijiy tillar, AKT, interfaol
metodlar, ta'lim jarayoni.

Hisob-kitoblarga ko'ra til o'rganuvchi 90% vaqtini asosan yangi so‘zlarni yodlashga sarflar
ekan. Demak, asosiy muammo - bu yangi so‘zlarni yodlash. Endi ushbu muammoni ganday yechsa
bo‘ladi?

Ko‘pchilik o‘qgituvchilar o‘quvchining so‘zlarni gay tarzda yodlashiga hech ganday e’tibor
qaratmagan. O‘qituvchilar so‘zlarni shunchaki berib yuborishadida, ularni yodlab kel deyishadi,
tamom. Lekin qanday yodlashni o‘rgatishmaydi ! Mana muammo nimada !

Biz odatda so‘zlarni qanday yodlaymiz? Standard uslub quyidagicha: uchta ustuncha tuzib
olamiz : Uzbek-English -Transkripsiya - shu uslubda ro‘yxatni to‘ldirib olamiz, so‘ng bir tarafni
yopib olib, ikkinchi tarafini qaytaramiz, ikkinchi tarafni yopib olib, birinchi tarafni qaytaramiz.
Ko*pchilik go‘llaydigan bu uslub orgali normal odam soatiga atigi 20- 30ta so‘z yodlay olar ekan.
Ammo, Ebengaus teoremasiga ko‘ra, bir hafta o‘tgach, ushbu yodlangan so‘zlardan atiga 3-4tasi
esda qolgan bo‘ladi. Qolganlari shunchaki yoddan chiqadi. Sababi, bu yerda hech qanday faol
harakat kuzatilmaydi, shunchaki passiv yodlash jarayoni, xolos.

Yangi innovatsion uslubda esa bu ko’rsatkichlar bir muncha yugqori, ya’ni soatiga 150-320
so‘z. Albatta, bu ko*‘nikma hosil gilingan holatda. Ya'ni bu uslub shunchaki bilim emas, ko‘nikma.
Odatda ushbu uslubdan foydalanishni boshlaganlar 500chi so‘zga kelganda, soatiga 120-180ta
yodlashni boshlaydi. Bu uslub suggestopediya uslubi orqali yodlangan.

Qanday qilib bu darajada yuqori tezlikda yodlash mumkin? Siri juda ham oddiy. Insonning
o'ng tomon xotirasini ochamiz va uni rivojlantiramiz. Bizning miyamiz ikki bo'lingan: chap qism
hamda o'ng qism. Chap taraf asosan Mantiqqa javob beradi, ya'ni ragamlar, matnlar; yozuvlarni
yodlashga mo'ljallangan va u atiga 10% xotira potensialiga ega. O'ng taraf bo'lsa, asosan
emosiyalarga javob beradi . Bizda 5ta his-tuyg'u organi mavjud - bu ko'rish, eshitish, tam bilish, hid
sezish va his etishdir. O'ng qism 90% xotira potensialiga ega hisoblanadi. Mana sizga savol: sizda
o'qigan kitobingiz yaxshiroq esda qoladimi yoki tomosha qilgan filmingizmi? Albatta, ko'rgan
filmingiz. Siz uni detal-detallarigacha hamda epizod-epizodlarigacha eslab qola olasiz. Sabab?
Film tomosha qilganda sizda avtomatik tasavvur ishlaydi va u hech qachon esdan chigmaydi. Yosh
bolalami xotirasini kuchli deyishadi. To'g'ri, sababi ular barcha ma'lumotlarni o'ng qism orqali, ya'ni
tasavvur orqali gqabul qilishadi, shu sabab hamma narsani eslab qola olishadi. Afsuski, maktabga
chiqgach, ulardagi ushbu tabiat in'omi so'na boshlaydi. O'ng taraf deyarli boshqa ishlatilmaydi.
Barcha ma'lumot chap taraf orqali gabul gilina boshlaydi.

Shu bois, biz chang bosib yotgan o‘ng tarafni changlarini artib, yaxshilab tozalaymiz va unga
zaryad beramiz. O'ng tarafni uyg'otish uchun maxsus mashqlar mavjud. Bitta dars ichida o'ng taraf
normal holatga kela boshlaydi. Ana shundan so'ng lug'at yodlash jarayoni ishga tushib ketadi.

Statistikaga murojaat qilamiz. Olimlarning hisob -kitoblariga ko‘ra :

- 150ta so'z - Beginner darajasi, ya'ni odatiy suhbatlar uchun yetarli hisoblanadi:

- 800ta so'z - Elementary darajasi, ya'ni chet elga borib, bemalol sayohat qilib, u yerdagi
insonlar bilan suhbatlashish uchun yetarli;

-2000-3000ta so'z - Intermediate darajasi, ya'ni talaba darajasi hisoblanadi. Ushbu darajada siz
bemalol gaplashishni boshlaysiz, bemalol yoza olasiz, bemalol kitoblar 0'qiysiz, bemalol filmlarni
tomosha qilib, tushunishingiz mumkin. IELTSdan 5,5 - 6 ball, CEFRdan B2 darajasini olishingiz
mumkin;

5000-6000ta so'z boyligi - Advanced darajasi, ya'ni o'qituvchi darajasi. Har ganday o'qituvchi
ushbu darajada bo'lishi shart hamda 5000ta so'z bilishi shart. Ushbu darajada IELTS 7,5 - 8 ball,
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CEFRdan C1 darajasini egallash mumkin;
- 10.000ta so'z - Proliciency darajasi, ya'ni professorlar darajasi. Ushbu darajada siz bemalol

ilmiy ishlar qila olasiz, dissertasiya yoza olasiz hamda ilmiy-texnik kitoblami o'qishingiz mumkin.
IELTS 9 ball, CEFRdan C2 darajasini olishingiz mumkin.

Foydalanilgan adabiyotlar ro’yhati:

1. Xorijiy tillarni o'rgatishda rol o"ynash o'yinlari. 1989

2. R.Shodiyev. H. LA. Karimov. O’zbekiston XXI asr bo’sag’asida.
3. “Xalqta’limi” 2018. Xalq ta’lim 2014. “ilmiy metodik jurnal”.
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HEMUC THJINAA 300HOMUK PPASEOJIOI'UK BUPJIMKJIAPHUHI
JIMHI'BOKWVJITYPOJIOT'UK XYCYCUATIIAPU

JKypamup3zaes UK601:x0H
VY3MYV 2- Kkypc MarucTpaHTu
Wnmuit pax6ap: TBUIITN
Hewmuc tunu xadeapacu myaupu,
¢.¢.¢.x (PhD) Canaxyaos 3.U.

AHotanusi: YmOy Makoiaga 300HOMHK (pa3eoNOTH3MIIAPHUHT HEMHC THIIIIYHOCIUTHAA
TyTraH ypHH, TacHH(U Xakuzaa cy3 oputwiaan. dpaszeonorusMra ouj Hazapusiap MHUCOIIIAP
OuaH TaxJIuiI eTUINO, YHUHT TUJIIIYHOCIMKIATH Y3Ura X0¢ axaMusITH EPUTUIIAJIH.

Tasiny cy3Jap: TUHTBOKYITYpOJIOTHs, (Hpa3eosoTuk OUPIIUK, (pa3eosorusm, TypryH ubopa,
Metadopa, 00pa3THITUK.

byrynru kyHra keau® HeMUC THILIYHOCIMTUAa (pa3eosoru3MHUHT YpHU, YHUHT NPEAMETH,
TapuXd, XO3UPTU AaBpJard pPHUBOXKIAHUII OOCKUWIAPH TYFPUCUAATH WIMHUNA TaAKUKOTIAp
COHUHMHT calIMOFH OpTHO 60opMok1a. Ppaszeosnoruk GUpIuKIap TUA TalEp Xom1a MaBxy/ 0yuo,
yJAapHH 3PKHUH XOJ1a XOCHII KWIMO OYiIMaiauran TypryH Oupukmanap cananaau. Opas3eonoruk
OupIUKIap TapKUOUTa KUPYBYH JIEKCHK KOMIOHEHTIIAp TYpPFyH OY1In0, ynap siroHa yMyMHid MabHO
Ounan Oupnamanu. @pazeonoruk OUPIUKIAPHUHT KOMIOHEHTIIAPUHYU YPHUHU aJIMAILITUPUIL EKU
Oomika cy3 Kyinuo y3rapTupuil MyMKHH 3Mac.

“Dpa3eosorTuK OUPIWKIAp Y3UHUHT OOpa3IMIIMTH KUXATUIaH (pa3eosoruk OupuKmanapra
oup kamap SKUHpOKIup’[1]. AMMO Mako3uii TapkuO (akar JUaXpOHUK Tap3la OYWIIaJUTaH
¢bpazeosnioruk OupukManapaan (apkiu ymapok, (paseosgoruk OUpIUKIapAa Ma)XXKO3UMIIHK,
KY4HUpHII MYKUM YpHUH TyTaau. Akagemuk B.B. Bunorpanos oOpaznunukau Gakar ¢ppa3eosoruk
OoupnukiIapraxoc xycycusr 1e6 ounanu. LllyHuHr yuyH ¢ppa3eonoruk OupauK KOMITOHEHTIAPUHUHT
Yypracuaaru OofsaHumia Meradopanam sKkos ceswiagu. dpazeonoruk OUPIMKHU TYLIyHMII
y4yH YHUHT TapKuOMil KMCMJIAapUHU Ma)XO3WM MabHONA MJIPOK 3TUII Kepak. Macanan, “Hol’s
der Geier — wuH ypcuH!”[2] Oy MHUCOJI OpKajdu HOKOpUIArv (PUKPUMHUZHUHT SIKKOJ JAJIUIUHU
Kypuml MyMkuH. Dap3eoNoruk OUPIUKIAPHUHT TY3WIMII Ba TapKUOW KHUCMHUTa KaparaHia
YHUHT aHDJIAMINO KeJMHAETTaH MabHO-Ma3MyHHM yMyMaH ¢apk Kuiaul keragu. LlyHuHr yuyH
THJIITYHOCTUKAA (hpa3eosoru3Miaap MyXuM YpHUH TYyTHOTMHA KOJIMaid, YHUHI HYTKUMH3 PUBOXKH
yAyH XaM axaMmsTtu Oekuécup. Arap TacaBByp KWIHO KypajauraH 0yicak, HyTKUMU3 (pa3eoIoruK
OMpIUKIApCU3 KaHAal KypuHHUIga 6yiaran Oymap sau:

- CY3JI0BYM THUHIVIOBUMIa €TKa3MOK4M Oynran (ukp/a sxymiajgap COHUHUHT OPTUO KETHILH,

- Oy sca cy3nmoBun ¥3 (UKPUHU €TKa3WI >kapaéHHIa CyxOaTIOIIMHU 3EPUKHINTra OO
KEJIHIIH,

- DHI acOCHIiCH 3ca HYTKMHUHT )K03u0acura, yHUHT YCIIyOuit 0YEKI0pIurura ;xuaui myTyp
eTKasral Oynap 31u.

Jemak, roxkopuaard (GUKPUMH3HHMHT XyJdocacu VYiapok, “TapBy3u KYITHFUAAH TYIIMOK
“Nnonnn érunu stmamok’, “TYHuHN Teckapy kuiind onmMok’[ 1] B.X., kabu (hpazeonoruzmiap acpiap
JTaBOMUIa OM3HUHT JIUCOHUHN Xa€T (PaOTUATUMU3HUHT aKpaamac Oyaaru caHamO KeTHHMOK/IA.

X03Upru KyHrakenuo, >kaxoH TUIIIITYHO CJIUT WA IMHTBOKYJITYPajlOTUsl COXACH KEHT pUBOKIAaHUO
00pPMOK/Ia, IIYHUHIJIEK HEMHUC THIILIIYHOCIUTUAA XaM Oy THJIHUHT JIMHTBOKYJITYPOJIOTHUK aCIEeKTH
MYXUM axaMusT kacO 3Tu6 kenMokaa. JIMHrBoKyntyposorus — Oy XajaK MaJaHUSITUHU JTUCOHHMA
KYpUHUIIA HAMOEH STHUINTA HYFUPWITaH THIIIYHOCIMKHUHT OMp Oynmumu xucoOmanaau. busra
MabJIYMKU alfHaH JIMHTBOKYJITYPOJIOTUK TaAKUKOTIAp FOSICU allHaH HeMUC oiaumu Bunrenm ¢ou
['ymOonaT Ha3zapusicu acocuia TapakKHUil TONraH. YHUHT Hazapusulapu 3aMHUpuUa PyCc THIILIYHOC
omumiapu B.H Tenus, K. Cremanos, ®. BopoOeBnap ¥3 TaAMKUKOT WUIIUTAPUHU spaTHINTaH|2].
Hewmuc tunmnna xaiiBonnap Homnapu Ouial udonananrad (Gppazeonoruk OUPIUKIAPHUHT IEIpin
O6apuacu Ma)xxo3uil MabHO KacO 3TraH XOJJAa, JMHI'BOKYJIYTPOJIOTHUK KUXATIApUHH XaM SKKOJI
y3uaa Hamo€H Kunb Oepaau. bus Oyau aca Kyitnaru “der Hund-it” Ba “das Pferd-ot” kabu xaitBox
HOMJIapu OwiaH udopananran (pa3eonoruk Oupiukiap Epaamuaa TaxJ Wl KHIUO YHKaMHU3.
Macanas, “der Hund” ssbHUM UT cafioKat, JYCTIMK Ba XUMOS paM3u XUCOOaHcaa, IIyHTa KapaMaid
HEMUC XaJIKU TapUXU MaJaHusTIapa UTiiap YiIuM, ep OCTH AyHECH, ITYHUHTICK, pyxJiap JyHECH
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Omnan Oornmuk Ae0 Ownumrad. SINOHUATUKIAp 3Ca WTIAp PYXJIAPHUHT MAaBXKYMJIUTHHHU XHUC
KWIMIIAAM JeraH akuaara puos kuinumaau. Kaguvru Mukanap umiap yBuwuamranga, Oy ouna
ab30JIapuIaH OMpHU yYyH YJIMMHHU aHDIaTaau, Ae0 WIIoOHWIITaH. Maiisiap WTiIapHH SrajapiHd
ep octu ayHécura Ky3arud OOpHII ydyH ylnapHu Oupra KymuiraH Oyica, KaauMmia OCUEITHKIap
WTJIapHU MHCOH jKacaJyiapu OuiiaH O0KUIITaH, Oy 3ca HHCOHHUHT PyXH TE€3POK €p OCTH AyHECUTa
eTn6 OGopummmHan Kadonamiaian n1e6 ounumran[3]. Xymiac, uTiap Xap Oup XaaIKHUHT MaJaHUSATH
Ba JIMHUN IBTUKOAUAAH KeNHO YMKKAH XOJNAa, TYpJIu XWJI MabHO-Ma3MyH aHIVIAaTHO Kelalu.
Byrynru xynga sca utnap 6apua jaaeiamiapaa Badomop AYCT, KYPUKYM MMOCOOH Ba SIXIIM YH
XaliBOHM pam3iapuHu udopanad kemamu. XycycaH, THINIYHOCIHKAA XaM MaJaHUAT Ba ypd-
ofar/iaH KenuOd YMKKaH Xojja, uTiap OwraH udonananran GpazeosoruK OUPIHKIAP MaXKO3HUH
MabHOJIAa WHCOHJIAPHHUHT (DEBJI-aTBOPJIAPH Ba KAMHATAATH TYPMYIIW FO3acCHIAH HW30XJIalIIH.
Macanan: ein bloder Hund (salopp)[3] Oy ubopanu 6u3 y306ek THiIMra axmMoK, TCHTaK HHCOH Je0
TapKUMa KHUJIMIIMMHU3 MyMKUH OYaau Ba Oy 1Ty XaJdKHUHT MaJaHUSATHAAH KenO YMKKaH X0j/1a
udonananrangup. Es regnet junge Hunde (ugs.)[3] dpa3eonorusmu eca OU3HUHT TUITA TapKUMa
KWIraHuMmu3aa (Kyaa Kywin €MFUp €FMOK) MabHOCHHHU Oepanu Ba Oy ¢ap3eoJorusM HEMHC
THIIRAA EMFUpIIAp KYTI €Faiural MaBcyMaa KeHr Kyutanwnaay. [y Ounan Oupranukia Hemuciap
Oupop nHCOHHM Xakopatiaranaa ein Hund (sein) (ugs.)[3] nbopacunu keHr Kyiuial uIuaTaiu.

“Das Pferd” - or acocan Hemuc xankjaapuaa Kyd, HOMyBOMDUKINK Ba SPKUHIUKHUHT paM3H
xucobnanaau. Mnrapu otnap Ky€m Xxymosnapu OwnaH OOFnuK 3au. Adconamapra kypa, Oymap
1aMoJ, OJI0B, OVpOH, CyB Ba TYJNKUHJIAPHUHT Ky4yuHU aHrataau. Kopa otnap ynuMmHM pam3uit
MabHOJIa, OK OTJIap 3ca EPYFIHK, Xa€T Ba JMHHUHT paM3U XUCOOIaHUO KeTuHraH[4].

Jlemak, OT XallBOHM HOMM KaTHAIIraH (pa3eonoru3miap XaM HEMHC THIILIYHOCIUTHIA
JMHTBOKYATYPOJIOTHK XUXATJaH MyXHUM axaMusT kacO staau. Macanan, HeMuc tuiauaa jmdm.
gehen die Pferde durch (ugs.)[5] dpaseonoruzmu OM3HUHT ¥30€K THiMra Tapkumacu (Y3 y3uHu
Hazo0paT KWIUIIHU WYKOTMOK) MabHOCHHM Oepanu. JlapxakukaT, omiap TabuaTaaH XypKak Ba
Te3Kop Oynasau, mry cabad XxaM yjap MHCOHJApHU OWp 3yMaa OYycyHMaraH XoJsjia OJiu0 KOYHIIH
Ba MMKUTHUIIIApU MyMKUH. By 5ca HeMHC XaJlKy opacujia oJu0 KOUMII, HHCOHJIAPHUHT Y3 XaéTuit
HA30paTUHU HYKOTMOK OuiaH 0apobap sKaHIUTHHUHT pam3u udonacuaup. Kagumuaa sca Hemuc
tummnara vom Pferd auf den Esel kommen (ugs. veralt.)[5] ubopacu, y30ex Tmimaa (kamOaran
O0ym0 KOIMOK) MabHOcWTa TeHT. Aunbarra, Oy dapieonorumsmuma Esel seHu y30ek Twimga
“amrak” cy3u OTHaH KyWuaa TypyBUM XaWBOH OyiraHu cabad, kamOaranm MOOpacMHU Oepwiil
OupMyHUYa MabKyll KapopAup. MexHaTKall XajJKHU XaM Xa€T Tap3uHu udopaananra Kaparuirad
(dbpaszeonoru3MiIapHUHT SHT Kymuiapu aiiHaH “‘das Pferd” nHomum Ounan OGornmkaup. Macanas:
arbeiten/ schuften wie ein Pferd (ugs.)[5] ¢pazeonorusmu sca OM3HUHT THIMMU3ra (Ky[aa KaTTUK
MEXHaT KHJIMOK) MabHOCHMHM Oepaau. XycCycaH, KUIUIOK XYXaJUTHJa TEXHUKA TapaKKHETUTa
KaJap OmIap MyXUM HIIYM Ky4d XHUCOOJIAHTaH Ba YIApPHUHI MEXHATH €pAaMuIa MYI-KYJI XOCHI
uurumrad. by xonar Gapya XaJKJIapHUHT MaJaHUW TapaKKUET OOoCKUUIapuaa pyi OepraHiIuru
Tyhaiinu, HadakaT UKTHUCOAUN-MKTUMOUM, Oaliki, JHMCOHUN TapaKKUETHUHI PHUBOXKHIa Xam
TabCUPHU CE3UJITAH.

Xynoca YpHMAAa [IYHH aWTUII ~MYMKHHKH, 300HOMHUK (pa3eoioruK OUpIHKIap
JUHTBOKYATYPOJIOTHK aXaMHUSTH HEMUC TWIHMIIYHOCTUTHIA OMpMyHUAa MyXHUM axamHsITra ora.
HlyHunraek, ¢ppa3eosoruk OUPIUKIAPHUHT TaJKUKA MalaHU KOMIIETEHUSHY aKUIaHTUPHIIIA
KEHT IMKOHUATIIAP sipaTaan. Opa3eonoruk OMpIuKIapHUHT JTHHTBOKYATYPAJ KUXATIaH YPTraHHUIIl
TUWJIHUHT JIyFaT OOWIMIMHU sIHAJla OMIMPUOTHMHA KOJAMaill yHMHI OollKa OMp THJIHUHI MaJaHuil
KUXATIAPUHA XaM 04u0 OepuIlra Xu3mar KUIau.

dojiiganaHuiIran axaduériap pyxaru:

1. Xudoyqulov B. Frazeologizlarning asosiy xususiyatlari. //Uchinchi renessans:ilm-fan va
ta’lim taraqqiyoti istigbollari. 2021.

2. Duden. Redewendungen, Worterbuch der deutschen Ideomatik, Berlin, Duden Verlag, 2013.

3. Umsamunona I11.C. Hemuc tunu ¢pazeonoruscu. —T.: MymTo3 cy3, 2011.

4. Seidel W. Woher kommt das schwarze Schaf? Miinchen. 2011. Verlag GmbH & Co. KG.

5. Krej¢ova D Phraseologie und Tiersymbolik. Dargestellt an Phrasemen mit den Komponenten
Hund, Pferd und Lowe im Deutschen und Tschechischen, Brunn, 2018.
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TIL JTIMOLIY HODISADIR

Mahmutjonova Sharofatoy,
ADCAhTI talabasi

Annotatsiya: Magqgolada yilning ijtimoiy hodisa ekani haqida ayrim tilshunoslar fikrlari
keltirilgan va ularga mulohazalar berib o tilgan.
Kalit so’z va iboralar: til, ijtimoiy, tafakkur, ong, ichki dunyo, tashqi dunyo.

“Til ijtimoiy hodisadir” deb bejiz aytilmaydi. U ommaviy hodisa deb ham ataladi. Bunga
sabab o’zligimizni anglash, ichki hissiyotlarimizni tushunish, ularni ifoda etish ham tilimizga
uning bizga bergan imkoniyatlariga bog’liq. Jamiyatni jamiyat,uning rivojini gullab yashnashini
taraqqiyotini ta’minlovchi vosita bu-tildir. Tilning paydo bo’lishi va rivojlanishi jamiyat taraqqiyoti
bilan bog’ligligi tufayli til sotsiologlar tomonidan ham o’rganiladi. Jamiyat tarixiy taraqqiyoti
jarayonida sodir bo’lgan vogea va hodisalar tilda aks etmay qolmaydi. Shunga ko’ra tarixchilar til
tarixiga, tilshunoslar esa 0’z navbatida tarix faniga murojaat qiladilar. Demak, til fagat tilshunoslik
emas balki boshqga fanlar uchun ham o’rganish sohasi sifatida namoyon bo’ladi. Hozirgi kunda til
nima degan savolga olimlar turlicha javob beradilar.

Xususan:

“Til tafakkurni ifoda qiluvchi ishoralar majmuidir” (F.D.Sossyur)

“Til odam ongining ishtirokisiz uning tashqi dunyoga nisbatan bo’lgan mexanik xarakatidir”

“Til fikrni ifoda qilishga mo’ljallangan,talaffuz qilinadigan chegaralangan tovushlar majmuidir”
(B.Grosse) degan fikrlar ham mavjud. Bu fikrlar ham nisbatan to’g’ri, lekin o’zi aslida “Til deb-
murakkab muloqot tizimiga yoki shu tizimni o’rganish va ishlatish qobiliyatiga aytiladi. Til
konkret nutq hodisalari (ayrim gaplar, hikoyalar, bir necha kishining suhbati va shu kabilar)
jumladan og’zaki yoki mexanik usulda takrorlanadigan va yozuv orqali qayd etiladigan nutq
hodisalarida mavjud bo’ladi.Shu bilan birgalikda til ijtimoiy hodisa deb ham yuritiladi. Bunga
sabab hali vogealanmagan imkoniyat tarzidagi ma’lum jamiyat a’zolari uchun barobar xizmat
qiluvchi ijtimoiy-ruhiy aloga vositasi bu-til hisoblanadi. Demak til jamiyatga ya’ni odamlarning
0’zaro munosabatga kirishuviga xizmat qiladi,shuning uchun u ijtimoiy hodisa sanaladi. Til butun
jamiyatga tegishli bo’ladi. Jamiyat a’zolari yordamida shakllanib, boyib boradi. Shu bois tilsiz
jamiyat, jamiyatsiz til bo’lishi mumkin emas.

Til tabiiy hodisa emas, u ijtimoiy hodisa ekanligini hammamiz bilamiz. Lekin nima uchun
ijtimoiy hodisa ekanligini bilmaymiz, xo’sh nima uchun u ijtimoiy hodisa deb ataladi? Nima
uchun tabiiy hodisa emas? Tilshunoslik tarixida tilshunos olimlar gadimdan 2 xil qarama-qarshi
fikr o’rtasida kurash olib borganlar. Shularning biri taxminan xx asrlarda Germaniyada August
Shleyxer tomonidan asos solingan tilning tabiiy hodisa ekanligi haqidagi fikridir.Bu fikrni u u-yoki
hodisaning tabiiy yoki ijtimoiyligini xalgning irodasi shu hodisaga ta’sir ko’rsata olish olmasligi
nuqtai-nazaridan aniqlagan. Uning fikriga ko’ra tilning rivojlanishi xalqni hohish istagiga qarab
bo’lmaydi, u 0’z qonunlari va 0’z qoidalariga ko’ra rivojlanadi. Shunga asosan til tabiiy hodisalar
qatoridan o’rin olish kerak degan fikrni ilgari surgan. Aslida tilning paydo bo’lishi va taraqqiyoti
insoniyat jamiyati va hayoti bilan uzviy bog’langan bo’ladi. Til jamiyatning bir bo’lagi hisoblanib
til bor joyda albatta jamiyat ham bo’ladi. Jamiyatdan tashqarida yashagan inson bolasi gancha
umr ko’rmasin u baribir gapira olmaydi. XX asrning boshlarida Hindistonda ro’y bergan vogea bu
fikrlarga yaxshi dalil bo’la oladi. U yerda bo’rilar to’dasi to’dasida 2 qiz uchragan. Ularning biri
2, yana biri 7-8 yosh bo’ladi. Ular bo’rilar to’dasi orasida yashagani sababli bo’rilarga xos xatti
xarakatlar qilishgan, lekin gapira olishmagan. Hindistonlik psixolog olim bu ikki qizni avval uyda
so’ngra qizchalarning biri vafot etgandan so’ng ularning kattasini bolalar uyida tarbiyalagan. Bu
qiz yana 10 yil davomida hayot kechirgan. Ammo u qancha ko’p vaqt jamiyat va insonlar orasida
yashasa ham tilida, yurish-turishida, xatti-harakatlarida muvaffaqiyatga erisha olmagan. Bu yillar
davomida u 45ga yaqin so’z o’rgamgan-u lekin ulardan gap tuzib gapira olmagan. Bu vogeadan
so’ng olimlar:

“Til tabiiy hodisa emas”

“Tilning paydo bo’lishi uchun kishilik jamiyati bo’lishi shart”

“Til-nutq mubhiti bolaning chaqaloqligida yaratilishi va chaqalogqa bir tomonlama til ta’siri
o’tkazish muhim,u hal giluvchi ahamiyatga ega”
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“Til va tafakkur bir vaqtda paydo bo’ladibirga rivojlanadi.Biri ikkinchisisiz yashay
olmaydi”’degan hulosaga kelishgan.

Til jamiyat bilan birga rivojlanib, birga paydo bo’lib shakllanganidek jamiyat bilan birga
o’ladi. Til shuning uchun ijtimoiy hodisa deb ataladi. Tabiiy hodisalar gatoriga tilni kiritib
bo’lmaydi. Chunki til 0’zi rivojlanib, 0’zi shakllana olmaydi. Uning shakllanishi va rivojlanishi
uchun albatta jamiyat, xalq kerak bo’ladi. Uning rivojlanishi uchun jamiyat ham anchagina o’z
hissasini qo’shadi. Shuning bilan birgalikda til fikr almashish quroli ham hisoblanadi. Chunki
insonlar bir-biri bilan o’zaro muloqotga kirishganda ham aynan mana shu tilimizdan foydalanadi,
u orqali insonlar bir-biri bilan suhbatlashib fikr almashadilar. Shu sababli u fikr almashish quroli
ham deyiladi. Til milliy madaniyat shakli sifatida tafakkurning harakati uning faoliyati natijasida
yaratilgan ma’naviy boylik zamonda va makonda adabiylashtiriladi. Yuqoridagi barcha keltirilgan
fikrlar va ma’lumotlar tilning tabiiy emas ijtimoiy hodisa ekanligiga yaqqol misol bo’la oladi
desak adashmaymiz.

Haqgiqatdan ham til ijtimoiy hodisa ekanligiga u tabiiy hodisa emasligiga amin bo’ldim.
Jamiyatsiz til, tilsiz jamiyat bo’lmaydi. Jamiyatimizda tilning o’rni juda katta ahamiyatga ega.
Tilimiz orqali biz juda ko’p narsalarni amalga oshiramiz. Tilning rivojlanishi uning boyib borishi
uchun jamiyat albatta kerak bo’ladi. Mana nima uchun til tabiiy hodisa emas chunki tilsiz jamiyat,
jamiyatsiz til bo’lmaydi. Til barchaga barobar xizmat qiluvchi ijtimoiy ruhiy aloqa vositasi ekanligi
uchun u ijtimoiy hodisa deb yuritiladi.

Adabiyotlar
1. M.T.Irisqulova “Tilshunoslikka kirish”
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O’QUVCHILARDA 1JODIY FAOLIYATNI RIVOJLANTIRISHDA DIDAKTIK
O‘YINLARNING AHAMIYATI

Muhammadiyeva Nigora Murotovna,
Navoiy viloyati, Navoiy shahar
17-maktab boshlang’ich sinf o’qituvchisi
Telefon:+998 99 757 78 45

Annotatsiya: Maqgolada ona tili va o‘qish savodxonligi darslarida o‘quvchilarning leksikologiya
va so‘z turkumlari bo’limiga doir bilimlarini mustahkamlashda o’yin topshiriglaridan foydalanish
haqida fikr yuritilgan.

Kalit so‘zlar: Aralash so’zlar, topshiriq, guruh,harflar, kartochka, qarama — qarshi ma’nosi,
kompyuter dasturi, ot, sifat, fe’l, semantik xato.

Boshlang’ich ta’lim o’quvchilar bilim olishining poydevori hisoblanar ekan, mazkur sinfdan
boshlab o’quvchilarda ijodiy faoliyatni rivojlantirishni taqozo etadi. Zero, 1-4-sinf o’quvchilarida
jjodiy faoliyatni rivojlantirishda o’quvchilar-ning yosh xususiyatlarini e’tiborga olish, darslarni
samarali tashkil etishda rivoj-lantiruvchi ta’lim texnologiyalaridan foydalanish muhim ahamiyat
kasb etadi.

Ona tili va nutq savodxonligi darslarida didaktik o‘yinli mashqglar o‘quvchilarning fanga
qiziqishini orttiradi, o‘tilganlar yuzasidan bilimlarini mustahkamlaydi. Quyida 3—4-sinf ona tili
va nutq savodxonligi darslarida o‘quvchilarning leksikologiya va so‘z turkumlari bo’limiga doir
bilimlarini mustahkamlashda o’yin topshiriglaridan misollar keltiramiz.

“So’zdan marjon tuzing” o’yini

O‘quvchilar uch guruhga bo‘linib, ularga so’zlarning aralash to’plami beriladi. Bu so‘zlar
ichidan har bir guruh o‘z topshirig‘i bo‘yicha so‘zlarni ajratib yozadi.

Aralash so‘zlar: karnaygul, chumchugq, stol, shisha, do‘ppi, gultojixo’roz, laylak, turna, ,
lochin, shaftoli, anjir, nok, kabutar, safsargul, nastarin, terak, atirgul, o’rik , olxo’ri, gilos, behi,
tut, olma, xurmo, burgut, qaldirg‘och, bo‘ri, mushuk, yalpiz, archa, nilufar.

Topshiriq: 1 — guruh gullarning nomlari, 2 — guruh qushlarning nomlari, 3 — guruh mevali
daraxt nomlarini ajratib yozadilar. Topshiriq sinf doskasida bajariladi, doska 3 ga bo‘linadi va har
bir guruhga topshirigni bajarish uchun ma’lum vaqt belgilanadi.

1 — guruh. Gullarning nomlari: karnaygul, gultojixo’roz, safsargul, nastarin, atirgul, nilufar.
2 — guruh. Qushlarning nomlari: laylak, turna, chumchuq, lochin, kabutar, burgut, qaldirg‘och. 3
—guruh. Mevali daraxt nomlari: o’rik , olxo’ri, gilos, behi, tut, olma, shaftoli, anjir, nok, xurmo.

“Men boshlayman, sen davom ettir ” o’yini

Topshiriq: O’quvchilar 2 guruhga ajratilib 1 — guruh garama — garshi ma’noli so’zning 1 —
qismini aytish , 2 — guruh esa shu so’zning qarama — qarshi ma’nosini aytishi lozim .

1 - guruh: 2 —guruh
do’st dushman
baland past

yosh qari

tez sekin
qattiq yumshoq
uzun qisqa

“Kim ko’p so’z tuzadi?* o’yini. Kartochkalarga bosma harflar tarqoqlikda yozib qo’yiladi.
O’quvchilar shu harflar ishtirok etgan so’z tuzadilar. Bu o’yin kompyuter dasturiga ham kiritilishi
mumkin.

1. Berilgan harflar ishtirokida otlar tuzib yozing.

2. Berilgan harflar ishtirokida sifatlar tuzib yozing.

3. Berilgan harflar ishtirokida fe’llar tuzib yozing.

4. Berilgan harflar ishtirokida turli turkumga oid so’zlar tuzib yozing.

Kartochkalardan namunalar:

TXNOABLKIU

Tuzilgan so’zlar: Non, nok, ota, ona, bola, kaklik, kakku, tulki, ukki, tok, bobo, aka, uka, xon
va hokazo.Bu o’yin bajarilgach, Grammatik mavzu bilan bog’liq topshiriglar beriladi.Masalan,
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tuzgan so’zlaringizga so’roq bering. Ularnima’nosiga ko’ra turlarga ajrating.
"Gapni to'g'rilang" o'yini
O‘qituvchi semantik xato bilan gapni talaffuz qiladi. Bolalar xatoni topib, gapni tuzatishi kerak.

Namunaviy jumlalar:
1. Olmalar qayin ustida o'sadi. 2. Qiz chashka yedi.
3. Afrikada juda sovuq edi. 4. Bola paltosini kiyib oldi.

SHunday qilib, boshlang’ich ta’limda bu kabi o‘yinli topshiriqlarni bajarish o’quvchilar ijodiy
faoliyatini shakllanishiga yordam beradi.

Foydalanilgan adabiyotlar:
1. Rivojlantiruvchi ta’lim texnologiyalari. (Metodik qo‘llanma) RTM. 2016-y.
2. Kompetensiyaga yo‘naltirilgan Davlat ta’lim standarti va o‘quv dasturi: Ona tili, adabiyot,
o‘zbek tili (1-4 sinflar). 2017-yil.
3. O.U.Avlayev, S.N. Jo’rayeva, S.P.Mirzayeva “Ta’lim metodlari” o’quv-uslubiy qo’llanma,
“Navro’z” nashriyoti, Toshkent — 2017
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RUS TILI DARSLARIDA LUG‘AT YODLASH JARAYONI

Rajabboyeva Guli Umrbekovna

Xorazm viloyati Qo’shko pir tumani 35- son
maktabining rus tili fani o’qituvchilari

Tel +99-897-211-15-12
gulirajabboyeva@gmail.com

Annotatsiya: Lug’at yodlash jarayoni bevosita xotira bilan chambarchas bog’langan bo’lib,
inson miyyasining qaysi tarafi xotira bilan bog’ligligi va mnemonika haqida quyida ma’lumotlar
beriladi.

Kalit so’zlar: Rus tili, zamonaviy axborot texnalogiyalar, xorijiy tillar, AKT, interfaol
metodlar, ta'lim jarayoni.

Lug‘at yodlash jarayoni quyidagi turlarga bo’linadi:

% So’zlarni tanlab olishda aynan bir mavzuga doir so’zlarni tanlash maqsadga muoviqdir.

% So’zlarni eslab qolish esa bir nechta bosqichni 0’z ichiga oladi. Avvalo, biz chet tilidagi
so'zni 0'zbek tilidagi biron so'zga o'xshatib olishimiz lozim. Misol uchun, Kot so'zi, bu rus tilidan
tarjimada mushuk degani. Endi "ket" so'zi qaysi o'zbekcha so'zga o'xshaydi, misol "kit" so'ziga
o'xshatishimiz mumkin. Bu nima uchun kerak? Bizning miyamiz shunday tuzilganki, biron yangi
ma'lumotni eslab qolish uchun u eski ma'lumot bilan birikishi lozim. Agar sizda u haqidagi eski
ma'lumot mavjud bo'lmasa, miyamiz buni tushunmaydi. Demak, bizdagi eski ma'lumot - bu biz
biladigan o'zbek yoki boshqa tildagi so'z hisoblanadi, shu bois biz chet tilidagi so'zni 0'zimiz bilgan
biron so'zga o'xshatib olamiz. Buni biz assosiasiya deb ataymiz. Tayyor bo'lgan assosiasiyani
tarjima bilan birlashtiramiz. Misol uchun, Kotni "kit"ga o'xshatgandik. Endi tarjima ya'ni mushukni
olamiz, mushuk kitga minib olgan va birgalikda okeanlarni suzib yurishganini tasavvur qilamiz.

% Assosiasiya tayyor bo'lgan bo'lsa, 3 marta ruschadan o'zbekchaga, 3 marta o' zbekchadan
ruschaga tarjima qilib qaytarasiz.

96 soat qoidasi. Har bir yodlagan so'zingizni 4 kundan so'ng bir marta qaytarib chiqing. Bu
nega kerak? Bizning miyamiz yangi olingan ma'lumotni 4 kun davomida o'zida ushlab turadi, agar
u qayta ishlatilmasa, uni chetga chiqarib yuboradi. Shu bois, 4chi kuni so'zlarni bir marta qaytarib
chiging, ana shunda so'zlar bir umrga yordingizda qoladi.

Miyamiz kichik-kichik neyronchalardan tashkil topgan. Ma'lumot miyyaga kelishi bilan
neyronlar biri-biriga sinaps ya'ni bog'lovchilar orqali biri-biriga ma'lumotni uzatadi. Mnemonika
aynan shunga asoslangan. Ya'ni birinchi axborotni ikkinchisi bilan bog'lash. Quyidagi mashqda
bog’liglik asosida xotiraga saqlashni mashq qilib ko’ramiz.

. Banan 2. Ruchka 3. O'rmon 4. Muzlatgich 5. Gilam 6. Oshpaz
Ko'rib turibsiz, yodlab olish bilan bu ish juda qiyin. Ammo assosiasiyalar yordamida bularni
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yodlab olish juda oson. Shunchaki bitta so'zni keyingisiga ulab, hikoya tuzish kerak.Mana bunday:
Banan ruchkada xat yozyapti, so'ng ruchka katta qilib ruchkani rasmini chizdi. O'rmon ichi
muzlatgichlarga to'la. Muzlatgichni ochyapmiz ichi muzlab qolgan gilamlarga to'la. Gilamlami
qoqib tashlanganda, u yerdan juda ko'p oshpazlar yog'ilishni boshladi. Va birdan oshpazlar
osmonga uchib chiqib ketib qoldi. So'ng osmonda ovqat pishirishgandi, yog'lar yerga tushib,
mashinalarni bosib qola boshladi. So'ng mashinalar qayerga qochishini bilmay, stadionga yopirilib
kirib keta boshlashdi. O'sha paytda stadionda bodringlar ayiqlarga qarshi futbol o'ynashayotgandi.
Birdan ayiqlarning ostidan bulutlar paydo bo'lib osmonga uchirib keta boshlashdi. Ayiqlar u yerda
qulupnay topib olib, qulupnay yeya - boshlashdi. Qulupnaylar kompyuter o'ynab o'tirishgandi.
Kompyuter ichida bo'lsa katta nonni rasmi bor edi. Birdan o'sha nonlarni maktablarga - tarqata
boshlashdi. Maktablar televizorda ko'rsatila boshlandi. Televizorni ko'rganlar, televizorga piyozlar
ota boshlashdi. Piyoz televizorga tegishi bilan ichidan o'rdaklar otilib chiga boshladi. So'zni ilk
bor yodlaganingizda, potentsialning eng pastki nuqtasida bo'lasiz. Potensial:

1) Ko'rganman; 2) Tushunaman, lekin tarjima qilolmayman;

3) Bilaman; 4) Tarjima qila olaman; 5) Ishlata olaman.

Potensialning 5chi pozitsiyasi - eng kuchlisi hisoblanadi. Birinchi to'rttasi - passiv lug'at, uni
0'qiysiz, tarjima qilasiz, lekin ishlata olmaysiz. Beshinchi nuqta - aktiv lug'at hisoblanadi. Biz
asosan aktiv lug'at uchun ishlaymiz.

Foydalanilgan adabiyotlar ro’yhati:

1. Xorijiy tillarni o'rgatishda rol o'ynash o'yinlari. 1989

2. R.Shodiyev. H. [.A. Karimov. O’zbekiston XXI asr bo’sag’asida.
3. “Xalq ta’limi” 2018. Xalq ta’lim 2014. “ilmiy metodik jurnal”.
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COMMUNICATIVE TEACHING FOREIGN LANGUAGE

Sabirova Hilola Maxmudjonovna
Xorazm viloyati Urganch shahar
18-son maktabining ingliz tili fani o’qituvchisi

Annotation:Communicative teaching of a foreign language wears activity character, since
speech communication is carried out through "speech activity", which, in turn, serves to solving
problems of productive human activity in conditions "Social interaction" of communicating
people. Communication participants trying to solve real and imaginary tasks of joint activity using
a foreign language.

Key words: social responsibility, restructuring of the education system, contextual learning,
active learning method.

Professional development specialist competency occurs intensively during implementation
contextual learning, immersion in practice activities manufacturing enterprises. Mastering
professional experience student activity depends on focused interaction teacher and student.
The construction of the educational process at the university the basis of a set of educational
and professional tasks provides development professional competence of students, their value
self-determination. The conceptual position of production practice it was argued that the value
orientations of the individual are its expression in social activity covering various areas activities.
Such activity is based on needs, motives and interests of the individual, where needs are considered
to be the main incentive by the power of personality activity. The need for labor in self-realization,
as one of basic needs, characteristic of each person. The task of the university is create conditions
for the formation of professional competence student, combining the following key competencies:
information, foreign language, competence. Social responsibility, corporate interaction that may
be fully formed in the process of professional activity future specialist.

The restructuring of the education system necessitated improving the quality of professional
training, determined the search for new ways and means of ensuring it. Analysis scientific literature
suggests that the training system a specialist in a higher education institution is most effective
when as its organizational and methodological tools are used various pedagogical technologies.
Currently widespread in practice teaching a foreign language got the game as an organic part
active learning method. Business game is connected not only with the condition knowledge and
acquisition of foreign language skills, but also with the subject future professional activities.

Currently holding business game based on the use of information technology, especially in
the preparatory phase when working with a computer aims to achieve fluency in the necessary
vocabulary, grammatical constructions, speech formulas taking into account specifics of
professional activity. Game exercises enjoy success in students of various categories, they create
an atmosphere natural living communication, the atmosphere of positive emotions that extremely
important when learning in general, and when learning a language, especially. The language acts
here in its main function - in the function of means of communication, since the goal of the game
for each partici pant is to guess, win, win (and not only use any form correctly)

Learning to communicate in a foreign language is also a kind of a business game, and do not be
afraid of the conventions used in this training situations - they would be justified enough, meaningful
and motivated.The role of the "audience" may be fellow group: it is important that students have
a desire (and a sense of necessity) to master a professional speech in a foreign language. Game
results should not be judged by speech they should be evaluated according to the "game" criteria
- who is faster guessed who first solved the problem correctly, each team is faster coped with the
task, gave more correct answers, etc. As well as the use of new information technology allows
you to strengthen teachings, individualize and differentiate the process teaching, giving students
the opportunity, independent choice training activities and timely computer visualization studied
material.

References :

1.Olifer V., Olifer. New technologies in training. .Pb.: Saint -Petersburg, 2000.

2. Akishina A.A. and other games in the lessons of the Russian language. Training allowance.
.. 1988).

3. New pedagogical information technologies in the system education. Under. Ed. ..Polat., 2000.

Jlexadpn | 2022 7-Kucm TomkeHT
26



%%; “Y3BEKUCTOHJA WIMHUIN TAOAKUKOTJIAP: JABPUIA AHXKYMAHJIAP:”

INGLIZ TILIDA MODAL FE'LLARNING SEMANTIK XUSUSIYATLARI

Tojimukhammedova Sarvinoz Abdullajon Kizi
O’zbekiston Milliy universiteti Xorijiy tillar fakulteti
Filologiya yo’nalishi 1-kurs magistranti

Telefon: +998999147449

E-mail: tojimuxammedova2000@mail.ru

Annotasiya. Maqgolada ingliz tilida modal fe’llarning semantikasi, ularning tilshunoslikda
qo’llanishi hamda ma'no soyalarining gradatsiyasi bir nechta fe'llar bilan ifodalanishi hagida fikr
yuritiladi. Shu bilan birga, mazkur masalaga doir misollar ingliz va o ‘zbek tillarida tahlil qilinadi.

Annotation. The article discusses the semantics of modal verbs in English, their use in
linguistics, and the gradation of shades of meaning expressed by several verbs. Furthermore,
examples of this issue are analyzed in English and Uzbek languages.

Kalit so’zlar: modal fe’llar, semantika, ehtimollik, imkoniyat, gerundial konstruktsiya,
predikativiik, autentik.

Key words: modal verbs, semantics, probability, possibility, gerundial construction,
predicativeness, authentic.

Tilshunoslikda modal fe'llarning semantik xususiyatlarini o'rganishga bag'ishlangan ko'plab
tadgiqotlar mavjud, ammo modal fe'llarning semantik ma'nolari masalasi munozarali bo'lib
golmoqda, chunki yondashuvga qarab tadqiqotchilar modal fe'llarning ma'nosining turli xil
ko’rinishlarini ajratib ko’rsatadilar. Har qanday gapning (yoki gapning) asosiy xususiyatlaridan
biri, ma'lumki, modallikdir, deya olamiz. Ingliz tilida, shuningdek, har qanday harakatga u yoki
bu munosabatni bildirishga yordam beradigan fe'llarning maxsus grammatik toifasi - modal fe'llar
mavjud bo'lib, ular nutq ma'nolarining eng nozik soyalarini ifodalashga imkon beradi. Darhaqiqat
modal fe’llar predikativlikni o’zgacha shakllarini namoyon qilish, nutqda jozibadorlikni,
mayinlikni, harakatga qaratilgan ifodani, qilinishi zarur bo’lgan harakatni, maslahatni, ayrim
hollarda ta’qiqni, ijozatni va h.z.larni harakat ottenkasiga qo’shadi hamda jilo beradi, deyishimiz
mumkin. Zamonaviy tilshunoslikda to‘liq o‘z yechimini topmagan modal fe’llarni o‘rganish
muammolari orasida polisemiyaning mavjudligi bilan bog‘liq savollar mavjud: bu fe’llarning
keng kontekstda qo‘llanish imkoniyati ularning semantikasida turli leksik-semantik variantlar
mavjudligini anglatadimi yoki bitta keng ma'no ostida uning chegaralarini qanday aniqlash hamda
bu orqgali ularni samarali tasvirlash mumkinmi? [4, 38]

Bundan tashqari, ingliz tilining globallashuv jarayonlari nafagat uning dunyoda tarqalishini, balki
modal fe'llarning qo'llanilishining mintaqaviy (dialekt) xususiyatlarining ta'siri kuchayganligini
va ularning global ingliz tilida tarqalishini, shu jumladan yangi tendentsiyalarni aniq ko'rsatdi.
Shunday qilib, modal fe'llarni tasniflash muammosi dolzarb bo'lib qoladi. An’anaviy tasnif modal
fe’llarni formal grammatik, semantik mezonlarga ko‘ra, shuningdek, autentik matnlarda qo‘llanish
chastotasiga ko‘ra farqlaydi. Ko‘rinib turibdiki, lingvistik tadqiqotlarning yangi yo‘nalishlari,
ingliz tilining rivojlanishi va globallashuvi munosabati bilan bunday tasnif yetarli bo‘lmay qoladi
va uni to‘ldirishni talab qiladi [3, 175].

Modal fe’llarga semantik yondashuv yarim yordamchi (modal) fe’llarni yordamchi fe’llardan
ajratishga xizmat qiladi. Semantikaning rivojlanishi bilan asosiy e'tibor modal fe'llarning
ma'nolariga qaratildi. Modal fe'llarning ma'nolari ularning qanday qo’llashni tushunish uchun juda
ahamiyatli hisoblanadi.

Ko'pincha ma'lum bir harakatni ifodalash uchun modal fe'lni tanlash juda qiyin bo'ladi, chunki
bir ma'no soyalarining gradatsiyasi bir nechta fe'llar bilan ifodalanishi mumkin:

e. g. You might / should / ’d better / I’d ra- ther you (saw) / must / will / see the film. (Will te'li
mutlaq ishonch ma'nosida qo'llaniladi, bunday misollar juda kam uchraydi).

Bunday holda, maslahatdan buyruqgacha qat'iyatlilik soyalarining asta-sekin o'sishini kuzatish
mumkin. Shunga o'xshash holat, ehtimollik qiymatining turli xil ko’rinishlarini (eng kam darajadan
mutlaq aniqlikgacha) might, could, may, should, must, will modal fe'llari orqali yetkazishda yuzaga
keladi:

e. g. That might / could / may / should / must / will / be James phoning at this hour.

Biroqg ma’no tuslari bog‘lanishini bir nechta modal fe’lda emas, balki bir modal fe’lda ham
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kuzatish mumkin. Demak, may-mumkin fe’lining ma’nosi besh xil ko’rinishda bo‘lishi mumkin
[1,256].

- shunchaki imkoniyat (It may be written with a pen - Bu qalam bilan yozilishi mumkin);

— ehtimollik imkoniyati (He may come; It may have drizzled - U kelishi mumkin; yomg ‘ir
yog ‘gan bo ‘lishi mumkin);

— imkoniyat tilash (Mrs. Long wished all the Juniors luck in the Class and stated, “Have fun!
And may you all continue to show at Westminster in the years to come!”; May all your days
be happy! - Long xonim sinfdagi barcha yoshlarga omad tiladi va shunday dedi: “Vaqtni chog’
o thkazing! Shuningdek barchangiz kelgusi yillarda Vestminsterda ko ‘rinishda davom eting!”;
Barcha kunlaringiz baxtli o tsin!);

- imkoniyatni amalga oshirish uchun motivatsiya (May you start singing the hymn! - Madhiyani
kuylashni boshlaylik!),

- imkoniyatni hal qilish (You may perform that act on the next succeeding day which is not
a Saturday, Sunday, or legal holiday; You may put on my sweater - Siz bu harakatni shanba,
yvakshanba yoki qonuniy bayram bo'lmagan keyingi kunlarda bajarishingiz mumkin, Mening
Jjemferimni kiyishingiz mumkin).

Semantik yondashuv doirasidagi yangi tendentsiyalar orasida zarurat va istak ma'nolarining
rivojlanishini alohida ta'kidlash kerak. Need fe'lidan keyin fagat gerundiy emas, balki murakkab
to’ldiruvchi (gerundial konstruktsiya) ham qo'llanilishi mumkin:

e. g You need your car servicing. / I need my report checking.

Avtomobilingizga texnik xizmat ko'rsatish kerak. / Hisobotimni tekshirishim kerak.

I would(n't) like to have done... kabi mukammal infinitivli jumlalar endi ba'zan murakkab
ergash gapli perfekt shakllar bilan almashtirilishi mumkin.

e. g. Martin would have liked to break the man's neck.

I wouldn't have liked to sleep in a down- stairs bedroom.

Anglashiladiki, modal fe’llarning har birining semantik tuzilishi har xil. Ba'zi fe'llar yuqoridagi
barcha modal ma'nolarni ifodalay oladi, boshqalari esa fagat paradigmatik qatorning alohida a'zolari
bilan chegaralanadi. Modal fe'llar har qanday til tizimida muhim o'rin tutadi: ular so'zlovchining
vaziyatga munosabatini bildirishga yordam beradi, gapga ma'lum bir soya beradi [2,792].

Shunday qilib, modal fe'llarni tasniflash muammosi yanada dolzarb bo'lib qoladi. Ko‘rinib
turibdiki, bu masala bo‘yicha an’anaviy qarashlar modal fe’llarni o*qitish mazmunini to‘liq qamrab
olmaydi. Shunday ekan, rasmiy grammatik, semantik mezonlar, autentik matnlarda qo‘llanish
chastotasi mezoniga qo‘shimcha ravishda stilistik, idiomatik, frazaviy, matn modalliklari kabi
tasniflash asoslarini ham, ingliz tilining globallashuvi bilan bog'liq so‘nggi tendensiyalarni ham
hisobga olish kerak.

Foydalanilgan adabiyotlar:

1. Veyxman G.A. Novoye v grammatike sovremennogo angliyskogo yazika. - M.: Astrel:
AST, 2006. — 542 s.

2. Kondratyeva N.V., Strelkova O. B. Semanticheskiye osobennosti modalnix glagolov
sisteme sovremennogo finskogo yazika // Vestnik Udmurtskogo universiteta. Seriya istoriya i
filologiya. 2018. T. 28, vip. 5. - S. 785-793.

3. Milrud R.P, Karamnov A.S. Podxodi k izucheniyu angliyskix modalnix glagolov.
Gumanitarnie nauki. Filologiya. ISSN 1810-0201. Vestnik TGU, Vipusk 8 (64), 2008. — S.174-
182.

4. Novikov D.N., Kataeva N.O. Semantika modalnix glagolov shall i should v sovremennom
angliyskom yazike: prototipicheskiy podxod. Filologicheskie nauki v mgimo. lingvistika i
mejkul'turnaya kommunikasiya. Ne 13 (1 ¢ 2018). - S.38-46.
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XAPAKTEPOJIOTHYECKAS JIEKCUKA COBPEMEHHOTI'O HEMEIIKOI'O A3bIKA

Acuinxonosa Uponaxon Hypuaauuxyxa Kusu
Maructpant HYY um.Mup3o Yinyroeka
®daxynbTeT 3apy0exHoN HUIoIOrun
HanpaBnenust TMHTBUCTHKY (HEMELUH SI3BIK)
HayuHsb1i1 pykoBOgUTENS - K.().H., CTAPIIHI
npenoaasaresb TypakynoBa C.T.
iroda_93@list.ru; +998977354838

AHHoTauusi: HayuHast cTarhsi MOCBAILIAETCS HUCCIIEAOBAHUIO XapaKTEPOJIOTHUYECKOW JIEKCUKH
COBPEMEHHOI'0 HEMELKOI'O sI3bIKa U €€ POJIM B CTWJIMCTHKE, B JIEKCUKE JAHHOTIO fA3bIKa. B crarbe
000CHOBaHA aKTyaJIbHOCTh M BaXXHOCTh POJH XapaKTEPOJIOTMUYECKOM JEKCUKH HEMELKOTO SI3bIKa
B HacTosIIEM BpeMeHH. PaccmoTpeHa sekcuka ¢ nughepeHIuaibHOi TOYKH 3PEHUS, TIPUBEICHBI
MIPUMEPHI JUIsl JIEKCUKH COBPEMEHHOTO HEMEILKOTO sI3blKa C BBISIBIEHHEM COOTBETCTBYIOIIETO
KOJIOpHTA.

KiroueBbie cj10Ba: XapaKTepOJOIMUYECKasi JIEKCHUKA, KOJIOPUT, apXau3Mbl, HEOJIOTM3MBI,
JMANIEKTU3MBbl, TEPMUHBI, TPpo(eccroHaIbHas JIEKCHUKa, )KapTOHU3Mbl, HHOSI3bIYHbIE CIIOBA.

S13BIK, KAK U3BECTHO, BOBHUKAET B UEJIIOBEYECKOM OOIIIECTBE M Pa3BUBACTCS BMECTE C HUM. JIeKCHKa
HEMEIIKOTO s3blKa Oblila MOJBUYKHA, MOCTOSIHHO oOoraiajgach HOBBIMU CJIOBaMH, OTOpachiBas
BCE HEHY)KHoe, ycrapeBiiee. KOHKPETHBIHN sI3bIK, KaK KOMIUIEKCHOE M MHOTO(QYHKIIMOHAIbHOE
SBJICHHE, XapaKTepU3yeTcsi OOJBIINM KOJIMYECTBOM Pa3HOBUIHOCTEH U BApUAHTOB.

B crnoBapHOM cocTaBe si3bIKa CKa3bIBaeTCs, C OJHOM CTOPOHBI, OOraTcTBO M pa3zHOOOpasue
IIPEIMETOB U SIBJICHUM pealbHON JEHCTBUTENBHOCTH, a C APYTOM CTOPOHBI, CEMAHTUYECKUE
MpOIeCChl O0YCIIOBIIEHBI TAKXKE SI3BIKOBBIMH 3aKOHAMH, MMOJUYUHEHBI ONPENIEICHHON S3BIKOBOM
KJIaccuuKanum. J1a Kiaccu(pukanus uMeeT CyIeCTBEHHOE 3HAYeHNE IS IESKCUYECKOI CHCTEMBI
A3bIKa, Ha KOTOPYIO yKa3bIBatoT MHOrue JuHrBHCTH (B.B. Bunorpanos, K.A. JleBkoBckas, H.1O.
[lIBenosa, FO.H. Kapaynos, A.B. Mockanbckas u zip.)

Ceronnss B I'epMaHuMM HEMEUKHUH $A3BIK IPEACTaBIEH TPEeMs OCHOBHBIMH (OpMaMU:
JUTEPATYPHBIM S3bIKOM, TUAJTIEKTaMH U OOMXOAHO-Pa3rOBOPHBIMHM THUIIAMH S3bIKA, U3BECTHBIMU
noj obmuMm HazBanueMm Umgangssprache [1]. Xapaxreponoruuyeckast Jekcuka U €€ COCTaB
MOTIAJIat0T MO Bce (OPMBI, YKa3aHHBIX BBIIIIE.

Crunmuctuyeckn  auddepeHurpoBaHHass  JIGKCMKa ~ OTPAHUYMBAET  IMOHATHOCTH U
yHOTPEOUTENbHOCTh JIPYTHUX CJIOEB JIEKCUKH: HUX OTIENIbHBIE CJIOBapHbIE CIOM HE HMEIOT
aOCOMIOTHON (DYHKIIMOHATBLHON WJIM CEMaHTHUKO-BBIPA3UTEILHON CTHJIEBOW OKpackod. OHa
HOAPA3EISIeTCs Ha:

a) CTWJIMCTHYECKU MOJTHOCTHIO MIIM YaCTUYHO OKPALLICHHYIO JIEKCUKY (CJIOBA U CJIOBOCOYETAHMUS,
a0COIOTHAS CTUIIMCTUYECKAst OKPACKa KOTOPBIX B CUCTEME SI3bIKa YKe MPeIoNpeieisieT 3HaYeHUe
B PEYU M TEM CaMbIM JOCTUTAET OIPE/eNICHHBIX KOJIeOaH i B PACIPOCTPAHEHHH).

0) XapaKTepoJIOTUYECKYIO JIEKCUKY — CJIOBA M CJIOBOCOUYETAHUS pa3ivyHas CTHJIMCTHYECKAs
OKpacka, MpUMEHUMasi HEe KO BCEM CTWJISIM M KaHpaM peud, T. K. XapaKTepU3ylT BPEMEHHYIO,
TEPPUTOPUANIBHYIO, IPOPECCHOHABHYIO, COLIMAIBHYIO M HAIIMOHAJIbHYIO cCUTYyanuto. [Ioatomy oHM
MOTYT MpPEJICTABIATh TPYAHOCTH B OHUMAaHUU U OCOOCHHO B MCIIOJb30BaHUU. CTHIIMCTHYECKOE
JOCTHKEHHUE 3TUX BBIPA)KEHUI COCTOUT B I1IEPE/IaU€ Pa3HbIX OTTEHKOB, TAK Ha3bIBAEMBIX KOJIOPUTOB
[2].

«Komopur» o3HadaeT, 4yTO AJIi KOHKPETHBIX COOBITHH, ()aKTOB M CUTyalluii CBOWCTBEHHA
arMocdepa, KOTopasi CTAaHOBUTCS OLyTUMOM Onarofaps S36IKOBOMY CBO€0Opa3uIo UX Mepeiaun.

XapakTeposioruyeckasi JIeKCHKa, WIrpamollas BaXXHYIO poOJib JJIi CO3/JaHUS Pa3IMYHBIX
KOJIOPUTOB, 3TO CIIEAYIOLIHUE:

- TEPPUTOPUAJIBHBINA KOJOPUT CIOBECHOTO IPOU3BENEHUS CO3MAETCSA MYTEM HCIOIb30BaHUS
JMANIEKTHOM JIEKCUKHU U TEPPUTOPHATIBHBIX TyOJIETOB;

- UCTOPUYECKUN KOJIOPUT CIIOBECHOIO MPOM3BEACHMS CO3JAETCS C MOMOILBIO TAKUX TPYII
CJIOB, KaK HCTOPU3MBI, apXau3Mbl, aHaXPOHU3MbI, HEOJIOTU3Mbl, MOJIHBIE CJIOBA;

-HAllMOHAJIbHBIN KOJIOPUT CJIOBECHOTO MPOU3BEICHUS CO3AETCSI MHOCTPAHHBIMU CIIOBAMU;

-COLIMAJIbHBIN KOJIOPUT CO3AAETCS TAKUMHU CPEICTBAMH, KaK TEPMHUHBI, IPO(ECCUOHATU3MBI,
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YKapTrOHU3MBbI, NHOSI3bIUHBIE CJI0BA U BBICKA3bIBAHMS,

-npohecCHOoHaIBHBIN KOJMOPUT CO3MAETCS C IMOMOIIBI0O TEPMHUHOB U TMPOQECCHOHATN3MOB,
HAaMMEHOBAHMU TIPEIMETOB, TIPOLECCOB, NPUEMOB, SBICHHH W T.J. NPOPECCHOHATBHOM
NeSITEIbHOCTH.

OCOOEHHOCTBIO XapaKTEPOIOTHICCKON JICKCHKU SIBJISICTCS HAJUYHE SIPKOW CTUIIMCTHYECKOMN
OKpacKM, COYETaHHs B 3HAYEHUU JIEKCUYECKHX E€IUHUIl HOMHHATHBHOTO M OLIEHOYHOIO
KOMITOHEHTOB, JIEXKAILIETO B OCHOBE BBIJCICHUS B CUCTEME JIEKCUKHU TPEX OLIEHOYHBIX MOJACUCTEM:
IIOJIOKUTEJILHOM, OTPULIATENIbHON M HYJIEBOW. AHaIM3 XapaKTEpOJIOTMUYECKHUX CJIOB I103BOJIAET
BBISIBUTBH B UX CTPYKTYpE JIBE€ OLIEHOYHBIE CEMH «XOPOLIO» U «IIJIOX0», UTO MO3BOJISIET TOBOPUTH
O CYyIIECTBOBAHUU B CHCTEME XapaKTEPOJIOIMUECKOH JIEKCUKH JIByX 3MOIMOHAIbHO-OLIEHOUHBIX
MOJICUCTEM: MOJIOKUTENIbHOM U oTpuuaTenbHoil. Ho, Kak CBUIETENbCTBYET aHANN3, MaTepUal He
COOTBETCTBYET TaKOW KaTErOpPUYHOU OIIEHKE, YTO OOYCIIaBIMBAaET HEOOXOAMMOCTBH BbIJCIICHUS
TpeTheil, aMOUBaNIEHTHON MOACUCTEMBI, KyJa OTHOCSTCS TAKUE CJI0BA, KOTOPbIE HIMEIOT HECKOJIBKO
CJIOBapHBIX Je(PUHULIUI C pa3HBIMU 3HAKaMM OLIEHKHU, KOTOpasi 3aTeM YTOUHSETCS B KOHTEKCTE,
U 3TOT 3HAK CTAHOBHUTCA OJHOHANPABICHHBIM; WJIM BOBCE HE 00JaJalOT YETKOH pedeBoid
OLICHHBAEMOCTBIO, 3aKPEIUIEHHON B JIEKCMUYECKOM 3HA4€HHM, UX OLIEHKa WHIUBUAyalbHA U
CYOBEKTHBHA, 3TO «IIOTEHIIMAJIBHO OIIEHOUHBIE» WM «JABYXIIOIIOCHBIE) JIEKCUUECKUE ETUHUIIBI.

XapakTeposiornyeckas JIEKCUKa MpUAaeT BbICKa3bIBAHUIO ONPEIEICHHYIO OKPACKy (KOJOPHT).
3. Puzens u O. lllenaensc NOHUMAIOT MO/ KOJIOPUTOM «XapaKTEPHYIO JUIsl KOHKPETHBIX COOBITUH,
(akToB M cuTyanuii armocdepy, KOTOPYI0O MOKHO OLIYTUTh Onaroiapsi sSi3bIKOBOM OCOOCHHOCTH
ux BocnpousseneHus» [3]. O.I. Puzenp oTMeuaeT «CTHIIMCTUYECKYIO OKPAcKy CJI0Bay», KOTOpas
MOKA3bIBACT MPHHAJUICKHOCTh CIIOBA K TOW WJIM MHOU cepe OrpaHHYeHHOTO HCIIOJIb30BaHHS
JIEKCUKH, HallpuMep, cepe HaydHOH, TEIOBOH, Xy[J0)KECTBEHHO - JIUTEPATYPHOI KOMMYHHKAIIUH.
Crunuctryeckas OKpacka JIEKCUKH pacCMaTpUBAETCS B aCHEKTE CO3/1aHuUs PA3IMYHbBIX KOJIOPUTOB.

[Tox KOIOPUTOM NOHMMAETCS ONPEAECIICHHBIN COLIMAIbHBIA NN 3MOLMOHAIbHBIN HIOAHC CJIOBA
WJIY CIIOBOCOYETAHMS CIIOBECHOTO MPOU3BEICHUS.

B s3bikoBo-cTmiucTHueckoM odopmiieHun O. Puzens u 3. Illengensc paziauuaroT
TUIU3UPYIOLUE KOJIOPUTHI, OCHOBAHHbBIE HA COLMAJIbHBIX JeTepMuHaHTax. Croa BKIIIOYAKOT:

a) UICTOPUIECKUH KOJIOPUT (0OYCIIOBICHHBIN OCHOBHBIM COIMAIBLHBIM (DAKTOPOM — BPEMEHEM );

0) HalMOHAJIbHBIN KOJOPUT (BIUSET HAa OTIMYUTENIbHBIE YEPThbl HALMOHAJIBHBIX BAapHAHTOB
BHYTPH f3bIKa U Ha crieln(UKY Pa3HbIX HALIMOHAJIBHBIX S3BIKOB);

B) COIMAJIbHBIM KOJOPUT (B peUYM OTAEIbHBIX TPYNI HACENEHUS W BO3PACTHBIX TPYIII
npodeccruoHanbHas OKpacka);

I') UHIUBHYaTU3UPYIOIIUI KOJIOPUT (XapaKTepU3yIOT OTIENbHBIX JIOJeH 10 UX JTUYHOCTHBIM
0COOEHHOCTSIM B 11€JI0M, HO MPEXkKAE BCEro M0 UX MAaHEPEe TOBOPHUTH).

«Konmopur» o03HadaeT, 4yTO AJIi KOHKPETHBIX COOBITHH, ()aKTOB M CHUTyallud CBOWCTBEHHA
armMoc@epa, KOTopasi CTAHOBUTCSI OLTYTUMOM Oiaroapst i35IKOBOMY CBOEOOpPa3HI0 UX IMEpelayuu.
10. TldputHIEp BBHIIENSET TPU PAa3HOBUAHOCTH KOJOPHUTA: JIOKAIBHBIA, MPO(ECCHOHAIBHBIN U
COLMAJIbHBIN [4].

XapakTeponorudyeckas JIeKCUKa, TO €CTh CJIOBa U 00OPOTHI, XapaKTepHU3YIOIINe BpEeMEHHbBIE,
TepPUTOPHAIIbHBIE, TPO(ECCHOHATIBHBIE, COLIMATbHbIE U HALIMOHAJIBHBIC YCIOBUS MEPEIatoT:

a) MCTOPUYECKHN KOJIOPUT (OOYCIOBJICHHBIM BpPEMEHEM); K HUM OTHOCSTCS: MUCTOPU3MBI -
CJI0Ba, 0003HAYAIOLIME MPEIMEThI, CBOMCTBA WM SIBJICHMSI, KOTOpbIE OOJIbIIIE HE CYIIECTBYIOT B
COBpEMEHHOM si3bIke, Hanpumep, der Harnisch (6pons);

ApXau3Msl - clloBa, 0003HAYAIOIINE MTPEIMETHI, IPOLIECCHI WIH SIBIICHUS, KOTOPBIE UCUE3TH U3
peansHOCTH (ycTapenu), Hapumep, der Eidam (3s115), Neubauer, Neulehrer, Maisbewegung;
[3]

AHaXpOHU3MBI — CJIOBA, UCIIOJIb3YeMbIE JJIs1 0003HAYEHUS SIBJICHUS, CBSI3aHHBIE C TPOLLIBIMH
BpeMmenamu (Arche Noah iiber ein Boot alter Bauart).

Heomnorusmel - 3T0 HeTaBHO BBEJCHHBIC TEPMUHBI, CJIOBA MU (Ppa3bl, KOTOPBIE MOTYT OBITh
LUIMPOKO HCHOJIb30BAaThCS B IOBCEIHEBHOM JKM3HU, HO elle He ObUIM O(QUIMAIBHO MPUHSTHI
KaK COCTaBJISIOLIME OCHOBHOM s3bIK. Heonorusmel mpencraBieHsl BO BceX cdepax oOIIeHUs;
der Bachelor; Job-Floater, Riester-Rente, die Oko-Steuer, Ein-Euro-Job, das Sparpaket,
prokrastinieren, Migrationshintergrund, Nikab, Hidschab, Burkini u np. Texnuuecknii
IIporpecc, NOCTH)KEHUs HAyKH, IOSBIECHUE HOBBIX INPOAYKTOB MaTepUaIbHON JEATEIbHOCTU
YeNoBeKa TPEIIOMUINCh B COOTBETCTBYIOLIMX JISKCHUECKUX HWHHOBAIMAX, Hampumep: die
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Datenautobahn, der Stammzellenimport, die Organspende u 1.1

0) HAIMOHATIBHBINA KOJOPHT (BIUSAET HA OTIMYUTENBHBIC YEPThl HAPOAOB B MpeesiaX OJHOTO
SI3bIKA U CHEIU(UKY PA3TUYHBIX HAIMOHAJIBHBIX S3BIKOB), B OCHOBHOM, JTO JHAJICKTU3MBI H
TEPPUTOPUAIBHBIC TYOIHKATHI.

JlnanekTusMbl - 3TO HE JIMUTEpaTypHbIe, YCTHHIE (IUATEKTHBIE) CJIOBAa U O0OPOTHI, KOTOPHIE
MPOUCXOAT U3 OIIPEIEIICHHOM reorpaduueckoif 0061acT yCTHOTO A3bIKA, HE HAXOIAT TUCHbMEHHOTO
odopmIleHHUs U HE TIOHUMAIOTCS 3a MpeAesiaMu 3T 00IacTH YCTHOTO s3bIKa [6].

TeppuropuanbHple MyONMMKATHl - CHHOHUMBI B JIUTEPATYPHOM SI3bIKE;, JIUTEpATypHBIE
JIONTyCTUMBIC CEBEPHBIC, LIEHTPAJIbHbIC WM IOKHOTEPMAHCKUE BApUAHTHI JIEKCUKU OOIIETo
s3pika (der Schrank (nordd.) - der Kasten (siidd.)). B 6epnunckom Beipaxkenuu ,,det zieht wie
Hechtsuppe“ (0 cunbHOM CKBO3HSIKE) MPUCYTCTBYET €Bpeiickoe BUAOM3MEHEHHOE ,.hech supha®
(mrropmoBo# Betep). B BeIpakenuu ,,mir is janz bliimerant* (s ce0s HEBa)XHO YYBCTBYIO)
IPUCYTCTBYET (ppaHIry3cKoe ,,bleu mourant;

HanmonaneHeie TyOnuKaThl - pa3iMydHble BBIPAXKEHUS JTUTEPATYPHOTO S3bIKA HA OTACIBHBIX
TOCYAapCTBEHHBIX TEPPUTOPHSIX C HAIIMOHAIHHO OJHOPOIHBIM HacelleHneM (aBcTpuanu3mbl: der
Wissenschafter; renbpetnsmbr: besammeln = versammeln);

B) COIMAJBHBIA KOJOPUT (B pEYM OMpPEACICHHBIX TPYII HACENCHHS W BO3PACTOB), CHO/IA
MOYXHO OTHECTH YKapTOHH3MBI (CICHIH3MBbI), BapBAPU3Mbl U BYJIbIapH3MBbl, 8 TAaKXKe KAPTOHHBIC
npodeccruoHaIbHBIE CIIOBA;

TepMUHBI - BRIpa)KEHUS B 00JIACTH 3HAHHH ¢ 3a71aHHbIM 3HaueHueM (das Phonem B dpoHeTHKe);

[IpodeccronanbHas ekcuka - cioBa onpenenenHoi npogeccun (sichtiges Wetter = klares
Wetter flir die Seeausfahrt);

JKaproHusmbl - BBIp@XEHHE, OTIMYHOE OT HOPMBI, B OIPEICIICHHBIX COLMUAIBHBIX W
npodeccuoHaNbHbIX FpyMHax.

Bynbrapusmel - rpyObie ByJbrapHbie BeIpakeHHs (M31eBarenbcTBO); der Allesbesserwisser —
OuKapuk, 0oraH; der Armster — 6erornara; Alles Kise! — nonnas epYyH]Ia;

T') MHIWBUIYaTU3UPYIONIUE KOJOPUTHI (XapaKTepU3YIOT OTICNbHBIX JOACH MO UX JTUYHBIM
0COOEHHOCTSIM B 11€JI0M, HO, IIPEXK/IE BCET0, 10 X MaHEpe PeuH).

Takum 00pa3oM, U3 BBILICTIEPEUHCICHHOTO MOKHO OYyJEeT CIesaTh BBIBOJ, YTO COBPEMEHHAs
HEeMeIlKas JeKCHKa 00beMHa, pa3HooOpa3Ha M TOCTOSHHO HaXOAWTCS B JBIKEeHHUU. KacarenmbHo
XapaKTEepOJIOrHUecKOl JIEKCUKM HEMEIKOro s3blKa, CJeIyeT OTMETHThb, 4TO Onarogaps
KkiaccupuKanusaM y4EHBIX, OHa MpUoOpeTaeT ocoOyl0 poJib B JIMHTBUCTHUKE, a KOHKpETHEE B
CTHJIUCTUYECKOM aCIIEKTe.

XapakTeponoruyeckas JIeKCUKa HEMEIKOTO s13bIKa UMEET CBOM TPAHMIIbI TOJIB30BAHUS: HE BCE
HOCHUTEIIM aKTHBHO TOJB3yeTCS €10 B CBOCH peuH; UMEET TePPUTOPHUAIBbHBIE U HAI[MOHAJHHBIC
TpaHMIIBI; CJIOBA B €€ COCTaBEe HE BCETJa BCEM MOHSTHBI; BHIPAXKAIOT BPEMEHHYIO, COLUAIBHYIO,
npodeccruoHanbHy0 paMKU. To €CTh CTHIINCTUYECKU U depeHIInanbHas JEKCUKa COBPEMEHHOTO
HEMEIIKOTO S13bIKa BBIPaXKaeT KOJIOPUT B Pa3IMYHBIX BUJAX.

Hecomnenno, nanHas TeMa siBIIsSI€TCS aKTyalIbHOI, B CBS3U C U€M, MbI IIPOBOJMM UCCIIEOBAHUS,
B KOTOPOi1 OyAyT 3aTpOHYTHI IPOOIEMBI KACAEMO CTHIIMCTUYECKOTO acneKkTa (yHKIIMOHUPOBAHUS
XapaKTEePOIOTHUECKON JEKCHKH HEMEIKOTO S3bIKa C MCIOJIb30BAaHWEM Pa3IUYHBIX MPUMEPOB,
METOIOB U ITPUEMOB.

CnuCcOK MCIO0JIb30BAHHOM JIUTEPATYPHI:

[1] bpangec M. I1. Ctumnctuka Hemenkoro sizbika/ M. I1. Bpannec. - M.: Beicmas mikona,
1983. - 241 c.

[2] Haep, H. M. Stilistik der deutschen Sprache/ H. M. Haep. — M.: MIII'Y, 2015. — 256 c.

[3] Riesel E., Schendels E. Deutsche Stilistik.- M.: Beiciias mkomna, 1975. — C.205-206.

[4] Pfitzner Jirgen: Der Anglizismus im Deutschen: Ein Beitrag zur Bestimmung seiner
stilistischen Funktion in der heutigen Presse. — Stuttgart, 1978 — S.39- 40.

[5]Ruth Klappenbach, Wolfgang Steinitz. WdG =Worterbuch der deutschen Gegenwartssprache.
6 Bande. - Berlin, 1964-1977. - 2130 S.

[6] Duden-GWB: Duden. Das grofle Worterbuch der deutschen Sprache. 3., vollig neu bearb.
und erw. - Mannheim: Bibliographisches Institut & F.A. Brockhaus AG, 1999.
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O°‘ZBEK TILI DARSLARIDA KOMPYUTER TEXNOLOGIYALARINI QO‘LLASH

Bahromova Shoiraxon Rahmonaliyevna
Mo‘ydinova Surayyo Po‘latxonovna
Farg‘ona viloyati Farg‘ona shahar
42-maktab o‘zbek tili fani o‘qituvchilari

Annotatsiya: Ushbu maqolada o’zbek tilining axborot uslubini yaratish, kompyuter
dasturchilari orqali o’zbek tili grammatikasini ixcham shaklga keltirish, shuningdek, tilshunoslik
fanlarini o’qitishda yaxshi o’sishga ko’maklashadigan interfaol o’qitish shakllari haqida ayrim fikr
mulohazalar keltirilgan.

Kalit so’zlar: o’zbek tili, tilshunoslik fanlari, kompyuter lingvistikasi, interfaol metodlar,
ta’lim, axborot kommunikatsiya texnologiyalari, multimedia vositalari.

Ma’lumki, kompyuter texnologiyalari fanning barcha tarmogqlariga, xalq xo’jaligi, sport,
san’at, tibbiyot, umuman, ijtimoiy hayotning har bir sohasiga kirib keldi. Fan yo’nalishlarini
kompyuterlashtirish ilmning asosiy shartlaridan bo’lgan ob’ektivlik va aniqlikka amal qilishi
munosabati bilan tez rivojlana boshladi va u qo’llanilgan barcha sohalarda yutuqlarga erishildi.

Turli jarayonlarni boshidan kechirgan insoniyat uchinchi ming yillikning boshida axborot
asriga qadam qo’ydi. Minglab yillar davomida rivojlangan inson tafakkuri uchun bugungi kunda
dastlabki manba, yani axborot olish hayotiy zaruriyatga aylandi. Shunga ko’ra jahon bozorida
axborot - ma’lumot oltindan ham gimmatroq baholandi. Mazkur axborotni topish, saqlash, qayta
ishlash va boshqgalarga yetkazishning qulay usullariga bo’lgan ehtiyoj kun sayin oshib bormoqda.
Bu esa XX asrning buyuk kashfiyoti bo’lgan kompyuter va kompyuter texnologiyalari sohasi
uchun katta vazifalarni vujudga keltirdi.

Hozirgi kunda gumanitar sohalar, xususan, til va kompyuter, adabiyot va kompyuter masalalariga
juda katta etibor berilmoqda. Chunki, axborot asri bo’lgan XXI asrda oltindan qimmatroq bo’lgan
ma’lumotni zarar yetkazmay qabul qilish, ishonchli saqlash va eng qulay tarzda boshgalarga
yetkazib berish til bilan bevosita bog’liqdir.

Bugungi kunda tilshunosligimizda o’zbek tili bo’yicha yanada kengroq tadqiqotlar olib borish
uchun yo’l ochildi. Tilshunoslarimiz oldida 0’z yechimini kutayotgan katta masalalar turibdi.
Xuddi shunday masalalardan biri o’zbek tilining axborot uslubini yaratishdir. Buning uchun
tilshunoslarimizning asosiy vazifasi kompyuter dasturchilariga o’zbek tili grammatikasini ixcham
shaklga keltirib berishdir.

Hozirgi vaqtda xalq ta’limi muassasalarida yangi pedagogik texnologiyalarning ilmiy asoslarini
yaratish, ularni tasniflash, metodik ahamiyatini belgilash, talim jarayoniga tatbiq etish kabi
dolzarb muammolar ustida ish olib borilmoqda. Ilg’or pedagogik texnologiyalarning kompyuter
texnologiyalari bilan uyg’unlashtirib tashkil etilishi va shu asosda multimedia darslarining
yaratilishi asosiy yo’nalishga aylanib qolmoqda.

Multimedia axborotning turli ko’rinishlari — matn, jadval, grafika, ovoz, animatsiya
(multiplikatsiya), videotasvir, musiqa yordamida axborotni yig’ish, saqlash va qayta uzatish
vazifalarini bajaradi. Multimedia «inson-kompyuter» interaktiv (dialogik) muloqotining yangi,
takomillashgan pog’onasi bo’lib, bunda foydalanuvchi juda keng va har tomonlama axborot oladi.

Bir gator olimlar, metodistlar tadqiqotlari shuni ko’rsatadiki, ta’lim oluvchi birinchi marta
eshitgan mavzusining faqat to’rtdan bir qismini, ko’rgan materialining uchdan bir qisminigina
eslab qoladi; ham ko’rib, ham eshitsa, axborotning ellik foizini esda saqlaydi. Interaktiv multimedia
texnologiyalaridan foydalanilganda esa, bu ko’rsatkich yetmish besh foizni tashkil etadi. Shu bois
ta’lim jarayonida kompyuter texnologiyalaridan unumli foydalanish katta ahamiyatga ega.

S.Adilovaning “O’zbek tilini o’qitishda kompyuter texnologiyalardan foydalanish” nomli
monografiyasida ta’kidlanishicha, til o’rgatishda quyidagi kompeyuter dasturlaridan foydalanish
mumkin: taqdimot texnologiyasi, elektron nusxa, elektron multimedia darsligi, elektron
ensiklopediya, elektron lug’at, universal test dasturi, elektron virtual kutubxona, Internet tarmog’1
va boshqalar.

Kompyuter lingvistikasining asosiy maqsadi lingvistik masalalarni hal qilishning kompyuter
dasturlarini yaratishdir. Uning asosiy vazifalariga tillarga o’qitish, bilimlarni tekshirish, matnlarni
turli jihatdan tahrirlash va mashina tarjimasi uchun mo’ljallangan dasturlarni ishlab chiqish kabilar
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kiradi.

Kompyuter lingvistikasi O’zbekistonda o’tgan asrning 90 yillaridan boshlab ommalasha
boshladi. O’zbek tilining Davlat tili maqomiga ega bo’lishi, uning jahon miqyosida obro’ -
e’tiborining ko’tarilishi, 0’zbek tilini o’rganishga jahon xalqlari intilishining kuchayishi kompyuter
lingvistikasiga bo’lgan ehtiyojni yanada orttirdi.

Xulosa o’rnida shuni aytish mumkinki, kompyuter lingvistikasi o’zbek tilidagi barcha
so’z turkumlari asosida ma’lumotlar bazasini yaratish va uni jahon axborotlar bankiga kiritish
imkoniyatini beradi. Ushbu vazifalarni hal qilish nazariy va amaliy tilshunoslikning uzviyligini
ta’minlab, nazariy tadqiqotlar natijalarini jamiyat manfaatlari yo’lida qo’llashga imkoniyat
yaratadi.
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Abstract. In many circumstances, the pragmatic objectives of language acquisition underline the
necessity of integrated language skill teaching and adaptable instruction, as English has become
a lingua franca and a medium for world-wide broadcasting of information and knowledge. When
studying one theme, integration allows for the learning of complicated knowledge from several
subjects. Because it helps students understand their place in the social world, the process of lesson
integration has a general humanistic orientation. Integrated learning enables students to move
beyond a deductive approach to observing academic events and to personalize the value of each
subject in accordance with his or her own personality and circumstances. The purpose of this
article is to describe the effectiveness of integrated approach used in teaching process of English
language.

Key words: communicative language teaching (CLT) integrated approach, integrated skills,
listening, speaking, reading, writing, teaching.

Today, the modern world, thanks to rapid globalization, is undergoing major changes that affect
all the most important areas of public life. Such changes have also affected the educational sphere
and, of course, school education, which in this regard is subject to ever new requirements regarding
its quality. In the traditional system of education, school subjects are independent and isolated
from each other, which leads to such a problem as the fragmentation of students' worldviews and,
as a result, a lack of understanding of the essential relationships of phenomena and processes.
Therefore, one of the tasks of modern education is the formation of a comprehensively developed
personality with a holistic view of the world.

Harmer considered that English language has grown and becomes global lingua franca by the
end of the twentieth century due to the fact that it is spoken by more hundred million people of
non-native speaker all over the world. [1]

The term "integration" is derived from the Latin word integer (whole) and it implies "to combine
into one whole any parts, elements". Integration in education has a long history. It has been
considered and developed by great scientists such as Ya.A. Comenius, J. Locke, 1.G. Pestalozzi,
L.F. Herbart, K. D. Ushinsky since the 17" century. The main factor in considering the issue of
integration was finding the relationship between scientific processes and their practical application.

The integration of subjects in secondary school is one of the active and rapidly developing areas
in the field of pedagogical solutions.

Since learners of extra languages are expected to improve both their linguistic and communicative
abilities, the teaching-learning process necessitates not only learner motivation but also an
effective and integrated pedagogical strategy in order for students to learn English more easily.
Students can learn more about grammar using the PPP approach, which focuses on words, phrases,
and sentences. Communicative language teaching (CLT) and task-based language teaching are
effective ways to improve students' speaking skills by encouraging them to be more engaged and
active in classroom activities and putting them at the center of the learning process. As a result,
students will have more opportunities to practice using grammatical principles in their speech and
writing. A content-based approach can assist students in having productive discussions.

In social interaction, a language is utilized as a means of communication. A learner must be able
to comprehend the grammatical rules of the language and then apply them in their activities when
learning a language. Learning language, according to Norton and Toohey, learning language is not
only involves the mental process in our mind but also as a part of socioculturally situated social
practice. [2]

In most cases, the PPP method dominates instructional activities in schools. While listening
to their lecturer, the students paid attention to the teacher, remained silent, and took notes. In the
classroom, the teacher will be the center of activities and input for the students, which will help
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them grasp the use of grammatical rules, but it will not help them enhance their English skills
or comprehend the tenses in their daily lives. It is expected that by using an integrated teaching-
learning approach, teachers will be able to improve the way they teach and learn, allowing them to
combine various pedagogical methodologies in the classroom to motivate students to learn English
and improve their ability, particularly in productive skills. Obviously, receptive and productive
skills cannot be separated to each other when we use English as Harmer (2007) mentions that four
basic skills of language cannot be isolated to each other by teaching these skills for our student
separately since they are integrated each other when we use a language. The ideal teaching and
learning activities, teachers and students should involve reading, speaking, listening, and writing
on their activities. We always use a language particularly speaking to interact with other but it does
not mean that other three language skills (writing, reading and listening) are not engaged in our
conversation. Ur (1996) for instance mentions that teaching writing in foreign language supports
the students to meet the students needs in producing different written texts or as a means to engage
with aspects of language such as having new vocabulary or write down the written test. [3]

The students are suggested to be divided into small groups and every student is labeled by
number so that all of them will be engaged in activities and anticipate when they are pointed out to
be representative of their group. Brain storming helps the students to build their own vocabularies
regarding to topic discussion and support them in discussing their tasks. Brain storming is
done within 15 minutes so that the students keep focusing on the activities. Students*™ peers are
expected to support to each other since every student has different capability and knowledge of
English. PPP method will be effective to explain the grammatical function to the students. Brief
preview and explanation of grammar about 30 minutes is sufficient for the students to recall their
prior knowledge. Teaching material is concentrated on content-based approaches by discussing
particular topics which are related to students™ environmental contexts. Mckay (2003) states that
since English becomes international language, it is no longer belong to particular culture of its
native speaker. [4]

People in outer or expanding circle countries learn it not because of the cultural interest rather
because of the need to meet global interest such as being able to access global information, economic,
trade, and higher education so it is considered that English should be taught by associating with
local cultural context. The topics such as ,,Rainy season, Let“s go green, and ,,Say no to illegal
logging™ are discussing about environmental context that are very familiar with students. These
topics are associated to their actual life and the condition surrounds them so that the students will
be easier to elaborate and involved in teaching activities. It is also expected that the student will
be more motivated to discuss about the events that usually happen in their life. The topic will
help them to understand easily the use and the function of grammatical form of target language
in learner actual life. It is assumed that method will helps the learner to speak easily by telling
about common topic rather than specific and hard topic such as economics or legal issues such for
instance eradicative corruption program or the quality of judge service in Indonesia. Discussing
about sophisticate issues is very difficult and can demotivate the students whose English abilities
are still low or in average.

The implementation of CLT method through discussion, presentation, storytelling, and role play
is believed will motivate and give the student opportunity to practice their speaking and to be more
active in learning. Teacher will need to supervise and facilitate them during the activities. Thus, the
students can work and study independently with their peers. Discussion is also considered as an
important session for the students to discuss the use of grammar when they write their presentation.
It also helps the students to memorize the vocabularies regarding to the topic. The time is given
about 20 minutes to keep them still on the track of their discussion.

Presentation or storytelling is useful activity for the students to develop their communicative
skill and allow the students to interact with their peers. The interaction will help them to use the
vocabulary and grammar in sentence form when they communicate among their peers. Every
group will be allocated 15 minutes for interactive presentation so that all groups will have the
same opportunity to involve and practice their speaking. The presentation can be done by using
power point program, pictures or video recorder and some other things as the media to support
their activities. According to Mcpherson and Murray (2003), by using technology such as video
recorder or handy cam, it can help the teachers to facilitate and provide their students to engage
among their peers. [5]
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Furthermore, Harmer (2007) also explains that teaching activities are still able to conduct by
using simple things as media such as cards or pictures if the classroom has limited technology
facilities.

Role playing for the topic ,,let’s go green™ for instance is considered appropriate for the students
to perform their actions regarding to the replantation program activity to respond deforestation
issues in Indonesia. Besides the activities are interesting and more motivated, the activity also
supports students in understanding the meaning of conversation. Van Lier (2000) mentions that
interactive role such as role play is very important in second language learning. [6] By interaction,
the negotiation for meaning (NOM) can be achieved from incomprehensible to comprehensible
result toward target language acquisition. Furthermore Ko (2003) also describes that the activity of
learning in group such as role play can develop the communicative competence of the students. [7]
Role play task can encourage the students to practice their speaking by asking and answering the
question in the conversation particularly if the learners have lack interactional skill. The method
can help them to be engaged in the activities. This method is benefit to cope the interaction
issues that often lead to misunderstanding during the interaction. Thus, the performance of role
play activities which is acted by the students will improve their speaking. It will also encourage
the students to memorize the vocabularies and grammatical use that is associated with their life
contexts directly. It is believed that role play will support the learner to keep practicing speaking
with their peers outside classroom since good role play performance demands adequate rehearsal.

After doing discussion, presentation, and role play activities, the students will be suggested by
the teacher to ask any question regarding to any issues of the lesson including grammatical use in
the sentences. This moment will be effective for the students to have further explanation after they
done and practice the lesson directly through the activities. The teacher will be able to direct the
learner of what are the correct and appropriate use, the purpose, and the function of the lesson. This
session can also be used to give more explanation regarding to feedback of the lesson.
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O‘ZBEK SHEVALARINING FONETIK XUSUSIYATLARI
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ona tili va adabiyot fani o'qituvchisi

Annotatsiya: Ushbu maqolada o’zbek shevalarining fonetik xususiyatlari va fonetik
qonuniyatlari haqida malumot berilgan.

Kalit so’zlar: sheva, fonetik qonuniyat, tovush, assimilyatsiya, bo’gin, singarmonizm,
garmoniya, qonuniyat, unli, undosh.

O’zbek shevalarining murakkab tarkibga egaligi, avvalo, ularning fonetik jihatdan rang-
barangligi tufaylidir. O’zbek shevalari unli va undoshlar miqdori va sifati, fonetik qonuniyatlar,
fonetik jarayonlarning o’ziga xosligijihatidan o‘zaro farqlanadi va ular bir-biri bilan o'xshashliklarga
ham ega bo‘ladi.

O’zbek shevalaridagi unli va undosh tovushlarning miqdori va sifati munozarali masalalardan
biridir, chunki dialektologiyaga oid ishlarda unli fonemalar haqida fikr yuritilganda, ularning soni
18 tagacha yetadi, degan ma’lumotlar ham beriladi. Aslida shevalar fonetikasi o‘rganilar ekan,
tillardagi fonemalar emas, balki konkret nutq tovushlari e’tiborga olinishi lozimligini qayd qilish
o‘rinli bo‘ladi.

O’zbek shevalarining o’ziga xos fonetik xususiyatlari mavjud. Shevalarda turli xil fonetik
gonuniyatlar mavjud bo’lib, ulardan bir nechtasi ko’rib chigamiz. Fonetik qonuniyat-o’zbek
shevalarida amal giladigan tovush talaffuzi bilan bog’liq holda yuz beradigan fonetik hodisalar.

Singarmonizm. Singarmonizm lotincha unlilarning uyg‘unlashuvi demakdir. Taniqli tilshunos
[.A.Bogoroditskiy fikriga ko'ra, singarmonizm unlilar uyg‘unligi, lekin qisman undoshlarga ham
taalluglidir. Singarmonizm qonuni ikki sifat ko‘rinishiga ega: 1. Lingvalyoki palatal (tanglay)
singarmonizmi: Bu qonunga ko‘ra, so‘zning dastlabki bo‘g‘inida old qator unlilar qatnashgan
bo‘lsa, keyingi bo‘g‘inlarda ham old gator unlilar ishtirok etadi, so‘zning dastlabki bo‘g‘inida orqa
qator unlilar ishtirok etsa, keyingi bo'g'inlarda ham orqa gator unlilar qatnashadi.

keladi, bunday o‘rinlarda k, g undoshlari ham qatnashishi mumkin. 2. Labial singarmonizm. Bu
qonun aksariyat turkiy tillarda amal qiladi, ayniqgsa, qirg‘iz tilining “temir qonuni” hisoblanadi. U
o‘zbek tilining shevalarida qisman amal giladi. Bu qonunga ko‘ra, so‘zning dastlabki bo‘g‘inida
old gator lablangan

unli ishtirok etsa, keyingi bo‘g‘inlarda ham old qator lablangan unli qatnashadi, aksincha,
so‘zning dastlabki bo‘g‘inida lablangan orqa gator unli ishtirok etsa, keyingi bo‘g‘inlarda ham
orga qator lablangan unli gatnashadi.

Umlaut. Bu qonuniyat fanda unlilarning regressiv assimilatsiyasi deb ham yuritiladi.

Tovush mosligi- so’z ma’nosiga putur yetkazadigan tovush o’zgachaliklari.

Assimilyatsiya. Odatda assimilatsiya unli va undoshlar tizimida baravar qayd qilinadi,
lekin ko‘proq undoshlar bilan bog‘liq fonetik qonuniyatdir. Assimilatsiya dastlab progressiv va
regressiv assimilyatsiyaga, so‘ng to‘liq va to‘ligsiz assimilyatsiyaga bo‘linadi. Og’zaki nutqda
unli tovushlar, aynigsa, undosh tovushlar assimilyatsiyasi juda ko’p uchraydi. Assimilyatsiya
turlari. Agar keyingi tovush o’zidan oldin kelgan tovushga o’xshasa, progressiv assimilyatsiya,
aksincha, oldingi tovush o’zidan keyin kelgan tovushga o’xshasa, regressiv assimilyatsiya deyiladi.
Assimilyatsiya o’xshatish darajasiga ko’ra, to’liq va to’ligsiz bo’lishi mumkin. Agar ikki har
xil tovush assimilyatsiya natijasida bir xil bo’lib, bir-biriga o’xshasa, to’liq assimilyatsiya, agar
ikkala tovush bir-biriga qismangina, masalan, jarangli yoki jarangsizligiga ko’ra o’xshasa, u holda
to’ligsiz assimilyatsiya vujudga keladi. To’ligsiz assimilyatsiya jarayonida ikkita har xil tovush
bir-biriga o’xshash bo’lmagan ikki tovush holiga qoladi. Og’zaki nutqda me’yor hisoblanadigan
yuqoridagi assimilyatsiya shakllari hozirgi o’zbek orfografiyasida o’z aksini topmagan. Progressiv
assimilyatsiya hodisasiga singarmonizm ham taalluglidir. Singarmonizm unlilarning garmoniyasi
(uyg’unlashishi)dir. Bu hodisa ikki xil ko’rinishda bo’ladi: lingval garmoniya va labial garmoniya.

Unlilarning lingval garmoniyasi o’zbek shevalarida turli ko’rinishga egadir. Singarmonizmli
y-lovchi va j-lovchi shevalarda lingval singarmonizm qonuni izchillik bilan saqlangan. Bu
gonunning mohiyati shundaki, bir so’z tarkibidagi barcha unlilar bir xil: oldingi qator yoki orqa
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qator bo’lishi shart, ya’ni ba’zi so’zlarda faqat oldingi qator unlilarigina ishtirok qiladi. Bunday
so’zlarda til orqa undoshlardan faqat sayoz til orqa [k,g] tovushlarigina kelishi mumkin. Aksincha,
boshga so’zlarda faqgat til orqa unlilari [i, u,0,a,e ] til orqa undoshlaridan esa chuqur til orqa
undoshlarigina [q, g’,x] ishtirok etishi mumkin. So’z 0’zak-negizlarining bu xil ikki kategoriyaga
ega bo’lishiga ko’ra, ularga qo’shiladigan affikslar ham o’sha so’z tarkibidagi tovushlarga
moslashadi va ular ham ikki qatorga (oldingi va orqa gator) bo’linadi.

Sandhi holatda tovushlarning o’zgarishi maxsus pauza bilan talaffuz etilmaydigan ikki so’zning
tutashgan(to’qnashgan) joyida vujudga keladigan fonetik hodisadir. Ikki so’zning tutashgan joyida
joyida ba’zi undosh tovushlar jaranglilashishi mumkin.

Spirantizatsiya biror portlovchi undosh tovushning portlovchilik xususiyatini yo’qotib,
sirg’aluvchi tovushga o’tishidir,

Spontan o’zgarishlar tovushlarning kombinator o’zgarishlari natijasida emas, balki ichki
sababiyatga ko’ra vujudga keladigan tovush o’zgarishlaridir.

Metateza. U so‘z tarkibida undoshlarning o ‘rin almashishidir.

Reduksiya. So‘z tarkibida ayrim tovushlar pozitsiyasining kuchsizlanishidir.

Eliziya. Tovush tushishi bo‘iib, ikki ko‘rinishga ega, ya’ni ikki so‘z (qo‘shma so‘z) talaffuzida
oldingi so‘z tarkibidagi unli tovushning tushib

Qolishi.

So’z shakllarining torayishi(tortilishi). Bu jarayon talaffuzni juda osonlashtiradi. Bunda bir
bo’g’in yoki bo’g’inlardagi unli va undosh tovushlar tushirilib talaffuz qilinadi. Bu hodisa o’zbek
shevalarida ko’p uchraydi.

Tovush mosligi. O'zbek shevalaridagi so'zlarni boshqa sheva va adabiy til bilan qiyoslaganda,
shunday fonetik holatlar ko'zga tashlanadiki, bir so‘z ayni ma’nosini saqlagan holda ulardagi ayrim
unli yoki undosh tovushlar farq giladi, lekin u ma’noning mosligiga putur yetkazmaydi.
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Annotatsiya: O‘zbek tilshunosligida o‘zbek tili leksikasining taraqqiyot yo‘llari, uning
etimologik tarkibi, o‘zbek tilidagi dehqonchilikka oid so‘zlarning leksik-semantik xususiyatlarini
o‘rganish amalga oshirilgan bo‘lsa-da, izohli lug‘atlarda ifodalangan so‘z va iboralarning talqini
doirasidagi tadqiqotlar yetarli emas. O‘zbek tilining yangi besh jildli izohli lug‘atining yaratilishi
bu boradagi tadqiqotlarni umumlashtirish ehtiyojini maydonga keltirdi. Shunga ko‘ra, o‘zbek
tilining izohli lug‘atlaridagi dehqonchilik leksikasini tadqiq etish ko‘zda tutiladi.

Kalit so’zlar: termin, dehqon, dehqonchilik, leksik birlik, leksika, so’z, izohli lug’at, “Avesto”,
leksik-mazmuniy munosabatlar, leksik-semantik munosabatlar

O‘zbek tilshunosligida tilni sistem-struktur nuqtai nazardan tadqiq etish, til birliklarining nutqiy
qo‘llanishlarini ochib berish, lisoniy birliklar o‘rtasidagi turli mazmuniy munosabatlar asosida
ularni semantik hamda leksikografik asosda tavsiflash muhim jihatlardan biriga aylangan. Shu
jihatdan izohli lug‘atlarda salmoqli o‘ringa ega bo‘lgan soha leksikalaridan biri dehqonchilikka
oid so‘zlarning talginini yoritish, ularning lisoniy, ijtimoiy va madaniy xususiyatlari yuzasidan
izlanishlar olib borish alohida ahamiyat kasb etadi.

Millatning ilmiy va tafakkuriy taraqqiyotini ko‘rsatib beruvchi muhim vosita bo‘lgan lug‘at
tarkibining doimiy o‘zgaruvchan xarakterga egaligi esa bu sohadagi izlanishlarning davomiyligini
ta’minlaydi. Zero, lug‘atlar millat to‘plagan bilimlarni jamlash, tartibga solish, ma’lum
xalgni o‘rganish va umumiy baho berish kabi qo‘shimcha funksiyalarga ham ega. Jumladan,
izohli lug‘atlardagi dehqonchilikka oid so‘zlar bugungi kunda Prezidentimiz Sh.Mirziyoyev
siyosatining asosiy yo‘nalishlaridan biri sifatida har qanday davrda zarur ijtimoiy masalalardan
hisoblanadi. “Dehqon bu — hayotning baquvvat ustuni, tiriklikning mustahkam tayanchi, desak,
hech ganday mubolag‘a bo‘lmaydi. Buyuk mutafakkir Alisher Navoiy bobomiz “olam ahlining
to‘qligi, quvonchi, avvalo, yerga urug‘ sochib, bebaho noz-ne’mat yetishtiradigan fidoyi insonlar
mehnatidandir” deb, mirishkor dehqonlar xizmatiga juda katta baho berganlar.”!

O‘zbek tilshunosligida o°zbek tili leksikasining taraqqiyot yo‘llari, uning etimologik tarkibi,
o‘zbek tilidagi dehqonchilikka oid so‘zlarning leksik-semantik xususiyatlarini o‘rganish amalga
oshirilganbo‘lsa-da,izohlilug‘atlardaifodalanganso‘zvaiboralarningtalqinidoirasidagitadqiqotlar
yetarli emas. O‘zbek tilining yangi besh jildli izohli lug‘atining yaratilishi bu boradagi tadqiqotlarni
umumlashtirish ehtiyojini maydonga keltirdi. Shunga ko‘ra, bitiruv ishida o‘zbek tilining izohli
lug‘atlaridagi dehqonchilik leksikasini tadqiq etish ko‘zda tutiladi. ~ Tilshunosligimizda, xususan,
uning terminologik tizimi tadqiq etilgan ishlarning barchasida lug‘aviy boylikni muayyan tartib
asosida guruhlashtirib o‘rganishga katta ahamiyat berib kelinmoqda. Muammoning shu tarzdagi
yechimi leksikologiyaga bag‘ishlangan deyarli barcha tadgiqotlarda o‘z ifodasini topgan.

O‘zbek tilshunosligida, xususan, uning terminologik tizimi tadqiq etilgan ishlarning barchasida
lug‘aviy boylikni muayyan tartib asosida guruhlashtirib o‘rganishga katta ahamiyat berib
kelinmogda. Muammoning shu tarzdagi yechimi leksikologiyaga bag‘ishlangan deyarli barcha
tadqiqotlarda o‘z ifodasini topgan.

Professor M.Abdiyev soha leksik sistemasining mavzuiy mikroguruhlarga ajratish xususida
fikr bildirib shunday yozadi: «Leksemalarning mavzuiy va leksik-semantik guruhdagi
umumiy xususiyatlarga ega. R.Safarovaning quyidagi so‘zlariga e’tiborini qaratadi: «Sistem
leksikologiyaning taraqqiyot bosqich so‘zlarni mavzuiy (tematik) va leksik-semantik guruhlarga
birlashtirib, ma’noni tarkibiy qismlarga ajratib o‘rganish bilan harakterlanadi. O‘zbek tilshu-
nosligida leksikani shu yo‘sinda tadqiq etish, ya’'ni leksikaning sistemaviyligini asoslash maqgsadida
«leksik-mazmuniy munosabatlary, «leksik-semantik munosabatlary, «so‘zlararo ma’noviy

1 O‘zbekiston Respublikasi Prezidenti Shavkat Mirziyoyevning 2017 yil 9-dekabr kuni “O°zbekiston” xalgaro
anjumanlar saroyida O‘zbekiston Respublikasi qishloq xo‘jaligi xodimlari kuniga bag‘ishlangan bayram tadbirida
so‘zlagan nutqi.
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munosabatlary kabi terminlardan foydalanib kelinmoqda. Yuqoridagi uch termindan bir xillikni
ta’minlash maqsadida ishda bu uch termindan bittasini, ya’ni «leksik-semantik munosabatlar»
terminini qo‘llashni ma’qul topadi. Va ishida o‘zbek tilshunoslari tomonidan qo‘llanayotgan «jins-
tur» «giponimiyay, «butun-bo‘lak» «partonimiya», «ma’nodoshlik» «sinonimiya» va shu kabi
terminlardan foydalanib ish ko‘radi'. A. Hojiyev leksik-semantik guruh va leksik paradigmalar
xususida so‘z yuritar ekan, bu ikki terminning bir xil ma’noda qo‘llanib kelayotganligini, biroq har
bir hodisaning o‘z mohiyatidan kelib chiqilsa, «leksik-semantik guruh» termini «leksik paradigma»
terminiga nisbatan keng tushunchani anglatishini, ularni bir-biridan farqlash lozimligini alohida
ta’kidlab quyidagicha yozadi: «Leksik-semantik guruhy» - bir umumiy ma’nosi (semasi) asosida
birlashuvchi leksemalardan tuzilgan leksik-semantik guruhlardir. Masalan, bug‘doy, arpa, sholi,
mosh leksemalarining har bir doni va uning hosilini (donni) bildiradi - bu ularning umumiy belgisi,
xuddi shu belgisi asosida bir leksik-semantik guruhni tashkil etadi’.

XX asr o‘zbek lug‘atshunosligida rus, shu orqali Yevropa tilshunosligi an’analariga ergashish
kuzatiladi. Shu bilan birga, lugatshunoslik fanining shakllanishi ham shu davrga to‘g‘ri keladi.

Dehqonchilik - qishloq xo‘jaligining yerga ekin ekib, qishloq xo‘jalik maxsulotlari yetishtirish
bilan shug‘ullanuvchi sohasi. U gadim zamonlardan buyon insoniyatning ijtimoiy-iqtisodiy
sohasida muhim o‘rin egallab kelgan. Haqgigatdan ham qishloq xo°jaligi, xususan, dehqonchilik
sohasi bo‘lmasa hech qanday fan, odamzod, hayvonot olami yashay olmas edi. Chunki dehqonchilik
qilish vositasida odamlar va hayvonlar ozig-ovqat bilan ta’minlanadilar, fan esa taraqqiy etadi,
mamlakatning kuch-qudrati yanada ortadi.

Darhagqiqat, dehqonchilik sohasining gishloq xo‘jalik maxsulotlari yetishtirishdagi ahamiyati
juda katta. Chunki dehqonchilik gishloq xo‘jalik maxsulotlari yetishtirishning asosini tashkil etadi.
Qadim yunon faylasufi, mashhur Mark Sitseron aytganidek, «Dehqonchilik hamma fanlarning
otasi va boquvchisidir». Tarixiy manbalardan ma’lumki, insoniyat olamining tafakkur hazinasida
dehqgonchilik eng gadimiy muhim bosqich hisoblangan. «Olam dehqon qo‘liga tayanadi» degan
fransuz maqoli bejiz yaratilmagan. Dehqon esa yerni tayanchim, deb biladi. Yer esa suvni.
Dehqgonchilikka kelsak, u mohiyat e’tibori bilan barcha kasb-korlardan ancha avval paydo bo‘lgan.
Bu shundan dalolat beradiki, dehqonchilik tirikchilik vositalarini topishning eng qadimiy va eng
tabily usulidir.

Mustaqillik davrida dehqonchilikka yangi texnik o‘simliklarning kirib kelishi, yangi o‘simlik
navlarini yaratish bo‘yicha katta ishlarning yo‘lga qo‘yilishi, paxta yakkahokimligiga barham
berilishi, donchilik, ya’ni g‘alla mustaqilligiga erishuvimiz, dehqonchilikdagi tashkiliy ishlarni
yuritishning yangi usullari va shakllarining paydo bo‘lishi bu sohada ko‘plab so‘zlarning
yaratilishiga zamin yaratdi. Chunonchi, shirkatchilik: shirkat, shirkatchi, ijara shirkati; paychilik:
mulkiy pay, ulush(pay), pay jamgarmasi, mulk hissasi; ijarachilik: ijara, ijarachi, arenda, arendator,
yer ijarasi, mulkiy yollanish; pudratchilik: pudrant, oilaviy pudrat, pudratchi, fermerchilik: fermer,
fermer xo ‘jaligi, dehqon fermer xo jaligi, mulkchiligi va boshqgalar. Bugungi kunda yuqorida
zikrlangan dehqonchilik, bunday tashkiliy ishlar bilan bog‘liq leksikasini ilmiy jihatdan tadqiq
etish dolzarblik kasb etadi.

Mashhur tilshunos I.I.Sreznevskiy: «Xalq o‘zini aniq va ravshan hamda to‘laligicha tilida
namoyon etadi. Xalq va til bir-birisiz mavjud bo‘lmaydi», - deb ta’kidlagandi. «Xalq tarixi- ming
yil tarixi va aksincha, til tarixining xalq tarixi ekanligi allagachon o°z isbotini topgan».

Dehqonchilik tarixidan shu narsa ma’lumki, dehqonchilik, xususan, obikor va lalmikor
dehgonchilik o‘zbek xalqi hayotida alohida ahamiyatga egadir. Xalgning kundalik turmushi
va faoliyatining barcha jabhalari dehqonchilik bilan bog‘liq bo‘lgan. Dehqonlarning qadimgi
va hozirgi yashash manzillari, ekin maydonlari, suv havzalari va manbalari bilan belgilangan.
Dehqonchilikka doir leksik birliklar xalqning dehqonchilik madaniyati in’ikosidir. Shu nuqtai
nazardan qaraganda, dehqonchilikka oid bir so‘z shu soha tarixidan darak beradi. Shuning uchun
ham tilni o‘rganishda uni xalq tarixi bilan chambarchas bog‘liq holda o°‘rganish yaxshi natijalarni

1 AbmmeB M. Coxa JTeKCHKaCHHUHT CHCTEM TaXJIHIN MyaMmMonapu. — TomkeHT: A. Komupnit HoMuaarn XaiK
Mepocu Hampuétn, 2004. 42-6.

2 Vma acap, 46-6.

2 3okupos T.C., PaxmaroB .M. JIexKoHIHIHK acocnapu. -Kapum: Hacad, 1999. 140-6.

V36exncTon Musmmit Duuukinonenuscu. 10-tom. —TomKeHT: «V36eKNCTOH MHILTHIA SHIMKIIoNenuscu» Jlapnar
unmuii Hampuéru, 2005. 622-624-6

Jlexadpn | 2022 7-Kucm TomkeHT
40




%%; “Y3BEKUCTOHJA WIMHUIN TAOAKUKOTJIAP: JABPUIA AHXKYMAHJIAP:”

berishi aniq.

Qadimgi dehqonchilik madaniyati, an’anaviy dehqonchilik xo‘jaligi va u bilan bog‘liq tarix,
arxeologiya, etnografiya va boshqa sohalar tarixchi, arxeolog, etnograf olimlarning diqqat-
e’tiborida bo‘lib kelgan va bu borada mutaxassislarning olib borgan ilmiy tadqiqotlari natijasida
ko‘pgina amaliy natijalarga ham erishilgan.

Tarixiy manbalarda O‘rta Osiyoda dehqonchilik madaniyatining shakllanishi eradan oldingi IV
asrlarga to‘g‘ri kelishi qayd etilgan.

Qadimgi turkiy «Folbinlik kitobi»da, - deb yozadi tilshunos R.Doniyorov: «shunday
misralar bor: «Ikki xo‘kizni bir qo‘shga qo‘shdilar». Demak, qo‘sh bevosita «mexanik mehnat
vositasi»ning nomi. Bu termin, birinchidan, qayd etilgan davrda ham turkiy xalqlar dehqonchilik
bilan shug‘ullanganliklarini aniq tasdiqlasa, ikkinchidan, ilgarigiga nisbatan birmuncha murakkab
qurollarning real mavjud bo‘lganligini ham ko‘rsatib turibdi'.

Ma’lumki, otashparastlikning muqaddas kitobi, «Avestonda ilk dehqonchilik bilan bog‘liq
g‘alla ekish, yerni sug‘orish, haydash kabi jarayonlarga keng o‘rin berilgan. «Avesto»ning juda
ko‘p o‘rinlarida hosildorlikni oshirishdagi asosiy omillardan biri yerning zaxini ko‘chirish, sho‘rini
yuvish deb maslahat beriladi. Zardushtiylarda yaxlit bir dehqonchilik madaniyati yaratish uchun
maxsus irrigaqiya tizimi va yer maydonlari jamoa a’zolari o‘rtasida tartibli tagsimlanishiga amal
qilingan. Shuningdek, «Vendidod»da ta’kidlanishicha, uzoq vaqt ekilmagan va omoch tegmagan
zamin baxqizdir. U omochni orzu qiladi. Bunday zamin balog‘at pallasiga kirgan sohibjamol qizdir.
Bu oila qurish, farzand ko‘rishni xohlagani singari, haydalmagan yer ham qo‘shchini kutadi.

Ma’lum bo‘ladiki, «Avesto» paydo bo‘lgan davrda g‘alla ekish, don yetishtirish, umuman,
dehqonchilik madaniyati yetarli darajada rivojlangan.
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FOREIGN LANGUAGE TEACHING PROBLEMS: COURSEBOOK

Kaxxarova Mushtariy Taxirovna
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Annotation: The purpose and the value of this paper are to analyze and identify real stage of
teaching foreign language at school. This gives overview information about difficulties of pupils
in the procedure of language learning because of having inappropriate coursebook at different
level of knowledge. The article is going to say that a coursebook unhelpfully describes its putative
audience as having a high school level of English. And the role of this exploratory study is to share
results of personal career on teaching and learning second language with the lack of requested
knowledge.

Key words: coursebook, inappropriate level, unhelpful textbook, omitted procedure, chain of
education, aptitude, motivation, opportunity, teaching materials

Nowadays it is truly saying, in our country much attention is being paid to education, more and
more to teaching and learning foreign language. School beginners are very energetic and quick at
language learning. Majority of them can already speak fluently. On the contrary, lots of members
of secondary classes know just a group of words as family, colours, seasons... And the focus of
this happening , as generally analyzed, is coursebook.

For the purpose of this writing, a ‘coursebook’ may be loosely defined as an accurate and
well published material, however most of them produced and determined level without observing
current state of learners. In this field, publishers are not the main reason of the following problems.
While presenting new textbook, participants of the matter should not be ready to receive it? For
instance, English B1 is made for the 10" grades of school. But it is much more difficult to study
for the same grade members. That is regrettable fact as most pupils of the class who are demanded
being at A2 or near B1 are at elementary step. In this case, for doing the work plan, teacher
instructs the given program and learners’ mind goes down in ‘unknown vacuum’.

On the other hand , there are golden learners who are near B1, so they go to the extra — paying
lessons. In this way, the group is automatically divided into actives and passives. The word
‘passives’ is not in meaning who do not study well, but in meaning as who were not taught well
before because of system or quick marking register. It is significant to acknowledge that the chain
of education through the classes is broken off here. As matter of fact, one of the first roles and
functions of teaching materials is that they provide opportunities for learning. Rubin(1979) says
that “ Good language depends on at least three variables: aptitude, motivation, and opportunity”.
Opportunity includes materials and all those activities both within and outside classrooms which
provide chance to practice what has been learned. Realization of the problem solving in foreign
languages teaching is a time- consuming process both on the teacher’s (planning, materials,
selection) and the learners’(arriving at solution) part. It takes more time to come to conclusion
totally independently or under teacher’s tactful guidance than through traditional explanation. In
this condition, to divide the learners into real concrete levels for being supportive and to have
more hours in the procedure of education for having good results, can be recommended. Analyzing
knowledge of the pupils not for the marking, but for observing how they are studying in this
duration , for example how much helpful teaching program is, would be fruitful in future steps.
In the future it would like to continue research , holding test on a level analyzing basis, to receive
more precise results.
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ONA TILI DARSLARIDA SINTAKSIS BO‘LIMINI O‘RGANISH

Kuchkarova Shohida Alisherovna
Kuchkarova Fazilat Zarifovna

Xorazm viloyati Urganch shahar

8-IMI ona tili va adabiyot fani o'qituvchilari

Annotatsiya: Ushbu maqolada ona tili darslarida sintaksis so’z qo’shishning yo’llari, sintaktik
qurilmalar, grammatika, morfologiya, sintaksis, sintaksis aloqalar va so’z birikmasi haqida
malumot berilgan.

Kalit so’zlar: ona tili, so’z, grammatika, sintaksis, nutq, morfologiya, gap, shakl, leksika,
bo’lim, qurilma, yo’l, birlik, qoida.

Grammatika so’z va gap tuzilishini o’rgatadigan fandir. Har bir tilning negizini uning grammatik
qurilishini va leksikasi tashkil etadi. Shuning uchun Grammatik qurilish tilning asoslaridan biridir.
Grammatika morfologiya (grekcha: morfe-shakl va logos-so’z, ta'limot) va sintaksis-tuzish,
qurish)ni 0’z ichiga oladi.

Morfologiya so’zining tuzilishini, so’z shakllarini, ularni hosil bo’lish yo’llarini, so’zning
nutqda o’zgarish qoidalarini belgilaydi — so’zlarning morfema tarkibini, leksik-grammatik
kategoriyalarini, so’z turkumlarini o’rgatadi. Bundan tashqari, so’z yasalishi masalalarini ham
tekshiradi.

Sintaksis — sintaktik qurilmalar va ularni hosil qiluvchi sintaktik alogalarni o’rganuvchi
bo’limdir. Sintaktik qurilmalarning so’z, so’z birikmasi, gap va matn ko’rinishida namoyon
bo’lishini o’rganadi. Sintaktik qurilmalarda birikish, boglanish, tartiblanish-qurilish qonuniyatlarini
tekshiradi.

Sintaktik aloqalarning ifodalanish yo’llari: grammatik vositalar, yordamchi so’zlar, so’zlar
tartibi, intonatsiya. Sintaktik munosabatlar va uning sifatlovchilik (atributiv), qarashlilik, ob"ektli
va reliyativ (nisbatlanish) kabi turlarini o’rganadi. Masalan, kelishik affikslari morfologiyada
so’zning turli shakllari sifatida o’rganiladi, sintiksisda esa bu shakllarning so’z birikmasi va gapdagi
vazifasi tekshiriladi, ular sintaktik munosabatning vositasi sifatida qaraladi. So’zning har bir aniq
shakli butun tizimnnig bir ko’rinishidir. Har bir gapda ma’lum vazifani bajaruvchi so’z har gal shu
ayrim shaklga ega bo’ladi. Tilning fikr bayon qilish tizimida so’z biror grammatik vazifani bajaradi.
Demak, morfologiyadagi so’z turkumlari nutqda ma'lum gap bo’laklari vazifasini bajaradi.

V.A.Bogorodickiy aytadi: «Morfologiya ayrim kategoriyalar (so’z kategoriyalari) va ularning
shakllari inventaridan iborat, sintaksis esa, bu so’z va shakllarning hammasini harakatda va
hayotda, nutq tarkibida ko’rsatadi». Demak, morfologiyada so’zlarning tuzilishi o’rganiladi,
sintaksisda ularning aloqasi, bog’lanishi, birikishi, qushilish yo’llari va vositalari tekshiriladi.
Lekin ba'zi hodisalar (-chi, -dosh, -la kabi yasovchi affikslar) morfologiyaga xos bo’lib,
sintaksisda o’rganilmaydi. Sintaksisning ba’zi hodisalari (so’z tartibi, intonaciya) morfologiyada
o’rganilmaydi.

Sintaksis so’z qo’shishning yo’llarini, birikmaning maketlarini tasvirlaydi. So’zlarning leksik-
grammatik alogaga kirishuvidan birikma hosil bo’ladi. Ular o’z xarakteriga ko’ra 0’z navbatida
qo’yidagi tiplarga ajratiladi.

A) qo’shma so’zlar: belbog’, qulqop, beshariq, Qoradaryo, ish haqi.

B) juft so’zlar: og’a-ini, gap-so’z, ikir-chikir, osh-posh, non-pon, ot-pot.

V) murakkab so’zlar: O’bekiston Respublikasi Oliy Kengashi.

G) Frazeologik birikmalar? Qovog’idan qor yog’moq, mum tishlamog.

Bu leksik birliklar sintaktik qurilma hisoblanmaydi. Bundan tashqari, ba'zi analitik shakllari
ham sintaktik qurilma sanalmaydi: sen uchun, oy kabi, dadam bilan. Sintaksisning tekshirish
ob'ekti har qanday birikma emas, balki sintiaktik qurilmadir. Ma'lum grammatik qoidalar asosida
hosil bo’lgan birikmalargina sintaktik qurilma sanaladi: baland uy, vatanni sevmoq, Zarafshonning
shamoli. Paxta ochildi, 0’g’lim-talaba.

Sintaktik qurilmalar tuzilishiga ko’ra uch tipga bo’linadi: 1) bir so’zli qurilmalar; 2) ikki so’zli
qurilmalar; 3) ko’p so’zli qurilmalar.

Bir so’zli sintaktik qurilmalar birigina mustaqil ma'noli so’z bilan shakllanadi va so’z-gap,
bir so’z shaklidagi nominativ, vokativ, atov gaplarni, shuningdek, kelaman tipidagi bir tartibili
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gaplarni 0’z ichiga oladi.

Ikki so’zli sintaktik qurilma o’z xarakteriga ko’ra: sodda so’z birikmasidan (Gulnoraning kitobi,
Ma'rifatning rasmi) va sodda yig’iq gapdan (Gulnora o’qidi, Ma'rifat keldi) tashkil topadi.

Ko’p so’zli sintaktik qurilmalar ikkidan mustaqil so’zning birikishidan iborat bo’ladi: Guj
bo’lib turgan ettita xira yulduz (murakkab birikma). Halol mehnat gilish eng yaxshi odat (yoyiq
gap).
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Abstract: The article discusses problems of using communicative games on teaching foreign
languages,there were given the ways for language acquisition in the secondary school.

Key words: linguistic development, first foreign language, second foreign language, educational
institutions.

Teaching English to the young learners is not easy because English is not their mother tongue
and it is a new thing for them. The teacher should have a good and an interesting technique to
introduce English for them, so that the young learners will be interested and motivated to learn
English. There are a lot of ways to introduce English to the young learners. One of them is by
using games. As we all know that children like play, so by using games as the teaching method the
students can be more interested to learn English. Games are not only for fun but also for motivating
students to master English fast and easily.

Why should we Use Games in our lessons especially for first grades? There some reasons for
it: Games are fun and children like to play them; through games children experiment, discover,
and interact with their environment; games add variation to a lesson and increase motivation by
providing a plausible incentive to use the target language; for many children between four and
twelve years old, especially the youngest, language learning will not be the key motivational
factor, games can provide this stimulus; the game context makes the foreign language immediately
useful to the children; it brings the target language to life; the game makes the reasons for speaking
plausible even to reluctant children; through playing games, students can learn English the way
children learn their mother tongue without being aware they are studying; thus without stress, they
can learn a lot, even shy students can participate positively. Learning by doing is a good way to
make them easy in understanding about English, because with doing fun activities by themselves,
they will find it easy to remember and easy to learn about the material which is taught by the
teacher. As lessons learned through our bodies stick with us. We don’t read a manual to learn how
to ride a bike or play a game of Ping-Pong. We learn through our bodies, and once our bodies learn
something, we never forget it. This same kind of body intelligence can be used to help children
learn their mental skills.

There are two major reasons why fun plays a very important role. First, research shows that
anything learned with tension often gets flushed out along with the unpleasant memories. Second,
the fun factor lifts our spirits and gives us that sense of wellbeing that opens our minds and hearts.

Verbal-Language Skills involve the knowledge of language, including reading, writing, and
speaking. They involve knowing the meaning of words and understanding idioms and plays on
words. Children who are strong in these skills are good at playing word games, making up stories,
debating, creative writing, and telling jokes. They have good reading comprehension and tend to
think in words. To give children the start they need in verbal-language skills, there are pre-reading
games, which involve the recognition of letters by sight, by touch, and with the whole body. There
are beginner’s reading games that start with an autobiographical book, as well as an advanced
reader’s dictionary game. Because developing language skills requires an ability to listen well,
there are also games in which hearing is very much a part of the playing. Here we are going to give
some examples: Alphabet Fishing. We need small magnet, string, pencil and magnetized letters or
sturdy paper and paper clips for the game. How to play the game?

Take a magnet and tie (or tape) a piece of string around it. Tie the other end of the string to a
pencil. That is your fishing pole. Lay the letters down on the floor so that the small internal magnet
is facing up. Spread them out so they aren’t touching each other. If you don’t have magnetized
letters, cut some fish shapes out of index cards or other durable paper. Write a letter on each fish
and spread them out on the floor or in a box. Attach a paper clip to each fish. Have your child
stand over the letters dangling his fishing pole and see which letters he catches. It helps to show
excitement over each letter he catches.
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Lay them out faceup so he can proudly display his catches. It isn’t necessary to say

“And what letter is this?” It’s more important to get enthusiastic about each letter. “Let’s see
what you caught! You got an . . . N!” You could pause slightly before you say the letter to give
your child a chance to show off the letters he does know. If you have several players, you can make
poles for all of them and have them fish at the same time. The older players can put their letters
together to form words. You can use the game in following ways:Sort and Count: Some alphabet
sets have more than one of each letter. This gives you the perfect opportunity to introduce the
concepts of sameness and of counting. “Let’s see, you caught an A. Now, didn’t you catch a letter
that was the same as this one? Where is that one? Oh, you’re right—here it is. Look, now you have
three A’s. Let’s count them together—one, two, three.”What Letter Is Missing?: Place a few of the
letters in front of the player and ask him to look away or cover his eyes as you remove one letter
from the group. When the player uncovers his eyes and looks at the letters, ask if he knows which
one is missing. This game will help make letters and numbers increasingly familiar and friendly to
your learner. You can expand on the game by making connections for him between the game letters
and daily life. “Remember that letter S you caught yesterday when you were fishing?

What is being learned from the game? All who play this game enlarge their vocabularies. They
also get to expand their creativity by making up definitions. But, maybe more important, the game
gives the players an enjoyable way to be together using something as simple as a dictionary.
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THE TECHNIQUES OF TEACHING VOCABULARY IN THE CLASSROOM

Masharipova Dinara Adilbekovna
Teacher of English language at
specialized boarding school Ne 8,
Urganch city, Khorezm region

Annotation: When you have become more aware of words, reading is the next important step
to increasing your knowledge of words, because that is how you will find most of the words you
should be learning. It is also the best way to check on words you have already learned. When you
come across a word you have recently studied, and you understand it, that proves you have learned
its meaning.

Key words: communication, vocabulary, words, foreign languages.

The basic reason for learning foreign languages that all people have in common is commu-
nication - communication in any mode. It is a two-sided process, which requires the ability to
understand each other, to be able to code a message that someone wants to convey to someone
else in a way, which will be comprehensible to the receiver and also appropriate to a concrete sit-
uation and status of all participants. Vice versa the person should be able to interpret a message
that someone else is conveying to them. To acquire a good skill of communication in foreign
language it is necessary to be familiar not only with vocabulary (single words and their mean-
ings, collocations, phrases and phrasal verbs etc.) but also with language structures and above
all with strategies for using them in right context according to concrete situations. Learners can
generally communicate well, having learnt all the basic structures of the language. However,
they need to broaden their vocabulary to express themselves more clearly and appropriately in
a wide range of situations.

Students might even have a receptive knowledge of a wider range of vocabulary, which means
they can recognise the item and recognise its meaning. Nevertheless, their productive use of
a wide range of vocabulary is normally limited, and this is one of the areas that need greater
attention. At this stage we are concerned not only with students understanding the meaning of
words, but also being able to use them appropriately, taking into account factors such as oral /
written use of the language; degree of formality, style and others. To know a language means
to master its structure and words. Thus, vocabulary one of the aspects of the language to be
taught in school. The problem is what words and idioms pupils should retain. It is evident that
the number of words should be limited because pupils have only 2-4 periods a week; the size
of the group is not small enough to provide each pupil with practice in speaking; schools are
not yet fully equipped with special laboratories for individual language learning. The number of
words pupils should acquire in school depends wholly on the syllabus requirements. The later
are determined by the condition and method used. For example, experiments have proved that
the use of programmed instruction for vocabulary learning allows us to increase the number of
the words to be learned since pupils are able to assimilate them while working independently
with the programme. Learning how to build a better vocabulary can be a pleasurable and prof-
itable investment of both your time and effort. At least fifteen minutes a day of concentrated
study on a regular basis can bring about a rapid improvement in your vocabulary skills, which
in turn can increase your ability to communicate by writing, conversing, or making speeches.
Acquiring a large vocabulary can benefit you in school, at work, and socially. It will enable you
to understand others' ideas better and to have the satisfaction of getting your thoughts and ideas
across more effectively. Of course, you already know thousands of words, and you will continue
to learn more whether you work at it or not. The fact is that many of the words you know were
probably learned simply by coming across them often enough in your reading, in conversation,
and even while watching television. But increasing the pace of your learning requires a consis-
tent, dedicated approach. If you learned only one new word a day for the next three years, you
would have over a thousand new words in your vocabulary. However, if you decided right now
to learn ten new words a day, in one year you would have added over three thousand to what you
already know, and probably have established a lifetime habit of learning and self-improvement.

Many people are surprised when they are told they have small vocabularies. “But I read all
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the time!” they protest. This shows that reading alone may not be enough to make you learn
new words. When we read a novel, for instance, there is usually a strong urge to get on with
the story and skip over unfamiliar or perhaps vaguely known words. But while it is obvious
when a word is totally unknown to you, you have to be especially aware of words that seem
familiar to you but whose precise meanings you may not really know. Instead of avoiding these
words, you will need to take a closer look at them. Once you have begun looking up words
and you know which ones to study, vocabulary building is simply a matter of reviewing the
words regularly until you fix them in your memory. This is best done by setting aside a specific
amount of time each day for vocabulary study. During that time you can look up new words you
have noted during the day and review old words you are in the process of learning. Set a goal
for the number of words you would like to learn and by what date, and arrange your schedule
accordingly. Fifteen minutes a day will bring better results than half an hour once a week or so.
However, if half an hour a week is all the time you have to spare, start with that. You may find
more time later on, and you will be moving in the right direction. Teaching a word does not
cause its automatic learning by the students. That is one of the first things teachers realize when
they start teaching. It would be wonderful if finishing a unit of the course book meant that the
students master all the words in it. Unfortunately, a lot of work (recycling, vocabulary notebooks
keeping, memory techniques ...) has to be done before students thoroughly know a word. The
activities which follow have been tested on students and provide a practical suggestion for a
systematic approach to vocabulary learning. English vocabulary is enormous and grows steadily
with technological and cultural assimilations.
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CHET TILIDA GAPLASHISHNI O‘RGANISHNING SAMARALI YO‘LLARI

Mexmonova Dilraboxon Olimovna
Farg’ona viloyati O’zbekiston tumani
22- son maktabning Ingliz tili fani o'qituvchisi

Annotatsiya: Ushbu magqola chet tili o’rganishning muhimligi, chet tilida gaplashishni
o’rganishning samarali usullari va bunda qo’llaniladigan metodlar keltirib o’tilgan.

Kalit so’zlar: chet tili, metod, ingliz tili, nutq, speaking, listening, writing, reading, maktab,
gaplashish.

Bugungi kunga kelib chet tillari ayniqgsa, ingliz tili o’rganishga bo’lgan talab va qiziqish
shunchalik kuchaydiki, bog’cha yoshidagi bolalardan boshlab katta yoshdagi mutaxassislargacha
ingliz tili o’rganishga harakat qilyaptilar. Bu ijobiy holat albatta, chunki, til o’rganish o’sha
tilda gaplashuvchi davlatlar madaniyati, tarixi va urf odatlarini o’rganish bilan birga shaxsiy
manfaatlar yo’lida ham eshiklar ochilishiga zamin yaratadi.

XXI asrda texnologiyalarning shiddatli rivojlanishi tilshunoslik sohalariga ham o’z ta’sirini
ko’rsatmoqda. Bu o’z navbatida ishlab chiqarish texnologiyalarini import va eksport qilish,
turizm, chet davlatlarida o’z kasbiy faoliyatini davom ettirish kabi bir qator sabablar bilan
bog’lanadi. Ayniqsa, O’zbekistonda shijoatli yoshlarning chet tillariga bo’lgan qiziqishi yanada
ortib bormoqda. Chet tilini o’rganish jarayoni yosh bilan alogador hisoblanadi. Chunki “Yoshlikda
o’rganilgan bilim — toshga o’yilgan naqsh”deyilishi bejiz emas. Kuzatishlar natijasida yosh
o’rganuvchilarning chet tilini o’rganishida bir gator qiyinchiliklarga duch kelganini guvohi
bo’ldik. Masalan, ingliz tilini Grammatik jihatdan o’rganishularga oson tuyulsada, u tilni
gapirish faoliyatida qo’llash birmuncha qiyinchilikka olib keladi.

Gapirish og’zaki muloqotning ko’rinishi bo’lib, u nutq faoliyatlaridan biri hisoblanadi. Gapirish
og’zaki muloqotning integral(bog’liglik) qismi bo’lib, fikrni ifodalashda aniq leksik, grammatik
va fonetik qismlarning to’g’ri shakllanishi bilan bog’lanadi. Masalan, ingliz tilida” Men kitobni 3
hafta mobaynida o0’qib bo’ldim “I have read the book for 3 weeks”. Bu gap zamon va so’zlarning
to’g’ri 0’z ma’nosida qo’llanilishi leksika va uni nutqda to’g’ri talaffuz qilinishi fonetika bilan
bog’lanadi.

Ingliz tilida gapirish (speaking) ga o’rgatish, o’qish (reading) va yozish (writing) ga nisbatan
muhimroq. Tinglab tushunish (listening) o’z navbatida gapirish bilan birgalikda amaliyotda
qo’llanila boshlaydi. Masalan, maktabgacha ta’lim yoki boshlang’ich sinf o’quvchilari hali 0’z
ona tilisida yozish va o’qishni endi o’rganish borasida, chet tilida ularni qo’llay olish bir qator
qiyinchiliklar tug’diradi. Hali gapirishni bilmaydigan chaqalogni olaylik, u uchun atrofdagi
gapiruvchilarning tili tushunarsiz bo’lishi mumkin. Lekin eshitish, ma’nolarni bilish orqali u
o’sha tilda gapirishni o’rganadi. Demak, tinglab tushunish yosh o’rganuvchi uchun gapirishda
muhim rol o’ynar ekan. Yuqoriroq sinflarga ko’chgan sayin writing va reading mo’ljaldagi
magqsadlarga aylana boradi.

Ingliz tiliga o’qitishda yangi g’oyalar, texnologiyalardan foydalanilgandagina rivojlanishga,
taraqqiyotga erishish mumkin bo’ladi. Mashg’ulotlar jarayonida ularga amal qilinsa, yaxshi
samara berishi shubhasizdir. Qo’shimcha matn o’qitish texnologiyasidan foydalanishdan
magsad, ta’lim olishda eng umumiy g’oyalar bilan o’quvchilarni tanishtirishdan iboratdir. Bu
texnologiya shaxsga yo’naltirilgan yondashuvni aks ettiradi, har bir o’quvchining bilim, malaka
va ko’nikmalarni egallashlarigina emas, balki uning rivojlanish individual xususiyatlarini hisobga
olgandagina unumli, ijobiy natijalarga erishish mumkindir.

O’qilgan qo’shimcha matnni tushunganligini tekshirishga mo’ljallangan mashqlar quyidagicha
ifoda etilishi mumkin: Answer the questions on the text Tashkent. Savol-javob mashqlaridan
o’qilgan matnni o’zlashtirilganini bilish uchun, foydalanilganda ayrim savollarni soddalashtirish
mumkin.

Qo’shimcha matn o’qitishda maxsus xonalarda dars olib borish, haqiqatda samarali bo’lishi
uchun darsda lingofon qurilmasidan foydalanib, o’quvchilarning mustaqil ishlashlariga sharoit
yaratish kerak bo’ladi. So’nggi paytlarda darsda bunday uslubdan foydalanishga e’tibor
kuchaymoqda. So’nggi ilg’or metodikalarga tayanib, ingliz tili darslarida o’quvchilarning
mustaqil ishlari deb ularning nutqiy ko’nikmalarini shakllantirish va takomillashtirish, berilgan
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topshiriq bilan o’quv jarayoni uslublari ma’lum tartibda nutqiy malakalarini rivojlantirishga oid
mustagqil ishlarni tushunamiz.

Yosh o’rganuvchilar uchun harakatlar asosida tilni o’rganish samarali bo’ladi. Chunki kinetik
yo’l bilan o’rganish ularga o’yin jarayoni tuyuladi va qiziqishi oshadi. Bu jarayonda “Ko’prik”
o’yinini qo’llab ko’rish mumkin. Rangli to’rtburchak qog’ozlarning har biriga yangi so’zlar (hafta
kunlari, ranglar, sonlar) ni yozib chiqing .So’ngra ularni ko’prik shaklida terib chiqing. Bola
ko’prikdan o’tishi uchun har bir qog’ozdagi so’zni aytib qadam tashlashi kerak. Bu takror qilinsa,
so’z yodlash osonlashadi.

Shuningdek, yosh o’rganuvchilarda” role play” (sahna ko’rinishi) lari ham gapirishni
rivojlantiradi. Qo’g’irchoqlarni ertaklar asosida tilga kiritish. Bu bolaning ijodkorligini ham
oshiradi. Shuningdek o’zlari ertak qahramoni obrazida ishtiroki ayniqsa o’ziga bo’lgan ishonchni
ko’taradi. Bu esa o’zgalar oldida uyalmasdan yoki qo’rqmasdan chet tilida gapirishga yo’l ochadi.

Yugqori sinflarda, “story telling” (hikoya tuzish) ni qo’llash mumkin. Bunda sinfdagi har bir
o’quvchi bitta gap orqali hikoyani uzluksiz va mazmunan bog’liq holda davom qildirishi kerak.
”Surat tasvirlash”, ”Farqni top” kabilar shu yoshdagilarga mosdir.

Demak, chet tilida gapirish, til o’rganishning dastlabki va uzluksiz jarayoni hisoblanib,

birmuncha e’tibor talab qilinadi. Bu jarayonda o’rganuvchiga amaliy ko’mak va motivatsiya lozim
bo’ladi.
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THE IMPORTANCE OF INTERNATIONAL CULTURE
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Annoranus: If people want to be successful in global business, they must understand the
cultures of other countries and learn how to adapt to them, or change their practices in different
cultures. It is important for them to avoid business decisions that are based on misconceptions —
mistaken ideas [1].

Kanur cy3nap: global business, misconception, ethnocentrism, value, attitude, manner, custom,
material elements, material culture, economic infrastructure, social infrastructure, financial
infrastructure.

One cause of misconceptions is ethnocentrism, the belief that one’s own culture’s way of doing
things is better than the way of other cultures [2]. Ethnocentrism can exist in an individual person
or in an organization. In the case of an individual person, ethnocentrism takes the form of “we are
better than anyone else.” For a global company, there are several examples of ethnocentrism:

1. The company uses the same methods abroad that it uses in the home country.

2. It does not adapt (change) a product to fit the needs of other country.

3. It sends managers with no international experience to work abroad.

To avoid ethnocentrism, it is necessary to study the different elements of culture. These include
language, religion, values, customs, and material elements.

Language

Knowledge of the local language can help international businesspeople in four ways. First,
people can communicate directly, without relying on someone else to translate or explain what
is happening. Second, people are usually more open in their communication with someone who
speaks their language. Third, an understanding of language allows people to infer the implied
meanings and other information that is not said directly. Finally, knowing the language helps
people to understand the culture better.

Religion

Religion influences everything about people, including their work habits. In the United States,
people talk about the Protestant work ethic, which simply means a belief that people should work
hard and save their money. In many Asian countries, the same idea is called Confusion work ethic.
In Japan, it is the Shinto work ethic. Such a work ethic may influence even members of the culture
who do not practice the religion.

Values and Attitudes

Values are people’s basic beliefs about the difference between right and wrong, good and bad,
important and unimportant. An attitude is a way of thinking or acting. Values and attitudes influence
international business. For example, many people in the United States believe that chocolate from
Switzerland is better than chocolate from other countries (a value), and they buy a lot of it (an
attitude).

Customs and Manners

Customs are common social practices. Manners are ways of acting that the society believes are
polite. For example, in the United States, it is the custom to have salad before the main course at
dinner, not after. American table manners include not talking with food in your mouth and keeping
your napkin in your lap, not on the table.in some countries, it is polite to arrive at a party late;
in others it is important to be on time. International business needs to understand the customs
and manners of other countries, or they will probably have difficulty selling their products. For
example, an American orange juice company in France will have a problem if it sells orange juice
as a breakfast drink because the French do not usually drink juice with breakfast.

Material Culture

Material culture means the things that people make or own. When we study material culture,
we need to think about how people make things (technology) and who makes them and why
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(economics) [3]. International businesses need to consider the country’s economic infrastructure
such as transportation, communication, and energy systems [4]; the social infrastructure — for
example, the health and education systems [5]; and the financial infrastructure, such as banking
services [6].

These — and other — elements of culture help to explain the different cultures. Without an
understanding of cultures, global business will not be successful. Knowledge of a country’s
language, beliefs, customs, and infrastructure can help business to avoid costly mistakes.
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INGLIZ TILIDA SO‘ZLASHUV FRAZEOLOGIZMLARI HAMDA ULARNING
SEMANTIK TURKUMLANISHI

Muhtorxonova Murtazamxon Umarovna
Farg'ona viloyati O'zbekiston tumani
22-son maktabning Ingliz tili o'qtuvchisi

Annotatsiya: Mazkur maqolada ingliz tilida so’zlashuv frazeologizmlari, ularning semantik
turkumlanishi haqida malumotlar berilgan va misollar yordamida tushuntirilgan.

Kalitso’zlar: frazeologiya, frazeologikbirliklar, neytral frazeologizmlar, adabiy frazeologizmlar,
modal-imperativ formalar.

Tilning frazeologik sathi insoniyatning necha yillik bilim tajriba va madaniyati asosida
rivojlanib, boyib boradi. Frazeologik birliklar til egasi bo‘lgan xalgning ma’naviyati, madaniyati,
urf—odatlari, kasbi, yashash sharoiti, intilishlari, vogelikka munosabati bilan uzviy ravishda
bog‘ligdir. Ma’lumki, inson dunyoni nafaqat ob’yektiv tasvirlashga balki, borligdagi predmetlarning
xususiyatlarini anglash, ularni baholashga ham intiladi. Frazeologik birlik (FB) larda esa ob’yektiv
bilimlar va insonning ularga nisbattan sub’yektiv munosabatlari aks etgan bo‘ladi, ya’ni FB larda
so‘zlovchining nutq holatiga nisbattan shaxsiy bahosi aks etgan bo‘lishi mumkin. FB lar turlicha
klassifikatsiya qilinib, bu ularning ma’nosi, ma’lum bir konteksda qanday qo‘llanilishi, qaysi gap
bo‘lagini ifodalab kelishi hamda ko‘plab qator omillar bilan bevosita alogador. FB larni funksional-
stilistik jihatdan turkumlarga bo’lganda, ular eng avvalo ikki yirik guruhlarga ajratiladi:

1. Neytral frazeologizmlar;

2. Adabiy frazeologizmlar;

Neytral FB larga iste’moli cheklanmagan, ko‘pchilik tomonidan qo‘llaniladigan hamda
tushunarli bo‘lgan, hech qanday qo‘shimcha emotsional- stilistik bo‘yoqga ega bo’lmagan
frazemalar kiritiladi. Bunday birliklar og‘zaki nutqda ham yozma nutqda ham bemalol qo‘llanila
oladi. Masalan: take care of- g’amxo’rlik qilish; look through-ko’zdan kechirmoq; day by day-
kundan kunga;

Adabiy FB lar yuqori darajadagi kitobiyligi, badiiy stilga xoslanganligi, bilan xarakterlanadi,
hamda ularga poetik frazeologizmlar, istorizmlar, arxaizmlar, antik davr adabiyotidan kirib kelgan
FB lar, boshqa tillardan o’zlashgan frazemalar, biblizmlar, adabiyot va san’atga oid iboralar
kiritiladi.

Poetik-adabiy FB lar nazmda yuqori ruh bag’ishlaydi va emotsional ta’sirni oshiradi: the silken
band-do’stlik va sevgi rishtasi; under the sad-qabr holati; to bring to mould-yer bilan yakson
gilmogq; under the rose-sirli ravishda, tun qorung’usida;

-arxaik FB lar hozirda mavjud bo’Imagan tushunchalarni ifodalab kelgan birliklar bo’lib, ba’zan
badiiy asarlarda makon va zamonni ifodalash uchun xizmat qiladi. Bu turga ba’zi shekpirizmlar
ham kiritilishi mumkin. Masalan: lady of the manor house-feodal qasr bekasi; to shuffle off-
hayotdan ko’z yummoq; germane to the matter-maqsadga yaqin;

-adabiy FB larga qadimgi grek yoki gadimgi lotin tili adabiyotidan kirib kelgan namunalar
ham kiritiladi: the Islands of the Blessed —devonalar oroli, the Age of Reason —ratsionalizm asri,
the cask of Danaides —Daneyd bochkasi, tubsiz bochka. Bu turkumga sud, parlament, armiya
bilan bog‘liq FB larni ham kiritamiz: the Newgate Calendar -Nyugeyt qamoqgxonasi ma’lumotlar
bo’limi; to accept the Chiltern Hundreds — 0’zini ahamiyatli parlament a’zosi deb hisoblamoq;

-istorizm FB larga tarixiy- shaxslar nomlari, turli tarixiy qonunlar, geografik joy nomlari bilan
bog’liq birliklar kiritiladi. Bill of Rights —Bill qonunlari, a Florence nighting ale — tirishqoq
hamshira va boshqalar;

- ingliz frazeologiyasida terminologik FB lar ham salmoqli hissani tashkil qiladi va ularga
Buyuk Britaniya davlat boshgaruvi, uning mintagaviy bo‘linishi va boshga davlat ahamiyatiga
molik vogea-hodisalarni ifodalovchi terminologik birliklar kiritiladi: members above the gang
way- sobiq vazirlar va parlamentning oddiy a’zolari; Lords temporal- ogsuyak janoblar.

Umumxalq tilning ma’lum bir ko‘rinishi sifatida ko‘zga tashlanuvchi va nutqiy aloganing
ma’lum turi sifatida qo‘llaniluvchi til vositalarining majmui til uslubi hisoblanadi. U tarixan
shakllangan hisoblanadi. Ma’lumki tilda nutqiy aloganing u yoki bu turiga qarab til materialini
tanlash va qo’llash tajribasi mavjud. Masalan, oilaviy suhbatda, rasmiy bayonotda, ilmiy maqolada,
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gazeta xabarlarida umumxalq tili asoslari turlicha tanlanadi va ishlatiladi. Natijada ular o‘zining
uslubiy magsadi va bo‘yog*‘i ekspressiya va ma’no nozikliklari bilan bir-biridan farqlanadi.

So‘zlashuv uslubi maxsus tayyorgarlik ko‘rilmay shakllangan uslub sistemasidir. So‘zlashuv
jarayonida suhbatdoshlar bir-birining savoliga javob berganda tayyorgarlik ko‘rmay vaziyatga
qarab fikr yuritadi, bunda suhbatdoshlar aktivligi va operativligi yaqqol ko‘zga tashlanadi. Aktivlik
va operativlik natijasida til vositalarini iqtisod qilishga intiladilar va natijada so‘zlashuv FB lari
vujudga keladi. So‘zlashuv uslubi sub’yektiv xarakterdagi uslubdir, kishi ob’yektiv borligni
turlicha baholaydi, natijada uning sub’yektiv fikrlari shakllanadi. Kishi shoshilinch tarzda tezlik
bilan biror voqgea-hodisa haqida xabar bermoqchi bo‘lsa, 0z nutqini sub’yektiv qobiqqa o‘raydi.
Natijada sub’yektiv fikrni ifodalovchi uslub shakllanadi.

So‘zlashuv nutqida modal-imperativ formalar ko‘p ishlatiladi. Kundalik alogada bevosita
suhbatdoshning fikriga ta’sir o‘tkazish uchun imperativ ekspressiyadan foydalaniladi. Shu sababli
modal xarakterga ega imperativ FB lar ko‘p uchraydi. Masalan: Man alive! (Tezroq, jonliroq
harakat qilinglar!), Marry come up! (Buni qarang-a!). Shunisi xarakterliki, so‘zlashuv nutqida
informativlikdan ko‘ra kommunikativlik kuchli bo‘ladi.

FOYDALANILGAN ADABIYOTLAR

1. AmocoBa H.H. OcHoBBI aHTIHIICKOM (Ppa3eosorum.

2. ApcenrpreBa E.®. ®paseonorus u ppazeorpadus B COMOCTABUTEILHOM acIEKTe.

3. Kykos B.II. Cemantuka ppa3eonornyeckux 060porTos.

4. Wynnomes b. VY30ex ¢pazeonorusicu Ba (paseorpadusCHHUHT INAK/UIAHUIIN XaMJa
TAPAKKUETH.
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INGLIZ VA O‘ZBEK TILLARIDAGI OTLARNING BIRLIK VA KO‘PLIKDA
QO‘LLANILISHINI O‘RGANISH

Narimanova Mavluda Adamboy qizi
Xorazm viloyati Yangibozor tumani
31-son umumiy o‘rta ta’lim maktabi

ingliz tili fani o‘qituvchisi

Annotatsiya: Ushbu maqolada o’zbek tilidagi jamlovchi va yakka otlar, ingliz tilidagi jonli va
jonsiz otlarning birlik hamda ko plikda qo'llanilishi masalalari tahlil gilingan.

Kalit so'zlar: ingliz tili, 0’zbek tili, ot, jamlovchi otlar, yakka otlar, tur, birlik, ko plik, predmet,
s0’z, jonli otlar, jonsiz otlar, konkretlash.

O’zbek tilida otlarning jamlovchi va yakka turlari ajratiladi. Jamlovchi  otlar muayyan
jinsdagi predmetlarning yig indisini bir butun holda anglatadigan turdosh otlardir. Jamlovchi otlar
birlik shaklda yakka-yakka predmetlarni emas, balki bir butunga jamlangan ko'p predmetlarni
anglatadi: armiya, xalq, olomon, to da, meva kabi. Yakka otlar esa mazmunan jamlovchi otlarga
qarama-qarshi turadi. Yakka otlarda predmetlar yakka-yakka holatda tasavvur qilinadi: inson,
soldat, kitob vah. Bunday otlar -lar ko plik shaklini bemalol gqabul qgila oladi.

Ingliz tilida otlar jonli va jonsiz turlarga bo'linadi. Jonsiz otlar mavhum va konkret otlarga
ajratiladi. Konkret otlar birlik va ko'plikda ishlatiladi: 4 book — books; mavhum otlar ko plikda
ishlatilmaydi: love, freedom, hatred, hope, will.

Ingliz tilida ko plik shakli bilan bog'liq quyidagi holatlar mavjud:

1. Moddiy otlarning xili, turi inobatga olinsa, ular ko'plik formasini gabul qiladi, biroq
ko'plik ma’nosini ifodalamaydi: Water is necessary for life. There are sereval mineral waters in
Uzbekistan.

2. Moddiy otlar konkretlashganda ko plik formasini qabul qiladi va birlikda a/an noaniq artikl
bilan ishlatiladi: The ground was as hard as stone. The boy threw a stone into the water.

3. Mavhum otlar konkretlashganda birlik va ko’plikda ishlatilishi mumkin: He made a speech
yesterday. His speeches are always interesting. Animals do not possess the power of speech. There
are very many amusements in this park. He does that for amusement.

O’zbek tilida, odatda, -lar affiksini qabul gilgan turdosh otlar ko'plik son shaklini, -lar
affiksini gabul qilmagan turdosh otlar esa birlik son shaklini tashkil giladi. Birlik sonning @
shakli hamda ko’plik sonning -lar shakli bir-biriga ziddiyatda turadi va otlarga xos bo'lgan
morfologik belgilardan bir1 son paradigmasini yuzaga keltiradi. Masalan, daftar — daftarlar, uy
—uylar, talaba — talabalar, universitet — universitetlar. Otlarning birlik son shakli ham, ko plik
son shakli ham o'z umumiy va xususiy grammatik ma’nolariga ega.

Otning birlik shakli yakka bir predmetnigina anglatib qolmay, matnda aniq va noaniq ko plik
ma’nolarini ham ifodalaydi. Chunonchi, Bobom erta bahorda yigirma tup ko chat o ‘tqazdilar
(aniq ko plik); Uzogdan uch-to 'rt otliq ko rindi (M. Ismoiliy) (noaniq ko plik).

Ingliz tilida otlarda son kategoriyasi morfologik yo'l bilan amalga oshiriladi, ya’ni -s yoki -es
go'shimchasi otning o' zak yoki negiz qismiga qo shiladi. Jarangli va jarangsiz undoshlardan keyin
-s, sirg aluvchi va shovqinli undoshlardan hamda unlilardan keyin —es tarzida qo'shiladi: hand —
hands, pen — pens, book — books, class — classes, bench — benches, dish — dishes, box — boxes.

Unli e harfi bilan tugagan otlarning ko plik formasi -s qo’shimchasini qo’shish bilan yasaladi:
horse — horses, place — places, prize — prizes, jugde — judges, otlar y harfi bilan tugab, y dan
oldin undosh harf kelgan bo’lsa, ko plik formasini yasash uchun y harfi i ga aylanadi va -es
qo'shimchasi qo’shiladi. City — cities, army — armies, factory — factories, otlar «y» harfi bilan
tugab, y dan oldin unli harf kelgan bo’lsa, «y» harfi o' zgarmas -es qo’shimchasini qabul gilaveradi:
day — days, boy — boys, toy — toys, key — keys; otlar o harfi bilan tugagan bo'lsa, 0 dan keyin -es
qo'shimchasini qo'shish orqali ko plik formasi yasaladi: cargo — cargoes, hero — heroes, tamato
— tamatoes; ba’zi @ harfi bilan tugagan so"zlarning koplik formasi -s qo'shish bilan ham yasaladi:
mosguito — mosguitos, mosguitaes; otlar “f” harfi bilan tugagan bo'lsa, f harfi v ga aylanib, -es
qo'shimchasini qabul qiladi: leaf— leaves, knife — knives; wife — wives; ba’zan fharfi bilan tugagan
otlar f harfini o'zgartirmay —s qo'shimchasini qabul qiladi; chief — chiefs, hand kerchief - hand
kerchiefs, roof — roofs, safe — safes;, wharf, searf so zlarining ko plik formasi ikki xil yasaladi:
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wharfs/wharves, scarfs/scarves.

Rus tilida faqatgina birlikda ishlatiladigan export va import so'zlari (eksport, import) ingliz
tilida birlik va ko'plikda ishlatiladi. Chiqarilgan yoki kiritilgan tovarlarning soni yoki narxi
inobatga olinsa, bu otlar ko'plik formasini qabul qiladi: Chinese import have increased in our
country. Chiqarilgan yoki kiritilgan tovar jarayoni inobatga olinsa, bu otlar birlikda ishlatiladi:
This firm is engaged in the export and import of different machines.

O'zbek tilida kompozitsiya usuli bilan yasaladigan turdosh qo’shma otlarga ko plik
qo'shimchasi erkin qo’shilaveradi: beshiktebratarlar, gulbeorlar, gultojixo rozlar kabi. Ammo
atoqli ot (Gala Osiyo), sanalmaydigan, o’'lchash mumkin bo'lgan predmetlar(paxtayog ning
nomini ifodalovchi ot ko'rinishidagi qo’shma otlarga qo'shilgan -lar qo'shimchasi ko plik
ma’nosini ifodalamaydi.

Ingliz tilida qo’shma otlarda ko'plik ma’nosi quyidagicha ifodalanadi:

a) ko'plik formasini asosiy ma’noga ega bo'lgan ot qabul qiladi: custom — house — custom —
houses. Man of war — men of war, hotel Keeper — hotel — Keepers, mother — in — law — mothers — in
— law, passer-by — passers - by.

b) agar qo'shma otning birinchi gismi man yoki woman so'zidan iborat bo’lsa, har ikkala qism
ko plik formasini qabul qiladi: man — servant — men servants, woman — doctor — women — doctors.

d) tez — tez ishlatiladigan qo'shma otlarning ikkinchi qismi ko'plik formasini qabul qiladi:
schoolboy — schoolboys, housewife — housewives, postman — postmen.

e) qo'shma otlarning ikkinchi va uchinchi elementlari otdan iborat bo'lmasa, oxirgi element
ko'plik formasini qabul qiladi: forget — me — not forget — me — nots, merry — go — round — merry
— go — rounds.

Foydalanilgan adabiyotlar

1. Alimova M., Yuldasheva D. Ingliz va o'zbek tillarining qiyosiy morfologiyasi. —Buxoro,
2006.

2. Sayfullayeva R., Mengliyev B., Boqiyeva G., Qurbonova M., Yunusova Z., Abuzalova M.
Hozirgi o‘zbek adabiy tili. Darslik. — T.: Fan va texnologiya, 2010.

3. Bobojonova S. tadgiqotuz respublika konferensiya materiallari. T., 2020.

4. Internet materiallari.
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“TA’VIZ-UL OSHIQIN” DEVONIDA QO‘LLANGAN FITONIMLARNING USLUBIY
XUSUSIYATLARI

Rajapova Ozodaxon Bahromovna
Xorazm viloyati Urganch shahar
18-son maktabining o’zbek tili

fani o’qituvchisi

Annotatsiya. «Ogahiy poeziyasidagi fitonimlar» nomli maqolada o’simlik nomlarini tizimli
(sistem) tahlil qilish barobarida, ular orasida uchraydigan dialektal so‘zlarga ham munosabat
bildirilgan

Kalit so’zlar: sozoq, sipand, arg‘uvon, sunbul, shamshod, sanavbar, ar’ar, tok, bug‘doy, mosh,
juvan, kadu, bodom, nilufar, gul, ko‘Icha, badrav, yop, rosh

Ogahiy poeziyasida boshga soha so‘zlari qatori, fitonim (o‘simliklar nom) larga ham duch
kelinadi. Uning she’riyatidan yovvoyi, madaniy, xonaki, ko‘p yillik o‘simliklar nomlari o‘rin
olgan. O‘simliklar nomlari o‘z ma’nosida, shuningdek, ko‘chma ma’noda qo‘llanilgan. Bunday
o‘simliklar va qishloq xo‘jaligiga oid so‘zlarga sozoq, sipand, arg‘uvon, sunbul, shamshod,
sanavbar, ar’ar, tok, bug‘doy, mosh, juvan, kadu, bodom, nilufar, gul, ko‘Ilcha, badrav, yop,
rosh kabilar misol bo‘la oladi. Bularning ayrimlari Xorazm shevalariga taallugli bo‘lib, Ogahiy
poeziyasida leksik dialektizm sifatida ishlatilgan:

Qish mavsumida qurilsa bir toza o‘tov,

YOnsa ichida quruq sozoq birla olov,

Armoni bo‘lurmu dahr aro ul kishining —

Kim, anda tuzub bazm, esa yog‘li palov.

Ogahiy ruboiysida ajratib ko‘rsatilgan sozoq so‘zini professor F.Abdullayev saksovulning
mayda turi ekanligini qayd etadi: ras bir mashein sazaq o:demnifi vosa, hizétip yaqeib yassafi
(Hazorasp).

O.Madrahimov bu so‘zning Xorazm shevalaridan tashqari, turkman tilida sazak, ozarbayjon
tilida sazag tarzida uchrashini qayd etadi.5

Qoraqalpog‘istondagi o‘zbek shevalarida esa sazaq, botanikaga oid termin sifatida aynan
saksovulni ifodalashi ta’kidlangan.
isvind//sipand hisoblanadi. F.Abdullaev Xorazmning Gurlan, Mang‘it, Yangibozor tumanlari
aholisi nutqida isiriq+adrdsmain, Xiva, Urganch, Xonqa, Hazoraspda esa isvént tarzida ishlatilishini
qayd etgan.

O. Madrahimovda ddrdsmén varianti uchramaydi. U isvdnt so‘zining o‘g‘uz shevasiga xos
bo‘lib, bu o‘simlikning toshloq joyda o‘sadigan giyohli-gini, bundan tashqari, bISbIrblq so‘zi
qipchoq hamda o‘g‘uz shevalarida mavjudligini ko‘rsatadi.

Qoraqalpog‘istondagi o‘zbek shevalarida, xususan, To‘rtko‘l va Beruniyda isvént5; Xo‘jayli,
Qo‘ng‘irot, Mang‘itda adeirasman//adrasman shaklida uchraydi.

Demak, Xorazm vohasi o‘zbek shevalarida pastki cho‘l mintagasida o‘sadigan tuyatovonlar
oilasiga mansub isiriq o‘simligi nomi isvént// wIseirbiq//adpirasman//adrasmin//ddrasméan kabi
variantlarda uchraydi.

Ogahiy poeziyasida esa bu o‘simlikning nomi vazn talabiga ko‘ra, sipand//ispand tarzida
qo‘llanilgan:

Savodi zulfini ko‘rgach yumor Ogahiy tun deb ko‘z,

Yuzig‘a nozir o‘lg‘och ham tutar qo‘l birla kun deb ko‘z,

Ko‘ngul hayratda qolma ko‘rmas oni ne uchun deb ko‘z,

Ul oy o‘tlug® yuzin ochsa, Navoiy, tegmasun deb ko‘z,

Muhabbat tuxmidin o°‘zga ul o‘t uzra sipand etmas.7

Tadqiqotchi H.Norimov bir maqolasida, jumladan, ispand va adrasman so‘zlariga ham e’tibor
berib, isvant so‘zining «Avesto»dagi sipenta; sipanta bilan bog‘ligligi, isvant so‘zining asp (ot)
va band (bog‘lovchi, band qiluvchi) so‘zlaridan iboratligi, sababi isvant o‘simligidan qadimda
otga arqon tayyorlanganligi, ana shuning uchun ham bu so‘z aspband (otni bog‘lovchi) so‘zining
fonetik o‘zgarishga uchragan shakli deb baholanishi, keyingi tadqiqotlarda «Avesto»dagi
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sipanta (ezgu, muqaddas) so‘zi bilan aloqadorligi, sipanta>isvant>ispant tarzi talaffuz qilinishi,
shuningdek, Yangibozor va Gurlan shevalaridagi adraspan so‘zining ham isvant so‘zi bilan
bog‘ligligi, 0°z navbatida, adraspan adr va spanta komponentlaridan tashkil topishi, spanta
so‘zidagi -ta elementining tushib qolishi, bundan tashqari, adr komponentining avesto tilidagi o‘t,
olov ma’nosini bildiruvchi atar bilan aloqadorligi, pirovardida, ator-adar-adr shakli vujudga kelib,
adraspan so‘zining mugaddas olov, ezgu olov ma’nolarini anglatishini ta’kidlaydi.

Ogahiyning “To‘ynoma” she’rida tilga olingan, dorbozlar oyog‘iga kiyib o‘yin, tomosha
ko‘rsatadigan kadu so‘zi, aslida, tojikcha bo‘lsa-da, Xorazm shevalarida oshqovoq ma’nosida
ishlatiladi. Xorazm shevalarida: kéddi+qovoq—oshqovoq, nas+qovoq; Qoraqalpog‘istondagi
o‘zbek shevalarida kiddi—qovoq: séllédkidi//markédi (Beruniy—anjir oshqovoq); dasmal kédi—idish-
tovoq yuvadigan qovoq; shéfigil kddi—suv qovoq (krujka sifatida ishlatiladi); almakiddi—tomosha
qovoq; naskiddi-nosqovoq; chilim kddi—chilim solinadigan oshqovoq; palav kéddi—yaxshi nav
oshqovoq; suvkiddi—suv solib keladigan, suv turadigan qovoq; déstirkddi—katta oshqovoq; kédi
barédk (To‘rtko‘l) - qovoq chuchvara; kddi sho‘rva—qovoq sho‘rva; kidi gdmmé—qovoq somsa; O.
Madrahimovda ké:di o°g‘uz shevasida: 1) oshqovoq; 2) g‘altak; bir kéddi ip ma’nolariga ega.

Shuni ta’kidlash joizki, Ogahiyning prozaik asarlariga nisbatan nazmiy asarlarida o‘simliklar
nomlari va qishloq xo‘jaligiga oid so‘zlar kamroq uchraydi.

Foydalanilgan adabiyotlar:

1. Abdurahmonov G*., Shukurov Sh., Mahmudov Q. O°zbek tilining tarixiy grammatikasi. —
Toshkent: O‘zbekiston faylasuflari milliy jamiyati, 2008. — 528 b.

2. Abdurahmonov A. Ulug‘bek akademiyasi. — Toshkent: Qomuslar bosh tahririyati, 1993.
29 b.

3. Abdurahmonov G*., Rustamov A. Qadimgi turkiy til. ~Toshkent: ‘O‘qituvchi, 1982. — 168
b.
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CHET TILINI O‘QITISHNING MAQSADLARI

Quronboyeva Yulduz Bekmurod qizi
Xorazm viloyati Urganch tumani

43-son maktabning nemis tili fani o‘qituvchisi
Matrasulova Shaxnoza Xamidovna
Xorazm viloyati Urganch tumani

43-son maktabning ingliz tili fani o‘qituvchisi

Annotatsiya: Ushbu maqolada umumiy o’rta ta’lim tizimida chet tilini o’qitishning magsadlari
keltirilgan va ular nazariy tushuntirib o’tilgan.

Kalit so’zlar: magsad, chet tili, o’qitish, amaliy, umumta’limiy, tarbiyaviy, rivojlantiruvchi,
gapirish, nutq.

Har qanday magsad ehtiyoj tufayli paydo bo’ladi. Magsad tushunchasi rejalashtirilgan natija,
tasavvurdagi oqibat ma’nosini anglatadi. Chet tili maktabda nima uchun o’qitiladi, degan savolga
chet tilini amaliy, ta’limiy, tarbiyaviy va rivojlantiruvchi maqgsadlarda o’rganadilar, deb javob
qaytarish mumkin. Ta’lim magqsadlari ijtimoiy buyurtma — topshiriq bo’lib, har tomonlama
rivojlangan shaxsni shakllantirish va tarbiyalashga qaratiladi.

Ta’lim tizimida chet tili 4 maqgsadda o’qitiladi.

Chet tili o’qitishning amaliy magqsadi. ,,Amaliy* atalmish metodika termini hozirgacha
muallimlar orasida birdan ortiq assotsiatsiya (fikran bog’lanish) ga sabab bo’lib, turli hajmdagi
va shakldagi tushunchalar uyg’otmoqda. Amaliyotni ,,0g’zaki nutq* yoki ,,gapirish* deb yuritish
kabi xato fikrlar ham mavjud. Chet tilini amaliy egallash, o’zgalar nutqini tushunish va o’z fikrini
bayon etish degan to’g’ri umumiy ta’rif ham uchraydi. O’rta ta’lim kursida chet tili amaliy tarzda
o’rganilishining yakuniy magsadi 0’qib ma’lumot olish demakdir.

Maktab, litsey va KHMni tugatuvchilar yakuniy maqsadga ko’ra o’qishdek nutq faoliyati turini
chet tilida egallashadi. Oraliq magsad esa turlicha bo’ladi. Ta’lim bosqichi yoki alohida sinflarda
nutq faoliyati turlaridan gapirish oraliq magsadda o’rganilishi mumkin. Masalan boshlang’ich
davrda og’zaki nutqni magsad maqomida o’rganadilar. Shu bilan birga, o’qish va yozuv ham
o’rganiladi, biroq ularga vosita deb qaraladi.

Chet tili o’qitishning umumta’limiy maqsadi. Majburiy o’quv predmetlaridan bo’Imish chet
tili boshqa fanlar qatorida umumiy ta’lim berishda 0’z ulushini qo’shadi. Chet tili o’rganish natijasi
ham, jarayoni ham umumta’limiy ahamiyatga molikdir. Chunki chet tili vositasida olinadigan
axborotdan tashqari, uni o’rganish jarayonida qo’llanadigan til birliklari tafakkurni rivojlantiradi,
nutqning ifoda planidagi yangi hodisalar o’quvchilar uchun qiziqarli bo’lib, ularning til tajribasini
boyitadi.

Til materialida o’quvchilar ona tiliga mos kelmaydigan hodisalarga duch kelishadi. Masalan
grammatikada fe’l zamonining murakkab shakli, leksikada polisemiya (ko’p ma’nolilik)ning ushbu
tilga xos ko’rinishlari, talaffuzda ona tili yoki ikkinchi tilda uchramaydigan fonetik birliklar shular
jumlasidandir. Juda ko’p lisoniy hodisalar turli tillarda o’xshash bo’ladi. Tillardagi mushtaraklik
va tafovutlarni bilib olish o’quvchi bilim saviyasining oshishiga yordam beradi.

O’quvchilar tili o’rganilayotgan mamlakat(lar) madaniyati, san’ati, tarixi, adabiyoti, urf-odatlari,
an’analaridan vogqif bo’lishadi. Xalq madaniyati xazinasi sifatida tilning kumulativ vazifasidan
bahramand bo’lishadi. Til o’rganishning ilk bosqichida leksik, grammatik va talaffuz birliklarini
og’zaki nutq jarayonida o’zlashtirishga ko’proq e’tibor beriladi. Yuqori bosqichda chet tiildagi
grafik va audiomatndan axborot yig’ish o’quvchilarda hayotiy yangiliklarni bilish ishtiyoqini
kuchaytiradi. Xullas, maktab o’quvchisi chet tilni umumta’limiy maqsadda o’rganar ekan, u ikki
xil mazmundagi ta’limiy ma’lumot olishga erishadi. Birinchi turdagi axborot o’rganilayotgan chet
til (leksik, grammatik va talaffuz) materialini izohlab beruvchi qoidalar, tushunchalar va tilning
o’ziga xos hodisalari to’g’risidagi ma’lumotlardan tashkil topadi. Til haqida o’zlashtiriladigan
oddiy bilim chuqur nazariy sistemadan butunlay farq qiladi. Chet tili o’qitishni nazariylashtirishga
yo’l qo’yilmasligi kerak. Sodda nazariya nutq ko’nikmalarini shakllanitirish uchungina yetarli
bo’lishi metodik qonuniyat hisoblanadi. [lmiy adabiyotlarda e’tirof etilgan va muallimlar tan
olgan ,,chet tilida nutqni o’rgatamiz* (chet til haqidagi bilimlar yig’indisini emas), degan metodik
shiorni esdan chigarmaslik kerak.
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Chet tili o’qitishning tarbiyaviy maqsadi. Ta’lim va tarbiya hamjihatligi qadim zamonlardan
kishilarga ma’lum. Ta’lim o’chogqlari, so’zsiz, tarbiyaga ham e’tiborni qaratadi, tarbiyalash yoki
tarbiyalanish tushunchasini ta’limsiz tasavvur etib bolmaydi. Metodika fanida chet tili 0’qitishning
tarbiyaviy magsadi gisqacha shunday ta’riflanadi: o’quvchilarga g’oyaviy-siyosiy tarbiya berish,
ularda aqliy mehnat ko’nikma va malakalarini hosil qilish, shuningdek, o’quvchilarning bilish
faolligini oshirish.

Chet tili o’qitishning rivojlantiruvchi maqsadi. Rivojlantiruvchi magsad chet tili o’qitish
metodikasida yangi qabul qilingan ilmiy kategoriyadir, Binobarin, ushbu maqgsad haqida yetarli
metodik ma’lumotlarni topish mushkul. ,,Rivojlantiruvchi maqgsad® tushunchasi o’quvchi
shaxsining aqliy, hissiy va motivatsion (ichki turtki) tarafini rivojlantirishni ifodalay boshladi.
Demak, chet tili o’qgitishda o’quvchilarning aqliy saviyasini quyidan yuqoriga ko’tarish, aqliy
jihatdan ravnaq toptirish, mazmunan yuksaltirish, ijobiy ma’noda aqlan yanada ulg’ayishini
ta’minlash ushbu magsadning ro’yobga chiqishida ko’zlanadigan birinchi vazifadir. Ikkinchidan,
chettil o’rganishda rivojlantiruvchi magsad o’quvchilarning his-tuyg’ularini kamol toptirish, tashqi
ta’sirni sezgilar va analizatorlar yordamida idrok etib tushunishni ravnaq toptirishni nazarda tutadi.
Uchinchidan, rivojlantiruvchi magsadning o’quvchilar oldiga qo’yadigan vazifalari qatoriga yana
faoliyat ko’rsatish yordamida ichki turtki (ruhshunoslik termini bilan aytganda, motivatsiya)ni avj
oldirish, faol ishga tushirish kabilar ham kiradi. Xullas, rivojlantirish aql, hissiyot, motivatsiyani
yugori pog’onalarga ko’tarish ma’nosida gabul qilindi. Chet tilni amaliy egallashda ta’lim berish,
tarbiyalash va, oqibat natijada, shaxsning atroflicha kamolotga erishishiga ko’maklashishdek
mugqaddas va murakkab pedagogik choratadbirlar amalga oshiriladi.

Foydalanilgan adabiyotlar

1. Jamol Jalolov. Chet tili 0’qitish metodikasi.

2. A. A. Mupomo6oBa, 1. B. Paxmanosa, B. C. llernmun. OOmas meToauka 0oOydeHHs
WHOCTPAHHBIM SI3bIKAM B CPEIHEH IIKOJIE.

3. Internet saytlari.

4. www.tadqiqot.uz materiallari.
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ONA TILI VA ADABIYOT DARSLARIDA MATN VA LUG‘AT BILAN ISHLASH
KO*‘NIKMASINI RIVOJLANTIRISH

Raxmanova Ro'za Shukirullayevna
Xorazm viloyati Urganch tumani
6-sonli maktabning ona tili va
adabiyot fani o'qituvchisi

Annotatsiya. O'qituvchilarning o'quvchilarda ona tili va adabiyot darslarida matn va lug'atlar
bilan ishlash ko'nikmalarini shakillantirishlari uchun tahliliy-uslubiy materaillar va maqolada
o'qituvchilar uchun "Matn va lug'atlar bilan ishlash" mavzularini o'quv jarayonida keng ko'lamda
tadbiq etaolishlari haqida so‘z boradi.

Kalit so‘zlar: lug‘atlar, ibora, matnni sharhlash, nutq qobiliyatlari, kommunikativ
kompetentsiyasi, nutq madaniyati, ijodiy qobiliyatlar.

KIRISH

Ona tili va adabiyot darslarida matn bilan ishlash doimiy ravishda amalga oshiriladi: bola
qanchalik katta bo'lsa, matnlar shunchalik qiyin bo'ladi. Matnga singdirish, taklif qilingan matnni
tahlil qilish (deformatsiyalangan, tugallanmagan, yetishmayotgan qismlar, jumlalar, so'zlar va
boshgqalar), lug'at bilan ishlash, introspektsiya mavjud. Matnni kalit so'zlar, iboralar bo'yicha
tiklash, 0'z so'zlaringiz bilan yozish, 0'z bilimlaringiz asosida va qo'shimcha ma'lumotlarni qidirish
(lug'atlar, ensiklopediyalar, shunga o'xshash ma'noga ega boshqa matnlar) orqali o‘quvchilar matn
haqgida ma’lumotga ega bo‘ladi.

ASOSIY QISM

Darslarda matnlarni o‘qish jarayoni uch bosqichdan iborat.

Birinchisi, matnni idrok etish, uning mazmuni va ma'nosini ochish, alohida so'zlar, iboralar,
jumlalardan umumiy tarkib hosil bo'lganda, o'ziga xos dekodlash. Bunday holda, o'qish quyidagilarni
0'z ichiga oladi: ko'rish, so'zlarning mamosini aniqlash, yozishmalarni topish, faktlarni tan olish,
syujetni tahlil qilish, takrorlash va qayta hikoya qilish.

Ikkinchisi - ma'noni chigarish, mavjud bilimlarni jalb qilish orqali topilgan faktlarni tushuntirish,
matnni sharhlash, tartiblash, tasniflash, tushuntirish, umumlashtirish, farqlash, taqqoslash,
guruhlash, tahlil qilish va umumlashtirish, o'z tajribasi bilan bog'liqlik, kontekst va xulosalar
haqida fikr yuritish.

Uchinchisi - o'zining yangi ma'nosini yaratish, ya'ni o'zlashtirgan yangi bilimlarni fikrlash
natijasida o'zlashtirishi. O'qishning birinchi bosqichida to'xtaganlar reproduktiv tarzda o'qiydilar,
tarkibni mexanik ravishda takrorlaydilar, faktlar va syujetni takrorlaydilar.

Ona tili fani o‘qituvchilarni fikr bayon qilish va uni o‘qib olish faoliyatiga tayyorlaydi. Fikr
til vositasida royobga chiqar ekan, har bir kishi tilni va undan foydalanishni bilishi zarur. Tilni
bilish uning grammatik — qonun qoidalarini, ta’rifini o‘zlashtirishgina emas, balki ona tilning
boy imkoniyatlaridan amaliy foydalana bilishdir, ya’ni fikrini og‘zaki va yozma shaklda to‘g‘ri,
tushunarli va savodli ifodalay bilishdir. Bunga erishish uchun ona tili dasrlarida lug‘at ustida
ishlashga alohida e’tibor qaratish lozim.

Darslarda lug‘at bilan ishlashda so‘zning ma’nosi talaffuzi va imlosi e’tiborda tutiladi. Shular
ustida ishlashdan asosiy magsad ehtiyoj sezilgan paytda o‘quvchilarning nutqda foydalanishlariga
erishish, o‘zgalar nutqini anglashlarini ta’minlashdir. Buning uchun o‘qituvchi ona tili darslarida
qo‘llangan har bir so‘zning, ta’limiy jarayonlarda: ekskursiya, o‘zaro suhbat, turli tadbirlarda,
ishlatilgan so‘zlarning ma’nosiga e’tibor bilan garashi, ularning qaysilari maxsus ishlashni tagozo
etishini belgilab olish kerak.

Men ushbu maqolamda klassik uslubiy an'ana va zamonaviy innovatsiyalarning sintezidan
foydalanaman: birinchi navbatda, T.M.Paxnovaning tavsiyalari va P.Ya.Galperinning aqliy
harakatlarini bosqichma-bosqich shakllantirish usuli.

Magsadga erishish uchun - matn bilan ishlash orqali o‘quvchilarning kommunikativ
kompetentsiyasini shakllantirish - men 0'z oldimga quyidagi vazifalarni qo'ydim:

1) ona tili va adabiyot darslarida talabalar nutqini rivojlantirishga hissa qo'shadigan matn bilan
ishlash shakllari va usullarini joriy etish;

2) Tematik matn materialini tanlash, metodlarni ishlab chiqish ko'nikmalarni rivojlantirishga
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qaratilgan matn bilan amaliy ish til hamda matnni tahlil qilish, sintez qilish, umumlashtirish va
tizimlashtirishbirliklar;

3) o'quvchilarni rivojlantirish maqsadida sinfdan tashqari mashg'ulotlarga jalb qilish ijodiy
qobiliyatlar, tilshunoslik bo'yicha iqgtidorlilarni aniqlash bolalarga nisbatan;

XULOSA. Xulosa o‘rnida shuni aytish lozimki, zamonaviy ta’limda davlat ta'lim standartlarini
tasdiqlash o'quv jarayonining tuzilishi va mazmunidagi o'zgarishlarni, shuningdek, o'qituvchining
0'zi faoliyatiga qo'yiladigan talablarni o'zgartirishni nazarda tutadi. Bugungi kunda o‘qituvchi
o‘qitishda tizimli-faollik yondashuvini amalga oshirish zarurati bilan yuzma-yuz turibdi.

FOYDALANILGAN ADABIYOTLAR RO‘YXATI:

1. Ona tili (Umumiy o'rta ta'lim maktablarining 8-sinfi uchun darslik) O'zXTaV. Toshkent -
2019.

2. O'zbek tilining izohli lug'ati. 5 jildli. "O'zbekiston milliy ensiklopediyasi”, Davlat ilmiy
nashriyoti - 2006.

3. https://nsportal.ru/shkola/raznoe/library/2019/12/11/rabota-s-tekstom-na-urokah-russkogo-
yazyka-i-literatury-kak

4. https://multiurok.ru/files/priemy-raboty-s-tekstom-na-urokakh-literatury.html
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O‘ZBEK TILIDA O‘ZLASHGAN SO‘ZLARNING O‘ZGA MA’NOLARI

Shahriyorova Gulnoza Zamonqulovna
Navoiy viloyati Navoiy shahar
1-son maktabning o'zbek tili fani o'qituvchisi

Annotatsiya: Mazkur maqolada o’zbek tilida 0’zlashgan so’zlarning 0’zga ma’nolari keltirilgan,
qiyosiy tahlil qilinib, 0’z qatlam va o’zlashgan qatlamlarni farqlash keltirib o’tilgan.

Kalit so'zlar: o’zbek tili, o’zlashgan, Xonmoguneauk, Muzlatgich, til, ona tili, Baxt-u saodat,
Bosh-oyoq sarpo, Lahim go’sht, Xarsang tosh, ma’no, so’z.

Barchamizga ma’lumki, hech bir til 0’z qobig’ida taraqqiy etmaydi, uning rivojida o’zga
tillarning ta’siri beqiyosdir. Bu borada bizning ona tilimiz ham bundan mustasno emas. Barcha
tilning lug’at boyligi 0’z qatlam yani, o’z tilida paydo bo’layotgan yangi so’zlar bilan va o’zlashgan
gatlam boshqa tillardan kirib kelayotgan atamalar bilan boyiydi.

Ona tilimizga boshqa tillardan kirib kelayotgan so’zlarning hammasi o’zi atab kelayotgan narsa
yoki buyumning ma’nosini anglatadimi?

Tilimiz tarixiga nazar tashlaydigan bo’Isak, unda o’zga tillardan kirib kelib aynan o’zi atayotgan
ma’noni bildiruvchi so’zlar juda ko’p. Masalan: Xononunsauk bizda bu so’zning o’zbekcha nomi
ham bor (Muzlatgich) biz bu so’zlarning qaysi biridan foydalanmaylik baribir, ko’z oldimizda
sovitgich gavdalanadi.

Tilimizda shunday so’zlar ham borki, ular ham boshqa tillardan o’zlashgan bo’lib, ular
atalganidek emas, balki boshqa ma’nolari bilan ongimizda shakllangan. Biz u so’zlarni aynan
o’zbekcha varianti bilan yonma-yon qo’llaymiz va u so’zlar takror so’zdek emas, balki boshqa
ma’no bilan tushunchamizda shakllanadi. ~ Ularning bir nechtasini ko’rib chiqamiz. Baxt-
saodat; Saodat-arabcha so’z bo’lib, baxt degan ma’noni anglatadi. Biz baxt-saodat deganda ikki
marta baxt-baxtni emas, balki birinchisida baxtni ikkinchisida esa, osuda, sokin hayotni nazarda
tutamiz. Masalan: “Shaxzoda malikaga uylanibdi va ular baxt-u saodatli hayot kechirishibdi.”
(Ertakdan). “Zeboning o’sha qarashi, tuurishi, quvnoq kulgusi, tabassumi Elmurodni hali ma’lum
bo’lmagan sevinch to’la, baxt-saodat to’la bir olamga imlardi” (Shuxrat shinelli yillar).

Bosh-oyoq sarpo; Sarpo-tojik tilidan o’zlashgan so’z bo’lib, sar-bosh, po-oyoq degan ma’noni
anglatadi. Bizning ongimizda sarpo so’zi bir kishiga bir sidra kiyim, yangi kiyim ma’nosida qotib
golgan va bu so’zlarni yonma-yon qo’llaganda biz bir kishini boshdan oyoq yangi kiyinishini
tushunamiz. Masalan: ““ Birlamchi, kelinning oyilariga, ya’ni yangamizga bitta plash bilan bir
kiyimlik girbishin atlas, umuman olganda bosh-oyoq sarpo.” (S. Ahmad) “ Sumbulxon aya
Fotimaga juda katta hurmat ko’rsatib, bosh oyoq sarpo qoydi.” (Mirmuhsin).

Lahim go’sht; Lahim- tojik tilidan o’zlashgan bo’lib, o’zbek tilida go’sht degan ma’noni
anglatadi. Lahim deganda biz go’shtni emas balki suyaksiz go’shtni tushunamiz. Masalan: “Omon
ikkimiz go’shtning lahim joylarini tez-tez qopga joyladik.” (G’. G’ulom).

Xarsang tosh; Xarsang- O’zbek tilidagi tosh so’zining tojikcha nomi. Bizning ongimizda
xarsang katta ma’nosida shakllanadi va biz xarsang tosh deganda katta toshni tushunamiz.
Masalan: “Ahmoqqa aytgan bilan gap ugmaydi, xarsangga qoqqgan bilan mix o’tmaydi” (O’zbek
xalq maqoli). “Shoxlar quyiga cho’kar, yana uning ustiga xarsanglar tashlanar edi” (S. Ahmad).

Yugqorida ko’rib chigilgan so’zlarimiz boshqa ma’nolarni anglatishi bilan ham fikrimizni,
nutqimizni aniq varavonifodalashimizga yordam beradi. O’zbek tilining jozibasi ham anashundadir.

Foydalanilgan adabiyotlar

1. G’afur G ulom “Shum bola”

2. Said Ahmad “Hajviy asari”. Toshkent-1979 y

3. O’zbek tilining izohli lug’ati.

4. O’zbek xalq maqollari. Sharq nashriyoti. Toshkent-2005 y
5. O’zbek xalq ertaklari. Sharq nashriyoti. Toshkent- 2001 y
6. www.conferences.uz konferensiya materiallari.
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NEMIS TILIDA FRAZEOLOGIZMLARNING SEMANTIK ASPEKTI

Mansurova Shahlo

0’ZMU magistranti
shaxlo.mansurova@mail.ru

Ilmiy rahbar: f.f.f.d (PhD) Begmatova R.

Annotatsiya: Ushbu maqola leksikologiyaning bir bo'limi bo’lmish, frazeologiya sohasiga
bag’ishlangan bo’lib, unda asosan nemis tilshunosligidagi frazeologizmlarning o’ziga xosligi,
shuningdek semantik jihatlari tasnif qilinadi. Tilshunos olimlarning bu haqdagi fikrlari tahlil
qilinadi. Ularga umumiy xulosalar beriladi.

Tayanch so’zlar: fraza, frazeologizm, leksema, morfema, lisoniy birlik, semantik, semantika,
sema

SEMANTIC ASPEKT OF PHRASEOLOGISMS IN GERMAN LANGUAGE

Shakhlo Mansurova
National university of Uzbekistan
shaxlo.mansurova@mail.ru

Abstract:. This article is devoted to the field of phraseology, being a section of lexicology, in
which mainly the specificity of phraseologies in German linguistics, as well as semantic aspects,
are classified. The opinions of linguistic scientists about this are analyzed. They are given general
conclusions.

Key words: phrase, phraseology, lexeme, morpheme, linguistic unit, semantic, sema

Tilshunoslikda lug‘at zahirasining boyib borishi uchun turli xil imkoniyatlar mavjud. Tilning
lug‘at boyligi asosan so‘zlardan iborat. Leksik birliklar deganda, nafaqat alohida so‘zlarni
tushunamiz, balki turg‘un so‘z birikmalarini (fraza, turg‘unibora, frazeologizmlar) ham tushunamiz.
Frazeologiya (yun. phrasis - ifoda, ibora va ...logiya) -1)tilshunoslikning tilning frazeologik
tarkibini uning hozirgi holatida va tarixiy taraqqiyotida tekshiruvchi bo‘limi; 2)muayyan tildagi
frazeologizmlar majmui [1].

Yuqoridagi fikrdan anglash mumkinki, frazeologiy aatamasi tilshunoslikda ikki ma’noda
go’llaniladi, frazeologik birliklarning o’ziga xos xususiyatlarini, tarixiy va zamonaviy
takomillashuvini o’rganuvchi tilshunoslik bo’limi bo’lsa, ikkinchi o’rinda esa aynan shu bo’limga
kiruvchi barcha frazeologik birliklarning yig’indisini atash mumkin. Bu ikki ma’noni qo’llanilgan
matn yoki kontektsdan farqlab olish mumkin albatta.

“Frazeologiyani kengroq ta'riflash uchun uning nazariy va amaliy jihatlariga e'tibor berish
kerak. Frazeologiya — bu til hodisalarining frazeologik jihatdan ifodalanishi uchun bugungi kunda
turli xil baxs-munozaralarga sabab bo'lmoqda™ [2].

Bizga ma’lumki, har bir sohaning rivojlanishi baxs-munozaralar, fikrlar to’qnashuvi asosida
rivojlanib kelmoqda. Xususan, frazeologiya sohasini oladigan bo’lsak ham, uning asl mohiyatini
anglash, ochib berish uchun bu kunga qadar yaratilgan nazariy qarashlar, shuningdek, ularning
amaliy qo’llanilishidagi o’ziga xosliklarga alohida e’tibor qaratish lozim.

Tilshunos olimlardan aksariyati A.V. Kuninning frazeologizmlar to‘g’risidagi ta‘rifiga tayanib
ish olib boradilar, ya‘ni: —frazeologizmlar bular shunday so 'z birikmalari, ularning komponentlari
to’la yoki gisman ko’chma ma’noga, ya’ni frazeologik ma’noga ega bo’lgan komponentlardan
iborat. Frazeologik birliklarga umuman turg 'unlik muhimdir, bundan tashqari so’z komponentlari
qonuniy ravishda bir-biriga bog’liq bo’lib, unga strukturali semantik modellik xarakterli bo’lad”
[3].

Bizga ma’lumki, frazeologik birlik bo’lish uchun so’z yoki birlik uch eng muhim xususiyatni
0’z ichiga olishi lozim, ya’ni:

1. Polylexikalitat (bir necha so’zdan iboratlilik). H. Burgerning fikricha, frazeologik birliklar
kamida ikki so’zdan iborat bo’Imog’i lozim.

2. Festigkeit (turg’unlik) ya’ni frazeologik birlik sifatida olingan so’zlar turg’un holatda,
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o’zgarmasdan keladi.

3. Idiomazitit (idiomalilik) ya’ni frazeologik birlik tarkibida qo’llangan so’zlarning ma’nosiga
bog’liq bo’lmagan holda ma’no anglatish.

Frazeologizmlar nemis tilshunosligida o’rganila boshlangach, frazeologik birliklarni tasniflash,
tizimlashtirish, shu gatorda klassifikatsiyalash masalasi yuzaga kela boshladi. Nemis tilshunos
olimlari frazeologizmlarni turlicha yondashuvlar asosida tadqiq etgan va klassifikatsiyalaganlar.
Jumladan, M. D. Stepanova hamda I. I. Chernishyovalar frazeologizmlarning strukturaviy hamda
semantik jihatdan tasniflagan [4].

Frazeologizmlar so’z va so’z shakllaridan shaklan tarkib topadi. Frazeologizmlarni tashkil
etadigan leksemalarning Grammatik, shuningdek, semantik o’zaro bog’lanishi bir-biriga uyg’un
bo’lishi kerak.

Shu o’rinda semantika haqida so’z boradigan bo’lsa birinchi galda uning ma’nosini
oydinlashtirish lozim. Buni biz H. Burgerning semantika haqidagi ta’rifiga yuzlanamiz [5].

Haqiqiy nutqiy vaziyatlarda frazeologik birliklardan foydalanishga bag’ishlangan barcha
tadgiqotlar uchun semantik mezonlarga asoslangan tasniflar ancha muhimdir. Vorteile aus einer
Sache ziehen (biror narsadan foyda olish)ma'nosini mustaqil deb hisoblash kerak. Bu qandaydir
tarzda so'zma-so'z ma'nodan kelib chiqqanligi, bu iborani ishlatish imkoniyati uchun hech qanday
ahamiyatga ega emas.

R. Karnap semantikani tildan foydalanishning mavhumligi deb ta'riflaydi (pragmatika), lekin u
"designata" dan mavhumlashtirmaydi. Bundan kelib chigadiki, bir vaqtning 0’zida semantikaning
ikki turi mavjud: "tavsiflovchi" va "sof" semantika [6].

Semasiologik tahlil shuni ko’rsatadiki, aksariyat davriy frazeologik birliklarning semantikasi
nafaqat tarkibiy qismlarning leksik-semantik potentsiali bilan belgilanadi, balki ma’lum darajada
oldindan aytib berish mumkin.

Frazeologik birliklar o’rtasida semantik aloqalar shakllanadigan semantik maydon
tushunchasidan boshlab, frazeologik birliklarga nisbatan munosabatlarning ketma-ket ko’rsatilgan
turlarini ko’rib chiqiladi [7].

Fikrlarni H. Hessening ,,Samtliche Werke 6 (Erzdhlungen 1) asaridan bir gancha misollar bilan
boyitamiz.

Jumladan, “To’plangan asarlar” asarining birinchi bobi “Erwin” hikoyasida quyidagi iborani
uchratish mumkin,

Ich sehe seine Mauern und Sdulen trotzig stehen und lange Schatten in mein Jugendleben
werfen bu iborada lange Schatten wefen [8] iborasi frazeologik ma’noga ega bo’lib kelmoqda.
Bizga ma’lumki, Schatten so’zi soya ma’nosini beradi, werfen esa, ulogtirmoq, otmoq demakdir.
Uzun soyani ulogtirmog deb tarmija qilinsa, ma’no anglashilmaydi. To’liqg ma’noga erishish uchun
lu’g’atlarga murojaat qilamiz.

(lange/immer ldngere/...) Schatten werfen [9] bu konteksda bu ibora 0’z ma’nosida ya’ni
daraxtning soyasi tushmoq deb berilgan, ammo keyingi misolda frazeologik ma’no anglashilgan.

einen/seinen Schatten aufdie Beziehungen/...werfen (formell) [10] ya’ni munosabatlarga soya
solmoq, negativ soya solmoq deyilgan.

Yugqoridagi misolimizni tahlil qiladigan bo’lsak, men uning devor va ustunlarini vigor ila
tuganini ko ’rmogdaman va ular yoshlik chog’imga soya solmoqgda kabi ma’noni ko’rish mumkin.

Bu frazeologizmni boshqa lug’atlarda ham uchratish mumkin, xususan,

seinen Schatten werfen [11] - etw. beeintrdchtigen, in negativer Weise beeinflussen — ya’ni aks,
yomon ta sir o tkazmoq.

Einen Schattenauf j-n werfen - bpocamv menv Ha K020-1., KOMnpoMemuposams ko2o-i [12].

L.E. Binovichning ta’kidlashicha, bu ibora kimnidir obro sizlantirmoq demakdir.

einen langen Schatten haben/werfen- grofien Einluss haben, noch lange spiirsam sein, sich
auswirken [13] Bu misolda esa yuqoridagi frazeologizm neytral ifodalangan, ya’ni davomiy
ta’sirga ega bo’lmogq, ta’sir etmoq kabi.

Yuqoridagi iboraning ma’nosi har qaysi lug’atda o’ziga xos, ammo gisman ma’noviy yaqinlikni
ko’rish mumkin. Har bir iboradan Schatten 0’z ma’nosida ya’ni, soya ma’nosini bermayotganini,
aksincha aks ta’sir, jumladan yomon xotira, ta sir tasavvur ma’nolarini bermoqda.

Asardagi parchadan anglash mumkinki, devorlar va ustunlar asar qahramonining o’smirlik
chog’laridan yomon xotiralarni eslatadi, hamon ularning ta’siri sezilib turadi.

Heute nehmen viele Entsagungen fiir mich ein Ende [14] ushbu jumlada ein Ende nehmen
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iborasini uchratish mumkin, o’zbek tilida yakunni olmoq, oxirini olmoq deb tarjima qilinsada,
lug’atlarda quyidagi ma’noni uchratish mumkin.

ein Ende nehmen — 3axonuumocs [15] ya’ni 0’z yakuniga yetmoq. nihoyasiga yetmoq.

Bundan kelib chiqib, yuqoridagi jumlani quyidagicha o’zbek tilida bayon etish mumkin.

Bugun men uchun ko’plab rad etishlar (voz kechishlar) o’z yakuniga yetadi. Asarda keltirilgan
iborani faqatgina Binovichning lug’atidan topishga muvoffaq bo’ldik. Ayrim lug’atlarda bu ibora
o’zgacharoq ko’rinishda berilgan.

Ein boses /kein gutes Ende nehmen- bése ausgehen, schlimm enden [16] bundan ma’no anglash
mumkinki, biror narsa yaxshi emas, yomon yakunlanishi tashuniladi.

Xuddi shu kabi misol Duden lug’atida ham keltirilgan.

ein boses (schlimmes/...) Ende nehmen (formell) [17] — rasmiy ma’noda yomon, zolim yakun
topmogq.

Bu bilan aytishimiz mumkinki, har bir frazeologik birlikni tadqiq qilayotganda, chuqur izlanib,
ma’noviy jihatda to’g’ri anglashilganiga katta e’tibor qaratish lozim, yo’qsa, ma’nodan qochish
xattoki tushunmovchiliklarga sababchi bo’lishi ham mumkin. Frazeologik birliklarning bunday
o’ziga xosligi, har bir xalgning etnik kelib chiqishi, yashash tarzi, shuningdek, til imkoniyatlariga
bog’liq deb o’ylaymiz.

Frazeologiya sohasidagi semantik munosabatlarning standart turlarini o’rganish shuni
ko’rsatadiki, ularning harakati frazeologik birliklarga ham tegishli. Biroq, semantikaning
xususiyatlari va frazeologik birliklarning tuzilishi ushbu munosabatlarni amalga oshirishning turli
omillariga ta’sir giladi: ya’ni ma’lum bir munosabatlarning chastotasi (tarqalishi), shuningdek
uning muntazamligi va mahsuldorligi. Ushbu sohadagi frazeologiyaning o’ziga xosligining asosiy
sababi ma’lum bir semantik munosabatni amalga oshirishning mumkin bo’lgan variantlari doirasini
kengaytiradigan yoki aksincha cheklaydigan jonli ichki shaklning mavjudligi deb hisoblanishi
kerak.

Xulosa qilib aytish mumkinki, frazeologizmlarni o’rganish, tadqiq qilish chuqur malaka va
bilim talab etib, ikki tildagi frazeologizmlarning o’ziga xoslikni ochib berish ko’p izlanish va
aniqlik talab etadi. Frazeologizmlarning nutqimizda sosiy vazifasi bu muloqotga ma’noviy ko’rk
berish va yoinki, majoziy ma’noni boyitishdir.

Nemis tilshunosligida frazeologizmlarning o’ziga xosligi aynan yuqorida ta’kidlanganidek,
tarkibining ko’p qismlardan tashkil topganligi va turli so’z turkumlarining uyg’unlashuvidan
turg’un birikma sifatida paydo bo’lganligidadir. Bu kabi tasniflarni kelgusi magqolalarimizda
yanada to’ldirib borish rejalashtirilmoqda.
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COBPEMEHHBIE HHO®OPMAIIMOHHBIE TEXHOJIOI'MU HA YPOKAX
PYCCKOI'O SA3bIKA

Mamapunos Adanymapud, Ilpumosa Illaxno3a
Y4urtenp pyccKoro s3plka B LIKOJIE
Ne25 XuBuHckoro paitona Xope3Mckoil obnactu

AHHOTANIMUSA: JlaHHas cTarhsi COIEPKHT B cebe COBpPEMEHHBIC HH()OpPMAMOHHBIC
texHonorun (UT), B memsx oOydeHUS HAYMHAIONIUX HCCIEIOBATeNIe (CTYyIEHTOB, MOJIOJBIX
YUYEHBIX, IIperojiaBaTesieil) IJIsl UCTOIb30BAHNUS COBPEMEHHBIX TEXHOJIOTHI B y4eOHOM IpolLiecce.
B crarbe maetcs Ui 4yero U Kak MoJib30BaThCsl HOBBIMH WH(OPMAIIMOHHBIMU TEXHOJIOTHSIMH Ha
YPOKax pyCcCKOro s13bIKa.

KJIFOYEBBIE CJIOBA: metoabl, koMmmbioTepHble TexHonoruu, UKT, npouecc oOydenus

OBBEKT panHOro ucciei0BaHMs: IPOLECC DPA3BUTHs MBIIUICHAS M ITO3HABATEIBHOMN
JEeSITeNIbHOCTH MPU MPUMEHEHUU HHPOPMAIIMOHHBIX TEXHOJIOTUH Ha YPOKaX PYyCCKOTO S3bIKA.

NPEJIMET wucciaegoBaHusi: YpOKHM pPYCCKOTO Si3blKa C HCHOJb30BAHUEM  HOBBIX
MH(OPMAITMOHHBIX TEXHOJIOTHH.

CoBpemMeHHOE OOIIECTBO CTaBHUT IMEPE] YUYUTEISIMH 33/1a4y Pa3BUTUS JTMYHOCTHO 3HAYMMBIX
Kauy€CTBIIKOJbHUKOB,aHETOJIbKOTIEPEAAUY3HAHU . [ TaBHOMKOMIIETEHUUE Y UM TENSA-ITPEIMETHUKA
CTAHOBMUTCS €ro OOHOBIIEHHAS POJIb — POJIb IIPOBOJHUKA 3HAHUM, CBOETO PO/a «HABUTaTOPay,
MTOMOTAIOIIIET0 yYalIMMCsl OpUEHTUPOBATHCS B Oe3rpaHnyHOM Mope nHpopmaiun. DopMupoBaHue
HOBOTO MBIIUIEHHUS] HEPA3pPbIBHO CBSI3aHO C TEM MH(YOPMAIIMOHHBIM MPOCTPAHCTBOM, B KOTOPOM
IPOXKUBAET YUEHHUK, B KOTOPOM [TO3HAET OKPYKAKOUIYIO JEHCTBUTEIBHOCTh, B KOTOPOM OH aKTUBHO
JICUCTBYET.

DddexTUBHBIM CpPEACTBOM aKTUBU3AIMH TI03HABATEIHHON, PEQIIEKCUBHON IESATEIBHOCTH
yUaIIuXCsl SIBISETCS MCIOJIb30BaHMWE HMH(OPMAIIMOHHBIX TEXHOJOTUH B 00pa3oBaTebHOM H
caMo00pa3oBaTeIbHOM IPOLIECCE.

OcHoBHble npenmymectBa UKT: no3Bomser pasHooOpa3uTh GopMbl pabOoThI, JeSTEIBHOCTh
y4YalllUXCsl, AKTUBU3UPOBATH BHUMAHUE, MOBBIIIAET TBOPUYECKHM MOTEHIMAI JIMYHOCTH.

HUKT unTeHCcHMpUUIUpyeT nmpouecc 00y4eHHUs: MOBBIIIAECT TEMI yPOKA, YBEJIUYUBAET JIOJIIO
CaMOCTOATENILHOW pabOThI yHaIXCsl, O3BOJISIET POBEPUTH YCBOCHHE TEOPUHU Y BCEX YUAITHXCS,
yIIIyOUTh CTENEHb OTPA0OTKU MPAKTUYECKUX YMEHUH U HaBBIKOB, BeCTU TU(PPepeHIIMPOBAHHYIO
paboTy C KaXKJIbIM YUEHHUKOM.

Tak xkakue TeXHUYECKUE CPEACTBA MOKHO MCII0JIb30BaTh MpU 00YUEHUH PYCCKOTO A3bIKa?

1. OGyudenue mpu noMou M HU(pPOBEIX TEXHOJIOTHI Ha ypokax pycckoro sizbika (TeneBuzop.)

[ox ucnonp3oBaHMEeM UPPOBBIX TEXHOJIOTHI MBI IOKA MOHUMAEM JIMIIb [TOKa3 MPE3CHTAIHH
1 00yJaromuX BHUJCOPOJIMKOB, pa3aady CChUIOK HA TEKCTOBBIE MAaTEpUabl Ja KOMIIBIOTEPHOE T
CTHUpPOBaHHUE.

2. [lpuMeHeHHe MHTEPAKTHBHOM JOCKM B Mpouecce o0y4yeHusi. AKTUBHO HCIOJb3yeTCs
WHTEpPAKTUBHAS JTIOCKA U MYJIBTUMEIUNHBIN MPOEKTOP HA 3aHATHSAX PYCCKOro sA3bika. MHTepak-
TUBHBIE JIOCKH BO MHOTOM yIOOHEe CBOMX TPAJAUILMOHHBIX aHAJIOTOB, HA KOTOPBIX MUIITYT MEJIOM
WIA MapKepoM, a TakkKe OyMaKHBIX (DIMITIapTOB.

3. MyJabTUMeIMHHBIA MPOEKTOP NpeIHA3HAYEHHBIN IS CO3MaHUSA [1eiiCTBUTEIbHOIO
H300pakeHusi 00bLEKTOB HA paccerBaIOlIell MOBEPXHOCTH, CJyxKaleil 3KpaHoM. MynbTu-
MEIUNHBIN MPOEKTOP BU3YAIN3UPYET KJIACCHBIE KOMHATHI, [IOMOTAE€T OPraHU30BaTh BBICOKOOP-
TaHU30BAaHHbBIC 3aMETKU JJIsl 3aHATUN. YUUTENsl MOTYT UCIOJIb30BaTh MAPKUPOBAHHBIE MYJIBTH-
MenuiiHble npe3eHTanun PowerPoint n BU3yanu3upoBaTh WX € MOMOIIBIO TPOEKTOPOB. 3aHATHS
C HCIIOB30BAHUEM TPOEKTOPOB MOTYT IOMOYb M30€KaTh MOYTH BCEX MPOOJIEM C METOAUKOU
MIPENOAABAHNS B MIPOLLIOM.

Jluteparypa:
1. Amnarosa H.B. MHpopManimonHbie TeXHOIOTHH B yueOHOM Tporiecce. M.: 1994, becnaib-
ko B.IL
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YMYMTABJIUM MAKTABJIAPHUJIA 3AMOHABHWH NMEJATOTUK TEXHOJIOT U
ACOCHJA Y3BEK TUWJIMHUHI HY®Y3U BA YHUHI' CAMAPATIOPIMT'MHU
omnPUII

AxmenoBa I'yJpyxcop YKTaMKOHOBHA

IIymarosa I'ynnoza CyHHAT KM3H

Cuppapé Bunostu ['ynucton maxap 11-ymymrabiaum
MaKTaOWHUHT OHA THUJIH Ba ala0MET haHu YKUTYBUMIAPH
Tenedon pakamu: 99-854-37-39

AHHoTanus: Yoy Makoiaga yMyMTabJIuM MakTablapu/ia 3aMOHABUI TeJarOT UK TEXHOIOTUs
acocusa y30eK TUIUHUHT HY(]y3W Ba YHHUHT CamMapaJOpIWTHHHU OIIMPUII Ba THJI WHCOHHHUHT
OupnamMuu SXTUEKH, aHIVIAIl, OWIUII, CYy3iall, aJloKa-MyHOca0aT BOCHUTACH, MAaHCYO-XOCITHK
oMuTH OYiraHu 00MC XaMUIIIa KaMUSAT PaBHAKUHUHT aCOCHI ME30HJIapU XyCyCHIa MyJioxa3anap
FOPUTHIITAH.

Kanur cy3aap: y30ek TUIU, TAbJIUM METOMJIAPH, YCYJI, YMyMMUJUIUNA Xapakar , MaKOM.

TabnuMHUHT OyryHru BasudanapuiaH sHa OMpH YKUTyBUMIapra MeTonuk €paam Oepuo,
yJAapHU 3aMOHaBUH OUIUM Oepuill OWIIaH KypOJIaHTHPHUII 3apyp. ByHHMHT yuyH, XycycaH KuMé
(baHuHM YKUTHIIA KYJIJIAaHWIAIUTaH METOIap, BOCUTANIAPHA Ma3MyHaH SHTWJIAII, TYJIUPUII,
MHHOBAIIMOH TEXHOJIOTHsAJIApra OMJlI METOJUK KYJUIaHMajap, TaBcUsjap spaTuil, Oy opKaiu
TaBJIUMJA camMapaJoOpJIMKKa EepUIIMII HY/UTlapuHU MIUIa0 YMKUII OyryHI'M KyHHUHT J0J3ap0
MyamMMoutapuaan oupuaup. JlyHénaru kanuMmuii Ba O0W TWutapjaaH Oupu Oynran y30ek Tuim
XaJKMMH3 YIYH MIJUTUHN Y3ITUTUMHA3 Ba MyCTaKWI JaBIaTYHIIMTUMHA3 TUMCOIIH, 6e0aX0 MabHABUN
OOHIHK, OYIOK KaIpUATIHP.

OHa TWIM — MWJUIATHUHT PyXuawp. TWI — naBmar TUMCOJNM, MYJAKd. THIIHM acpaii,
PUBOKJIAHTUPUIL — MUJUTATHUHT FOKCAJINIIN JIEMAK.

Kumpa-kum y30exk TWIMHUHT OOp JaroaTvHu, >KO03MOacH Ba TabCUP KYYWMHHU, YEKCHU3
MMKOHMSTIAPUHU XUC KUIMOKYM OYJica, MyHHUC OHaJapUMU3HHUHI aJJlajJapuHU, MUHT HHIIIUK
JOCTOHJIAPUMU3HH, YIIMac MaKOMJIAPUMU3HU SUIUTCHH, O0axIiyu Ba XO0(OU3IaPUMHU3HUHT CeXpIin
KYIIMKIapura KyJlIoK TyTCHH.

Typkuii THIUTAPHUHT KaTTa OMJIACUTa MaHCyO OYnraH Y30eK TUIMHHUHT TapUXHU XaJTKUMU3HUHT
KYI acpiuK KeUMUILN, YHUHT Op3y-MHTHIUIUIAPH, JapAy apMOHIapH, 3adapiapu Ba ranadanapu
OusiaH yambapyac OOFIUKIMP.

AsknommapuMus, 0Ta-6000apuMu3 allHaH OHA THJIMMH3 OPKaJIW JKaXOHTa Y3 CY3WMHH alTHO
kenrannap. Uy Ttunga Oyrok ManaHusST HaMyHaJllapuHH, YJIKaH WIMUN Kamduérnap, 6anuuii
JTypAoHanap siparraniap.

1989 iun 21 okTs16ps canacunu — «JlaBnar TuiM Xakuaa'Tu KOHYH KaOyn KWJIMHTaH KyHHU
3CHAIIUMU3 YPUHIIUIUD.

V36ex TMnm naBnar THIM cH(ATHIA XAIKHMH3HM OUPIALITHPAIUTaH, KAMUATHMH3HH YIIyF
Makcamiap capu cadapbap sTamuran Kyapawi Kyd Oymub maijgonra uukau. AWHH BakTaa y
Y30€KUCTOHHMHAT JaBjiaT MyCTaKWUIATH Capy KyHWIraH OMPUHYM Naaui KajgaMm dau. by KOHYH
XaJKUMHU3HUHT Y3 TaKAMPHHU Y3U OeNruiail Wynuaard asMy KapOPUHHMHI €PKUH HAMOEHH
oynmu. Opaman ukku Hun YTHO, Y30eKUCTOH PecnyOnMKacMHUHT JaBiaT MYCTaKHIUIUTH
allHaH OHa TWJIMMH3/A >KaXOHra IBJIOH KWIMHIM. MamilakaTUMU3HUHT AcOcHil KOHYHH —
KoHCcTUTynIMSIMU3HUHT Y30€K TUINAA SIPATHIUIIHA YHUHT HY(Y3UHH SHAAA FOKCAITHPAH. TabIuMm
coxacuJard HMCIOXOoTiap €M aBJIOAHUHT OWJIMMIIM, MYCTaKWJ Ba 3pKHUH (UKp FOpUTAJAWTaH,
OHIJIM MHTH30Mra 3ra OynaraH maxc OYnu0 IIAaKJUIAaHWIIMHU Ha3apaa TyTaau. YMyMTablIiuM
MakTabnapnaa y30ek Twiu (aH YKUTYBUMCH Y3UHUHI OOp MaxopaTu OwiaH Japc YTUIIra, YHU
TYFpHU TaKCUMJIAIITa, 3aMOHABUN MEIAaroruK TEXHOJIOTHSUIAp Ba aXA0Ajap YruTu OuiaH JapCcHU
OoinTH6 OopuiIra Talép TYPHILIU JO3UM. THII MHCOHHUHT OUpJamMyuu SXTHEKM, aHTIIAI, OUTHIIL,
cy3maii, amoka-MyHOcabaT BOCHUTACH, MAaHCYO-XOCITUK OMHIU OYiraHu OOMC XaMUIa KaMUST
PaBHAKMHMHT acOCH Me30oHIapuaan 0ynub kenran. XXymnanaH, ¥30ek Tiin y30eK MUJUTATHHUHT
Y30K TapuXuil WIAU3JIapura, y3 CHECUU-XYKYKHI acocjapura 3ra MyKajanac KaJpHsTH, YIKaH
MabHaBUM 1OTyFuaup. ByryHru tapakkuérura kKajap WIOHJIM Ba mapaduu iymuiapHu 0ocuo,
KeCKMH Ba WIUANATIN TY(QOHIapHU eHrud KenaéTraH MWUIMKA TWIMMH3 JlaBjiaT MaKOMHJa
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siHaZla YJIyFBOP Ba YCTYBOPJIMTMHHM HaMO€H KWJIMOKAa. MMM Tuiara 3bTHOOpP Ba HXTUPOM
MUJIJIATCEBAPIIMK, BaTaHIAPBAPIIMK, ONUIKaHOOIMKHUHT EpKUH Hdomacu. MUl THI-MUIITHA
ypd-onar, KapusTiapHu, MWLM MabHABMA MEPOC-MaHOaNapHu OWIUII, Y3IAITHPHIL, €TKa310
Oepuill, Taprud 3TULIAA, Y3IUMKHU aHIVIAll, aHIIAaTUIAA OupiaMyM BOCHUTA. Y3 MUJUIMNA THIIMTa
Myxa00atu HyK, y3ra Tuiiapra 3XTUPOMH FOKCAaK MHCOHHM MMJUIAT BaKWIM, BaTaHIapBap IIaxc
ne6 aram mymMkuHMHA? Tun Muiiarra, skamustra, Baranra naxmaop onuii TymyH4va. [y 6oncnan
Oy Oopana 3XTHETKOp OYiMII, aXao/UlapiaH Mepoc OyroK HebMaT WIAM3Ura 0oiTa ypMacluk
Tanad KWINHAIN.

Tun — MunnatHUHr MabHaBUi Ooinurumup. Tun Hadakar MyamMmona BOCHTacH — Oalku
XaJIKHUHT MaJaHUsTH, Yp(-OAaTH, YHUHT TypMYILI Tap3u, Tapuxuaup. Typiu XankIapHUHT
TWIapUra XypMar sca y3 HaBOaTHaa y3apo TYIIYHHUIIHH, MYJIOKOTJIApra MUMKOHMST sIpaTaja.
TunnapHu cakaaHUO KOJUIIHM YUYYH 3ca Oy TWUIApHH KYJU1aO-KyBBaTjall 3apypaup. AWHaH THIT
Tyhainn MHCOHUAT y €ku Oy xayikka MaHcyOnurunan (axpnaHu® simaiau. bapuya Tunnaphu
TaH OJIMIL Ba XypMaT KWJIHMII THUHWIMKHUHT OupaaH Oup kadonaruaup. Ly cababmu xam xap
Oup XaJk ¥3 TWIM cakJaHHO KOMMIIM Y4yH Xapakar Kwiaau. FOxopunaru GuxpiapHu YKyBUd
éuuiapra mapciapuMu3 KapaéHuga eTkazub OepMormMu3 kepak. Oparaa TabliuM JKapacHUHU
camapainu OOLIKapHIl YKUTYBUMWJIAp TOMOHMJIAH YKYB MAIIFyJIOTJIApUHU WIMHUN-TEaroruk Ba
aMaUi-MeTOAMK KUXATIaH TYFpPU TAIIKWIIAIITHPUIL, OJuO OOpUII Ba HaATHXKaJapHU XOJIUC,
TU3UMIIM TaxXJIWJ STHULIrAa AOUp OMIuM, KYHUKMa Ba Majakajapra sra Oynuimmura OOFIJIHK.
Macanara MyHocu6 euuM n3nal oaud GOpHiIraH TaXJIWIui Ky3aTuiwiap y30eK TWIMHUHT JaBiar
TWIN MaKOMMJAru pyTOACMHHM SHa/Ja MyCTaxKamulall, KOHYHHH acOCIapHU KEeHTaWTHUpUIL,
KaTbUWIAIITHPHIL 3apypaTH MaBXyUIMTMHU Kypcaragu. Hacdakar ailHu my KyHiapaa, Oanku
yTran Wwoiap AaBOMUIA XaM MIJDIATCEBAp THIINIYHOCHAp, Mabpudar 3uETWIapuHu y30eK
TWIMHUHT pacMui TanalllapuHu KydalTupuil, MWUIMKA MapTabacMHM OIIMpUI, Oapya coxa
BaKWIAPUHUHT alabuii TUI MebEpriapura amas KWIMIIMra SpUIIMI KaOu 1oa3ap0 MyaMmmosap
XamulIia yinantupub, MmyHosapara yopna6 kenran. Iy acocnapra rasuu®, Kyiunaru Basudanapaun
KEUMKTUpMAc/aH Xaja KUIuO Oopuil Tanad STHUIaau:  YKUTYBUM TabJIUM JKapaCHUHU TalIKWII
STHUIIHHM PEeXaJalITHPHUINIA KaleHAAp-TeMAaTHK EKU Japciap peKalapuHU Ty3HIIra bTHOOp
Kaparajau. YKUTYBIHHHHT TAbJIMM KAPACHUHY TAIIKMI STHIIIATH POJIM YKYBUHIAD ONINTa YKyB
MacajaJlapuHi KYWUI, yJIapHUHT caMapalid Oa)kKapWIWIIM y4yH 3apyp ILIApOUTHU SpaTUIIIaH
nbopar. Arapia TabiuM kapaéHuaa YKyBuniaap GpaonuaTuHu GoumKapuiaa YKUTYBUM YHU TYFpU
WyHanTHpUI BasudacuHu Oaxkapca, Ha30paT YKyBuuiap (HaoONMATHHUHT Makcajara MyBOQUK,
camapald TalIKWI STWIUIINHU TabMHUHIaUu. JlapXakuKar, TUIHMHT 3racu XajK, aMMO XaJlKaa
THJITA JIOKAWUIUK OYJIca TUITHUHT courura mytyp eta 6ouuiaiiau. T HadakaT 1aBiaT TUMCOIIH,
MYJIKH, PYXH, THJI — MAJUIATHUHT MaJlaHu{ Ba MabHaBWil OOWnmHuru xamaup. THI MagaHUSTHTA
amall KWIMHMAaca, MabHAaBHST CyCTIAIladH, MagaHuATra AofF Tyma Oonwraiinu. Ly cababmu
V¥30eK TUJIMHUHT MaMJIaKaTUMU3/a J1aBjiaT THIIK cudaruia aMmall KWIMIIHHUHT XyKyKUi acociapu
KOHyHaH Oenrminab Kyuunarad. Twn Ouiran a1 Owiaay JUHUIIaan JOHO XaIKUMU3. X03UPTH OJIH0
OopunaéTrad MUUINM TapOUsBUIN UILITTAPUMHU3HUHT aCOCUHN MaKcau KYJIaMH )KUXaTH/1aH KeHIPOK,
axaMUATH >KUXaTUAaH MYXUMpOK OYnubO Oopmokna. bynnma Oenrmnanrad Basuda EnuiapHUHT
MUJUTMA-MabHABUH WMMYHUTETUHH INAKILIAHTUPUIIIaH MOoparaup. TabiuMHu TyOnaH MCIOX
KUK, Y30eKUCTOH PecnyOnmuKacHHUHT MUJIIHM TabIUMHUHHU KOPUH KUIUIIAA ¥3 XUCCAMHU3HH
KymuO, yHH aMaiaa Kyjulanl xap Oup negaror yuyH mapadau umaup.  JIyHE omumiiapuHUHT
bpTHpOPUra Kypa, OyryH KyHIa ep o3u axonucu 2976 xui Tuija ramiamap skaH. JKoHaxoH
y30eKk TUIMMU3 XyCyCHJa CY3 KeTraHJa, YHUHI JyHE TWIIapu opacHuja y3ura Xoc MaBKera sra
9KaHJIUTUHU 3bTHPOd dTHI YpuHauaup. byHnan 6apuamus daxpiaHamus.

Xynoca ypHuia alThI MyMKUHKH, OyHaaH 30 iinn mykagaam 1989 iun 21 oxta6paa MmyxTapam
bupunun [Ipesunentumus tamadb0Oycura Kypa, ¥30ek THIUTa AaBiaar THUIM MaKOMU OepuiIrad Iu.
By ¥3 naBpuia ToM MabHOJA OJaMIIyMys BOoKea Oyiras Ba 1y tapuka bepynuii, Uon Cuno, An
Xopasmuii, An @apronuit, Anmumep Hasouit, Amup Temyp, Mup3o Yiyroek, booyp Mup3o cunrapu
OyIOK CUIMOJIapHU €TUIITHPTaH XaJK THUJIM siHaJa )KOHJIaHa Oomarad. Tuit HadakaT Myammorna
BOCHUTACU — OaJIKM XaJIKHUHI MaJaHUATH, Yp(-0qaTu, YHUHT TypMYII Tap3u, Tapuxuaup. Typiau
XaJIKJIApHUHT TUJUIapUra XypmMar 3ca ¥3 HaBOaTH1a ¥3apo TYLIyHHUILIHHU, MYJTOKOTIapra UMKOHHST
gaparagd. TWulapHM cakiaHuO KOJMMIIM y4yH 3ca Oy TWUIapHHM KyJ1aO-KyBBaTiall, XypMmaT
KWJIMII 3apypaup. AHaH THI Ty(aiiinn HHCOHMAT y €ku Oy Xankka MaHCyOnurunaH (axpianud
samaiau. bapua THIUTapHM TaH OJIMII Ba XypMaT KWINII THHWIMKHUHT Oupaad Oup kadoaaTuamp.
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Iy cababnu xam xap Oup XajK ¥3 TWIN CaKJaHUO KOJUINU yUyH XapakaT Kuiiaau. IHHOBalmoH
TEXHOJIOTHSJIAp TABJIUM cru(aTH Ba caMapaJOpIUTHHU OIIUPHO, TABJIUM KapaéHUHUHT MapKa3ura
YKyBuHTamaba apHUHT YKyB-OWIyB (DAOMUATHHU KYSAM, TAbIUM JKapaéHU SXIUTIUTHHH
TabMHHIAM K. YKyBuHM (aoIUATHHUHT IOKOPH JApaXkaiar KYpCaTKiudH, YKyB-OHIyB Gao usTHHA
TaIIKWJI €TUIIN, Upo/ia Ba (PAONTHUSATHUHT YKyBUYM OHTUHUHT IpeMeTHra aitnanumup. by makcannu
amaJira OUIMpPHUII YUyH, aBBaJo, TAbJIUM OEpyBUM MAKCA/Ara €NTyBUU YCY/UIapHU TaHJal OUIHINH,
YKyB-TapOUsABUI kapa€H SXIMTIUIHMHA TabMUHJAIIN JIO3UMM. VIHHOBALIMOH TEXHOJIOTUSIIAPHU
TaBJIUM Kapa€HUTa )KOPUH €THIL, TAbJIUM CaMapaJOpPJIMTMHU OLIMPUIT YIyH THHUMCHU3 U3JIaHUIL
OYTYHI'M KyHHMHT eXTHEXUTa ailIaHMOK1a. IaHI i METOIApHHU TabJIMM 5KapadHUra TaTOHK eTHII
nejiaroriiap oJina TypraH Macajanapaad Oupu XucooiaHau.

Anaduériaap pyixaru

1. FynomoBa M.X., Cobuposa H.K. SIHrM HHHOBAIIMOH TEXHOJOTHS €pAaMua TabIUM caMa-
pagopauruau omupui ycymiapu — T.: 2009

2. laiixucnamoB H. 3. Ona Tunm Ba agaOuéT napciapuaa 3aMOHaBUIN NENAaroruK TEXHOJO-
TUsUIapHU KyJutaim maxopat T. 2017
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CTUJIMCTHUKA PYCCKOI'O SA3BIKA

Py3ueBa {unmona PycraMmaxoH Ku3u
JanaeBa ®@epy3za MyxamMen0BHA
VYuurtenss pyccKoro si3plka U JUTEPaTyphbl
(B HalIMOHAJIBHBIX KJIaccaxX) CpemaHei
00111e00pa30BaTENILHON MITKOJIBI

Neo 42, 1. deprana, depranckas o61acTh

AHHOTaNUsA: JTa CTaThs MPEIOCTaBIsIeT HHGOPMAIIUIO O PYCCKOM CTUIIMCTHUKE U OOBSICHSET
ee MpuMepamH.

KuiroueBble cj10Ba: CTUIMCTHKA, JEKCHYECKAsl CTHIIMCTUKA, CTHIIb, TUIIOBOM CTUJb, CJIOBO,
CTHJIb SI3BIKA.

Pacnonoxenne M. B. JIoMOHOCOB pa3zensger Ha HaTypajJbHOE M XYJAOXKECTBEHHOE, T. €. Ha
rpo3anyeckoe (y4eHoe) M ModTHueckoe. EnuHuIeil KoMIo3uIuu CYUTAaeTCsl XpHsl, T. €. pedb,
MMEIOIAasi OTHOCUTEIFHO CAMOCTOSITENIbHYIO CMBICTIOBYIO 11eNIbHOCTh. XpuH y M. B. JlomoHoCOBa
OTHOCSTCS, PEXK/IE€ BCETO, K OXBAJIBHBIM CJIOBaM, T. €. K [I0Ka3aTeIbHON PEUH.

Cruiincruka pycckoro ssbika. CTHIMCTHKA — 3TO HayKa O BBICOKOM YPOBHE pEu€BOM
KYJBTYPBI, IPAaBUIIBHOM YIIOTPEOJICHNUH CIIOB M CBSA3EH MEXTy cioBamu. [IpeqmMeToM CTHIMCTHKH
SIBIIIETCS CTHIIb s13bIKa. OCHOBHAsI CTHJIMCTUYECKAs €IUHUIAa — CJI0BO. JIekcuueckasi CTUIMCTUKA
M3y4aer:

- IEKCUYECKHUE CPEICTBA A3BIKA;

- CTWJIM U UX CPENICTBA;

- HOPMAaTUBHOE CJIOBOYIIOTPEOICHUE B pa3IMYHBIX CTHIIAX;

-cpencTBa Hambosiee TOYHOHM nepenayn WHGopManuu (aHTOHUMHS, CHHOHHMHS, OMOHUMUS,
MIOJIMCEMUS, TAPOHHUMBI);

- CTUJIUCTHUYECKOE PACCIOCHUE JIEKCUKHU (apXanu3Mbl, HEOJIOTU3MBbI, CJIOBA OTPAaHUUEHHOU Cepbl
ynotpeOneHus);

- JIGKCHUECKHe 00pas3HbIe CpecTBa (TPOIIbI).

Jlexcuueckasi CTUIMCTUKA YCTPaHSET CIEAYIONINE PeUeBbie HEOUETHI:

- HENPaBWJIBHOE CJIOBOYNOTPEOICHHE;

- ynotpebieHue ciioBa 6e3 y4eTa ero CeMaHTHUKH;

- HapylLIEHHE JIEKCUYECKON COYETaeMOCTH;

- HETIpaBUWJIbHbBIN BIOOP CUHOHHUMOB;

- HETIpaBWJIbHOE YNOTpeOlieHne aHTOHUMOB, MHOTO3HAYHBIX CJIOB, OMOHUMOB;

- CMEIIEHUE TAPOHUMOB.

Ctuiib — oJ1Ha M3 Pa3HOBUAHOCTEH 3bIKa, I3BIKOBAsI IIOICUCTEMA CO CBOCOOPA3HBIM CIIOBAPEM,
(bpa3eosorn4ecKUMH COYETAaHUSIMU, 000POTaMU M KOHCTPYKIMSAMHU, OTIMYAIOIMIASACA OT APYTHX
Pa3HOBUAHOCTEN IKCIPECCUBHO-OLIEHOYHBIMU CBOMCTBAMM.

Crunb — 3TO BCEra CUTYaTUBHOE MPOSIBICHUE s3bIKa B peud. CylIECTBYET TakkKe IMOHSATHE
00 MHAMBUAYaIbHOM cTHIIEe. PeueBoe mpousBeneHne, MOMUMO OOILENPUHSTHIX CPEACTB, MOKET
coliepaTb HWHAMBHUAyaJlbHbIE OCOOCHHOCTH. THUIOBOM CTHJIb CIIY>)KMUT OCHOBOHM MJisi CO3JIaHUs
WHIMBHUIYaJIbHOTO. THUMOBOM CTUIIL 00N aeT CaeIyOIMMH XapaKTepHbIMU PU3HAKAMMU:

- COLMAJIbHAS CTUJIMCTUYECKAS TPAIULINS;

- colMajbHbIE MPaBUIa U HOPMBI CTUIE00pa30BaHUSI.

[IposiBneHne WMHAMBUIYAIbHOTO CTHJI PEUYU OIpPENEseTCs] Pa3Iu4YHbIMU COLUATIbHBIMU
(baktypamu:

- conuasibHOe monokeHue. CTHIIb pedyd MOXKET ObITh BBICOKUM, CPEAHMM WM HU3KUM B
3aBHCHUMOCTH OT TOTO, KaKO€ MOJIOKEHHE MBI 3aHUMAaeM B O0ILIECTBE;

- mos1. CTUITb peyu MY>KYMH U KEHILWH UMEET CyIeCTBEHHbIE pa3inuuuns. Hanpumep: )KeHIUHBI,
Kak IIPaBuII0, 00J1ee IMOIIMOHAIIBHBL; U151 UX PEUU XapaKTePHbI CCHTUMEHTAIbHOCTh, CyMOYPHOCTD,
MHOTocCJIOBHUE. [[J1s1 peun My>KUMH Yallle XapaKTEpHbI ByJIbIapyU3Mbl, 1apaJ0KChl, KaaamMOyphl;

- Bo3pacT. Kaxplii Bo3pacTHOM mepuoj (AETCTBO, IOHOCTh, 3pPEIOCTb, MOXKHUIION BO3pacT)
XapaKTepU3yeTCs ONpeeIeHHbIMU CTHIINCTUYECKUMU HOPMAMU;

- mpodeccusa. Peub mromeit pasHbiXx mpodeccuil pazmuyaeTcss KaK TEMaTH4YeCKH, TakK |
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CTUJIIMCTUYECKHU.

SI3bIKOBas HOpMa ~ COBOKYIIHOCTB SIBJICHUM, Pa3pElICHHBIX CUCTEMOM SA3bIKA, OTPAKEHHBIX
U 3aKPEIUIEHHBIX B PEYM HOCUTEJS SA3bIKA U SIBIISIFOIIMUXCS 003aTeIbHBIMU JI BCEX HOCUTEINEH
SI3bIKA.

C0BO — COBOKYNHOCTbH OINPEACICHHBIX 3BYKOB, KOTOpas HAa3bIBAE€T IPEIMETHI, SBICHUS
NeMCTBUTENBHOCTH, 0003HaYaeT MPU3HAKHU, JEHCTBUSA, BBIIONHAET CBA3YIOIINE (QYHKIMH MEXITY
apyruMu cioBamu. CJ0BO SBISETCS OCHOBOW sl MOHMMaHMsA pedud. OIHOM M3 BaKHEHIIMX
po0IeM CTHIUCTUKU SIBIISETCS CMBICIIOBAas TOYHOCTh PEUM, TO €CTh IPABMUIBHBIM BBIOOp CllOBa
B KOHKPETHOH peueBOil curyanuu. HenpaBuiabHOE CIOBOYHNOTpEOIIEHHE MCKaXaeT CMBICI
BBICKA3bIBAaHHS, BBI3BIBACT PA3IMYHOTO POA PEUEBHIE OMINOKH.

[IpoGriema cMbICIIOBOM TOUHOCTH BO3HUKAET IPU peAaKTHpOBaHUM TeKcTa. [Ipu penakTupoBanuu
YCTPaHSIOTCA JIEKCUUECKNUE U CTHIIMCTUUYECKUE OLIMOKH, BBI3HAHHBIE HENPaBHIIBHBIM BBIOOPOM
CJIOBA.

Cnucoxk HCHOJIb30BAHHON JUTEPATYPbI:

1. Koxxuna M. U. Ctunnctuka pycckoro sizbika. - M.: [Ipocsemenue, 1977

2. Bamruna H.C., Poszenrtans [[.O., ®omumna M.U. CoBpemeHHBII pycckuil s3bIK. M.:
[Ipocsenienue, 2002

3. Beenenckast JI.A. u np. Pycckuii s3Ik U KyibTypa peun. — PoctoB-Ha-/lony: @enukc, 2004.
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HOPMBI CTHJIMCTUKHA PYCCKOI'O A3bIKA

CyBanoBa Cypaiié XonueBHa
Paxmary/uiaeBa Azuza XamuayJiiiaeBHA
bo3opoBa Map:xoHa ABa3oBHa
HNxpomosa ®dapanrun3 baxTtuép:kon Ku3u
Yuurens pycCKOro s3blKa U JINTEPaTypsl
00111e00pa3zoBareabHOM mKOJIBI Ne 2

r. HaBou HaBowuiickoit o6nactu

Annoranusa: B HaHHOﬁ CTaTbC MMPCACTABIICHA I/IH(l)OpMaLII/ISI 0 HOpMax CTUJIMCTUKHU HA PYCCKOM
SA3BIKC.

KiroueBble ¢J10Ba: CTUIUCTUYCCKHC HOPMEI, (pYHKI_II/IOHaJILHBIe CTHJIH, JICKCUYCCKOC 3HAYCHUC,
CTUJIIMCTUYCCKAsA COOTHECCHHOCTD, SKCIIPCCCUBHO-OLICHOYHAs OKpacKa.

CrunucTuyeckue HOPMBI - 3TO UCTOPUYECKH CIIOKUBLIMECS M BMECTE C TEM 3aKOHOMEPHO
pa3BUBAlOIIMECS OOLICIPUHATHIE pealu3allii  3aJ0KEHHBIX B  SI3bIKE CTHJIMCTHMUYECKUX
BO3MOXXKHOCTEH, 3HAaYEHUH M OKpacoK, OOYCIOBJEHHBbIC ILIENsAMH, 3aJadaMHd M COJAEp)KaHUEM
orpeesIeHHON cdepbl 0OIIEeHuS.

HopMbI CTUIMCTHKY PEryaupyroT T€ WK HHBbIE 0COOCHHOCTH YHOTPEOICHHS PEUEBBIX CPEACTB
B pa3IM4HbIX c(hepax OOIIEHHUs, HE IOMYCKAIOT CTOJIKHOBEHHUS PAa3HOCTUIIEBBIX CPEJICTB B y3KOM
KOHTEKCTE.

[Taccmotpum npumep. CioBo 006enaTh UMEET 3HaU€HUE «IIPUHUMATh IUIILY, €CTh YTO-TH00 B
KauecTBe 00e1a», a CII0BO 00€]] - «OCHOBHOE IPUHATHE MU, OOBIYHO B CEPEAMHE JHSI, B OTIINYHE
OT 3aBTpaka U y>KHHa». MOXKHO cka3arh: 0benan qoma, o0esan B CTOJIOBOM, MpUiacui Ha o0ex
Ipy3ei, yrocTua o0e1oM U T. 1. MoKeT co31aThbes BIEYaTICHHE, YTO ClI0Ba 00e1aTh U YrOCTUTD
00e1oM MOXKHO YHOTpeOsATh I/Ie YTOJHO W Korga yroxHo. OJHAKO B SI3bIKE UMEIOTCS ONU3KHe
UM 110 3HAYEHMIO JPyTrhe CHHOHMMHYECKHE CPEJCTBA: IPUCYTCTBOBATh HA 00ene U aath 0oen. B
OJTHOM CJTy4yae CTHJIMCTUKA YCTaHABIMBAET cPepy UX YIOTpeOIeHUS: BHIPAKEHUS TPUCYTCTBOBATh
Ha obee U JaTh 00e/l UMEIOT KpaliHe OrpaHUYEHHYI0 cepy YHOTpeOIeHHs - OHU UCIIONIBb3YOTCS
TOJBKO B O(UIMATBHO-IEIOBOM CTHJE M TO JIMIIb B €ro JUIUIOMAaTMYECKOM DPa3HOBUAHOCTH:
[IpaBurensctBo Poccun nano oben B 4ecTh HAXOAALIETOCS € APYKECKUM BH3UTOM IPEMbEp-
MuHHCTpa @paHiyu. B ocTanbHBIX CTHIISX YHOTPEONSIOTCS CI0Ba 00€1aTh U YTOCTUTH 00€a0M,
HMEIOLIUE HEUTPATbHYIO CTUIIMCTUYECKYIO OKPACKY.

[TonoOHbIe BONIpoCh BO3HUKAIOT U B cpepe hoHeTuku, Mopoaoruu. CTUIMCTHKA paCCMaTPUBAET
0COOEHHOCTHU YNOTPEOIEHUS] CHHTAaKCUUECKUX BAPUAHTOB B TEX MJIM MHBIX PEUEBBIX YCIOBUIX.

CTHnCcTHKA M3yYaeT Te JKe HIEMEHThI CTPYKTYPBI 13bIKa, UTO U (POHETHKA, IEKCHKa, MOP(OIorus
Y CUHTAKCHC, HO HE OTPAHUYUBAETCS CTPOEHUEM M 3HAUEHUEM ITHUX DJIEMEHTOB, a COMTOCTABIISAET UX
C TOYKH 3PEHUSI OCOOCHHOCTEN yNOTpeOIeHUs B PEUH, CMBICIOBBIX U AMOIMOHAIBHBIX OTTEHKOB
U T 0. B cBA3M C 3TUM ydYeHblE BBIIEISAIOT CTWIMCTUYECKUE HOPMBI KaK IpPEeIMET U3yueHUus
CTHJINCTHUKU.

Pa3HOBHIHOCTH IUTEPATYPHOTO SI3bIKA, OOCITYKMBAIOIINE PA3IMUYHbIE CTOPOHBI OOIIECTBEHHON
KU3HH, Ha3bIBAIOTCS (PYHKIMOHAJIBHBIMU CTHISAMH. Bhliensor cieayromue (yHKIUOHAIbHbIE
CTHJIN:

1) Hay4HBII CTUIIB;

2) opunmanbHO-1eT0BON CTHIIB;

3) nyOIUIUCTUYECKUI CTHIID;

4) pasroBopHas peub;

5) S3bIK XyA0)KECTBEHHOM JINTEPATYPHI.

Kax1p1ii cTUIIb IMEET CBOM 0COOEHHOCTH, B COOTBETCTBUHU C KOTOPHIMH OH HAXOAUT IPUMEHEHHE
B TOH WM UHOH c(epe peueBoi AeATEIHbHOCTH.

HopmaruBHOCTE peuM BO MHOIOM OIpeNeNsercs MNpaBWIbHBIM YHOTPEOJCHHEM CIIOBa.
Briiensiror ciemyromiye raBHble MPUHIUIIBI BBIOOpaA CII0Ba:

1. Jlexcuueckoe 3Ha4€HHE CJIOBA JOJHKHO COOTBETCTBOBATH TOMY 3HAUEHHUIO, B KOTOPOM OHO
ynotpebnsiercs. Hanpumep, cioBa 3putenb, IOCETUTEIb COBINAAAIOT B 3HAYEHUH «ITyOJIMKa», HO
HMEIOT pa3Hble 3HaUEHUs B 3aBUCUMOCTH OT LIEJIU, PaJH KOTOPOH coOupaercs myOnuKa: 3puTenb —
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Ha 3pEeJIMIIHbIE PEICTaBICHHS; TOCETUTENb — Ha BBHICTABKY HJIU JIpyTHe OOIEeCTBEHHbIE MECTa;

2. Ctunuctudeckas COOTHECEHHOCTD CJI0Ba JOJDKHA MPUBECTH K MPABUIIBHOMY BBIOOPY CIIOBa
B 3aBUCHMOCTH OT KOMMYHHUKaTHBHOH CUTYaIllH, B KOTOPO# OHO yrorpebisiercs. B 3aBucumoctu
OT CTHJICBOM MPUHAICKHOCTH CJIOBA JICSTCS HAa TPH OCHOBHBIE TPYIIITBL:

- JIEKCUKa, CTUJIMCTHUYECKH HEOKpAallleHHas, TO €CTh HeWTpanbHas. Takue ciioBa, KaK JI€Hb,
roJoc, s, U, 4T00bI, TOpOTa, ABAALUATH U Jp., MOTYT YIOTPEOIIThCS B TIO00W CUTYaIUH;

- cloBa cTporo ounnansHbie. K HUIM OTHOCSTCS KHUKHBIE CII0Ba: BO3NIOKUTH, HHTEPIIPETALUs,
TEPMHUHBI, TO €CTh CJIOBa, YHoTpeOssoumecss B OQHUIMAIBLHOM OOLIEHUH CHELHUATUCTOB:
KoHconuaaus ((puHAHCHI), TapaaurMa (JIMHTBUCTHKA, );

- JIEKCHKA IOAYEPKHYTO HeouimansHas. K. Heil OTHOCSTCS CIoBa pa3roBOPHEIE, Pa3rOBOPHO-
MIPOCTOPEYHBIE M MPOCTOpPEYHbIe (IATAK, TNIA3aCThId, TICHXYINKA), a TaKkkKe MPOopeCCHOHAIN3MBI
— CJIOBa, yNOTPEOIoNrecs: B Heo(hUIHaIbHOM OOIIEHUH JItofieit omHol npodeccun (OapaHka,
OKHO);

3. DKCIPecCHBHO-OIICHOYHAsI OKpacka CJI0Ba 4acTo Ompenenser ero 3Hadenue. Hampumep,
BOHbB (HEOIOOpUTENbHOE) — 3amax (0e3 OIeHKH) — apomar (0J0OpHUTETBHOE).

Cnmcox ucnoIb30BAHHOM JIUTEPaTyphbl:

1. Cronaposa E.A. CTunuctrka pyccKoro s3blka.

2. Banruna H.C., Po3zentans J1.0., @omuna M.1. CoBpeMeHHBIN PYCCKUM SI3bIK.
3. Tkauenko U. B., [llapoxuna E. B. Putopuxka.

4. Koxxuna M. H. Ctuiinctuka pyccKoro si3blka.
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TILSHUNOSLIKNING RIVOJLANISHIDA FALSAFANING O‘RNI

Abdumuxtorov Xurshidbek,
ADCHTI talabasi

Annotatsiya: Ushbu magqola tilshunoslikning paydo bo ‘lishi, bu jarayonda faylasuflarning
falsafiy qarashlari bayon etilgan. Tilshunoslikda yunon olimlarining qarashlari yoritilgan.
Falsafaning tilshunoslikka ta‘sir gilgan jihatlari, bu jarayondagi boshqa fanlarning ahamiyati
korsatib berilgan. Umumiy tilshunoslikning fan sifatida shakllanish jarayoni aks ettirilgan.

Tayanch so‘zlar: til, jamiyat, falsafa, antik tilshunosligi, sotsiolingvistika, leksika.

Til kishilik jamiyatida yaratilgan bo‘lib, aloqa vositasi sifatida xizmat qiladigan ijtimoiy
hodisadir. Uning ijtimoiy tabiati ayrim shaxsga emas, balki jamiyat uchun xizmat qilishda
namoyon bo‘ladi. Til insoniyatning tarixiy taraqqiyoti jarayonida yaratgan barcha madaniy va
ilmiy boyliklarini ifodalaydigan va avloddan avlodga meros qoladigan asosiy vositadir.

Demak, jamiyatning eng muhim aloga vositasi bolgan tilning bir butunligiga asoslanib, uni
tirik organizmg o ‘xshatish noto‘g_ridir. Til o‘zining tuzilishi bilan, ayrim unsurlarining o‘zaro
munosabati bilan butun bir tizimni tashkil etadi.

Tilshunoslikning vujudgakelish tarixiga nazar solsak, antik davridagi yunon- rim faylasuflarining
o‘rni beqiyosdir. Antik tilshunosligi barcha yevropa maktablariga ta‘sirini o‘tkazadi. Qadimgi
yunonlarda til nazariyasi falsafaning bir bovlagi deb qaralgan. Shuning uchun ham qadimgi yunon
tilshunosligi quyidagi ikki bosqichni farqlash zarur:

1. Falsafiy davr (Miloddan avvalgi V-III asrlar)

2. Aleksandriya davri (Miloddan avvalgi III asr - milodiy IV asr) Keyingi davrda tilshunoslik
alohida fan sifatida maydonga chiqadi.

Yunon tilshunosligida olimlar diqqatini tortgan masalalardan biri tilning kelib chiqish
masalasidir. Ular tilning xudo osmonidan yuzaga kelishi muammosini tan olmadilar. Xususan, Tit
Lukretsiy Kar —Narsalarning tabiatil nomli asarida tabiatda barcha predmetlar tovush chiqaradi
va ularni tushuna olish odamzod tilini maydonga keltiradi deb tovushga taqlid nazariyasini ilgari
surdi. Demokrit esa jamoa bo‘lib yashayatgan odamlarning barchasi so‘zlarni har bir vaziyat
asosida yuzaga keltirdilar, bu esa turli-tuman tilshunoslarning maydonga kelishini olib keldi, deydi.

Shunday qilib, so‘z va predmet mosligi to‘g‘risidagi munozara maydonga keladi. Demokrit
so‘z va predmet o‘rtasida moslik yo‘q, balki o‘rganish, odat mavjud deydi. U bunga asos qilib
quyidagilarni aytadi:

- Ko‘pgina so‘zlar bir necha ma‘nolariga ega.

- Ko‘pgina tushunchalar bir necha nomlariga ega.

- Bir so‘z ikkinchi so‘z bilan almashtirilishi mumkin.

-Ko‘pgina tushunchalarni so‘z bilan ifoda qilib bo‘lmaydi. Bunga Aristotel ham qo‘shiladi.

Boshga guruh olimlar Geraklit nom bilan predmet o‘rtasida bog‘liklik bor, deydi. Har bir
narsa qandaydir tomoni bilan sezgi organlariga ta‘sir qiladi yoki ma‘lum tovushlar chigaradi.
Bu tovushlar unga nom bo‘lib qoladi. Tovushlar ham shunday ayrim tovushlar kishiga
yogqimli va mayin eshitilsa boshqalari qo‘pol yoki qat‘iy eshitiladi. Bular ularga nom bo‘lib
qoladi. Bunday qarashga idealist - faylasuf Platon qarshi chiqadi. U o‘zining —Kratil yoki
nomlarning to‘g‘riligi haqidal nomli asarida Kratil bilan Germogenning munozarasini bayon
qiladi. Germogen narsalarning nomi ularga avvaldan berilgan, nom predmetning o‘zida bor
desa Kratil bunga qarshi chiqadi va bu suhbatga Suqrot aralashadi. U Platonning garashlarining
ifodachisi sifatida maydonga chiqib, nomlarning predmet bilan bog‘lik emasligini izohlaydi.
Germogen va Kratilning bahsidan keyin til va hayotning, predmetlarning bog‘likligi haqidagi
bahs anologistlar va anomalistlar orasida davom etdi. Nom bilan predmet o‘rtasida moslik
bor deyuvchilar anologistlar, ular o‘rtasidagi bog‘liklikni inkor etuvchilar anomalistlar
hisoblanadi. Ular o‘rtasidagi kurash va baxsning mohiyati rim olimi Mark Terentsiy Varronning
—Lotin tili to‘g‘risidal nomli asarida bayon qilingan.

Tilshunoslikning antik davrining eng gullagan vaqti Aleksandriya davriga to‘g‘ri keladi. Bu
davr Ptolomeylar podshohlik gilgan miloddan avvalgi III-II asrlarga to‘g‘ri keladi. Ular yunon
adabiy tili an‘analarini saqlash va Gomer, Sofokl, Esxil asarlarini tahlil qilish masalalarini
birinchi o‘ringa qo‘ydi.
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Tilshunoslikka qarashlar davrlar davomida o‘zgarib o‘zining alohida fan bo‘lib shakllanishiga
asos bo‘ladi. Umumiy tilshunoslik fanining asoschisi V. fon Gumboldt (1767-1835) tilshunoslik
fanining asosiy masalalarini, predmetini va chegarasini belgilab berishga harakat qilgan mashhur
olim edi. V. Gumboldt tilshunoslikni inson o‘rganadigan tarixiy, falsafiy, etnografik fanlar qatoriga
qo‘shishga harakat qildi.

V. fon Gumboldt fikricha, til nihoyat darajada murakkab va ko‘p aspektli hodisa bo‘lib, uni
ilmiy o‘rganish esa tilning barcha aspektlarini tekshirishni talab qiladi. Uning ta‘kidlashicha,
tilning har doim, rivojlanib o‘zgarib turishi uning eng asosiy xususiyatidir. Tilshunoslik
fanining asosiy masalasi tilning ana shu xususiyatini o‘rganishdan iboratdir. Yuqorida ko‘rsatib
o‘tilgan masalalar tilshunoslik fanining predmeti masalasi bilan bevosita aloqadordir.

Garchi V. Gumboldtning nazariyasi idealistik falsafaga asoslangan bo‘lsa ham, uning
ilmiy faoliyati, ayniqgsa, til bilan nutq antinomiyasi xususidagi ta'limoti tilshunoslik fanining
taraqqiyoti uchun juda katta hissa bo‘ldi. V. Gumboldtning til haqidagi falsafiy nazariyasi,
o‘zidan keyingi tilshunoslik fanining takomillashuvida, turli ilmiy maktablar va oqimlarning
shakllanishida asosiy omil bo‘ldi.

Tilshunoslik fanining rivoji boshqa fanlar aloqasi bilan ham bog‘liq. Masalan, til va jamiyat
o‘rtasidagi munosabatlarni, tilning falsafa, ijtimoiy psixologiya, etnografiya bilan bog‘liq jihatlarini
o‘rganuvchi soha sotsiolingvistka (ijtimoiy tilshunoslik) dir. Quyidagi masalalarni o‘rganadi:
Jamiyat va til o‘zaro bog‘lig, mutanosib tarixiy jarayon, hodisadir.

Jamiyat taraqqiy eta borgan sari tilning ijtimoiy vazifalari ham takomillashib boradi.
Adabiy tilning, shevalarning lug‘at boyligi kengayadi, ortib boradi.

Yashash muhiti yaqin, turmush tarzi o‘xshash hamda o‘zaro igtisodiy munosabatlari shakllangan xalglarning tillari
bir-biriga ta’sir ko‘satadi. Tillar leksik jihatdangina emas, balki grammatik jihatlariga ko‘ra ham ta’sirlashadr.

Sotsiolingvistikatilningijtimoiy tabiatinitahlil qiluvchiasosiy sohahisoblanadi. Sotsiolingvistika
tilning ijtimoiy tabiatini yoritishda tarixiylik, hayotiylik, me’yoriylik, hududiylik kabi qator
mezonlarga amal qiladi.

Uning tarixiyligi tilning paydo bo‘lishi, yaxlit tizim tarzida shakllanishi, ijtimoiy hodisa sifatida
mavjudligi bo‘lsa, hayotiyligi aloqa-munosabat vositasi sifatida mavjuligidir. Me ‘yorligi tilning
muayyan me‘yorlar asosida muvofiqlashtiriluvida aks etadi. Hududiylik esa tilning ma‘lum hudud
bilan bog‘ligligini ifoda etadi. Hududiylik millat, elatga xos urf-odat, an‘analar, tarixiy-etnik birlik
va yagona davlat tizimining shakllanganligi bilan bog‘liq.

Xulosa qilib aytganda, til kishilik jamiyatining asrlar davomidagi tarixiy- ijtimoiy tajribasi
asosida yuzaga kelgan ijtimoiy hodisadir. Til va jamiyat taraqqiyoti uzviy bog‘liqdir. Jamiyatda
ro‘y beradigan har qanday vogelik, ma‘lum ma‘noda tilda o‘z ifodasini topadi. Tilning ijtimoiy
tabiati uning jamiyatda mavjud bo‘lishi hamda jamiyat manfaatlariga xizmat qilishida namoyon
bo‘ladi.

Foydalanilgan Adabiyotlar Ro‘yxati:

1. Xolmanova Z.T. Tilshunoslikka kirish. - Toshkent, 2007

2. Usmonov S. Umumiy tilshunoslik. - Toshkent, 2006

3. Umumiy tilshunoslik fanidan ma‘ruzalar matni. - Toshkent, 2012

4. Shermuhammedova N. Falsafa va fan metodologiyasi. - Toshkent, 2008
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TILSHUNOSLIKDA SEMANTIK VA MAZMUNIY MAYDON NAZARIYASIGA OID
QARASHLAR

Abdumuxtorov Xurshidbek,
ADCHTI talabasi

Annotatsiya: Ushbu maqolada tilshunoslikdagi semantik maydon nazariyasining asl mohiyati
yoritilib jahon va o’zbek tilshunosligidagi semantik maydon nazariyasiga oid bir qator fikr-
mulohazalar o’rganilib ular atroflicha tahlil etilgan .

Kalit so‘zlar: semasiologiya, lingvistik, paradigmatic, sintagmatik, maydon, semantic,
differansial.

Tilshunoslikda semantik maydon nazariyasi haqidagi gqarashlar so’z ma‘nosining tadqiqi bilan
bog’ligdir. Olamdagi narsa, vogea-hodisa, harakat hammasi inson ongida tushuncha sifatida aks
etadi. Tushuncha esa ma‘no yaxlitligidan iborat tovush tizimida so’z shaklida namoyon bo’ladi.

Insonning aloga vositasi sifatida yuzaga kelgan til ham belgili va sistemalar tarkibiga kiradi.
F.De Sossyur tilning belgili tabiatni yoritib belgi nazariyasi bilan shug’ullanuvchi alohida fan —
semasiologiya fanining mavjud bo’lishini alohida ko’rsatib o’tgan edi.

F.De Sossyur tilshunoslar diqqatini lingvistik birliklar orasidagi munosabatni ochishga qaratib,
paradigmatik va sintagmatik turlari mavjudligini ko’rsatgan edi. Lingvistik birliklarni muayyan
birlashtiruvchi ma‘no asosida ma‘lum paradigmalarga birlashuvi keyinchalik tilshunoslikda
maydon nazariyasini vujudga keltirdi.

Maydonl atamasi qator fanlar doirasida mavjud bo’lib, jumladan, fizikada:

Maydon - fizikaning asosiy tushunchalaridan biri ekanligi fazodagi tagsimlangan fizik
kattaliklarning xususiyatlarini tekshiruvchi nazariya hozirgi vaqtda maydon nazariyasi ekanligi
qayd etiladi.

Algebrada esa qo’shish, ko’paytirish va ularga teskari amallar —ayirish, bo’lish kiritilgan
to’plam sifatida belgilanadi.

Lingvistikada esa ma‘no umumiyligi bilan birlashgan va belgilanayotgan hodisalarning
tushunchaviy, predmetlik yoki vazifaviy o’xshashligini aks ettiruvchi leksik birliklar yig’indisi
maydon sifatida belgilanadi. Lingvistik birliklarning ma‘lum ma‘no asosida birlashuvi, ma‘lum
bir tildagi lug’aviy birliklarni ana shunday mazmuniy uyalarga birlashtirish sharq tilshunosligida
rivojlangan. Keyinchalik XIX asrda lingvistik birliklarni mazmuniy guruhlarga birlashtirish yoki
butunni ma‘lum mazmuniy guruhlarga ajratish g’oyasi Yevropada avj oldi. Shunga ko’ra, bu
nazariya Yevropa tilshunosligi bilan uzviy bog’lanib qoldi.

O’zbek tilshunosligida so’z semantik maydonlarini tadqiq etish o’tgan asrning 80-yillarigacha
hali boshlangan emas edi. Fagat ma‘lum semantik maydonga so‘zlarni ajratib olib, keyin unga
semasiologiyaning boshqa yo’nalishlarida yondashish bo’lgan. So’z semantik maydonlarni
lingvistik-semantik asosda o’rganish o’tgan asarning 90-yillaridan o’zbek tilshunosligiga keng
ko’lamda kirib kela boshladi

Semantik maydon haqidagi fiklarni sema, semema kabi tushunchalarni sharhlash bilan davom
ettiradigan bo’lsak, semema va leksik ma‘no terminlari bir tushunchani bildiradi. Semema
bo’linmas birlikdan iborat emas, balki tarkibiy uzvga egadir. Leksik ma‘noning mana shu
elementini R.Yunusov, Sh.Xo’jayevalar sema deb gqayd etishadi.

Tilshunoslikda differansial-semantik metod keyingi vaqtlarda faol

go’llanmoqda. Shunga ko’ra lug’aviy birlik holatidagi so’z —leksema, leksik ma‘no —semema,
leksik ma‘noning komponentlari, tarkibiy uzvlari —sema deb qo’llanmoqda.

Har bir milliy tilda leksemalar muayyan qonun—qoidalar asosida bir yerga jamlanib, to’dalanib
boradi. Tilning 0’ziga xos tarixiy taraqqiyot jarayonida mazkur leksik-semantik guruhlar sifat va
miqdor jihatidan tinmay o’zgarib boradi.

Foydalanilgan Adabiyotlar ro‘yhati

1. Iskandarova Sh. O’zbek tili leksikasini mazmuniy maydon sifatida o'rganish (shaxs
mikromaydoni). —Toshkent, 1999.

2. Iskandarova Sh. Til sistemasiga mazmuniy maydon asosida yondashuv. - Toshkent: “Fan”.
2007-yil.

3. Iskandarova Sh. O'zbek tili leksikasini mazmuniy maydon sifatida o'rganish (shaxs
mikromaydoni). —Toshkent, 1999. 23-b.
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PUSHKIN, QISHLOQ: SHOIRNING OZODLIKSEVAR LIRIKASI TAHLILI

Atajanov Xusinbay Mavlanovich

Xorazm viloyati Bog ot tumani 21-son
maktabning rus tili va adabiyot fani o’qituvchisi
Amanova Oksana Narimanovna

Xorazm viloyati Bog' ot tumani 21-son
maktabning rus tili va adabiyot fani o’qituvchisi

Annotatsiya: Maqolada Aleksandr Sergeevich Pushkinning eng mashhur she'rlaridan biri
batafsil ko'rib chiqiladi va tahlil gilinadi. "Qishloq" (Pushkin) - shoirning siyosiy qarashlari, uning
krepostnoylik huquqi va rus dehqonlarining mamlakat hayotidagi o'rni haqidagi fikrlarini aks
ettirgan asar.

Kalit so’zlar: Yaratilish tarixi, mavzu va g'oya, lirik "men", tarkibi, she'riy hajmi, yaxshi va
ifodali vositalar.

Pushkin she'riyatining xususiyatlari

Buyuk shoir ijodi bir necha bosqichlarga bo'lingan. Biroq, ularning barchasi Pushkinning
shakllanishining dastlabki davrida paydo bo'lgan bir qator mavzular va xususiyatlar bilan
birlashtirilgan. Dekabristlar va taniqli yozuvchilar bilan aloqa, aynigsa, yozuvchining badiiy
ongining shakllanishiga kuchli ta'sir ko'rsatdi. Shuningdek, uning adabiy qobiliyatlarini
rivojlanishiga rus folklorlari va G'arbiy Evropa madaniyati va adabiyoti ta'sir ko'rsatdi.

Tahlil: "Qishloq" (Pushkin)

She'rning yaratilish tarixi

She'r shoir ijodining ikkinchi, Sankt-Peterburg davriga tegishli bo'lib, 1819 yilda yozilgan.
Faol ijtimoiy va siyosiy hayot, dekabristlar bilan yashirin uchrashuvlar, Chaadaev va Ryleev bilan
muloqot - bularning barchasi "Qishloq" she'riyatining mavzusiga ta'sir ko'rsatdi. Pushkin she'ri
tahlili shoirning avtokratiyaning despotizmi, odamlarning siyosiy va ijtimoiy erkinligi yo'qligi,
krepostnoylik g'ayriinsoniyligi haqidagi gaplarini o'z ichiga oladi.

Mavzu va g'oya

Asarning asosiy mavzusi - krepostnoylik huquqi muammosi. Pushkin o'zining buzg'unchiligini,
barbarligini va antigumanizmini namoyish etishga intiladi. Xalqqa nisbatan shafqatsizlik va
adolatsiz munosabatlarga e'tibor garatish uchun shoir qarama-qarshiliklarga duch keladi. "Qishloq"
(Pushkin) oyatining tarkibiy tahlili ikki qismli kompozitsiya haqida gapirishimizga imkon beradi.

She'rning birinchi qismi ("Qalbda chuqur pishadi ..." so'zlari bilan tugaydi) qishloq hayotining
1dil rasmini aks ettiradi. Pushkin uning tinchligi, tabiiy go'zalligi, uygunligini madh etadi, u ilhom
beradi va ijodkorlik va she'riyatni targ'ib giladi, axloqiy jihatdan poklaydi. Ikkinchi qism shoirning
avtokratik despotizmga qarshi ochiqdan-ochiq gapiradigan, ezilgan xalqning azob-uqubatlariga,
krepostnoylik va qullik tizimining shafqatsizligiga ishora qilgan keskin qarshilikka o'xshaydi.

Lirik qahramon obrazi

Lirik gahramon - bu tabiat qonunlari asosida mavjud bo'lgan dunyoning go'zalligi va uyg'unligini
qadrlay oladigan odam, bu qishloq. Uning uchun bu idil dunyo, "tinchlik va ilhom makoni", bu
erda u erkinlikni topadi. Shoir jannat manzarasini tasvirlaydi: dalalar, o'tloglar, "salqinligi va
gullari bilan bog "', "yorqin soylar", "eman o'rmonlarining tinch shovqini".

Birinchi qismdagi qahramon nozik uyushgan qalb va go'zallikni his qilish qobiliyati bilan
romantik rol o'ynaydi, ikkinchi gismida - fuqarolik pozitsiyasidan, bu tahlil bilan tasdiglangan.
"Qishloq" (Pushkin) - bu shoirning lirik "men" i tubdan o'zgargan, romantik o'z mamlakatining
monarxiya tuzumidagi kamchiliklarni mukammal tushunadigan siyosatchiga aylanadigan asar. Er
egalarining qiyofasi digqatga sazovordir: "Xo'jayin vahshiydir, hissiz, qonunsiz ..." Bu johil zolim
kuch "origlarning qulligi" bilan yashaydi.

Lirik gahramon uning ovozi "yurakni bezovta qila olmasligini" achchig-achchiq pushaymon
qiladi, shuning uchun u mamlakatda yuz berayotgan o'zboshimchalikni o'zgartira olmaydi.Uning
aziz orzusi - "ma'rifatli erkinlik tongini" ko'rishdir, shunda uy egalari "mehnat, mol-mulk va
dehqonning vaqtini" o'zlashtirishni to'xtatadilar.

Tarkibi va she'riy o'lchagichi

She'r notiqglik tarzida yozilgan bo'lib, unda shoir o'z davrining taraqqiyparvar kishilarining
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fikrlari va g'oyalarini ifodalaydi. Hikoya qishloq go‘zallariga murojaat qilish va idil tasviri bilan
boshlanadi. Ushbu kirish notiglik san'atiga mutlaqo mos keladi. O'z fikrlarini tanlangan uslubda
rivojlantirishda davom etayotgan shoir ikkinchi va uchinchi misralarni xuddi shu tarzda quradi.
U ikkinchi bo'limda xuddi shu texnikani qo'llaydi, misrani "mana" so'zi bilan boshlaydi. Undov
va so'roq gaplarining ko'pligi, shuningdek, notiglik uslubi bilan belgilanadi. Pushkin bunday
kompozitsion tuzilishga sabab bilan murojaat qiladi. Uning she'ri nafaqat mazmunan, balki shaklan
ham jozibador. Bu asrlar oldin paydo bo'lgan adolatsizlikni yo'q qilishni talab qiladigan ochiq nutq.

Yaxshi va ifodali vositalar

Nafagat mazmuni, balki "Qishloq" she'rining turli qismlarining badiiy vositalari ham har xil.
Pushkin ijodining tahlili shuni davom ettirishi mumkinki, shoir boshlang'ichni intonatsion tarzda
quradi, shunda o'quvchi xotirjamlik va do'stlik dunyosiga singib ketadi. Ushbu atmosfera "tinch
shovqin", "dalalar sukunati", "azur tekisliklar" epitetlari tufayli yaratilgan.

Ikkinchi qism ko'proq ifoda etilgan, shoir g'azablangan va g'azablangan. Demak, yorqin hissiy
ma'noga ega so'zlar juda ko'p: "yovvoyi lordlik", "chidab bo'lmas egasi", "odamlarning vayron
bo'lishi", "og'riqli g'azab".

Foydalanilgan adabiyotlar:
Internet manbalar

www.uz sayti

Ziyonet ta’lim tarmog’i
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LITERARY ANALYSIS OF MOTIF AND SYMBOL IN LITERATURE

Davlatova Laylo Baxodirovna
Xorazm viloyati Urganch shahar
18-son maktabining ingliz tili fani o’qituvchisi

Annotation: This is an authoritative presentation and discussion of the most basic thematic
elements, such as motif, symbol, theme, universally found in literature. The reference provides
a detailed analysis of the most common archetypes or motifs found in the literature of selected
communities around the world.

Key words: motif, theme, symbol, literary work, central idea, plot, archetype.

From the literary textbooks we know that a motif is a literary term that is an idea, object, or
concept that repeats itself throughout a text. ... However, the motif may appear in various forms.
Motif Examples: For example, "death" could be a motif in a literary work. In a literary work, a
motif can be seen as an image, sound, action, or other figure that has a symbolic significance, and
contributes toward the development of a theme. ... In a literary piece, a motif is a recurrent image,
idea, or symbol that develops or explains a theme, while a theme is a central idea or message. A
motif is a recurring narrative element with symbolic significance.

If you spot a symbol, concept, or plot structure that surfaces repeatedly in the text, you're
probably dealing with a motif. They must be related to the central idea of the work, and they
always end up reinforcing the author's overall message. How Great Authors Use Motif. Motif is
when you repeat something in your narrative. Often, authors repeat descri ption, but dialogue,
action, or any other element of narrative can be repeated as well. The interesting part is that this
repeated thing gains symbolic meaning as you repeat it. A symbol is an object, a picture, a written
word, or a sound that is used to represent something. ... A symbol can be repeated once or twice,
while a motif is constantly repeated. 3. A symbol can help in the understanding of an idea or thing,
while a motif can help indicate what the literary work or piece is all about. A repeated reference
or visual of shattered glass (something in life is about to break) Recurring dishonest characters
(to cue up the discovery of an unfaithful spouse) A character who constantly misplaces things
(as the loss of someone or something significant is on the horizon) The key difference between a
central idea and a motif is b) A central idea is abstract, while a motif is concrete. A central idea of
a literary work -the theme- is the dominant idea the author wants to conveys. A motif is something
symbolic that shows up in a work to reinforce the work's main theme. Usually, it's a physical
object, but sometimes it can take on a different form. Motifs recur throughout a work as opposed
to only appearing once, and they must hold significance to the plot. Common symbols used in
literature include colors, animals, seasons, and weather. One instance of this motif is Romeo's
lengthy meditation on the sun and the moon during the balcony scene, in which he describes Juliet
as the sun. Romeo uses figurative language to describe her as banishing the "envious moon" and
transforming the night into day. The difference between a Motif and a Theme. A theme is the
underlying dominant idea in every written piece, while a motif is a repetition of certain patterns,
ideas or images to reinforce the main theme. A theme is broader than a motif. Typical examples
of themes of this type are conflict between the individual and society; coming of age; humans
in conflict with technology; nostalgia; and the dangers of unchecked ambition. A theme may be
exemplified by the actions, utterances, or thoughts of a character in a novel. How does the motif
in this passage connect to the central idea? the blood motif suggests that revenge will lead to
violence and death. the omens motif suggests that octavius will die avenging caesar's death. the
sword motif suggests that all leaders are eventually assassinated. Its ability to represent ideas and
qualities requires deeper thought than other literary elements do. But when symbolism is used
effectively, it can make a story even more powerful and unforgettable. Plus, its purpose can serve
as another way of nurturing literary themes. They're related, but generally a metaphor is used to
draw a comparison between two distinct objects, whereas a symbol is used as a stand-in for a much
more complex, and generally more abstract, idea.

A symbol is a mark, sign or word that indicates, signifies, or is understood as representing an
idea, object, or relationshi p. Symbols allow people to go beyond what is known or seen by creating
linkages between otherwise very different concepts and experiences. ... Numerals are symbols for
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numbers. An archetype is described as a recurring symbol, theme, character, or setting in multi
ple works. It's something that's appeared in literature so often that it's ver recognizable. A motif,
though, is a recurring contrast, structure, or literary device that comes back in different forms.
Recurring themes in American literature exist with clarity in Hemingway's work. Leslie Fiedler
sees the theme he defines as "The Sacred Land"-the American West-extended in Hemingway's
work, to include mountains in Spain, Switzerland and Africa, and to the streams of Michigan.
The American West is given a symbolic nod with the naming of the "Hotel Montana" in The Sun
Also Rises and For Whom the Bell Tolls. Although Hemingway writes about sports, Carlos Baker
believes the emphasis is more on the athlete than the sport. According to Stoltzfus and Fiedler,
Hemingway's nature is a place for rebirth, for therapy, and the hunter or fisherman has a moment
of transcendence when the prey is killed. Nature is where men are without women: men fish; men
hunt; men find redemption in nature. Fiedler believes Hemingway inverts the American literary
theme of the evil "Dark Woman" versus the good "Light Woman". The dark woman-Brett Ashley
of The Sun Also Rises-is a goddess; the light woman- Margot Macomber of "The Short Happy Life
of Francis Macomber"-is a murderess. Robert Sholes admits that early Hemingway stories, such as
"A Very Short Story", present "a male character favorably and a female unfavorably".

References:

1. Baker, Carlos, ed (1981). Ernest Hemingway Selected Letters 1917-1961. New York: Charles
Scribner's Sons. ISBN 0-684-16765-4.

2. Benson, Jackson (1989). "Ernest Hemingway: The Life as Fiction and the Fiction as Life".
American Literature (Duke University Press) 61 (3): 345-358. doi:10.2307/2926824.
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FOUR FEATURES OF CLASSROOM PRACTICE IN ESP

Djurayeva Dilafruz Rustamovna
Xorazm viloyati Urganch shahar
1-son maktabining ingliz tili fani o’qituvchisi

Annotation: The aims of the lecture. In this lecture we will discuss the influence of these
four features: learners' specialists knowledge, case study, class size, beyond classroom and their
impact on ESP classroom practice. In considering which approach to take, it is most important
to remember that there is no best way; all techniques and methods are a response to a particular
situation. One of the skills ESP teachers need is the ability to assess a situation from a variety of
viewpoints and then to select and adapt their methodology to match the learners’ needs.

Key words: learners' specialists knowledge, case study, class size, beyond classroom.

The classroom is the only place in which learning takes place and so will also look more
autonomous ways of learning. Increasingly, developments in technology, such as computers,
word processors, CD-ROM and interactive video are influencing when, where and how we learn.
Learners™ specialist knowledge. ESP learners bring to language learning some knowledge of their
own specialist field and the communication within it. Those who are still students to the specialist
field bring less than those who are already experienced and practicing specialists. One aspect of
the ESP teacher's job may be to develop a conscious awareness so that control is gained, whether
over language, rhetorical structure or communication skills. Content knowledge: Teaching ESP
is different from teaching EFL because learners have knowledge that they need to use. Business
people do not expect a business English teacher to know how to run a business; they expect
knowledge of how language is used in business. In EFL the carrier content is selected from a stock
of shared knowledge and concepts. In ESP it is also necessary to include more specialized carrier
content. One of the skills an ESP practitioner has to acquire is the ability to balance content level
and language level and to see the real content.

Roles and relationshi ps: One effect is on the kind of relationshi p that is appropriate between
teachers and ESP learners. The ESP teachers must acknowledge and use the learners’ greater
knowledge of the carrier content. ESP teacher ? ESP learner ESP teacher ? ESP learner Exactly
how this role is developed depends on the learners’ experience, cultural expectations and what
status a teacher has and how status is awarded.

Teaching and learning materials. Another effect is one kind of teaching materials used.
Framework materials which use learner's experience are a good example. The carrier content
comes from those with that knowledge - the specialists, the language learners. By owned authentic
materials we mean materials which the individual learners use or produce versus authentic
material from the disci pline. Thus the business report that is being written or the taped lecture
or recommended reading text on which notes need to be made have an immediacy and focused
purpose that published material can not have.

Psychological research has shown that there are quite different ways of viewing the world and
approaching learning. Our general approach may be predominantly right- brained or left- brained
or a mix. Our culture also affects our learning style. Learning is a social process and so attitudes to
learning and views of language have cultural dimensions to them, determined by national culture,
professional culture, and individual culture. In language learning significant factors are also the
extent to which an individual is visually, aurally or kinesthetically oriented. Visually oriented
learners need to see words to remember them and will read and write a lot; auditory oriented
learners can recall pronunciation and meaning from hearing only.

Kinesthetic learners are stimulated by touch and movement and benefit from learning through
games and drama. In addition, in ESP situation we also need to activate and build on the learning
styles and strategies which have been developed through the specialist field that is through the
academic and professional culture. Learning style is different from leaning strategies which are
specific behaviors or techniques learners use such as grouping words, holding mental conversation
with themselves, getting someone to read aloud to them, watching TV. The strategies chosen are
often linked to the individual's learning styles. Following a text while it is read aloud is helpful
for visually oriented learners, while watching TV can suit auditory learners. Research studies have
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shown that learning can be enhanced by teaching in ways that encourage students to activate their
own learning styles.

Reference:

1. Dudley-Evans va St Jonning" Ingliz tili aniq magsadlardagi rivojlanishi" Kambrij: Kambrij
universiteti nashriyoti

3. Hardingning "Ingliz tili aniq magsadlar uchun"(2007)

4. Jordanning "Ingliz tili akademik maqsadlar uchun(2005) o'qituvchilar uchun o'quv qo'llanma,

Kambrij universiteti nashriyoti
5. Brinton va P.Masterning "Ingliz tili aniq maqsadlarining yangi usullari”
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INGLIZ VA O°’ZBEK IBORALARIDAGI FARQLI VA O’XSHASH JIHATLAR

Yarasheva Dilnoza Rustamovna,
Xorazm viloyati Urganch shahar
12-maktab ingliz tili fani o’ qituvchisi

Annotatsiya: Bugungi kunda o’rganishga katta talab bo’lgan Ingliz tilini chuqur
o’zlashtirayotgan o’zbek o’quvchilari, shubhasiz, so’z boyligining ajralmas bo’lagi hisoblangan
ibora, matal va maqollarga duch kelishadi. Mazkur maqola ingliz va o’zbek tilidagi iboralardagi
o’xshash va farqli qirralar haqida bayon etadi.

Kalit so’zlar: Ibora, o’xshashlik, fargli jihatlar.

Ma’lumki, dunyo bo’yicha ko’plab xalqlar turli xil ibora, so’z qochirmlar, maqollar bilan so’z
boyligini bezashni xush ko’radi. O’zbek va ingliz xalqi ham bundan mustasno emas, albatta.
Biz ingliz tilini o’rganish jarayonida juda ko’plab qiziqarli ibora va maqollarga duch kelamiz
va ularning o’zbek tilida o’xshash variantlarini ham topishimiz mumkin. Ko’p hollarda biz
o’zbeklar oddiy so’zlashuv jarayonida ham iboralardan foydalanishni kanda qilmaymiz. Ehtimol,
shu sababli ham ingliz tilidagi iboralarni tarjima qilish vaqtida ularning o’zbekcha variantlarini
topish va taqqoslab yod olish bizning asosiy o’rganish uslubimizdir. Shu yo’l bilan ularni 0’z
tilimizda yanada mustahkamlaymiz.

Yuqorida aytib o’tganimdek, ingliz iboralaring o’zbekcha variantini topish o’ta mushkul
masala emas, agarda ularning ma’nosini to’g’ri chagsangiz, albatta. Misol uchun “chap oyog’i
bilan turmoq” iborasini olaylik. Mazkur iborani ko’p qamrovli jamiyat a’zolari hech
ganday muammosiz tushuna oladi. Chunki undan odatiy so’zlashuvda ko’p foydalaniladi. Bunga
ingliz tilidagi “get up on the wrong side of the bed” iborasi mos tushadi. Bu iborani : “Yotoqdan
noto’g’ri tomoni bilan turmoq” deb so’zma-so’z tarjima qilishimiz mumkin. Inglizcha variantida
ba’zi bir kichik farqlar bor, xolos. Biroq ma’no o’sha-o’sha, ya’ni kunning boshlanishidan hech
ganday sababsiz yomon kayfiyatda bo’lish. Aniqroq aytadigan bo’lsak, noto’g’ri tomon bilan
uyg’onish yomon kayfiyat sababchisidir.

Suvdan quruq chigmoq. Nahotki suvga tushib, undan quruq holatda chiqish mumkin bo’lsa?!
Albatta, ha. Faqat u ibora bo’lsa. “Get away clean” iborasi esa uning ingliz tilidagi variantidir.
Ular bir xil ma’no kasb etadi: ayb ish qilib, aybsizdek ko’rinish. Ya’ni biz, odatda, xato yoki gunoh
ishlarni qora rangi bilan sifatlaymiz. Bu vaziyatda esa qora va kir holatdan top-toza chiqib ketish
ma’nosidir. “Clean- toza” so’zining qo’llanishi shu sababdir.

Keling endi ingliz va o’zbek iboralarining kelib chiqish tarixiga nazar tashlasak. “Feel
on a cloud nine” = o’zini yettinchi osmonda his qilmoq. Bu ikki iboraning ma’nosi bir-xil:
juda xursand bo’lish. Ingliz variantida to’qqizinchi osmonning tanlab olinishi Buddizmga
borib taqaladi. Bu dinda komillikka yetishning o’nta bosqichi bor va ular o’n qavatli bulut
bilan ifodalanar ekan. Agarda inson ularning to’qqizinchi qatlamiga yetsa, bu uning komillikka
yetishganini bildirgan va xursandchilik belgisi hisoblangan. O’zbekcha muqobilida esa yettinchi
osmon deb olingan. Buning sababi esa Islom diniga borib taqaladi. Bu dinda eng buyuk mukofot
hisoblangan Jannatning yettinchi osmon qatlamida ekanligi aytilgan. Eng kata xursandchilik eng
buyuk mukofot Jannatga yetishganda bo’lganligi bois ham shunday tanlangan.

Foydalanilgan adabiyotlar:
. Keizer, Evelien. Idiomatic expressions in Functional Discourse Grammar. Linguistics 54 (4),
2016.
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RUS TILINI O‘RGANISHDA TA’LIM METODLARINING AHAMIYATI

Mayliyeva Shaxlo,

Xorazm viloyati Urganch shaxar
12-maktab rus tili va

adabiyoti fani o"qituvchisi

Annotatsiya: Ushbu maqolada rus tilini o’rganish muammolari, rus tilini o’qitish va
rivojlantirishda ta’lim metodlari, ularning ahamiyati haqida fikr yuritilgan.
Kalit so‘zlar: rus tili, metod, ta’lim, tarbiya, chet tili, rivojlanish, o’qituvchi.

Hozirgi kunda o’sib kelayotgan yosh avlodni chet tillariga o’qitish sifatini ta’minlash, chet
tillarida erkin so’zlasha oladigan mutaxassislarni tayyorlash tizimini tubdan takomillashtirish, chet
tillarni o’zlashtirish orqali jahon ta’lim standartlariga javob beradigan yetuk kadrlarni tayyorlash
yurtimizda amalga oshirilayotgan ta’lim islohotining maqsadlaridan biridir. Til o’rgatishdagi
imkoniyatlarni aniqlash va ularni yuzaga chiqarishda o’qituvchining bilimi, ijjodkorligi, talabalarni
0’z faniga nisbatan muhabbatini uyg’ota olishi, o’quvchi bilan hamkorlik munosabatini o’rnatish
hozirgi davr talabini taqozo etadi.

Shu bilan birga aytish joizki, har bir o’rganilayotgan tilning o’ziga xos qonun-qoidalari,
sirsinoatlari mavjud. Xalqaro standartlarga javob beruvchi yetuk mutaxassis kadr bo’lish uchun
o’rganuvchidan tilning eng nozik qatlamlarini nazardan qoldirmaslik talab etiladi.

Ta’lim metodi - o‘qituvchining o‘quvchilar bilan muntazam qo‘llaydigan, o‘quvchilarga o‘z
aqliy qobiliyatlarini va qiziqishlarini rivojlantirish, bilim va ko‘nikmalarini egallay hamda ulardan
amalda ham foydalanish imkonini beruvchi ish usulidir. Belgilangan ta’lim berish maqsadiga
erishish bo‘yicha ta’lim beruvchi va ta’lim oluvchilar o‘zaro faoliyatini tashkil etishning tartibga
solingan usullar majmuasi hisoblanadi. Quyida rus tilini o’rganishda yaxshi samara beradigan
ayrim metodlar bilan tanishamiz.

SUHBAT metodi bu - o‘quvchi shaxsini g‘ayaviy, ma’naviy, axloqiy jihatdan shakllantirishda
o‘qituvchining jonli so‘zi eng ta’sirchan usullardan biri hisoblanadi. Suhbat uchun mavzu tanlashda
uning mazkur sinf o‘quvchilari uchun har tomonlama mosligi, dolzarbligi muhim ahamiyatga ega.
Suhbat quyidagi mavzularda uyushtirilishi mumkin:

1. Etik mavzular (ijtimoiy, ma’naviy, axloqiy, jamoa orasida o°zini tutish qonunqoidalari)

2. Estetik mavzular (tabiat go‘zalligi, inson go‘zalligi, shaxslararo munosabatlar)

3. Siyosiy mavzular (davlatning ichki va tashqi siyosati, dunyo voqealari, xalgaro munosabatlar).

Suhbat davomida o‘quvchilarga ularning o‘z fikrini erkin ifoda etishlari hamda mustagqil
fikr yuritishlariga imkon beruvchi savollar bilan murojaat etish juda muhimdir. Bu borada
bahsmunozaraning ham katta ahamiyati bor.

0‘Z-O‘ZINI BAHOLASH metodi bunda xatti-harakatlari, fazilatlari, xulq atvorini tahlil qilish,
asosida o‘z shaxsiga baho berishga yo‘naltirilgan faoliyat turi hisoblanadi. O‘quvchi o‘zo‘zini
baholash qiyin, lekin ularni bunga yetarlicha tayyorlash mumkin. Buning uchun o‘quvchi o‘z
burchini tushunishi, tahsil va tarbiya olish uchun sababli asos bo‘lishi, ya'ni tarbiyalanishni
xohlashi, 0‘z - o‘zini takomillashtirishga intilishi lozim. Bu usul ularga o‘zlariga chetdan turib,
xolisona baho berishga yordam beradi.

Foydalanilgan adabiyotlar
1. M.X.Toxtaxodjayev. “Pedagogika” Toshkent — 2010 y.
2. O.Z.Suyunov. “Pedagogika Psixologiya” O‘quv - majmua. Samarqand- 2013 .
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UMUMLIY O’RTA TA’LIM MAKTABLARIDA INGLIZ TILI DARSINI SAMARALI
TASHKIL ETISH

Muzaffarova Muxlisa Muzaffarovna
Navoiy viloyati, Xatirchi tumani
2-umumiy o’rta ta’lim maktabining
ingliz tili o’qituvchisi

+99894 229 90 33

Annotatsiya: Ushbu maqolada ingliz tili darslarini tashkil etishda samaradorlikni ta’minlovchi
metodlar haqida fikr yuritilgan. Chet elning ilg’or metodlari misollar orqali yoritilgan.
Kalit so’zlar: Metod, samaradorlik, tajriba, so’z boyligi, kommunikatsiya.

So’nggipaytlardaingliztilini o’rganadigan har ganday yoshdagi odamlar soni juda ko’paymoqda.
Buning sababi hayot jarayonida ingliz tilini bilmasdan yashash qiyinlashib bormogda. Ammo til
o’rganish ham yosh davrlariga bog’liq. Hatto olimlar ham bolalar kattalarga nisbatan tilni tez va
oson o’rganishlarini isbotlashgan. Bolalarda til o’rganishga bo’lgan tabiiy moyillik, ularda tadqiq
qilish xususiyati kuchli ekanligi, kattalarga qaraganda bolalar vaqtining ko’pligi va o’rgangan
ma’lumotlarni tez xotirada saqlashi buning asosiy sabablaridandir. Xitoy ixtirochilaridan biri
Masaru Ibuka mashhur “Uchdan keyin juda kech” kitobida yozganidek: “...bolaning miyasi
cheksiz miqdordagi ma’lumotlarga ega bo’lishi mumkin...”. Yana shunga e’tibor qaratish kerakki,
6-7 yoshli bolalar ma’lumotlarni ma’nosini tushunib emas, uni mexanik tarzda yodlaydi. Shuning
uchun ham ingliz tilini o’rganayotgan boshlang’ich sinf o’quvchilariga tilni o’rgatishni grammatik
tushunchalar berishdan boshlamaslik kerak. Aks holda chet tilini o’rgatishning dastlabki
qaramlaridayoq bolani charchatib qo’yishi va til o’rganishga bo’lgan qiziqishini susaytirishi
mumkin. Boshlang’ich sinfdagi o’quvchilarga chet tilini o’rgatish qiyin, shu bilan birga ma’suliyatli
vazifalardan biri hisoblanadi. Shuning uchun ham boshlang’ich sinflarga ingliz tilini mazmunli va
qiziqarli o’rgatish uchun quyidagi innovatsion metodlargan foydalanish mumkin.

1. Ko’rish orqali eslab qolish. Ma’lumki, yosh bolalar eshitgan narsasidan ko’ra ko’rgan
predmetini eslab qoladi. Shuning uchun darsda turli xil rasmlardan foydalaning va suratdagi
narsalarni ingliz tilidagi muqobilini o’quvchilarga yodlatib boring.

2. Qo’shiqvashe’rlar orqali tushunish yoki eslab qolish qiyin bo’lgan so’zlarni musiqaga solib
kuylash. Bunda yangi so’zlarni eslab qolish bilan birga bolaning og’zaki nutqi ham rivojlanadi.
Bunga misol qilib bolalarning ingliz tili alifbosini qo’shiq qilib o’rganishlari shunchaki yodlashdan
ko’ra samaraliroq ekanligini ko’rsatish mumkin.

3. TO raqobatbardosh grammatika va so’z boyligini ko’paytirishga yordam beradigan
o’yinlarning aksariyatini 0’z ichiga oladi. Bunda bolalar o’qituvchi bergan turli xil topshiriglarni
bajaradi. Natijada o’quvchilar orasida raqobat vujudga keladi va til o’rganishga bo’lgan raqobat
yanada oshadi. Zero, Xitoy mutafakkirlari aytganidek: insonning barcha qiziqishlari raqobat orqali
vujudga keladi”.

4. Multfilmlar orqali o’rgatish. Ma’lumki, bolalar turli xil multfilmlar ko’rishni juda ham xush
ko’rishadi. Ingliz tilidagi multfilmlarni ko’rish jarayonida esa, multfilmdagi gaplarni tushunmasa-
da, multfilm qahramonlarining harakatlari orqali ular ishlatayotgan so’zlarni tushunishga harakat
qilishadi. Bu esa bolalar uchun qiziq va til o’rganish uchun samarali yo’l.

5. Qiziqarli o’yinlar orqali o’rganish. Ingliz tili fanini o’qitishda turli xil o’yinlar orqali
o’rgatishning o’rni beqiyosdir. Dars davomida har xil o’yinlar o’rgatib turish sinfda fanni
o’rganishga bo’lgan ishtiyoqni yanada oshiradi. Faol bo’lmagan o’quvchilarni ham darslarda
yaxshi qatnashishga undaydi. Dars davomida boshlang’ich sinflarga quyidagi o’yinlarni o’ynatish
mumkin:

A) Quvnoq topishmoglar ( Merry Riddles)

B) Pantomima — o’qituvchi biror so’z aytadi o’quvchi uni harakatlar bilan sinfdoshlariga
tushuntiradi, tengdoshlari bu qaysi so’z ekanligini topishlari kerak bo’ladi.

C) Ushlab ko’rib topish. Bunda meva va savzavotlarni paypaslab uni qaysi meva yoki sabzavot
ekanligini inglizcha nomini aytishadi.

Darhaqiqat, sezgi a’zolari orqali til o’rganish boshqga usullarga gqaraganda foydali va samarali
hisoblanadi. Masalan, o’quvchi birgina olmani tatib ko’rish jarayonida uning rangi, ta’mi, hajmi,
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hidi qanday ekanligini biladi va uning inglizcha nomini ham aytadi. Natijada esa o’qituvchi
o’quvchilardan ranglarning inglizcha nomini so’rab qolsa, bolalar darrob meva yegan paytini
eslaydi. Demak, bundayusullardan foydalanish o’quvchining ma’lumotlarni uzoq muddatda
xotirasida saqlab qolishga yordam beradi.

Xulosa qilib aytganda, boshlang’ich sinf o’quvchilariga til o’rgatishni majburiyat sifatida

emas, aksincha, qiziqarli o’yinlar va innovatsion metodlardan foydalanish bugun zamon talabiga
aylanmoqda.

Foydalanilgan adabiyotlar ro’yxati:

1. Yu. Umurzaqova “ Kids inglish”

2. A. Qodirov, M. Saidbekova “Ingliz tili 0’qitish metodikasi”
3. B. Hayitbayev “ General inglish”

4. M. Muxtorov “Boshlang’ich sinflarda ingliz tili”
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MATNLAR USTIDA ISHLASH USULLARI

Ostanova Dilrabo O’ktamovna
Sirdaryo viloyati Sardoba tumani
4-maktab ona tili va adabiyot fani o'qituvchisi

ANNOTASIYA: O‘quvchi nutqining mukammal san’at asaridek jozibali, ta’sirchan, shu bilan
bir gqatorda aniq va ixcham shaklda ifodalanishi uchun anchagina mehnat talab etiladi. Ushbu
magqolada shu haqida fikrlar keltirilgan

TAYANCH SO'ZLAR: Tasviriy matn, hikoya matni, muhokama matni, diagramma matni,
auidiomatn, mumtoz matn, she’riy matn... .

Matnlardagi iste’moldagi tarixiy so‘zlar, nofaol yoki o‘zlashma so‘zlar izohini o‘rganish,
matnda ilgari surilgan g‘oyani aniqlash barobarida har bir punktuatsion, orfografik va orfoepik
qoidalariga asoslangan amaliyotlarni ham digqat bilan o‘rganmoq mahorat Maktabini o‘taydi
Demak, ona tili ta’limi o‘qituvchisining vazifasi shogirdini ana shunday mahoratni egallashiga
yo‘l-yo‘riq ko‘rsatishdir. Quyida matn ustida ishlash texnikasini shakllantirishga yo‘naltirilgan
didaktik topshiriqlardan namunalar keltiramiz.

1. Matn g‘oyasini aniqlash.

“Jadvalli test” usuli yordamida matnni didaktik tahlil giluvchi topshiriq. Bunda o‘quvchi
ko‘pvariantlilikka asoslangan topshiriglar ustida ishlaydi. Natijada bir tomondan didaktik tahlil
orgali matnning ta’limiy va tarbiyaviy jihatlari ochilsa, ikkinchi tomondan esa o‘quvchining
fikrlash doirasi o‘rganiladi:

ROSTGO‘Y BOLA (Turkman xalq ertagi)

Bir kishining o‘g‘li bo‘lgan ekan. Ularning qirqta oltin tangasi bor ekan. Otasi shu qirq oltin
tangani o‘g‘lining eski choponi yogasiga tikib, uni savdogarlarga qo‘shib yuboribdi.— O‘g‘lim,
hecham yolg‘on gapirma, halol bo‘lgin, — deb o‘g‘liga buyuribdi. Savdogarlar yo‘l yurishsa
ham mo‘l yurishibdi, bir joyga yetib borishganda ularga qaroqchilar hujum qilishibdi.
Qaroqchilar o‘zaro maslahatlashib, ,,mana bu yalangoyoqqga u-bu narsa bersakmikin® deyishibdi.
Qaroqchilardan biri bolani masxara qilib so‘rabdi:— Ey, yalangoyoq, sendan nimani ham olish
mumkin?

— Menda qirqta oltin tanga bor, — deb javob beribdi bola.

— Senda qirqta oltin tanga nima qilsin? — deyishibdi qaroqchilar kulib.

Shunda bola choponining yoqasini yirtib, oltin tangalarni ko‘rsatibdi.

— Nega bularni bizga ko‘rsatding? — deb so‘rashibdi garoqchilar. — Biz senga pul
bermoqchi edik, endi bo‘lsa buni ham olib qo‘yamiz.

— Hechgqisi yo‘q, otam halol bo‘l, yolg‘on gapirma, deb o‘rgatgan, — deb javob beribdi bola.

Hayron bo‘lgan qaroqchilar savdogarlarga mol-mulkini, pullarini qaytarib berib, halol

mehnat qilish uchun qaroqchilikdan voz kechishibdi. (144 ta so‘z)

Topshiriglar bir necha variantli javoblardan iborat, to‘g‘ri deb javoblarni shartli belgilar asosida
beriladi.

2. Mumtoz matn ustida ishlash ko*‘nikmasini shakllantirish

Bilamizki, mumtoz matnlarning aksariyati aruz vaznida yozilgan she’riy asarlardir.
O‘quvchini bunday matnlarni tahlil qilishi uchun, avvalo, ko‘nikma hosil qilish kerak. Buning
uchun, avvalo, “uy ishi”’ga barmoq vaznidagi she’riy asarlarni nasriy yo‘l bilan mazmunini
yoritish kabi mustaqil vazifalar berib borilsa, gap tarkibidagi o‘zgarishlar(inversiya)ni to‘g‘ri
gabul qiladi va gaplarni odatdagi tartib bo‘yicha joylashtira olishni o‘rganadi. Kichik-kichik
tarqatmalar shaklida mustaqil bajarish uchun qo‘shimcha mashgqlar beriladi.

3. Nazorat ishlari tahlili:

a) Xatolar ustida ishlash.

Bilasizki, yozma nazorat sinovi o‘tkazilgandan so‘ng, albatta, uning tahlili uchun
qo‘shimcha bir soat ajratiladi. Negaki, aniqlangan xatolarning yo‘l qo‘yilishiga sabab nimada
ekanligini o‘rganilmasa, 0‘z vaqtida bartaraf etilmasa, bu kichik-kichik xatolar e’tiborsizlik tufayli
nutqiy savodxonlikda jiddiy nugson paydo bo‘lishiga olib keladi. Eng avvalo, o‘quvchini oz
ishini tahlil gila olishi va o‘zga ishlar bilan qiyoslay olishi hamda baho bera olishiga o‘rgatish
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lozim. Bunda ishoraviy, imloviy, uslubiy xatolarni bartaraf etishning oddiy usuli hamkorlikda:
jamoa bilan ishlash yaxshi natija beradi. Yozuv taxtasiga yo‘l qo‘yilgan xatolar birma bir
yoziladi. “Bu — meniki!” ta’limiy didaktik o‘yini orqali guruhlar xatolarni ajrata boshlaydi.
Ha, anglaganingizdek, uch guruh: tinish ishoraviy, imloviy va uslubiy xatolarni ajratib, uni
to‘g‘ri variant bilan almashtiradi. Shu vaqtning o‘zida javobga izoh berib o‘tadi. b) Didaktik
tahlil:Yuqoridagi jadvalli tahlil savodxonlik bo‘yicha xizmat qilsa, mazmunini didaktik
tahlil qilish usuli ham o‘quvchining oz ishiga xolis baho berishini ta’minlaydi. Jarayonni hamma,
o‘zlashtirishi va dunyoqarashi turli, o‘quvchi uchun qulay tashkil etish maqgsadida didaktik
ta’lim usullaridan biri “Chiroyli nutq sohibi’ni o‘tkazish yaxshi samara beradi. Bunda
jamoalar har bir o‘qilgan ijodiy ishga munosabat beradi va baholaydi. Yuqorida ko‘rilgan
barcha ta’limiy usullar ona tili ta’limi oldiga qo‘yilgan vazifalarni qaysidir ma’noda ado etishda
vosita bo‘lishiga ishonaman. Davlat ta’lim standartida qo‘yilgan talablar: mustaqil va ijodiy
fikrlay oladigan, o‘zgalar fikrini anglaydigan —muloqot va nutq madaniyati rivojlangan
shaxsni kamol toptirish kabilarni bajarishda xizmat qiladi.

Xulosa o‘rnida shuni aytishim joizki, o‘quvchining qaysi sohada faoliyat yuritishidan qat’i
nazar, birinchi navbatda, nutqiy savodxonligi mukammal darajada bo‘lishi zarur. Ijodkorlik
shakllangan bo‘lishi zarur! Bu - davr talabi! O‘z bilimini amaliyotda namoyon etishi uchun aniq,
ravon va sof nutq egasi bo‘lsinki, mamlakat taraqqiyotiga yetuk milliy kadr sifatida xizmat qilsin!
O‘zbek tilining juda katta imkoniyatlari xususida tanlagan sohasi orqali targ‘ib qilsin!

Foydalanilgan adabiyotlar ro‘yxati:

1. Hasanboyev J., To‘raqulov X., Haydarov M., Hasanboyeva O., Usmanov N. Pedagogika
fanidan izohli lug‘at. — Toshkent: Fan va texnologiya. 2009. — B.154.

2. O‘zbekiston milliy ensiklopediyasi. 4-jild. — Toshkent: O‘zbekiston milliy ensiklopediyasi
Davlat ilmiy nashriyoti, 2002. —B.169.

3. “Innovatsion ta’lim texnologiyalari va pedagogik kompetentlik” moduli bo‘yicha o‘quv-
metodik majmua.- Toshkent, 2016. —B. 42.
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UMUMLIY O’RTA TA’LIM MAKTABLARIDA INGLIZ TILI DARSLARIDA
QO’LLASH MUMKIN BO’LGAN METODLAR

Safartosheva Mutabar Abduqodirovna
Navoiy viloyati Xatirchi tumani
52-umumiy o’rta ta’lim maktabining
ingliz tili o’qituvchisi

+99894 221 90 33

Ahmadova Yulduz Ahmad qizi

Navoiy viloyati Xatirchi tumani
52-umumiy o’rta ta’lim

maktabining ingliz tili o’qituvchisi
+99893 326 54 14

Annotatsiya: Ushbu maqolada ingliz tili darslarini tashkil etishda samaradorlikni ta’minlovchi
metodlar haqida fikr yuritilgan. Chet elning ilg’or metodlari misollar orqali yoritilgan.
Kalit so’zlar: Metod, samaradorlik, tajriba, so’z boyligi, kommunikatsiya.

So’nggi paytlarda ingliz tilini o’rganadigan har qanday yoshdagi odamlar soni juda
ko’paymoqda. Buning sababi hayot jarayonida ingliz tilini bilmasdan yashash qiyinlashib
bormogda. Ammo til o’rganish ham yosh davrlariga bog’liq. Hatto olimlar ham bolalar kattalarga
nisbatan tilni tez va oson o’rganishlarini isbotlashgan. Bolalarda til o’rganishga bo’lgan tabiiy
moyillik, ularda tadqiq qilish xususiyati kuchli ekanligi, kattalarga qaraganda bolalar vaqtining
ko’pligi va o’rgangan ma’lumotlarni tez xotirada saqlashi buning asosiy sabablaridandir. Xitoy
ixtirochilaridan biri Masaru Ibuka mashhur “Uchdan keyin juda kech” kitobida yozganidek:
“...bolaning miyasi cheksiz miqdordagi ma’lumotlarga ega bo’lishi mumkin...”. Yana shunga
e’tibor garatish kerakki, 6-7 yoshli bolalar ma’lumotlarni ma’nosini tushunib emas, uni mexanik
tarzda yodlaydi. Shuning uchun ham ingliz tilini o’rganayotgan boshlang’ich sinf o’quvchilariga
tilni o’rgatishni grammatik tushunchalar berishdan boshlamaslik kerak. Aks holda chet tilini
o’rgatishning dastlabki qaramlaridayoq bolani charchatib qo’yishi va til o’rganishga bo’lgan
qiziqishini susaytirishi mumkin. Boshlang’ich sinfdagi o’quvchilarga chet tilini o’rgatish qiyin,
shu bilan birga ma’suliyatli vazifalardan biri hisoblanadi. Shuning uchun ham boshlang’ich
sinflarga ingliz tilini mazmunli va qiziqarli o’rgatish uchun quyidagi innovatsion metodlargan
foydalanish mumkin.

Ko’rish orqali eslab qolish. Ma’lumki, yosh bolalar eshitgan narsasidan ko’ra ko’rgan
predmetini eslab qoladi. Shuning uchun darsda turli xil rasmlardan foydalaning va suratdagi
narsalarni ingliz tilidagi muqobilini o’quvchilarga yodlatib boring.

Qo’shiq va she’rlar orqali tushunish yoki eslab qolish qiyin bo’lgan so’zlarni musiqaga solib
kuylash. Bunda yangi so’zlarni eslab qolish bilan birga bolaning og’zaki nutqi ham rivojlanadi.
Bunga misol qilib bolalarning ingliz tili alifbosini qo’shiq qilib o’rganishlari shunchaki yodlashdan
ko’ra samaraliroq ekanligini ko’rsatish mumkin.

TO raqobatbardosh grammatika va so’z boyligini ko’paytirishga yordam beradigan o’yinlarning
aksariyatini 0’z ichiga oladi. Bunda bolalar o’qituvchi bergan turli xil topshiriglarni bajaradi.
Natijada o’quvchilar orasida raqobat vujudga keladi va til o’rganishga bo’lgan raqobat yanada
oshadi. Zero, Xitoy mutafakkirlari aytganidek: insonning barcha qiziqishlari raqobat orqali
vujudga keladi”.

Multfilmlar orqali o’rgatish. Ma’lumki, bolalar turli xil multfilmlar ko’rishni juda ham xush
ko’rishadi. Ingliz tilidagi multfilmlarni ko’rish jarayonida esa, multfilmdagi gaplarni tushunmasa-
da, multfilm qahramonlarining harakatlari orqali ular ishlatayotgan so’zlarni tushunishga harakat
qilishadi. Bu esa bolalar uchun qiziq va til o’rganish uchun samarali yo’l.

Qiziqarli o’yinlar orqali o’rganish. Ingliz tili fanini o’qitishda turli xil o’yinlar orqali
o’rgatishning o’rni beqiyosdir. Dars davomida har xil o’yinlar o’rgatib turish sinfda fanni
o’rganishga bo’lgan ishtiyoqni yanada oshiradi. Faol bo’lmagan o’quvchilarni ham darslarda
yaxshi qatnashishga undaydi. Dars davomida boshlang’ich sinflarga quyidagi o’yinlarni o’ynatish
mumkin:

D) Quvnoq topishmoglar ( Merry Riddles)
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E) Pantomima — o’qituvchi biror so’z aytadi o’quvchi uni harakatlar bilan sinfdoshlariga
tushuntiradi, tengdoshlari bu qaysi so’z ekanligini topishlari kerak bo’ladi.

F) Ushlab ko’rib topish. Bunda meva va savzavotlarni paypaslab uni qaysi meva yoki sabzavot
ekanligini inglizcha nomini aytishadi.

Darhaqiqat, sezgi a’zolari orqali til o’rganish boshqga usullarga qaraganda foydali va samarali
hisoblanadi. Masalan, o’quvchi birgina olmani tatib ko’rish jarayonida uning rangi, ta’mi, hajmi,
hidi gqanday ekanligini biladi va uning inglizcha nomini ham aytadi. Natijada esa o’qituvchi
o’quvchilardan ranglarning inglizcha nomini so’rab qolsa, bolalar darrob meva yegan paytini
eslaydi. Demak, bundayusullardan foydalanish o’quvchining ma’lumotlarni uzoq muddatda
xotirasida saglab qolishga yordam beradi.

Xulosa qilib aytganda, boshlang’ich sinf o’quvchilariga til o’rgatishni majburiyat sifatida
emas, aksincha, qiziqarli o’yinlar va innovatsion metodlardan foydalanish bugun zamon talabiga
aylanmoqda.

Foydalanilgan adabiyotlar ro’yxati:

1. Yu. Umurzaqova “ Kids inglish”

2. A. Qodirov, M. Saidbekova “Ingliz tili o’qitish metodikasi”
3. B. Hayitbayev “ General inglish”

4. M. Muxtorov “Boshlang’ich sinflarda ingliz tili”
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BOCIIMTAHUE - ®YHJIAMEHT JIMYHOCTHU.

Mup3anueBa @artuma Aday:xadb00poBHA,
YUHTEIIb PYCCKOTO S3bIKA 27 IIKOJIbI
Hopunckoro pationa Hamanranckoii oomactu

AHOTALUWSA: B panHoii ctaThe Il TOro, 4TOOBI ydallMiicss B OyIylieM cTajl 3pesion
JIMYHOCTBIO, B IIEPBYIO OUYCPCAb, KAKUC ITIYTHU CICAYCT HpOfITH OT CEMbHU 10 3a00ThI regarora, u
OTallbl OCBCUICHBI B YIIOPAJOYCHHOM IMOPAIKE.

KITFOYEBA S CJIOBA: cemeitnas atMmocdepa, me1arornd4eckoe MacTepCTBO POAUTENCH, ITaITbl
00pa30BaTeIbHO-BOCIIUTATEIBHBIX MIPOIIECCOB

CeMbst — KoNBIOEINb TYXOBHOTO POXKICHHUS YenoBeka. MHOrooOpasus OTHOILICHUH MEXIy €ro
yileHaMu, OOHaXXEHHOCTb M HENOCPEICTBEHHOCTh YYBCTB, KOTOpPbIE OHHU MUTAIOT JIPyr K
IpyTy, OOWIME pa3IuYHbIX (QOPM MPOSBICHUS OSTUX UYBCTB, KHUBas peaklus Ha Majeiiiiee
JeTally MOBeACHUsI peOeHKa — BCE 3TO CO3/1aeT ONIarONpUSTHYIO Cpeay Ul SMOIMOHAIBLHOTO
U HPaBCTBEHHOro (opMUpOBaHUA JUYHOCTH. CKYyIHOCTb, OJHOOOpasue, MOHOTOHHOCTH
SMOLIMOHAJIBHOTO OIBITA PAaHHEM JIETCTBE MOTYT ONpPEAEIUTh XapaKTep 4eJIOBEKA Ha BCIO €ro
&u3Hb. OT TOTO, HA YTO M KaK HAIpPaBJICHO BIMUSHUE CEMbU, BO MHOTOM OYJIET 3aBUCETh pE3yibTar
BocnuTaHusl. UToObI OH OBUT yCIIEIIHBIM, POAUTENN JOJDKHBI 3HATh OCHOBHBIC MENAarOrn4ecKue
TpeOOBaHUS W CO3/1aBaTh HEOOXOJMMBIE YCJOBHS JUIS BOCIUTAHHS peOeHKa B ceMbe. UTo xe
970 3a ycnoBusa? 1) Ilpexne Bcero — cemeiiHas atmMocdepa, Korga KakIblii U3 poauTeneid u
YJIEHOB CEMbU IIOHUMAeT CBOIO OTBETCTBEHHOCTh 3a BOCIMTAHUE JIeTeil; 2) palloHaIbHO
OpPraHM30BaHHBIN OBIT, PEXHUM JKU3HH peOEHKa B cembe; 3) JI000Bb poauTeneil K peOeHKy;
4) aBTOpUTET pOAUTENIEH, EIUHCTBO TPEOOBAHMM K JIETSIM BCEX YICHOB CEMbH; 5) yBa)KEHHUE K
JUYHOCTHU pebeHKa; 6) equHbIe, COTTIaCOBaHHbIE TPEOOBAHUS CEMbH U IIKOJBI.

B Moem kiacce peanu3yercs BOCHMTAT BOCHMTATENbHAs HporpamMma «f — TrpaxaaHuH
VY30ekucranay. [ 1aBHOE B 3TOM porpamme — CUCTEMHBIHN OX0/1 K (POPMUPOBAHUIO I'PaskJaHCKON
MO3UIMH HIKOJIbHUKA, CO3JaHME YCJIOBUN JUIsl €ro camMOIlO3HAaHUS U caMoBocnuTaHusa. Cucrema
BOCIUTAHMS Jla€T Y4YalllUMCA YCTaHOBKY Ha MPaBUJIbHBINA, COIMAIBHO 0100psieMblii oOpa3
KU3HU B IIKOJIE U BHE €€, (GOpPMUPYET MATPHUOTHYECKYIO MO3UIUIO MIKOJIBHUKOB, YCTOHYHMBBIC
MIPUBBIYKM B MOBEJICHUH, OTHOIICHUH K JIIOASIM, K TNy, K MOCTPOCHUIO MOAEIN COOCTBEHHOM
XKU3HeAesITeabHOCTH. CBOM IUIaH sI COCTABJISII0 MCXOAS M3 ATOH BOCHMTATEIbHON MPOTrPaMMBI.
OnHuM U3 ee HampaBleHHH SBiIETCS (HOPMUPOBAHME TPAKAAHCKOTO OTHOUICHHWS K CBOCH
ceMbe.

3amaun »TOro HampasieHus: 1) ¢opMuUpOBaTh YBaKEHHE K 4YJ€HAM CEMbH; 2)BOCIUTHIBATH
CEMbSIHUHA, JOOSIIEr0 CBOMX pPOAUTENEH, POACTBEHHUKOB; 3)(HOpMUPOBATH Yy HIKOJIBHHUKOB
MOHSTHSI CYIIIHOCTH OCHOBHBIX COLIMAJIbHBIX POJIEH, YMEHHUE pa3pelIaTh BOZHUKAIOIINE CEMEIHBIE
TPYHOCTH.

A ucnone3yro creayromnme ¢Gopmbel paboTel ¢ poaurtensmu. 1. Pabora ¢ poauTenbckum
KOMUTETOM (3HAaKOMCTBO C CEMbSMHU YYEHUKOB, BBISIBIIEHUE HPUYMHBI HETIOCEUICHUS J1€TbMU
UIKOJIBI, MOMOIIb YYHUTENI0 B IPOBEIEHUU IPA3IHUKOB, IPUBJICUEHUE POAUTENEH K UYTEHUIO
JEKIUA, K TPOBEACHHUIO S3KCKypcuid). 2. Pomurensckue coOpanHus Ha TeMbl «MoTHBaIUA
yuyeHHus u myTd ee (opMupoBaHus B ceMbe», «OXxpaHa 370pOBbS JETe — OCHOBHbBIC
HanpaBleHUs paObOThI KO, «POIb KHUTY B BOCIIUTAHUU ydaIuxcs», «CeMbs U BOCIUTAHUE Y
nereit Tpynomoous» u ap. 3. UnauBuayanbHas padota ¢ poautensimu. 4. JIHU OTKPBITHIX ABEpEei:
Ka)KIYI0 UETBEPTh /1al0 OTKPBITHIN YPOK, C TEM YTOObI POAMTENN YBUAEIU YCHEXU U HEIOUYETHI
B ydeOe JeTeil, MO3HAKOMIIIUCH C BBICTABKOW JETCKUX padoT. 5. Kondepenuun ams poauteneii:
«Bpicokass nOmKHOCTE — oTeny, «l'apMoHMsI OOIIEHHMS — 3aJ0r MCHUXOAMOIMOHAIBHOIO
coctosiHusl pebeHka». 6. Jlekropuii nus pomuteneit: «Bo3pacTHble 0COOCHHOCTH MIIAIIIMX
IIKOJIBHUKOBY», «Bocnuranue y MIaamuX MIKOJIBHUKOB KyIbTYpbI MoBeAeHUs». 7. CemeiiHbie
npa3guuky: «llama, mama, s — gapyxHas ceMbsa», «bynem 3HakoMmb, «Cnacubo ckaxem
6a0y1kaMm, cmacubo ckaxxeM Mamam», «CeMelHbIi kpyr» (pa3paboTky cMm. Huxke) u ap. Llens
BCEX 3TUX CEMEWHBIX MEPOIPHUITHI: HAayYUTh KaKJIOTO IIKOJbHUKA YUUTHCS, )KUTh U paboTaTh
B KOJUIEKTHBE; PEBPAaTUTh 00yUYEHHE B TBOPUECKHM MpOLECC, B X0J€ KOTOPOro (hopMupoBainch
Obl MO3HABATENbHBIE UHTEPECHI IIKOJIbHUKOB, Pa3BUBAIIUCH UX CIIOCOOHOCTH, CAMOCTOSITEILHOCTh
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MBIIIJICHHS], J)KETaHWe U yMEHHWE AaKTUBHO paboTaTh, BOCIHUTHIBATH YYBCTBA JpPYKOBI U
TOBAPUIIECTBA, OTBETCTBEHHOCTH 32 CBOM NOCTYNKHU. Llenu paboThl ¢ pOAUTENSIMU: MOBBICUTH
MEarOTUYECKYI0 KyJIbTypy POAMTENCH, NpPUBICYh HMX K AKTUBHOMY YYacTHIO B y4eOHO-
BOCIIUTATEIHOM MPOLECCE, CO3[1aTh JPY>KHBIM, CIUIOYEHHBIA KOJUIEKTUB POAMTENEH, AETEH,
yuurenend. Pogurenn — He mpOCTO 4acThle TOCTH B KJIACCE, OHU HEMOCPEICTBEHHBIEC YHACTHUKH
BOCITUTATEILHOTO MpOIlecca, EPBbIe MOU MOMOIITHUKY BO BcexX nenax. Sl yOexxaeHa B TOM, 4TO
BOCITUTAHUE IYXOBHO OOTaroil, BHICOKOKYIBTYPHOUW U HPaBCTBEHHOM TUYHOCTH MOXKET YCIEUTHO
OCYIIECTBIIATHCS JULIb B TECHOM COTPYIHUYECTBE C CEMbEM

Cnmcok McnoIb30BAHHOM JINTEePaTyphl

1. III.M. Mup3suéeB. [Hoknan «CerogHsa Kak HHUKOTA Ba)XHO BHHUMaHUE K IMPOCBEIICHUIOY.
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DICTIONARY COMPILING AS ONE OF THE CHALLENGING ISSUES IN
MODERN ENGLISH LEXICOLOGY

Gofforova Diyorakhon Muzafarovna
Fergana state university 1% stage student

Annotation: this article provides information about the role and importance of dictionaries in
learning and teaching English.
Key words: lexicography, dictionary, translation, examples, information.

The main aim of the given paper is to illustrate the role of dictionary compiling and challenging
issues while compiling dictionaries in Modern English lexicology. The object of the work is
connected with methodology. It specifies for vocabulary, how to use semantic, formal and functional
description of all individual words.

The theory and practice of compiling dictionaries is called lexicography. The history of
compiling dictionaries for English comes as far as back as the Old English period, where we
can find glosses of religious books. Regular bilingual dictionaries began to appear in the 15-th
century such as: Anglo-Latin, Anglo-French, Anglo-German. It is important to state that, the first
unilingual dictionary explaining difficult words appeared in 1604, the author was Robert Cawdry
and he compiled his dictionary for school children. Apart from this, in 1721 an English scientist
and writer Nathan Bailey published the first etymological dictionary which explained the origin of
English words. It was the first scientific dictionary and it was compiled for philologists. In 1775
an English scientists compiled a famous explanatory dictionary, the author was Samuel Johnson.
Every word in his dictionary was illustrated by examples from English literature, the meanings
of the words were clear from the contexts in which they were used. It is essential to state that, the
dictionary was a great success and it influenced the development of lexicography in all countries
and the dictionary influenced normalization of the English vocabulary.

New English dictionary or Oxford English dictionary was written from 1888 up to 1928. It
covers the vocabulary of English with full historical evidence and it gives the full history of words,
it has a supplement containing neologisms. There are two main types of dictionaries: general
dictionaries and special dictionaries. General dictionaries are divided into explanatory dictionaries
and parallel or translation dictionaries. The best known explanatory dictionaries are: —The Shorter
Oxford dictionaryl in two volumes, WNID, New Comprehensive Standard Dictionary, the New
Random House Dictionary, Webster*s colligate Dictionary. Problems of dictionary compiling.
Stages are collection of material, selection of entries and their arrangement, setting of each entry,
selection of lexical units for inclusion, arrangement of entries, definition of meanings, illustrative
examples. The most important one is 1) the selection of lexical units for inclusion. There is the
basic problem of what to select and what to leave out in the dictionary. 2) their arrangement, 3) the
setting of the entries. The most complicated type of entry is that found in explanatory dictionaries.
In explanatory dictionaries of the synchronic type the entry usually presents the following data:
accepted spelling and pronunciation; grammatical characteristics including the indication of the
part of speech of each entry word. 4) the selection and arrangement (grouping) of word-meanings,
5) the definition of meanings, 6) illustrative material, 7) supplementary material.

The most complicated type of entry is found in explanatory dictionaries. The entry of an
explanatory dictionary of the synchronic type usually presents the following data: accepted
spelling, pronunciation, grammatical characteristics, the indication of parts of speech, definition
of meanings, modern currency, illustrative examples, derivatives, phraseological units, etymology,
synonyms, antonyms. —The methodology of the dictionaries, which was initially developed
by prof. A. A. Weijnen (at the Catholic University of Nijmegen), has already been described in
Kruijsen en Van Keymeulen (1997), so I limit myself to a few major points. All three dictionaries
are arranged systematically (with alphabetical indexes) and combine a dictionary with a word
atlas, since for every dictionary the focus is not on one dialect but on a group of related dialects.
The dictionaries are divided into three separate parts:I. Agricultural vocabulary; II. Technical
vocabularies; III. General vocabulary(i. e. the vocabularynot restricted to professional activities).
Every fascicle of the dictionary is devoted to a certain onceptual field (e. g. 'housing', 'wild animals',
etc. ) and consists of a series of concepts related to it (onomasiological arrangement). For every
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concept the heteronymy (the different lexemes which can be used to refer to the concept) in the
different dialects of the area under investigation is presented, together with general indications as
to frequency and location (details with regard to phonetics and location are kept in an automated
database)I35.

Many dictionary projects derive their lexical information from a variety of sources. Some
methods are complementary; the results of one method may be used as the input for another. The
methods differ firstly with respect to the relative validity of the data: lexemes taken down from
spontaneous speech are thought to be of higher quality than those collected purposively. Secondly,
the methods differ with regard to the possibility of being carried out systematically. Thirdly, methods
may vary according to the type of vocabulary one wants to collect. Some elements of the lexicon
are more easily collected by purposive questioning than others, because the introspective capacity
of a language user differs according to the different lexical types. The main difference in this
respect is between the 'open' (e. g. substantives, adjectives, verbs) and the 'closed' word categories
(e. g. abverbs, prepositions, conjunctions). A classic dichotomy, finally, is the distinction between
direct and indirect methods, i. e. fieldwork conducted orally or by correspondence respectively.
In our view, it is the presence of an intermediary, rather than the medium of communication, that
makes a method direct or indirect.

In conclusion dictionary compiling plays a great role in Modern English Lexicology. It is
important to state that, the dictionary was a great success and it influenced the development of
lexicography in all countries and the dictionary influenced normalization of the English vocabulary.

REFERENCES:

1. Arnold —Modern English lexicology. -Moscow, 1986 p295.

2. Atkins, S. B. T. , Rundell, M. (2008). The Oxford Guide to Practical Lexicography. Oxford:
Oxford University Press.

3. Ginzburg —English lexicology. Moscow, second edition, 1979 p269.
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O°‘ZBEK TILI DARSLARIDA KOMMUNIKATIV TAMOIL ASOSIDA DARSLARNI
TASHKIL ETISH

Xudayqulova Noila Ummatovna
Fatullayeva Gulnoza Rustamovna
Navoiy viloyati Zarafshon shahar
10-maktab o‘zbek tili o‘qituvchilari

Annotatsiya: Ushbu uslubiy tavsiyada o‘zbek tili darslarini kommunikativ tamoil asosida
tashkil etish bo‘yicha zarur tavsiyalar berilgan.
Kalit so‘zlar: kommunikativ tamoil, to‘g‘risini tanla, urg‘u, xattot, notiq, 5daqiqa.

Bugungi kunda yurtimiz milliy mustaqilligining yangi bosqichiga o‘tildi. Bu, albatta, barcha
sohalarda erishayotgan turli islohotlar kabi uzluksiz ta’lim tizimi mazmunini sifat jihatidan
yangilash, ta’lim muassasalarida jahon ta’lim standartlari asosida o*qitish, savodxonlikni oshirish
yuzasidan keng ko‘lamli ishlar amalga oshirildi. Hatto, oliy ta’limning har bir yo‘nalishida ona
tili va adabiyot fanining mavqeyini oshirish masalalari ham bosqichma-bosqich o‘zi yechimini
topmoqda. Xo‘sh, bu masalalar natijaviyligi — yoshlar tarbiyasiga oid hukumat qarorlari
jrosini ta’minlash, XXI asr ko‘nikmalarini shakllantirishga erishish kabi quyidagi ustuvor
vazifalar bilan hamohangdir:

-o‘quvchilarda filologiya fanlarini o‘qitish asosida bilimlarini hayotda qo‘llay olish hamda
to‘g‘ri qaror gabul qilish ko‘nikmalarini shakllantirish;

-har sohada bilimlarni hayotga tatbiq eta olish, iqtisodiy, huquqiy, o‘qish savodxonligi, mantiqiy
fikrlash, tanqidiy tahlil ko‘nikmalarini rivojlantirish, chet tillarida muloqot qilishga erishish;

-ma’naviy-axloqiy, siyosiy madaniyatga egalik, fuqarolik burchi va kitobxonlik, mas’uliyat
hislari shakllangan bo‘lishi kabi.

O‘zbek tili ta’lim boshqa tillarda olib boriladigan umumiy o‘rta ta’lim maktablarida
kommunikativ tamoilda ikkinchi til sifatida o‘qitiladi. O‘quvchilarda mantiqiy mushohada
yuritish ko‘nikmalarini shakllantirish, mustaqil va ijodiy fikrlashga o‘rgatish, og‘zaki va yozma
nutq malakalarini rivojlantirish o‘zbek tilini yetarli darajada egallashlari maqsadida O‘zbek tili
o‘quv rejasi takomillashtirildi.

[] “To‘g‘ri tanlay bil” wusuli 1

Usul shiori: Xatolarni tuzatgin,
Tengdoshlarga o‘rgatgin.
Bu usulda «h» va «x» harflari ishtirok etgan so’zlarni
jadvalga to'g'ri joylashtiring. So’'zlarni diqqat bilan
0'qib, nechanchi so‘zda «h» va «x» ishtirok etgan bo‘lsa,
o‘z jadvalingizga «+» yoki «-» belgisini qo‘ying.
So’zlar: 1) ..ushbo’y 2)masla..at 3) ...osil 4)..ohlamoq
5)..uquq 6) ...onadon 7) islo.. 8) ...indiston 9) mav.. etmoq 10) ..algsevar
11) sa..ovat 12) no..osdan 13) ..urmat 14) ..avoyi 15)obira..mat

T/ |1 2 |3 |4 5 6 7 8 9 |10 |11 |12 |13 |14 |15
X

H

“Qiyoslash” metodi. Bir predmet haqida aniq tasavvurga ega bo‘lish uchun uni ikkinchisi
bilan qiyoslash o‘quvchida yorqin tasavvur hosil giladi. Shu ma'noda o‘quvchiga ona tilini boshqa
bir tilga qiyoslab o‘rgatish eng samarali usuldir. O‘qituvchi ona tili darslarida, xususan, fonetika
mavzusini tushuntirayotganda ma'lumotlarni o‘quvchiga imkon qadar u o‘rganayotgan biror
chet tilidagi zaruriy bilimlar bilan tagqoslasa, dars yanada samarali bo‘ladi. O‘qituvchining
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taqqoslanayotgan tilni qay darajada bilishi natijaga salbiy yoki ijobiy ta'sir ko‘rsatadi.
“Urg‘u” mavzusini tushuntirish uchun unga istagancha ta'rif keltirgan bilan kutilgan natijaga
erishish qiyin. Lekin o‘zbek tili urg‘usini rus, nemis yoki bo‘lmasa ingliz tillaridan biridagi
so‘z urg‘usi bilan solishtirish, o‘quvchida darhol tushuncha hosil qiladi: (bolalar peGsTa
children), ya'ni o‘zbek tilida urg‘u, asosan, so‘zning oxirgi bo‘g‘iniga tushadi. Boshqa tillarda
esa, aksincha. Zero, taqqoslash — o‘quvchida mustaqil fikrlash ko‘nikmasini ham shakllantiradi.
Bu esa bugungi ta'limning magsadini tashkil etadi. O‘quvchida solishtirish jarayonida o‘zbek
tilining o‘zigagina xos bo‘lgan jihatlari haqida tushuncha paydo bo‘lgach, o‘z tilidan faxrlanish,
shuning barobarida, unda milliy g‘urur ham shakllanib boradi.

“Kim xattot?” usuli. Sinf uch guruhga bo‘linadi. Qur'a tashlash yo‘li bilan ulardan biri ekspert,
golgan ikkisi bahslashuvchi jamoalarga ajratiladi. Ekspert

guruhi jamoasi x va h undoshi ishtirok etgan so‘zlarni aralash holda aytaveradi, bu so‘zlardan
bir jamoa tarkibida x undoshi ishtirok etgan so‘zlarni, ikkinchi jamoa tarkibida h undoshi
ishtirok etgan so‘zlar qatorini yozib boradilar. Belgilangan vaqtda jamoalar ishi to‘xtatiladi.
Ekspertlar jamoasi ikkala guruh ishlarini tekshirib beradi. Ish yakunida o‘qituvchi uchala guruh
ishlarini ko‘rib chiqib baholaydi.

“Kim notiq?” usuli. O‘qituvchi ekspert bo‘lib turadi. Uchta jamoaga uchta o unlisi
ko‘proq ishtirok etgan she'riy matn beriladi. Guruhlar kelishib olib, bittadan notiq tayinlaydi.
Ular matnlarni o‘qiydi. Guruhning boshqa a'zolari o tovushi ishtirok etgan so‘zlarni farqiga
ko‘ra ikkiga ajratib chigadi. Qaysi jamoa ikkala topshirigdan ham ball olsa, g‘olib bo‘ladi.

S «daqiqa>» usuli

Bu interfaol usulni  xohlagan  fanning xohlagan
mavzusini o‘rganish jarayonida qo‘llash mumkin.
O°‘quvchilarni stol atrofida shunday joylashtirish kerakki,
bir-birining nima yozayoganligini ko‘rmasin. Usulni
o‘qituvchi yoki a’lochi o‘quvchi  boshqarib borishi
mumkin. U vazifani tanlaydi. O‘quvchi 5 daqiqa ichida
topshirilgan topshirigni bajaradi. O‘quvchilar yozishni
bir vaqtda tugatishi shart. Geografiyadan joy nomlari,
tarixdan xronologik sanalar, ona tili va adabiyotdan gap
bo‘laklari, matematika, fizika, KkKimyodan formulalar
bo‘lishi mumkin. Eng ko‘p nom yozgan va uni izohlab
bergan o‘quvchi g°olib hisoblanadi.

Xulosa qilinganda, o‘qituvchilarning sifatli darslari orqali o‘quvchilar buyuk ma’naviy
merosini o‘rganish, ma’naviy qadriyatlarimizdan faxrlanish, insoniy fazilatlaridan g‘ururlanish
tuyg‘ulari- borligni idrok etish madaniyatini hamda ularning savodxonligini oshirish, ijobiy
fazilatlarni shakllantirishga xizmat qiladi.

Foydalanadigan adabiyotlar:
1.Zamonaviy dars. J.G’.Yo’ldoshev va boshqalar. Toshkent 2007-yil.
2. Internet saytlari: www.Ziyonet.uz ,www.edu.uz
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O‘ZBEK TILI DARSLARIDA NUTQIY MAVZULARNI O‘RGATISH BO‘YICHA
USLUBIY TAVSIYALAR

Xudayberdiyeva Norbibi Yorqulovna
Ostonova Yulduz Baxtiyarovna
Navoiy viloyati Zarafshon shahar

10-maktab o‘zbek tili o‘qituvchilari

Annotatsiya: Ushbu uslubiy tavsiyada o‘zbek tili darslarida nutqiy mavzularni o‘qitish
bo‘yicha uslubiy tavsiyalar yoritilgan.
Kalit so‘zlar: nutqiy kompetensiya, eslab qolish, gapirish, sirli kataklar, kimoshdi

Yurtimiz taraqqiyoti bugungi o‘quvchilarning qanday tarbiyalanayotganligi, zamonaviy bilim va
kasb-hunarni egallashga layoqati bilan o‘lchanadi. Ma’lumki, ta’lim boshga tillarda olib boriladigan
o‘quvchilarga o‘zbek tili darslari mantiqiy tafakkur qila olish salohiyati, aqliy rivojlanishi,
dunyogqarashi, kommunikativ savodxonligi va o‘z-o‘zini anglash salohiyatini shakllantirishga,
jismonan sog‘lom bo‘lishga, milliy urf-odatlarni o‘zida singdirish va ardoqlash, ularga rioya
qilishga o‘rgatadi. Shu bois o‘zbek tili darslarining moddiy-texnik bazasini mustahkamlash va
takomillashtirish, ta’lim jarayoniga axborot kommunikatsiya va pedagogik texnologiyani joriy
etish, o‘qitish sifatini yanada mustahkamlash, yosh avlodni sog‘lomlashtirish borasida ijobiy
o‘zgarishlar amalga oshirilmoqda.

O‘zbek tili darslarida asosiy vazifa o‘quvchilarning nutq odobini tarbiyalash, zukkolik, tezkorlik
va hozirjavoblik singari fazilatlarni shakllantirish, mustagqil fikrlash ijodiy faoliyat ko’rsatishdan
iborat.

Boshga millat vakillarining o‘zbek tilini puxta egallashi orqali o‘zbek milliy, madaniy
qadriyatlarga hurmat bilan munosabatda bo‘ladigan, o‘zbek tilida jamiyatda, kundalik turmushda
turli mavzularda og‘zaki va yozma erkin muloqot yurita oladigan, mustaqil fikrli, muomala
madaniyatiga ega, qobiliyatli, savodxon kompetentli komil shaxsni tarbiyalash nazarda tutilgan.
Ta’lim boshqga tillarda olib boriladigan umumta’lim maktablarining rus guruhlarida o‘zbek tili
kommunikativ-nutqiy tamoyilda ikkinchi til sifatida o‘qitiladi. Shuning uchun ta’lim mazmunida
asosly digqat-e’tibor nutqiy va lingvistik kompetensiyaga qaratilgan bo‘lib, o‘quvchilar o‘zbek
tilidan egallaydigan lingvistik bilimlari vositasida kundalik turmush, tabiat va jamiyat, ijtimoiy-
madaniy hayot hamda mutaxassislik sohalarida og‘zaki va yozma erkin muloqot yuritish ko‘nikma
va malakalari hamda kompetensiyalarning elementlarini shakllantirish ko‘zda tutiladi.

Bunda biz bir qancha interfaol usullardan foydalanishimiz mumkin.

“Eslab goling” usuli. Bu usul xotira mashqi
hisoblanadi. Bu usul orqali o‘quvchilarda tinglab
tushunish, so‘zlab berish ko‘nikmasi
shakllantiriladi

Bunda o‘quvchilar bilan matnlar ustida ish olib boriladi.
Dastlab, matn o‘qituvchi tomonidan audeo, video shaklda, yoki
og‘zaki o‘qib eshittiriladi. Keyingi bosqichda o‘quvchilar
tomonidan ketma-ketlikda o‘qiladi. So‘ng kitoblar yopilib, matnning
so‘zlari so‘raladi. To‘g‘ri matn so‘zlarini eslab qolish qiyin.

O‘quvchilar matnning so‘zlarini aynan yodda saqlashi shart.
Bu wusul o‘quvchilarni e’tiborli bo‘lishga undaydi. Bunda
o‘quvchilar matn tahlilini o‘rganadi. Matnni aynan davom

ettirolmagan o‘quvchiga salbiy fikr bildirilmaydi.

Bu usul o‘quvchilarni fanga bo‘lgan qiziqishini oshiradi wva
xotirasini o‘stiradi.
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Tinglab tushunish: o‘qituvchi va suhbatdoshining nutqini, eshitilgan va eshittirilgan nutqni,
tinglangan matndagi asosiy axborotni, dolzarb mavzulardagi radio va teledasturlarni tushunish.

Gapirish: uchrashuvda o‘zini tanishtirish, iltimos bilan murojaat etish, taklif etish va taklifni
qabul qilish/rad etish, ma’lumot olish va berish, o‘zgalar fikrini qisqacha sharhlash, muhokamalarda
ishtirok etish, mavzularni muhokama qilishda o°‘z shaxsiy garashlari va fikrlarini bildirish.
O‘rganilgan mavzu doirasida o‘z fikrini bog‘lanishli so‘zlab berish, berilgan mavzu doirasida
taqdimot qila olish.

O¢qish: mavzuga oid materiallarni, adabiy-badiiy matnlarni, ommabop materiallarni (gazeta,
qisqa hikoya, shaxsiy va elektron xatlar) o‘qish.

. “Sirli kataklarni to‘ldir” usuli. O‘quvchilarga kataklarni to‘ldirib, tovushdosh so‘zlar hosil
qilish vazifa qilib topshiriladi. Masalan, toy so‘zini soy so‘zigacha davom ettirish talab etiladi.
Namuna: toy, loy, moy, voy, oy, choy, yoy, soy

Tavsiya etilgan so‘zlar. 1. bosh, tosh, osh, qosh 2. bol, pol, tol, sol, gol, mol, xol

“So‘z juftlarini davom ettir” usuli. O‘quvchilarga san’at — sanat, qal’a—qala, she’r-sher, sava-
sava singari so’zlar berilib, shunday so‘z juftlari tuzishni davom ettirish va ularning ma’nosini
sharhlash topshiriladi. Berilgan so‘z juftlarini belgilangan miqdorda (masalan:10-15 ta so‘z jufti)
yetkazgan o‘quvchi g‘olib deb topiladi. Buusul sinf o‘quvchilarini guruhlarga ajratib, sinf taxtasida
ham bajartirilishi mumkin. Qatordagi har bir o‘quvchi doskaga chiqib, bitta so‘z jufti yozadi va
bo‘rni ikkinchi o‘quvchiga tutgazadi. Shu tartibda davom ettiriladi.

«Kimoshdi» (auksion) usuli

Dastlab auksionga goyilgan narsa e’lon gilinadi. Masalan, auksionga
huhammad Yusufhing “TUag tnsan, Vatanimm™ kitobi goyilgan va unga
eng ko'p migdorda ball (pul) to'plagan guruh sazovorbolishi maomkon.
So‘ngra oldindantayyorab goyvilgan savollar berladi. Savollaming narxi
2’lon giib borladi va ballar hisoblab bornladi.

1. Soztwkumlan tilshunoslikning gaysi bolimida o ‘rganiladi? (130ball—
S0 1)
- So‘ztuwrkumlan ma’novawvazifasiga ko‘ra nechta gjurniuhsa bolinadi?
[1 00 ball — so“m)
3. Yordamch so’zturkurmlan gaysilar? (30 ball — so “m)
4.0t debnimaga aytladi? (200 ball — so ‘)
3. Holat fe'llaniga misollar keltinng,. (100 ball — so“m)
6. Fe’l nechta nisbat shakliga ega® (250 ball — so“m)
7.0t deb nimaga aytiladi? (1 30ball — so ")
2_Fe'l gandawma’no gumahlariga ajratiladi? (200 ball — so ‘)

<skp--cikpkpho-ohp--glne s chsid

“Ikkala bo‘g‘inida bir xil unli bo‘lgan so‘zlar ro‘yxatini tuzing” usuli. Bu usulda birinchi
bo‘g‘inida ham, ikkinchi bo‘g‘inida ham bir xil unli qo‘llaniladigan so‘zlarni (masalan: tutun,
burun, burgut, uzun, mushuk, uchun, tushum v.h) topish va so ‘zlar ro ““yxatini muayyan miqdorga
yetkazish topshiriladi. Belgilangan miqdorda eng ko ‘p so ‘z topa olgan o‘quvchilar o ‘yin g‘olibi
sanaladi.

Xullas, ta’lim jarayonida nafaqgat ta’lim beruvchi va ta’lim oluvchilar hamkorligidan iborat faol
usullarni, balki ta’lim oluvchilar o‘rtasidagi hamkorlikni ham ta’minlovchi interfaol usullardan
ham foydalanish zarur.

(&
%’%

Foydalanilgan adabiyotlar ro‘yxati:

1.SH.Po‘latov “Ta’lim menejmenti,yoxud ta’lim muassasasini ilmiy-metodik boshqarish
texnologiyasi”.

2.Internet saytlari:-ziyoNet .uz, kitob.uz, multimediya .uz

Jlexadpn | 2022 7-Kucm TomkeHT
100



%%; “Y3BEKUCTOHJA WIMHUIN TAOAKUKOTJIAP: JABPUIA AHXKYMAHJIAP:”

ONA TILI TA’LIMIDA “USTOZ - SHOGIRD” TIZIMINI JORIY ETISH YO‘LLARI

Yakubova Erkatosh Nurmurodovna,
Axmedova Mahliyo Abduraxmonovna
Navoiy shahar 2-umumta’lim maktab
Ona tili va adabiyot fani o‘qituvchilari

Bugungi kunda mustaqil fikrlovchi, ishonch-e’tiqotli shogirdlarni tarbiyalashda va zamon
talabiga mos, jamiyatdagi barcha yangilanishlarni uyg‘unlashtirish uchun shaxsiy yetuklik bilan
birga kasbiy kompetentlikka ega kadrlar yetkazib berishda “Ustoz - shogird” tizimi alohida
o‘ringa egadir. O‘qituvchi barkamol avlod ta’lim-tarbiyasi uchun javobgar shaxs bo‘lib, nafaqat
ma’naviy-axloqiy madaniyati bilan atrofdagilarga o‘rnak bo‘lishi, shu bilan birga, pedagogik
mahoratini ham namoyon eta olishi, yetuk o‘qituvchi sifatida malakaliy kadrlarni tayyorlash ishiga
o°zining munosib hissasini qo‘shishi zarur. O‘qituvchi yetarli darajada shaxsiy fazilatlar va kasbiy
xususiyatlarga ega bo‘lishi lozim.

Chunki, murakkab, mashaqqatli, kutilmagan holatlarga boy, ammo jamiyatning zaruriy
ehtiyoji hisoblangan ta’lim-tarbiya tizimini yangicha ko‘rinish va yangicha mazmunda amalga
oshirish, dars jarayonida innovatsion pedagogik va axborot texnologiyalarni samarali qo‘llash
orqali ta’lim samaradorligiga erishish davr talabidir. Ta’lim muassasasi bitiruvchisi o‘z hayotida
shaxsiy, ijtimoty, iqtisodiy va kasbiy munosabatlarga kirishishi, jamiyatda o‘z o‘rnini egallashi,
duch keladigan muammolarning yechimini hal etishi, eng muhimi, o‘z sohasi, kasbi bo‘yicha
raqobatbardosh bo‘lishini ta’minlashda asosan pedagog kadrlar salohiyati hal qiluvchi omil
hisoblanadi. Demak, jamiyatdagi barcha yangilanishlarni uyg‘unlashtirish uchun shaxsiy yetuklik
bilan birga kasbiy kompetentlik ham muhim ahamiyat kasb etadi.

O‘qituvchining shaxsiy fazilatlari sirasiga: iymon e’tiqodi, dunyoqarashining kengligi, faolligi,
odob-axloqi, fugarolik burchini his qilishi, ma’naviyati, dilkashligi, talabchanligi, qat’iyligi va
0‘z maqsadlarlga intilishi, insonparvarligi, huquqiy bilimdonligi mamlakatimizning ijtimoiy-
siyosiy talablariga o‘z fikr — mulohazasi bilan faol ishtirok etishi kiradi. Albatta, bu kabi fazilatlar
va xususiyatlarni chuqur egallashda “Ustoz - shogird” tizimi juda qo‘l keladi. Chunki ustoz oz
faoliyati davomidagi tajribalariga suyangan holda shogirdiga yo‘l-yo‘riq ko‘rsatadi. Avvalambor,
“Ustoz - shogird” an’anasi malaka oshirishning uzviy bir shakli sifatida o‘rganilsa, albatta unda
xalqimizning ma’naviy — ma’rifiy hayotida azaldan shakllanib kelayotgan “ta’limni-tarbiyadan,
tarbiyani-ta’limdan ajratib bo‘lmaydi” — degan sharqona hayot falsafasini ko‘rish mumkin.
Qolaversa, “Ustoz - shogird” malaka oshirish usuli ustozning oldiga shunday majburiyat
va vazifalarni yuklaydiki, bunda shogirdlarning individual rejasi bo‘yicha bilim, ko‘nikma,
malakalarni o‘zlashtirib borishlarini, individual rejada belgilangan tadbirlarning o°z vaqtida to‘liq
va sifatli bajarilishini, shuningdek, uzluksiz malaka oshirish jarayoni monitoringini olib boradi.
Ya’ni ustoz bevosita shogirdlarining darslarini kuzatadi, tahlil qiladi, amaliy-uslubiy tavsiyalar
beradi, zamonaviy o‘quv-laboratoriya asbobuskunalari va jihozlaridan samarali foydalanish
bo‘yicha ularga ilg‘or pedagogik tajribalarini o‘rgatadi va amaliyotga tatbiq etishga ko‘maklashib
boradi.

Jamiyatda ta’lim tizimi takomillashib borgan sari o‘qituvchining kasbiy tayyorgarligiga bo‘lgan
talab ham ortib boradi. Demak, bugungi kundagi til o‘qitishning talablari ham yuqoridagi fikrlar
asosida o‘quv materialini o°‘zlashtirish murakkab jarayon bo‘lib, til hodisalarini kuzata olishi,
izlanishi, alohidaliklarini sharhlash, qiyoslash, umumiylikni aniqlash, farqlarini topish, tasnif etish,
hukm chiqarish, alohidaliklarni aniqlash, qo‘llash singarilar bilan bog‘liq.! Bular ijodiy tafakkur
va mustagqil fikrlashning muhim belgilari bo‘lib, ularning har biri o‘ziga xos xususiyatlarga ega.
Shuningdek, bularni to‘liq ozlashtirgan bola jamiyatning talablariga javob bera oladi. Yuqoridaki
fikrlardan kelib chiqib shuni aytish joizki, ona tili darslarini zamonaviy ko‘lami, magsad va
vazifalari keng qamrovli bo‘lib, asosiy maqgsad ta’lim samaradorligini oshirish, o‘quvchilarga
bilim berish barobarida bilim olish yo‘llarini o‘rgatishdir.

“Ustoz-shogird” an’anasi barcha o‘qituvchilarga, ayniqgsa, shogird-o‘qituvchining o‘z
mas’ulyatini, mahoratini shakllantirishga faolliyatini samarali tashkil etilishiga, o‘zkasbiga bo‘lgan
ishtiyoqini oshiradi. Tajribali ona tili o‘qituvchilari o‘z shogird-o‘qituvchilarga kunlik darslarga

1 G‘ulomov A.,Ne’matov H.Ona tili ta’limi mazmuni.T;”O*qituvchi”, 1995.
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tayyorgarlik ko‘rishda, taqvimiy ish reja tuzishda, ish reja asosida dars ishlanmasi tayyorlashda,
uslubiy qo‘llanma tayyorlashda, talab gilinadigan me’yoriy hujjatlarni tayyorlashda, ko‘rgazmali
qurollar va slaydlar tayyorlash hamda maqolalar yozishda amaliy yordam beradi. Shuningdek,
doimiy taqvoli, tavoze’li, yuksak sabr va matonat egasi bo‘lishlari kerakligi haqida o°z tavsiyalarini
bermog‘i lozim. O‘z navbatida ular ham o‘quvchi — talabalarga o‘zlarining tavsiyalarini beradilar.
Ustoz va muallimning o‘zini bilimdon bo‘lishi, ilm tahsil qilishning turli qulay yo‘llarini o‘ylab
topishi, shogird esa tirishqoq, bajaruvchi xotirasiga saqlovchi, o‘rganganlarini hayotda, 0‘z o‘rnida
tatbiq eta olishi asosiy omillardan biri hisoblanadi.
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RUS TILI FANINI O'QITISHDA INTERFAOL METODLARDAN SAMARALI
FOYDALANISH

PoicnayineroBa I'ysiHopa ApruHoBHA
Navoiy viloyati Uchquduq tumani
4-umumiy o'rta ta'lim maktabining
rus tili fani o' qituvchilari

Telefon : +998(94)254 66 88
shokirova 188 @mail.ru

Annotasiya: Rus tili fanini o'qitishda interfaol metodlardan foydalanish haqida so'z boradi.
Shuningdek ayrim interfaol metodlarni tahlili ham keltirib o'tiladi.

Kalit so'zlari: rus tili, dars, interfaol ta'lim, interfaol metod, B-B-B chizmasi, Klaster, Aqliy
hujum.

O'quv jarayonini tashkil etishda ko'plab ta'limiy metodlardan foydalanib kelinmoqda, ular
orasida interfaol ta'lim va uning asosini tashkil etuvchi interfaol metodlar aynigsa samarali sanaladi.
Quyida rus tili fanini o'qitishda qo'llaniladigan interfaol metodlarning ba'zilar haqida to'xtalib
o'tamiz. Interfaol va interaktiv so'zlari bir xil ma'noda bo'lib, interaktiv so'zi inglizcha "inter" -
"birgalikdagi" va "act" - "harakatlanish" so'zlaridan olingan. Interaktivlik birgalikda harakatlanish
yoki suhbat, dialog rejimida nimadir (masalan, kompyuter) yoki kimdir (o'qituvchi) bilan bo'lish
demakdir. Bundan kelib chigadiki, interaktiv ta'lim - avvalo dialogli ta'lim bo'lib uning davomida
o'qituvchi va o'quvchi, o'quvchi va kompyuter o 'zaro hamkorligi amalga oshiriladi.

Interfaol ta'limning asosini yuqorida aytilganidek interfaol metodlar asosida darsni olib borish
tashkil etadi. Ta'limning interfaol metodlari o'quvchilaming ulkan ta'limiy qudratidan foydalanish
va faollashtirish, o'quv jarayoniga musobaqa elementlarini kiritish imkonini beradi: ta'lim
oluvchilar guruhining aqliy kuchi uning a'zolari kuchi yig'indisidan ko'proq (ya'ni guruh natijasi
individual natijalar yig'indisidan doimo ortiq). Interfaol metodlarni tasnifi

O'rganilayotganlarini o'zlashtirishga da'vat qilish metodlari Yangi materialni anglash metodlari
O'rganilganlarini fikrlashga imkon beruvchi metodlar

Erkin yozish. Klaster. Aqliy hujum. B-B-B chizmasi. Chalkashtirilgan mantiqiy zanjirlar
ketma-ketligi. Blits-so'rov. Insert chizmasi. B-B-B chizmasi. O'qitish bo'yicha qo'llanma. Bir-
biriga o'rgatish. Bir-biridan so'rash. Ikki qismli kundaliklar. Eng asosiy tushunchalar Eng asosiy
tushunchalar, takrorlash. T-chizma. Toifalash jadvali. Nima uchun? chizmasi. "Qan.day?"
diagrammasi. Venn diagrammasi. Besh minutlik esse. O'n minutlik esse.

O'rganilayotganlarini o'zlashtirishga da'vat qilish metodlari ushbu metodlardan umumiy
o'rta ta'lim tizimida o'qitiladigan deyarli barcha fanlarni o'rgatishda foydalanish mumkin bo'lib,
agar ushbu metodlar to'g'ri qo'llansa albatta yaxshi natijaga erishish mumkin. Buning uchun
o'qutuvchining 0'zi yuqoridagi metodlarni qo'llash haqida tushunchaga ega bo'lishi lozim. Erkin
yozish, Klaster, Aqliy hujum, B-B-B chizmasi, Chalkashtirilgan mantiqiy zanjirlar ketma-ketligi,
Blits-so'rov kabi metodlar o'quvchilarni tez o'ziga jalb giladi, ularning darsdagi faolligini oshiradi.
Rus tilida darslarida ushbu metodlardan o'quvchilarning yoshiga moslagan holda dastlab sodda
shaklda keyinroq murakkab shaklda foydalanish kerak. Boshlang'ich sinflarda ham yuqori sinflarda
ham ushbu metodlarni qo'llash orqali tashkil etilgan darslar samarali bo'ladi.Yangi materialni
anglash metodlari o'quvchilarni fanni o'zlashtirishda o'zaro hamkorlik, bilmagan, tushunmagan
narsalarini ustozidan, do'stlaridan so'rab o'rganish va o'zgalarga o'rgatishga qaratilgan metodlardir.
Ushbu metodlar nafaqat aqliy shuningdek tarbiyaviy ahamiyati ham samarali sanaladi ya'ni ushbu
metodlar, o'quvchilaar o'rtasida do'stlik, halollik, mexr-oqibat kabi tuyg'ularni shakllantiradi.
O'rganilganlarini fikrlashga imkon beruvchi metodlar o'quvchilarni yangi o'tilgan mavzuni qay
darajada o'zlashtirganlarini aniglab beruvchi metodlardir. Ularni qo'llash orqali o'quvchilarda
mustagqil fikrlash, o'rgangan bilimlarini taqqoslay olish kabi ko'nikmalar shakllanadi.

O'quvjarayonidaushbumetodlarni darsning magsadi vamazmunidankelib chiqib, loyihalashtirib
qo'llash quyidagi natijalarga olib keladi:

* o'rganuvchilarning o'qishga qiziqishlari va motivatsiyasi kuchayadi;

* o'rganuvchilarning darsda zerikishi va charchashining oldi olinadi;

* o'rganuvchida ijodiy ishlash ko'nikmalari va faol fikr rivojlanadi;
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* mavzu bo'yicha yangi assotsiativ fikr va tasavvurni erkin va ochiq jalb qilishga yordam beradi.

Xulosa qilib aytganda til o'rganish o'quvchilar uchun murakkab jarayon sanaladi. O'quvchilar
xorijiy tillarni o'zlashtirishda doimo qiyinchiliklarga duch keladilar. Biz yuqorida sanagan interfaol
metodlar esa anashu qiyinchiliklarni bartaraf etishga yordam beradi va o'quvchilarni xorijiy tillar,
xususan rus tilini o'zlashtirishga bo'lgan qiziqishlarini orttirishga xizmat qiladi.

Foydalanilgan adabiyotlar ro yxati

1.MirzayevaF.Kasbiy fanlarnio'qitishdailg'orpedagogik texnologiyalardan foydalanish(uslubiy
qo'llanma). Toshkent-2 01 3

2. https://cyberleninka.ru/article/n/interfaol-metodlar-o-quvchilar-kreativligini-oshirishning-
muhim-omili

3. www.ziyonet.uz
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